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ABSTRACT 

TAUFIK : Flipped Classroom to Improve the Studentsô Autonomy in Learning to 

Speak English at a Private Vocational High School in East Lombok. Thesis: 

Yogyakarta: Graduate School, Yogyakarta State University, 2020. 

This research aims at improving the studentsô autonomy in learning to speak 

English using the flipped classroom method and revealing the studentsô perception 

on the implementation of this method.  

An action research designed by Kemmis and McTaggart (2000) was 

collaboratively done with the English teacher. The procedures were planning, 

acting and observing, and reflecting that were conducted in two cycles. The 

participants were 19 students in the tenth grade of a private vocational high school 

in East Lombok in the even semester of academic year 2017/2018. The data 

obtained were in the form of qualitative and quantitative. These data were collected 

from observation, structured interview, questionnaire, and speaking assessment. 

Then, the qualitative data were analyzed using the thematic analysis of Norton 

(2009). Meanwhile, the quantitative data obtained from the questionnaire was 

calculated, tabulated, and displayed into a chart. In addition, the studentsô speaking 

competence was scored using scoring rubrics, converted into weighting tables, and 

categorized based on rating scales.  

The findings indicate that the flipped classroom method gradually improves the 

studentsô autonomy in learning speaking. The average numbers were 23.16% in 

pre-cycle, 68.42% in cycle 1, and 84.20% in cycle 2. Moreover, this improvement 

gives positive impacts to the studentsô speaking competence. The mean scores 

increase in each cycle, 47.37, 53.11, 67.21 respectively. Other findings indicate that 

the students have positive perception toward the implementation of the flipped 

classroom. Most of them perceive that; 1) they obtain a good overview for the topics 

learned; 2) the teacher becomes more dedicated; and 3) the teacher gives more 

attention to them when the teaching and learning process.  

Keywords: Studentsô autonomy, speaking skill, flipped classroom method, 

collaborative action research. 
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ABSTRAK  

TAUFIK : Penggunaan Metode Flipped Classroom untuk Meningkatkan 

Kemandirian Siswa dalam Belajar Berbicara Bahasa Inggris di Sebuah Sekolah 

Menengah Kejuruan Swasta di Lombok Timur. Tesis: Yogyakarta: Program 

Pascasarjana, Universitas Negeri Yogyakarta, 2020. 

Penelitian ini bertujuan untuk meningkatkan kemandirian siswa dalam belajar 

bahasa Inggris, khususnya speaking skill dengan menggunakan metode flipped 

classroom, sekaligus menjabarkan persepsi siswa terhadap penggunaan metode ini 

dalam pembelajaran.  

Metode penelitian yang digunakan berupa penelitian tindakan yang diadopsi 

dari Kemmis and McTaggart (2000) dengan tahapan berupa perencanaan, tindakan 

dan pengamatan, dan refleksi yang dilaksanakan selama 2 siklus secara kolaboratif. 

Penelitian ini dilaksanakan pada semester genap tahun ajaran 2017/2018 dengan 

melibatkan siswa kelas X yang berjumlah 19 orang di sebuah sekolah menengah 

kejuruan swasta di Lombok Timur. Data yang diperoleh pada penelitian ini berupa 

kualitatif dan kuantitatif yang didapatkan melalui proses pengamatan, wawancara 

terstruktur, penyebaran angket, dan tes berbicara. Kemudian, data-data yang 

berbentuk kualitatif seperti hasil interview dan pengamatan dianalisa menggunakan 

thematic analysis dari Norton (2009). Sementara itu, hasil angket siswa dikalkulasi, 

ditabulasi, dan disajikan dalam bentuk diagram. Sementara itu, kemampuan siswa 

dalam berbicara bahasa Inggris diskor, dikonversi, dan dikategorikan.   

Dari analisa yang dilakukan, data-data tersebut mengindikasikan bahwa metode 

flipped classroom dapat meningkatkan kemandirian siswa dalam belajar berbicara 

bahasa Inggris dilihat dari besarnya kemandirian siswa pada setiap siklusnya 

dengan jumlah 23.16% pada pra-siklus, 68.42% pada siklus 1, dan 84.20% pada 

siklus 2. Selain itu, peningkatan kemandirian belajar siswa juga berdampak positif 

terhadap kemampuan mereka dalam berbicara bahasa Inggris dengan skor rata-rata 

pada setiap siklus sebesar 47.37, 53.11, 67.21. Hasil penelitian ini juga 

menunjukkan bahwa siswa memiliki persepsi yang sangat positif terhadap 

penggunaan metode flipped classroom dalam pembelajaran. Mayoritas siswa 

merasakan bahwa metode ini; 1) membuat mereka lebih paham terkait topik yang 

akan dipelajari; 2) membuat peran guru semakin bermanfaat ketika proses 

pembelajaran; dan 3) menjadikan guru lebih memperhatikan mereka pada saat 

pembelajaran.   

Kata kunci:  Kemandirian belajar siswa, kemampuan berbicara, metode flipped 

classroom, penelitian tindakan kolaboratif. 
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CHAPTER I  

INTRODUCTION  

This chapter presents the discussion on the background of the study, 

identification of the problems, delimitation of the problems, formulation of the 

problems, objectives of the study, and significances of the study. 

 

A. Background of Study 

Life-long learning is one of the learning goals in this century. Bialik, Bogan, 

Fadel, and Horvathova (2015) mention it as the ultimate goal of character education 

in 21st-century learning. The benefit of this learning can be seen in the old Chinese 

proverb cited by Dam (2011). The proverb says, ñGiving a man a fish, and feed him 

for a day. Teach a man to fish, and feed him for lifeò (ibid., 40). In this sense, the 

proverb means when teachers do not encourage students to be life-long learners, 

they will possibly learn merely if they are being taught by teachers at school. 

However, if teachers encourage students to be life-long learners, they will learn not 

only at school but also outside, with or without teachers. Thus, learning is no longer 

perceived as the regular activity at schools but now it becomes a continual life 

process that might be happened every time and everywhere.  

In accordance with this, Laal (2011) defines that the learning process of life-

long learners is not limited at formal learning, but it occurs at non formal and 

informal contexts. As a consequence, students should have the capability to learn 

independently without help from teachers. 
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Therefore, to support students to be life-long learners, they should be 

promoted to be autonomous learners formerly. Dofs and Hobbs (2016) advocate 

that life-long learners can be acquired by promoting autonomous learning. Along 

with this, Elsen and St. John (2007) point out that life-long learners become one of 

the reasons for training studentsô autonomy. It is because students are assisted to 

take charge of aspects of their learning when they are trained to be autonomous 

learners. This autonomy will improve little by little until students have the 

capability to take account of the entire aspects of their learning without being helped 

by teachers. These aspects are studentsô learning objectives, learning materials, 

learning techniques, learning management, and reflection (Holec, 1981).  

For recent years, practitioners give more attention on the importance of this 

autonomy in language teaching context. According to Benson (2006), this term 

obtains a great attention regarding its theories and practices in language teaching 

and learning for current years. Meanwhile, Yoon (2016) mentions it as one of "the 

hot topics" in English language teaching for this century. In other words, 

autonomous learning is a need for students who learn a language such as English. 

Hence, it is remarkably important for teachers to train studentsô autonomy 

when teaching English. Teachers need to provide larger freedom for students to 

carry out their own learning. This freedom will give the opportunity to students to 

train their autonomy gradually. As stated by Holec (1981) that autonomous learning 

is not inborn. It means that this is not instantly acquired by students when they are 

born that it should be improved continuously.  
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Unfortunately, most teachers in Indonesia do not pay much attention to foster 

the studentsô autonomy. A previous research carried out by Lengkanawati (2017) 

toward 60 English teachers who were studying at a master's degree of a university 

in Indonesia showed that the teachers were more focus on preparing students for 

national examination. Due to this learning focus, their students did not have ample 

experience for training their autonomy and they were not familiar with its concept 

(ibid.).  

This was in line with my experience in teaching English from 2014 to 2016 

in a private vocational high school in East Lombok. It also dealt with the result of 

my recent preliminary study at class X in the even semester of academic year 

2018/2019. It was defined in the vignette on February, 9th 2019. 

In this preliminary study, I found that the English teacher took over all aspects 

of the studentsô learning that she was very dominant in the teaching and learning 

process. When beginning the teaching, the teacher did not involve the students to 

set their learning objectives, even she did not define the goal of the meeting that 

they did not know the objectives of their own learning. They also did not have 

opportunity to choose their learning materials because the main sources of the 

studentsô learning was the explanation given by the English teacher. Consequently, 

they did not have control of their learning activities because they just sat, listened, 

and followed the instruction given. Meanwhile, at the end of the meeting, she did 

not involve the students to reflect their own learning that they did know which parts 

of their learning should be improved. This domination caused the students greatly 
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depended upon the English teacher. In other words, they had low autonomy in 

learning. 

Another problem was related to the coursebook used by the English teacher. 

She taught the students referred to the coursebook that was not suitable to the 

studentsô need. The language used was difficult for students who had lack of 

vocabulary like them. Seemingly, the teacher required another coursebook that 

would be compatible with her students. 

In addition, the teacher claimed that the students had a very poor speaking 

performance. Their capability regarding all components of speaking were required 

to be improved, mainly vocabulary. Besides, they could not combine their sentences 

due to lack of their knowledge of conjunction.   

Moreover, the problem was related to the facilities provided at the school. 

The classroom was provided with a whiteboard, chairs, and tables. Unfortunately, 

it did not have any electronic media, such as; speaker, LCD projektor, etc. Also, 

although this school had a laboratory, it was not provided for English language 

teaching. Shortly, the school provided lack of facility for English language 

teaching. 

Based on these findings, the English teacher and I agreed to do a collaborative 

action research. Regarding the problems found, we decided to concern on 

improving the studentsô autonomy, primarily in learning to speak English. We 

considered that this skill required lots of time to be improved that it was expected 

that the students might enhance their speaking competence independently if they 

had adequate autonomy in learning. 
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For training studentsô autonomy, some researches conducted in universities 

located in Indonesia revealed that autonomous learning could be improved using 

resource-based approach (Furaidah and Suharmanto, 2008), project-based approach 

(Yuliani and Lengkanawati, 2017), and English mobile application called 

schoology (Ardi, 2017). Meanwhile, a recent empirical research carried out by 

Darsih (2018) highlighted the activities that could be attempted by English teachers 

for promoting studentsô autonomy were; giving a project-based assignment, 

recommending a specific web and English mobile application, motivating students, 

fostering reading habits, and involving students in selecting materials and 

considering teaching methodology. 

As mentioned by Darsih above, engaging students for selecting their own 

learning materials can foster studentsô autonomy. Therefore, in this research, I 

addressed a pedagogical method that can facilitate students for choosing their own 

learning materials and taking account of other aspects of their own learning. The 

instructional method is welknown as flipped classroom method.  

This method was employed because numerous empirical researches found 

that it could improve the studentsô autonomy (Han, 2015; Driscoll and Petty in 

Ahmad, 2016; Ekmekci, 2017; Teng, 2017). This method allows the students to 

personalize their learning (Bergmann & Sams, 2012; Xu, 2013; Arnold-Garza, 

2014; Basal, 2015; Abdelsahheed, 2017; Ekmekci, 2017; Teng, 2017). For home 

learning, students are delivered numerous videos or other learning sources a few 

days before class hours. By receiving the learning sources, students deserve the 

freedom to choose the materials that fit to their own learning objectives. Besides, 
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students can determine times and places to learn that are not acquired in the 

traditional teaching method. By considering the learning times, students might 

control the speed of their learning. They have the freedom to set how much time 

and how many times they will learn certain materials. Moreover, if the learning 

sources are videos, they can pause, rewind, and replay the lecturing videos based 

on their needs (Bergmann & Sams, 2012). ñNow, each student can begin the 

learning process, at his or her own pace, by viewing my lecture essentials at homeò, 

(Slomanson, 2014: 95-96). In addition, he defines ñ...., they can pause and rewind 

the professorò (97).  

Meanwhile, in classrooms, teachers have lots of class hours to involve 

students for considering their own learning. The students might be involved for 

determining their own learning techniques, such as; discussion, debate, role play, 

game, completing test, presentation, reading literature, writing stories, 

pronunciation practice, etc. Thus, teachers take account to provide learning 

activities preferred by his/her students. Moreover, students can be involved to 

reflect their own learning that they know which part of learning objectives that have 

improved or need to be improved for the following learning activities. 

 

 

 

 

 

 



 

7 

  

B. Identification of the Problems 

Referring to the background of the study above, several problems could be 

identified as follows. 

1. The students had low autonomy in learning 

Low of the studentsô autonomy was caused by the domination of the 

English teacher. She took over all aspects of the studentsô learning, such as; 

learning objectives, learning materials, learning techniques, learning 

management, and reflection. Before teaching, she did not involve the students to 

consider the learning objectives, even she did not reveal the objectives to the 

students. Additionally, the students did not have any choice regarding the 

materials learned since all materials based on the teacherôs explanation. As the 

consequence, the students could not take account of aspects of their own 

learning. Their learning activities seemed greatly depended upon the English 

teacher. Then, at the end of the meeting, the students were not involved to reflect 

their own learning.  

2. The English teacher used a coursebook that was not suitable to the studentsô 

need. 

The language used in the coursebook was not appropriate to the studentsô 

knowledge. Almost all words used were difficult to be understood by the 

students. Therefore, they frequently complained because they did not have the 

capability to answer the assignments given. 
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3. The studentsô speaking performance was considered as a very poor 

The English teacher said that their students had low capability in speaking 

English. They only produced little sentences when practicing speaking in front 

of the classroom. Also, they had problems regarding the pronunciation, 

accuracy, and fluency. Likewise, the students could not connect one sentence to 

another. 

4. The school provided lack of facility for English language teaching  

It was found that the school did not provide the classroom with technology. 

It only facilitated the classroom with a whiteboard as the instructional media. 

Unfortunately, the English teacher did not incorporate other alternative media 

for her teaching. 

 

C. Delimitation of the Problems 

The identification of problems above relate to low of the studentsô autonomy, 

incompatible of the coursebook used by the English teacher, very poor of studentsô 

speaking competence, and lack of facility provided by the school. Of these 

problems, my collaborator and I decide to focus on low of the students' autonomy, 

primarily in learning to speak English. This skill is chosen since we believe that this 

skill needs lots of time to be improved. Therefore, if the students have ample degree 

of autonomy, they can learn outside school to enhance their speaking competence 

independently. 
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D. Formulation of the Problems 

Based on the delimitation of the problems above, the formulation of the 

problems as follows; (1) how can flipped classroom method improve the studentsô 

autonomy in learning to speak English at the tenth graders of a private vocational 

high school in East Lombok, in the even semester of academic year 2018/2019?; 

(2) what are the students' perceptions toward the implementation of the flipped 

classroom at the tenth graders of a private vocational high school in East Lombok, 

in the even semester of the academic year 2018/2019?  

 

E. Objectives of the Study 

In line with the formulation of the problems above, this study aims at; (1) 

improving the studentsô autonomy in learning to speak English by implementing 

the flipped classroom method at the tenth graders of a private vocational high school 

in East Lombok, in the even semester of academic year 2018/2019; (2) revealing 

the studentsô perceptions toward the implementation of the flipped classroom at the 

tenth graders of a private vocational high school in East Lombok, in the even 

semester of academic year 2018/2019. 

 

F. Significances of the Study 

The contribution of this study is expected to give benefit theoretically as well 

as practically. Theoretically, the findings of this study will contribute to provide 

more insights regarding the importance of autonomous learning and the effort of 

the teacher in improving the students' autonomy in learning to speak English. 
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Moreover, the result of this study will reveal more insight to students' perception 

toward the implementation of the flipped classroom in Indonesia. Practically, 

meanwhile, the finding is expected to be useful for other instructors who have 

identical problems that they might adopt or adapt the pedagogical method to figure 

out such problems. Additionally, the school institutions and government as 

policymakers are expected to facilitate the students and teachers with more 

equipment to foster the development of studentsô autonomy. 
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CHAPTER II  

LITERATURE REVIEW  

This chapter presents the discussion on English as a foreign language in 

Indonesia, English in vocational school of Indonesia, autonomous learning, flipped 

classroom, teaching speaking in vocational school of Indonesia, relevant study, and 

conceptual framework. 

 

A. English as a Foreign Language in Indonesia 

English is still the most preferred language in the world. ñOf the 4000 to 5000 

languages in the world, English is the most widely usedò (Broughton, Brumfit, 

Flavell, Hill, & Pincass, 1980: 1). It is because it serves as a universal language that 

can be accepted almost in all countries in the world. Therefore, many people learn 

this language suitable to their own needs. The reasons might be to work, travel 

abroad, get knowledge, get scholarship, maintain political relation, etc. In this 

sense, Pearson English in Direktorat Pembinaan SMK [DP SMK] (2017) points out 

4 main reasons of learning English, such as; (1) to enable us to communicate with 

foreigners; (2) to support us to communicate abroad; (2) to use a language which is 

closest to global language; and (4) to find better works and career prospects. 

As the ñglobal languageò, English has various functions depended on the 

country or environment of the learners. It might serve as the first language, second 

language, or foreign language. For the learners in which people in their country use 

this language in their daily life or as the mother tongue, this language is functioned 

as the first language because they communicate using the target language in every 
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single interaction, e.g., American and British. They will attain the input of the target 

language in their daily life although they do not formally learn the language. In 

other words, all people of these countries will acquire the target language without 

any learning process.  

Meanwhile, if learners learn the target language and can find it easily in their 

environment, not only at school context but also beyond the school context, thus, 

in this sense, English is categorized as the second language (Brown, 2000: 116). It 

can be seen in some countries such as Malaysia, Singapore, and Pakistan. In these 

countries, the learners are categorized as the second language learners since they 

can readily practice the target language in their social life even though it is not used 

for interacting in all parts of their daily life.  

Besides, when the non-native learners learn English at school, college, or 

university as the spoken language, it serves as the foreign language (Byram, 2008). 

In accordance with Byram, Brown (2000: 116) highlights that English as a foreign 

language when the learners cannot find the usage of this language outside the school 

context. Further, he argues that English as a foreign language when it is learned in 

non-native culture and the learners lack of opportunity to practice the target 

language within the native culture (Brown, 2007: 205). 

Regarding the characteristics of EFL (English as a foreign language) learners 

above, it can be concluded that Indonesian learners include EFL learners because 

they learn the language, nevertheless, they cannot find it readily in their social life. 

As a consequence, they just practice the target language only inside classrooms or 

in certain communities. 
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B. English in Vocational High School of Indonesia 

Education in Indonesia consist of several levels, such as; kindergarten, 

elementary school, junior high school, senior high school, and so on. For senior 

high school, there is a senior high school section called Sekolah Menengah 

Kejuruan (SMK) or Madrasah Aliyah Kejuruan (MAK ). It is a vocational high 

school which focuses on preparing students for entering work fields. According to 

DP SMK (2017), it is one of the education sectors which contributes to the largest 

number of employers in Indonesia. In addition, it is expected to give much more 

contribution for solving the gap that exists in work fields (ibid.).  

Due to the high interest of students in Indonesia to study in SMK or MAK, 

the number of vocational high school in this country increases annually. The latest 

data released by Sekertaris Jenderal Kementerian Pendidikan dan Kebudayaan 

[Sekjen Kemendikbud] in January 2018 revealed that there were more than 13.000 

vocational high schools in Indonesia consisted of SMK and MAK. 

This high school has various compulsory subjects include national, local, and 

vocational program. Regarding the national contents, the rule no. 

07/D.D5/KK/2018 released by Direktur Jenderal Pendidikan Dasar dan Menengah 

Kemeterian pendidikan dan kebudayaan [Dirjen PDM Kemendikbud] revealed that 

Religion and Education Manner, Pancasila and Civic Education, Indonesian 

Language, Math, Indonesian History, English and/or another foreign language must 

be taught in vocational high schools. One of the national contents mentioned is 

English. Therefore, it must be taught in vocational high schools. 
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As discussed in the background of the study, nowadays, autonomous learning 

becomes a vital issue for language teaching such English. However, what is 

autonomous learning exactly? This issue is discussed below.   

  

C. Autonomous Learning 

Four major issues will be discussed regarding autonomous learning, such as; 

definitions of autonomous learning, principles of autonomous learning, advantages 

and challenges in promoting autonomous learning. 

1. Definition of Autonomous Learning  

The concept of autonomous learning first appeared at the end of 1970, 

immediately after the communicative approach was released (Little, 2007). This 

concept became popular when the Council of Europeôs Modern Language 

Project led by Holec published its result (Benson, 2006). It was reported in a 

book with title Autonomy and Foreign Language Learning (Liitle, 1991). This 

book then became one of the primary references of most scholars to gain a 

fundamental definition of studentsô autonomy.   

Nevertheless, the definition of this issue proliferates gradually. 

Consequently, the basic concept of this term is versatile (Benson, 2008) that 

ultimately it appears to be a controversial issue. For instance, some scholars view 

it as a process of learning without any help from a teacher, while some others 

argue that a teacher's role is vital in autonomous learning.  

Some scholars convince that autonomous learning is learning 

independently without being interfered with teachers (Dickinson, 1987; Trebbi, 



 

15 

  

2008). According to Dickinson (1987), autonomous learning is a learning 

process in which students have a total responsibility for whole decisions of their 

learning and its implementation. In accordance with this, Trebbi (2008) views a 

total freedom is required in autonomous learning. This freedom is associated 

with self-directive learning, decision making, and choice. These views showed 

that students are autonomous if they are learning without a teacherôs help. 

Otherwise, numerous scholars view that autonomous learning still depends 

on roles of a teacher. They are Holec (1981), Little (1991), La Ganza, (2008), 

Macaro (2008), and Dam (2011). According to Little (1991: 4), autonomous 

learning is "a capacity ï for detachment, critical reflection, decision making, and 

independent action". This scholar highlights that one of misconceptions in 

understanding autonomous learning is the assumption that this learning does not 

require a teacher in learning. He clarifies that although he says ñindependent 

actionò in the notion, it does not mean learning fully without a teacher. This view 

is in line with the previous notion revealed by Holec (1981). He sees autonomous 

learners as the learners who can take account of 5 aspects of their learning such 

as; setting learning objectives; choosing learning materials; determining learning 

techniques; managing learning; and reflecting their own learning. In addition, he 

argues that this capability need to be trained by experts (ibid.). 

In accordance with the notions above, La Ganza (2008) defines that 

autonomy in language learning is related to the relationship between a teacher 

and his/her students. This interrelation is revealed in a model called Dynamic 

Interrelation Model (DIS). This model shows that the teacherôs direction is 
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required for students' learning. In this vein, Macaro (2008) emphasizes dialogue 

between a teacher and his/her students by which a teacher can support students 

with compatible strategies. The last is Dam (2011) who advocates that 

autonomous learning is moving from teacher-centered instruction to learner-

centered instruction. In this case, a teacher takes charge to stimulate his/her 

students to have a willingness to take account of planning, implementing and 

evaluating the result of their learning. Referring to the views described above, 

roles of a teacher is crucial in autonomous learning. 

Meanwhile, Jones (1998) points out a more comprehensive explanation in 

relation to the degree of students' autonomy. He divides the degree into six 

levels. First, classwork, in this level, students get a minimum amount of 

autonomy since they only have a freedom to decide whether to work on 

assignments or not. Second, homework, in this level, students have a larger 

amount of autonomy because they obtain a freedom to consider time and place 

for working on their assignment. Third, self-access/teacher-led autonomy, in this 

regard, students get more amount of autonomy since they are involved for 

considering aspects of their learning, but they are still facilitated and controlled 

by a teacher. Fourth, teach yourself, in this level, roles of a teacher is very 

minimum because s/he only designs syllabus without interfering studentsô 

learning that students have a large freedom to individually carry out their own 

learning. Fifth, full autonomy, students design their own syllabus and do not 

need help from a teacher. Sixth, natural immersion, students learn naturally 

without any guidance. 
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Minimum independence   maximum independence 

 

 

Classwork 

 

Homework  

Self-

access/teacher-

led autonomy 

 

Teach 

yourself 

 

Full 
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Naturalistic 

immersion 

Figure 1. Degree of Autonomy (Jones, 1998: 379) 

 

Based on the degree of autonomy pointed out by Jones above, 4 degrees 

are learning with a teacherôs help, such as; classwork, homework, self-

access/teacher-led, and teach yourself degree. Otherwise, full autonomy and 

naturalistic immersion degree are learning independently without a teacherôs 

help. In other words, we can say that learning with or without a teacherôs help 

include autonomous learning.  

However, to achieve full autonomy or naturalistic immersion degree, 

students with low degrees of autonomy should be trained gradually to take 

account of their own learning. Along with this, my preliminary findings showed 

that the students had lack of experience in carrying out their own learning when 

learning to speak English. Hence, they need to be assisted to improve their 

autonomy.  

For improving the studentsô autonomy, my collaborator and I refer to 

autonomous learning defined by Holec (1981). We view that his definition has 

briefer indicators of autonomous learning than others. In his definition, Holec 

highlights some aspects of autonomous learning that need to be carried out by 

students. Those aspects are studentsô capability to; a) set learning objectives; b) 
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select learning materials; c) determine learning techniques; d) manage learning; 

and e) do self-reflection. 

In relation to studentsô autonomy in learning to speak English, these 

aspects can be elaborated as follows; 

a. Studentsô capability to set their own learning objectives 

In this regard, students are required to set their own learning objectives 

when learning to speak English. The objectives are related to studentsô 

willingness to improve which elements of speaking that need to be developed. 

These elements consist of vocabulary mastery, pronunciation, accuracy, 

comprehension, and fluency. In other words, students have the capability to 

set their own learning objectives if  they are able to articulate the components 

of speaking that will be improved. 

b. Studentsô capability to select learning materials 

After deciding their own learning objectives, students should choose 

materials of their own learning. They take account to consider materials that 

fit to their learning objectives. For instance, if a student aims at increasing 

their vocabulary mastery, s/he needs to choose materials that can accelerate 

the improvement of their vocabulary mastery. 

c. Studentsô capability to determine their own learning techniques 

Another aspect is regarding the learning techniques. Students are 

required to determine techniques of their learning in order to improve their 

speaking skill. They should be able to consider their own learning techniques, 
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such as; discussion, game, presentation, role play, debate, drills, question and 

answer, etc.  

d. Studentsô capability to manage their own learning 

In this sense, students need to manage time of their own learning. 

Students take account to determine how much time they will learn the 

materials regarding their need that they can consider their speed in learning.  

e. Studentsô capability to do self-reflection 

The last is self-reflection. Students are required to analyze what they 

have obtained in their learning. This capability is crucial for students that they 

can set the following learning objectives referring to the result of the 

reflection.  

 

2. Principles of Autonomous Learning 

To exercise students' autonomy, teachers need to take into consideration 

some major principles. As what is highlighted by Najeeb (2013), he points out 3 

major principles of autonomous learning when learning languages, such as; 

studentsô engagement, using target language, and evaluation. 

First is studentsô engagement. In this case, students are involved to 

consider aspects of their own learning that the instructional process become more 

students-centered instruction. According to Dam (2011), in students-centered 

instruction, teachers take account to consider what activities that can actively 

involve the students in learning. Thus, they do not gradually ask themselves, 
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ñHow do I best teach this or that?ò (40). But they ask themselves, ñHow do I 

support my learner in learning this or that?ò (Ibid.).  

Second is using the target language. As the target language, English should 

be used in the instructional process. It should be used to communicate in the 

classroom that it will help the students to practice the language outside classroom   

The last is evaluation. Students are required to reflect their own learning. 

They need to find out the strength and the weaknesses of their own learning in 

order to have better improvement for the following learning activities. 

 

3. Advantages of Promoting Autonomous Learning 

As mentioned in the background of the study, promoting autonomous 

learning will encourage students to be life long-learners. However, promoting 

autonomous learning also give others benefits for students, even teachers. It is 

the major reasons of practitioners to give great attention on this issue.  

Regarding students, Dam (2011) highlights that autonomous learning 

supports self-esteem and lifelong learning, acquires self and others evaluative 

competence, learns the way to learn and takes account of one own learning, and 

attains social competence. Of the advantages pointed by Dam, the last point 

seems interesting because autonomous learning commonly perceived as a 

learning isolated from social environment. Nevertheless, Dam sees autonomous 

learning as the collaborative learning that she points out that students will 

acquire social competence such as more democratic persons. Along with this, 

Little (1991) also notes that promoting autonomous learning will make the 
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studentsô learning; (1) become more effective; (2) have no barrier; (3) more 

active in society and more effective members in the democratic process.   

Meanwhile, in relation to teachers, Little (1991) says that they can share 

the responsibility with students that might be the teachers' burden. if previously, 

almost all learning aspects become the responsibility of teachers, but in 

autonomous learning, teachers and students are collaboratively take charge of 

the instructional activities. As the result, teachers are assisted by the studentsô 

roles.   

 

4. Challenges in Promoting Autonomous Learning 

Promoting autonomous learning is not easy even though it has many 

advantages. Numerous obstacles will be found when promoting autonomous 

learning. The obstacles are related to students, teachers, instructional process, 

and educational institutions. 

First, Benson (2008) mentions the obstacles as ñconstraintsò in which he 

divides these constraints into internal and external constraints. Internal constraint 

is defined as the obstacle related to studentsô psychology. Meanwhile, external 

constraint are the obstacles come from the environment, institution, and teachers. 

Second, Dam (2011) likely sees teachers as the main obstacles in 

improving students' autonomy besides students themselves. Those challenges 

are as follows; (1) teachers just focus on teaching instead of supporting students' 

learning; (2) teachers ignore the authenticity; (3) teachers find the rationale not 

to develop students' autonomy; (4) students have less confidence to take account 
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of their learning. These obstacles showed the major roles of teachers in 

promoting autonomous learning.  

Along with Dam, Little (1991) also views the obstacles mostly regarding 

teachers. First, teachers have difficulty to change their role from "purveyor" 

information to "counselor and manager" of instruction. Second, teachers find 

difficulty to negotiate the syllabus for teaching. Third, teachers find difficulties 

to shift the instructional activities from telling and showing to negotiating, 

interacting, and problem-solving. The last, students resist to their old beliefs in 

learning (Martinez, 2008).  

The last is findings from an Indonesian researcher, Lengkanawati (2017). 

Seemingly, most of the obstacles in her findings related to studentsô condition. 

She concludes that the obstacles are lack of their knowledge regarding the 

concept of autonomous learning, lack of their experience in training their 

autonomy, and low of their proficiency in English. Other obstacles are 

inadequate time for the implementation of the curriculum and too much attention 

on national examination given by teachers.  

Hence, it is not easy to promote studentsô autonomy. It needs gradual effort 

attempted by students, teachers, and educational institutions. It should be 

improved immediately by supporting students to train their autonomy little by 

little. One of the feasible efforts is applying a pedagogical method  such as 

flipped classroom. 
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D. Flipped Classroom 

Several issues related to the flipped classroom will be discussed below, 

namely; history of flipped classroom, concept of flipped classroom, advantages of 

flipped classroom, and challenges in applying flipped classroom. 

1. History of Flipped Classroom 

Flipped classroom firstly emerged at Woodland Park High School in 

Woodland Park, Colorado. Jonathan Bergmann and Aaron Sams told the 

chronology when this method formerly born in their book ñFlip Your Classroom 

Reach Every Student in Every Class Every Dayò published 2012.  

Bergmann and Sams were Chemistry teachers who started their teaching 

at Woodland Park High School in 2006. Due to their friendship and similar 

philosophies of education, they tried to collaborate for planning their teaching. 

Unfortunately, many students were absent for joining sports competition. In 

addition, some others came late because the distance of their house from school 

was so far that they spent most of their time on buses. For figuring out these 

problems, both teachers tried to record their live teaching in video. 

In 2007, they published the videos online to help the students who could 

not attend the class hours to learn individually from YouTube. As the absent 

students preferred the learning technique and others could learn independently 

by playing lecturing videos. Finally, these two teachers recorded all their lectures 

outside the class hours then published them online. These videos got many 

positive responses from the teachers and students around the world so that 

Bergmann and Sams shifted the common lecturing activity through watching 
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videos several days before the class hour while completing homework activity 

was done at the class hour.     

 

2. Concept of Flipped Classroom 

The term flipped classroom and flipped learning, sometimes, is 

interchangeable. The definition of this term is defined formerly by the two 

pioneers, Bergmann and Sams. These scholars explain flipped classroom as an 

instructional method in which teachers move the common lecturing at the class 

hour to be done at home, while the homework which is commonly completed at 

home is done at the class hour (Bergmann & Sams, 2012). It means that students 

learn the materials at home, then finish their homework at school that the 

activities of the traditional teaching are reversed. 

Since the materials learned at home, most teachers send learning materials 

in the form of videos a few days before the class hour (Bergmann and Sams, 

2012; Enfield, 2013; Ekmekci, 2017; Teng, 2017). Besides videos, teachers may 

send other learning materials. In this sense, Mull in Enfield (2013) argues that 

teachers may assign students to watch videos, listen to podcasts, read articles, or 

answer questions as the activities beyond the class hour. These activities will 

support students to have better preparation before face to face learning (El-sawy, 

2018). 

These learning materials make flipped classroom seems different from 

blended learning although most scholars said that those are similar. Bergmann 

and Sams (2012); Staker and Horn (2012); Slomanson (2014); and Ekmekci 
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(2017) view that flipped classroom as the component of blended learning even 

similar to blended learning.  

However, according to Allen, Seaman, and Garret (2007) blended learning 

is the instructional process depended upon network connection since between 30 

and 79 percent of the learning materials are delivered online. In line with this, 

Kanuka and Rourke (2013) define that blended learning is a combination of 

learning both ñon-campusò learning activities and ñnet-basedò learning 

activities. Meanwhile, the flipped classroom does not rely on online technology. 

It can be implemented either online or offline. Zhao & Ho (2014) argue that the 

videos watched before face to face learning are not restricted to online videos. 

Also, the materials are not restricted in videos, but it can be printed materials as 

stated by Mull  in Enfield (2013) previously. Furthermore, it might be seen from 

the definition of the flipped classroom that the main point is the shift of the 

activities in the traditional classroom learning. It is not about the online learning, 

but the inverted of the learning activities. Otherwise, blended learning relies on 

the online learning.  

Based on the explanation above, it can be concluded that flipped classroom 

method is different from blended learning. Although these methods are different, 

they have a similarity. Both methods facilitate students to learn the materials 

outside classroom.  

Despite flipped classroom is different with blended learning, it is also not 

the same as traditional teaching method. In the traditional teaching method, 

students bring their confusion of the homework assigned, in previous meetings, 
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into the classroom (Bergmann & Sams, 2012). On the other hand, in the flipped 

classroom method, students will have prior knowledge of the topics before 

entering the classroom (El-Sawy, 2018).  

Further, Bergmann and Sams reveal the difference between the flipped 

classroom and traditional classroom that takes place in class time allocation. To 

define it briefly, they depict it in the following table. 

 

Table 1. Traditional Classroom versus Flipped Classroom 

Traditional Classroom Flipped Classroom 

Activity Time Activity Time 

Warm-up activity 5 min. Warm-up activity 5 min. 

Go over previous 

nightôs homework 

20 min. Q&A time on video 10 min. 

Lecture new content 30-45 

min. 

Guided and independent 

practice and/or lab activity 

75 min. 

Guided and 

independent practice 

and/or lab activity 

20-35 

min. 

  

(Bergmann & Sams, 2012: 15) 

In regard to the table above, it shows that teachers have much more time 

to do guidance and independent practice and/or lab activity in the flipped 

classroom rather than in the traditional classroom. It is because the lecturing of 

new content, in the flipped classroom, has been learned individually by students 

at home.   

Another difference is in line with its teaching focus. Unlike traditional 

classroom which is practiced with teachers-centered instruction, the flipped 

classroom provides student-centered instruction. ñClasses are not as teacher-
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focusedò, (Slomanson, 2014: 101). Implementing the flipped classroom changes 

the teacher-centered instruction to student-centered instruction (Bergmann & 

Sams, 2012; Xu, 2013; Abdelshaheed, 2017; Ekmekci, 2017; El-Sawy, 2018) 

because the role of the teacher in the classroom is no longer as the information 

presenter (Bergmann & Sams, 2012) and initiator (Xu, 2013) but she/he now is 

as a guide, facilitator, director, tutorial, promotor, an organizer, an observer, an 

instructor, and an advisor (Bergmann & Sams, 2012; Xu, 2013; Basal, 2015; 

Abdelshaheed, 2017; Ekmekci, 2017; El-Sawy, 2018). In this sense, students 

become the center of the learning process, thus the learning process similarly 

like ña workshop in which students can ask questions about lecture content, 

evaluate their skills, and interact with each other through hands-on activitiesò, 

(Ekmekci, 2017: 153).  

The flipped classroom is constructed of two main activities, outside the 

class hour and at the class hour. Outside the class hour, the activity will be done 

individually by watching the lecturing videos. This activity is used to help 

students obtaining the lower level of the taxonomy; gaining knowledge and 

comprehension. On the other hand, at the class hour, students will gain a higher 

level of the taxonomy; synthesizing, analyzing, and creating (Abdelshaheed, 

2017; Teng, 2017) or organizing, analyzing, and synthesizing (Brush and Saye 

in Xu, 2013). In addition, at the class hour, students can discuss the concept, ask 

and answer questions, involve in activities, give critique, debate, complete 

assignment, do experiments and projects/lab (Bergmann & Sams, 2012; Basal, 
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2015; Ahmad, 2016; Teng, 2017). The instructional process can be seen in a 

mind map that I design below; 

 

Figure 2. The Instructional Process at Flipped Classroom 

 

3. Advantages of Flipped Classroom 

Besides developing studentsô autonomy, flipped classroom also gives 

other benefits for instructional activities. The result of numerous empirical 

researches show that this method gives various advantages for pedagogical field. 

The use of this method can improve the studentsô productive and receptive 

skills. Flipped classroom can support the development of pronunciation, 

vocabulary learning, better preparation for class work, more reading at home, 

and better reading comprehension (El-Sawy, 2018), improve studentsô listening 

comprehension (Ahmad, 2016), improve studentsô writing skill (Ekmekci,2017), 

supports self-assessment, peer-assessment and communication (Teng, 2017). 

Instructional process

Home learning

Teacher delivers materials a 
few days before class hours

Students learn the 
materials at home

Classroom learning

Teacher checks and 
strengthens students' 
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Besides, it supports the students to be more active in learning. It can 

increase students and teacher interaction (Bergmann & Sams, 2012; Arnold-

Garza, 2014; Slomanson, 2014; Basal, 2015; Abdelshaheed, 2017; Ekmekci, 

2017; Teng, 2017), increase studentsô motivation in learning (Basal, 2015; Teng, 

2017), support students to ask more questions (Slomanson, 2014), encourage 

collaborative learning (Slomanson, 2014; Ekmekci, 2017), engage students with 

problem-based learning (Lancaster, 2013; Arnold-Garza, 2014), promote higher 

order skill (Stone, 2012; Lancaster, 2013), and provide constructivist approach 

(Ekmekci, 2017; El-Sawy, 2018). 

Additionally, flipped classroom can create more enjoyable learning. It can 

suit to students with different learning styles (Bergmann & Sams, 2012; Arnold-

Garza, 2014), provide full of familiar tools for learning environment and free 

classroom time (Basal, 2015), support more immediate feedback (Bergmann & 

Sams, 2012; Abdelshaheed, 2017; Ekmekci, 2017), support more positive 

attitude in learning (Stone, 2012; Abdelshaheed, 2017; Ekmekci,2017; Teng, 

2017), and save much time (Arnold-Garza, 2014; Basal, 2015; Abdelshaheed, 

2017; Ekmekci,2017; El-Sawy, 2018). 

 

4. Challenges in Applying  Flipped Classroom 

Although this pedagogical approach provides immensely positive impacts 

toward the instructional process, like other approaches, it has also some 

weaknesses. The weaknesses found are almost similar in different subject 

matters.  
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Stone's (2012) study toward the Genetic Disease course found that 

implementing the flipped classroom requires more works and careful planning 

(Educause in Stone, 2012) and more efforts to aware the students for a new 

paradigm in learning due to their resistance on the old learning paradigm. 

Moreover, Enfield (2013) study toward ctva361 course of undergraduate 

Multimedia students highlighted that adequate time is required to record the 

videos or other instructional sources; teachers need to avoid the technical 

problems in relation to the video contents and the studentsô capability; repetitive 

instruction in face to face meeting is boring; the videos need to be edited; and 

the class hour should be in well planned.  

Meanwhile, Abdelshaheed (2017), Teng (2017), and El-Sawy (2018) 

carried out a study toward EFL students at the English course. They revealed 

that implementing the flipped classroom entail much effort to shift from 

conservational paradigm to a new paradigm; to provide communicative 

approach and the technology; to create videos which can foster students to be 

more active; to train instructors using the technology; to create videos which suit 

the learning materials; to figure out the technical problems; to design learning 

contents and control the classwork for inexperienced students. In addition, 

Basal's (2015) study toward EFL teachers pointed out that the problems 

encountered in employing this pedagogical approach, such as; technical 

problems and teachers' old perceptions of their roles.   

Based on the weaknesses mentioned above, it seemed that most challenges 

faced in administering the flipped classroom are regarding the technical 
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problems, teachers' and students' paradigm, and time for designing the 

compatible videos. Therefore, before applying the flipped classroom, teachers 

should consider the readiness and possibility of using this method that the 

problems can be minimized.    

 

E. Teaching Speaking in Vocational High School of Indonesia 

This part discusses the definition of speaking, micro and macro skills of 

speaking, strategies of speaking, assessing speaking, and teaching speaking in 

Indonesia. These are elaborated below. 

1. Definition of Speaking 

As mentioned above, speaking is one of the productive skills in language 

learning. It is required by people to communicate in daily life. According to 

Cameron (2001), speaking is practicing a language actively to deliver meanings 

that interlocutors can grab the ideas. In line with this, Holtgraves (2008) argues 

that speaking is utterances which are articulated by speakers to deliver 

willingness, while receivers will process the utterances to recognize the purpose. 

These two notions seemingly define speaking in regard to its function. More 

comprehensive definition in regard to the function of speaking are pointed out 

by Richards and Renandya (2002). These scholars highlight some definitions of 

speaking based on its function, such as; (1) speaking is used in daily conversation 

in which one interacts each other to maintain social life; (2) speaking is used for 

discussion where one can express ideas and ask for opinions; (3) speaking is 

used to make instruction where one can ask for others to do something.  
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Based on the notions above, speaking can be identified as activities which 

are undertaken by at least a speaker and a receiver to convey a message verbally. 

To enable students to convey a message, teachers take account to support them 

mastering macro and micro-skills of speaking.  

 

2. Micro and Macro Skills  of Speaking 

Speaking has several micro and macro skills which should be learned in 

order to master the speaking skill. The micro and macro skills will be formulated 

subsequently referring to Brown's notion. According to Brown (2004: 142-143), 

micro and macro skills of speaking are as follows; 

Micro skills of speaking 

a. Produce chunks of language of different lengths. 

b. Orally produce differences among the English phonemes 

and allophonic variants. 

c. Produce English stress patterns, words in stressed and 

unstressed positions, rhythmic structure, and intonation 

contours. 

d. Produce reduced forms of words and phrases. 

e. Use an adequate number of lexical units (words) in order to 

accomplish pragmatic purposes. 

f. Produce fluent speech at different rates of delivery. 

g. Monitor your own oral production and use various strategic 

devices-pauses, fillers, self-corrections, backtracking-to 

enhance the clarity of the message. 

h. Use grammatical word classes (nouns, verbs, etc.). Systems 

(e.g., tense, agreement, pluralization), word order, patterns, 

rules, and elliptical forms. 

i. Produce speech in natural constituents-in appropriate 

phrases, pause groups, breath groups, and sentences. 

j. Express a particular meaning in different grammatical 

forms. 

k. Use cohesive devices in spoken discourse. 

 

Macro skills of speaking 

a. Appropriately accomplish communicative functions 

according to situations, participants, and goals.  
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b. Use appropriate styles, registers, implicature, redundancies, 

pragmatic conventions, conversation rules, floor keeping 

and yielding, interrupting, and other sociolinguistic features 

in face-to-face conversations.  

c. Convey links and connections between events and 

communicate such relations as focal and peripheral ideas, 

events and feeling, new information and given information, 

generalization and exemplification.  

d. Convey facial features, kinesics, body language, and other 

nonverbal cues along with verbal language.  

e. Develop and use a battery of speaking strategies, such as 

emphasizing key words, rephrasing, providing a context for 

interpreting the meaning of words, appealing for help, and 

accurately assessing how well your interlocutor is 

understanding you.  

 

 

Regarding both micro and macro skills above, it can be concluded that the 

micro-skills are considered as the smallest parts of the language. These parts are 

the main elements for constructing a language. Additionally, the macro skills are 

the skills related to broader aspects of communication which concern about how 

communication can be maintained, understood, and accepted in social contexts, 

such as; communicative function, style, gesture, connection, and strategy. In 

other words, the macro skills are factors beyond a language.  

 

3. Strategies in Speaking  

As mentioned previously, speaking strategies are considered as the macro 

skills of speaking. These strategies are widely recognized as communication 

strategies (CS). CS are necessary for EFL learners because they learn a language 

that does not serve as a lingua franca. As the result, EFL learners have a number 

of boundaries when communicating in English, primarily lack of vocabulary 
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mastery. Tarone in Maleki (2010: 641) highlights CS that might be practiced by 

EFL learners in speaking English, such as; paraphrase, transfer, appeal for 

assistance, mime, and avoidance. 

a. Paraphrase 

Paraphrase can be defined as a communication strategy that uses 

different words, phrases, or sentences to convey a similar meaning. Tarone 

classifies this strategy into three subcategories, such as; approximation, word 

coinage, and circumlocution. First, approximation is described as an 

awareness of a speaker to use inappropriate vocabulary items or structures 

with identical semantic features of the second language (L2) in order to satisfy 

interlocutors (e.g. ñpipeò for ñwater pipeò). Second, word coinage is 

delineated as the usage of a new word to communicate the similar thing (e.g. 

ñair ballò for ñballonò). Third, circumlocution is explained as the use of 

sentences in order to describe the certain object. This strategy is commonly 

practiced when talking about certain term that is difficult to remember (e.g. I 

cannot eat food, mmm. It is too sweet. Mmm, it is easily found in Jogja. I 

donôt know what is it called.)   

b. Transfer  

Tarone divides this strategy into two main categories, e.g.; literal 

translation and languages/codes switching. Literal translation is described as 

a strategy where the students translate words, phrases, or sentences from the 

first language (L1) into L2 (e.g. ñHe invites him to drinkò for ñThey toast one 

anotherò). Meanwhile, codes/languages switching is defined as the usage of 



 

35 

  

the L1 without bothering to translate (e.g. ñbalonò for ñballoonò or ñtirtilò for 

ñturtleò). 

c. Appeal for Assistance 

Tarone explains this strategy as a strategy where a speaker asks the 

interlocutor regarding the correct terms/structures. The speaker can directly 

ask terms/structures that s/he does not understand in order to get help from 

the interlocutor (e.g. Rian, what is ngantuk in English?).  

d. Mime  

Mime can be translated as a communication strategy that uses gesture 

or movement to say something. Tarone mentions it as a non-verbal 

communication. This strategy is commonly used in certain situation (e.g. A 

librarian stares at visitors then puts his/her forefinger in front of his/her 

mouth. It means that the visitors are not allowed to talk loudly). 

e. Avoidance 

 Another strategy that might be practiced in speaking English is the 

avoidance. This strategy can be described as a strategy to talk about another 

topic or concept because a speaker does not have ample knowledge to talk 

about it. Tarone divides this strategy into two main elements, namely; topic 

avoidance and message abandonment. Topic avoidance is elaborated as a 

strategy where a speaker goes through another topic since s/he does not have 

adequate vocabulary items and meaning structures in relation to a certain 

topic. Meanwhile, message abandonment is described as a strategy in which 
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a speaker avoids to talk about a concept that probably cannot be continued 

due to lack of meaning structures mastered. 

 

4. Assessing Speaking 

Like other skills, speaking skill is required to be assessed by teachers to 

know the studentsô capability in communication. Brown (2004) points out that 

as a productive skill, speaking is possibly being observed by test-takers 

immediately. However, he adds that the skill of test-takers will affect the validity 

and reliability of the test (ibid.). 

To assess oral skill, teachers need to consider the types of speaking that 

will be administered to students. Brown (2004) highlights some types of 

speaking performances, such as; imitative, intensive, responsive, interactive and 

extensive. 

a. Imitative Speaking 

Imitative speaking is described as a type of spoken performance which 

might be used to assess students' pronunciation (Brown, 2004: 141). In this 

sense, students will repeat the words or phrases they have heard. 

b. Intensive Speaking 

Intensive speaking is labelled as a type of spoken performance which 

might be used to assess studentsô linguistic ability in a certain context in 

which students need to produce not more than a sentence, e.g.; picture-cued 

tasks, directed response tasks, read-aloud tasks, translation of limited 
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stretches of discourses sentence/dialogue completions tasks and oral 

questionnaires (ibid.). 

c. Responsive Speaking 

Responsive speaking is explained as a type of spoken performance that 

might be used to assess students' short utterances when interacting with the 

interlocutor, e.g.; question and answer, giving instructions and directions, and 

paraphrasing (ibid.). 

d. Interactive Speaking 

Interactive speaking is defined as a type of spoken performance that 

might be used to assess students' long utterances when interacting with the 

interlocutor, e.g.; interview, role-play, games, and discussions, and 

conversations (ibid., 142). 

e. Extensive Speaking 

Extensive speaking is a elaborated as a type speaking performance that 

might be used to assess students' long utterances with less interaction with 

others, e.g.; oral presentation, picture-cued story-telling, etc. (ibid.). 

 

5. Teaching Speaking in Indonesia 

English is considered as one of the main subject matters in Indonesia. This 

language is the compulsory subject taught in all secondary schools in this 

country, including in vocational high schools. This was noted in the regulation 

no. 07/D.D5/KK/2018 released by Dirjen PDM Kemendikbud described in the 

previous part that English should be taught in vocational high schools. 
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Learning a language means learning its skills. There are 4 major skills that 

should be learned in English, namely; listening, reading, speaking, and writing. 

Commonly, these skills are grouped into receptive and productive skills in which 

reading and listening are considered as receptive skills, meanwhile speaking and 

writing include productive skills.  

Of the language skills, speaking becomes the primary problem faced by 

the students. Mukminatien in Widiati and Cahyono (2006) found lots of errors 

when students practiced speaking, mainly in terms of pronunciation, accuracy, 

vocabulary, fluency, and interactive communication. These errors should be 

figured out by increasing their knowledge and practice regarding the target 

language inside and outside school. However, students can not find the use of 

the language in their daily conversation that they obtain lack of input beyond 

school. Meanwhile, at classroom, most teachers more focus on reading and 

writing skills (Amrullah, 2015). It occurs seemingly as the consequence of the 

national examination that does not set speaking as the assessed skill. 

Due to the reasons above, it is demanded to exercise studentsô autonomy 

in learning to speak English that they can learn more independently inside and 

outside classroom. As suggested by Mukminatien in Widiati and Cahyono 

(2006) that teachers should provide students with adequate input before entering 

classroom and encourage students to practice the target language both inside and 

outside classroom. Hence, in this regard, I addressed flipped classroom method 

that might facilitate students in learning to speak English not only inside, but 

also outside classroom.  
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When facilitating students to learn speaking, the topic taught was recount 

text. It referred to the syllabus of curriculum 2013 revealed by Kemendikbud 

(2016) that there were some short functional texts that should be learned by the 

vocational high school students, such as; descriptive text, recount text, narrative 

text, analytical exposition text, procedural text, etc. Of the texts mentioned 

above, descriptive, recount, and narrative text should be taught at the tenth grade 

students. Hence, I taught recount text, primarily personal recount text for cycle 

1 and biographical recount text for cycle 2. 

Referring to curriculum mentioned above, there were 2 basic competences 

taught. First, the basic competence 4.7.1. that aims to enable students to find out 

the contextual meaning in accordance with social function, structure, and 

linguistic features of spoken and written recount texts related to events/ 

experiences. Second, the basic competence  4.7.2. that aims to enable students 

to produce simple spoken and written recount text related to events/ experiences 

by paying attention to its social function, structure, and linguistic feature 

accurately and contextually. 

 

F. Relevant Studies 

Several empirical studies were carried out in terms of the use of the flipped 

classroom in the language teaching (Han, 2015; Ekmekci, 2017; Teng, 2017; Pudin, 

2017; El-Sawy, 2018; Fauzan & Ngabut, 2018; Zainuddin, Habiburrahim, Muluk, 

and Keumala, 2019). First, Han carried out a study toward 14 English as a second 

language (ESL) students from various countries at a private graduate institution on 
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the East Coast. The researcher combined the Nationôs four strands approach and 

Strayerôs flipped classroom framework. Then, in collecting the data, the researcher 

addressed questionnaires to the students. After analyzing the data, it was found that 

there was a significant development of the studentsô autonomy in English language 

teaching class.  

Moreover, Ekmekci (2017) conducted a study toward 43 ELT students of 

Ondokus Mayis University, Turkey in the fall semester 2013-2014. This study 

aimed at exploring the impact of flipped instruction on students' foreign language 

writing skill. The design of his study was a mixed-method by administering the true 

experimental method and semi-structured interview. Based on his finding, Ekmekci 

revealed several conclusions; (1) Flipped Writing Class Model improves students' 

writing proficiency more than traditional lecture-based instruction; (2) it supports 

and encourages independent and collaborative learning; (3) it personalized learning; 

(4) it is more enjoyable than the traditional lecture-based writing classes; (5) it 

supports the students to be autonomous learners; (6) it provides the student-centered 

instruction. 

Additionally, Teng (2017) carried out a study toward 90 EFL students of a 

University in China. This study aimed at measuring the possible impact of 

implementing the flipped classroom model on the improvement of students' 

academic performance and their satisfaction in a socio-cultural communication 

course. The design of this study was a mixed-method by administering an 

experimental method, academic assessment, questionnaire, and interview. The 

result of this study showed that the instructional lesson in the experiment group was 



 

41 

  

the most effective for improving students' academic performance, followed by 

semi-experiment then the control group. Moreover, the flipped classroom promotes 

autonomous learning, active cooperation, self and peer assessment, and higher 

participation both in and beyond the classroom.  

Meanwhile, in regard to grammar, Pudin (2017) conducted her quantitative 

study toward 120 students of Malaysian University in order to explore the effect of 

the flipped classroom for a grammar classroom by seeking out students' perception 

of the effectiveness and feasibility. A questionnaire was administered to collect the 

data. Then, the study found that the majority of the students preferred to learn 

grammar using the flipped classroom rather than the traditional method. 

Furthermore, El-Sawy (2018) carried out a study using mix method design 

toward the reading class of EFL students at the University of Al-Jouf, KSA Egypt. 

The study found that the implementation of the flipped classroom supports the 

development of pronunciation, vocabulary learning, better preparation for 

classwork, better opportunities for communication with the teacher, more reading 

at home, better reading comprehension, and the efficiency of time for more practice. 

Additionally, regarding the implementation of the flipped classroom in 

Indonesian context, Fauzan and Ngabut (2018) conducted a questionnaire study 

toward 34 students in the fourth semester of Universitas Palangkaraya. This study 

aimed at finding out EFL students' perceptions of the implementation of flipped 

learning in writing class. The result showed that the students had a positive 

perception of the implementation of flipped learning in writing class.  
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Another study was conducted by Zainuddin et al., (2019). This study 

employed a case study in order to identify the impact of implementing a Learning 

Management System (LMS) óTES BLENDSpaceô to promote studentsô self-

directed learning in EFL flipped-class instruction. The participants were ten 

students at a university in Indonesia. The findings of this study recommended that 

óTES BLENDSpaceô to be applied in EFL university students. It supported the 

students to practice and improve their listening, writing, reading, and vocabulary 

skills both inside and outside the class hour. It also encouraged the students to have 

better preparation before conversation and speaking activities. 

Based on all empirical studies revealed above, none of the researches was 

conducted toward senior high school students because all participants were 

university students. In addition, none of the researches was conducted using a 

collaborative action research. Meanwhile, in relation to the findings, the researches 

above showed that the flipped classroom could encourage the studentsô autonomy 

in learning English (Han, 2015), the studentsô autonomy as well as writing skill 

(Ekmekci, 2017), the studentsô autonomy as well as speaking skill (Teng, 2017), 

the reading comprehension, communication opportunities, pronunciation, and 

vocabulary mastery (El-Sawy, 2018), grammatical language (Pudin, 2018), writing 

skill (Fauzan & Ngabut, 2018), the listening, reading, writing, and speaking skills 

and vocabulary mastery (Zainuddin et al., 2019). Therefore, it was remarkably 

important to carry out a collaborative action research for developing the studentsô 

autonomy in learning to speak English using the flipped classroom method at the 
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tenth graders of a private vocational high school in East Lombok, in the even 

semester of the academic year 2018/2019.  

 

G. Conceptual Framework 

Nowadays, the radical development of technology facilitates students to 

access an abundance of materials in the internet. Besides, the internet figures out 

the learning constraints because it might be accessed everywhere that learning 

process is not bounded in classrooms. Therefore, students should capable to take 

benefits from this development by being lifelong learners. Yet,  students are 

required to be autonomous learners if they will be lifelong learners in the future. In 

other words, the instructional process should aim to foster the studentsô autonomy 

in learning. 

However, in language learning, teachers commonly dominated the 

instructional process that students have lack capability to carry out their own 

learning. Consequently, their autonomy in learning can not increase. It was in line 

with my findings at the tenth grade of a private vocational high school in East 

Lombok in the even semester of academic year 2018/2019. I found the studentsô 

autonomy in learning speaking was very low due to the domination of the English 

teacher.  

Hence, to solve this problem, my collaborator and I applied the flipped 

classroom in order to train the studentsô autonomy in learning speaking. The flipped 

classroom is a pedagogical method in which the common educational practice is 
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inverted. It means that the homework which is commonly completed at home will 

be done at classroom, while teachersôs lecturing will be practiced at home.  

Therefore, the instructional process occurs not only at school but also at 

home. For home learning, teachers commonly sent the materials videos or other 

learning materials a few days before face to face meeting that students have plenty 

of time to learn the materials. Besides, they have a freedom to set their own 

objectives in learning speaking then choose the learning materials. Indeed, they 

have the freedom to determine time and place for their own learning. Meanwhile, 

for classroom learning, they are allowed to choose the techniques in learning to 

speak, e.g.; debates, discussions, role plays, completing assignments, tests, writing 

stories, playing games, question and answers, presentations, etc. In short, we 

believe that this method can develop the studentsô autonomy in learning to speak. 
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Figure 3. Theoretical Framework 
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CHAPTER III  

RESEARCH METHOD  

This chapter presents the discussion on the research method includes the type, 

time, and participants of the study, study scenario, techniques and instruments of 

data collection, successful criteria, techniques of data analysis, validity, and 

reliability. 

 

A. Type of the Study 

According to Koshy (2010), action research is a method that is used to 

improve educational practice. This function is seemed compatible with the aim of 

this study. As stated in its objectives, the primary aim is to improve the studentsô 

autonomy in learning to speak English. Therefore, my collaborator and I used action 

research for carrying out this research. 

As a research method, action research has many proponents with various 

models such as; Kemmis and McTaggartôs model, Elliotôs model, OôLearyôs model, 

and Macintyreôs model (in Koshy, 2010: 5), and Jeffrey Glanzôs model (in Gall, 

Gall, and Borg, 2003: 586). Based on these models, this study adopted a model 

proposed by Kemmis and McTaggart (2000) because the sequence was simpler than 

others that it would be easier to be conducted. The sequence was begun from 

planning session then it would be continued to acting and observing sessions. And 

the last was reflecting session. The model can be seen below: 
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Figure 4. Kemmis and McTaggart's Model (Koshy, 2010: 5) 

 

B. Time of the Study 

This study was conducted at the even semester of academic year 2018/2019. 

It was carried out around 3 months from February, 9th to May, 18th 2019. Referring 

to the latest regulation affirmed by Dirjen PDM Kemendikbud no. 

07/D.D5/KK/2018, it was noted that the allocated time for English subject matter 

at vocational high school was 3 hours in a week. Hence, some private vocational 

high schools divided the class hours into two meetings in a week. However, this 

school set only one meeting in a week that there were around 12 meetings conducted 

along this study. The schedule can be seen in Appendix 1.   

 

C. Place of the Study 

The setting of this study was at a private vocational high school in East 

Lombok, West Nusa Tenggara. This school was built in 2011 then it got its license 

for running education activities in 2013. In addition, its certification was C.  
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This vocational high school provided only multimedia program that consisted 

of 3 classrooms that each grade, X, XI, and XII, merely had one classroom. Each 

classroom was facilitated with only a whiteboard without any electronic media. 

Unfortunately, even though this school had a laboratory, it was not provided for 

English teaching. Shortly, this school provided lack of facility for supporting 

English language teaching. 

 

D. Participants of the Study 

The subjects of this study were all students at the tenth grade of a private 

vocational high school in East Lombok, West Nusa Tenggara in the even semester 

of academic year 2018/2019.  There were 19 students consisted of 10 males and 9 

females, with age between 15 and 16 years old. Most of the students were orphans 

that some of them frequently could not afford the network connection, even though 

they had a smart phone.  

Moreover, the English teacher was voluntary involved as my collaborator that 

almost all stages of this study were discussed with her. She assisted me to make the 

planning of the teaching, observing the teaching and learning process, and reflecting 

what had been done. 

She graduated from a private university in 2016 that her teaching experience 

was around 2 years. Meanwhile, this school applied curriculum 2013 began from 

this academic year, 2018/2019, that she did not have ample knowledge how to apply 

various methods for her teaching. Consequently, she just practiced the traditional 

teaching method.  



 

49 

  

E. The Study Scenario 

This study adopted an action research proposed by Kemmis and McTaggart 

(in Koshy, 2010: 5). As stated above, it has several sessions that were carried out 

in each cycle. The sessions were planning, acting and observing, and reflecting.  

Before beginning cycle 1, I conducted a preliminary study in order to find out 

problems regarding the teaching and learning process in the private vocational high 

school. The findings served as the starting point to consider the focus of this study. 

1. Preliminary Study 

In this session, I interviewed the English teacher and conducted classroom 

observation in order to know how the classroom condition and instructional 

process occured in the classroom. In this sense, I found some problems as 

pointed out in the vignette on Saturday, February 9th 2019. Based on the 

problems, my collaborator and I decided to focus on the students' autonomy 

because this autonomy was remarkably important to be promoted in this century.  

 

2. Planning Session 

After having a discussion, we agreed to apply the flipped classroom 

method since numerous of empirical researches found that this method was able 

to improve studentsô autonomy. After that, we decided to concern on the 

studentsô autonomy in learning to speak English. This skill was considered as a 

skill that needed lots of effort inside and outside classroom that if the students 

had larger autonomy, they were expected to independently improve their 

speaking skill. 
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 Then, before flipping the classroom, I spread out a set of questionnaire 

and interviewed 5 students randomly in order to find out the initial condition of 

the studentsô autonomy referred to aspects of autonomous learning highlighted 

by Holec (1981). Also, the data were used to decide the feasible media for 

delivering the materials. 

Based on the findings, WhatsApp group was chosen by the students as the 

proper media to send the learning materials. After that, we discussed the course 

grids, lesson plans, and searched the relevant videos on YouTube. It was chosen 

as the source of the materials because my collaborator thought that this technique 

was more effective instead of creating our teaching videos. Then, for next cycle, 

we planned some solutions regarding the problems emerged in cycle 1. 

 

3. Acting and Observing Session 

In this session, I sent a variety of materials via WhatsApp group previous 

days before the class hours that the students would have adequate time to learn 

more independently at home. The materials sent were regarding their own 

learning objectives, e.g.; improving vocabulary mastery and pronunciation 

practice. As the result, they were facilitated to choose the learning materials 

suitable to their objectives when interviewed previously. Also, they were given 

a responsibility to manage time and speed of their own learning. 

 Meanwhile, at the classroom, my collaborator and I used it for involving 

the students to consider their own learning techniques. They were asked the 

activities they wanted for classroom learning activities. Therefore, the activities 
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in the classroom would suit to the studentsô willingness. Those activities 

included discussion, question and answer, completing assignments, playing 

games, presentation, pronunciation practice, debate, role-play, etc. Besides, I 

provided reflection as the additional activity. This activity was done before 

ending the meetings. The students were involved to define the materials learned 

in each meeting. This activity trained them to reflect their own learning. Along 

the activities mentioned above, I mostly facilitated and observed the learning 

activities. As the consequence, the instructional activities became more students-

centered. 

 

4. Reflecting Session  

In this session, my collaborator and I reflected the instructional process by 

analyzing the result of the questionnaire, interview transcripts, and vignettes. We 

discussed all aspects regarding the findings. Based on these findings, we decided 

to continue to cycle 2. Then, for this cycle, we decided to end this cycle since 

the findings showed that the successful criteria was achieved. 

 

F. Techniques and Instruments of Collecting Data  

The data of this study were in the form of qualitative and quantitative data. 

The qualitative data were obtained from observation and structured interviews. 

Meanwhile, the quantitative data were collected by distributing questionnaires and 

speaking tests.  
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1. Qualitative Data 

a. Observation  

My collaborator and I observed the classroom activities. In observing 

the instructional process, my collaborator filled checklists, took pictures, and 

recorded the speaking assessment process in the form of video. Additionally, 

I wrote vignettes after the teaching and learning process in each meeting.   

b. Interview 

Structured interviews were used to collect information from the 

students. Of 19 students, 5 students were chosen randomly in each interview 

session to find out the condition of their autonomy in learning to speak 

English. The students were interviewed in the pre-cycle stage, after cycle 1, 

and cycle 2. All of the interview sessions were recorded using the vioce 

recorder on a mobile phone. 

 

2. Quantitative Data 

a. Questionnaire 

Another instrument was a questionnaire. The questionnaire was in the 

form of 5 point Likert-scale with choices strongly agree, agree, neutral, 

disagree, and strongly disagree administered in the pre-cycle, cycle 1, and 

cycle 2 in order to reveal the current condition of the studentsô autonomy in 

learning to speak English. The result of this questionnaire became the primary 

data to consider the improvement of the studentsô autonomy. These data were 

used because the studentsô learning activities occurred in two settings, at 
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school and at home. Therefore, it was not feasible to observe the studentsô 

learning activities entirely. 

 Some items of the questionnaire were adapted from the instrument used 

by Yoon (2016) in her research Exploring Learner Perspectives on Learner 

Autonomy for Blended Learning in EFL Conversation Classes. Then, at the 

end of this study, we administered another questionnaire that aimed at finding 

out the studentsô perception on the implementation of the flipped classroom. 

This questionnaire was designed for this research. After that, both kinds of 

questionnaires were validated by 2 expert judments before administered in 

this research. 

b. Speaking Assessment 

For the supplementary data, I addressed speaking assessment to the 

students in order to know the impact of the flipped classroom toward the 

studentsô speaking competence. The monologue tests were given 3 times in 

order to assess the studentsô competence in speaking for each cycle. The 

students were given some clues to guide them in re-telling their holiday 

experience and biography of their idol. These speaking clues can be seen in 

Appendix 2C for further details.  

 

G. Successful Criteria 

This study was ended since the average number of the students who could 

take charge of aspects of their own learning when learning to speak English was 

larger than 70%. These aspects were regarding the studentsô capability for setting 
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learning objectives, choosing learning materials, determining learning techniques, 

managing learning, and doing self-reflection. The percentage was obtained from 

the result of the questionnaire and supported by the interview transcripts and the 

vignettes. 

These capabilities were facilitated by my collaborator and I since the degree 

of the studentsô autonomy was not possible to carry out their own learning 

independently. Learning fully independent from a teacher could be carried out when 

the degree of the students were in full autonomy or naturalistic immersion degree 

(Jones, 1998). However, the condition of the studentsô autonomy was lower than 

those degree that they should be supported to carry out their own learning. 

 

H. Techniques for Analyzing Data 

1. Qualitative Data 

The qualitative data were analyzed using the thematic analysis data 

proposed by Norton (2009) in her book Action Research in Teaching and 

Learning: A practical guide to conducting pedagogical research in universities. 

Norton pointed out several steps for analyzing the data;  

a. Immersion 

In this stage, I read all data found then wrote the themes that emerged. 

The themes were written without any category. The example was obtained 

from interview transcript cycle 1. I read the studentsô responses to the 

questions, ñHow did you manage your learning at home? 
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¶ Learning in the afternoon   

¶ Learning in the evening 

¶ Made an appointment    

¶ Repeating the videos 

¶ Learning at night 

¶ Wherever  

¶ Whenever 

¶ Learning in the morning 

Actually, these themes would be increased if the data obtained from 

larger number of participants. The themes could be hundreds that we became 

easier to consider the general themes. However, the participants in my 

interview were only 5 students that I could not write more themes.  

b. Generating Categories 

In this stage, I re-read the data rigorously then grouped some themes 

written previously into a category. Therefore, all themes were inverted into a 

smaller number of categories. These categories then became the new themes 

with a wider field.  

¶ Times for learning 

¶ Speed of learning 

¶ Place for learning 

¶ Made an appointment 

¶ Depend on me 
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As explained in part a, it was easier for me to analyze the data due to 

small number of the participants interviewed. As the result, I could not 

provide more categories in this part. 

c. Deleting Categories 

In this stage, I eliminated some similar categories to avoid the 

redundant categories and the categories which were not related to this context. 

After ensuring no category was the same, I continued to the following step. 

¶ Times for learning 

¶ Speed of learning 

¶ Place for learning 

d. Merging Categories 

In this stage, the same categories were grouped into a new category that 

the number of categories written decreased. Hence, all categories with close 

meanings were united into new broader categories.  

¶ Speed of learning 

¶ Place for learning    

e. Checking Themes 

In this stage, I re-read the data meticulously and compared them with 

the themes. If the themes were not suitable for the data, I would eliminate 

them. For this example, none of the themes required to be eliminated.   

f. Linking T hemes 

In this stage, I correlated among the themes in order to see how the 

themes would be presented. The correlation of each theme was considered. 
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The correlation between speed of learning and place of learning took place of 

the flexibility of learning. After finding the correlation with each other, I then 

presented the data. 

g. Presenting Findings 

In this stage, I reported the findings based on the themes determined 

previously. I correlated among the themes that readers could easier 

understand the result. 

The interview transcript revealed that the students had 

flexibility in learning that they were no longer sat and 

listened to the teacherôs explanation in the classroom, but 

now they had a freedom to determine the speed and 

environment of their learning (p.89). 

 

 

 

 

 

 

Figure 5. Thematic Analysis Process 

 

2. Quantitative Data 

a. Questionnaire 

To analyze the data found from the questionnaires, both ñstrongly 

agreeò and ñagreeò were grouped into ñagreeò. In the similar vein, ñstrongly 

disagreeò and ñdisagreeò were grouped into ñdisagreeò. Hence, the studentsô 

responses were classified into 3 categories; agree, neutral, and disagree. Then, 

Imme
rsion 

Generati
ng 

categorie
s

Deleting 
categori

es

Merging 
categori

es

Checking 
themes

Linking 
themes

Presentin
g 

findings



 

58 

  

the result of the questionnaires were calculated, tabulated, and displayed into 

a chart.     

b. Speaking Assessment 

To assess the studentsô speaking competence, I examined the studentsô 

performance referring to the scoring rubric, weigthing table, and rating scale 

proposed by Adam and Firth in Hughes (2003: 131-133). Firstly, the studentsô 

speaking competences were scored, then the scores were inverted to the 

weighting table as the final scores. Afterward, the final scores were 

categorized into some levels, such as; very poor (0-49), poor (50-59), 

sufficient (60-69), good (70-79), and very good (80-100). For more detail, the 

scoring rubric, weighting table, and rating scale can be seen in Appendix 2C. 

 

I. Validity and Reliability  

1. Validity  

The data collected previously were required to be validated. In this sense, 

several techniques proposed by Burns (1999) were employed to enhance the 

validity of this study; 

a. Democratic Validity  

To fulfill the democratic validity, I conducted this research 

collaboratively with the English teacher in class X. Therefore, we used to 

discuss each stage of this research. Likewise the students, they were involved 

in order to find out their views for the teaching and learning process. Hence, 



 

59 

  

all decisions along this research considered the suggestion of my collaborator 

and the students.  

The discussion with the collaborator occurred from the beginning of 

this study. On February 9th 2019, I firstly discussed with the English teacher 

regarding the problems found in my preliminary study. Based on these 

findings, we agreed to focus on improving the studentsô autonomy and to 

apply flipped classroom method. Afterward, on February 16th 2019, we 

discussed regarding the activities for collecting more comprehensive data.  

On February 23th 2019, for planning session in cycle 1, we continued 

the discussion regarding the feasible media for delivering the materials in the 

flipped classroom. In this sense, I also involved the students to give their 

opinion related to media they preferred, among Facebook, WhatsApp, and 

YouTube. I asked them directly in the classroom even though they filled the 

questionnaire of this case previously. Referring to their response, my 

collaborator and I agreed to create a WhatsApp group. Besides, I also 

involved the students to consider learning activities they wanted in the 

classroom. Then, my collaborator and I continued the discussion regarding 

the solutions, the course grids, lesson plans, and  video contents.  

The discussion continued to reflection session in cycle 1. The problems 

found was regarding the accessibility of the materials, such as; lack of smart 

phones and network connection. For figuring out these problems, I asked the 

studentsô opinion how to solve the problems. Besides involving the students 

to consider the solutions, I also asked them to share their problems for this 
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cycle. Moreover, my collaborator and I discussed the problems and the 

findings in this cycle.   

Meanwhile, in cycle 2, we did discussion as what we did in planning 

session and reflection session in the previous cycle. Based on the findings in 

this cycle, we decided to not continue this research to next cycles. In short, 

my collaborator and the students were actively involved of making decision 

along this research.   

b. Outcome Validity  

Regarding this validity, the result of my preliminary study showed that 

the students had low capability to take charge of aspects of their own learning 

due to the domination of the English teacher. This capability improved in 

cycle 1 mainly the studentsô capability to choose learning materials, 

considering learning techniques, and managing learning. This improvement 

occurred after carrying out some solution, such as; delivering numerous of 

materials previous days before class hours and involving students to consider 

their own learning techniques.  

However, when accessing the videos sent, 2 students could not access 

the materials due to their broken smart phone. Then, I divided the students 

into some groups that they could help each other. Also, some students 

frequently did not have the network connection that we delivered the 

materials via Bluetooth application. This capability also improved in cycle 2. 

After reflection in cycle 1, it was found that the content of the videos were 

too long, serious, and fast. Then, we tried to figure out these problems.  
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Meanwhile, regarding the studentsô speaking competences, after 

assessing the studentsô speaking competences in pre-cycle, we found that 

most students did not use verbs 2 for retelling past event. Then, we delivered 

numerous materials of verbs 1 and verbs 2 and gave them assignments of the 

verbs. Finally, in cycle 1, we found the improvement of the verbs 2 produced 

when telling their personal experience. However, we found that they mostly 

used is and are that we included this materials to cycle 2. After that, most 

students used was and were for re-telling the past of their idol.  

c. Process Validity  

For this validity, before beginning the action, it was found that the 

students greatly depended upon their English teacher. All aspects of their 

learning relied on the teacher. As the consequence, when the students were 

given homework, they could not take charge of the freedom. Most of them 

did not work on the homeworks. 

The studentsô dependence decreased little by little after addressing the 

flipped classroom method. This method allowed the students to control 

aspects of their learning. They were sent a number of materials that became 

the learning activities at classroom. All activities in the classroom referred to 

those materials that the students were motivated to learn outside classroom.  

At the end of this research, all students could take charge of their 

learning outside classroom. In addition, they were actively involved in 

learning activities at classroom. The activities mostly put the students as the 

center that ultimately they were seemed more independent in learning.   
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d. Catalytic Validity  

This validity was shown from the change of the learning focus. It 

changed from teacher-centered instruction to more students-centered 

instruction that the instructional process was no longer dominated by a 

teacher. In this sense, students set their own learning objectives, chose 

appropriate videos to be watched, suggest the learning techniques, determine 

time and speed of their own learning, and reflect the improvement of their 

learning.  

In addition, it was shown that the students became more responsible to 

their own learning at home. All students had learnt the materials before 

coming to the classroom that were proven by their answer regarding the 

content of the videos sent. By contrast with the condition before the action, 

most students claimed that they frequently did not work on their homework.    

e. Dialogic Validity  

To achieve this validity, I frequently discussed with Muzayyin Habibi, 

S.Pd., a master degree student of Universitas Negeri Yogyakarta, in order to 

obtain his idea regarding the process and the result of my study in each cycle. 

Moreover, I used to consult the progress of this study to my thesis supervisor 

that I could gain her idea and suggestion for my study. 
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2. Reliability  

To ensure the trustworthiness of the study, several triangulations proposed 

by Burns (1999) were conducted; 

a. Time Triangulation  

My collaborator and I carried out this research around 3 months. The 

meetings were conducted once a week that the data were collected 

longitudinally. The data were collected on February, 9th, 16th, 23th, March, 

30th, April, 15th, May 11th and 18th 2019.  

The result showed that there was gradual improvement of the studentsô 

autonomy in learning to speak English. This change occurred since the 

students obtained more freedom and responsibility to take charge of aspects 

of their own learning. In addition, the changes of teacherôs role from the 

materials presenter to facilitator and observer greatly affected the condition 

of the studentsô autonomy. Moreover, the students were involved to consider 

the solution of the instructional problems faced.      

b. Investigators Triangulation 

As mentioned previously, the English teacher was voluntary as my 

collaborator of this study that she was involved to collect and cross checked 

the entire data. Also, I used to discuss the progress of my study with my 

partner, a magister student. Moreover, I used to reveal and discuss with my 

supervisor what I had done and what I would do for the next activities. 

Therefore, the data found were not as the result of my single interpretation.     
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c. Technical Triangulation 

Regarding this triangulation, we addressed a variety of techniques for 

collecting data. The techniques were observation, structured interview, and 

questionnaire. The observation was proved with checklists filled by my 

collaborator and vignettes written by myself. Also, the instructional process 

was photographed. Further, the interview process was recorded and 

transcribed. Meanwhile, the questionnaire was calculated, tabulated, and 

displayed into a chart. 

The data from different techniques showed that there was improvement 

of the studentsô autonomy in learning to speak English. The data found from 

the questionnaire was strengthen by the studentsô response when interviewed. 

In addition, the data from the vignettes dealt with those data. In other words, 

the data obtained from different techniques were relevant each other.   

d. Theoretical Triangulation  

This study was conducted regarding the various theories from different 

theoreticians. The theories were obtained from books, journals, etc. that were 

published in different years. These theories were read rigorously and analyzed 

before used in this research. 

For autonomous learning, as defined in the literature review, a variety 

of views were cited. Some scholars viewed autonomous learning as learning 

without teacherôs help, vice versa. However, Jones (1998) pointed out that 

both views included autonomous learning. As the result, I referred to the 

concept of autonomous learning revealed by Holec (1981) in which he 
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revealed that autonomous learning still required teacherôs help. This view was 

in line with numerous theoreticians (Little, 1991; La Ganza, 2008; Macaro, 

2008; Dam, 2011).  

It was the same as the flipped classroom. Lots of theories were 

discussed regarding the flipped classroom, primarily its benefits in 

autonomous learning. Numerous of empirical studies found that flipped 

classroom improved the studentsô autonomy (Xu, 2013; Han, 2015; Driscoll 

and Petty in Ahmad, 2016; Ekmekci, 2017; Teng, 2017).     

Shortly, the theories used in this study derived not from single theory 

and finding, but it referred to numerous views and findings. As the result, we 

believed that this study had a strong reliability.  
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CHAPTER IV  

RESULT AND DISCUSSION 

 

A. Reconnaissance  

1. Identifying Field of Problems 

Besides the preliminary study on February, 9th 2019, I also administered a 

set of questionnaire on February, 16th. 2019 and interviewed the students on 

February, 23th. 2019 in order to obtain more comprehensive data of the initial 

condition of the studentsô autonomy in learning to speak English. The criteria of 

studentsô autonomy referred to aspects of autonomous learning highlighted by 

Holec (1981). Those aspects were the studentsô capability to set their own 

learning objectives, choose the learning materials, determine the learning 

techniques, manage their own learning, and do self-reflection. 

The findings showed that the students had low capability in learning to 

speak, mainly 3 aspects of their own learning, such as; the capability to choose 

their own learning materials, to determine the learning techniques, and to 

manage their own learning. These problems occurred due to the domination of 

the English teacher. The results are depicted below; 

 

 

 



 

67 

  

Note: A= Agree; N= Neutral, D= Diasgree  

Table 2. The Frequency of the Students' Choices in Pre-cycle 

No Statement A N D 

1 I can set parts of speaking need to be 

improved 

10 6 3 

2 I can choose materials to be learned 0 2 17 

3 I have oppurtunity to give 

suggestions to the learning activities 

in the classroom 

0 4 15 

4 I can determine my own speed in 

learning 

2 2 15 

5 I can identify the improvement of my 

speaking performance. 

10 9 0 

 

  

Figure 6. The Result of Questionnaire in Pre-cycle 

 

The table and chart above showed that the majority of the students could 

set their own learning objectives. Of 19 students, 10 or 52.63% students agreed 

that they could determine the elements of speaking needed to be improved. The 

number was more than half of the entire students. On the other hand, 3 or 15.79% 

students claimed that they could not set their own learning objectives. 

Meanwhile, the rest of the students, 6 or 31.58% were confused whether they 
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had a capability to set their own learning objectives or not that they were abstain. 

The studentsô responses above indicated that most of the students had the 

capability to set their own learning objectives.   

It was strengthen with their responses in the interview transcript. I asked 

them, ñBagian atau aspek berbicara bahasa Inggris yang mana yang ingin 

ditingkatkan/what aspects of speaking would you improve? Then, 4 out of 5 

students articulated their objectives. Most of them, students with ID 10, 19, and 

11, intended to increase their pronunciation, while another, ID 08, would 

enhance their vocabulary mastery. Yet, a student, ID 13, did not obviously 

elaborate which components would be improved. These responses revealed that 

the primary objectives of the students when learning to speak English was to 

improve their pronunciation and vocabulary mastery. 

ID 10: Dalam bahasa Inggris, saya ingin meningkatkan cara 

membaca dan mengartikannya). (I would improve my 

pronunciation and translation). 

ID 13: Saya ingin bisa berbahasa inggris, tapi saya belum 

bisa. (I would be able to speak English, but I couldnôt). 

ID 08: Saya ingin meningkatkan untuk menyesuaikan kata 

dalam kata kerjanya. (I would improve my vocabulary 

mastery that I could choose appropriate verbs in sentences). 

ID 19: Saya ingin lebih bisa dalam cara membaca bahasa 

Inggris. (I would improve my pronunciation). 

ID 11: Saya ingin meningkatkan cara mengucapkan kata-kata 

dalam bahasa Inggris. (I would improve my English 

pronunciation). 

(Appendix 7/A/February, 23rd 2019/C) 
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In addition, the findings of the questionnaire showed that the majority of 

the students claimed that they could not choose their own learning materials. 17 

out of 19 or 89.47% students disagreed that they could choose their learning 

materials. Meanwhile, 2 or 10.53% students did not decide whether agreed or 

disagreed with it. This response showed that the students did not have any 

control of their learning materials. In line with this, the result of my observation 

showed that the primary source of the studentsô learning was the explanation of 

the English teacher. Conversely, the students did not have the opportunity to 

select the learning materials because they just listened and wrote the sentences 

written on the whiteboard. 

It was also relevant with the result of the interview transcript in Appendix 

7/A/February, 23rd 2019/C. When I asked the students, ñApa yang adik lakukan 

untuk meningkatkan kemampuan dalam berbicara bahasa Inggris? What did 

you do to improve your speaking skill? Almost all students answered that they 

paid attention to explanation given by their English teacher. In other words, the 

English teacher did not give any opportunity for the students to select their own 

learning materials. 

ID 10: Dalam bahasa Inggris itu, kalau saya meningkatkan 

cara membacanya dengan cara giat belajar. (I studied hard 

to improve my pronunciation). 

ID 13: Saya dalam bahasa Inggris itu, saya rajin belajar dan 

memperhatikan guru dalam menjelaskan. (I studied hard and 

paid attention on my teacherôs explanation). 

ID 08: Tetap memperhatikan dan mencoba untuk berbicara. 

(Paying attention on my teacherôs explanation and 

practicing my English). 
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ID 19: Saya melakukannya dengan cara terus berlatih dan 

sering memperhatikan guru pada saat mengajar. (I kept 

practice and paid attention on my teacherôs explanation). 

ID 11: Saya melakukannya dengan memperhatikan saat guru 

menjelaskan. (I paid attention on my teacherôs 

explanation). 

 

Moreover, in the sense of the studentsô capability to determine their own 

learning techniques, most students, 15 or 78.95%, disagreed that the English 

teacher facilitated them to learn using their own learning techniques. 

Additionally, the rest of the students, 4 or 21.05%, did not give their option for 

this term. This result confirmed that the students did not obtain their freedom to 

consider their learning techniques.  

Along with this, when I asked the students, ñBagaimana kegiatan 

pembelajaran adik di dalam kelas? Apakah adik diberikan kesempatan 

menentukan cara belajarnya? Bagaimana caranya? How about your learning 

activities in the classroom? Did you have the opportunity to determine your own 

learning techniques? How? Yet, almost all studentsô responses were similar to 

the previous questions. In the classroom, they defined that they listened to the 

English teacherôs explanation; read a dialogue in front of the classroom; wrote 

and finished assigments. Also, they claimed that they did not have the 

opportunity for considering their own learning techniques. Otherwise, a student 

revealed that she had the opportunity when choosing the techniques for 

practicing the dialogue, e.g. by reading their book or memorizing the sentences. 

Shortly, the English teacher gave little opportunity to the students in considering 
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their own learning techniques because they only deserved the opportunity when 

practicing dialogues. 

ID 10: Kita mendengarkan penejelasan Ibu guru terus 

membaca dialog didepan kelas (We listened to the teacherô 

explanation). Tidak pak. (No, I didnôt). 

ID 13: Guru menjelaskan pelajaran, kami mencatatnya terus 

mengerjakan tugas (The teacher explained the materials. We 

wrote it down then finished our assignment). Tidak diberikan. 

(No, I didnôt). 

ID 08: Saya memperhatikan penjelasan Ibu guru. Saya dan 

teman-teman disuruh maju untuk membaca dialog (I paid 

attention on the teacherôs explanation then we were assigned 

to read a dialogue). Tidak. (No, I didnôt). 

ID 19: Ibu guru menjelaskan pelajaran, kemudian kami 

mengerjakan tugas. (The teacher explained the lesson, then we 

finished assignments). Mungkin pas maju praktik. Mau ngapal 

atau mau dibaca dialognya. Itu terserah kita. (Maybe when 

practice our speaking, we were allowed to choose between 

memorizing or reading the dialogue texts) 

ID 11: Mengartikan teks bahasa Inggris (Translating English 

teks). Tidak. (No, I didnôt). 

(Appendix 7/A/February, 23rd 2019/G) 

 

Furthermore, in regard to the studentsô capability to manage their own 

learning. The majority of the students, 15 or 78.95%, admitted that they could 

not control the speed of their own learning. Otherwise, only 2 or 10.53% students 

agreed that they could control the speed of their own learning. Meanwhile, 2 or 

10.53% students were abstain. This response was in accordance to the previous 

items that the students did not obtain their freedom to carry out their own 

learning. 
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In a similar vein, the result of the interview transcript in Appendix 

7/A/February, 23rd 2019/F showed that when they were being interviewed in 

regard to their homework, the majority of the students revealed that most of their 

classmates rarely, even never worked on the homeworks given. This condition 

indicated that most of the students had little capability in managing their own 

learning since they were failure to use their freedom to control the speed of their 

learning. 

ID 10: Saya itu sering dikasi PR sama Bu guru, karena teman-

teman itu malas ngerjain PR. (My English teacher often gave 

me homework, although my friends did not work on it). 

ID 13: Kalau masalah PR, kalau kita diberikan PR sama Bu 

guru, saya enggak pernah ngerjain PR. Saya sering nyontek di 

teman kalau sudah masuk kelas. (If my English teacher gave 

us homework, I never worked on it. I often copied my 

friendôs work in the classroom). 

ID 08: Kalau masalah PR terlalu jarang diberikan. Saya 

selalu mengerjakan. Kalau teman-teman banyak tidak 

mengerjakan PR. (My English teacher rarely gave me 

homework. I used to complete it, but many of my classmates 

did not work on it). 

ID 19: Menurut saya, Ibu guru sering memberikan PR dengan 

berbagai macam bentuk. Dan menurut saya, saya sering 

mengerjakan PR. Dan untuk teman-teman banyak yang tidak 

pernah mengerjakannya. (In my opinion, my English teacher 

often gave us homework in various forms. I often worked on 

it, but most of my friends never worked on it) 

ID 11: Kalau soal PR, kita jarang dikasi PR. Kalau soal 

mengerjakannya kita jarang, teman-teman juga begitu. (My 

English teacher barely gave us homework. I also rarely  

worked on it. So do my friends). 

 

Finally, in relation to the self-reflection, most students were able to find 

out aspects of speaking that already improved. 10 or 52.63% students admitted 
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that they could find which elements of speaking that improved. Moreover, 9 or 

47.37% students were abstain for this term. Seemingly, most of the students had 

ample capability to do self-reflection referring to this response.  

Along with this, when I asked the students, ñApakah adik merasakan ada 

peningkatan kemampuan berbicara bahasa Inggris yang dimiliki setelah diajar 

sama Bu gurunya? Penigkatan seperti apa yang adik maksud? Did you feel any 

improvement in your speaking skill? What kinds of improvement did you mean? 

Responding these questions, most students confirmed that they felt the 

improvement in terms of their vocabulary mastery and pronunciation, while 

another could not describe the improvement. The student said that he did not 

know which parts of their speaking that improved. In other words, most students 

had the capability for reflecting their own learning. 

ID 10:  Kosa-kata. (Yes, I did. my vocabulary mastery) 

ID 13: Mungkin, tentang membaca dialog. (Maybe when 

pronouncing dialogue text). 

ID 08: Tidak tau Pak. (I didnôt know, Sir.) 

ID 19: Dari segi kata benda (my vocabulary mastery). 

ID 11: Cara membaca kalimat. (The way I pronounced 

sentences).  

(Appendix 7/A/February, 23rd 2019/E) 

 

Referring to the result pointed out above, the major problems encountered 

by the students regarding 3 aspects of their learning, e.g. capability for choosing 

learning materials, considering learning techniques, and managing learning. 

Meanwhile, concerning on the studentsô responses to the questionnaire, we 
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calculated the average number of the students who chose ñagreeò regarding the 

5-aspect of autonomous learning above. We found that 23.16% students who 

could take charge of aspects of their learning. Therefore, we concluded that the 

majority of the students did not have adequate autonomy in learning to speak 

English. 

Meanwhile, for additional data, I also assessed the studentsô speaking 

competence on February, 16th 2019. I found that the students faced problems in 

terms of their vocabulary, pronunciation, accuracy, and fluency.  See appendix 

Appendix 9, studentsô pre-cycle speaking performance, for more detail. 

Table 3. The Students' Speaking Performance in Pre-cycle 

Category Value 

Range 

Frequency Percentage 

Very good 80-100 - - 

Good  70-79 - - 

Sufficient  60-69 3 15.78% 

Poor  50-59 3 15.78% 

Very poor 0-49 13 68.42% 

 

The result showed that the majority of the studentsô speaking competences 

were classified as a very poor performance. In addition, 15.78% studentsô 

speaking competences were categorized as a poor performance, the same as the 

number of the students at a sufficient level. Meanwhile, the mean score obtained 

was 47.37 categorized as a very poor performance. 

Due to low of the studentsô autonomy in learning to speak English found 

above, my collaborator and I decided to carry out a collaborative action research. 
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The model used was an action research proposed by Kemmis and McTaggart in 

Koshy (2010) where the cycle was begun from planning, acting and observing, 

and reflecting. Then, for the next cycle, we revised the planning and repeated the 

same sequences. 

 

B. Reporting Cycle 1 

1. Planning Session 

a. Discussing the Solutions of Problems Found 

Regarding low of the studentsô autonomy in learning speaking, my 

collaborator and I decided to administer the flipped classroom method. Then, 

on Tuesday, February 26th 2019, we discussed the ways to overcome these 

problems. Based on our discussion, we planned to carry out some solutions. 

Table 4. Field Problems and Planned Solutions 

No Field Problems Planned Solutions 

1 The students had little 

capability to set their own 

learning objectives for 

learning speaking 

 

Delivering numerous of 

learning contents in the form 

of videos and other feasible 

learning sources previous 

days before the class hours  
2 The students could not 

choose the materials in 

learning to speak 

3 The students could not 

manage their own learning 

4 The students could not 

determine their own 

learning techniques in 

learning speaking 

Involving the students to 

consider the learning 

techniques preferred 

5 The students had little 

ability to do reflection in 

learning to speak 

Involving the students for 

concluding the lesson they 

obtained when face to face 

meeting 
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b. Deciding the Media Used 

 After considering the solutions above, I revealed the result of some 

items of questionnaires filled by the students on February, 9th 2019. These 

items investigated the feasible media for delivering the learning contents. The 

studentsô responses showed that almost all students were capable to access 

WhatsApp, Facebook, and YouTube. However, on Saturday, February 23th 

2019, when I asked the students which media they most preferred among the 

media, they preferred WhatsApp group. By considering this, my collaborator 

and I agreed to deliver videos and other learning contents through WhatsApp 

group. 

Paragraph 2, Vignette on Saturday, February 23rd 2019 

é.. Then, I told them the result of questionnaire that most 

students could access among WhatsApp, Facebook, and 

YouTube. Then, I directly asked their opinion what media that 

could be used to deliver the learning contents. They shouted, 

ñWA saja Pak.ò 

 

 

c. Considering Learning Techniques in the Classroom 

After deciding the media used, I involved the students for determining 

the learning activities in the classroom. I asked them what activities they 

wanted for their learning. Then, they answered this question. The responses 

showed that the students preferred game, pronunciation practice, and 

discussion.  
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Paragraph 4, Vignette on Saturday, February 23th 2019 

é., after finishing the interview, I asked the students 

what activities they wanted for their learning in the 

classroom. Almost all students shouted,òGame Pak. Game.ò 

Then, I continued,òWhat else?ò No response. And I said,òAda 

lagi?ò Some shouted,òPengucapan Pak. Latihan biar pas.ò And 

then, I asked again,òWhat else?ò, ñDiskusi saja Pakò, Eliza 

added. Again, I asked,òWhat else?ò No one answered. 

The vignette above showed that when I asked the students using 

English, they did not understand the meaning. Therefore, I repeated the 

questions using Indonesian that they understood what I meant. I gradually 

used this way for communicating with the students that they would get the 

authentic language when interacting with me as the temporary teacher. 

d. Discussing the Course Grids, Lesson Plans, and Materials 

We then discussed the course grids, lesson plans, and relevant materials 

to be taught for cycle 1. The materials were in regard to personal recount text, 

mainly; recount text explanation, regular and irregular verbs 2 attached with 

its pronunciation, simple past tense, adverbs of time, conjunctions, and 

examples of personal recount. Yet, due to the studentsô lack of vocabulary 

mastery, we agreed to include verbs 1 as the additional teaching materials.  

Then, we searched the relevant videos in YouTube. After findings the 

videos, I showed my collaborator in order to make sure the videos were 

compatible with her students. Some videos were approved, but some should 

be eliminated. Then, she searched simpler videos and showed me the 

contents. I checked the contents one by one. Finally, I agreed with her.  
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Paragraph 2, Vignette on Saturday, February 26th 2019 

Finally, she agreed with the lesson plan that we continued 

to discuss the learning contents. In this sense, she gave some 

advices related to the learning contents. She adviced me to deliver 

videos with simple language used. é 

 

Afterward, in the afternoon, I created a WhatsApp group and named it 

Kelas Bahasa Inggris. The members of this group were the students, my 

collaborator, and myself. Thus, there were 21 members of this group. 

Paragraph 2, Vignette on Tuesday, February 26th 2019 

... After analyzing the contents, I agreed with her and 

asked for permission to create a WA group then invited her in 

order to control the group. ..... 

 

 

Figure 7. WhatsApp Group 

2. Acting and Observing Session 

In the flipped classroom, the instructional process was divided into two 

main activities; activities before face to face meeting and at face to face meeting. 

In other words, the learning process occured at home and in the classroom.  
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a. Facilitating the Students to Select Learning Materials and Manage 

Learning 

The first face to face meeting was conducted on Saturday, March 2nd 

2019. However, the materials were delivered on Tuesday, February 26th 2019. 

Before delivering the regular and irregular verbs 2, I sent them some videos 

of verbs 1 attached with its pronunciation because when interviewed in 

relation to their objectives in learning, most students articulated that they 

would enhance their vocabulary mastery and pronunciation. Along with this, 

my observation finding showed that they had little vocabulary mastery. 

Hence, it was remarkably important to bulid the studentsô vocabulary from 

the basic form of verbs 2 that they would have more comprehensive 

knowledge of the verbs changes.  

Paragraph 2, Vignette on Tuesday, February 26th 2019 

é. After analyzing the contents, I agreed with her and asked for 

permition to create a WA group then invited her in order to 

control the group. Then, in the afternoon, I created and delivered 

some videos to the WA group. 

 

 

Figure 8. Example of Verbs 1 Material 

For the second meeting, I delivered the materials on Tuesday, March 

5th 2019 for face to face meeting on Saturday, 9th 2019. The materials 
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contained regular and irregular verbs attached with its pronunciation, and 

explanation of the simple past tense. 

Vignette on Tuesday, March 5th 2019 

This morning, I delivered some videos regular and irregular 

verbs, and the simple past tense. These videos also showed the 

change of irregular and regular verbs é. 

 

 

Figure 9. Example of Regular and Irregular Verbs Material 

Then, on Monday, March 11th 2019, I delivered some materials for the 

third meeting on Saturday, 16th 2019. The materials were list of conjunctions 

and some examples of personal recount videos created by Indonesian 

students.  

 

Figure 10. Example of Personal Recount Video 

Also, for the last face to face meeting on Saturday, 30th 2019, I delivered 

a recount text in the form of Word document on Tuesday, 26th 2019. The title 

of the text was ñMy Holiday at Kuta Beach.ò 
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Vignette on Tuesday, March 26th 2019 

As a common, this morning I sent a document contained a 

recount text in title, ñMy Holiday at Kuta Beach.ò I delivered the 

text through WhatsApp group and my collaborator re-sent it to 

other students via Bluetooth as what she did before. 

Referring to the elaboration above, lots of instructional materials were 

commonly delivered previous days before face to face meetings. The 

materials were delivered on February 26th, March 5th, 11th, and 26th 2019. 

Meanwhile, the meetings were carried out on March 2th, 9th, 16th, and 30th 

2019. Because the materials obtained a few days before, the students had a 

freedom to choose videos that suited to their own learning objectives and to 

consider time and place of their own learning.  

b. Classroom Learning Activities 

The main activities in the classroom encompassed 3 phases of learning, such 

as; opening, main, and closing activities.  

1) Opening Activities 

Paragraph 1, Vignette on Saturday, March 2th 2019 

When the bell rang, my collaborator and I came into the 

classroom. Then, the following activities were similar to the 

previous meetings. After that, I greeted the students, checked 

their attendance list and told them goal of the meeting on that day. 

é.. 

The vignette above showed that after entering the classroom, the 

activities were similar to the previous meetings in which the students 

directly stood and greeted us, ñAssalamualaikum.ò Then, we replied it. 

However, in this meeting, I greeted the students again, check their 
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attendance list, and revealed the goal of the meeting because I was as the 

temporary teacher. These sequences repeated in the following meetings.  

2) Main Activities 

a) Ensuring the Accessibility of the Materials Sent 

To make sure all students could watch the videos, I asked the 

students how many of them already watched the videos. Unfortunately, 

for the first and second meeting, some students could not access the 

videos due to the technological problems. 

Paragraph 2, Vignette on Saturday, March 2th 2019 

After that, I asked,òAdik-adik, how many of you watched 

the videos?ò, But no one answered. And I continued, ñBerapa 

orang yang sudah menonton video yang kemarin? Angkat 

tangannya!ò There were 11 students raised their hand, 

while some others said, ñTidak ada paket Pakò while the rest 

of them said, ñHP rusak Pak guru.ò To solve this problem, I 

asked them how to figure this out. Herpan raised his hand then 

suggested, ñBuat pasangan saja Pak.ò Responding him, I 

asked other studentsô opinion about this. I asked, ñBagaimana 

adik-adik, do you agree?ò Almost all students shouted, 

ñAgree Pak.ò Sooner, I divided them in pair. 

Paragraph 1, Vignette on Saturday, March 9th 2019 

After that, I asked the students, ñHow many of you 

watched the videos?ò Likely, they understood the question. 

Immediately, 15 students raised their hand. So, there were 3 

students did not watch the videos because M. Fauol was 

absent on that day. Then, I asked, ñKenapa ada yang tidak 

nonton. Why?ò Hendrawan and Dedi Falendra answered, 

ñTidak ada uang buat beli paket Pak.ò Then, Zainurrofiq 

suggested, ñPake Bluetooth saja Pak atau Share it.ò And I 

continued to ask, ñDo you agree?ò, ñAgree sirò replied by 

those 3 students. 

Based on the vignettes above, at the first meeting, there were 8 

students could not access the materials. Some of them did not have the 
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internet connection, while some others had problems with their smart 

phone. For solving this problem, a student suggested me to pair them 

that they could help each other to obtain the materials. Then, I paired 

the students. However, at the second meeting, I also found 3 students 

who could not access the materials due to lack of  internet connection. 

Again, a student suggested me to send the materials via online and 

offline that all students could obtain the materials. 

Then, for the third meeting, I sent the materials as usual. Besides, 

my collaborator helped me to send the materials via Bluetooth 

application on the same day after the break time. It was because the 

students were allowed to bring their smart phone to school. As the 

result, on March 16th 2019, all students claimed that they already 

accessed the materials. It was proven when some of them were asked 

randomly, then they could correctly answer the content of the materials. 

For the last meeting in this cycle, I repeated the same technique. 

I asked numerous questions to some students randomly. Then, I found 

that the students could appropriately answer the questions. Thus, I 

believed that all students already accessed the materials sent. 

Paragraph 2, Vignette on Saturday, March 30th 2019 

Next activity, I asked the contents of a recount text in 

title, ñMy holiday at Kuta Beach.ò First, I asked who read the 

text. All students raised their handsé.they could mention 

some points. 
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Based on the findings above, seemingly dividing the students into 

pairs and sending the materials via Bluetooth application figured out 

the problems related to the accessibility of the materials, such as; lack 

of smart phones and internet connection. This problem was essential to 

be solved since the instructional materials should be learned at home 

that when entering the classroom, the students came with ample 

knowledge of the topic in their brain. As a consequence, the class hours 

could be used more effectively to engage the students for carring out 

the instructional activities. 

b) Checking the Studentsô Comprehension of the Materials 

For checking the studentsô comprehension in regard to the 

materials sent, on Saturday 2nd and 9th 2019, I assigned the students to 

write the verbs found on in the videos. However, I formerly assigned 

them to discuss the materials with other students who could not access 

the materials that all students obtained ample knowledge before the 

learning activities were begun. After that, one by one of the students 

came forward to write the verbs on the whiteboard.   

Paragraph 3, Vignette on Saturday, March 2th 2019 

Then, I instructed them to write down on the white board 

one by one the words they had watched. Some students came 

forward more than once that there were only 32 verbs. 

Paragraph 2, Vignette on Saturday, March 9th 2019 

After that, I asked them to share what they got from the 

videos. Most of the students raised their hand. Then, they came 

forward to write down the verb 2. There were 40 words wtitten 

on the whiteboard. 
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Figure 11. Writing Verbs Found in the Videos 

 

 

 

 

 

 

 

 

Moreover, on March 16th and 30th 2019, I asked the students to 

answer orally the content of the videos. I randomly chose the students 

then asked them some parts of the videos sent. Referring to their 

responses,  it seemed that all of them already watched the videos. 

Paragraph 2, Vignette on Saturday, March 16th 2019 

The next activity was answering questions in regard to 

videos sent. First, I asked the conjuction in the videos. I aksed 

them to raise their hand. é. 

 

Walk Drive Eat Drink Swim Speak Read 

Go Listen Bring Take pictures Arrive Run 

Ride Buy Sit Look Meet ...... ........... 

 

went climbed arrived  

ate   rode  bought  

talked saw  sat 

walked run  drove 

swam drank  played 

é..  éé  éé.. 
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Paragraph 2, Vignette on Saturday, March 30th 2019 

Next activity, I asked the contents of a recount text in 

title, ñMy holiday at Kuta Beach.ò First, I asked who read the 

text. All students raised their hands. Therefore, I appointed 

Hendrawan to mention verb 2 used in the text. He mentioned 

8 words. Then, I asked Vina. é.. 

 

c) Providing Learning Techniques Suggested by the Students 

Along with their suggestion, I assigned them to discuss the 

materials, led them to train their pronunciation, and provided them with 

a game. In relation to discussion activities, when I observed the 

students, they used Indonesian fully. However, for the following 

discussion activities, I adviced them to combined both English and 

Indonesian that their vocabulary increased little by little. 

 

Figure 12. Discussion Activity 

Besides, I also led them to pronounce certain words or sentences. 

I highlighted some miss pronounced words then produced them first. 

After that, the students repeated the pronunciation that they could fix 

their pronunciation immediately. 
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Paragraph 3, Vignette on Saturday, March 2th 2019 

é. To increase the accuracy of the studentsô pronunciation, 

I pronounced the verbs first, then they must repeat it after me. 

Then, I appointed some students to pronounce the certain 

words on the whiteboard. é. 

Paragraph 3, Vignette on Saturday, March 9th 2019 

é. To increase their pronunciation, they repeated the 

sentences after me 

Paragraph 3, Vignette on Saturday, March 16th 2019 

é. Some words were miss pronounced, thus I gave 

example of the pronunciation. 

Paragraph 3, Vignette on Saturday, March 30th 2019 

é.. When, re-telling the content of the text, I walked 

around the classroom to observe and corrected the studentsô 

pronunciation. 

In addition, I provided the learning activities with a game. I 

divided the students into 3 groups to play the guessing game. This game 

aimed at strengthening the studentsô memory on the words. In this 

game, each group would choose a leader. Then, the leader selected a 

piece of paper that contained list of verbs provided before. Then, s/he 

made movements to demonstrate 16 words provided on the paper, 

meanwhile, the members had to guess the words. 

Paragraph 4, Vignette on Saturday, March 2th 2019 

After teaching pronunciation, it would be the time for 

guessing game. é. 

One by one of the leaders took turn for defining the words with 

their gesture. Suddenly, the class became very noisy because the 

students shouted and laughed. Finally, the result of this game showed 
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that group B was the winner with the last score 15, meanwhile, group 

A got 13 and group C got 14. 

 

 

 

 

 

Furthermore, I also gave additional activities such as assignments 

and speaking assessment. On Saturday, March 2th 2019, I asked them 

the verbs 2 they knew. Unfortunately, they only produced 8 words. 

Then, I assigned them to write sentences in simple past form. 

 

Figure 13. Example of the Students' Sentences at First Meeting 

Then, on Saturday, March 9th 2019, I assigned them to fill the 

regular and irregular verbs on the whiteboard. Of 20 words written, they 

correctly answered 17 words. 

Verb 1 Regular Verb 2 Irregular Verb 2  

Drink  .... ..... 

Walk .... ..... 

Cook ... ..... 

Eat  ... Ate  

Buy   .... ..... 

1 

Climb 

Swim 

Talk 

Eat 

Walk 

ééé 

 

2 

See 

Ride 

Drink 

Listen 

Jump 

ééé 

 

 

3 

Drive 

Go 

Sit 

Watch 

Buy 

éé.. 

 

 



 

89 

  

After that, I continued to sentences. I produced some sentences in 

Indonesian related to the previous verbs 2, then I asked them for 

translating the sentences into English. There were 7 sentences that must 

be translated, surprisingly they asked me for adding more sentences, so 

that I gave 3 additional sentences. 

Saya pergi ke pantai Senggigi seminggu yang lalu. 

Saya melihat banyak turis disana. 

Mereka duduk dipinggir pantai. 

Sebulan yang lalu, Rian dan Doni mengendarai 

sepeda motor menuju air terjun Benang Kelambu. 

Sebelum pulang, mereka makan plecing dan minum 

segelas kopi.  

ééééééééééééééééééééééé

ééééééééééééééééééééééé  

Immediately, I appointed some students to write their English 

sentences on the whiteboard. Then, I corrected the sentences and gave 

some feedback to the students. Before going through the activity, I 

appointed some students to read the sentences. 

For the last activity, I assigned the students to write 5 sentences 

of simple past tense on their note book using the previous verbs. Ten 

minutes later, I walked around the students to correct their work and 

gave them some feedback right away. Seemingly, most of the students 

could create better sentences even though many sentences did not have 

adverbs of time. 
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Figure 14. Example of the Students' Sentences at Second Meeting 

Then, on March 16th 2019, I wrote questions on the whiteboard 

and asked the students to answer the questions orally. The questions 

related to the personal recount videos sent previously. 

Paragraph 4, Vignette on Saturday, March 16th 2019 

The last acitivity was answering questions in relation to 

the content of the videos. Immediately, I wrote questions on 

the whiteboard, then asked the students to answer the questions 

using English or combination of English and Indonesian. é. 

At the end of this cycle, I wrote down speaking clues on the 

whiteboard and assigned the students to re-tell their holiday experience 

following the clues, See Appendix 2C for its detail. When re-telling 

their own experience, they were allowed to combine between English 

and Indonesian, but I suggested them to use English fully. Before telling 

their experience, I gave them 5 minutes to consider which experiences 

they would present in front of the classroom. 

Then, one by one came forward to tell their own experience. The 

majority of the students tried to use full English, while few others 

combine both English and Indonesian. When telling their holiday 

experience, I observed and scored the studentsô speaking performance. 
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Meanwhile, my collaborator recorded the performance using a digital 

camera and sometimes took pictures using her mobile phone.  

After all students told their experience, I appreciated the 

performance and gave them some feedback. It was much better than 

before because they could produce more vocabulary, better 

pronunciation and accuracy, and more fluent in speaking. 

 

Figure 15. Assessing Speaking in Cycle 1 

 

3) Closing Activities; Self-reflection 

Before ending each meeting, I commonly involved the students to 

reflect their own learning by asking them what they obtained at the 

meetings. It was found that the number of the students who bravely 

concluded the lesson in each meeting increased as well as the English 

sentences they produced. It indicated that their capability to reflect their 

own learning improved in each meeting. 

Paragraph 6, Vignette on Saturday, March 2th 2019 

Immediately, only 2 students raised their hand. They 

were Zainurrofiq and Widya Safitri. Then, they tried to share 

the lesson acquired by combining both English and 

Indonesian. It was likely that, Indonesian still dominated the 
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language used. Roughly, they spoke English 35% and 

Indonesian 65%. 

Paragraph 4, Vignette on Saturday, March 9th 2019 

In this chance, there were 4 students who shared the 

lesson they attained for this meeting. Vina tried to use full 

English, but she frequently stopped speaking that she practiced 

the code switching for some difficult words. Meanwhile, 

Hendika, Yasmi, and Puspita combined English and 

Indonesian. Roughly, they spoke 70% in Indonesian and 30% 

in English. 

Paragraph 5, Vignette on Saturday, March 16th 2019 

The majority of the students raised their hand then I 

chose 6 of them to share what they got for todayôs learning. Of 

6 students, 3 students combined both English and Indonesia. 

Roughly, 2 students used 40% English and 60% Indonesian. 

And, another used 25% English and 75% Indonesian. 

Meanwhile, the rest students, Vina, Widya, and Zainurrofiq, 

tried to use full English even though they could not speak 

English fluently. When they could not produce certain words, 

for this time, they bravely asked my collaborator and me. 

  

3. Reflecting Session 

a. The Content of the Materials Sent 

On Monday, April 15th 2019, I asked the students regarding the video 

contents. Then, they complained with its duration, speed, and mode. They felt 

that the duration was too long, the speed was fast, and the mode was serious. 

Thus, my collaborator and I agreed to find suitable videos for the following 

meetings that the contents would increase their motivation to learn. 

Paragraph 4, Vignette on Monday, April 15th 2019 

Then, I asked them about the video contents. And they 

complained,òVideonya kepanjangan Pak. Videonya terlalu 

cepat. Videonya terlalu serius.ò And I promised to sent more 

suitable videos to the students. Finally, I thanked them and closed 

the meeting. 
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b. The Accessibility of the Materials Sent 

The students faced problems in relation to lack of their smart phones 

and internet connection that some students could not access the materials at 

first and second meeting. Then, some students suggested me to pair them with 

their friends and sent the materials via offline. As the result, all students could 

access the materials in the following meetings. This technique seemed 

effective to figure out the accessibility problems that we continued to use the 

technique for the subsequent meetings. See Vignette in Appendix 5F, 5G, 

5H, 5I, 5J, 5K, 5L, and 5M for detail explanation. 

c. The Learning Activities in the Classroom 

Based on my observation, the students actively being involved when 

face to face learning activities because they obtained the input previous days 

before the meetings. In addition, the learning activities in the classroom suited 

to the suggestion given by them. Therefore, the students wanted to repeat 

some activities for the following meetings. 

Paragraph 3, Vignette on Monday, April 15th 2019 

é. I asked them,òAdik-adik untuk kegiatan selanjutnya 

mau seperti apa?ò Most students shouted,òPermainan lagi. 

Permainan seperti kemarin. Permainan Pak guru.ò Again, I 

asked,òWhat else?ò some shouted,òPraktik. Praktik saja lebih 

banyak.ò And I said,òO.K. What else?ò No one answered. 

ñEnough, cukup?ò I asked. Some answered,òYes, sir.ò 
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d. The Studentsô Autonomy 

The result of the questionnaire and interview transcripts showed that 

the studentsô autonomy in learning to speak improved, mainly 3 aspects of 

studentsô autonomy as the major problems in pre-cycle, namely, choosing 

learning materials, determining learning teachniques, and managing learning. 

The result can be seen in the table and chart below. 

Table 5. The Frequency of the Students' Choices in Cycle 1 

No  Statement A N D 

1 I can set parts of speaking need to 

be improved 

12 4 3 

2 I can choose materials to be learned 13 3 3 

3 I have oppurtunity to give 

suggestions to the learning 

activities in the classroom 

11 3 5 

4 I can determine my own speed in 

learning 

14 5 0 

5 I can identify the improvement of 

my speaking performance. 

15 2 2 

 

 

 

Figure 16. The Result of Questionnaire in Cycle 1 

Referring the result of questionnaire above, first, it showed that most 

students could set elements of speaking that would be improved. There were 

63,16%

68,42%

57,89%

73,68%

78,95%

21,05%

15,79%

15,79%

26,32%

10,53%

15,79%

15,79%

26,32%

0,00%

10,53%

0,00%20,00%40,00%60,00%80,00%100,00%

Setting learning objectives

Choosing learnig materials

Determining learning techniques

Managing learning

Doing self-reflection

Questionnaire Cycle 1

Disagree Neutral Agree
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63.16% students claimed that they could set their own learning objectives. On 

the contrary, 15.79% did not agree that they had the capability to set their own 

learning objectives. Meanwhile, 21.05% students were abstain. This result 

revealed that there was improvement of the students who acquired the 

capability to set their learning objectives since they obtained various learning 

materials that should be learned before face to face meetings. 

In this regard, the interview transcripts showed that the goal of the 

studentsô learning became broader because they not only aimed at enhancing 

their vocabulary mastery and pronunciation, but also they would like to 

enhance their accuracy and fluency in speaking English. It was noted in 

Appendix 7/B/April, 15th 2019/H, when they were being asked,òBagian mana 

yang adik ingin tingkatkan dari kemampuan berbicara Bahasa Inggris yang 

dimiliki? Mengapa? Then, what aspects of speaking you would improve? 

Why? Then, the studentsô responses were provided below.  

ID 02: Saya mau lebih bisa mengucapkannya karena saya 

belum terlalu bisa. (I would enhance my pronunciation 

because I couldnôt pronounce words properly). 

ID 05: Saya mau belajar lebih banyak kata kerja biar saya 

bisa berbicara lebih lancar. (I wanted to improve my 

vocabulary mastery so that I could speak more fluently ). 

ID 07: Kata kerja, kata benda, menghitung karena saya ingin 

bisa berbicara dengan turis. (Vocabulary because I wanted to 

talk with tourists). 

ID 12: Berbicaranya lebih sering supaya bisa lancar. (My 

fluency through more practicing). 

ID 15: Semuanya. (All).  

 



 

96 

  

Second, the majority of the students could choose the materials to be 

learned. There were 68.42% students agreed that they were capable to choose 

materials that suited their own learning objectives. This number was 

significantly improved compared with the pre-cycle. On the other hand, 

15.79% students disagree with this, the same as the students who were in 

neutral position. This improvement was the impact of the materials sent. 

These materials were used as the main source of the learning activities in the 

classroom. Conversely, the students were more motivated to learn.  

In this vein, the transcript of the interview in Appendix 7/B/April, 15th 

2019/J & K showed that some students could choose the learning contents by 

selecting some of numerous videos obtained, yet some of them still did not 

have the capability to do so because they were confused which videos to be 

learned. In this case, seemingly, they already had the chance to choose the 

learning materials if compared with the pre-liminary findings, even though 

some students still had little capability for doing so. 

ID 02: Nonton video yang dikirim pak guru. (Watching the 

videos sent by the teacher). Iya. Saya buka video-video itu 

terus saya pilih dan tonton. (Yes, I did. I opened the videos 

then chose them to be watched later). 

ID 05: Nonton video dengan teman karena tidak ada kuota. 

(Watching the videos with my friends because I didôt have 

network connection). Iya bisa. Kami buka video itu satu-satu 

terus nonton giliran terus membicarakannya. (Yes, I could. 

We opened the videos one by one then watched them in 

turn  and discussed the contents) 

ID 07: Nonton, terus pake headset terus mencoba sendiri kata-

katanya. (Watching the videos with headset then pronouncing 

the words). Iya. Nyari video yang cocok terus ditonton. (Yes, 

I did. I chose the proper videos to be watched). 
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ID 12: Pake HP saja lewat video. (Using my mobile phone to 

watch the videos). Belum bisa. Masih bingung. (I couldôt. I 

am still confused). 

ID 15: Nonton video. (Watching the videos). Gak bisa. 

Videonya banyak. (I couldôt. Too many videos). 

 

Third, the findings showed that the majority of the students could 

determine their own learning techniques. There were 57.89% students 

claimed that they could suggest the learning techniques for the classroom 

learning activities. Moreover, 15.79% students disagree with this. In addition, 

the rest of the students were in neutral position. Along with this, the result of 

my observation showed that the majority of the students determined their 

learning techniques through giving their suggestion for the learning activities 

in the classroom. In this sense, the interview transcripts in Appendix 

7/B/April, 15th 2019/M revealed that the students suggested the classroom 

learning activities with playing game, presentation, and discussion. This 

finding indicated that there was improvement regarding the studentsô 

capability in considering their own learning techniques. However, a student 

argued that she was shy to give suggestion for the learning activities that this 

capability should be trained gradually for the following cycles. 

Collaborator: Apakah adik diberikan kesempatan menentukan 

cara belajarnya? Bagaimana caranya? (Did you obtain an 

opportunity to determine your own learning techniques? 

How?) 

ID 02: Iya, Bapak guru nanya kita, besok kegiatannya apa 

terus kami jawab. Ada yang mau game terus persentasi sama 

diskusi. (Yes, I did. The teacher asked us what activities we 

wanted for our learning then we answered it. Some students 

wanted to play game, do presentation, and do discussion). 
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ID 05: Iya, dengan menyampaikan ke Pak guru pas di kelas. 

Teman-teman itu mau game, mau bercerita juga. (Yes, I did. 

We said to the teacher in the classroom. Some of my friends 

preferred playing game, and telling story). 

ID 07: Iya, ditanya Pak guru tapi saya malu. (Yes, I did. The 

teacher asked me but I was shy). 

ID 12: Ditanya mau belajar bagaimana terus kita jawab mau 

game Pak. (We were asked what we would for our own 

learning then we answered it). 

ID 15: Iya dengan memberikan pendapat saat belajar. (Yes, I 

did. I gave suggestions when teaching and learning in the 

classroom). 

 

Fourth, it was found that most of the students could manage their own 

learning. The result of the questionnaire showed that 73.68% students agreed 

that they could control the speed of their own learning. On the other hand, 

26.32% students disagreed with this. Dealt with this finding, the interview 

transcripts revealed that the students had a flexibility in learning. They were 

no longer sat and listened to the teacherôs explanation in the classroom, but 

now they had a freedom to determine the speed and environment of their 

learning. They claimed that they learned the videos based on their need. Some 

of them watched the videos in the morning, afternoon, or evening, even some 

of them watched the videos more than once in a day. This indicated that they 

had a larger capability for managing their own learning. 

Collaborator: Bagaimana adik mengatur pembelajarannya 

ketika di rumah? (How did you manage your learning at 

home?) 

ID 02: Saya belajar kadang sore kadang malam. Kapan saya 

mau. (Sometimes, I studied in the aftrenoon or evening. It 

depended on me). 
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ID 05: Kami buat janji terus ketemu dan belajar bareng. (My 

friends and I made an appointment then we studied 

together). 

ID 07: Sering setiap malam diulang-ulang videonya. (I 

frequently watched the videos at night). 

ID 12: Bisa belajar kapanpun dan dimanapun. (I could study 

wherever and whenever). 

ID 15: Sebelum berangkat sekolah saya belajar setiap hari. (I 

used to watch the videos in the morning before leaving for 

school). 

(Appendix 7/B/April, 15th 2019/L) 

 

The last, in term of self-reflection, the majority of the students could 

reveal the development of their speaking competence. There were 78.95% 

students confirmed that they could find which aspects of speaking had already 

improved. The number was larger than the previous finding. Meanwhile, 

10.53%  students disagreed with this, similar with the number of the students 

in neutral position. Meanwhile, the interview transcript revealed that all 

students could describe the improvement of their speaking. This improvement 

mainly occurred regarding the studentsô vocabulary mastery and 

pronunciation.  It was noted in Appendix 7/B/April, 15th 2019/N. When being 

asked, ñApakah adik merasakan ada peningkatan kemampuan berbicara 

bahasa Inggris yang dimiliki? Penigkatan seperti apa yang adik maksud? Did 

you feel any improvement in your speaking skill? What kinds of improvement 

did you mean?  
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ID 02: Ada. Yang meningkat adalah kosa-kata. (I felt so. It 

was vocabulary). 

ID 05: Iya ada. Peningkatan kata kerja. (Yes, I did. It was 

vocabulary). 

ID 07: Iya, saya merasa ada sedikit peningkatan kemampuan 

dalam berbahasa Inggris secara ucapan. (I felt so. I felt the 

improvement in my pronunciation). 

ID 12: Iya ada. Seperti cara membicarakannya. (I felt so. it 

was related to my pronunciation) 

ID 15: Iya. Saya banyak mendapatkan peningkatan pada 

penggunaan kata kerja. (I felt so. I felt much improvement on 

the usage of vocabulary) 

 

All findings regarding aspects of studentsô autonomy above showed 

that there was development of the number of the students concerning on their 

capability in taking charge of aspects of their own learning. Of these findings, 

a radical improvement occurred at 3 aspects of the studentsô autonomy in 

learning speaking, mainly; the studentsô capability to choose the learning 

materials, determine learning techniques, and manage their own learning. 

These occurred because the students were delivered numerous materials a few 

days before face to face meetings that they had plenty of time to learn based 

on their willingness. Besides, in the classroom, all learning techniques 

referred to what they suggested.  

For the briefer illustration, the improvement from pre-cycle to cycle 1 

was deficted into a chart. This can be seen below; 
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Figure 17. The Result of Questionnaire in Pre-cycle & Cycle 1 

 

However, after calculating the average number of the students who 

could take charge of their own learning, the result showed that the average 

number was lower than the successful criteria determined previously. The 

average number found was 68.42% lower than 70% as cited at the succesful 

criteria. Therefore, we decided to continue to the next cycle by re-planning 

the instructional process.   

e. The Studentsô Speaking Competences 

Besides, the improvement of the studentsô autonomy in learning to 

speak English, the result of the speaking assessment also revealed that there 

was improvement of the studentsô speaking competence. The mean score was 

53.11, higher than in pre-cycle. Unfortunately, most students were still at a 

very poor speaking category. There were 47.36% students were still at a very 

poor speaking level with range scores 0-49. Meanwhile, 26.31% students 

were categorized at a poor and sufficient level. Additionally, none of the 

students was categorized as a good and very good speaking performance, the 

same as the previous cycle. 
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Table 6. The Category of Speaking Performance in Cycle 1 

Category  Value Range Frequency Percentage 

Very good 80-100 - - 

Good  70-79 - - 

Sufficient  60-69 5 26.31% 

Poor  50-59 5 26.31% 

Very poor 0-49 9 47.36% 

 

However, the students encoutered problems regarding the usage of was 

and were for past sentences. Almost all of them used is and are for their past. 

Due to this mistake, we aimed at figuring out this problem for the following 

cycle. 

Paragraph 4, Vignette on Saturday, March 30th 2019 

é. After all students told their experience, I gave them 

some feedback that most of them made a mistake when using is 

and are for past sentences. é.. 

 

C. Reporting Cycle 2 

1. Re-Planning Session 

a. Discussing the Learning Topic 

Paragraph 3, Vignette on Tuesday, April 16th 2019  
é. Then, she responded and asked me, ñPak Opik, bagaimana 

rencana berikutnya?ò and I answered, ñKebetulan saya sudah 

konfirmasi ke Ibu pembimbing. Beliau menyarankan untuk 

topik berikutnya terkait dengan biografi.ò ñIya pake itu saja 

Pak. Nanti, materinya terkait dengan biografi idola mereka saja 
supaya lebih berkaitan dengan kehidupan mereka,ò she 

suggested me. Then, I agreed it. 

 

Referring to the vignette, in this session, my collaborator and I 

discussed the topic for the following meetings. I told her that my supervisor 
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advised me to continue the lesson with biographical recount. Since previously 

I reported the progress of my research to my supervisor. Afterward, she 

suggested me to continue the cycle with biographical recount. Responding 

this, my collaborator agreed with the topic and recommended me to relate the 

materials to the studentsô idols.  

In this regard, I involved the students to determine the materials for their 

own learning. I asked the students who were figures they preferred because 

they would learn the figures for next meetings. Immediately, they mentioned 

their idols loudly, e.g. Reza Rahardian, Agnes Monica, and B.J. Habibi. 

Afterward, I wrote down the figures and told them that we would like to send 

the materials previous days before face to face meetings. Besides, I suggested 

them to find more information of their idols independently.  

Paragraph 8, Vignette on April, 27th 2019 

é. Before ending the meeting, I asked them who were the 

figures that would be presented because it would be the materials 

for the next meeting. They mentioned their idols, such as Reza 

Rahardian, Agnes Monica, and B.J. Habibi,  then I wrote 

down it in order to search the figures in the internet. Also, I asked 

them to find out by themselves more information about the figures 

mentioned. é. 

 

b. Considering the Solutions of Problems Found 

After that, my collaborator and I discussed the problems found in the 

previous cycle. The problems were related to the video contents, accessibility 

of the materials, and the studentsô accuracy in speaking. The problems and 

solutions can be seen in the following table; 
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Table 7. The Problems and Planned Solutions for Cycle 2 

No Problems Solutions 

 

1 

The video contents 

were too serious, fast, 

and long 

Searching more relevant videos (more 

fun, slower, and shorter duration 

videos) and editing them to suit the 

studentsô need 

2 The smart phone of 2 

students still did not 

work well 

Pairing the students with their friends 

3 Some students still 

did not have a 

network connection 

Delivering the materials via 

WhatsApp group and Bluetooth 

application as the previous meetings 

4 The students used is 

and are for past 

events 

Providing materials regarding the 

usage of was and were in simple past 

tense 

 

c. Discussing the Course Grids, Lesson Plans, and Materials 

In the former reflection section, I had revealed the studentsô responses 

to the learning techniques that were conducted and their willingness for the 

subsequent learning activities. The responses confirmed that the students 

preferred the learning techniques and would repeat the same activities. 

Paragraph 3, Vignette on Monday, April 15th 2019 

é. I asked them,òAdik-adik untuk kegiatan selanjutnya 

mau seperti apa?ò Most students shouted,òPermainan lagi. 

Permainan seperti kemarin. Permainan Pak guru.ò Again, I 

asked,òWhat else?ò some shouted,òPraktik. Praktik saja lebih 

banyak.ò And I said,òO.K. What else?ò No one answered. 

ñEnough, cukup?ò I asked. Some answered,òYes, sir.ò 

 

  Afterward, we discussed the course grids, lesson plans, and learning 

contents. Concerning on the learning contents, those consisted of the relevant 

vocabulary and examples of biography. Then, we searched numerous 
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materials and discussed them. After finding the materials, we edited some 

materials to suit the studentsô need. 

 

2. Acting and Observing Session 

a. Facilitati ng the Students to Select Learning Materials and Manage 

Learning 

The meetings in this cycle were carried out on April, 27th 2019 and 

May, 4th and 11th 2019. Thus, we delivered the materials on April, 25th and 

May, 2nd 2019. 

Vignette on Thursday, April 25th 2019 

Again, my collaborator and I delivered the learning 

contents via WhatsApp group and Bluetooth. The learning 

contents were related to vocabulary and explanation of day, date, 

and year. Besides, we sent them vocabulary of family, 

professions, and a voice note how to pronounce the words. 

 

 

Figure 18. Pronunciation Example Using Voice Note 

 

Based on the vignette above, before meeting for the cycle 2, my 

collaborator and I continued to send the materials via WhatsApp and 

Bluetooth on Thursday, April 25th 2019. We sent them videos of vocabulary 

and its pronunciation because this meeting would be used to build the 
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studentsô vocabulary and pronunciation in relation to biography figures. Yet, 

some videos were not attached with its pronunciation. Therefore, I sent them 

a voice note of my pronunciation as the additional learning sources. 

Vignette on Thursday, May 2nd 2019 

In this time, I came to school to deliver the learning contents 

via WhatsApp group and Bluetooth because my collaborator 

confirmed that she was sick today. The learning contents were 

biography of Reza Rahardian, Agnes Monica, and B.J. Habibi. 

I also provided information of other figures. Besides, I added 

materials related to the usage of ñwas and wereò in sentences. 

 

 

Figure 19. Example of Biographical Recount Material 

Then for the second meeting, the vignette above showed that I sent the 

materials a few days before the face to face meeting. However, for these 

materials, I delivered them without help from my collaborator because she 

was sick on that day. Therefore, besides delivering the materials via 

WhatsApp group, I came to school to share the materials via Bluetooth that 

all students could obtain the materials online and offline. The materials shared 

were biography figures mentioned in the previous meeting. Moreover, 

biography of other figures were also delivered, e.g. Soekarno and Iko Uwais 

to provide more choices for their own learning. Another important material 
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was the explanation of was and were. Some explanation videos of this topic 

were also delivered to the students at that time. 

b. Classroom Learning 

1) Opening Activities 

The sequences of the opening were the same as the previous 

meetings in which the students greeted us by saying, ñAssalamualaikumò 

together and we replied it. Then, I greeted the students in English, checked 

their attendance list, and revealed the goal of the meetings. However, at 

first meeting in this cycle, I told the students the speaking score they 

obtained when re-telling their own holiday in cycle 1. Meanwhile, at seond 

meeting, I recalled them the lesson in previous meeting. 

Paragraph 1, Vignette on Saturday, April 27th 2019 

Today, I continued the cycle into cycle 2 since the succesful 

criteria was not achieved yet. I greeted them in English, checked 

their attendance list and told them the score acquired in speaking 

test in order to motivate them to study harder. After that, I 

revealed the goal of the meeting 

Paragraph 1, Vignette on Saturday, May 4th 2019 

.... As usual, I greeted them, checked their attendance list, 

recalled what they had learnt in previous meeting, and revealed 

the goal of this meeting. 

Paragraph 1, Vignette on Saturday, May 11th 2019 

é. Before beginning the lesson, I greeted them, checked 

their attendance list and told them that this meeting would be used 

to assess the studentsô speaking performance. 
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2) Main Activities  

a) Ensuring the Accessibility of the Materials Sent 

For this cycle, we believed that all students already accessed the 

materials delivered since when I asked the students randomly regarding 

the content of the videos sent, they could answer the questions 

appropriate to the materials sent. It indicated that they learned the 

materials at home. Of this finding, we could say that the techniques that 

we mentioned previously were effective to figure out the accessibility 

problems. 

Paragraph 3, Vignette on Saturday, April 27th 2019 

Then, I asked how many students had watched the video. 

Immediately, all students raised their hand. To prove it, I 

appointed them one by one to tell what they found in the video. 

Luckily, the students answer the questions correctly. After 

that, I asked for the students who wanted to voluntarily present 

what they got from the video.  é.  

Paragraph 2, Vignette on Saturday, May 4th 2019 

Then, I asked who wanted to share biography figures 

watched before. All students raised their hands. Hence Hence, 

I chose 8 students respectively to present the biography figures 

delivered previously. é.. 

 

b) Checking the Studentsô Comprehension  

We already sent various materials, such as; family members, kind 

of professions, names of day, date, year, biography of some figures, etc. 

These materials were delivered a few days before face to face meetings. 

Therefore, at face to face meetings, we checked the studentsô 



 

109 

  

comprehension by asking them randomly to answer some questions 

related to the content of the videos. In this sense, they were required to 

answer the questions orally. Besides, they were chosen randomly to 

present the content of the videos. 

Paragraph 3, Vignette on Saturday, April 27th 2019 

é. Luckily, the students answer the questions correctly. 

After that, I asked for the students who wanted to voluntarily 

present what they got from the video. There were 6 students 

presented the learning contents orderly. é.  

Paragraph 2, Vignette on Saturday, May 4th 2019 

é. All students raised their hands. Hence, I chose 8 

students respectively to present the biography figures 

delivered previously. 

 

c) Providing Learning Techniques Suggested by the Students 

The learning activities for this cycle were discussion, game, 

pronunciation practice, assignment, oral presentation, etc. Most of these 

activities were along with the suggestion given by the students before. 

As pointed out above, I also assigned the students to do discussion 

because it was important for students to train their speaking strategies. 

Besides,the students could increase their vocabulary mastery and 

fluency when giving or asking opinion.   

Paragraph 3, Vignette on Saturday, May 4th 2019 

Next activity, I divide the students into some groups. 

Then, I assigned them to discuss the usage of was and were. 

When observed, they gave and asked for opinions. é.. 
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Another activity was game. The game related to the use of day, 

date, and year. Before beginning the game, the students were grouped 

into 3 groups. Then, each of the group member would compete to 

choose list of Indonesian sentences on the floor. After that, they wrote 

the sentences on the whiteboard in turn with their group members.   

Paragraph 3, Vignette on Saturday, April 27th 2019 

Finally, we continued the instructional process with 

game. I had provided 15 flashcards written with day, date, and 

year in Indonesian. Before beginning the game, the students 

were divided into 3 groups A, B, and C. These groups 

competed to arrange and wrote on the whiteboard names of 

day, date, and year found in the flashcards. é.. 

 

 

 

 

 

Moreover, I still found lots of mistakes regarding the studentsô 

pronunciation. Therefore, I frequently led them to pronounce certain 

words that for the following meetings they would not repeat the same 

mistakes. 

Paragraph 2, 3, Vignette on Saturday, May 4th 2019 

é. Then, I higlighted some words that miss pronounced 

and led the students to pronounced the words. 

é. . I highlighted the words and assigned the students to 

repeat my pronunciation.  

Dude Harlino lahir pada tanggal 2 Deseember 1980 

Megawati menjadi presiden pada tanggal 23 Juli 2001 

Gusdur meninggal pada tanggal 30 Desember 2009 

B.J. Habibi menikah pada tanggal 12 Mei 1962 



 

111 

  

In addition, for their accuracy, I assigned them to answer several 

questions of the use of negative and interrogative sentences of was and 

were. Finally, I assigned them to share the biography of their idol to 

their partner before reporting it in front of the classroom.  

Instruction  

Complete the following sentences! 

+    He was a governor of Jakarta two years ago 

- ....................................................... 

?      ...................................................... 

 

+    ......................................................... 

-     She was not a doctor ten years ago 

?     ......................................................... 

 

+    ....................................................... 

-     ........................................................ 

?     Were they artists 5 years ago?  

............................................................ 

............................................................. 

 

 

Then, at the end of the meeting, I assigned the students to come 

forward one by one to re-tell the biography of their idols. They were 

guided with clues written on the whiteboard. When presenting their 

idol, I observed them and gave scores to their performance. 

 

Figure 20. Assessing Speaking in Cycle 2 
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3) Closing Activities; Self-reflection 

The same as the previous cycle, I also invited the students to reflect 

their own learning by involving them to conclude the lesson of the first 

and second meetings. If compared with the previuos cycles, in Pre-cycle, 

the students did not have any opportunity for concluding the materials they 

obtained and in Cycle 1, only some students involved to reveal the 

materials they acquired, meanwhile for Cycle 2, all students competed to 

share the materials they obtained. Besides, the number of English 

sentences produced increased drastically, even more students tried to 

speak English fully although they frequently stopped speaking.  

Paragraph 5, Vignette on Saturday, April 27th 2019 

é. I asked the students voluntary to share what they had 

learned in this meeting. All students raised their hand. Then, I 

chose 7 students to conclude the lesson for this meeting. Now, 

5 students tried to use full English. Unfortunately, 3 students 

frequently stopped speaking and asked the difficult words to 

my collaborator and me. Meanwhile, 2 others stopped 

speaking in few times and did continued speaking. Besides, 2 

students combined both Indonesian and English. Seemingly, 

they used English 40% and Indonesian 60%. 

Paragraph 5, Vignette on Saturday, May 4th 2019 

é.. I asked them to conclude the lesson for this meeting. 

Again, all students raised their hand then I randomly chose 6 

students. All of them tried to use full English, unfortunately 

they frequently stopped speaking that my collaborator and I 

decided to give assistances. 

 

 

 

 



 

113 

  

3. Reflecting Session 

a. The Content of the Materials Sent 

Paragraph 3, Vignette on Saturday, May 18th 2019 

... I asked the students,òAdik-adik, bagaimana dengan videonya. 

Do you enjoy it?ò Immediately, some students said,òYes, sir. 

Very enjoy. Ya Pak. enjoyò. Meanwhile, others said,òVideonya 

lebih menyenangkan Pak. Videonya lebih mudah Pak. Semakin 

semangat belajar dengan video itu Pak guru.ò 

 

The vignette above showed that the students loved the materials sent. 

Before sending the materials, my collaborator and I analyzed numerous 

videos and edited some of the videos to make them compatible to the studentsô 

willingness. In this regard, the students claimed that the videos enhanced their 

motivation to learn. In other words, the videos suited to the studentsô need. 

b. The Accessibility of the Materials Sent 

For this cycle, my collaborator and I did not find significant problems 

regarding the accessibility of the materials since we continued to pair 2 

students with their friend and sent the materials via online and offline that 2 

students with broken smarth phone and others without internet connection 

could access the materials. Seemingly, these techniques were effective for 

solving the accessibility problems. 

c. The Learning Activities in the Classroom 

Based on my observation, the students became more active in the 

classroom since the activities provided based on what they wanted. All of 

them raised their hand for answering the questions related to the content of 
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the materials sent, even some of them asked me to add more questions. 

Besides, they competed to share the materials learned for each meeting. It 

also could be seen when they discussed the content of the materials with their 

group in which they bravely talked even though they combined their language 

and opened their dictionary. 

d. The Studentsô Autonomy 

Table 8. The Frequency of the Students' Choices in Cycle 2 

No Statements A N D 

1 I can set parts of speaking need to 

be improved 

16 3 0 

2 I can choose materials to be learned 16 3 0 

3 I have oppurtunity to give 

suggestions to the learning 

activities in the classroom 

14 3 2 

4 I can determine my own speed in 

learning 

17 2 0 

5 I can identify the improvement of 

my speaking performance. 

17 2 0 

 

 

Figure 21. The Result of Questionnaire in Cycle 2 
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The result of the questionnaire showed that there was development of 

the studentsô autonomy in learning to speak English. First, the majority of the 

students confirmed that they could set their own learning objectives when 

learning using the flipped classroom. Of 19 students, 16 or 84.21% students 

claimed that they could set their own learning objectives. Meanwhile, 3 or 

15.79% students were abstain and none of the students disagreed with it. 

These findings indicated that almost all students had the capability to set their 

own learning objectives. 

Along with this, the interview transcripts in Appendix 7/C/May, 11th 

2019/O showed that all students could set their goal in learning speaking. 

However, the majority of the students aimed at improving their accuracy and 

fluency in speaking English instead of focusing on their vocabulary mastery 

and pronunciation. In other words, the goal of the studentsô in learning 

speaking became broader than before. 

ID 03: Latihan berbicara biar lancar. Tidak seperti dulu-dulu. 

(I needed to enhance my speaking fluency through 

practicing) 

ID 08: Terkait dengan berbicara yang benar agar supaya 

tidak takut berbicara. (In term of  my accuracy that I could 

be more confident in speaking) 

ID 09: Menaruh kata kerja menjadi kalimat karena biar tidak 

takut salah. (Regarding the accuracy, how we put verbs in 

sentences) 

ID 11: Untuk mengucapkannya karena saya masih belum bisa. 

(My pronunciation  because I still improperly pronounced the 

words) 

ID 17: Peningkatan untuk berbicara secara lebih lancar 

dengan orang lain. (It was related to my fluency in speaking 

with others). 
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Second, the majority of the students admitted that they could choose the 

materials to be watched. The same as the prior aspect, 16 or 84.21% students 

agreed that they were capable to choose the relevant materials to suit their 

own learning objectives. Meanwhile, 3 or 15.79% students chose the neutral 

position. Seemingly, this improvement occurred because by the materials 

delivered were more suitable to the studentsô need. Those were chosen 

rigorously, even some were edited as the solutions of the previous problems. 

In this vein, referring to the interview transcript at Appendix 7/C/May, 

11th 2019/P & Q, all students said that they firstly opened all of the videos 

sent. Then, they watched the videos on by one to check the content. After that, 

they selected some videos that they preferred. Hence, in this case, we could 

say that the students had adequate capability for selecting their own learning 

materials. 

ID 03: Dengan menonton video dan mendengar suara 

mengucapkan kosa-kata dari grup WA. (Watching the video 

and listening to pronunciation example in WhatsApp voice 

notes). Dengan memilih-milh video yang dikirimkan lewat 

WA. (Yes, I could. I chose the videos delivered in WhatsApp 

group). 

ID 08: Dengan menonton video dari grup WA. (Watching the 

videos in WhatsApp group). Menonton videonya semuanya 

terus memilihnya untuk nonton lagi. (I watched all videos 

then chose them). 

ID 09: Menonton video dari pak guru. (Watching the videos 

sent). InsyaAlloh bisa. Membuka video-video itu terus milih 

sendiri mau tonton yang mana. (InsyaAlloh, I could. I 

checked the video contents and chose them). 

ID 11: Menghapal kata-kata dari video yang di WA. (I 

memorized the words through watching video in WhatsApp 

group). Sedikit bisa Pak. Mencari video-video yang menarik 
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terus ditonton sering-sering. (Little bit, I could. I checked for 

the interesting videos then watched them frequently). 

ID 17: Saya belajar dengan menonton video. (I studied 

through watching the videos). Iya. Saya mencari video yang 

pas terus saya tonton. (Yes, I did. I searched the proper 

videos to be watched). 

 

Third, the result of the questionnaire revealed that most students had 

the opportunity to determine their own learning techniques by giving 

suggestion for the learning activities in the classroom. 14 or 73.68% students 

claimed that they could determine their own learning techniques. It was larger 

than in the previous cycle. On the other hand, 2 or 10.53% students disagreed 

with this. Moreover, 3 or 15.79% students were abstain. These result showed 

that there was improvement of the students who could consider their learning 

techniques. However, some students claimed that they did not obtain this 

capability, while some others did not give their views. This problem happened 

since I did not ask them individually to consider their learning techniques that 

some students still did not have the improvement of this aspect. 

 In line with this, the result of my observation showed that the students 

agreed with the learning techniques suggested by their friends. When they 

were asked to reveal the learning activities preferred, most students gave their 

suggestion by shouting loudly. Meanwhile, other students said that they 

agreed with the activities.  

In addition, referring to the interview transcript in Appendix 7/C/May, 

11th 2019/T, all students revealed that they had the opportunity to consider 
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their own learning techniques. This opportunity trained them in order to 

determine their own learning activities that in the future they will have the 

capability to do it independently. 

Collaborator: Apakah adik diberikan kesempatan menentukan 

cara belajarnya? Bagaimana caranya? (Did you have the 

opportunity to set your own learning techniques? How?) 

ID 03: Iya, saat belajar boleh ngasi tau pak guru besok 

belajarnya seperti apa. Saya senang. (I was happy since the 

teacher gave us chance to give suggestion for the next 

meetings). 

ID 08: Dengan mengangkat tangan dan mengasi tau pak guru 

untuk kegiatan yang akan datang. (By raising hand then giving 

suggestion for next meeting). 

ID 09: Alhamdulillah, karena pak guru memberikan kami 

waktu untuk memberi tau kegiatan yang kami suka. 

(Alhamdulillah, the teacher gave us time to convey activities 

we preferred) 

ID 11: Iya betul. Kami mengasih tau pak guru di kelas pas 

ditanya sebelum selesai belajar. (Yes, I did. We told the 

teacher what we wanted when the teaching and learning would 

be ended). 

ID 17: Ketika belajar, kami diminta memberi tau pak guru 

mau belajar dengan game, tanya jawab, diskusi, dan lain-lain. 

(When teaching and learning, we were asked to tell the teacher 

what activities we wanted such as game, question and answer, 

discussion, etc.). 

 

Fourth, the majority of the students admitted that they could manage 

their own learning. 17 or 89.47% students agreed that they were capable to 

determine the speed of their own learning. Meanwhile, 2 or 10.53% students 

neither agreed nor disagreed with this. This result indicated that there was 

improvement of the studentsô capability to manage their own learning.  
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In this vein, the interview transcripts in Appendix 7/C/May, 11th 2019/R 

described that the students had the freedom to determine the places and times 

of their learning. In relation to the speed of their learning, a student confirmed 

that he watched the videos every day that he would get the inputs many times. 

Similarly, a student said that she brought her smart phone whenever that she 

could watch the videos when needed. In addition, a student revealed that she 

re-watched the videos in the morning if she did not understand the contents 

at night. Also, another student watched the videos after praying Ashar. 

Meanwhile, for a student who had good intelligence, she scarcely watched 

the videos because she could understand the materials easier. It was obvious 

that the students had better capability to manage their own learning. 

Collaborator: Bagaimana adik mengatur pembelajarannya 

ketika di rumah? (How did you manage your learning at 

home?) 

ID 03: Saya bisa mengulang-ngulang videonya setiap hari. (I 

could rewind the videos everyday) 

ID 08: Biasanya saya belajar sebelum tidur. Kalo tidak ngerti 

videonya ditonton lagi sebelum berangkat sekolah. (I used to 

watch the videos before going to bed. If I did not understand, 

I re-watched them before going to school). 

ID 09: Saya bisa belajar dimanapun. Saya bawa HP terus 

ditonton kalo mau belajar. (I could study wherever because I 

used to bring my mobile phone so that I could watch the 

videos if I wanted). 

ID 11: Setelah solat ashar saya tonton videonya sampe lelah. 

(I used to watch the videos after praying Ashar until I felt 

tired). 

ID 17: Saya belajarnya tidak sering karena bisa lebih cepat 

paham sekarang. Saya menonton video pas malam saja.(I 

rarely studied the materials because I could understand them 

easier so that I  just watched the videos at night). 
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The last aspect, the same as the fourth aspect above, the majority of the 

students claimed that they could do self-reflection. 17 or 89.47% students 

agreed that they were capable to identify which parts of speaking that already 

improved. Meanwhile, 2 or 10.53% were in neutral position. It was relevant 

with the result of my observation that the number of the students who raised 

their hand for concluding the lesson increased in each meeting. Shortly, there 

was improvement of the studentsô capability to reflect their own learning. 

Meanwhile, interview transcript in Appendix 7/C/May, 11th 2019/U 

revealed that all students could articulate the improvement of their speaking. 

In this regard, there was a student who argued that he felt there was 

improvement in his fluency, although most students claimed that the 

development of their speaking competence took place in terms of their 

pronunciation and vocabulary. 

ID 03: Iya ada. Peningkatan tentang kosa-kata dan 

pengucapan. (Yes, I did. Those were vocabulary and 

pronunciation). 

ID 08: Ada peningkatan. Peningkatan seperti cara 

pengungkapan. (Yes, I did. It was about pronunciation) 

ID 09: Ada sedikit peningkatan. Semakin lancar dalam 

berbahasa Inggris. (I felt a bit improvement in my fluency). 

ID 11: Lumayan, peningkatan seperti kosa-kata, kata kerja, 

kata benda, berhitung. (I felt more improvement in 

vocabulary) 

ID 17: Iya ada. Serasa ada peningkatan pada vocabulary. (I 

felt so. It was about vocabulary). 
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Based on the result pointed out above, the studentsô capability for taking 

charge aspects of their own learning improved. It occurred since some 

problems found were figured out collaboratively with the students. However, 

some students still did not improve in some aspects of their own learning due 

to lack of individual attention given.  

Furthermore, after calculating the average number of the students who 

could take charge of 5-aspect of their own learning in this cycle. We found 

that the average number reached 84.20%. It was larger than the average 

number at the succesful critera. Therefore, we assumed that the studentsô 

autonomy was adequate for this degree that we decided to end the research at 

this cycle. 

Regarding the findings in each cycle, it seemed that there was a gradual 

improvement of the studentsô autonomy in learning to speak English from 

Pre-cycle, Cycle 1, and Cycle 2 although the improvement from Cycle 1 to 

Cycle 2 did not radically occured if compared with the improvement from 

Pre-cycle to Cycle 1. This improvement occurred because the students were 

facilitated to train their autonomy by giving them more freedom to take 

charge of aspects of their own learning. Therefore, teacher was no longer the 

center of the studentsô learning but now the students themselves were the 

center of their own learning.  

As elaborated above, the studentsô autonomy gradually improved in 

each cycle. This improvement is depicted in the chart below; 
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Figure 22. The Result of Questionnaire in Pre-cycle, Cycle 1 & Cycle 2 

 

e. The Studentsô Speaking Competences 

Referring to the studentsô speaking score in Appendix 9, it was found 

that the studentsô speaking competence gradually developed from Cycle 1 to 

this Cycle. This improvement was along with the development of the 

studentsô autonomy in learning to speak English. The mean score was 67.21 

larger than in pre-cycle and cycle 1.  

 

Figure 23. The Mean Scores of Speaking Performance 
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Meanwhile, the students speaking category increased from a very poor 

speaking to sufficient level. It was found that most studentsô scores were 

among 60-69 that the scores were considered as a sufficient level. There were 

47.37% students were regarded at this level. In addition, now, 36.84% 

students could reach among 70-79 scores that their speaking performances 

were considered as a good speaking level. On the other hand, none of the 

students was categorized at a very poor speaking level. It is depicted in the 

table below. 

Table 9. The Category of Speaking Performance in Cycle 2 

Category  Value 

Range 

Frequenc

y 

Percentage 

Very good 80-100 0 - 

Good  70-79 7 36.84% 

Sufficient  60-69 9 47.37% 

Poor  50-59 3 15.78% 

Very poor 0-49 0 - 

 

f. The Studentsô Perception on the Impacts of Flipping the Classroom 

After achieving the successful criteria, on Saturday, May 18th 2019, my 

collaborator and I administered a set of questionnaire in order to know the 

studentsô perception toward the studentsô perception after the implementation 

of the flipped classroom. The result of the questionnaire showed that the 

students had a positive perception toward flipped classroom. The result can 

be seen below; 

 



 

124 

  

Table 10. The Impacts of the Flipped Classroom 

 

 

 

 

 

 

Figure 24. The Flipped Classroom Questionnaire 

Referring to the result of the questionnaire above, it was found that the 

majority of the students, 68,42% students felt that learning using the flipped 

classroom gave a good overview on the topics learned. It was because they 

learned the materials previous days before the class hours. Additionally, there 

were 31.58% students chose neutral. Second, almost all students, 89.47% 

students admitted that the teacher was dedicated when applying the flipped 

classroom in the instructional process. In this regard, I did not act as the 

materials presenter, but I felt like an assistant and manager. Moreover, only 

10.53% students were abstain. Furthermore, similarly to the first item, 

68,42% students felt that the teacher paid more attention to them when 

teaching using the flipped classroom. Meanwhile, there were 31.58% students 

were abstain. 
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D. Discussion 

As explained in the literature review, this research referred to aspects of 

autonomous learning highlighted by Holec (1981) in which the students were 

considered as autonomous learners if they had a capability to set their own learning 

objectives, choose learning materials, determine learning techniques, manage their 

own learning and do self-reflection. Referring to these indicators, there was 

improvement of the studentsô autonomy since the number of the students who could 

take charge of these aspects increased in each cycle. The number was 23.16 in pre-

cycle, 68.42 in cycle 1, and 84.20 in cycle 2. The radical improvement occurred 

regarding the 3 aspects of learning, mainly the studentsô capability to choose 

learning materials, determine learning techniques, and manage their own learning. 

These aspects were dominated by the English teacher in pre-cycle. However, the 

domination decreased after the implementation of the flipped classroom in cycle 1 

and 2. As the result, the studentsô autonomy improved in each cycle.   

The improvement could be seen from the enhancement of the studentsô 

independence in learning. If previously in traditional learning activities, they could 

not learn if the teacher did not explain the materials at classroom. Now, they could 

learn without fully depended upon their teacher because they learnt the materials 

independently at home after the materials were sent. Meanwhile, at classroom, they 

did not spend lots of time to sat and listen to explanation as happened before, but 

they were involved in a variety of learning activities for strengthening their 

comprehension and improving their speaking skill. However, they still required a 

teacherôs help as the facilitator of their own learning, even though the degree of the 
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studentsô autonomy moved from homework level to self-access/led autonomy level 

as pointed out by Jones (1998, 379). Therefore, the studentsô autonomy required to 

be trained gradually in order to reach full autonomy and naturalistic immersion 

level. 

This finding was in line with a research carried out by Teng (2017) toward 90 

university students. For flipping the classroom, Teng used WebQuest as the media 

to provide the materials that the students independently accessed the materials via 

internet. The findings showed that flipped classroom promoted the studentsô 

autonomy when learning cross-cultural communication course. It was also relevant 

with the result of a research carried out by Han (2015). Han conducted a research 

toward 11 ESL graduate learners. For flipping the classroom, the researcher used 

Google Site as the media to deliver materials. This website should be accessed 

independently by the students. The result of this research showed that the students 

became more independent in learning. Finally, it was concluded that flipped 

classroom improved the studentsô autonomy in learning. 

However, although the result of researches mentioned above were relevant to 

my findings, those were different to this study regarding the media for flipping the 

classroom. Teng used WebQuest and Han used Google Site that should be accessed 

independently by the students outside classroom. The media could be incorporated 

because the students had adequate autonomy and competence for using technology. 

The media could not be used in my research due to lack of my particiapantsô 

autonomy and competence in using technology. As the consequence, I delivered the 

materials via WhatsApp group and Bluetooth application. 
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Moreover, I found that the studentsô autonomy in learning to speak gave 

positive impact to their competence in speaking English. Before beginning this 

research, the studentsô speaking competence was categorized as a very poor with 

the mean score 47.37. In this case, the instructional process was dominated by the 

English teacher. However, after using the flipped classroom in cycle 1 and 2, the 

domination of a teacher when instructional process decreased. As the consequence, 

the studentsô autonomy increased. In this regard, the students obtained more 

freedom to consider their own learning, mainly components of speaking to be 

improved, materials for speaking, speaking techniques and strategies, the learning 

environment, etc. These freedom gave affect to their motivation to improve their 

speaking competence. As the result, the studentsô speaking competence increased 

to poor and sufficient level with the mean scores 53.11 in cycle 1 and 67.21 in cycle 

2. 

Meanwhile, in relation to the studentsô perception on the impacts of the 

flipped classroom, the students perceived that the flipped classroom method 

provided a good overview for the topics learned. In this regard, the materials were 

delivered previous days before the class hours that they could access and learn the 

materials based on their willingness before the classroom learning. As the result, 

they got better preparation for classroom learning activities (Mull 2012, as cited in 

Enfield, 2013; Basal, 2015; El-Sawy, 2018). In addition, the students perceived that 

the teacher was very dedicated and gave more attention to them in teaching and 

learning process since when flipping the classroom, as the temporary teacher, my 

job was not as the information presenter (Bergamnn and Sams, 2012), but I acted 
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as a facilitator, guide, and observer (Xu, 2013; Basal, 2015; Ekmekci, 2017; El-

Sawy, 2018). 

 

E. The Limitation of the Study 

This action research was carried out collaboratively with the English teacher 

in order to develop the studentsô autonomy in learning to speak English. I realized 

that the result of this study was not as perfect as my expectation due to its 

limitations. 

1. Data Limitation 

The data of this research were collected through addressing Likert-Scale 

questionnaires, structured interview, and observation. These techniques 

seemingly could not collect the data of the studentsô autonomy comprehensively. 

This research ought to employed open-ended questionnaire, unstructured-

interview, and checklist that could depict the entire condition of the studentsô 

autonomy.    

2. Time Limitation  

This research was caried out in the second semester of academic year 

2017/2018. Unfortunately, the school was free in few times due to the National 

Examination preparation, president election, etc. that the classroom learning 

should be postponed in few meetings. This condition slightly influenced the 

studentsô motivation in learning. Besides, my collaborator and I conducted this 

research in 2 cycle that we could not reach ñTeach your self ò (Jones, 1998) 

degree in autonomy.  
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3. Technology Limitation 

One of the major problems in this research in regard to the netwotk 

connection. Many students did not have a network connection when 

downloading the materials delivered via WhatsApp group. Therefore, my 

collaborator and I sent the materials via Bluetooth application. Additionally, 

formerly, when analyzing the prior questionnaire, most students admitted that 

they had a smart phone. However, when beginning the research, 2 students 

claimed that their smart phone did not work well. Hence, we paired the students 

with their friends that they could learn collaboratively. These problems likely 

hindered the improvement of the studentsô autonomy. 

4. Learning Sources Limitation 

My collaborator and I used to send the learning contents in the form of 

videos, word texts, and voice notes. Unfortunately, we did not send the materials 

in the form of other interesting media, such as; slide, podcast, etc. that might be 

more motivated the students to learn. 
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CHAPTER V  

CONCLUSIONS, IMPLICATIONS , AND SUGGESTIONS, 

This chapter discusses the conclusions, implications, and suggestions 

relevant to this research. The explanation of each point can be seen below. 

 

A. Conclusions  

Based on the previous findings and discussions, flipped classroom method 

provided more freedom to the students in learning speaking English. Due to the 

freedom obtained, they became more independent for carring out their own 

learning. The studentsô independence could be seen when they were learning the 

materials at home and involved in learning activities at classroom. They did not 

fully depend upon the English teacher as occurred before beginning this research. 

The data revealed that the studentsô independence increased in each cycle referring 

to number of students who could take charge of their own learning. The average 

number was 23.16 in pre-cycle, 68.42 in cycle 1, and 84.20 in cycle 2. Regarding 

these findings, we concluded that flipped classroom method could improve the 

studentsô autonomy in learning to speak English gradually. 

In addition, their competence in speaking also improved in each cycle, 

primarily at vocabulary mastery and pronunciation. The number of vocabulary 

produced increased when practicing their speaking in front of the classroom. Also, 

the pronunciation was more appropriate if compared with pre-cycle speaking 

performance. The improvement also took place on other elements like accuracy and 

fluency. This improvement referred to the result of the speaking assessment in each 
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cycle with the mean scores 47.37, 53.11, 67.21 respectively that the category of 

their speaking competence increased from a very poor, poor, to sufficient level. 

Seemingly, the improvement of the studentsô speaking competence was along with 

improvement of the studentsô autonomy in learning to speak English. Thus, it could 

be concluded that the improvement of the studentsô autonomy in learning to speak 

English gave positive impacts to their speaking competence.     

Other findings indicated that the students had a positive perception toward 

the implementation of the flipped classroom in teaching. The students perceived 

that this method gave a good overview for the topics learned. Besides, regarding 

the teacherôs role, they perceived that the English teacher was more dedicated and 

gave more attention to them when the teaching and learning process. This positive 

perception obtained because a few days before face to face learning, the students 

were delivered numerous materials that could be learned based on the studentsô 

need. Then, for classroom learning activities, as a temporary teacher, I asked them 

the learning activities that they wanted and supported them to figure out problems 

found in their learning. 

   

B. Implications 

Based on the findings of this study, the implications can be highlighted as follows; 

1. Flipped classroom method is required to be applied due to its positive impacts 

in the pedagogical field. 

2. Autonomous learning is required to be trained gradually that the students can 

learn more independently without a teacher. 
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3. The studentsô motivation to learn more independently is required due to the 

great responsibility for taking charge of their own learning. It might be 

impossible to develop the studentsô autonomy if they do not have motivation 

to be autonomous learners. 

4. Teachersô readiness are required before flipping the classroom. Teachers are 

required to be more active outside classroom for finding and editing learning 

sources that suit to studentsô need. Moreover, teachers are required to make 

sure that materials are accessible to all students. In addition, they are required 

to have a big plan for classroom learning activities that can involve all 

students to learn more actively. 

5. Schoolsôs supports are remarkably important when implementing the 

flipped classroom. The policy that allows the students to bring their smart 

phone is helpful since some students who do not have the network 

connection can obtain materials via Bluetooth application. Moreover, the 

availability of the network connection at school will support the 

implementation of this method. 
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C. Suggestions 

Based on the conclusions of the study, several suggestions are adressed to the 

Headmaster, Englsih teacher, and other future researchers. 

1. To the Headmaster 

The headmaster should facilitate the classroom with various feasible 

technologies that might encourage the students for learning more autonomously. 

Also, he entails to gradually evaluate the competence of the English teachers 

who taught at the school that if required he can set the English teachersôs training 

program. This program will be beneficial for upgrading the English teachersô 

skill in teaching. Additionally, the headmaster should motivate the English 

teachers to be more innovative teachers that they do not apply monotonous 

teaching methods. 

2. To the English Teacher 

The English teacher should begin to set her teaching objective no longer 

for transferring knowledge, but for developing the studentsô autonomy in 

learning that the students can be lifelong learners in the future. Moreover, she 

needs to involve the students in the instructional process with more attractive 

activities that the teaching and learning process become more students-centered. 

Also, she should be more innovative in teaching by incorporating various media 

and teaching methods that suit to the studentsô need. Finally, she needs to do 

reflection of her teaching periodically that she becomes more professional 

teacher in the future. 
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3. To Future Researchers 

This study aims at improving the studentsô autonomy in learning to speak 

by applying the flipped classroom method toward the tenth grade students of a 

private vocational high school. The future researcher might carry out a research 

in regard to develop the studentsô autonomy in other skills by implementing this 

instructional method. Besides, it is demanded to find out more perceptions of 

Indonesian EFL learners on impacts of the flipped classroom method in their 

learning.  
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