FLIPPED CLASSROOM TO IMPROVE THESTUDENTSG6 AUTONOMY
IN LEARNING TO SPEAK ENGLISH AT A PRIVATE VOCATIONAL
HIGH SCHOOL IN EAST LOMBOK

A THESIS

TAUFIK
NIM. 17716251040

This thesis iswritten as a partial fulfilment of the r equirements for thethesis
defense to obt aiimEnglishBausatoar 6 s Degr ee

ENGLISH EDUCATION STUDY PROGRAM
GRADUATE SCHOOL
YOGYAKARTA STATE UNIVERSITY

2020



ABSTRACT

TAUFIK : Flipped Classroom to Improveh e St udent sd0 Aut onomy
SpeakEnglish at a Private Vocational High School in East Lombdkesis:
Yogyakarta: Graduate School, Yogyakarta State University, 2020

This research ai ms at i mproving the stu
Engishusi ng the flipped classroom method an
on the inplementation of thisnethod

An action research designed by Kemmis and McTaggart (2000) was
collaboratively done with the English teacher. The procedures were planning,
acting and observing, and reflecting that were conducted in two cycles. The
participants were 19 students in the tenth grade of a private vocational high school
in East Lombok in the even senmsof academic year 2017/2018he data
obtained were in thiarm of qualitative and quantitativd hese data were collected
from observaon, structured interviewguestionnaireand speakingassessment
Then, the qualitative data were analyzed using the thematic analysis of Norton
(2009). Meanwhile, the quatdtive data obtained from the questionnaivas
calculated, tabulated, and displayed into a chaeddition, thestteint s & speaki n
competence wascored usingcoringrubrics,converted intaveighting tables, and
categorized based wating scales.

The findings indicate that the flipped classroom method gradually improves the
student s6 aut oeakingylheaveragé eumbersiwerg 23%46n
pre-cycle, 68.4% in cycle 1, and 84.2® in cycle 2.Moreover this improvement
gives positive impacts tonte st udent s06 s pleearkeamsgores o mp et €
increase in each cyclé7.37, 53.11, 67.21 respective®ther findings idicate that
the students havpositive perception toward the implementation of the flipped
classroom. Most of theperceive that; ithey obtaira good overview for the topics
learned; 2) the teacher beconmaere dedicatedand 3) the teacher gives more
attention to them when the teaching and learning process.

Keywords: St udent s 6 aut onomy, speaking ski Il
cdlaborative action research



ABSTRAK

TAUFIK : Penggunaan MetodeFlipped Classroom untuk Meningkatkan
Kemandirian Siswa dalam Belajar BerbicarahBsa Inggrigli Sebuah Sekolah
Menengah Kejuruanvasta di Lombok TimurTesis: Yogyakarta: Program
Pascasarjana, Unversitas Negeri Yogyakarta, 2020

Penelitian ini bertujuan untuk meningkatkan kemandisegswa dalam belajar
bahasa Inggriskhususnyaspeakingskill denganmenggunakan metodépped
classroomsekaligus menjabarkan persepsi siswa terhadap penggmedade ini
dalam pembelajaran.

Metode penelitian yang digunakan berupa penelitian tindgkag diadopsi
dari Kemmis and McTaggart (200@¢ngan tahapdmerupa perencanaan, tindakan
dan pengamatadan refleksyang dilaksanakan selama 2 siklus secara kolahoratif
Penelitian ini dilaksanakapada semester genap tahun ajaran 2017/8eh8an
melibatkansiswa kelas X yang berjumld® orang di sebuah sekolah menengah
kejuruan swasta di Lombok TimuData yang diperoleh pada penelitian ini berupa
kualitatif dan kuantitatifyangdidapatkan melalui proses pengamatan, wawancara
terstruktu, penyebaran angketlan tesberbicara. Kemudian, datita yang
berbentuk kualitatiseperti hasil interview dan pengatandianalisa menggunakan
thematic analysidari Noton (2009) Sementara itthasil angket siswa kialkulasi
ditabulasi, damlisajikandalam bentuk diagramSementarau, kemampuan siswa
dalam berbicara bahasa Inggris diskor, dikonversi, dan dik#tagor

Dari analisayang dilakukandatadata tersebunengindikasikan bahwa metode
flipped classroondapat meningkatkan kemandirian siswa dalam belajar berbicara
bahasa Inggridilihat dari besarnya kemandirian siswa pada setiap siklusnya
dengan jumlal23.16% pada praiklus, 68.42% pada siklus 1, dan 84.20% pada
siklus 2.Selain itu, peningkatan kemandirian belajar sigvgabercampak positif
terhadap kemampuan mereka dalam berbicara bahasa khgggerskorratarata
pada setiap siklus sebesd7.37, 53.11, 67.21.Hasil penelitian ini juga
menunjukkan bahwa siswa memiliki persepsi yasangat positif terhadap
penggunaan metod#ipped classroomdalam pembelajaran. Mayoritas siswa
merasakan bahwa metode ini; 1) membuat mereka lebih paham terkaifangik
akan dipelajari; 2) membuat peran guru semakin bermankeika proses
pembelajarandan 3) menjadikan guru lebih memperhatikan megkada saat
pembelajaran.

Kata kunci: Kemandirian belajar siswkemampuan berbicara, metdtipped
classroompenelitian tindakan kolaboratif.
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CHAPTER |

INTRODUCTION
This chapterpresents the discussion on the background of the study,
identification of the problems, delimitation of the problems, formulation of the

problems, objectives of the study, and significaafehe study.

A. Background of Study

Life-long learning is one dhe learning goals in this centurBialik, Bogan,
Fadel, and Horvathova (201®mentionit astheultimategoal ofcharacter education
in 21stcentury learningThe benefit othis learning can be seen in thid Chinese
proverb cited by Dar(R011) Thepr over b says, AGiving a
for a day. Teach a man to fishdan f e e d h iikial., 40p0Im thid senses the (
proverb means when teachers do not encourage students tolbadilearners,
they will possibly learn merely if thegre being taugt by teachers at school.
However, if teachers encourage students to bédifg learners, they will learn not
only at school but also outside, with or without teachers. Thus, learning is no longer
perceived as the regular activity at sclsdmlit now it becomes a continual life
process that might be happeredrytime andeverywhere.

In accordance with this, Laal (2011) defines that the learning procéfes of
long learners is nolimited at formal learning, but occurs at non formal and
informal contexts. As a consequence, students should have the capability to learn

indepemently without help from teachers



Therefore to support studentso be lifelong learners,they should be
promoted to bewutonomous learners formerly. Dofs and Hof2®16) advocate
thatlife-long learners can ba&cquiredby promoting autonomous learning. Along
with this, Elsen and St. John (2007) point out that-ldeg learnerbecome one of
the reasons for tr #isbdcause stedeniscasistedsod aut on
take charge of aspects of their learnimigen they are trained to be autonomous
learners. This autonomy Iiimprove little by little until studentshave the
capabilityto take account of the entire aspects of their leamwittgput being helped
by teachersThese aspects are studentsdé | earni.
learning techniques, learning management, and reflection (Holec, 1981).
For recent yeargractitionersgive more attention othe importance of this
autonomyin language tachingcontext According to Benson (2006)his term
obtains a great attention regarding its theoaied practice in langua@ teaching
and learning focurrent yearsMeanwhile, Yoon (2016) mentioritsas one of "the
hot topics’ in English language tebhig for this cetury. In other words,
autonomous learning is a need for studerite learna languagsuch a€English
Hence it is remarkablyimportantfor teachers totraist udent sé aut on
whenteachingEnglish Teachers neetb providelarger freedonfor studentgo
carry outtheir own learningThis freedom will give th@pportunity to students to
train their autonomy graduallfs stated byHolec (198) that autonomous learning
is not inborn. It means thatisis not instantly acqued by studenta/hen they are

bornthatit should be improvedontinuously.



Unfortunatelymost teachers in Indonesia dot pay much attention to foster
t he st udenAprévios tesearchaarried out by Lengkanawati (2017)
toward 60 English teaelns who were studying at a master's degfeeuniversity
in Indonesiashowedthat the teachersvere morefocus on preparing students for
national examinatiorDue to this learning focushdr studentslid not have ample
experience fotrainingtheir autonomyand theywere not familar with its concept
(ibid.).

This was in line withmy experiencean teaching Englistirom 2014 to 2016
in aprivate vocational high school in East Lombtikalso dealt withthe result of
my recentpreliminary studyat classX in the even semester acadenic year
2018/20191t was defined in the vignette on Februar§28919.

In this preliminary studyl,foundthat the English teachtyok over all aspects
of the studentsd | ear nithegeachingand learting was Vv
processWhen beginning the teaching, the teaattidrnot involve the students to
set their learning objectives, even she wld define the goal of the meetirgat
they did not know the objectives of their own learnifdney also dd not have
opportunity to choose their learning materiblscause the main sources of the
studentsé | earning was the explanation gi
they did not have control of their learning activities becausejtist\gat, listned,
and followed the instruction giverMeanwhile at the end of the meeting, sthel
not involvethe students to reflect their own learnthgt they did know which parts

of their learning should be improvethis domination causetthe students greatly



depended upon the English teacher. In other wahds, had low autonomy in
learning.

Another problem was related to the coursebook byetie English teacher
She taught the students referred to the coursebookwvdminot suitabldo the
st ude ntTé languagauded was difficultfor students who had lack of
vocabularylike them Seemingly,the teacher requirednother coursebook that
would becompatible with her students

In addition the teacheclaimedthat thestudents ha@ very poor speaking
performanceTheir capability regardingll components of speaking were required
to be improved, mainlyacabulary. Besides, thepuld not combine their sentences
due to lack of their knowledge of conjunction.

Moreover, the problemvas related to the facilities provided at the school.
The classroom was provided withwhiteboard, chairs, and tables. Unfortunately,
it did not haveany electronic medjssuch as; speaker, LCD pe&jor, etc Also,
although this school haad laboratoryit was notprovidedfor English language
teaching Shortly, the school provided lack of facility for English language
teaching.

Based on these findings, the English teacher and | agreed to do a collaborative
action research. Regarding the problems fouwd, decided to concern on
i mproving the students6é autonomy, pri mar
considered that this skill required lots of time to be improved that it was expected
that the students might enhance their speaking competence indeperidesty

had adequate autonomy in learning.



For training st ucsarthas@onduciedanivarsitiss, S 0me
located inindonesia revealed that autonomous learning could be improved using
resourcebased approaclr@raidah and Suharmanto, 20Q@&)pjectbased approach
(Yuliani and Lengkanawati, 2017)and English mobile application called
schoology Ardi, 2017). Meanwhile, a recent empirical research carried out by
Darsih (2018highlightedthe activities that could be attempted by English teache
for promoting studentsd aasedoassigmyent,wer e ;
recommending a specific web and English mobile application, motivating students,
fostering reading habitsand involving students in selecting materiaénd
consideringeaching nethodology.

As mentioned by Darsih above, engaging students for selecting their own
l earning materi al s c¢ aTherefom sntthesrresemarchyld e nt s 6
addressed a pedagogical method that can facilitate students for choosing their own
learning materials and taking account of other aspects of their own learning. The
instructional method is welknown as flipped classroom method.

This mehod was employethecause nusrous empirical researchésund
that it could improvethes t ud e nt s Hama 2005 Driscollyand Pettin
Ahmad, D16; Ekmekci, 2017; Teng, 2017his methodallows the students to
personalize their learning (Bergmann &rs, 2012; Xu, 2013; Arnol@arza,

2014; Basal, 2015; Abdelsahheed, 2017; Ekmekci, 20173, T2617) For home
learning,studentsare delivered numerous videos or other learning sources a few
days before class hourBy receivingthe learning sourcestudents deserve the

freedom to choose the materials that fit to tleyn learning objectivesBesides,



studentscan determindimes and placesto learnthat are not acquired in the
traditional teaching method. By considering the learning times, students migh
control the speed of their learning. They have the freedom to set how much time
and how many times they will learn certain materials. Moreaf/¢he learning

sources are videothey can pause, rewind, and replay the lecturing wthesed

on therneds ( Bergmann & Sams, 2012) . ANow,
|l earning process, at his or her own pace,
(Slomanson, 2014: 99 6 ) . I n addition, he defines 0.

the professoro (97).

Meanwhile, in classrooms, teachers have lots of class hours to involve
students for considering their own learning. The students might be involved for
determining their own learning techniquasich as; discussion, debate, role play,
game, completing test, peggation, reading literature, writing stories,
pronunciation practiceetc. Thus teachers take account to provide learning
activities preferred by his/her students. Moreover, students can be involved to
reflect their own learning that they know whigartof learningobjectivesthat have

improved or need to be improved for the following learning activities.



B. Identification of the Problems
Referring to the background of the study above, several proldeuid be
identified as follows.

1. The students haddw autonomy in learning

Low of the studentsé6é autonomy was ¢Ca
English teacherShet ook over al l aspects qf the s
learning objectives, learning materials, learning techniques, learning
managemengndreflection.Before teaching, she did not involve the students to
consider the learning objectives, even she did not reveal the objectives to the
students. Additionally, the students did not have any choice regarding the
materials learned since all matéria based on t he Asttemc her 0s
consequence, the studerdsuld not take account of aspects of their own
learning Their learning activities seemagteatly depended upon the English
teacherThen, at the end of the meeting, the students marivolved to reflect
their own learning.
2. TheEnglishteachem s ed a cour sebook that was not

need

The |l anguage used in the coursebook w
knowledge. Almost all words used were difficult to bederstood by the
studentsTherefore, they frequentigomplainedoecausehey did nothave the

capabilityto answer the assignments given.



3.The studentsd speaking performance was
The English teacher said that their students tadchpability in speaking
English. They only produced little sentences when practicing speaking in front
of the classroom. Also, they had problems regarding the pronunciation,
accuracy, and fluencyikewise, the studentsouldnotconnecione sentence to
another
4. The school provided lack of facility for English language teaching
It was found that the school did not provide the classroom with technology.
It only facilitated the classroom with a whiteboard as the instructional media.
Unfortunately, the Engh teacher did not incorporate other alternative media

for her teaching.

C. Delimitation of the Problems

The identificatiorof problems aboveelatet o | ow of the student
incompatible othecoursebook used by the English teacher, very posrtofu d e nt s 6
speaking competence, and lack of facility provided by the school. Of these
problemsmy collaborator and decideto focuson low of the students' autonomy
primarilyin learning to speakndish. This skill is chosesincewe believe that this
skill needslots of time tdbe improvedTherefore, if the students have ample degree
of autonomy, they can leaoutside school to enhance their speaking competence

independently



D. Formulation of the Problems

Based on the delimitation of the problemisove, the formulation ofhe
problens as follows (1) howcanflipped classroonmethodimprovethest ude nt s 6
autonomyin learning to speak Englisit the tenth graders of a private vocational
high school in Bst Lombok,n the even semester of academiary2018/20197?;
(2) what arethe students' perceptismoward the implementation of the flipped
classroom at the tenth graders of a private vocational high school ihdsalsbk,

in the even semester of the academic year 2018/2019?

E. Objectives of the Study

In line with the formulation of theoroblems above, this study airag (1)
improvingthes t ud e nt s &n learning donspeakyEnglishy implementing
the flipped classroomethodat the tenth graders of a private vocational high school
in East Lombok,n the even semester of academic year 2018/2019eY2pnling
t he st ud e nstowaid the enplememdtion ofthe flipped classroom at the
tenth graders of a private vocational high school astB.ombok,in the even

semester of acadeawyear 2018/2019.

F. Significances of the Study

The contribution of this study expected to give benefit theoretically as well
as practically. Theoretically, the findings of this stwdil contributeto provide
more insights regarding the importance ofomomous learning and the effort of

the teacher in improving the students' autondmyearningto speakEnglish.



Moreover, the result of this stuayill reveal more insightto students' perception
toward the implementation of the flipped classroom in hedta. Practally,
meanwhile, the finding iexpected to be usdffor other instructors who have
identical problems that they might adoptaolapt the pedagogical methidfigure

out such problems. Additionally, the school institutions and government as
policymalers areexpected to facilitatehe students and teaclsemwith more

equipment o f oster the devel opment of student
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CHAPTER II

LITERATURE REVIEW
This chapter presents the discussion on English as a foreign language in
Indonesia, English in vocational school of Indonesia, autonomous learning, flipped
classroom, teadhg speaking ivocational school dhdonesiarelevant studyand

conceptual framework.

A. English as a Foreign Language in Indonesia
English is still thenost preferrel anguage i n the worl d. fAC
| anguages in the worl d, English is the
Flavell, Hill, & Pincass, 198Q). It is because it serves as a universal language that
can be accepted almost in edluntries in the world. Therefore, many people learn
this language suitable to their own needs. The reasons might be to work, travel
abroad, get knowledge, get scholarship, maintain political relation|rettis
sensePearson Englisim Direktorat Pemimaan SMK[DP SMK] (2017) points out
4 main reasons of learning Englisluch as; (1) to enable us to communicate with
foreigners; (2) to support us to communicate abroad; (2) to use a language which is
closest to global languagand(4) to find better wiks and career prospects.
Ast he f#fAgl obal |l anguageo, English has v
country or environment of tHearners. It might servas the first language, second
language, or foreign language. For the learners in which people icdbeiry use
this language in their daily life or as the mother tongue, this language is functioned

as the first language because they communicate using the target language in every
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single interaction, e.g., American and British. They will attain the ioptite target
language in their daily life although they do not formally learn the laregulag
other words, all people dhese countries will acquire the target language without
any learning process.

Meanwhile, if learners learn the target languagecamdfind it easily in their
environment, not only at school context but also beyond the school context, thus,
in this sense, English is categorized as the second language (Brownl1260Q
can be seen in some countries such as Malaysia, Singapofakiatan. In these
countries, the learners are categorized as the second language learners since they
can readily practice the target language in their social life even though it is not used
for interacting in all parts of their daily life.

Besides, wherthe nonnative learners learn English at school, college, or
university as thepoken language, it servas the foreign language (Byram, 2008).

In accordance with Byram, Brown (2Q00L6) highlights that English as a foreign
language when the learnersinat find the usage of this language outside the school
context. Further, he argues that English as a foreign language when it is learned in
nortnative culture and the learners laok opportunityto practice the target
language within the native culturBrown, 2007 205).

Regarding the characteristics of EFL (English as a foreign langlezgegrs
above,it can be concluded that Indonesian learners inckfele learners because
they learn the language, nevertheless, they cannot find it readily in their decial li
As a consequence, they jysactice tle target language only insid&assroors or

in certain communities.
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B. English in Vocational High School ofindonesia

Education in Indonesia consist of several levels, such as; kindergarten,
elementary school, juniorigh school, senior high scho@nd so onFor senior
high school, there is a senior high school sectiaited Sekolah Menengah
Kejuruan (SMK) or Madrasah Aliyah KejuruanMAK). It is avocational high
schoolwhich focuses on preparirggudents foenteringwork fields. According to
DP SMK (2017), it is one of the education sectors which contritiot¢he largest
number of employers in Indonesia addition, it is expected to give much more
contributon for solving the gap that existswork fields(ibid.).

Due to the high interest of students in Indonesia to stu@MK or MAK,
thenumber of vocational high school in this country increasmually.The latest
data relesed bySekertaris Jenderal Kemenan Pendidikan dan Kebudayaan
[SekjenKemendikbuilin January 2018evealed that there were more than 13.000
vocatobnalhigh schools in Indonesieonsisedof SMK and MAK.

This high schoohas various compulsory subjects include national, local, and
vocational program. Regarding the national contents, the e
07/D.D5/KK/2018 released Wyirektur Jenderal Pendidikan Dasar dan Menengah
Kemeerian pendidikan dekebudayaan [Dirjen PDM Kemeikbud]revealedhat
Religion and Education Manner, Pancasila and Civdudation, Indonesian
Language, Math, Indonesiandtbry, English and/or another foreign languagest
be taught in vocational high schoof8ne of thenational contentsnentioned is

English. Therefore, it must be taugh vocational high schools.
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As discussed in the background of the studyyadaysautonomous learning
becoms a vital issuefor language teachinguch English However, what is

autonomous learning exag? This issue is discussed below.

C. Autonomous Learning
Fourmajor issues will be discussed regarding automas learning, such as;
definitionsof autonomous learning, principlefautonomous learningdvantages
and challenges in promotirmgitanomous ¢arning
1. Definition of Autonomous Learning
The concept of autonomous learning first appeared at the eh@76f
immediately after the communicativepapach was released (Little, 200 This
concept beaae popul ar when t he Counuagel of
Project led by Holec published its result (Benson, 2006). It was reported in a
book with title Autonomy and Foreign Language Learnifigitle, 1991). This
book then becamene of the primary references of most scholars to gain a
fundamental definitoo f st udent sd& aut onomy
Nevertheless, the definition of this igs proliferates gradually
Consequently, the basic concept of this term is versatile (Benson, 2008) that
ultimately it appears to be a controversial issue. For instance, some scholars view
it as a process of learning without any help from a teacher, while some others
argue that deacher's role is vital in autonomous learning.
Some scholarsconvince that autonomous learning is learning

independeny without being interfered witleachergDickinson, 19877 rebbi,
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2008). According to Dickinson (1987), autonomous learning is a learning
process in whichtadents have a total responsibility whole decisions of their
learning and its implementation. In accordance with this, Trebbi (2008) giews
total freedomis required inautonomous learning. This freedom is associated
with seltdirective learning, decision making, and choitkese views showed
that students are autonomous iif they ar
Otherwise numerous scholakgew thatautonomais learning still depends
on roles of a teacher. TheyeHolec (198J), Little (1991), La Ganza, (2008),
Macaro (2008), and Dam (2011). According to Little (1991: 4), autonomous
learning is "a capacitly for detachmentritical reflection, decision making, and
independent action”. This salar highlights that one ofmisconceptions in
understanding autonomous learning is the assumption that this learning does not
require a teachen learning He clarifies that Bhoughhes ay s fAi ndepend e
act i on otion, indods hoemean learning fully withoueacherThis view
is in line with the previous notion revealed by Holec (1981). He sees autonomous
learners as the learners who can take account of 5 aspects ofahmirgesuch
as settirg learning objectivegshoosingearning materiatsdeterminingearning
techniquesmanagingearning andreflecting their own learnindn addition, he
argues that this capility need tdbetrained byexpers (ibid.).
In accordane with the notions aboyd.a Ganza (2008) definethat
autonomy in language learniig relatedto the relationship between a teacher
and his/her students. This interrelation is revealed in a model called Dynamic

Interreltion Model (DIS).This model shws that thet eacher 6s direct
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requiredfor students' learnindn this vein Macaro (2008) emphasizes dialogue
between a teachend his/her students by which a teacher can sugadents
with compatible strategies. The last is Dam (2011) who adwectitat
autonomous leaing is moving from teacheicentered instruction to learner
centered instruction. In this case, a teacher takes charge toastinhig/her
students to have willingness to take awunt of planningimplementingand
evaluating the mult of their learning Referring to the views described above,
roles of a teacher is crucial in autonomous learning.

Meanwhile, Jones (1998) points out a more comprehensive explanation
relation tothe degree of students' autonomy. tHeides the degreeto six
levels. First, classwork, in this leyestudentsget a minimum amount of
autonomysince theyonly have a freedom taecide whether to work on
assignmentsor not. Second, homework, in this levetudents havea larger
amount of autonomy becausey obtain afreedomto considetime andplace
for working on ther assignmentThird, selfaccess/tezherled autonomy, in this
regard students get more amount afitonomysince theyare involved for
consideringaspectof their learningbut theyarestill facilitatedand controlled
by a teacher Fourth teach yourself, in this levetoles of a teacher is very
minimum because s/he only designs syllabus t h o u t i nterfering
learning that students haeelarge freedonto individually carry outtheir own
learning Fifth, full autonomy,students desigtheir own syllabus and do not
need help froma teacher Sixth, natural immersion, students learn naturally

without any guidance.
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Minimum independence maximum independence

<
<

[

Self-
Classwork| Homework | access/teachel Teach Full Naturalstic

led autonomy | yourself | autonomy| immersion

Figurel. Degree of AutonomyJones, 1998: 379)

Based orthe degree of autonomy pointed out by Jomlesve 4 degrees
ar e |l earni ng wi,tsuth as; clasework, hhemevark, dele | p

acess/teacheled, and teach yoself degree. Otherwise, full autonomy and

naturalistic i mmersion degree are | earr

help. In otherwords,we can say thdearningwith orwithouta t eacher 6 s
includeautonomous learning

However to achievefull autonomy or naturalistic immersion degree
studentswith low degrees of autonomshould betrained graduallyto take
account of their own leaimg. Along with thig my preliminary finding showed
that the students had lack of experience in carrying out their own learhery
learning to speak EnglisiHence they need to bassistedto improve their
autonomy

For i mpr ovi ng obnhyemy sollabataton dand keferdou t o n
autonomous learnindefinedby Holec(1981) We view that his definition has
briefer indicators of autonomous learnitigan othersin his definition, Holec
highlights some aspects afitonomous learninthat need tobe carried outby

studentsThoseaspectsare t u d e nt s 0; apsetlpaanmg dbjectivgsb)t o
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selectlearning materialsc) determindearning techniquesl) managdearning;
ande) do selfreflection
In relation tost udent s6 autonomy in | earning
aspects can belaborateds follows;
a.Student s6 cthepavblearning opjectives s et
In this regard, studentse requiredo set their own learning objectives
when learning to speakn gl i s h. The objectives are
willingness to improve which elements of speakimat needo bedeveloped.
These elements consist of vocabulary mastery, pronunciation, accuracy,
comprehension, and fluendy otherwords, studentiave he capability to
set their owrlearning objectived they are able to articulatbe components
of speaking that will be improved.
b. Student s 6 <c a p a bleainingtmaterial® s el ect
After deciding their own learningbgectives, students shoutdhoose
materialsof their own learningTheytake accounto consider materials that
fit to their learning objectives. For instance, if a student aims at increasing
their vocabulary mastery, s/he needs to choose materials that can accelerate
the improvemat of their vocabulary mastery.
c. Studentsd6 capability to determine the
Another aspect is regarding the learning techniques. Students are
required to determine techniques of their learning in order to improve their

speaking skill. ieyshould be ableo considettheir own learning techniques,
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such asgiscussion, game, presentation, role play, debate, drills, question and
answer, etc.
d Studentsdé capability to manage their
In this sensgstudentsneedto managetime of their own learning.
Studentstake accounto determinehow much time they will learn the
mateials regardingheir needhat they caronsidertheir speed in learning.
e.Student s6 capdidetion ity to do self
The last is selfeflection. $udens are regired to analyze what they
have obtainechitheir learningThis capability is crucial fastudents that they
can set thefollowing learning objectivegeferring to the result of the

reflection

2. Principles of Autonomous Learning

To exercise studentautonomy, teachers need to take into consideration
some major principles. As what is highlightedMgjeeb (2013), he points out 3
major principles of autonomous learnimghen learning languagessuch as;
student s 6 usng@rgey lenguagand,ealuation

First is s t u d engagsenééntln this case, students are involved to
consider aspects of their own learning that the instructional process become more
studentscentered instructionAccording to Dam (2011)in studentscentered
instruction,teaders take account twonsider what activities that can actively

involve the students in learning. Thukey do not gradually ask themselves,
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AHow do | besto tda@)h. tButs tohildow doeds K t hen

support my learner in learning this o t hllaidt).? 0 (
Seconds usingthetarget languageAs the target language, English should
be usedn the instructional proces# should be used to communicate in the
classroom that it will help the students to practice the language outside classroom
The last is evaluation. Students are required to reflect their own learning.
They need to find out the strength and the weaknesdbgiobwn learning in

order to have better improvement for the following learning activities

3. Advantages of PromotingAutonomous Learning

As mentioned in the background of the study, promoting autonomous
learning will encourage students to be life ldagrners. However, promoting
autonomous learning also give others benefits for students, even teachers. It is
the major easons of practitioners to give great attention on this issue.

Regardingstudents, Dam (2011) highlights that autonomous learning
supports selesteem and lifelong learning, acquires self and others evaluative
competence, learns the way to learn and takesunt of one own learningnd
attains social competenc®f the advantages pointed by Dathe last point
seems interesting because autonomous learning commonly perceived as a
learning solated from social environmemMevertheless, Dam sees autonomous
learning as the collaborative learning that she points out that students will
acquire social competence such as more democratic pefdong. with this,

Little (1991) also notes that promoting autonomous learning will nth&e
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student s @) beem mare effgctive(2) have no baier; (3) more

active in society and more effective members in the democratic process.
Meanwhile, n relation toteachers, Little (1991) says that they can share

the responsibility with studentsatmight be the teachie' burdenif previously,

almost all learning aspects become the responsibility of teachers, but in

autonomous learning, teachers and students are collaboratively take charge of

the instructional activities. As the result, teachers are assisted by dhe stt s 6

roles.

4. Challenges in Promoting Autonomous Learning

Promoting autonomous learning is not easy even though it has many
advantagesNumerous obstacles will be found when promoting autonomous
learning.The obstacles are egbd to students, teachensstructional pocess,
andeducationalnstitutions.

First,Benson (2008me nt i ons t he obstacles as
divides these constraints into internal and external constraints. Internal constraint
isdefinedashe d st acl e r el asyckobbgytMeanwhileyakternat s 6
constraint are the obstacles come from the environment, institution, and teachers.

Secongd Dam (2011) likely sees teachers as the main obstacles in
improving students' autonomy besides studethemselves. Those challenges
are as follows; (1) teachers just focus on teaching instead of supporting students’
learning; (2) teachers ignore the authenticity; (3) teachers find the rationale not

to develop students' autonomy; (4) students have ¢edglence to take account
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of their learning.These obstacles showed the major roles of teachers in
promoting autonomous learning.

Along with Dam Little (1991)alsoviews the obstaclemostly regarding
teachersFirst, teachers have difficulty to chandeeit role from "purveyor”
information to "counselor and manager" of instruction. Secteatherdind
difficulty to negotiate the syllabus for teachirichird, teachers find difficulties
to shift the instructional activities from telling and showittg negotiating,
interacting, and problersolving. The last,studentgesistto their old beliefs in
learning (Martinez, 2008).

The last is findings from an Indonesian researdbemgkanawati (2017)
Seemingly, most of the obstacles in her findings relatedttou d ent s & condi
She concludes that the obstacles are lack of their knowledge regarding the
concept of autonomous learning, lack of their experience in training their
autonomy, and low of their proficiency in English. Other obstacles are
inadequate tim for the implementation of the curricullandtoo much attention
on rational examination given by teachers.

Hence, it is not easy to promote stud
attempted bystudents, teachers, and educational institutidhshould be
improved immediately by supporting students to train their autonomy little by
little. One of thefeasibleefforts is applying a pedagogical methoguch as

flipped classroom.
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D. Flipped Classroom
Several issues related to the flipped classrootth lvé discussed below,
namely;history offlipped classroom¢onceptof flipped classroom, advantages of
flipped classroom, anchallenges in applyintiipped classroom.
1. History of Flipped Classroom
Flipped classroom firstly emerged at Woodland Park Higho8l in
Woodland Park, Colorado. Jonathan Bergmann and Aaron Samshtold t
chronology when this methddrmerly born intheirbook F1 i p Your CIl ass
Reach Every Student publishedl@.y Cl ass Ever
Bergmann and Sams were Chemistry teachdro started their teaching
at Woodland Park High School in 2006. Due to their friendship and similar
philosophies of education, they tried to collaborate for planning their teaching.
Unfortunately, many studentsere absenfor joining sports competitianin
addition, some otheisame latébecause the distance of their house from school
was so far that they spent most of their time on buses. For figuring out these
problems, both teachers tried to record their live teaching in video.
In 2007, they publishtethe videosonline to help the students who could
not attend the class hauo learn individually from YouTubeAs the absent
students preferrethe learning technique and others could learn independently
by playinglecturing videosFinally, these twodachers recostlall their lectures
outside the class hours then published them online. These videos got many
positive responses from the teachers and students around the world so that

Bergmann and Sams shifted the common lecturing activity through watchin

23



videos several days before the class hour while completing homework activity

was done at the class hour.

2. Conceptof Flipped Classroom

The term flipped classroom and flipped learning, sometimes, is
interchangeableThe definition of this term iglefined formerly by the two
pioneers, Bergmann and Sanibese scholars explaftipped classroom as an
instructional methodéh which teachers move the common lecturing at the class
hour to be done at home, while the homework which is commonly completed at
home is done at the class hour (Bergmann & Sams, 20h®ans that students
learn the materials at home, then finish their homework at school that the
activities of the traditional teaching are reversed.

Since the materials learned at homestrteaches send learning materials
in the form of videosa few days before the class hgdergmann and Sams,
2012; Enfield, 2013; Ekmekci, 2017; Teng, 2Q0B®sides videos, teachers may
send other learning materials. this senseMull in Enfield (2013)arguesthat
teachersnay assign students to watch videos, listen to podcasts, read articles, or
answer queshins as the activities beyornlde class hour. These activities will
support students to have better preparation before face to face |d&irsagvy,
20138.

These learning materials make flipped classroom sebfierent from
blended learning although most scholars said that those are sBeitfgmann

and Samgq2012; Staker and Horrf2012; Slomanson2014); and Ekmekci
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(2017 view that flipped classroom as the component of blended learning even
similar to blended learning

However, acording to Allen, Seaman, and Garret (2007) blended learning
isthe indructional process dependegdon network connection since between 30
and79 percent of the learning materials are delivered onlinknénwith thig
Kanuka and Rourke (2013) define that blended learning is a combination of
l earning-chbmpihs ohiolnearni ng-baseddai tlieemg nian
activities. Meanwiie, theflipped classroom does not rely on online technology.
It can be implemented either online or offlizao & Ho @014 argue thatte
videos watched before face to face learning areesiticted to online videos
Also, the materials are not restricted in visielout it can be printed materials as
stated byMull in Enfield (2013)previously.Furthermoreit might be seen from
the definition of the flipped classroom that the main point is the shift of the
activities in the traditional classroom learning. It is not about the onlinaihegar
but theinvertedof the learning activitietherwise, blended learning relies
the onlire learning.

Based on the explanation abovegh be concludetthat flipped chssroom
method is different frorblended learningAlthoughthese methods adifferent,
they have aimilarity. Both methods facilitate students to learn the materials
outsideclassroom.

Despite flipped classroom is differenith blended learning, it is also not
the same as tradition&aching methadin the traditional teaching method,

students bring their confusion of the homework assigned, in previous meetings,
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into the ¢cassroom (Bergmann & Sams, 201@n the other handy ithe flipped
classroommethod students will have prior knowledg# the topicsbefore
entering the classroonkkSawy, 2018).

Further,Bergmann and Sameveal the difference between the flipped
classroom and traditional classrotimat takeglace in class time allocation. To

define it briefly, they depict it in the following table.

Table 1. Traditional Classroom versus Flipped Cassroom

Traditional Classroom Flipped Classroom
Activity Time Activity Time
Warm-up activity 5 min. Warm-up activity 5 min.
Go over previous 20 min. Q&A time on video 10 min.
ni ght 6s h
Lecture new content 30-45 Guided and independent | 75 min.
min. practice and/or lab activity
Guided and 20-35

independent practicg min.
and/or lab activity

(Bergmann & Sams, 2012: 15)
In regard to the table above, it shows tiegicherdrave much more time
to do guidance and independent practice and/or lab activity in the flipped
classroom rather than in the traditional classroom. It is because the lecturing of
new content, in the flipped classroom, has been learned individually bytstude
at home.
Another difference is in line with its teaching focus. Unlike traditional

classrom which is practicel with teachersenteredinstruction, the flipped

classroom provides studecgnteredi nst ructi on. ACl asses
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f o c u Semamson, 2014: 101). Implementing the flippedslaom changes

the teachecenered instruction to studementeredinstruction (Bergmann &

Sams, 2012; Xu, 2013; Abldbaheed, 2017; Ekmekci, 2017-&awy, 2018)

because the role of the teacher in tlEssroom is no longer as the information

presenter (Bergmann & Sams, 2012) and initiator (Xu32Bait she/he now is

as a guidefacilitator, director, tutorial, promotomn organizer, anbserver, an
instructor,and an advisor(Bergmann & Sams, 2012u, 2013 Basal, 2015;
Abdelshaheed, 201 Ekmekci, 2017 EI-Sawy, 2018)In this sense, students

become thecenterof the learning process, thus the learning process similarly

|l i ke Aa workshop in which students can
evalwate their skills, and interact with each other through hands act i vi t i es
(Ekmekci, 2017: 153).

The flipped classroom is constructed of two main activities, outside the
class hour and at the class hour. Outside the class hour, the activity will be done
individually by watching the lecturing videos. This activity is used to help
students obtaining the lower level of the taxonomy; gaining knowledge and
comprehension. On the other hand, at the class hour, students will gain a higher
level of the taxonomysynthesizing, analyzing, and creating (Abdelshaheed,
2017; Teng, 2017) or organizing, analyzing, and synthesiBngsh and Saye
in Xu, 2013).In addition, at the class hour, students can discuss the cpaskpt
and answerguestions, involve in activitee give critique, debate, complete

assignment, do experiments and projects/Bdrgmann & Sams, 201Basal,
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2015; Ahmad, 2016 Teng,2017) The instructional process can be seen in a

mind map that | design below;

{ Instructional process }
I
[ |
[ Homle Iearning] [Classroom Iearnin};
— —

strengthens students

Teacher delivers materials|a
comprehension

Teacher checks and
few days qefore class hau

r r
Students learn the Students answer questions,
materials at home discusgmaterials present

materials play game, etc

Figure2. The Instructional Process at Flipped Classroom

3. Advantages of Flipped Classroom

Besides devel opi n dlippsdtclassreamt adsé givasut o n o m
other benefits for istructional activities. The result of numeroespirical
researches shotlat this method gives varioudwantages for pedagogical field.

The use of this methathni mpr ove t he studentsdé prod
skills. Flipped classroom carsupport the development of pronunciation,
vocabulary learning, better preparation étess work, more reading at home,
and better reading comprehension@alwy, 2018), improve studebtstening
comprehension (Ahmad, 2016), improve studantging skill (Ekmekci,2017),

supports selassessment, peassessmer@nd communication (Teng017).
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Besides, it supports the students to be more active in learning. It can
increasestudents and teacher interaction (Bergmann & Sams, 2012; Arnold
Garza, 2014; Slomanson, 2014; Basal, 2015; Abdelshaheed, 2017; Ekmekci,
2017; Teng, 2017),increaseice nt s 6 minlearning{Basalp2015; Teng,
2017),support students to ask moquestions (Slomanson, 201éhcourage
collaborative learning3lomanson, 2014; Ekmekci, 201&hgage students with
problembased learning (Lancaster, 2013; Arr@drza,2014),promote higher
order skill (Stone, 2012; Lancaster, 201&8)dprovide constructivist approach
(Ekmekci, 2017; EBawy, 2018).

Additionally, flipped classroom can create more enjoyable learning. It can
suit to students with different learning swy/iBergmann & Sams, 2012; Arneld
Garza, 2014)provide full of familiar tools for learning environment and free
classroom time (Basal, 2015 pport more immediate feedback (Bergmann &
Sams, 2012; Abdshaheed, 2017; Ekmekci, 201Aupport more positive
attitude in learning (Stone, 2012; Abdelshaheed, 2017; Ekmekci,2017; Teng,
2017), and save much time (Arnehrza, 2014; Basal, 2015; Abdelshaheed,

2017; Ekmekci,2017; EBawy, 2018).

4. Challengesin Applying Flipped Classroom

Although this pedagogicalpproach provies immensely positive impacts
toward the instructional process, like other approaches, it has also some
weaknesses. The weaknesses foanel almost similar in different subject

matters.
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Stone's (2012) study toward the Genetic Disease cdorsed that
implementing the flipped classroom requires more works and careful planning
(Educause in Stone, 2012) and more efforts to aware the students for a new
paradigm in learning due to their resistance on the old learning paradigm.
Moreover, Enfield (2013) study toward ctva361 course of undergraduate
Multimedia students highlighted that adequate time is required to record the
videos or other instructional sources; teachers need to avoid the technical
problems in relation to the video contents andstiteu d ent s 6 capabi | it
instruction in face to face meeting is boring; the videos need to be edited; and
the class hour should be in well planned.

Meanwhile, Abdelshaheed (2017), Teng (2017), an®dy (2018)
carried out a study toward EFL serds at the English course. They revealed
that implementing the flipped classroom entail much effort to shift from
conservational paradigm to a new paradigm; to provide communicative
approach and the technology; to create videos which can foster studéets t
more active; to train instructors using the technology; to create videos which suit
the learning materials; to figure out the technical problems; to design learning
contents and control the classwork for inexperienced students. In addition,
Basal's (R15) study toward EFL teachers pointed out that the problems
encountered in employing this pedagogical approach, such as; technical
problems and teachers' old perceptions of their roles.

Based on theveaknesseentioned above, it seemed that nabstllenges

faced in administering the flipped classroom are regarding the technical
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problems, teachers' and students' paradigm, and time for designing the
compatible videosTherefore, before applying the flipped classroom, teachers
should consider the readineamd possibility of using this method that the

problems can be minimized.

E. Teaching Speaking invVocational High School of Indonesia
This part discusses the definition of speaking, micro and macro skills of
speaking, strategies of speaking, assessingkspg and teaching speaking in

Indonesia. Thesare elaboratedelow.

1. Definition of Speaking

As mentioned above, speaking is one of the productive skills in language
learning. It is required by people to communicate in daily life. According to
Cameron (201), speaking is practicing a language actively to deliver meanings
that interlocutors can grab the ideas. In line with tHEtgraves(2008) argus
that speaking is utterances which are articulated by speakers to deliver
willingness, while receivers wiprocess the utterances to recognize the purpose.
These two notions seemingly define speaking in regard to its funéfiore
comprehensive definitiom regardto the function of speakingre pointed out
by RichardsandRenandyq2002). Thesescholas highlight some definitions of
speaking based on its function, such as; (1) speaking is used in daily conversation
in which one interacts each other to maintain social life; (2) speaking is used for
discussion where one can express ideas and ask for mgirf®) speaking is

used to make instruction where one can ask for others to do something.
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Based on the notions above, speaking can be identified as activities which
are undertaken by at least a speaker and a receiver to convey a message verball
To enalke studentdo convey a message, teachers take account to support them

mastering macro and micskills of speaking.

2. Micro and Macro Skills of Speaking

Speaking has several micro and macro skills which should be learned in
order to master the speakisigll. The micro and macro skills will be formulated
subsequently referring to Brown's notion. According to Brown (200414482,
micro and macro skills of speaking are as follows;

Micro skills of speaking

a. Produce chunks of language of different lengths.

b. Orally produce differences among the English phonemes
and allophonic variants.

c. Produce English stress patterns, words in stressed and
unstressed positions, rhythmic structure, and intonation
contours.

d. Produce reduced forms of words and phrases.

e. Use an adagpte number of lexical units (words) in order to
accomplish pragmatic purposes.

f. Produce fluent speech at different rates of delivery.

g. Monitor your own oral production and use various strategic
devicespauses, fillers, selforrections, backtrackintp
enhance the clarity of the message.

h. Use grammatical word classes (nouns, verbs, etc.). Systems
(e.g., tense, agreement, pluralization), word order, patterns,
rules, and elliptical forms.

i. Produce speech in natural constituentsappropriate
phrases, pause gnos, breath groups, and sentences.

j. Express a particular meaning in different grammatical
forms.

k. Use cohesive devices in spoken discourse.

Macro skills of speaking

a. Appropriately accomplish communicative functions
according to situations, participants, and goals.
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b. Use appropriate styles, registers, implicature, redundancies,
pragmatic conventions, conversation rules, floor keeping
and yielding, interrupting, and other sociolinguistic features
in faceto-face conversations.

c. Convey links and connections between eserand
communicate such relations as focal and peripheral ideas,
events and feeling, new information and given information,
generalization and exemplification.

d. Convey facial features, kinesics, body language, and other
nonverbal cues along with verbal large.

e. Develop and use a battery of speaking strategies, such as
emphasizing key words, rephrasing, providing a context for
interpreting the meaning of words, appealing for help, and
accurately assessing how well your interlocutor is
understanding you.

Regarding both micro and macro skills above, it can be concluded that the
micro-skills areconsidered athe smallest parts of the language. These parts are
the main elements for constructing a language. Additionally, the macro skills are
the skills relatd to broader aspects of communication which concern about how
communication can be maintained, understood, and accepted in social contexts,
such as; communicative function, style, gesture, connection, and strategy. In

other words, the macro skills are fat beyond a language.

3. Strategiesin Speaking

As mentioned previously, speaking strategies are considered as the macro
skills of speakingThese strategies amidely recognized asommunication
strategies (CS)CSare necessary for EFL learners becdheg learralanguage
that does not serve adirrgua franca As the result, EFL learnerave a number

of boundaries when communicating in English, primarily lack of vocabulary
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masteryTarone in Malek{201Q 641) highlights CSthat might be practiced by
EFL learners in speakingnglish such as;paraphrase, transfer, appeal for
assistance, mime, and avoidance.
a. Paraphrase
Paraphrase can be defined as a communication stréhegyuses
different words, phrases, or sentences to convey a similar medairune
classifies this strategpto three subcategoriesuch as; approximation, word
coinage, and circumlocutionFirst, gproximaton is describedas an
awareness of a speaker to usapipropriatevocabularyitems or structures
with identical semantic feature$the second language (Lid)order to satisfy
interlocutos ( e . g . Api peo for Awater ispi peod) .
delineatedhsthe usage of a new word to communicate thelairting (e.g.
Aair bal | 0 Thirdg drcurildcationlisexpkaihedas the use of
sentences in order to describe teetainobject This strategy is commonly
practiced when talking about certain term that is difficult to remember (e.g.
cannot at food, mmm. It is too sweet. Mmm, it is easily found in Jogja. |
dondét Kkniealleddhat i s
b. Transfer
Tarone divides this strategynto two man categoriese.g; literal
translation and languages/codes switchiritgral translations describeds
a strategy where the students tramsiabrds, phrases, or sentences fthm
firstlanguage (L1) intoL2 e . g . AHe invites him to dri

a n o t .hveanwhjle, codes/languages switchiaglefined ashe usage of
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the L1 withoutbotheringtotranslaté e . g. fAbal ono for Abal

Aturtl eo)
c. Appeal for Assistance

Taroneexplainsthis strategyas a strategy where a speaker asks the
interlocutor regardirg the correct terms/structureihe speaker can directly
ask erms/stucturesthat s/he does not understaimdorder to get help from
the interlocutor (e.g. Rian, whatngiantukin English?)
d. Mime

Mime can bdranslatedas a communication strategy that uses gesture
or movement to say somethind.arone mentions it as a newerbal
communicationThis strategy is commonly used in certain situation (&.g.
librarian stares at visitors then puts his/her forefinger in front of his/her
mouth. It means that the visitaase not allowed to talk loudly
e. Avoidance

Another strategy thamight be practiced in sp&ag English is the
avoidance. This strategy can tescribedas a strategy to talk about another
topic or concept because a speaker does not have ample knowledge to talk
about it. Taronedivides this stitegyinto two main elements, namelyppic
avadance and message abandonmé&opic avoidancds elaboratedas a
strategy where a speakgaesthroughanother topisince s/he does not have
adequate vocabulary items and meaning strastum relation to aertain

topic. Meanwhile, message abandonmentéescribedas a stategy in which
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a speaker avoids to talk abautconcepthat probably canot be continued

due to lack of meaning structures mastered

4. Assessing Speaking
Like other skills, speakingkill is requiredto be assessed by teach¢o
know the student sd c Brpwalf20@) pointg outthat ¢ 0o mmu n
as a productive skill, speaking is possibly being observed bytatests
immediately. However, he adds that the skill of-takers wil affect the validity
and reliability of the testil§id.).
To assess oral skill, teachers need to consider the types of speaking that
will be administered to students. Brown (2004) highlights some types of
speakingoerformancessuch as; imitative, intens, responsive, interactive and
extensive.
a. Imitative Speaking
Imitative speaking islescribechsa type of spoken performance which
might be used to assess students' pronunciémown, 2004:141). In this
sense, students will repeat the words or phridmsshave heard.
b. Intensive $eaking
Intensive speaking imbelledasa type of spoken performance which
mi ght be used to assess studentsd | in
which students need to produce not more than a sentence, e.g.-qietdre

tasks, directed response tasks, rakaid tasks, translation of limited
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stretches of discourses sentence/dialogue completions tasks and oral
guestionnairegibid.).
c. Responsive Beaking

Responsive speakingexplainedasa type of spoken performanceth
might be used to assess students' short utterances when interacting with the
interlocutor, e.g.; question and answer, giving instructions and directions, and
paraphrasingibid.).
d. Interactive Speaking

Interactive speaking idefined asa type of spokemerformance that
might be used to assess students' long utterances when interacting with the
interlocutor, e.g.; interview, rolplay, games, and discussions, and
conversationsibid., 142)
e. Extensive $eaking

Extensive speaking isedaborateds a typespeaking performance that
might be used to assess students' long utterances with less interaction with

others, e.g.; oral presentation, pietaued stontelling, etc. (bid.).

5. Teaching Speakingin Indonesia

Englishis considered asne ofthe main sulgct mattesin Indonesia. This
language is the compulsory subject taught in all secondary schools in this
country,includingin vocational high schools. This was notedhe regulation
no. 07/D.D5/KK/2018 released irjen PDM Kemendikbud described ithe

previous parthat English should be taught in vocational high schools
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Learningalanguage means learniitg skills. There arel major skillsthat
should be learneith English namely; listening, reading, speagi and writing.
Commonly, thesskills are grouped into receptive and productive skilishich
reading and listening amonsideredasreceptive skillsmearwhile speaking and
writing include productiveskills.

Of the language skills, speaking becarttee primary probleniaced by
the studentsMukminatien inWidiati and Cahyono (2006jound lots of errors
when students practidespeaking mainly in terms of pronunciation, accuracy,
vocabulary,fluency, and interactive communicatiofheseerrors should be
figured out byincreasing thie knowledge and practice regarding the target
languageanside and outside schodiowever, studentsannot find the use of
the languagén their daily conversatiorthat they obtain lack of input beyond
school Meanwhile, at classroom, most teachers mfors on reading and
writing skills (Amrullah, 2015).It occurs seemingly as the consequence of the
national examinatiornit doeshot set speaking as the assessed skill.

Due to the reasons abovet i s demanded to exercise
in learning to speak English that they can learn more independently inside and
outside classroom. As suggested Mykminatien in Widiati and Cahyono
(2006)thatteachers should provide students with adequatdt inefore entering
classroom and encourage students to practidatgetianguage both inside and
outside classroontence, in this regard, | addressed flipped classroom method
that might facilitate students in learning to speak English not only indide,

also outside classroom.
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When facilitating students to learn speaking, the topic taught was recount
text. It referred tothe syllabusof curriculum2013revealed by Kemendikbud
(2016) thatthere were somshortfunctionaltextsthatshould be leard by the
vocationalhigh schoolstudentssuch as; descriptiiext, recountext, narrative
text, analytical exposition text, procedural text, etc. Of the texts mentioned
above, descriptive, recount, and narrative text should be taught at the tenth grade
students. Hencd,taught recount text, primarily personal recount text for cycle
1 and biographical recount text for cycle 2.

Referring to curriculum mentioned above, there were 2 basic competences
taught. First, the basic competerceé.1.that aims to enablgtudents tdind out
the contextual meaning in accordance with social function, structure, and
linguistic features of spoken and written recount texts related to events/
experiencesSecond, the basic competender.2.that aims tcenablestudents
to produce simple spoken and written recount text related to events/ experiences
by paying attention to its social function, structure, and linguistic feature

accurately and contextually.

F. RelevantStudies

Severalempirical studiesvere caried out intermsof the use of the flipped
classroom irthelanguage teachingd@n, 2015gkmekci, 2017; Teng, 2017; Pudin,
2017; EtSawy, 2018; Fauzan & Ngabut, 20T&inuddin, Haiburrahim, Muluk,
and Keumala2019).First, Han carried out a study towh14 English as a second

language (ESL) students from various countaiesa private graduate institution on
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the East CoasTher esear cher combined the Nationodos
Strayer 6s odnlfranpepakd Then| iracsllecting the datae researcher

addressed questionnaires to the students. After analyzing the data, it was found that
there was a significant devel opment of ¢t
teaching class.

Moreover,Ekmekci (2017) conducted a study toward 43T Estudents of
Ondokus Mayis University, Turkey in the fall semester 20034. This study
aimed at exploring the impact of flipped instruction on students' foreign language
writing skill. The design of his study was a mixextthod by administering the &u
experimental method and sesiructured interview. Based on his finding, Ekmekci
revealed several conclusions; (1) Flipped Writing Class Model improves students'
writing proficiency more than traditional lectdb@ased instruction; (2) it supports
and enourages independent and collaborative learning; (3) it personalized learning;
(4) it is more enjoyable than the traditional lectbesed writing classes; (5) it
supports the students to be autonomous learners; (6) it provides the-strtentd
instructon.

Additionally, Teng (2017) carried out a study toward 90 EFL students of a
University in China. This study aimed at measuring the possible impact of
implementing the flipped classroom model on the improvement of students'
academic performance and theatisfaction in a soctoultural communication
course. The design of this study was a mirezthod by administering an
experimental method, academic assessment, questionnaire, and interview. The

result of this study showed that the instructional lesstimeiexperiment group was
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the most effective for improving students' academic performance, followed by
semtexperiment then the control group. Moreover, the flipped classroom promotes
autonomous learning, active cooperation, self and peer assessmentiglard h
participation both in and beyond the classroom.

Meanwhile, in regardo grammar, Pudin (2017) conducted lograntitative
study toward 120 students of Malaysian Universitgrder to explore the effect of
the flipped classroom fa grammaclassroom by seekingut students' perception
of the effectiveness and feasibili questionnaire was administered to collect the
data. Then, the studfpund that the majority of the students preferred to learn
grammar using the flipped classroom rattien the traditional method.

Furthermore El-Sawy (2018) carried out a study using mix method design
toward the reading class of EFL students at the University-dbAf, KSA Egypt.
The study found that the implementation of the flipped classroom supperts
development of pronunciation, vocabulary learning, better preparation for
classwork, better opportunities for communication with the teacher, more reading
at home, better reading comprehension, and theezftigioftime for more practice.

Additionally, regarding the implementation of the flipped classroom in
Indonesian context, Fauzan and Ngabut (2018) conduactpebstionnairestudy
toward 34 students in the fourth semester of Universitas Palangkaraya. This study
aimed atfinding out EFL students' peeptions of the implementation of flipped
learning in writing classThe result showed that the students had a positive

perception of the implementation of flipped learning in writing class.
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Another study was conducted by Zainuddeh al., (2019). This wdy
employed a case study in order to identify the impact of implementing a Learning
Management System (LMS) OTES BLENDSpace
directed learning in EFLflipped-class instruction. Theparticipants were ten
students at a university IndonesiaThe findings of this study recommended that
OTES BLENDSpaced to be applied in EFL wu
students to practice and improve their listening, writing, reading, and vocabulary
skills both inside andutsidethe clas hour. It also encouraged the students to have
better preparation before conversation and speaking activities.

Based on all empirical studies revealed abowme of the researches was
conducted toward senior high school students because all particivants
university students. In addition, none of the researches was conducted using a
collaborative action researdideanwhile in relation to the findingghe researches
above showed that the flipped classroom could encotrdge st udent sé aut
in learning English (Han, 2015), h e st u d e naswéll asvitihgoskillo my
(Ekmekci , 2017) , t h e asspeakthg skil (Fang, 207, 0 n o my
the reading comprehensiocommunication opportunities, pronunciatioand
vocabulary mastery (Ebawy, 2018), grammatical language (Pudin, 2018), writing
skill (Fauzan & Ngabut, 2018), the listening, reading, writing, and speaking skills
and vocabulary masterydinuddinet al., 2019). Therefore,it was remarkably
importantt o carry out a coll aborative action

autonomy in learning to spe&aglishusingthe flipped classroom methad the
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tenth graders of a private vocational high schooEast Lombok,n the even

semester athe academigear 2018/2019

G. Conceptual Framework

Nowadays, the radical development of technoldggilitates students to
accessan abundance ohaterialsin the internetBesides, thenternet figures out
the learning constraints becausemight be accessedverywherethat learning
process is not bounded in classrooifiserefore studems should capable to take
benefits from this development by being lifelong learnéfst, studentsare
requiredto beautonomous learneifsthey will be lifelong learners ithe futureln
ot her words, the instructional process s
in learning.

However, n language learningteachers commonly dominated the
instructional process that students have lack capabilityatoy outtheir own
learning. Consequentltheir autonomy in learning can not incredsevas in line
with my findings at the tenth grade of a private vocational high school in East
Lombok in the even semater of academic year 2018/2019. I foundh e st udent s
autonomy in lemning speaking was very low due to the domination of the English
teacher.

Hence,to solve this problemmy collaborator and hpplied theflipped
classroominordertor ai n t haetonenyinlehmingspgakingThe flipped

classroom isa pedagogical method in which the common educational practice is
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inverted. It means that the homework which is commonly completed at hdime wi
be done atlassroomwhile teachesds lecturing will be praciced at home
Therefore, the instructional prosesccurs not only at school but also at
home. For home learningeachers commonly setite materials videos or other
learning materiala few days before face to face meetingt students have plenty
of time to learnthe materials. Besides, théyave a feedom to set their own
objectives in learning speakirtben choose the learning materialedeed,they
have the freedom tdetermine time and place for their own learnikganwhile,
for classroom learninghey are allowed to chooske techniques in &ning to
speake.g.;debates, discussions, role plagsmpleting assignmentests, writing
stories, playing games, question aagswers presentationsetc. In short, we

believe that this metaltomamyioarningtespeak.op t he
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Low of the students' autonomy in learning to speak English dug to

lack of their capability to set learning objectives, choose learnipng

materials, consider learning techniques, manage learning, and do
selfreflection.
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Figure3. Theoretical Framework

45



CHAPTER Il
RESEARCH METHOD
This chapter presents the discussion on theareh method includes the type,
time, andparticipants of the study, study scenario, techniques and instruments of
data collection, successfulcriteria techniques of data analysis, validitgnd

reliability.

A. Type of the Study

According to Koshy (2010),ction research is a method that is used to
improveeducational practiceThis functionis seemedcompatible withthe aim of
this study. As stateth its objectivesthe primary aim is taimprovet he st udent s
autonomy in learning to speak Engliginerefore, my collaborator and | ussadion
researcHor carrying out this research.

As a research method, action resbdnas many proponents with various
model s such as; Kemmis and McTaggartodés ma
and Maci nt inKesbys20105),chedl e { f r ey Glim@all,6s mode
Gall, and Borg, 2003586). Based on these modgethis studyadoped a model
proposedy Kemmis and McTaggaf2000)because the sequenags simpler than
others that itwould beeaser to be conductedlrhe sequence was begun from
planning session then it would be continued to acting and observing sessidn

thelast was reflecting sessiofihe model can be seen below:

46



\/ ACT & OBSERVE

Figure4. Kemmis and McTaggart's Model (Koshy, 205D

B. Time of the Study

This study was conducted at the even semestcarfemic year 2018/2019.
It wascarried outaround 3 monthom February, 9 to May, 18”2019 Referring
to the latest regulation affirmed byDirjen PDM Kemendikbud no.
07/D.D5/KK/2018, it was noted that the allocated time for English subject matter
at vocational high school was 3 hours in a weé¢dnce, sme private vocational
high schools divided the class hours into two meetings in a vtmkever this
schod setonly one meetingh a weekthat there weraroundl2 meetingonducted

along this studyThe schedulean be seen iAppendix 1

C. Place of the Study
The setting of this study was at a private vocational high school in East
Lombok, West Nusa Tenggara. This school was built in 2011 then it got its license

for running education activities in 2013. In additids,certification was C
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Thisvocationahigh school proidedonly multimediaprogramthat consisted
of 3 classrooms thatachgrade, X, Xl, and XII, merely hadne classroomEach
classroom wa facilitated withonly a whiteboard without any electronic media.
Unfortunately,even thoughhis schob hada laboratoryit was not provided for
English teachingShortly, this schoolprovided lack of facility for supprting

English language teaching

D. Participants of the Study

The subjects of this studyere all students at the tenth grade of a private
vocational high school in East Lombok, West Nusa Tenggara in the even semester
of acadent year 2018/2019 There were 19 students consisted @imales and 9
females, with age between 15 and 16 years. dlibst of the studentsvere orphans
that some of therfrequently could not afford the network connection, even though
theyhad a smart phone.

Moreover, the English teacher was voluntary involved asatigborator that
almostall stages of this study were discussed with 8be assisted me to make the
plaming of the teaching, observing the teaching and learning process, and reflecting
what had been done.

Shegraduated from a private university in 2016 that her teaching experience
was around 2 years. Meanwhitlis school appliedurriculum 2013began from
this academic yea2018/2019that she did ndtaveampleknowledgehow toapply
various methods for her teaching. Consequently, she just practiced the traditional

teaching method.
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E. The Study Scenario
This studyadoptedan action research proposed by Kmns and McTaggart
(in Koshy, 20105). As stated above, it hagveral sessiorthat werecarried out
in each cycle. The sessewvereplanning, acting andbserving, and reflecting
Before beginningyclel, | conducted areliminary studyn order to find out
problemgegardinghe teaching and learnipgocessn the private voational high
school The findings served dke starting poitito considethe focus of this study.
1. Preliminary Study
In this sessiofl interviewed the English teacher azmhducted classroom
observationin order toknow how the classroom condition amastructional
process ocaed in the classroomin this sensegl found some problems as
pointed outin the vignette onSaturday February 8 2019 Based on the
problems, mycollaborator and | decided to focus tive studens’ autonomy

becaus¢his autonomy was remarkably importambe promoted ithis century

2. Planning Session

After having a discussion, we agreed to apiblg flipped classroom
methodsincenumerous of empirical researctieand that thisnethod was able
to improves t u d autonesng. After that, we decided to concern on the
studentsé autonomy in | earning to speak
skill that needd lots of effort inside and outside classroom that if the students
had larger autonomy, thewere expectedo indepedertly improve their

speaking skill.
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Then, kefore flipping the classroonh,spread out &et ofquestionnaire
andinterviewed 5 studeatandomlyin order tofind out theinitial condition of
t he st ud e nrefarréd taspacioohantompmous learningghlighted
by Holec (1981) Also, the data were used ttecidethe feasiblemedia for
delivering the materials

Based orthefindings, WhatsApp group was chosex the studentas the
proper medido £nd the learning material&fter that, wediscussedhe course
grids,lesson plas,and searched the relevant videos on YouTlilveas chosen
as the source of the materials becangeollaboratothoughtthat this technique
was more effectivenstead of creating our teaching videdken, for next cycle,

we planned some solutisregarding the problesnemerged in cyclé.

3. Acting and Observing Session

In thissession, | sent a variety materialsvia WhatsAppgroupprevious
days before the class haeuhatthe students would hawalequate time to learn
more independenly at home.The materials sent were regarding their own
learning objectives, e.g.; improving vocabulary mastery and pronunciation
practice.As the result, ey were facilitated to choogbe learning materials
suitable to their objectives when interviewed previouslgo, they were given
a responsibility to manage time and spegtheir ownlearning.

Meanwhile, at the classrogmmy collaborator andl used it forinvolving
the students to consider their own learning techniqlieey were asked the

activities they wated for classroom learning activitidhereforethe activities
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in the classroom would suit 0 t he st ud e mhose Gactiwtiesl | i
included discussion question and answecompleting assignmentglaying
games,presenttion, pronunciation practe debate, rolglay, etc. Besides,|
provided reflection as the additional activityrhis activity was donéefore
ending the meetings hE students were involved to defitne materials learned

in each meetingrlhis activitytrainedthem toreflecttheir own learningAlong

the activities mentioned abgvemostly facilitated and observed the learning
activities.As the consequence, the instructional activities became more students

centered.

4. Reflecting Session

In this sessioymy collaboratoand | reflecedtheinstructional process by
analyzingthe result of thguestionnairginterview transcriptsandvignettes We
discussed all aspects regarding the findings. Based on these finadingdscided
to cortinueto cycle 2 Then, forthis cycle we decided to end this cycsince

the findings showed that the successful critesag achieved

F. Technigues and Instruments of Collecting Data

The data of this study wene the form ofqualitative and quantitative data
The qualitative data werebtained fromobservation andtructuredinterviews
Mearwhile, the quantitative data weoellectedby distributingquestionnairgand

speaking tests.
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1. Qualitative Data

a. Observation

My collaborator and bbserved the classrooattivities In observing
the instructional process, nepllaborator filledchecklists, took pictures, and
recorded thespeaking assessmaarbcess in the form of videddditionally,
| wrote vignettesafter the teaching and learning process in each meeting.
b. Interview

Structured interviews were used to collect information from the
students. Of 19 students, 5 students were chosen randomly in each interview
sessionto find out the condition of their autonomy in learning to speak
English The students were interviewed the precycle stag, after cycle 1,
and cycle 2. Allof the interview sessionwere recorded using thdoce

recorder oramobile phone.

2. Quantitative Data
a. Questionnaire
Anotherinstrumemn wasa questionnaireThe guestionnaire/asin the
form of 5 point Likert-scale with choices strongly agree, agree, neutral,
disagree, and strongly disagree administenethe precycle, cycle 1, and
cycle 2inordert o r eveal the curr eautonooinndi t i on
learningto speakenglish The result of this questionmaibecame the primary
data to consider the I mprovement of th

used because the studentsd | earning a

52



school and at home. Therefore, it was
learnng activities entirely.

Some items of the questionnaivereadapted from the instrumeamged
by Yoon (2016)in her researclExploring Learner Perspectives on Learner
Autonomy for Blended Learning in EFL Conversation Clastben at the
end of this studyye administered another questionnaire #uaed at finding
out the student sd patonaftheflipped dassstoam t he i
This questionnaire was designed for this reseakétier that both kinds of
guestionnairesvere validated by 2 expert judmenbefore administered in
this research
b. SpeakingAssessment

For the supmmentary data, | addressegeaking assessmetat the
students in order to know the impact of the flipped classroom tbtter
student sb6 s peak mongogutess\weetiveem3ctimes inT h e
ordertoas s es s t hcempeenhcendspaakingfd@ each cycle The
studentswere given some clues to gig them in rdelling their holiday
experience a biographyof their idol. These speaking clues can be seen in

Appendix 2Cfor further details

G. Successful Criteria
This study was ended sintee averag@umberof the students whoould
take charge oéspects of their own learninghen learning to speak Englistas

largerthan 70% These aspects weree gar di ng t he s tsattidggent sdé ¢
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learnirg objectives, choosinigarning materialsdetermininglearning techniques,
managinglearning and doing selfreflection The percentage was obtained from
the result of thequestionnaire and supported by the interview transcripts and the
vignettes.

These capabilities were facilitated by my collaborator asidde the degree
of the students6é autonomy was not possi
independentlylearningfully independent from a teacher could be carried out when
the degree of the students were in full autonomy or naturalistic immersion degree
(Jones, 1998) . However, the condition of

those degree that they should bepsrped to carry out their own learning.

H. Techniques for Analyzing Data
1. Qualitative Data
The qualitative datavere analyzed usinghe thematic analysis data

proposed by Norton (2009) in her bodéiction Research in Teaching and
Learning: A practical guide to conducting pedagogical research in universities.
Norton pointed out several steps for analyzing the data;

a. Immersion

In this stagel read all data found themrote thethemeghat emerged
The themes were written without any categofjne example was obtained
from interview transcript cycle 1. I

guestions, AHow did you manage your | e

54



1 Learning intheafternoon

1 Learning intheevening

1 Made arappointment

1 Repeating the videos

1 Learning at night

1 Wherever

1 Whenever

1 Learning n the morning

Actually, these themes would be increased if the data obtained from
large number of participantsThe themes could be hundredat we became
easier to consider the general themes. However, the participants in my
interview were only 5 students that | could not write more themes.
b. Generating Categories
In this stage] re-read the data rigorously then groupsEimethemes

written previouslyinto a categoryTherefore, all themesere inverted int@
smaller number of categories. These categoriesbhibeamdhe new themes
with a wider field.

1 Times for learning

1 Speed of learning

1 Placefor learning

1 Made an appointment

1 Depend on me
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As explained in part a, it was easier for me to analyze the data due to
small numberof the participants interviewed. As the result, | could not
provide more categories in this part.

c. Deleting Categories

In this stage | eliminated somesimilar categoriesto avoid the
redundant categoriesdthe categories which were not related to this context.
After ensuring no category was the saimentinued to the following step.

1 Times for learning
1 Speed of learning
1 Place for learning
d. Merging Categories

In this stagethe same categories were grouped into a new category that
the number of categories written decreaséehce, all categories with close
meanings wereanited into new broader categories

1 Speed of learning
1 Place for learning
e. Checking Themes

In this stage| re-read the data meticulously and compared them with
the themeslf the themesvere not suitable for the datawould eliminate
them For this example, none of the themes required to be eliminated.

f. Linking T hemes
In this stage,| correlted among the them@s order to see how the

themeswould be presented.he correlation of each theme was considered.
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The correlation between speed of learning and place of learning took place of
the flexibility of learning After finding the correlation with each othéthen
presented the data.
g. Presenting Fndings
In this stage, reportedthe findings based on the themes determined

previously. | correlated amonghe themes thateades could easier
understand the result.

The interview transcript revealed that the students had

flexibility in learning that they were no longer sat and

| i stened to the teacherds explanat

now they had a freedom to determine the speed and
environment of their learning @0).

Deleting Presentin
categori Checking g
Imme es themes findings
rsion
Generati Merging Linking
ng categori themes
categorie es

S

Figure5. Thematic Analysis Process

2. Quantitative Data

a. Questionnaire
To analyze the data found from the questionnaibes,t h fistr ongl
agreeo awdalegrfogedr retead fiagreeo. I n the sim
dsag ee 0 and Adi sagnteonddesceagpgbeapeddent

responses were classified into 3 categories; agree, neutral, and dishgree.
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the result of thguestionnairewerecalculatedtabulatedanddisplayednto
a chart.
b. Speaking Assessment
To assess the st ude examitedhepteladke mtgs & o r
performance referring to thszoring rubrigweigthing tableand rating scale
proposed byadam and-irth in Hughe42003: 131133). Firstly,thes t udent s 6
speaking competencegere scored, then the score®re inverted to the
weighting table as the final scareAfterward, the final scores we
categorized into soméevels, such as; very poor-@®), poor (5659),
sufficient (6069), good (7679), and very goo(B0-100). For more detail, the

scoring rubric, weighting table, and rating scale can be seen in Appendix 2C.

I. Validity and Reliability
1. Validity
The data collected previoushererequired to be validated. In this sense,
several techniques proposed by Burns (19898)e employed to enhance the
validity of this study;
a. Democratic Validity
To fulfill the democratic validity, | conducted this research
collaboratively with the English teachar class X Therefore we used to
discuss each stage of this research. Likewise the students, they were involved

in order to find out theiviewsfor the teaching and learning procedsnce,
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all decisions along this research considered the suggestion of my collaborator
and the sidents.

The discussion with the collaborator oaedr from the beginning of
this study. OrFebruaryd™ 2019 | firstly discussed with the English teacher
regarding the problems found in my preliminary stuBased on these
findings, we agreed to focus amprovingt he st udenandfd® aut ongc
apply flipped classroom methodfterward, on Februaryl6" 2019 we
discussed regarding the activities for collecting more comprehensive data.

On February 28 2019 for planning sessiom cycle 1 we continued
the discussion regarding the feasible méalialelivering the materials in the
flipped classroomin this sense, | also involved the studetatgyive their
opinion related tomedia thg preferred among Facebook, WhatsApp, and
YouTube. | asked them directly in the classroom even though they filled the
guestionnaire of this case previously. Referring to their response, my
collaborator and | agreed toreate a WhatsApp grouesides,| also
involved the studentgo consider learningactivities they wantedn the
classroomThen my collaborator and tontinued the discussiamegarding
the solutions the course grids, lesson plans, and video contents.

The discussion continued teflection session in cycle Theproblems
found wasregarding the accessibility of the materials, such as; lack of smart
phones and network connection. For figuring out these problems, | asked the
studentsd opi ni on HBeswestingolvisgahe gtedentsh e pr o

to consider the solutions,alsoasked trem to share their prodhs for this
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cycle Moreover my collaborator and | discussed tpeoblems and the
findings in this cycle.

Meanwhile,in cycle 2,we did discussion as what we did in planning
session and reflection session in the previoutecBased on the findings in
this cycle, we decided to not continue this research to next cylsbort,
my collaborator and thstudents were actively involved of making decision
along this research.
b. Outcome Validity

Regardinghis validity, theresult of my prelinmary study showed that
the students had low capability to take charge of aspects of their own learning
due to the domination of the English teachiéris capability improved in
cycle 1mainly the student sé cragteaals, | ity
considering learning technigues, and managing learning. This improvement
occured after carrying out some solution, such as; delivering numerous of
materials previous days before class hamdinvolving students to coider
their own learnindechniques

However, when accessing the videos sent, 2 students could nat acces
the materials due to their broken smart phone. Then, | divided the students
into some groups that they could help each other. Also, some students
frequently did not have tha@etwork connection that weelivered the
materials via Blumoth applicationThis capabilityalso improved in cycle 2.
After reflection in cycle 1, it was found that the content of the videos were

too long, serious, and fast. Then, we tried to figurelmge problems.
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Meanwhi | e, regarding t he student sé
assessing the student sdcleswedaundithatg ¢ o mp
most students did not use verbs 2 for retelling past event. Then, we delivered
numerous materials of ¥gs 1 and verbs 2 and gave them assignments of the
verbs. Finally, in cycle 1, we found the improvement of the verbs 2 produced
when telling their personal experience. However, we found that thefymos
used is and arthat we included this materials toaby 2. After that, most
students used was and were fotaling the past of their idol.

c. Process \alidity

For this validity, before beginning the action, it was found that the
students greatly depended upon their English teacher. All aspects of their
learning relied on the teacher. As the consequence, when the students were
given homework, they could not take charge of the freeddost of them
did not work on the homeworks.

The studentsdéd dependence decreased |
flipped classroom method. This method allowed the students to control
aspects of their learning hey were sent a number of materials that became
the learning activities at classroom. All activities in the classroom referred to
those materials that the studewesre motivated to learn outside classroom.

At the end of this research, all students could take charge of their
learning outside classroom. In addition, they were actively involved in
learning activities at classroohe activities mostly put th&tudents as the

centerthatultimately theywere seemed more independenteiarning.
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d. Catalytic Validity

This validity was shown from the change of the learning focus. It
changed from teacheentered instruction to more studeoé&ntered
instruction tha the instructional process was no longer dominated by a
teacher. In this sense, students set their own learning objectives, chose
appropriate videos to be watchsdggest the learning techniques, determine
time and speed of their own learning, and reftke improvement of their
learning.

In addition, it was shown that the students became more responsible to
their own learning at home. All students had learnt the materials before
coming to the classroom that were proven by theswer regarding the
content of the videos senBy contrast with the condition before the action,
most students claimed that they frequently did not work on their homework.
e. Dialogic Validity

To achieve this validity, frequentlydiscused with Muzayyin Habibi,

S.Pd, a mastedegreestudentof Universitas Negeri Yogyakartan order to
obtain his idea regarding the process and the result of my study in each cycle.
Moreover, | used to consult the progress of this study to my thesis supervisor

that | could gain her idea and gggtion for my study.
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2. Reliability
To ensure th trustworthinesef the study, several triangulations proposed
by Burns (1999jereconducted;
a. Time Triangulation
My collaborator and | carried out this reseaatbhund 3months. The
meetings were conducted once a week that the data were collected
longitudinally. The data were collected on February, 26", 23" March,
30", April, 15", May 11" and 18'2019
The result showed that there wggadualimprovementofi e st udent s 6
autonomy in learningo speak EnglishThis change occurred since the
students obtained more freedom and responsibility to take charge of aspects
of their own | earning. Il n addition, t
materials presenter facilitator and observegreatlyaffected the condition
of the studentsé autonomy. Mor eover, t
the solution of the instructional problems faced.
b. Investigators Triangulation
As mentioned previousiythe Engli® teaher was voluntary asy
collaborator of this studthatshe was involved to collect armdosschecked
the entire data Also, | used to discuss th@ogress of my study with my
patner, a magister studerioreover,| used toreveal andliscuss with my
supervisor what | had done and what | would do for the next activities

Thereforethe data found were not as the result of my single interpretation.
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c. Technical Triangulation

Regarding this triangulationve addressed a variety of techniques for
collecting data. The techniques weareservationstructued interviev, and
guestionnaire.The obsevation was proved witlchecklistsfilled by my
collaborator and vignettes written by myséfso, the instructional process
was potographed Further the interview processwas rewmrded and
transcribed Mearwhile, the questionnaire wasalculated, tabulated, and
displayed into a chart.

The data from different techniques showed that there was improvement
of the studentsd aut on olheydatafaundfrerar ni ng
the questionnaire was strengthen by th
In addition, the data from the vignettes dealt with those data. In other words,
the data obtained from different techniques were relevant each other.
d. Theoretical Triangulation

This study wasonducted rgardingthevarious theoriefrom different
theoreticiansThe th@ries were obtained from booksurnals, etc. that were
published in different years. Thebeories were reaigorouslyand analyzed
beforeused in this research

For autonomous learning, as definedhrliterature review, a variety
of views were cited. Some scholars viewed autonomous learning as learning
without teacherds hel p, vice versa. H
both views ncluded autonomous learning. As the result, | referred to the

concept of autonomous learning revealed by Holec (1981) in which he
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revealed that autonomous learninglsti r equi red teacher 6s
in line with numerous theoreticians (Little, 99; La Ganza, 2008; Macaro,
2008; Dam, 2011).

It was the same as the flipped classroom. Lots of theories were
discussed regarding the flipped classroom, primarily its benefits in
autonomous learning. Numerous of empirical studies found that flipped
classoom improvelt he st ude n Xu Z013aHan, 806; ®msgoll (
and Pettyn Ahmad, 2016; Ekmekci, 2017; Teng, 2017).

Shortly, the theories used in this study derived ronfsingle theory
and finding, but iteferred to numerous views and findings the result, we

believed that this studiiad a strong reliability.
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CHAPTER IV

RESULT AND DISCUSSION

A. Reconnaissance

1. Identifying Field of Problems

Besides the preliminary study &ebruary, $2019 | alsoadministered a
setof questionnaireon February 16" 2019 and interviewed the students o
February, 28 2019in order to obtairmore comprehensive data of the initial
condition of the st udenEngliéh Tlaeugriteoaroo my i n
s t u d autohomypreferredo aspect®f autonomous learning highlighted by
Holec (1981).Thoseaspects weré¢ he st udentsdé capability
learning objectiveschoosethe learning materials, determinethe learning

techniques, manage their own learning, dagelfreflection

The findings showed that the students had low capability in learning to
speak mainly 3 aspects of their own learnjrsgich as; the capability to choose
their own learning materials, to determine the learning techniques, and to
manage their own learning. Thgs®blems occurred due to the domination of

the English teachefhe result aredepicted below;
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Note: A= Agree; N= Neutral, DDiasgree

Table 2. The Frequency of the Students' Choices in Preycle

No Statement A N D

1 | I canset parts of speaking need to| 10 | 6 3
improved

2 | I can choose materials to be learng 0 2 17

3 |l have oppurtunity to giv¢ O 4 15

suggestions to the learning activiti
in the classroom

4 || can determine my own speed | 2 2 15
learning

5 | I canidentify the improvementofm] 10 | 9 0
speaking performance.

%

0,
Doing self-reflection %4753 53%
y 0
0,
Managing learning B %g%% e
y 0

Determining learning 78,95%
techniques 0,00%

B 21,05%

. . . 89,47%
Choosing learning material 0,53% '
9 g 0,000

. . . | 9
Setting learning objective 9 /0
52,63%

0,00%20,009%0,009%60,00980,00%00,00%

m Disagree mNeutral mAgree

Figure6. The Resulbf Questionnagin Precycle

Thetable and chaboveshowed that the majority of the students could

set their own learning objectives. Of 19 students, 10 or 52.63% students agreed

that they could determine the elements of speaking needed to be imgrbged.

number was more than half of the entire studenigsh® other han@® or 15.79%

students claimed that they could not set their own learning objectives

Meanwhile, the rest of the students, 6 or 31.58éte confused whier they
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had a capability to set their own learning objectives or not that they wstegrab
The studentsd responses above indicate

capability to set their own learning objectives.

It was strengthen with their responses in the interview transtapked
them Bagian atau aspek berbicara bahasa Inggyiang mana yang ingin
ditingkatkariwhat aspects of speaking would you improvédfen, 4 out of 5
students articulated their objectives. Most of thetudents with ID 10, 19, and
11, intended toincreasethdr pronunciation, while another, ID 08, would
enhance their vocabulary masteMet, a studentIiD 13, did not obviously
elaborate which components would be improvidtese responses reveathdt
the primaryobjectives of the students whelearning to speak English was to

improve their pronunciatioand vocabulary mastery.

ID 10: Dalam bahasa Inggris, saya ingin meningkatkan cara
membaca dan mengartikannyajl would improve my
pronunciation and translation).

ID 13: Saya ingin bisa berbahasa inggris, tapi saya belum
bisa.(l would be ableto speakEng s h, but | coul dnodt

ID 08: Saya ingin meningkatkan untuk menyesuaikan kata
dalam kata kerjanya(l would improve my vocabulary
mastery that | could choose appropriate verbs in sentences).

ID 19: Saya ingin lebih bisa dalam cara membaca bahasa
Inggris. (I would improve mypronunciation).

ID 11: Saya ingin meningkatkan cara mengucapkan-kata
dalam bahasa Inggris.(I would improve my English
pronunciation).

(Appendix 7/A#ebruary, 2% 2019/C)
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In addition, the findings of thquestionnaireshowed that the majority of
the students claimed that they could clmboseheir own learning material&.7
out of 19 0r89.47%studentsdisagreed that they could choose their learning
materials. Meanwhile, 2 or 10.53% studedits not decide whether aged or
disagreed with it This response showed that the students did not have any
control of their learning materialk line with this,the result of my observation
showedthatt he pr i mary sour c ewasethe ekplaeatioadfudent s
the Englsh teacher. Corersely the students did not have the opportunity to
select the learning materials because they just listened and wrote the sentences

written on the whiteboard.

It was also relevant with the result of the interview transcrigippendix
7/IA/February, 2% 2019/C When | as k Aphyangadik laktkand e nt s ,
untuk meningkatkan kemampudalam berbicara bahasa Inggris®/hat did
you do to impove your speaking skill? Almost altudentsansweredhat they
paid attentiorto explanatiorgiven bytheir English teachenn otherwords, the
English teacher did not give any opportunity for the students to select their own

learning materials.

ID 10: Dalam bahasa Inggris itu, kalau saya meningkatkan
cara membacanya dengan cara giat belajarstudied hard
to improve mypronunciatioi.

ID 13: Saya dalam bahasa Inggris itgyarajin belajar dan
memperhatikan guru dalam menjelaskérstudiedhardand
paid attention on my teachero6s expl

ID 08: Tetap memperhatikan dan mencoba untuk icarb.
(Paying attention on myand t eacher 6s
practicing my English).
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ID 19: Saya melakukannya dengan cara terus berlatih dan
sering memperhatikan guru pada saat mengajarkept
practiceangp ai d attention on my teacher 6.

ID 11: Saya melakukannya dengan memperhatikan saat guru
menjelaskan. (I pai d attention on my t €
explanation).

Moreover in the senseofth st udent s60 caphaimowd i ty to
learning techniques, most students, 15 or 78.95%, disagreed thatgish En
teacher facilitated them to learn using their own learning techniques.
Additionally, the rest of the students, 4 or 21.05%, did not give their option for
thisterm This result confirmed that the students did not obtain their freedom to

consider theilearning techniques.

Along with this, whenl as ked t hBagaimana kegiatan s |, i
pembelajaran adik di dalam kelasRpakah adik diberikan kesempatan
menentukan cara belajarnya? Bagaimana caranki@®v about your learning
activities in the classroont?d you have the opportunity tietermineyour own
learningtechniques? How? Yed | mo st  a Irebponss werdsemilar te 0
the previous questions. In the classroom, they defined that they listened to the
English teacher 6s e i frdntoohtlzetclassroom; wrokread a d
and finished assigment®lso, they claimed that they did nobave the
opportunity for considering their own learning techniq@therwise a student
reveded that she had the opportunityhen choosing the techniques for
practicing the dialogue, e.g. by reading their book or memorizing the sentences

Shortly, the English teacher gave little opportunity to the students in considering
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their own learning techniques because thely deserved the opportuniivhen

practicing dalogues.

ID 10: Kita mendengarkan penejelasan Ibu guru terus
membaca dialog didepan kelésWe | i st ened to the t
explanation)Tidak pak (No, I didnd t )

ID 13: Guru menjelaskan pelajaran, kami mencatatnya terus
mengerjakan tugaéThe teacher explagd the materials. We
wrote it down then finished our assignmeiiiflak diberikan.
(No, I didnd t )

ID 08: Saya memperhatikan penjelasan Ibu guru. Saya dan

temanteman disuruh maju untuk membaca diakpgpaid
attention on the tewaeassigied expl ana
to read a dialogueTidak.(No, I didn6 t )

ID 19: lbu guru menjelaskan pelajaran, kemudian kami
mengerjakan tugagT he teacher explained the lesson, then we
finished assignmentdylungkin pas maju praktik. Mau ngapal
atau mau dibaca dialogm. Itu terserah kita(Maybe when
practice our speaking we were allowed to choose between
memorizing or reading the dialogue texts)

ID 11: Mengartikan teks bahasa Inggii$ranslating English
teks) Tidak.(No, 1 didn6 t )

(Appendix 7/A#ebruary, 2% 2019/G)

Furthermore, in regard to the studen
learning. The majority of the students, 15 or 78.95%, admitted that they could
not control the speed of their own learni@gherwise only 2 or 10.53% students
agreed that theyould control the speed of their own learning. Meanwhile, 2 or
10.53%students were abstaihhis response was in accordance to the previous
items that the students did not obtain their freedom to carry out their own

learning.
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In a similar vein,the resultof the interview transcript imMppendix
7IAFebruary, 2% 2019/F showedthat whenthey werebeinginterviewedin
regard to their homewoykhe majority of the students revealed that most of their
classmates rarelyven never worked on the howamrks given.This condition
indicatedthat most of the students had litdapability in managing theirvan
learningsince theywere failure tause their freedom to control the speed of their

learning.

ID 10: Saya itu sering dikasi PR sama Bu guru, karemaan
teman itu malas ngerjain PRMy English teacher often gave
me homeworkalthough my friends did not work on it).

ID 13: Kalau masalah PR, kalau kita diberikan PR sama Bu

guru, saya enggak pernah ngerjain PR. Saya sering nyontek di
teman kalau sudamasuk kelas(lf my English teacher ga

us homework,| never worked on it. | often copied my
friendds work)in the classroom

ID 08: Kalau masalah PR terlalu jarang diberikan. Saya
selalu mengerjakan. Kalau tem#&éman banyak tidak
mengerjakan PR.(My Endish teacherrarely gave me
homework. lused to complete,ibut many of my classmates
did not work on it).

ID 19: Menurut saya, Ibu guru sering memberikan PR dengan
berbagai macam bentuk. Dan menurut saya, saya sering
mengerjakan PR. Dan untuk tera@manbanyak yang tidak
pernah mengerjakanny@én my opinion my English teacher
often gaveus homework in various forms. | often wertkon

it, but most of my friends never worked on it)

ID 11: Kalau soal PR, kita jarang dikasi PR. Kalau soal
mengerjakanny&ita jarang, temasteman juga begitu(My
English teachetbarely gaveus homework.l also rarely
workedon it. So do my friend3.

Finally, in relation to theself-reflection most students were able to find

out aspects of speaking that already improv@dorl52.63% students admitted

72



that they could find which elements of speaking that improvexteover 9 or
47.37% students were abstain for this teés@emingly, most of the students had

ample capability to do sefeflection referring to this response.

Along with thisswh en | a s k e dApakah adik snérasakanradas |,
peningkatan kemampuan berbicara bahasa Inggris yang dimiliki setelah diajar
sama Bu gurunyaPenigkatan seperti apa yang adik maksd@ you feel any
improvement in your speaking #kl What kinds of improvement dygu mean?
Responding these questionsiost studentsconfirmed that theyfelt the
improvementin terms oftheir vocabulary mastergnd pronunciatio, whle
anothercould notdescribethe improvementThe student said that héid not
know which parts of their speaking that improvédother words, most students

had the capability foreflecting their own learning.

ID 10: Kosakata.(Yes, | did. myocabulary mastery)

ID 13: Mungkin, tentang membaca dialogViaybe when
pronouncing dialogue text).

ID 08: TidaktauPak( I di dndét know, Sir.)
ID 19: Dari segi kata bendémy vocabulary mastery).

ID 11: Cara membaca kalimatThe way | pronounced
sentences).

(Appendix 7/A#ebruary, 2% 2019/5

Referring to the result poied out above, the major problems encowatter
by the students regarding 3 aspects of their learningzagpgbility for choosing
learning materials, considering learning techniques, and managing learning.

Meanwhile concerning ot he st ud e ntos$hé quesBosmaienvwee s
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calculatedhe average number of the students 0 ¢ h o s megardliagthe e e 0
5-aspect of autonomous learning abowse found that23.16% studentsrho

could take charge ddispect®f their learning Therefore we concluded thahe
majority of the students did not hawaelequate autonomy in learning to speak

English.

Meanwhile, br additional data | al so assessed the s
competencen February, 18 2019 | found that the studentacedproblemsin
terms oftheir vocabulary, pronunciationaccuracy and fluency. See appendix

Appendix 9 student8 {eycle speaking performance, for more detail

Table 3. The Studeris' Speaking Performance inPre-cycle

Category Value Frequency Percentage
Range
Very good 80-100 - -
Good 70-79 - -
Sufficient 60-69 3 15.78%
Poor 50-59 3 15.78%
Very poor 0-49 13 68.42%

The result showed that the majority o
were classified as a very poor performance. In addition, 1588%u d e nt s 6
speaking competences were categorized as a poor performance, the same as the
number of the students at a sufficient lelanwhile, he mean score obtained

was 47.3ategorized as a very poor performance

Due to | ow of t hreleasmihguitaspeakngligsh foandt o n o my

above, my collaborat@nd Idecided to carrgut a collaborative action research.
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The model used wamaction research proped by Kemmis and McTaggart
Koshy (2010 where the cycle was begun from planning, actingabwrving,
and reflecting. Then, for the next cycle, we revised the planning and repeated the

Same sequences.

B. Reporting Cycle 1
1. Planning Session
a. Discussingthe Solutions of Problems Found
Regardingl ow of the studentsodé autonomy
collaborator and | decided to administer the flipped classroom méthed,
on Tuesday, February 62019 we discussed the ways to overcothese

problemsBased on our discussion, we pladrto carry ousome solutions.

Table 4. Field Problems and Planned Solutions

No Field Problems Planned Solutions

1 | The students had little
capability to set their own| Delivering numerous  of
learning  objectives for | learning contents ithe form
learning speaking of videos and othefeasible
2 | The students could not|learning sources previous
choose the materials | days before the class hours
learningto speak

3 | The students could not
manage their own learning
4 | The students could not| Involving the students t
determine  their own| consider the learning
learning  techniques | techniques preferred
learning speaking
5 | The students had little| Involving the students fo
ability to do reflecion in | concluding the lessorthey
learning to speak obtained when face to facs
meeting
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b. Deciding the Media Wsed

After considering the solutions above, | revealed the redudbme
items of questionnairefilled by the students ofebruary, % 2019 These
itemsinvestigated the feasible meda tielivering théearning contents. The
studentsdé responses showed that al most
WhatsApp, Facebdo and YouTube. Howevenn Saturday, February 93
2019, when | asked the students which méuty most preferred among the
media, they prierred WhatsApp group. By considering this, my collaborator

and | agreed to deliver videasdother learning contents through WhatsApp

group.

Paragraph 2, Vignette on Saturday, February 2% 2019

€ . Then, | told them the result of questionnaire that most
students could access among WhatsApp, Facebook, and
YouTube. Thenl directly asked their opinion what media that
could be used to deliver the learning conteffitsey shouted,
AWA saja Pak. o0
c. Considering Learning Techniquesin the Classroom
After deciding the media used, | involved the studentsl&ermining
the learning activities in the classroom. | asked them what activities they
wanted for their learning. Then, they answered this quesTioa responses

showed that the students preferrgdme, pronunciation practice, and

discussion.
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Paragraph 4, Vignette on Saturday,February 23" 2019

e . after finishing the interview, asked the students
what activities they wanted for their learning in the

classroom.Al most al | students shouted
Then, | continued, oWhat el se?0 N
| agi 20 Some shouted, OPengucapan

t hen, I asked again, oWhat el se?c«
aded. Again, I asked, oWhat el se?c

The vignette above showed that wheradked the studentsusing
English, theydid not understand the meaning. Therefore, | repeated the
questions using Indonesian that they understood what | megratdually
used this way for communicating with the students that they would get the
authentic language when interacting with me as the temporary teacher.

d. Discussingthe Course Grids, Lesson Plans, and Mterials

We then discussed the course gridsson plag) and relevant matials
to be taught for cycle T.he materialsverein regard tqpersonatecount text
mainly; recount text explanation, regular and irregular s@rbttached with
its pronunciation simple past tense, adverbf time, conjunctios, and
examples opersonalrecount Yet, due to the studentso |
mastery, we agreed to include vefbas the additional teaching materials.

Then, we searched the relevant videos in YouTAlter findings the
videos, | showed my collabdma in order tomake sure the videosvere
compatible with her students. Some videos were approved, but some should
be elminated. Then, she searchetnple videos and showed me the

contents. thecked the contents one by one. Finally, | agreed with her.
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Paragraph 2, Vignette on Saturday, February 26 2019

Finally, she agreed with the lesson plan that we continued
to discuss the learning contents. In this sense, she gave some
advices related to the learning contents. She adviced me to deliver
videos withsimple language useé.

Afterward,in the afternoonl created a WhatsApp group and named it
Kelas Bahasa InggrisThe members of this groupvere the studentsny

collaborator and myselfThus, there were 21 membefsthis group.

Paragraph 2, Vignetteon Tuesday, February 2& 2019

... After analyzing the content$,agreed with her and
asked for permisson to create a WA groupthen invited her in
order to control the group. .....

== You

(" Enough

- Bi Yuni
-~ Hey there! | am using WhatsApp

By Kelas X A
e Bismillah &

Kelas X B
Pelajare® @

2= Kelas X C
G ~ouren

m Kelas X D
~ Stay Humble@®

Kelas X E
Hey there! | am using WhatsApp

Kelas X F
A CEREWET r ) G2

Figure7. WhatsApp Group

2. Acting and Observing Session
In the flipped classroom, the instructional process was divided into two
main activitiesactivities befoe face to face meeting andate to face meeting

In other words, the learning processcuredat homeand in the classroom
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a. Facilitating the Studentsto Select Learning Materials and Manage

Learning

Thefirst face to faceneetingwas conducted on Saturday, MarcH 2
2019. However, the materials were delivered on Tuesday, Febria2p26
Before delivering th regular and irregularerbs 2, | sent them some videos
of verbs 1 attached with its pronunciation because when interviewed
relation totheir objectivesin learning, most students articulated that they
would enhance their vocabulary mastery and pronunciaiiong with this
my abservation finding showethat they had little vocabulary mastery.
Hence it was remarkably mport ant to bulid the stud
the basic form of verb 2 that they would have more comprehensive

knowledge of the vedxhanges.

Paragraph 2, Viognette on Tuesday, February 26 2019

€ . After analyzing the contents, | agreed with her and asked for
permition to create a WA group then invited her in order to
control the groupThen, in the afternogn created andelivered
some videos to the WA group

U Cominoem
@@@Gﬁ@@ @@
Q&Wﬁﬁ‘f}D

Figure8. Example of Verbs 1 Material

For the second meetingdkliveredthe materialoon Tuesday, March

5t 2019 for face to face meeting on Saturday] 2019 The materials
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contained regular and irregular verbs attacheth its pronunciation, and

explanation othesimple past tense.

Vignette on Tuesday, March % 2019

This morning, | delivered some videos regular and irregular
verbs, andhe simple past tense. These videos also showed the
change of irregular and regular vegbs

Regular Verb dan Cara Pengucapannya dalam Bahasa Inggris

Kata kerja tersebut cukup
ditambah akhiran -ed, -d, atau -ied
dari bentuk dasarnya.

Open Opened Opened
Close Closed Closed

Figure9. Example of Regular and Irregular Verbs Material

Then,on Monday, March 112019 | deliveredsomematerialsfor the
third meetngon Saturday, 162019 The materials werlést of conjunctions

and some examples of personal recount videos created by Indonesian

students.

Contoh teks Recount Study¥our (Cerita Pengalaman Pribadi)

I took a picture behind Prambanan temple

Figure10. Example of Personal Recount Video

Also, for the lastace to faceneetingon Saturday30" 2019,| delivered
a recount text in the form of Word documentTaresday, 28 2019.The title

of the textwasih My Hol i day at Kuta Beach. o
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Vignette on Tuesday, March 26 2019

As a common, this morning | sent a document contagned
recounttextintittel My Hol i day addelivkredtthe Be ac h.
text throughWhatsApp group and my collaboratorgent it to
other students via Bluetooth as what she did before.

Referringto theelaboratiorabove,lots of instructional materials were
commonly delivered previous days before face to face meetifige
materials were deliverednoFebruary 28, March %", 11", and 28 20109.
Meanwhile, the raetings were carried ooh March 2", 9", 16", and 3¢'
2019.Because the materials obtained a few days before, the studehts h
freedom tochoose videoghat suited to their own learning objectivaasdto

consider time and plaad theirownlearning.
b. ClassroomLearning Activities

The main activities in the classroom encompassed 3 phases of learning, such

as; opening, main, and closing activities.

1) Opening Activities

Paragraph 1, Vignette on Saturday, March ' 2019

When the bell rang, my collaborator and | came into the
classroom.Then, the following activities were similar to the
previous meetings. After that, | greeted the students, checked
their attendance list and told them goal of the meeting on thiat da
é.

The vignette above showed that after entering the classroom, the
activities were similar to the previous meetings in which the students
directly stood and greeted us, AAsSa

However in this meeting, Igreeted the studentsgain, check their
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attendance lisandrevealedhe goal of the meigiy because | was as the

temporary teachemhese sequences repeated in the following meetings.

2) Main Activities
a) Ensuring the Accessibility of the Materials Sent
To make sure all students could watch the videos, | asked the
students how many of theatready watched the videddnfortunately,

for the first and second meeting, some students could not access the

videosdue to the technological problems

Paragraph 2, Vignette on Saturday, March 3 2019

After that, | asked, A d-adik, how many of yomatched
t he v iBuenomm&answered. And|lcontinuddBer ap a
orang yang sudah menonton video yang kemarin? Angkat
t anganThgreawete 11 students raised their hand
while some otherssaifi, Ti d ak a d awhifedhkredt Pak 0
of themsaid,i HP s m i P a kTo golve this.pblem, |
asked them how to figure this out. Herpan raised his hand then
suggestedfi Bu a t pasang &esporgliag ham, Pa k . 0
asked other student sibBagadainmama ab
adikka d i k , d o yAdmost allgstudert® shouted,
A Agr e eSoBnerkl divided them in pair.

Paragraph 1, Vignette on Saturday, March ¢ 2019

After that , I asked the stude
watched the videos?0 Likely, t he
Immediately, 15 studds raised their hando, there were 3

students did not watch the videos because M. Fauol was

absent on that day.T h e n, I asked, nKenapa

nont on. Why?0 Hendrawan and Ded
ATi dak ada wuang bwoatThleadiqgq Zpa ket |
suggested, APake Bluetooth saja
continued to ask, ADo you agree

those 3 students.

Based on the vignettes above, at the first meeting, there were 8

students could not access the materiatsne of them did not have the
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internet connection, while some others had problems with their smart
phone For solving this problem, a studeniggested me to pair them
that they could help each othterobtain the material§hen, | paired

the studentsHowever, athie second meeting, | also found 3 students
who could not access the materidige to lack ofinternet connection.
Again, a student suggested me to send the materials via online and

offline that all students could obtain the materials.

Then for the thirdmeeting, | sent the materials as usual. Besides,
my collaborator helped me to send the materials via Bluetooth
application on the same day after the break time. It was because the
students were allowed to bring their smart phone to schoothés
result, @ March 16 2019 all studentsclaimed that they already
accessed the materials. It was proven when some ofwlezenasked

randomly, therthey could correctly answéte content of the materials

For the last meeting in this cyclerepeated the same technique.
| asked numerous questions to some students randomly. Tioemdl
that the studentscould appropriatelyanswer the questionghus, |

believed that all students already accessed the materials sent.

Paragraph 2, Vignette onSaturday, March 30" 2019

Next activity, | asked the contents of a recount text in
titl e, AMy holiday at Kuta Beach
text. All students raised their hafdshey could mention
some poird.
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Based on théndings above, seemingly dividiige studentsito
pairs and sendinghe materials viaBluetooth application figured out
the problems related to the accessibility of the matealsh as; lack
of smart phongand internet connectioiihis problem wagssentiato
be solved sincéhe instructional materials should be learned at home
that when entering the classrooitme students came with ample
knowledge of the topic in their brain. As a consequence, the class hours
could be used more effectively to emgg the studenter carring out

the instructional activities.
b) Checkingt he St udent s 6of@eMarerashensi on

For checking the studentsd compr
materials senipn Saturday ? and 9" 2019,1 assigned the students to
write the verbs found om the videosHowever, | formerly assigned
them to discuss the materials with other students who could not access
the materials that all students obtained ample knowledge before the
learning activities were beguAfter that one by one bthe students

came forward to write theerbson the whiteboard

Paragraph 3, Vignette on Saturday, March 3 2019

Then, I instructed them to write down on the white board
one by one the words they had watched. Some students came
forward more than ondbat there were only 32 verbs.

Paragraph 2, Vignette onSaturday, March 9" 2019

After that, | asked them to share what they got from the
videos. Most of the students raised their hand. Then, they came
forward to write down the verb 2. There were 40 wovtigen
on the whiteboard.
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Figurell Writing Verbs Found in the Videos

Walk Drive Eat Drink Swim Speak Read
Go  Listen Bring Take picturesArrive Run
Ride Buy Sit Look Meet .................

went climbed arrived
ate rode bought
talked saw sat
walked  run drove
swam drank played
ée. . e é e é.

Moreover on March 18 and 33" 2019, asked the students to
answer orally the content of the videos. | randomly chose the students
then askedhem some parts of the videos semeferring to their

responsesijt seemed thadll of them aleady watchethe videos.

Paragraph 2, Vignette on Saturday, March 18 2019

The next activity was answering questions in regard to
videos sent. First, | askatieconjuction in the videos.dksed
them to raise theirhand é .
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Paragraph 2, Vignette on Saturday, March 3& 2019

Next activity, | asked the contents of a recount text in
titl e, AMy hol Fidtalwskaed ivhokeadtlle Be ac h
text. All students niaed their hands. Therefore, | appointed
Hendrawan to mention verb 2 used in the text. He mentioned
8 words. Then, | asked Vina..

c¢) Providing Learning TechniquesSuggested by the Students

Along with their suggestion] assignedthem to discuss the
materials,led them to train their pronunciaticandprovided them with
a game. In relation to discussion activities, when | observed the
students, they usethdonesian fully. However, for the following
discussion activities, | adviced them to combined both English and

Indonesian that their vocabulary increased little by little.

Figurel2. Discussion Activity

Besides, hlsoled themto pronounce certain words or sentences.
I highlighted some miss pronounced words tpeoduced them first.
After that, the students repeated the pronunciationttiegtcould fix

their pronunciation immediately.
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Paragraph 3, Vignette on Saturday, March2" 2019

€. To increase the accuracy of tF
| pronounced the verbs first, then they must repeat it after me.
Then, | appointed some students to pronounce the certain
words on the whiteboaré. .

Paragraph 3, Vignette on Saturday, Mirch 9" 2019

e . To increase their pronunci &
sentences after me

Paragraph 3, Vignette on Saturday, March 18 2019

e . Some words wer e mi s s prono
example of the pronunciation.

Paragraph 3, Vignette on Saturday, March30" 2019

é . When, retelling the content of the text, | walked
around the c¢classroom to observe
pronunciation

In addition, | providd the learning activities with a gamé
divided the students into 3 groups to plagguesing gameThis game
ai med at strengthening the students
game, each group would choaséeader Then the leadeselected a
piece of paper that contained list of verbs provided befidnen, s/he
made movements to demonstrafis words provided on the paper,

meanwhilethe members had to guess the words.

Paragraph 4, Vignette on Saturday, March 2019

After teaching pronunciation, it would be the time for
guessing games .

One by one of the leaders took turn for defining the words with
their gesture. Suddenlythe classbecame very noisypecause the

students shouted and laugh&thally, the result of this game showed
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that group B was the wimen with the last score 15, meam¥e, group

A got 13and group C got 14.
1 2 3
Climb See Drive
Swim Ride Go
Talk Drink Sit
Eat Listen Watch
Walk Jump Buy
e éé e éé é é

Furthermore, | also gave additional activities such as assignments
and speaking assessmedh Saturday, March®22019 | askedthem
the verbs 2 they knew. Unfortunately, they only produced 8 words.

Then, | assigned them to write sentences in simple past form

Figure13. Example of th&tudents' Sentensat First Meeting

Then, o Saturday, March™2019 | assigned them to fill the

regular and irregular verbs on the whitebo@fR0 wordswritten, they

correctly answered 17 words.

Verb 1 Regular Verb 2 Irregular Verb 2
Drink

Walk —

Cook "
Eat

Buy
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After that | continued to sentencdgroduced some sentences in
Indonesian related to the previous \&ef) then | asked them for
translatinghe sentencestoEnglish. There were 7 sentences that must
be translated, surprisingly they asked me for adding more senteaces
that | gave Jadditional sentences

Saya pergi ke pantai Senggigi seminggu yang lalu.
Saya melihat banyak turis disana.

Mereka duduk dipinggipantai.

Sebulan yang lalu, Rian dan Doni mengendarai
sepeda motor menuju air terjun Benang Kelambu.

Sebelum pulang, mereka makan plecing dan minum
segelas kopi.

///////////////////////

,,,,,,,,,,,,,,,,,,

ceeeeeeceeeeeeceeeeeeeecece

Immediately, | appointed some studentswiote ther English
sentences on the whiteboaithen | corrected the sentences and gave
somefeedback to the students. Before going through the iggtiv

appointed some students to read the sentences.

For the last activity, | assigned the students to write 5 sentences
of simple past tense on their note book using the previous verbs. Ten
minutes later, | walked around the students to correct their work and
gave thensomefeedback right away. Seeminglyost of the students
could creatdettersentencesven though many sentences did not have

adverbs of time
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Figurel4. Example of the Students' SentesiaeSecond Meeting
Then, on March 182019, | wrote questions on the whiteld

and asked the students to answer the questions orally. The questions

related to the personal recount videos sent previously.

Paragraph 4, Vignette on Saturday, March 18 2019

The last acitivity was answering questionsgelationto
the content of the videos. Immediately, | wrote questions on
the whiteboard, then asked the students to answer the questions
using English or combination of English and Indoneséan.

At the end of this cyclel wrote down speaking clues on the
whiteboardand assigned the students taak their holiday experience
following the cluesSee Appendix 2Cfor its detail When retelling
their ownexperience, they were allowed to combine between English
and Indonesiarbut | suggested them to use Enghslly . Before telling
their experience, gave thenb minutes to consider which experiences

they would present in front of the classroom.

Then one by one came forward to tell their own experiefbe.
majority of the students tried to use full English, whilenf others

combine both English and Indonesiavhen telling their holiday

experience, I observed and scored
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Meanwhile, my collaborator recorded the performance usidigital

camera andometimedook pictures using henobile phone.

After all students told their experience, | appreciated the
performance and gave thesomefeedback. It was much better than
before because they could produce more vocabulary, better

pronunciation and accuracy, and more fluent in speaking.

Figurel5. Assessing Speaking Cycle 1

3) Closing Activities; Self-reflection

Before endingeach meetingl commonly involved the students to
reflect their own learning by asking them what they obtained at the
meetings.It was found that he number of the studentgho bravely
concluded the lesson in each meetingreasedas well asthe English
sentenceshey producedlt indicated that their capability to reflect their

own learning improved in each meeting.

Paragraph 6, Vignette on Saturday, March 2" 2019

Immediately, only 2 students raised their hand. They
were Zainurrofig and Widya Safitri. Then, they tried to share
the lesson acquired by combining both English and
Indonesian. It was likely that, Indonesian still doated the
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language used. Roughly, they spoke English 35% and
Indonesian 65%.

Paragraph 4, Vignette on Saturday, March 9 2019

In this chance, there were 4 students who shared the
lesson they attained for this meeting. Vina tried to use full
English, but sk frequently stopped speaking that she practiced
the code switching for some difficult words. Meanwhile,
Hendika, Yasmi, and Puspita combined English and
Indonesian. Roughly, they spoke 70% in Indonesian and 30%
in English.

Paragraph 5, Vignette on Saturday, March 16" 2019

The majority of the students raised their hand then |
chose 6 of them to share what th.
6 students, 3 students combined both English and Indonesia.

Roughly, 2 students used 40% English and 60% Indonesian.
And, another used 25% English and 75% Indonesian.
Meanwhile, the rest students, Vina, Widya, and Zainurrofiq,

tried to use full English even though they could not speak
English fluently. When they could not produce certain words,

for this time, they bravelgsked my collaborator and me

3. Reflecting Session

a. The Content of the Materials Sent

On Monday, April 18" 2019, | asked the students regarding the video
contentsThen, thexomplained with its duration, speed, and mode. They felt
that theduration was too long, the speed was fast, and the mode was serious.
Thus, my collaborator and | agreed to find suitable videos for the following

meetings that the contents would increase their motivation ta learn

Paragraph 4, Vignette on Monday, April 15" 2019

Then, | asked them about the video contents. And they
complained 0 Vi deonya kepanjangan Pak.

cepat. Vi deonyAnd Itppmised to sentstre i us . 0
suitable videos to the students. Finally, | thanked them and closed
the meang.
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b. The Accessibility of he Materials Sent

The students faced problems in relation to lack of their smart phones
and internet connection that some students coulédceu#ss the materials at
first and second meeting. Then, s@halents suggested me targhem with
their friends and sent the materials via offline. As the result, all students could
access the materiais the following meetings. This technique seemed
effective to figure out the accessibilpyoblemsthatwe continued to use the
techniquefor the subsequent meetingsee Vignette irAppendix 5F, 5G,

5H, 51, 5J, 5K, 5L, and 5Mor detail explanation
c. TheLearning Activities in the Classroom

Based on my observation, the stuts actively being involved when
face to face learning activities because they obtained the input previous days
before the maegs.In addition, the learning activities in the classroom suited
to the suggestion given by them. Therefore, the students wanted to repeat

some activities fothe following meetings.

Paragraph 3, Vignette on Monday, April 18" 2019

e .|l as ked Hadikeunmukokégatark selanjutnya
mau sepert. apa?0 ONestmabhade-rtayi
Permainan seperti kemarin. Permainan Pak gutu. Agai n, I
asked, oeVhats cerhesoOPhat ed. Praktik
bany ak.do | said, 00. K. Wh a 't el se?c
AEnough, <hkikdi.p?®orhe aanswered, 0Yes,
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d. TheSt udent s o

Theresult of the questionnairnd interview transcripts showed that

the studentsbo

st udent s @as theuntajornpoloiems in pogcle namely,choosing

learning materials, determining learning teachniques, and mariagmgg

Aut onomy

aut onomy, mamly 3 aspeatsnof n g

Theresult can be seen in the table and chart below.

Table 5. The Frequency of the Students' Choices in Cycle 1

No Statement A N D
1 | can set parts of speaking need 12 | 4 3
be improved
2 | can choose materials tolearned| 13 | 3 3
3 | have oppurtunity to giv¢ 11 | 3 5
suggestions to the learnin
activities in the classroom
4 | can determine my own speed| 14 | 5 0
learning
5 | can identify the improvement ¢ 15 | 2 2
my speaking performance.
Questionnaire Cycle 1
Doing self-reflection | }8§§% 78.95%
Managing learning 0,00% 26,32% 73.68%
Determining learning techniqueﬂ,?ﬁg‘%’Z% 57 89%
Choosing learnig material S ﬁ?g% 68.42%
Setting learning objectives_ 15—21?%’% 63.16%

0,00%20,009%40,00960,00980,00%00,00%

m Disagree ®mNeutral = Agree

Figurel16. The Resulbf Questionnagin Cycle 1

Referring the result of questionnaire abowestfit showed that most

students coulgetelementf speakingthatwould be improved There were
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63.16% students claimed that they could set their own learning objeQives.
the contrary15.79% did not agrethat they had the capability to set their own

learning objectivesMeanwhile,21.06% students werebatain This result

revealed that there was improvement of the students who acquired the

capability to set their learning objectives since they obtained various learning

materials that should be learned before face to face meetings.

In this regard, the ietrview transcripts showed that the goal of the
studentsdé | earning bec aameddenlmaacthg r
their vocabulary mastery angronunciation,but also they would like to
enhance their accuracy afidency in speaking Englishit was notedin
Appendix 7/BApril, 15"2019/Hwh en t hey we Bagianbmanan g
yang adikingin tingkatkandari kemampuan berbicara Bahasa Inggris yang
dimiliki? Mengapa?Then, what aspects of speaking ywauld improve?

Why?T hen, t hespansesweemprovidéd below.

ID 02: Saya mau lebih bisa mengucapkannya karena saya
belum terlalu bisa.(I would enhance mypronunciation

beca

as ke

because toulddt pr onounce words properly)

ID 05: Saya mau belajalebih banyak kata kerjbiar saya
bisa berbicara lebih lancar.(I wantd to improve my
vocabulary masteryso that Icouldspeakmorefluently).

ID 07: Kata kerja, kata benda, menghitung karena saya ingin
bisa berbicara dengan turi¢vVocabulary because | waetto
talk with toursts).

ID 12: Berbicaranya lebih sering supaya bisa lancévly
fluency through more practicing).

ID 15: SemuanyaAll).
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Second, the majority of the students could choose the materibés
learned. There wei@8.42% students agredtht they were capébto choose
materials that suited their own learning objectivéfis number was
significantly improved compared witthe pre-cycle. On the other hand,
15.79% students disagree with this, the same as the students who were in
neutral position.This improvenent was the impact of the materials sent.
These materials were used as the main source of the learning activities in the
classroom. Conversely, the students were more motivated to learn.

In this vein, the transcript of the interview Appendix 7/BApril, 15"

2019/J & Kshowed that some students could choose the learning contents by
selectingsome ofnumerous videos obtained, yet some of them still did not
have the capability to do so because they were confused which videos to be
learned. In this cassgemingly, they already had the chance to choose the
learning materials if compared with the firainary findings, even though

some students still had little capability for doing so.

ID 02: Nonton video yang dikirim pak gur@Watching the
videos sent byhe teacher)lya. Saya buka videaideo itu
terus saya pilih dan tontorgYes, | did | opened the videos
then chose them to be watched latgr

ID 05: Nonton video dengan teman karena tidak ada kuota.
(Watching the videos with my friends becausdidd t aveh
network connection)lya bisa. Kami buka video itu sasatu
terus nonton giliran terus membicarakanny&es, | could

We opened the videos one by one then watched them in
turn and discussed the contents)

ID 07: Nonton, terus pake headset terus meac#Endiri kata
katanya.(Watching the videos with headset then pronouncing
the words)lya. Nyari video yang cocok terus ditontghes,

| did. I chose the proper videos to be watched)
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ID 12: Pake HP saja lewat vide@Using my mobile phone to
watch the wdeos).Belum bisa. Masih bingundl couldd t . I
am still confused.

ID 15: Nonton video.(Watching the videos)Gak bisa.
Videonya banyaklcouldbt . Too many videos

Third, the findings showed that the majority of the students could
determine theirown learning technique There were57.89% students
claimed that theyould suggest the learning technigdes the classroom
learning activities. Moreovel5.79% students disagree with this. In addition,
the rest of the students were in neutral posi#dang with this, the result of
my observation showed that the majority of the students determined their
learning techniques through giving their suggestion for the learning activities
in the classroom. In this sense, the interview transcript@ppendix
7/B/April, 15" 2019/M revealed that the students suggested the classroom
learning activities with playing game, presentation, and discussion. This
finding indicated t hat there was
capability in considering their own leang techniques. However, a student
argued that she was shy to give suggestion for the learning activities that this

capability should be trained gradually for the following cycles.

Collaborator: Apakah adik diberikan kesempatan menentukan
cara belajarnya? Bagaimana caranyd®id you obtain an
opportunity to determineyour own learningtechnique®
How?)

ID 02: lya, Bapak guru nanya kita, besok kegiatannya apa
terus kami jawab. Ada yang mau gameisepersentasi sama
diskusi.(Yes, | did The teacher asked us what activities
wanted forour learninghenwe answered it. Someatudents
wanted to play game, do presentation, and do discussion
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ID 05: lya, dengan menyampaikan ke Pak guru pas di kelas.
Temanteman itu mau game, mau bercerita ju@ées, | did

We said to the teacher in the classro@mme of my friends
preferred playing game, and telling story.

ID 07: lya, ditanya Pak guru tapi saya mali¥es, | did The
teacher asked me but | was shy

ID 12: Ditanya mau belajar bagaimana terus kita jawab mau
game Pak(We were asked what we would for our own
learning then we answered it

ID 15: lya dengan memberikan pendapat saat beldjées, |
did. | gave suggestionavhen teaching and learning the
classroom).

Fourth,it was found that most of the students could manage their own
learning. The result of thguestionnairshowed tha?3.68%studentsagreed
that they could control the speed of their owarteng. On the other hand,
26.320 studentglisagreed with thisDealt with thisfinding, the interview
transcripts revealed that the students &#dxibility in learning. They were
no longer sat and listened toted c her 6 s expl analbut on
now they hada freedomto determinethe speedand environmentof their
learning Theyclaimedthat theylearnedhe videos based on their ne&bme
of themwatched the videos in the morning, afternamrevening, evesome
of them watched the videmsore than once in a dayhis indicatedhat they

had a larger capability for managing their own learning.

Collaborator: Bagaimana adik mengatur pembelajarannya
ketika di rumah?(How did you manage your learning at
home?)

ID 02: Saya belajakadang sore kadang malaidapan saya
mau.(Sometimes| studied in the aftrenoon or evening. It
dependedon me).
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ID 05: Kami buat janji terus ketemu dan belajar bare(idy
friends and I made an appointment then we studied
together).

ID 07: Sering setiap malam diulangang videonya.(l
frequently watchedthe videosat night).

ID 12: Bisa belajar kapanpun dan dimanapyhcould study
wherever and whenevey.

ID 15: Sebelum berangkat sekolah saya belajar setiap {ari.
used towatch the videogn the morning before leaving for
schoo).

(Appendix 7/BApril, 15" 2019/L)

The last,in term ofselfreflection, the majorit of the students could
revealthe developmenbf their speakingcompetence. There wei8.95%
students confirmed that they could find which aspects of speaking had already
improved. The number s larger than the previous finding. Meanwhile,
1053% studentslisagreed with this, similar with the number of the students
in neutral positionMeanwhile, the interview transcript revealed that all
students could describe the improvement of their spgakhisimprovement
mai nly occurred regarding t he stude
pronunciation It was notedn Appendix 7/BApril, 15" 2019/N Whenbeing
a s k eApgakah @adik merasakan ada peningkat@mampuarberbicara
bahasa Inggris yang dimilikiPenigkatan seperti apa yang adik maksDak?
you feel any improvement in your speakingdI8iVhat kinds of improvement

did you mean?
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ID 02: Ada. Yang meningkat adalah kesata. (I felt so. It
was vocabulary).

ID 05: lya ada. Peningkatan kata kerj@res, | did. It wa
vocabulary).

ID 07: lya, saya merasa ada sedikit peningkatan kemampuan
dalam berbahasa Inggris secara ucapénfelt so. | feltthe
improvement irmy pronunciation).

ID 12: lya ada. Seperti cara membicarakannyhfelt so. it
was related tany pronunciation)

ID 15: lya. Saya banyak mendapatkan peningkatan pada
penggunaan kata kerjél felt so. | feltmuch improvemendn
the usage ofocabulary)

Al findings regarding asghewd s of s
thatthere was development of the number of the students concerning on their
capability in taking charge of aspects of their own learr@fghese findings,

a radical improvement occurred at 3 aspexte t he studentsd au
learning speaking, mainly; thet udent s6 capability to
materials, determine learning techniques, amahage their own learning.
These occurred because the students were delivered numerous materials a few
days before face to face meetings that they had plenty otdimearn based
on their willingness. Besides, in the classroom, all learning techniques
referred to what they suggested.
For the briefer illustration, the improvement from-psele to cycle 1

was deficted into a chart. This can be seen below
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Pre-cycle 2’ 710,53%

0,
(0.00% 52,63%

0,00% 20,00% 40,00% 60,00% 80,00% 100,00%

m Doing self-reflection Managing learning
Determining learning techniqu@Choosing learning materials

| Setting learning objectives

Figurel7. The Resulbf Questionnag in Precycle & Cycle 1

However, after calculating the average number of the students who
could take charge of their own learning, the result showedtikatverage
number was lower than theiccessful criteria determined previousiyheT
average numbdbundwas 68.42% lower than 70%scited at the succesful
criteria. Thereforewe decided to continue to the next cyblereplanning
the instructional process
e.TheSt udent s6 Spee&i ng Compet e

Besi des, the I mprovement of t he
speakEnglish the result of the speakiragsessmeraisorevealedhatthere
was improvementf thes t u d speakirgpdmpetenceThe mean score was
53.11,higher than in preycle. Unfortunately, most students were still at a
very poor speaking category. There were 47.36% students were still at a very
poor speaking level with range scoregd Meanwhile, 26.31% students
were categorized at a poor and sufficient level. Additionadbne of the
students was categorized as a good and very good speaking performance, the

same as the previous cycle.
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Table 6. The Category of Speaking Performance in Cycle 1

Category Value Range| Frequency | Percentage
Very good 80-100 - -

Good 70-79 - -
Sufficient 60-69 5 26.31%
Poor 50-59 5 26.31%
Very poor 0-49 9 47.36%

Howeve, the studentencoutereghroblemsregarding the usage of was
and were for past sentences. Almost all of thused is and are for their past.
Due to this mistake, waimed at figuring outhis problemfor the following

cycle.

Paragraph 4, Vignette on Saturday, March 3@ 2019

€ . After all students told their experience, | gave them
some feedbacthatmost of themmade a mistake when usirgy
and are for past sentences. ¢é.

C. Reporting Cycle 2
1. Re-Planning Session
a. Discussing the Learning Topic

Paragraph 3, Vignette on Tueday, April 16" 2019

€ . Then, she responded and askedin® a k Opi k, bagair
rencanab e r i k udnchlyaps®aeredi Keb et ul an saya s
konfirmasi ke Ibu pembimbing. Beliau menyarankan untuk

topi k berikutnya terkait dengan b
Pak. Nanti, materinya terkait dengan biografi idola mereka saja

supaya lebih berkaitan edn g a n kehi du mslen mer el
suggested me. Then, | agreed it.

Referring to the vignette, in this session, my collaborator and |

discussed the topic for the following meetings. | told her that my supervisor
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advised me to adinue the lesson withiographical recoung§ince previously
| reported the progress of my research to my supervisor. Afterward, she
suggested me to continue the cycle with biographical recount. Responding
this, my collaboratomagreed witlthe topicandrecommendedheto relatethe
materialstdt he studentsdé idol s.
In this regardl involved the students to determthe materials for their
own learning | asked the students who wdiguresthey preferreecause
they would learn the figures for next meetinigsmediately, tey mentioned
their idols loudly, e.g. Reza Rahardian, Agnes Monica, and B.J. Habibi.
Afterward, | wrote down the figures and told them that we would like to send
the materials previous days before face to face meetings. Besides, | suggested
them to find moe information of their idols independently.
Paragraph 8, Vignette on April, 27" 2019
é . Before ending the meeting, | asked them who were the
figures that would be presented because it would be the materials
for the next meetinglhey mentioned their idolks, such as Reza
Rahardian, Agnes Monica, and B.J. Habibi, then | wrote
down it in order to search the figures in the internet. Also, | asked

them to find out by themselves more information about the figures
mentioned € .

b. Consideringthe Solutions of Problems Found

After that, my collaborator and dliscussed the problenfisund in the
previous cycleThe problems were related to the video contents, accessibility
of the materials, and tret u d acoutasydnspeaking.The problems and

solutions can be seen in the following table;
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Table 7. The Problems and Planned Solutions for Cycle 2

No Problems Solutions

The video contents Searching more relevant videos (m(
1 | were too serioydast,| fun, slower, and shorter duratio
and long videos) and editing them to suit t
studentsd need

2 | The smart phone of | Pairingthe studentsvith their friends
studentsstill did not
work well

3 | Some students still Delivering the  materials  vie
did not have & WhatsApp group and Bluetooi
network connection | applicationas the previous meetings

4 | The students used | Providing materials regardingthe
and are for past| usage of was and were in simple p
events tense

c. Discussing the Course Grids, Lesson Planand Materials

In the formerreflectionsection,| had revealed the st ucf
to the learning techniques that were conducted and their willingness for the
subsequent learning activities. The responses confirmed that the students

preferred théearning techniques and would repeat the same activities.

Paragraph 3, Vignette on Monday, April 18" 2019

e .|l as ked Hadkeuntukokégatark selanjutnya
mau sepert. apa?0 ONesgtmabhade-rtayi
Permainan seperti kemarin. Permainanak guruo Agai n, I
asked, oWhat el s@RPmwnalstoime. shroailt teidk
bany ak.do | said, 00. K. Wh a 't el se?c
AEnough, shkikdi.p?®ome aanswered, 0Yes,

Afterward we discussed the course grids, lesson plans, andrgarni
contentsConcerning on the learning contents, thosesisted othe relevant

vocabulary and examples of bgraphy Then, we searchednumerous
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materials and dis@sed themAfter finding the materialswe edited some

materialso suitt he studentsdé need.

2. Acting and Observing Session
a. Facilitating the Students to SelecLearning Materials and Manage

Learning

The meetingsn this cyclewere carried oubn April, 27"2019 and
May, 4" and 11" 2019.Thus we deliveredhe materials on Aj, 25" and

May, 2420109.

Vignette on Thursday, April 250 2019

Again, my collaborator and | delivered the learning
contents via WhatsApp group and Bluetooifhe learning
contents were related to vocabulary and explanation of day, date,
and vyear. Besides, we sent them vocabulary of family,
professions, and a voice ndtew to pronounce the words.

L 2 9= = Ll 39% & 13:25

e. Kelas Bahasa Inggris |

Bi, Kelas, Kelas, Kelas, Kelas, Kelas, Kel...

Thanks a lot

Thanks pak guru

APRIL 25, 2019
a4

Figurel8. Pronunciation ExamplUsing Voice Note

Based on the vignette above, before meeting for the cycle 2, my
collaborate and | continued to send the materials via WhatsApp and
Bluetooth on Thursday, April #52019. We sent them videos of vocabulary

and its pronunciation because this meeting would be used to build the
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student s6é v ocabulinaetation tebiogtaphp fignresu¥Yet; i at i on
some videos were not attached with its pronunciafiberefore | sent them

a voice note of my pronunciation as the additional learning sources.

Vignette on Thursday,May 2"9 2019

In this time | came to school to deliver the laarg contents
via WhatsApp group and Bluetooth because my collaborator
confirmed that she was sick today. The learning contents were
biography oReza Rahardian, Agnes Monica, and B.J. Habibi
| also providé information of other figures. Besides, | added
materials related to the usagefiofva s a n th sentences.o

Tusuf Habibie
known as BJ. Habibie
was bormn on 2S5 June 1936

Figurel9. Example of Biographical Recount Material

Then for the second meetinthie vignette above showed that | sent the
materials a few days before tface toface meetingHowever, for these
materials, | delivered them without help from my collaborator because she
was sick on that day. Thereforbgesides delivering the materials via
WhatsApp groupl came to school to share the matenaés Bluetooththat
all students could obtain the materiafdine and offline The materials shared
were biography figures mentioned in the previous meetivigreover
biography of other figures weedsodelivered e.g.Soekarno and Iko Uwais

to providemore choices for theirven learning.Another important material
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was the explanation of was and were. S@xganation videos of this topic

were also deliveretb the students at that time.

b. ClassroomLearning

1) Opening Activities

The sequences of the opening wehe same as the ptieus
meetings in which the students greete
together and we replied it. Then, | greeted the students in English, checked
their attendance list, and realed the goal of the meetingsowever, at
first meeting in this cycle| told the students thepeakingscore they
obtained when regelling their own holiday in cycle Meanwhile, at seond

meeting, | recalled them the lesson in previous meeting.

Paragraph 1, Vignette on Saturday, April 27 2019

Today, | continued the cycieto cycle 2 since the succesful
criteria was not achieved yeétgreeted them in English, checked
their attendance list aridld them the score acquired in speaking
test in order to motivate them to study harder. After that, |
revealed the goal of theeeting

Paragraph 1, Vignette on Saturday, May # 2019

.... As usual, | greeted them, checked their attendance list,
recalled what theydd learnt in previous meeting, and revealed
the goal of this meeting.

Paragraph 1, Vignette on Saturday, May 14 2019

€ . Before beginning the lesson, | greeted themecked
their attendance lisind told them that this meeting would be used
toassessthet udent s6 speaking perfor man
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2) Main Activities

a) Ensuring the Accessibility of the Materials Sent

For this cyclewe believed thaall studentsalreadyaccessdthe
materials deliveredincewhen lasked the students randomly regarding
the content of the videos sent, theguld answer the @stions
appropriate to the matafs sent.lt indicated that they learned the
materials at home. Of this findinge could say thathe techniques that
we mentioned previously were effective to figure out the accessibility

problems.

Paragraph 3, Vignette on Saturday, April 27 2019

Then, | askeddw many students had watched the video.
Immediately, all students raised their hafa. prove it, |
appointed them one by one to tell what they found in the video.
Luckily, the students answer the questions correctly. After
that, | asked for the studentbavwanted to voluntarily present
what they got from the videa .

Paragraph 2, Vignette on Saturday, Mayth 2019

Then, | asked who wanted to share biography figures
watched before. All students raised their hands. Heletee,
| chose 8 students respeely to present the biography figures
delivered previouslye .

b)Checking the Studentsd Comprehensi

We already sent various materjadsch as; family members, kind
of professions, names of day, date, year, biograpegmefigures, etc.
These materials were delivered a few days before face to face meetings.

Therefore, at face to face meet i ng
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comprehension by aslkgnthem randomly to answer some questions
related to the content of the videos. In this sense,Weeg required to
answer the questions orally. Besides, they were chosen randomly to

present the content of the videos.

Paragraph 3, Vignette on Saturday, April 27 2019

€ . Luckily, the students answer the questions correctly.
After that, | asked for the students who wanted to voluntarily
present what they got from the video. There were 6 students
presented the learning contents ordegly.

Paragraph 2, Vignette on Saturday, May # 2019

€ . All students raised their hands. Hend chose 8
students respectively to present the biography figures
delivered previously.

c) Providing Learning TechniquesSuggested by the Students

The learning activities for this cycle were discussion, game,
pronunciation practice, assignmeorial presetation, etcMostof these
activities were alog with the suggestion given by the students before
As pointed out abovel also assigned the students to do discussion
becauseat was imporant for students ttrain their speaking strategies
Besides,the students could increase their vocabulary mastery and

fluency when giving or asking opinion.

Paragraph 3, Vignette on Saturday, May & 2019

Next activity, | divide the students into some groups.
Then, | assigned them to discuss the usdgeas and were.
When observedhey gave and asked for opinioss.
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Another activity waggame.The game related to the use of day,
date, and year. Before beginning the game, the students were grouped
into 3 groups. Then, each of the group member wouldpetento
choose list of Indonesian sentences on the floor. After that, they wrote

the sentences on the whiteboard in turn with their group members.

Paragraph 3, Vignette on Saturday, April 27" 2019

Finally, we continued the instructional process with
game. | had providet)5 flashcards written with day, date, and
year in Indonesian. Before beginning the game, the students
were divided into 3 groups A, B, and These groups
competed to arrange and wrote on the whiteboard names of
day, date, and year found in the flashcardsé .

Dude Harlino lahir pada tanggal 2 Deseember 1|
Megawati menjadi presiden pada taridgfJuli 2001
B.J. Habibi menikah pada tanggal 12 Mei 19

Gusdur meninggal pada tanggal 30 Desember Z

Moreover, Istill found lots of mistakes e gar di ng t he
pronunciation. Therefore, | frequently led thémpronounce certain
wordsthat for the following meetingthey would not epeat the same

mistakes.

Paragraph 2, 3,Vignette on Saturday,May 4t 2019

e . Then, I higlighted some words that miss pronounced
and led the students to pronounced the words.

€ .. I highlighted the words and assigned the sttsltm
repeat my pronunciation.
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In addition, br their accuracy, | assigned them to answer several
guestions of the use of negative and interrogative sentences of was and
were. Finally, | assigned them to shaéne biography otheir idol to

their partnebefore reporting it in front of the classroom.

Instruction
Complete the following sentences!
+ He was a governor of Jakarta two years g

?

Then, at the end of the meeting, | assignedsthdents to come
forward one by one to #ll the biography of their idols. They were
guided with clues written on the whiteboard. When presenting their

idol, 1 observed them and gave scores to their performance.

ey
=9 a9 e @ -

Figure20. Assessing Speaking in Cycle 2
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3) Closing Activities; Self-reflection

The same as the previous cycle, | also invited the students to reflect
their own learning by involving them to conclude the lesson ofitee
and secondneetings. Ifcompared wh thepreviuos cycles, in Preycle,
the students didothave any opportunity for concluditige mateials they
obtainedand in Cycle 1, only some students involved teveal the
maerials they acquiredneanwhile for @cle 2, all studentsompetedo
shae the materials they obtainedBesides, the number of English
sentences produced increased drastically, even more students tried to

speak English fully although they frequently stopped speaking.

Paragraph 5, Vignette on Saturday, April 27" 2019

€ . | asked thestudents voluntary to share what they had
learned in this meeting. All students raised their hand. Then, |
chose 7 students to conclude the lesson for this meeting. Now,
5 students tried to use full English. Unfortunately, 3 students
frequently stopped s@king and asked the difficult words to
my collaborator and me. Meanwhile, 2 others stopped
speaking in few times and did continued speaking. Besides, 2
students combined both Indonesian and English. Seemingly,
they used English 40% and Indonesian 60%.

Paragraph 5, Vignette on Saturday, May 4 2019

e. . I asked them to conclude
Again, all students raised their hand then | randomly chose 6
students. All of them tried to use full English, unfortunately
they frequently stopped speag that my collaborator and |
decided to give assistances.
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3. Reflecting Session
a. The Content of theMaterials Sent

Paragraph 3, Vignette on Saturday, May 18 2019

... | asked the studenés A d-adik, bagaimana dengan videonya.

Do you ehpmpmegdiiat?el vy, s dYesesirrst udent
Very enjoy. Ya Pak. enjay Meanwhile, others sa@,Vi deony a

lebih menyenangkan Pak. Videonya lebih mudah Pak. Semakin
semangat belajar dengan video itu

The vignette above showed that the studentesddhe materials sent.
Before sending the materials, my collaborator and | analyzed numerous
videos and edited some of the videos t
willingness. In this regard, the studedi@med that the videos enhanced their

motivationtolearnl n ot her wor ds, the videos sui
b. The Accessibility of the Materials Sent

Forthis cycle, my collaborator anddid not findsignificantproblems
regarding the accessibility of the materials since we continugzhito?2
students with their friend and sent the materials via online and offflate?
students with broken smarth phone and others without internet connection
could access the materiaBeemingly the® techniqus were effective for

solvingtheaccessibity problems.
c. The Learning Activities in the Classroom

Based on my observation, the students became axiree in the
classroom since the activities provided based on what they wakiteof

them raised their hand for answering the questielzged tothe content of
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the materials senteven some of them asked me to add more questions
Besides they compted to share the materidisarned for each meeting.

also could be seen when they discussed the content of the materials with their
groupin which trey bravely talked even though they combined their language

and opened their dictionary

d The Studentso6 Aut onomy

Table 8. The Frequency of the Students' Choices in Cycle 2

No Statements A N D

1 || can set parts of speaking need 16 | 3 0
beimproved

2 | I can choose materialsto belearn 16 | 3 0

3 |1 have oppurtunity to giv¢ 14 | 3 2

suggestions to the learnir
activities in the classroom

4 || can determine my own speed| 17 | 2 0
learning
5 | can identify the improvement ¢ 17 | 2 0

my speakingerformance.

Questionnaire in Cycle 2

Doing self-reflection 0v0q0@,53% 89,47%
Managing learning 0v0q0@,53% 89,47%
Deter mi ni riglet383Feon.i ngé 73.,68%
Choosing learning materials 01000/15,79% 84,21%
Setting learning objectives 01000/15,79% 84,21%

0,00%20,00%#0,00%60,00%80,00%00,00%

Disagree m Neutral = Agree

Figure21. The Resulof Questionnagin Cycle 2
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The result of th@uestionnaireshowed that there was development of
the student sd aut obnglishyirst tie mbjeriey ofthe ng t o
students confirmed that they could set their own learning objectives when
learning using the flipped classroom. Of 19 students, 16 ol 8lstidents
claimed that they could set their own learning objectisanwhile, 3 or
15.79% studets were abstain and none of the students disagreed with it
These findings indicated that almost all students had the capability to set their

own learning bjectives.

Along with this the interview transcriptin Appendix 7/QWlay, 11"
2019/0Oshowedthat all students could set their goal in learning speaking.
However, the majority of the students aimed at improving their accuracy and
fluency in speaking Englh instead of focusing on their vocabulary mastery
and pronunciation. Il n other wor ds, t h

speaking became broader than before.

ID 03: Latihan berbicara biar lancar. Tidak seperti dutlulu.
(I neekd to enhance my speakingfluency through
practicing)

ID 08: Terkait dengan berbicara yang benar agar supaya
tidak takut berbicara(In term of my accuracythat | could
be more confident in speaking)

ID 09: Menaruh kata kerja menjadi kalimat karena biar tidak
takut salah.(Regarding the accuracy how we put verbs in
sentences)

ID 11: Untuk mengucapkannya karena saya masih belum bisa.
(My pronunciation because | still improperly pronourttihe
words)

ID 17: Peningkatan untuk berbicara secara lebih lancar
dengan orang lain(lt was related to my fluencyin speaking
with others)
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Second, the majority of the students admitted that they could choose the
materials to be watched. The same as the prior aspect, 16 or 84.21% students
agreed that they were capable to choose the relevant aimtersuit their
own learningobjectives Meanwhile, 3 or 15.79% studentBose the neutral
position Seemingly, this improvement occurred because by the materials
delivered were more suitable to the =

rigorously, even someere edited as the solutions of the previous problems.

In this vein, referring tothe interview transcript aappendix 7/C/May,
11" 2019P & Q, all studens said that they firstly opened all of tiieleos
sent Then, they watched the videos on by timeheck the contenéfter that,
they selectedomevideos that they preferred. Hence, in this casecould
say thathe students haaldequateapabilityfor selecting their own learning

materials.

ID 03: Dengan menonton video dan mendengar suara
mengeapkan kos&ata dari grup WA(Watching the video
and listening to pronunciation example in WhatsApp voice
notes). Dengan memilifmilh video yang dikirimkan lewat
WA.(Yes, | couldl chose the videos delivereth WhatsApp

group).

ID 08: Dengan menontonideo dari grup WA(Watching the
videos in WhatsApp groupMenonton videonya semuanya
terus memilihnya untuk nonton ladi. watched all videos
then chose them

ID 09: Menonton video dari pak guryWarthing the videos
sen). InsyaAlloh bisa. Membuka \8d-video itu terus milih
sendiri mau tonton yang mandinsyaAlloh, | could I
checked the video contents and chose thém

ID 11: Menghapal kat&kata dari video yang di WA(I
memorized the words through watching video in WhatsApp
group). Sedikit bisa Pak. Mencari vidaedeo yang menarik
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terus ditonton seringering.(Little bit, | could | checked for
the interesting videos then watched them frequent)y

ID 17: Saya belajar dengan menonton vidgo.studied

through watching the videodya. Saya mencari video yang

pas terus saya tontorfYes, | did | searched the proper

videos to be watchell

Third, the result of thguestionnaireevealed that mostwdents had

the opportunity to determin¢heir own learning techniqueby giving
suggestion for the learning activities in the classrabfror 73.68% students
claimed that they couldetermingheir own learning techniqueswas larger
thanin the previous cycleOn the other hand, 2 or 10.53% studetisagreed
with this. Moreover, 3 or 15.79% studentsre abstainThese result showed
that there was improvement of the students who could consider their learning
techniques. Howevesome students claimetiat they did not obtain ih
capability, while some others did navgtheir views. This problem happened

since | did noaask them individually to consider their learning techniques that

some students still did not have the improvement of this aspect.

In line with this, the result of my observation showed that the stsiden
agreed with the learning teclgoies suggested by their friend8hen they
were asked to reveal the learning activities preferred, most students gave their
suggestin by shouting loudly. Meanwhile, other students said that they

agreed with the activities

In addition referring to the interview transcript Appendix 7/May,

11" 2019/T, all students revealed that they had ¢fpportunity to consider
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their avn learning techniquesThis opportunity trained them in order to
determine their own learningctivities that in the future they will have the

capability to do it independently.

Collaborator: Apakah adik diberikan kesempatan menentukan
cara belajarnya? Bagaimana caranyd®id you have the
opportunity to set your own learnitgchnique® How?)

ID 03: lya, saat belajarboleh ngasi tau pak guru besok
belajarnya seperti apa. Saya senafigwas happy since the
teacher gave us chance to give suggestion for the next
meeting).

ID 08: Dengan mengangkat tangan dan mengasi tau pak guru
untuk kegiatan yang ak datang(By raising hand then giving
suggestion for next meeting).

ID 09: Alhamdulillah, karena pak guru memberikan kami

waktu untuk memberi tau kegiatan yang kami suka.
(Alhamdulillah, the teacher gave us time to convey activities
we prefered)

ID 11: lya betul. Kami mengasih tau pak guru di kelas pas
ditanya sebelum selesai belajaiYes, | did We told the
teacher what we wanted when the teaching and learning would
be ended).

ID 17: Ketika belajar, kami diminta memberi tau pak guru
mau belajar dengagame, tanya jawab, diskusi, dan ldain.
(When teaching and learning, we were asked to tell the teacher
what activities we wanted such as game, question and answer,
discussion, etc.).

Fourth, the majority of the students admitted that they could manage
their own learning. 17 or 89.47% students agreed that they were capable to
determine the speed of their own learnikiganwhile, 2 or 10.53% students
neither agreed nor disagreed withsthihis result indicated that there was

I mprovement of the studentsd capabilit
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In this vein, the interview transcrigts Appendix 7/Vay, 11" 2019/R
describedhat the students hdldefreedomto determine the places atiches
of their learningln relation to the speed of their learningtadentonfirmed
thathewatched the videosvery daythathewould getthe inputs many times.
Similarly, a student said that she brought her smart phone whenever that she
could watchthe videosvhenneededIn addition,a student revealed that she
re-watched the videos in éhmorningif she did not understand the contents
at night. Also, another student watched the videos after praying Ashar.
Meanwhile, for a student whitad good intéigence, she scarcelyatched
the videos because she could understand the materials easier. It was obvious

that the students had bettapability tomanage their own learning

Collaborator: Bagaimana adik mengatur pembelajarannya
ketika di rumah?(How did you manage your learning at
home?)

ID 03: Saya bisa mengulanggulang videonya setiap hafi.
could rewind the videoseveryday)

ID 08: Biasanya saya belajar sebelum tidur. Kalo tidak ngerti
videonya ditonton lagi sebelum berangkat sekofabsed to
watch the videos before going to bed. If | did not understand,
| re-watched them before going to schopl

ID 09: Saya bisa belajar dimanapun. Saya bawa HP terus
ditonton kalo mau belajar. (I could study wherever because |
used to bring my mobile phone so thatould watch the
videos if | wanted).

ID 11: Setelah solat ashar saya tonton videonya sampe lelah.
(I used to watch the videos after praying Ashauntil | felt
tired).

ID 17: Saya belajarnya tidak sering karena bisa lebih cepat
paham sekarang. Sayaenonton video pas malam séja.
rarely studiedhe materialdecause | could understandrtne
easier so thdtjust watched the videos at night)
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The last aspect, the same as the fourth aspect above, the majority of the
students claimed that they could delf-reflection. 17 or 89.47% students
agreed that they were capable to idgnthich parts of speakinthat already
improved.Meanwhile, 2 or 10.53%vere in neutral positiarit was relevant
with theresult of my observation that the number of the sttedemo raised
their hand for concluding the lesson increased in each meS$tiogly, there

was i mprovement of the studentsdé capab

Meanwhile, interview transcriptin Appendix 7/@lay, 11" 2019/U
revealedhatall students could articulate the improvement of their speaking.
In this regard, there was a student who argued that he felt there was
improvement in his fluency, although most students claimed that the
development of their speaking competence took placéeims of their

pronunciation and vocabulary.

ID 03: lya ada. Peningkatan tentang kekata dan
pengucapan.(Yes, | did Those were vocabulary and
pronunciation).

ID 08: Ada peningkatan. Peningkatan seperti cara
pengungkapar(Yes, | did It wasaboutpronunciation)

ID 09: Ada sedikit peningkatan. Semakin lancar dalam
berbahasa Inggrig(l felt a bit improvement in mfluency).

ID 11: Lumayan, peningkatan seperti kdsata, kata kerja,
kata benda, berhitung.(I felt more improvement in
vocabulary)

ID 17: lya ada. Serasa ada pegkatan pada vocabularyl
felt so.It was about vocabulary).
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Basedon theresultpointed outabovée he st udentsd capabil
charge aspectsof their own learning improvedit occurred since some
problems found were figured out collaboratively with the students. However,
some students still did not improve in some aspects of their own learning due

to lack of individual attention given.

Furthermoreaftercalculating the awvage number of the students who
couldtake charge ob-aspecif their own learningn this cycle We found
that the average numbeeached84.20%. It was larger than the average
number at the succesful criteftb.her ef or e, we assumed th
aubnomy was adequate for this degtie@twe decided to end tlresearch at

this cycle.

Regarding the findings in each cycle, it seemed that there was a gradual
I mprovement of the studentsd autonomy
Precycle, Cycle 1, and ¥le 2 although the improvement from Cycle 1 to
Cycle 2 did not radically occured if compared with the improvement from
Precycle to Cycle 1. This improvemeatcurred because the students were
facilitated to train their autonomy by giving them more freadio take
charge of aspects of their own learning. Therefore, teacher was no longer the
center of the studentsdé | earning but

center of their own learning.

As el aborated above, t he stimdent sé6

each cycle. This improvementdspicted in the chart below;
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Questionnaire in Preycle, Cyclel, & Cycle 2
Cyc §8ﬂ?%

%
o2 it 1o,
Cyc —1,880/%0%

0,
o 1 2%
Pre- 52,63%
cycl E 10,53%
e 52,63%

0, 0
000% 420004

10,00% GOR(/?O% . 80,00% 100,00%
-reflection anaging learning

m Determining learning techniqu@sChoosing learning materials

m Setting learning objectives

Figure22. The Resulbf Questionnae in Precycle, Cycle 1 & Cycl&

eeThe Studentsd Speaking Competences

Referringto thes t u d speakirsy&core iAppendix 9, it was found
thatthe st udent s&6 s pgmaduallydavglopeddrompGydleelnoc e
this Cycle. This improvement was alongith the development of the
student sd6 aut on o npglish Mhe meamscord wag67.21o0 s pe a

larger than in preycle and cycle 1.

100 6
50
Mean Score of Students' Speaking
Performance

m Pre-cycle mCycle 1 m Cycle 2

Figure23. The Mean Scosnf Speaking Performance
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Meanwhile, the students speaking catedocyeased from a very poor

speaking to sufficientevel. It was found tat mo s t

studentsdé sco

among 6669 that the scores were considered as a sufficient level. There were

47.37% students were regarded at this level. In addition, now, 36.84%

students could reach among-79 scores that their speaking performances

were considered as a good speaking level. On the other hand, none of the

students was categorizedaatery poor speaking level. It éepicted in the

table below.

Table 9. The Category of Speaking Performance in Cycle 2

Category Value | Frequenc| Percentage
Range y

Very good 80-100 0 -

Good 70-79 7 36.8%%0

Sufficient 60-69 9 47.3%

Poor 50-59 3 15.78%

Very poor 0-49 0 -

f. TheT udent s o

Perception on

t

he

| mpact s

After achieving the stcessful criterigon Saturday, May 182019 my

collaborator and administered a set of questionnaire in order to know the

student sa opvarr de gthieost udent so

perceptio

of the flipped classroom. The result of the questionnaire showed that the

students had a positive perception toward flipped classrdobmresult can

be seen below;
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Table 10. The Impacts of the Flipped Classroom

No Statements A |N|D
1 | receive a good overview on the topig 13 | 6 | O
2 | The teacher is dedicated 17 (2|0
3 | The teachepays more attention tme 13(6 |0
Flipped Classroom Impacts
ltem 3 =0:00%. 31,58% 68,42%
ltem 2 m0:00%10,53% 89.47%
ltem 1 =0:00%. 31,58% 68,42%
0,00%  20,00%  40,00%  60,00%  80,00%  100,00%
Disagree m Neutral = Agree

Referringto the result of thguestionnair@above, it was found that the

Figure24. The Flipped ClassrooQuestionnaire

were abstain
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majority of thestudents68,42%studentdelt thatlearning usinghe flipped
classroom gave a good overview on the topics lealh@hs because they
learned the materials previous days before the class hours. Additjdineitky
were 31.58% studentschose neutralSecond almog all students89.47%
studentsadmitted that the teacher was dedicatddnapplyingthe flipped
classroom in the instructional process.this regard, | did not act as the
materials presenter, but | felt like an assistant and mandgeeover, only
1053% students were abstaiRurthermore, isiilarly to the first item,
68,42% studentgelt that the teachepaid more attention téhem when

teaching usinghe flipped classroonMeanwhile, there wer&l.58%students




D. Discussion

As explained n the literature review,this research referretb aspects of
autonomous learning highlighted by Holec (1981) in which the students were
considered as autonon®learners if they hadcapability to set their own learning
objectives, choose learning materials, determine learning techniques, manage their
own learning and do seléflection. Referring to these indicatorshere was
i mprovement of t kircethethunber diit Sudlents whio conld my
takecharge of these aspects increased in each.cjliblenumbewas 23.16 in pre
cycle, 68.42 in cycle 1, and 84.20 cycle 2.Theradical improvement occurred
regarding the 3 aspects of | @ amoose n g, ma
learning materials, determine learning technigues, and manage their own learning.
These aspectwere dominated by the English teacher in-gyele. However, the
domination decreased after the implementation of the flipped classroom in cycle 1
and2. Astheresult,thet udent sé6 autonomy i mproved in

The i mprovement could be seen from th
independence in learning. If previously in traditional learning activities, they could
not learn if the teacher did notmain the materials at classroom. Now, they could
learn without fully depended upon their teacher because they learnt the materials
independently at home after the materials were sent. Meanwhile, at classroom, they
did not spend lots of time to sat anskéin to explanation as happened before, but
they were involved in a variety of learning activities for stthening their
comprehension and improving their speaking skill. However, they still required a

t eacher 0s cilitaot gpthea swn tedrimg, ef/ea thougkthe degree of the
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student s 6 veddronohonoemork levedto sedfcces/led autonomy level
as pointed out by Jones (1998, 379). Thet
be trained gradually in order to reach full autonomy andrabhstic immersion
level.

This findingwas in line witha research carried out bgng (2017}oward 90
university studentd-or flipping the classroom, Teng used WebQuest as the media
to provide the materials that the students independently accessudtérals via
internet. The findings showed thatl i pped c¢cl assroom promot ¢
autonomy when learning cressltural communication coursk.was also relevant
with the result of aesearch carried out by Han (2018an conducted a research
toward 11 ESL graduate learners. For flipping the classroom, the researcher used
Google Site as the media to deliver materials. This website should be accessed
independently by the students. The result of this research showed that the students
became morandependent in learning. FinaJlyt was concluded thatlipped
classroom i mproved the studentsd autonom

However, #though the result of researches mentioned above were relevant to
my findings, those were differetu this studyregarding the mdia for flipping the
classroom. Teng used WebQuest and Han used Google Site that should be accessed
independently by the students outside classroom. The media canlbiporated
because the students had adequate autonomy and competence for using technology.
The media could not be used Iin my resea
autonomy and competence in using technology. As the consequence, | delivered the

materials via WhatApp group and Bluetooth application.
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Moreover | found thatt he st udentsé autongavemy i n |
positive impact tatheir competence in speaking Engligefore beginning this
research, the studentsd spearypoorgithc ompet e
the mean scor&7.37. In this case, the instructional process aamsinated by the
English teacheHowever,after using the flipped classroom in cycle 1 anth2,
dominationof a teacher when instructional procdssreased. As the conseqoen
the student sd druthi® regam,ythe istadentseodtaired more
freedom to consider their own learning, mainly componentspeélsng to be
improved, materials for speaking, speakiaghniquesand strategies, the learning
environment, etcThese freedom gave affect their motivation to improve their
speaking competencA.s t he result, the studentsodé sp
to poorand sufficient levelvith the mean scores 53.1tlcycle land 67.21n cycle
2.

Meanwhile in relationt o t he studentsd perception
flipped clasroom the studentsperceived that the flipped classroom method
provided a good overview for the topics learnedhis regard, the materials were
delivered previous days before the class fidbiat they could access dedrn the
materials based on their willingness beftite classroom learningds the result,
they gotbetter preparation for classroom learning activital( 2012, as cited in
Enfield, 2013; Basal, 201El-Sawy, 2018)In addition the students perceived that
the teacher was very dedicatadd gave more attention tthhem n teaching and
learning process sincehen flipping the classroonas the temporary teacheny

job was not as the information preser(@ergamnn and Sasn2012), but lacted

127



as afacilitator, guide,and observer(Xu, 2013 Basal, 2015Ekmekci, 2017 EI-

Sawy, 2018).

E. The Limitation of the Study
This action research was carried out collaboratively with the English teacher
in order to develop the sthknglighdteadiZed aut ono
that the result ofthis study was not as perfect ag/ expectationdue to its
limitations.
1. Data Limitation
The data of this research were collected through addressing-Sikale
guestionnaires,structured interview, and observatioifhese techniques
seemingly could not <col | ecomprehbnsivelg at a of
This research ought temployed opemnded questionnaire, unstructured
interview, and checklist that could depict thietirec ondi t i on of t he ¢
autonomy.
2. Time Limitation
This research was caried out in the second semester of academic year
2017/2018. Unfortunately, ¢hschool was free in few times due to the National
Examination preparation, president election, etc. thatclassroom learning
should be postponed in few meetings. This condition slightly influenced the
student sd mot iBesaésjnuycollaorator ind bondudtedhgs.
research in 2 cycle hat we c o ulkagh youogselbr ¢ dohe 8, 199

degree in autonomy
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3. Technology Limitation

One of the major problems in this reseaichregard tothe netwotk
connection. Many students did not have a network connection when
downloading the materials delivereda WhatsApp group Therefore, my
collaborator and | s& the materials via Bluetoothpglication. Additionally,
formerly, when analyzing thgrior questionnairemoststudents admitted tha
they had a smart phone. However, when beginning the res€asthdents
claimed that their smart phone did not work well. Hence, we paired the students
with their friend that they could learn collaborativelyhese problems likely
hi ndered the i mprovement of the student
4. Learning Sources Limitation

My collaborator and | used to send the learning contentise form of
videos, word texg, and voice note Unfortunatelywe did not send the materials
in the form of otherrteresting méia, such as; slidgodcast, etdhat might be

more motivated the students to learn.
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CHAPTER V

CONCLUSIONS, IMPLICATIONS , AND SUGGESTIONS,
This chapter discusses the conclusions, implicati@ml suggestions

relevant to this research. The explanation of each point can be seen below.

A. Conclusions
Based on the previous findings and discussiflipped classroom method
provided more freedom to the students in learrsipgaking EnglishDue to the
freedom obtaied, they became more independent for carring out their own
| ear ni ng. Iiddependendeoultl benseen hen they were learning the
materials at home and involved in learning activities at classroom. ditlayot
fully dependupon the English teachas occurredbefore beginning this research.
The data revealed that the studentsod i nd:¢
to number of students who could take charge of their own learfiime average
number was 23.16 in piycle, 68.42 in cycld, and 84.20n cycle 2. Regarding
these findings, we concluded that flipped classroom method could improve the
studentsé autonomy in |l earning to speak |
In addition, their competence in speaking also improved in each cycle,
primarily at vocabulary mastery and pnamdation. The number of vocabulary
producedncreased when practicing their speaking in front of the classroom. Also,
the pronunciation was more appropriate if compared withcpeee speaking
performanceThe improvement also o& place on other elements like accuracy and

fluency. This improvement referred to the result of the speaking assessment in each
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cycle with the mean scoré¥.37, 53.11, 67.21 respectively that the category of
their speaking competence increased from § peor, poor, to sufficient level.
Seemingly, the improvement of the student
i mprovement of the students6é autonomy in
be concluded that the i mpintarenposgeakof t he
English gave positive impacts to their speaking competence.

Otherfindings indcated that the students hagbositive perception toward
the implementation of the flipped clagem in teachingThe studentperceived
that this metbd gave a good overview for the toplearned Besidesregarding
t he t e a cthegperéesvedrthatithe English teacher was more dedicated and
gave more attention tihemwhen theteaching and learning process. This positive
perception obtained begse a few days before face to face learning, the students
were delivered numerous materials that ¢
need. Then, for classroom learning activitesa temporary teacher, | asked them
the learning activities that theyanted and supported them to figure out problems

found in their learning.

B. Implications
Based on the findings of this studlge implications can be highlighted as follows;

1. Flipped classroom method is required to be applied due to its positive impacts
in the pedagogical field
2. Autonomous learning required to be trained gradually that the students can

learn more independently without a teacher.
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3. The st motivatiort tg Iéarn more independently is requideg to the
great responsibility for taking chge of their own learninglt might be
i mpossible to develop the studentsd au
to be autonomous learners
4. Teachersod6 readiness are required befor
required to be more active outsidasgroom for finding and editing learning
sources that suit to studentsod need. \
sure that materials are accessible to all students. In addition, they are required
to have a big plan for classroom learning activitiegt caninvolve all
students to learn more actively.
5. School sbés supports ar e remar kabl vy i m
flipped classroom. The policy that allows the students to bring their smart
phone is helpful since some students who do not have the mketwo
connection can obtain materials via Bluetooth application. Moreover, the
availability of the network connection at school w#lupport the

implementation othis method.
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C. Suggestions

Based on the conclusisof the study, several suggesti@sadressed to the

Headmaster, Englsihaeher, and other future researchers.
1. Tothe Headmaster

The headmaster should facilitate the dlassn with various feasible
technologieshat might encourage the students for learning more autonomously.
Also, he entailsto gradually evaluate the competence of the English teachers
who taught at the school that if requiteglcars et t he Engl i sh teach
program. Thigorogram willbeb ene f i ci al for upgrading t
skill in teaching. Aditionally, the headmaster should motivate teglish
teachers to be moreriavative teachers that thejo not apply monotonous

teaching methasd
2. To the English Teacher

The English teacher shouleegin to set her teaching objectine longer
for transferring knowledge, but fodevelopngt he st udentsdé auto
learning that the studentsn belifelong leaners in the futureMoreover, she
need to involve the students in thastructional process with more attractive
activitiesthat the teaching and learning process become more thodenered
Also, sheshould be more innovative in teaching by incorporating various media
and teaching methed hat suit to the studentsod nec¢
reflection of her teachingepiodically that she becomes more professional

teacher in the future.
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3. To Future Researchers

Thisstudyaim&at | mproving the studentso aut
by applying the flipped classroom methiodvard the tenth grade students of a
private vocational high schadlhe future researcher might carry out a research
in recard todevelopt he st ud e n toshérskilubly ionplemenging ithis
instructional method. Besides, it demanded to find dumore perceptionof
Indonesian EFL learnersn impacts of the flipped classroom methiodtheir

learning
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