CHAPTER IV

FINDINGS AND DISCUSSIONS

This chapter covers two sections: findings and discussions. The finding
section includes the data findings about values found in the textbook and how
those values are represented through tasks, texts and images. The discussion
section explains the interpretations of the findings and their connections to the

existing theories and research.

A. Findings
1. Character Values in Pathway to English for Peminatan Program Grade

Xl

After examining the textbook, it was discovered that the textbook
contained twenty-seven character values. Twenty character values are taken from
Curriculum 2013. The character values include religiosity, honesty, tolerance,
discipline, hard work, creativity, independence, democracy, curiosity, nationalism,
patriotism, appreciation of achievement, friendliness, love of peace, reading
interest, environmental awareness, social awareness, responsibility, integrity, and
cooperation. In addition, textbook writers also integrate other universal values
including goalsetting, courage, initiative, gratitude, optimism, self-control, and
confidence.

Among all the character values, responsibility is the most frequent value
that appears in the textbook. This value is promoted through all tasks and several

texts and images. The least values which appear in the textbook is goal-setting.
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These values only appear in learning activities. All the character values are
presented in the following table.

Table 25. The Frequency and Percentage of Character Values in
Pathway to English Grade XI Peminatan Program

No Character Values Frequency of Percentage
character values
1 | Religiosity 8 0.67%
2 | Honesty 31 2.61%
3 | Tolerance 96 8.01%
4 | Discipline 9 0.75%
5 | Hardwork 48 4.05%
6 | Creativity 49 4.13%
7 | Independence 229 19.32%
8 | Democracy 77 6.49%
9 | Curiosity 11 0.92%
10 | Nationalism 21 1.77%
11 | Patriotism 12 1.01%
12 | Appreciation of 7 0.59%
achievement
13 | Friendliness 104 8.77%
14 | Love of Peace 11 0.92%
15 | Reading interest 11 0.92%
16 | Environmental 11 0.92%
awareness
17 | Social awareness 23 1.94%
18 | Responsibility 236 19.91%
19 | Courage 5 0.42%
20 | Initiative 6 0.50%
21 | Gratitude 4 0.33%
22 | Optimism 3 0.25%
23 | Self-control 2 0.16%
24 | Integrity 2 0.16%
25 | Confidence 88 7.42%
26 | Cooperation 80 6.75%
27 | Goal-setting 1 0.08%
Total 1185 100%

The written texts contain twenty-four character values. Nineteen character

values were taken from Curriculum 2013. In addition, the textbook writers also
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integrate five character values that are not part of Curriculum 2013. The character
values are courage, initiative, gratitude, optimism, self-control. The most frequent
values which appear in written texts are social awareness and friendliness. On the
contrary, character values that appeared less frequently were independence and

democracy. Character values in written texts are presented in the following table.

Table 26. The Frequency and Percentage of Character Values in Written

Texts
No Values Frequency Percentage
1 | Religiosity 5 3.5%
2 | Honesty 7 4.9%
3 | Tolerance 10 7%
4 | Discipline 7 4.9%
5 | Hardwork 8 5.6%
6 | Creativity 3 2.1%
7 | Independence 1 0.7%
8 | Democracy 1 0.7%
9 | Curiosity 3 2.1%
10 | Nationalism 9 6.3%
11 | Patriotism 5 3.5%
12 | Appreciation of 4 2.8%
achievement
13 | Friendliness 16 11.2%
14 | Love of Peace 10 7%
15 | Reading interest 2 1.4%
16 | Environmental 8 5.6%
awareness
17 | Social awareness 16 11.2%
18 | Responsibility 6 4.2%
19 | Courage 4 2.8%
20 | Initiative 6 4.2%
21 | Gratitude 4 2.8%
22 | Optimism 3 2.1%
23 | Self-control 2 1.4%
24 | Integrity 2 1.4%
25 | Confidence - -
26 | Cooperation - -
27 | Goal-setting - -
Total 142 100%
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Tasks were also laden with values. Character values that were integrated
into tasks include honesty, tolerance, discipline, hard work, independence,
creativity, democracy, curiosity, patriotism, nationalism, appreciation for
achievement, friendliness, reading interest, environmental awareness, social
awareness, responsibility, and cooperation. These values are taken from
Curriculum 2013. A universal value that integrated into learning activities is
confidence and goalsetting.

Among all values in activities, responsibility appeared the most frequently,
but discipline and goal-setting appeared less frequently. Character values from
Curriculum 2013 which were not found in tasks include religiosity, integrity, and
love of peace.

Table 27. The Frequency and Percentage of Character Values in Tasks

No | Character Values | Frequency Percentage
1 Religiosity - -
2 Honesty 21 2%
3 Tolerance 83 8.1%
4 Discipline 1 0.1%
5 Hardwork 39 3.8%
6 Creativity 46 4.5%
7 Independence 226 22.5%
8 Democracy 76 7.5%
9 Curiosity 8 0.7%
10 | Nationalism 10 0.9%
11 | Patriotism 6 0.5%
12 | Appreciation of 3 0.2%
achievement
13 | Friendliness 79 7.8%
14 | Love of Peace - -
15 | Reading interest 9 0.8%
16 | Environmental 1 0.09%
awareness
17 | Social awareness 3 0.2%
18 | Responsibility 227 22.6%
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19 | Courage - -
20 | Initiative - -
21 | Gratitude - -
22 | Optimism - -
23 | Self-control - -
24 | Integrity - -
25 | Confidence 88 8.7%
26 | Cooperation 77 7.6%
27 | Goal-setting 1 0.09%
Total 1004 100%

Images also contain character values from Curriculum 2013 and universal
values. Character values from Curriculum 2013 which were found in images
include religiosity, tolerance, independence, nationalism, patriotism, friendliness,
peace-loving, reading interest, environmental awareness, social awareness,
discipline, cooperation, and responsibility. In addition, images also displayed
universal character values such as courage.

Among all the values that appear in images, Friendliness appeared the
most frequently. Courage, religiosity, and love of peace appeared less frequently.
In addition, character values from Curriculum 2013 that are not found in images
include hard work, honesty, creativity, democracy, curiosity, appreciation of
achievement, and reading interest.

The frequency and percentage of character values in images are presented

in the following table.
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Table 28. The Frequency and Percentage of Character Values in

Images

No Character Values Frequency | Percentage
1 | Religiosity 1 3.57%
2 | Honesty - -

3 | Tolerance 2 7.14%
4 | Discipline 1 3.57%
5 | Hardwork - -

6 | Creativity - -

7 | Independence 2 7.14%
8 | Democracy - -

9 | Curiosity - -
10 | Nationalism 2 7.14%
11 | Patriotism 2 7.14%
12 | Appreciation of - -

achievement

13 | Friendliness 7

14 | Love of Peace 1 3.57%
15 | Reading interest - -
16 | Environmental 2 7.14%

awareness
17 | Social awareness 3 10.71%
18 | Responsibility 3 10.71%
19 | Courage 1 3.57%
20 | Initiative - -
21 | Gratitude - -
22 | Optimism - -
23 | Self-control - -
24 | Integrity - -
25 | Confidence - -
26 | Cooperation 1 3.57%
27 | Goal-setting - -
Total 28 100%

2. Character Values in Written Texts
a. Religiosity
Textbook writers instill religiosity value through narrative texts, a

hortatory exposition and a song. Most of those texts incorporate religiosity value
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through story characters and a song lyric which are related to God as well as
information about problems in the society which are related to differences of
beliefs.

Religiosity value in relation to God was found in narrative texts and a song
lyric. In narrative texts, the integration of religiosity value is through story
characters who had faith in God or other supernatural beings. Look at the
following example of text which is taken from the story of Hansel and Gretel.

He (Hansel) went back and said to Gretel, “Be comforted my dear little
sister, and go to sleep. God will not desert us.”

(AIT/9/86)

In this story, Hansel comforted and convinced Gretel that God would not abandon
them. Hansel’s words show his strong belief in God.

Religiosity value in relation to God was also found in a song by Mariah
Carey. The song lyric that shows the singer’s belief in God is shown in the

following example.

Lord knows dreams are hard to follow
But don’t let anyone tear them away
Hold on

There will be tomorrow

In time you’ll find the way

(LA/4/188)

Religiosity value in relation to differences of beliefs is integrated in a
hortatory exposition. The text highlights the conflict between believers and non-
believers about natural disasters. The formers believe that natural disasters are

punishment from God, but the latters do not believe that natural disasters are an
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act of God. The former belief represents theism and the latter represents atheism
and agnosticism. The text writer does not justify one of the beliefs. Rather, it
suggests all people put negative things aside and focus in helping the victims of
natural disasters. The suggestion to respect and tolerate differences of beliefs is
the teachings of any religions in order to maintain peace in society.

It is quite surprising that the writers mention atheism and agnosticism
considering those beliefs are not supported in Indonesia. Perhaps the goal to
highlight this topic is to open students’ minds about the differences of opinions
and beliefs in the society, and appreciate those differences in order to maintain
peace.

The text discussed above is the only text in this textbook which relates
environment with God. Material developers/textbook writers use many topics
related to environment in other hortatory exposition texts but they do not relate the

act of preserving the environment as a way of appreciating God’s creation.

b. Honesty

Honesty value was discovered in dialogues, a narrative text, a
recommendation letter, a complaint letter and a hortatory exposition. The
integration of honesty value in dialogues and narrative text is through story
characters who are honest about their problems and ask for suggestions from other
people. The following example is taken from one of the dialogues in this
textbook.

Kadek : I have a terrible toothache. What would you advise?

Putu : I suggest you take an aspirin.

Wayan : But, | suggest that you should go to a dentist.
(AIT/7/7)
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In the dialogue, Kadek tells her friends about her problem and they help
her by giving suggestions. Not only does this dialogue teach students about how
to ask and give suggestions in English but also it gives a message that students
should be honest about their problems so other people can help them.

Honesty value is also emphasized by enabling students to read and learn
about text types which accentuate writers’ honest feelings, judgment and
experiences, such as letter of recommendation and a complaint letter. Letters of
recommendation and complaint letters naturally possess honesty value because
they contain senders’ personal experiences and opinions. In writing a letter of
recommendation, a referee describes qualities and skills of an applicant based on
the referee’s views and personal experiences. Thus, a referee should be honest
about his/her opinions and experiences so the institution where the applicant
applies for can make a correct decision.

Unlike letters of recommendation, a complaint letter contains senders’
uncomfortable experiences about a service or a product. Complaint letters are
addressed to service providers or seller of products in order to get problems
resolved. An honest complaint letter will help service providers or sellers of
products improve the quality of their service and products. The following example

was taken from a complaint letter about school toilets.
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Dear School Commirttee,

I'm writing this letter to complain about the roilets in our sche,

especially the one on the second Hoor. Many students use the roiler
they don’t care about cleanliness.

The coilets are terrible. They are dirty, smell bad and often d
have enough water. Somertimes, | also find tissues and the remais
women'’s napkins on the floors of the toilets. The roilet users don’t dumy
the rubbish in the proper place, although a dustbin is available in th

cormer.

(AIT/24/170)

Honesty value is also integrated in a hortatory exposition about student
brawls. The text discusses fights which happen among students and suggests that

students should tell a grown-up about their problems with other students.

c. Tolerance

Tolerance values found in this textbook were associated with cultural
diversity and opinion differences. Tolerance value in relation to cultural diversity
was discovered in a hortatory exposition, report texts, leaflets and a flyer.
Hortatory exposition text which discusses cultural diversity suggests that
Indonesians should appreciate cultural diversity in Indonesia in order to avoid
separatism. Report texts, leaflets and flyer give messages about cultural diversity
by providing information about certain event and products which belong to
different cultures, such as garage sales, home remedies, chopsticks, etc.

The following example is taken from a leaflet which advertises a

restaurant menu.
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Gourment Evenings
Once a month on a Tuesday
A five course gourmert dinner

$20.00 per head

(LA/1/125)
Based on the flyer, the restaurant gives a glass of wine to every customer.

Drinking wine is very uncommon for most Indonesians. This is because the
majority of Indonesians are Muslims and they are forbidden to drink any kinds of
Alcohol. However, Alcohol is very common in western society which views
alcohol as stress relief and social norm. Informing students about the difference of
habits and beliefs will open their minds and encourage them to appreciate the
diversity.

Tolerance value associated with cultural diversity was also found in a
section named Cultural Awareness. This section provides an explanation about
the differences between Indonesian and English in terms of tense system. In this
way, students do not only learn about English tense system but also appreciate the
uniqueness of languages.

Tolerance value associated with opinion differences was discovered in a
hortatory exposition and a poem. The hortatory exposition discusses why people
should set a good example for others. In this text, the writer suggests that people
should respect others’ opinions, regardless they share the same opinions or not.

Tolerance value is also integrated through a poem which tells a story about blind
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men who had long arguments about the shape of an elephant. Each blind man
strongly believed that they were right and wanted their friends to agree with their
opinions. This poem delivers a message about the importance of respecting
opinion differences in order to maintain good relationship with other people.

d. Discipline

Discipline value was discovered in a descriptive text, narrative texts, a
hortatory exposition and a complaint letter. Those texts apply topics about
achievement, education, war, road safety and environmental issues. In descriptive
texts and a narrative text, discipline value is integrated through story characters
and public figures who work hard in doing their jobs and accomplished several
achievements. The example of discipline value can be seen from the following
narrative text.

My mother has been editing articles for Japanese newspapers for almost 10
years. She edits the articles every Saturday before she emails them to
editor, yet she does not earn much money.

(AIT /13/28)

The character “my mother” in the narrative text is a disciplined and
responsible employee. “My mother” works as an article editor. She edits articles
every Saturday even though she does not receive much money from her employer.
This means that she understands her duty as an employee and is discipline in
performing her job. Through “my mother”, students can learn that accepting a job
means accepting the responsibilities that come with it. Thus, being disciplined in

doing a job is a way to fulfill the duty of an employee.
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Besides portraying disciplined story characters and public figures, the
importance of being discipline is highlighted by giving examples of bad events
that happen because of indiscipline. The example of discipline value on text is in
the following hortatory exposition text.

Look at the bold and reckless motorcycle riders riding against the flow,
modifying the exhaust pipe to create noise. They always act as if they own
the streets. All this happened due to weak law on high ways and inaction
by the authorities. The death toll on the streets has already greatly
increased.

To reduce death from traffic accidents, | think the police should conduct
traffic operations twice a month. Law enforcement officers should ensure
that traffic rules are obeyed by road users.

(LA/3/156)

This text explains that riding motorcycle recklessly and inaction by the authorities
endanger the riders’ safety. In addition, the text writer also suggests that law
enforcement should be disciplined and apply traffic rules to all road users. This
text makes students aware of the importance of discipline and encourages them to

obey rules.

e. Appreciation for Achievement

Appreciation for achievement was discovered in a recommendation letter,
a descriptive text and a narrative text. Recommendation letters naturally carry this
value because the purpose of this text type is to recommend an applicant to an
institution. A recommendation letter is usually written by a referee who is
satisfied by an applicant’s performances and thinks that his/her skills will benefit
an institution. Look at the following example of a recommendation letter which is

written by a teacher of Dynamic Meteorology class.
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Dear Ms. Marianne,

I am writing to recommend Elizabeth Zane for an internship. She was my
students in Dynamic Meteorology Class last semester and she performed
satisfyingly in the class.

Gaining the highest grade in the class shows her accomplishment. This
was a reward for studying hard to understand the intricacy of atmosphere
without complaining. She used to put a smile on her face when striving to
complete her stack of assignments. She also won a national forecasting
competition. Her positive attitude was unrivalled compared to students in
her class. Despite her priority in studying, she distinguishes herself by

showing compassion to others by helping classmates in need. It explains
why they like to have her around

Zane’s caliber and keen mind in dynamic meteorology encourages me to
recommend her for the internship.

Regards,
Agung Susanto
(LIT/17/15)

In this recommendation letter, the writer tells his experiences when
teaching Zane in his class and his judgments about Zane’s skills and attitudes. It
seems evident that the writer is satisfied with Zane’s performances and
appreciates her accomplishments. This letter of recommendation sends a message
to students that they should work hard in their studies because all their hard works
will pay off someday.

The integration of appreciation of achievement value in descriptive and
narrative texts is through story characters which have accomplished several

achievements in their studies and jobs. For example, Act it out section in chapter
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two provides a descriptive text which tells accomplishments of an Indonesian
song writer named Mira Lesmana.

Mira Lesmana is an Indonesian song writer, film director and producer

born on 8 August, 1964. She is a daughter of a musician, Jack Lesmana

and a sister to a jazz pianist, Indra Lesmana. She had already written her

first song when she was sixteen years old. She also has been interested in

film since she was in Australia with her family. She has been doing a lot of

film work, writing songs, directing a documentary serial and producing

successful films since returning to Indonesia and graduating from Jakarta

Art Institute.

(AIT/13/29)

Mira Lesmana has achieved several accomplishments since she was sixteen years
old. Her accomplishments prove that she is ambitious, hardworking and
determined to succeed. It is obvious that material developers/textbook writers
intend to motivate students to work hard and strive in their studies through a
descriptive text about Mira Lesmana.

f. Hard Work

Hard-work value was discovered in a descriptive text, a recommendation
letter, a news report, a hortatory exposition, a song lyric and narrative texts. Hard-
work value is integrated through story characters, public figures and employees
who are dedicated in doing their jobs despite having difficulties and accomplish
several achievements. The example of hard work value can be seen from the

following news report.

Seven men have been trapped in a mine for twelve hours. Until the news
aired, a rescue team is working to evacuate them. The team is facing
difficulties in rescuing them because they cannot use explosives. The head
of the rescue team decided to drill a hole in the west side of the mine and
now they are working on it.

(LA/3/40)
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From the news report, we know that members of the rescue team face difficulties
rescuing the victims, but they do not give up until they find the solution. The
rescue team’s efforts to save the victims display hard-work value.

Hard-work value is also integrated in a song lyric which brings up theme
about pursuing goals and dreams. The example of hard work value can be found
in the following song lyric.

| have a dream, a fantasy
To help me through reality
And my destination makes it worth the while
Pushing through the darkness still another mile.
(AIT/14197)
This particular lyric is an encouragement for people for not give up their dreams,
but rather, to continue working hard because the “destination” or the dream makes

it all worthwhile. From this song, students can learn to appreciate their dreams and

all the struggles they will experience in the process of achieving their dreams.

g. Independence

Independence value is one of the values which appear less frequently in
written texts. This value is promoted by providing learning strategies which will
help students in enhancing their language skills. The following strategies are

provided in the textbook.

Patricia Wilcox Peterson suggests four things to overcome the problem of
studying the past perfect, present perfect, and future tense.

1. Understanding the timeline of each tense.

2. Understanding the difference between punctual verbs and durative
verbs.

3. Understanding the difference between frequency and end point.
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4. Understanding the time market of each tense.
(LIM/-/24)

By providing these strategies, material developers/textbook writers
encourage students to be autonomous learners who do not depend entirely on their
teachers. They can use these strategies to enhance their language skills.

h. Creativity

Creativity value was discovered in brochures with themes about
entrepreneurship. The writer of these brochures persuades readers to join short
courses for improving their business skill. One of the brochures can be seen

below.

Unleashing
Entrepreneurial Spirit
< o W J cat ry and

On: Thursday., 26 Seprember
From: 8.30am to 10.00am P
At: the John T. Gregorion Centef
330 Helen Streer, Linden, New ”:'A

(LA/2/126)

In this brochure, the writer uses a phrase “continuing our journey toward
creativity and innovation”. This phrase is used to convince the readers that
creativity and innovation are needed to become a successful entrepreneur and

therefore joining this short course will inspire creative and innovative thinking.
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This brochure delivers a message to students that they should keep improving
themselves and learning from others in order to be creative and innovative.
Creativity value was also found in Cultural Awareness section in chapter
four. This section contains explanation about riddle poems. In this section,
material developers/textbook writers encourage students to make riddle poem by

convincing them that they have the creativity to do so.

i. Democracy
Democracy value is only integrated in a poem which tells story about blind
men who had different opinions about the shape of an elephant. The blind men
argued because they believed that their opinions were right. This poem delivers a
message about the importance of respecting opinion differences. Appreciating
opinions of other people in order to maintain peace is one of the indicators of
democracy value. The example of the poem can be seen below.
And so these men of Indostan
Disputed loud and long,
Each in his own opinion
Exceeding stiff and strong,
Though each was partly in the right,
And all were in the wrong
(L1T/13/68)
J. Curiosity
Curiosity value is discovered in ways to say it sections which contain
explanations about materials. Material developers/textbook writers integrate this
value by mentioning the name of famous products in order to arouse students’

curiosity. The effort to arouse students’ curiosity can be seen in the following

example.
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This is the sentence pattern to make recommendation.
Recommend/recommended + gerund/noun

e.g. Gone with the wind is a good novel. Mr. Durham recommends reading
the novel.

In this sentence example, material developers/textbook writers mention a
novel entitled gone with the wind. This novel is written by Margaret Mitchell in
1939 hence, it is possible that a lot of students are not familiar with this novel.
Mentioning this novel will arouse students’ curiosity which encourages them to
find more information about the novel. In addition, material developers/textbook
writers also use an adjective of quality in describing the novel in order to convince
the students that the novel is worth reading.

Besides brochures, curiosity value was also discovered in a poem about
blind men and an elephant. The poem tells story about six blind men from
Indostan who went to see an elephant who were curious about the shape of it.
Logically, it is impossible for blind men to know the shape of an elephant only by
touching it. However, their curious minds stimulated them to learn about the
elephant despite their blindness. The story about the blind men contain a message
that physical disabilities should not stop us from learning and being curious about
everything around us.

k. Environmental Awareness

Textbook writers instill environmental-awareness value in a poster, a
complaint letter and hortatory expositions. The poster and complaint letter
mention environmental issues that happen because of waste. Discussing

environmental issues can raise students’ awareness about the real conditions of
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their environment. In addition, hortatory expositions also discuss environmental
issues which are caused by waste and recommend several solutions to overcome
the issues. One of the examples of hortatory exposition texts which contain
environmental value can be seen below.

However, food stalls on the pavements surely spoil the view of the city.
Moreover their waste, such as the remains of food and the washing water,
and used eating utensils are dumped into the gutters. This will lead to
blockage of the drain. It is time for the pavements to be reclaimed for
walkers. Pavements are for pedestrians. Food stalls should not stand on
pavements. The city authorities should impose a regulation against the use
of sidewalks for food stalls.

(LA/9/150)

I.  Friendliness

Material developers/textbook writers instill friendliness value in a recount
text, a poem, short dialogues, short monologues and narrative texts. In short
dialogues and monologues, friendliness value is discovered in the selection of
words the speakers use to communicate politely to their interlocutors. Look at the

following dialogue between a receptionist and a customer.

Receptionist : Twenty Four Seven Clinic, good morning.

Patient : Good morning. This is Krishna Kumar. Could |1 make an
appointment with doctor Gunawan?

Receptionist : Hold on, please. Let me check his schedule. He will be in
his office at five o’clock tomorrow afternoon.

Patient . Is half past five tomorrow okay?

Receptionist : That’s fine. Would you repeat your name, please?

Patient : Khrisna Umar.

(AIT/16/116)

109



In the short dialogue, the patient and the receptionist say polite expressions
when they make requests. For example, the receptionist says “Would you repeat
your name, please?” to her customer in order to sound polite. In addition, the
patient also says “could I make an appointment with doctor Gunawan?”” when he
wants to make an appointment. In their situations, it is possible for them to say
“repeat your name” or “make me an appointment with doctor Gunawan” because
those expressions have similar meanings with the former expressions. However,
the latter expressions are avoided because they are considered rude. This short
dialogue teaches students that friendliness is important to build good relationship
with other people.

Friendliness values are integrated in narrative texts through story
characters. Some story characters serve as role models for friendliness value. For
example, Hughie from The Model Millionaire is described as a handsome man
who was kind with everyone. His friendliness and kindness made men and women
like him. This story character ended up getting reward because of his kindness.
The story of Hughie delivers a message for readers that they should be kind and
friendly to other people.

Hughie Erskine was a very good-looking young man. Men and
women liked him very much because he never said an unkind word
about anyone. But he was not rich and clever. He was always
changing his job.

(LA/4/76)

Some story characters are also used as a reminder for students to avoid

saying hurtful words to people. For example, Antonio from The Merchant of
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Venice experienced a bad event because he ridiculed and spat on Shylock’s face.
It is possible that Shylock would have been kind to Antonio if he had not upset
him. The story of Antonio and Shylock delivers a message that we should avoid
being rude to people because bad behaviors always come with bad consequences.
The story of Shylock and Antonio can be seen below.
Shylock in a wealthy man. When Antonio and Bassanio went to ask him
for help, he enjoyed the moment to have Antonio in his hands. However,
Antonio had ridiculed and spat on his face once on the street, Shylock
would never forget it. He would help them under one terrible condition. If
Antonio could not double the money in three months he would have to pay
with a pound of his own flesh. Antonio accepted the treatment because he
was convinced that his ships would arrive at the port of Venice with many
riches in time. Unfortunately, he was wrong and he was not able to pay the
loan.
(LA/L/74)
Friendliness value is also integrated in a song about the importance of
friendship. Lyrics of the song tell the song writer’s feelings when his friend/s
comfort him and help him become strong during his struggle. Through this song,
listeners can learn about the power of friendship and the importance of
empathizing with other people’s misery.
Besides using texts and song, material developers/textbook writers also
instill friendliness value by providing guidance about proper telephone etiquette.
For example, material developers/textbook writers recommend that students

should speak in a polite tone and always bid farewell before hanging up the

phone.
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m. Social Awareness

Social awareness value is integrated in texts which discusses the effects of
social and environmental problems to people. For example, a hortatory exposition
text discusses the negative impacts of giving money to beggars. In this text, the
text writer shows his/her concern about beggars who regard begging for money as
a job and use children to get people’s sympathy. Thus, he/she recommends that
people should stop giving money to beggars because it takes away their
motivation to work. It is evident that the text writer cares about what happens in
her society and tries to raise awareness about the effects giving money to beggars.

Such is the social awareness also shown in a leaflet about a fashion show.
It is clearly stated in the leaflet that the goal for the fashion show is to promote
economic independence of disadvantaged women by providing professional attire,
a network of support, and career development tools to help women thrive in work
and in life.

Aside from hortatory expositions and leaflet, material developers/textbook
writers also instill social awareness value through story characters who care about
and help people in need. For instance, The Nightingale and the Red Rose tells the
story of a female bird who knew about a young man’s problem and decided to
help him. The female bird’s action shows social-awareness value. The part of

story which indicates social awareness value is displayed below.
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On the rooftop of the student’s room, there was a nightingale bird with a
beautiful voice. Every morning she sang a song for the student. She loved
him, but he did not know that. She felt his sadness and joy. That day he
was so sad. She took pity on him. She flew away to an island to find a red
rose, but she failed. She asked yellow roses where she could find the red
one.

(LIT/17/98)

Social-awareness value is also emphasized in recount text, a news report
and a short dialogue. For instance, a short recount text tells the writer’s experience
when he gave a ride to a stranger. In addition, a news report gives breaking news
about a rescue team who worked very hard in saving miners. Even though the
rescue team had difficulties, the team did not tell their hardship so the miners did
not lose hope. Furthermore, in a short dialogue, two story characters talk about the
importance of donation to the victims of natural disasters. These texts do not seem
too didactic about moral values. However, they still raise awareness about the
importance of social awareness value.

n. Patriotism

Patriotism value was discovered in texts which emphasized the importance
of respecting cultural differences and gave information about the wealth of
cultures in Indonesia and other countries. For instance, in hortatory exposition, the
text writer lists several reasons why respecting other cultures is important and
persuades readers (especially the government) to teach the young generation about
the importance of cultural identity. In addition, more information about the wealth
of cultures can be found in a report text which informs readers about home

remedies from various countries. Similarly, the pamphlet and leaflet also contain
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patriotism value because they advertise Indonesian cuisine and convince readers
to buy local products to support local businesses.

Material developers/textbook writers also integrate patriotism value in one
of the sections named Cultural Awareness. In this section, material
developers/textbook writers explain English tense system and why it is difficult
for Indonesian students to understand it. This section does not enable students to
learn about the English tense system but also makes them realize that every
language is unique thus they should appreciate other languages and their own
language.

0. Nationalism

Nationalism value was found in texts which emphasized the importance of
appreciating cultural identities and gave information about the wealth of cultures
in Indonesia and other countries. This value is integrated into a hortatory
exposition text. The text provides arguments about the importance of respecting
cultural differences and encourages readers (especially the government) to teach
the young generation about the importance of cultural identities.

In addition, the information about the wealth of cultures can be found in a
report text which informs readers about home remedies from Sri Lanka,
Indonesia, India, Japan, German, and Russia. Furthermore, pamphlet and leaflet
also contain patriotism value because they advertise Indonesian cuisine and
convince readers to buy local products to support local businesses.

Aside from appreciating cultural products and identities, nationalism value

is also related to natural preservation. Some texts raise awareness about
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environmental issues and the importance of preserving the environment. For
example, a hortatory exposition text discusses problems related to garbage and
provides a solution to keep the environment clean. In addition, a poster is also
used to raise awareness about the amount of waste in a landfill. The following text
is one of the examples of nationalism concerning natural preservation.

A clean city depicts the cleanliness and the health of the environment and

society. Many efforts are implemented to achieve a clean, healthy city.

Mayors instruct their workers of the regional government to always sweep

roads.

(AIT/27/173)

Nationalism value is also discovered in one of the sections named cultural
awareness. In this section, material developers/textbook writers explain English
tense system and why it is difficult for Indonesian students to understand it. This
section does not enable students to learn about the English tense system but also
makes them realize that every language is unique thus they should appreciate
other languages and their own language.

Nationalism value was also integrated through texts which give
information about natural preservation. Nationalism value concerning natural
preservation was found in a grammatical transformation task in chapter two. In
this task, students are expected to change parts of sentences into expressions of
recommendations. It is evident that textbook writers attempt to raise students'

awareness of the environment by integrating facts about how to preserve the

environment.
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Buy non-colored toilet paper. The dyes used in colored paper pollute water.
The environmentalists suggest that.......

(PIP/22/17)

p. Love of Peace

To teach about peace values, textbook writers use stories that emphasize
the importance of being kind and polite to others. This value is usually integrated
through story characters' personalities and behaviors. For instance, The Model
Millionaire tells the story about Hughie Erskine who was loved by men and
women because he never said unkind words about anyone. Eventually, his
kindness and humility touched a millionaire’s heart, and then he gave a check of a
thousand dollars to Hughie. From this story, students can learn that kind behaviors
are appreciated by people. It is expected that readers will regard Hughie as a role
model and imitate his kind behavior.

Hughie’s personality is different from Antonio’s character in The
Merchant of Venice. Antonio experienced a bad event because he ridiculed and
spat on a man’s face. From this story, it is evident that material
developers/textbook writers want to instill an idea that rude behaviors are not
appreciated by people and bad people will be punished. It is expected that students
will not imitate Antonio’s rude behaviors.

Peace value was also discovered in texts which encouraged readers to
handle problems wisely and show solidarity to others. For instance, a procedure
text gives steps on how to express complaints well. One of the steps includes
expressing a complaint calmly without antagonizing customer service staff. In

addition, a report text informs readers about good customer service. It is stated in
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the text that customer service staff must handle every complaint calmly and
wisely even though the mistake is in the customer. Furthermore, hortatory
exposition texts also encourage students to seek help from adults if they have
problems with their friends.

Peace value was also found in a dialogue that talks about the importance of
donation for natural disaster victims. Making donations is a way to show
solidarity and empathy to people in need. Solidarity and empathy are associated
with love of peace value. The following conversation is taken from the dialogue.

Zaenab: If only the mountain had not erupted again two days ago, their
condition would not have been so bad.

Markus: Yes, you’re right. But the good news is that many victims are in
good condition because they have enough food and medicine. This
assistance comes from donations.

(AIT/11/44)
g. Love to Read

Textbook writers promoted love to read the value by mentioning the title
of famous movies and novels in texts. For example, in Ways to say it section, the
writers mention The Titanic in one of the examples of past perfect sentences. The
Titanic was the name of a famous ship that drowned in North Atlantic.

The Titanic had already received six ice warnings when it hit the iceberg.

(LIM/6/25)
The writers also mention Gone with the Wind to give examples for making a

recommendation. Gone with the Wind is the title of a novel created by Margaret

Mitchell in 1936.
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Gone with the wind is a good novel. Mr. Durham recommends reading the
novel.
(AIT/9)
Mentioning the name of a famous ship and novels arouses the reader's curiosity
and encourages them to search for more information about them by asking their
friends or reading articles online. It is expected that students will be interested in
reading the novel and develop a reading habit.
r. Responsibility

Responsibility value was discovered in narrative text, hortatory exposition,
complaint letter, pamphlet, and slogan. This value is integrated by portraying
people who are responsible for their mistakes and in doing their jobs. For
example, The Necklace portrays a greedy story character named Mathilde who
borrowed Madame Frostier's necklace to look rich in a party. Unfortunately, she
lost the necklace and worked very hard to replace it. Despite being greedy,
Mathilde took responsibility for her mistake.

Responsibility value is also found in a news report which informs readers
about the process of evacuation by a rescue team. Despite having difficulties, the
rescue team worked very hard to save the victims. Their hard work shows that
they were serious and responsible in doing their job.

Seven men have been trapped in a mine for twelve hours. Until the news

aired, a rescue team is working to evacuate them. The team is facing

difficulties in rescuing them because they cannot use explosives. The head
of the rescue team decided to drill a hole in the west side of the mine and
now they are working on it.

(LA/3/40)

Material developers/textbook writers also raise students' awareness about

the importance of being responsible for keeping the environment clean. For
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example, a student writes her complaints about school toilets in a complaint letter
which is addressed to the school committee. The student explains that sometimes
toilet users don't dump rubbish in the proper places, thus, the toilets are dirty and
smell bad. The bad condition of the toilets proves that irresponsible behavior
causes problems for other people.

Responsibility concerning cleanliness is also found in a pamphlet which
encourages students to clean their hands to stay healthy. After reading the
complaint letter and pamphlet, it is expected that the students are aware of the
importance of being responsible and apply the value of responsibility in their daily
life.

Furthermore, a slogan and a hortatory exposition are used to remind
students to be responsible for their words and actions. For example, a slogan
encourages students to keep their actions consistent with the advice they give to

other people. The following text is an example of the slogan.

Practice What
You Preach

(LIT/9/150)

In addition, a hortatory exposition advises students to be ready for accepting any
consequences from their actions. The slogan and hortatory exposition give a
message that students should be careful with what they say and do because they

should take responsibility for the consequences.
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s. Courage

Courage value was discovered in narrative texts. This value was integrated
through story characters who courageously sacrificed themselves because of love.
For instance, the Nightingale and the Red Rose tells a story about a bird who lost
her life to give a red rose to a young man. She knew that she would die, but she
courageously sacrificed herself because of her love for the young man.
Unfortunately, the young man, who was not aware of the bird's sacrifice, threw
away the red rose. This sad story gives a message to readers that they should
appreciate every little thing that they receive in life because someone may have
sacrificed himself/herself to provide those things for them.

Courage value was also found in the Death of Bisma. One of the characters
named Srikandi was portrayed as a warrior who was very good at archery. Even
though she was a woman, she courageously challenged Bisma to do an archery
duel with her. Her action showed that she believed in her skill and was not afraid
to compete against a man. It is evident that text writers attempt to promote gender
equality through Srikandi character. Women are usually regarded as weak and
gentle. However, Srikandi broke the stigma about women and appeared as a brave
warrior. Srikandi character delivers a message to readers that women are strong
and have the same opportunities as men to pursue their dreams.

Besides narrative texts, courage value was also discovered in a song
entitled "Hero" by Mariah Carey. This song tells the listeners that everyone is a
hero, thus they have the strength to achieve their dreams and survive the bitter

parts of their lives. One of the lyrics specifically encourages the listeners to cast
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their fear aside and convince them that they can survive. Through this particular
lyric, the songwriters encourage the listeners to be brave in facing their hardships.
The particular lyric can be seen in the following example.
And then a hero comes along
With the strength to carry on
And cast fears aside

And you know you can survive
(LA/4/186)

t. Initiative

This value was discovered in narrative texts and a hortatory exposition. In
hortatory exposition text, the value of initiative is integrated by telling an event
when the text writer stopped a fight in a school bus without any influence or
encouragement from other people. In narrative texts, the value of initiative is
integrated through story characters who helped people without the influence of

others. The following part narrative text contains the value of initiative.

There was nobody to help her, except Tom. Without waiting a moment,
the brave lad rode on at full speed on his bicycle. It was a race now
between the run-away horse and the brave boy, and the boy won. For, just
as the horse's hoofs were coming down upon the little girl, Tom leaped off
his bicycle and pushed himself in front of her.

(LA/2/74)

In this story, Tom realized that there was nobody to help the little girl.
Instead of looking for other people to save the girl, he helped the girl immediately.
Tom's action shows the value of the initiative. From this text, students can learn
about the importance of the value of initiative and make the story character as

their role model which encourages them to practice the same value in real life.
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u. Gratitude

Gratitude is the appreciation of what we have and what people do to us.
The value of gratitude was discovered in narrative texts and a song lyric. In
narrative texts, this value is integrated through story characters who appreciated
people who have helped them. Story character with such behavior was found in

the following narrative text.

“What are you doing, Jose?” asked the old man.
“I’ve come here every evening for a week to repair your clock. I was going
to surprise you,” answered Jose.
“You will have given me a surprise by the time the clock strikes one at one
o’clock.”
“That’s the problem. It’1l strike thirteen times at one o’clock”
“It’s OK. You did a good job!”
(L1IM/16/32)

In this story, Jose wanted to surprise the old man by repairing his broken clock.
Even though the clock did not function properly, the old man still appreciated
Jose's effort. The old man's response shows the value of gratitude.

In another narrative text, the value of gratitude is integrated through a
story character who was ungrateful with their lives. For example, Mathilde from
The Necklace was a greedy and ungrateful lady. Due to her ingratitude and
greediness, Mathilde experienced bad events. The following texts are taken from
The Necklace.

He was heartbroken. "Look, Mathilde," he persisted, "what would be the

cost of a suitable dress, which you could use on other occasions as well,

something very simple?"

She thought for several seconds. At last, she replied with some hesitation,
"I don't know exactly, but I think I could do it on four hundred francs."
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He grew slightly pale, for this was exactly the amount he had been saving
for a gun, intending to get a little shooting next summer. Nevertheless, he
said, "Very well. I'll give you four hundred francs. But try and get a really
nice dress with the money."
One evening, her husband said to her, “what’s the matter with you?” I am
utterly miserable at not having any jewels, not a single tone to wear,” She
replied. “I shall look absolutely no one. I would almost rather not to go to
the party.”
“How stupid you are!” exclaimed her husband, “Go and see Madame
Forestier and asked her to lend you some jewels.”
She took off the garment in which she had wrapped her shoulders, so as to
see herself in all her glory before the mirror. But suddenly she uttered a
cry. The necklace is no longer around her neck. They searched in folds of
her dress, in folds of the coat, in the pockets, everywhere. They could not
find it.

(AIT/8/81)

Besides narrative texts, the value of gratitude was also discovered in song
lyrics about gratitude. Part of the song that contains gratitude value can be seen

below.

Happiness is those who sing with you

Happiness is finding a nickel, catching a firefly, setting it free.

For happiness is anyone and anything at all that is loved by you.
(AIT/11/195)

The lyrics show the song writer's opinions about happiness. He relates
happiness with any activities that we may enjoy in our lives, such as singing,
finding a nickel, and catching fireflies. In addition, he also associates happiness
with any people whom we love. This means that happiness is not hard to find
because we can feel happiness from little things around us. This song delivers a
message for students to appreciate little things and people in their lives because

happiness starts from being grateful for those little things.
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v. Optimism

Optimism is a way of thinking that views the most desirable aspects of a
situation and anticipates the best possible outcomes (McElmeel, 2002: 23). This
value was discovered in a narrative text. Textbook writers integrated optimism
value through a story character who was optimistic about the future despite being
in a bad situation. The following text is a part of a short story that contains

optimism value.

Gretel wept bitterly and spoke to Hansel, “Now it’s all up with us.”
“No, no, Gretel,” said Hansel, “Don’t fret yourself; I’ll be able to find a

way to find a way to escape, no fear.”
(AIT/9/86)

In this part of the story, Hansel comforted Gretel who was afraid of being
abandoned in the woods. His response to Gretel shows that he was confident and
optimistic that he would find a way to escape.

Optimism value is also discovered in a song lyric. Part of the song which
contains optimism value can be seen below.

Lord knows

Dreams are hard to follow

But don’t let anyone tear them away
Hold on

There will be tomorrow

In time you’ll find the way
(LA/4/188)

Through the lyrics, the songwriter attempts to convince the listeners to keep

following their dreams because there is a chance that they will achieve their
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dreams. The song writer's words of encouragement will make people optimistic

and inspire people to work hard in achieving their dreams.

w. Integrity
Integrity value was discovered in a narrative text and a slogan. In narrative
text, this value was integrated through a story character named Bisma who kept
his promise no matter how bad his situation was. The following text is taken from

The Death of Bisma.

His son, Dewabrata, knew about his father’s problem, so he went to meet
Dewi Sayojana. “Dewi Sayojana, I haven’t got a wife. I promise you that
will never marry in order that I don’t have any descendants. I swear to the
gods and you, Dewi Sayojana,” said Dewabrata wisefully.

All the gods in heaven witnessed and memorized Dewabrata’s oath and
gave him a new name, Bisma which meant “believable”.

Bisma won the prize. Two of the girls agreed to make Abiyasa their
husband but, Dewi Amba, the eldest refused because she thought the
winner was Bisma, not Abiyasa. She wanted to become Bisma’s wife.
Bisma gave her an explanation, but she did not accept it. She loved only
Bisma and wanted to marry him. Bisma aimed an arrow at Amba to stop
chasing him. Unfortunately, the arrow hit Amba in the chest and Amba
died.

(LI1T/16/97)

Besides narrative text, material developers/textbook writers also instill
integrity value by putting a slogan that encourages students to do what they

preach.

Practice What
You Preach

(LIT/9/150)
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The slogan and narrative text deliver a message that students should be
responsible for any promises they make and keep their actions consistent with the
advice that they give to other people.

x. Self-control

Textbook writers instilled the value of self-control through a narrative text
and a hortatory exposition. In narrative text, self-control value was integrated by
telling a story about a story character who accepted the consequence of his
inability to control his desire. Look at the following narrative text.

Jim Smiley was a man who loved betting on anything. One day he made a
frog his pet and named it Dan’l Webster. One occasion, Jim bet a stranger
that his frog jumped the furthest. Before the competition, the stranger
made Dan’l drink something so he lost the competition. After the stranger
ran away with $40, Jim figured out that he was cheated.

(LA/1/73)

In this story, Jim smiley is portrayed as a person who is unable to control
his desire for gambling. As a consequence, he got cheated and lost his money.
This event could have been avoided if Jim controlled himself and saved the
money for something else. From this story, students can learn about the
importance of keeping their desires under control.

A hortatory exposition text emphasizes the importance of self-control by
mentioning the consequence of students' brawls. In one of the arguments, the text
tells about a student who received punishment from the school because of her
inability to control her anger. The text writer attempts to convince the readers
about the importance of controlling our emotions. Emotions such as fear, anger,

and anxiety influence our judgment of a situation and make us do things that we
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may regret later. This hortatory exposition text becomes a reminder for students to

control their emotions and make an appropriate judgment of a situation

3. The Integration of Character Values in Written Texts

Based on the analysis of character values in written texts, it was
discovered that most character values are integrated through stories, dialogues,
song lyrics, poems, and persuasive texts. More explanations of how those texts
convey character values to the readers are discussed in the following sections.

a. Stories

In this textbook, stories or narrative texts contain the highest frequency of
character values. There are sixteen character values which were found in narrative
texts. Those character values are incorporated through story characters. Some
story characters serve as role models for good behaviors. The examples of these
story characters are Hughie from Model Millionaire and Tom from A Little Hero.
Hughie helped a beggar who was a millionaire in disguise and received a check
for ten thousand pounds. In addition, Tom was praised and admired by his mom
because he helped a little girl in life-threatening situation. These story characters
teach social-awareness values to students and instill an idea that students will get
something good in return if they are kind to other people.

However, there are other good story characters who did not receive any
rewards and admiration for their good behaviors. Instead, they experienced bad
events for helping others and sticking to their moral principles. One of the story
characters who experience this is Bisma from The Death of Bisma. Bisma made a

promise to Dewi Sayojana that he would win a battle competition and gave the
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king’s princesses to her son. Unfortunately, one of the princesses fell in love with
Bisma and wanted to marry him. Bisma rejected her because he has made a
promise to Dewi Sayojana. Bisma’s decision led him to his death.

Besides teaching about integrity value, the story about Bisma tells the
challenges of sticking to moral principles. In the real life, moral actions and
principles are not always appreciated by society, especially when the actions
cause disadvantages to people. Frequently, people who cannot stand the pressures
will not do the right things. The story about Bisma attempts to tell readers about
this reality and encourage them to be brave in doing moral actions regardless of
the pressures.

Character values are also integrated through story characters which
experienced bad events because of their bad behaviors. Such characters serve as
reminders for students that bad behaviors result in bad consequences. The
example of this story character is Mathilde from The Necklace. Mathilde was
greedy and ungrateful. Her greediness made his husband spent a lot of money for
an expensive dress. She also borrowed an expensive-looking necklace from
Madame Frostier so she could look rich. Unfortunately, she lost the necklace and
had to work very hard to replace it. The story of Mathilde teaches the readers to
avoid bad behavior and be grateful for what they already had.

b. Poems

After analyzing ten poems in this textbook, it was discovered that there

were two poems which contained character values from Curriculum 2013. The

values were found in two types of poetry: lyric poetry and narrative poetry. Lyric
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poetry is the common type of poetry that conveys the poet’s feelings. The lyric
poetry which contains character value is Love and Friendship by Emily Bronte.
The poet uses similes to compare friendship and romantic love. The analogy of
friendship is a holy-tree and the analogy of romantic love is wild rose-briar.
Unlike wild rose that is fragile, Holly-tree is stable and strong. It seems obvious
that the poet thinks friendship is stronger than romantic love. Thus, this poem
attempts to encourage the readers to appreciate friendships.

Narrative poetry which contains character values is The Blind Men and
The Elephant by John Godfrey Saxe. This poem tells about six blind Indostan men
who went to see an elephant. After touching different parts of elephant’s body,
they had different descriptions of it and argued with each other. Each of them
believed that they were right. This narrative poem delivers a message about the
importance of tolerance and democracy. Voicing opinions and ideas are allowed
but we should respect opinion differences and accept the possibility that our
opinions are rejected.

However, it is very unfortunate that the textbook writers cut the last part of
the poem. The complete version of The Blind Men and The Elephant have deeper
moral message about religiosity and tolerance. The last part of the original poem
can be seen below.

Moral:

So oft in theologic wars,
The disputants, | ween,
Rail on in utter ignorance
Of what each other mean,

And prate about an Elephant
Not one of them has seen!
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It is obvious that the blind men and the elephant is an analogy for humans and
God. Topics of God and religions often spark debates in society because of
differences of beliefs. Sometimes the debates lead to conflicts and even deaths.
Therefore, instead of cutting the last part, the textbook writers should have put the
complete version of the poem. This poem can be used as a means to stimulate
discussions among readers about the importance of tolerance and religiosity.
c. Song Lyrics

Character values are also integrated through songs. Song lyrics express the
singer’s opinions, ideas and feelings. Therefore, song lyrics can be used to
influence people and raise their awareness of certain issues. In this textbook, one
of the songs which contain character values is You Raise Me Up from Josh
Groban. This song contains social-awareness value and friendliness value as it
tells about the power of friendship. The lyrics describe the singer’s feelings when
his friend stays by his side when he is sad. The message of this song raises
students’ awareness about the importance of friendship and emotional support for
people who are struggling.

d. Persuasive Texts

Many character values in this textbook are integrated in persuasive texts.
The text types include hortatory exposition, recommendation letter, complaint
letter and brochure. Hortatory exposition, recommendation letter and complaint
letter naturally carry character values in their structures and purposes. Hortatory
exposition contains democracy value as it presents arguments and

recommendation to persuade the readers. Freedom in arguing and voicing ideas is
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the indicator of democracy. Recommendation letter also carries honesty value and
achievement-appreciation value as it contains a referee’s experiences and
judgments about the applicant’s achievements and qualities. In addition,
complaint letter also promotes honesty value because it contains the writer’s
experiences about service or products.

Brochures and pamphlets in this textbook also promote character values
from Curriculum 2013. For example, one of the brochures in Look Around section

in chapter seven contains creativity value.

Unleashing
Entrepreneurial Spirit
s LOWAr cat 1y and
Sucators to cxplor and Sl
and practic

On: Thursday, 26 Seprember
From: 8.30am rto 10.00am A
At: the John T. Gregorion Centef

330 Helen Streer, Linden, New

(LA/2/126)

In this brochure, the writer uses a phrase “continuing our journey toward
creativity and innovation”. This brochure delivers a message to students that they
should keep improving themselves and learning from others in order to be creative
and innovative.

e. Dialogues
In this textbook, dialogues are also used as a way to expose students to

various character values. The expressions used by the speakers usually determine
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the kinds of character values which are integrated in dialogues. For example, one
of the dialogues in Act it out section in chapter six contain friendliness value

because both speakers use polite expressions when talking to each other.

Receptionist : Twenty Four Seven Clinic, good morning.

Patient : Good morning. This is Krishna Kumar. Could I make an
appointment with doctor Gunawan?

Receptionist : Hold on, please. Let me check his schedule. He will be in
his office at five o’clock tomorrow afternoon.

Patient - Is half past five tomorrow okay?

Receptionist : That’s fine. Would you repeat your name, please?

Patient : Khrisna Umar.

(AIT/16/116)

In this short dialogue, the receptionist says “Would you repeat your name,
please?” instead of “repeat your name”. Those expressions have similar meanings
but the former is more polite than the latter. It is evident that the receptionist
intends to create a good relationship with his/her customer by talking politely.
This short dialogue teaches students that they should select their words carefully
when communicating with other people in order not to sound impolite or rude.
Friendliness and politeness are the keys to maintain peace and build good
relationship with others.

Among all the written dialogues in this textbook, only one dialogue which
attempts to raise students’ awareness of a problem that happen in the country.
This dialogue is in Act it out section in chapter three. Both speakers in the
dialogue talk about the victims of the eruption of Mount Sinabung in North

Sumatra. One of the speakers sates that all the victims are in good condition
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because they have enough food and medicine from donations. Social awareness
value and love of peace value are integrated through this dialogue as it talks about
victims of a natural disaster and mentions the importance of donation for those
victims. Part of the dialogue can be seen below.

Zaenab: If only the mountain had not erupted again two days ago, their
condition would not have been so bad.

Markus: Yes, you’re right. But the good news is that many victims are in
good condition because they have enough food and medicine. This
assistance comes from donations.

(AIT/11/44)
f. Recount Texts

The textbook used several recount texts to instill character values in
students. Most of the recount texts were in form of short biographies of famous
people in Indonesia. The biographies tell about their career journeys and their
achievements in performing their jobs. From the biographies, students learn the
importance of values such as responsibility, hard work and appreciation of
achievement.

Besides personal recounts, imaginative recounts were also laden with
character values. One of the imaginative recounts is a short biography of Martin
Priyanto. Despite the fact that Martin Priyanto is not a real person, his biography
is laden with values, such as responsibility, hard work and appreciation of
achievement. Another imaginative recount tells about a tourist’s experience in

helping a man in France. From this text, students can learn about friendliness and

social awareness.
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g. Report text

Report texts also contained character values. Cooperation value and hard
work value were found in a report text that informs the readers about mechanics’
jobs. The text explains the importance of working hard and cooperating with other
people when performing a job. In addition, curiosity and love of reading were
promoted through a short report text that mentions the name of a famous ship.
This will intrigue the students and encourage them to read more information about
it on the internet.

Some report texts also promote creativity, tolerance and love of peace.
Creativity value was found in a report text that explains the benefits of creating
riddle poems. Additionally, tolerance and love of peace were found in report texts
that introduce foreign culture and inform the readers about handling complains
wisely.

h. Procedure Texts

Procedure texts were also used to promote friendliness value. This value
appeared in procedure texts that give steps in communicating politely via
telephone and how to express a complaint well. It is evident that the textbook
writers used those texts to teach the importance of being polite and how to express
our intentions in a friendly way.

4. Character Values on Images
a. Religiosity
There is only one image in this textbook that displays religiosity. The

image is presented below.
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(AIT/9/27)

The above image illustrates two women. The woman on the left is wearing
a veil and long sleeves clothes. In contrast, the woman on the right is wearing
short sleeves clothes without a veil. Religiosity value can be identified in the
structured analytical process of the image. The Muslim woman (on the left) is a
carrier and her clothes and veil are her possessive attributes. These possessive
attributes show her identity as a Muslim. In the teaching of Islam, women must
cover their heads with veils and wear clothes that do not demonstrate the curves of
their bodies. Thus, it is evident that the woman fulfills her responsibility and duty
as a Muslim.

b. Tolerance

Tolerance value was discovered in two images with themes about

cooperation and food. One of the images that promote tolerance is presented

below.

(LA/1/125)
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In this image, tolerance value is identified in the structured analytical
process. The chopsticks serve as a possessive attribute that represents a certain
culture. Based on the brochure that accompanies this image, the food and cutlery
represent Chinese culture. Introducing foreign culture is a good way to make
students aware of cultural diversity and encourage them to respect other cultures.
Thus, this image promotes tolerance value.

Another example of tolerance value is presented in the following image.

(AIT/9/27)

This image promotes tolerance value through the structured analytical
process and circumstance. In the analytical process, the possessive attributes of
the woman on the left show that she is a Muslim. In contrast, the woman on the
right can be a Muslim who decides to not wearing a veil or an adherent of other
religions. In addition, as those women do not do anything to each other, then their
relationship is categorized as the circumstance of accompaniment. This means that
those women only accompany each other. Based on the image, it can be observed
that the women are preparing to cook something in the kitchen. Based on these
processes, it can be concluded that those women work together despite the

differences they have. Thus, the image shows a tolerance value.
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c. Discipline

Discipline value is identified in an image. The image is presented below.

o S * L

(LAJ3/22)

In this image, discipline value can be identified through the classificational
process. This image portrays men and women who are queuing. Based on the text
that accompanies the image, they are waiting for a bus. Due to the close distance
among the people and their symmetrical positions, this image is categorized as
covert taxonomy in the classificational process. The men and women who queue
serve as subordinates and bus passengers serve as superordinates. Thus, it can be
inferred that this image promotes discipline value by portraying bus passengers
who queue before getting on the bus.

The textbook writers also use the Japanese people as role models for
disciplined behavior. This can be identified through the structured analytical
process. The possessive attributes of the bus stop include two walls with Japanese
writings. Thus, it can be inferred that the image is taken in Japan and the bus
passengers are Japanese people. The Japanese people are famous for their
discipline and obedience to rules. Therefore, this image also encourages the

viewers to be disciplined and obey the rules just like the Japanese people do.
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d. Independence
Independence value was discovered in two images. The images are

presented below.

(LIM/10/160)

(LIM/5/24)

In image LIM/10/160, independence value is identified through the
structured analytical process and classificational process. In structured analytical
process, everyone in the image serves as carriers and their possessive attributes
are books and clothes. Due to the similarity of their possessive attributes

(especially their clothes), it can be inferred that the clothes are uniforms and the
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boys and girls are students. Thus, this image also belongs to covert taxonomy in
classificational process. Furthermore, the books in front of them mean that they
are learning something. Therefore, this image promotes independence in learning.

Independence value is also shown in image LIM/5/24. This value is
identified through the transactional action process and the transactional reactional
process. The image portrays a boy who points something on the book. In
transactional action process, the boy serves as an actor and the book serves as a
goal. In transactional reactional process, the section of the book that the boy
points at is categorized as a phenomenon. The rest of the students are reactors
because they react to the boy’s action by looking at the book. It can be concluded
that the students learn something from the book. Thus, this image promotes
independence in learning.

LIM/10/160 and LIM/5/24 serve as representation of task. Those images
are accompanied by tasks that instruct students to form a group and work together
to finish the tasks. Group works enable students to cooperate with each other and
learn without depending too much on a teacher. Thus, the images represent

independence value that is promoted by the tasks.

e. Nationalism and Patriotism
Nationalism and patriotism value are related to environmental awareness.
Thus, preserving the environment is a way to show appreciation and love for our
country. In the textbook, nationalism and patriotism values appear in two images

with environmental themes. The images are presented below.
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(SYE/154)

(LA/1/155)

In the first image, nationalism and patriotism values are identified through

the structured analytical process. The landfill serves as a carrier and its possessive

attributes are trucks and waste. The purpose of this image is to illustrate what a

landfill looks like and the amount of waste. Too much waste is dangerous for the

environment. Thus, this image attempts to make the viewers aware of the amount
of waste that people throw away.

In the second image, nationalism and patriotism values are identified

through the transactional action process. In this image, the actor is not a real

human but is represented as if it was a human. The actor does not have a face. It
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only has hands and feet. This means that the image creator wants the viewers to
focus on its action which is throwing rubbish into a dumpster. Keeping the
environment clean is one of the ways to show love to the country. Therefore, this
image promotes nationalism and patriotism.

The first image and second image also function as a representation of
texts. The first is accompanied by a short text that informs the viewers that people
create a lot of waste and the methods of burning the waste in landfills pollute the
surrounding air, soil, and water. In addition, the second image is accompanied by
a text that discusses ways to keep the city clean. Based on the texts, it is evident
that the first and second image are used to instill nationalism and patriotism.

f. Friendliness

Friendliness value is demonstrated through six images that illustrate
friendship, friendly interaction, and cooperation. These images show friendliness
values through the reactional process (transactional and non-transactional),

symbolism process and action process. One of the images is presented below.

(PIP/22/201)
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This image illustrates two women with different actions and facial
expressions. In the transactional reactional process, the woman with a sad facial
expression serves as a phenomenon. Meanwhile, the woman on the right serves as
a reactor. The woman on the right reacts to the phenomenon by looking at her and
putting her hands on the woman's shoulder and back. Furthermore, the woman on
the right looks calm and even shows a little smile. Through the transactional
reactional process, it can be inferred that the woman on the right is comforting her
friend. The woman's reactions demonstrate friendliness value. Additionally, the
message of this image is supported by song lyrics about friendship that
accompanies the image.

Friendliness values were also identified in the action process. There is an
image that demonstrates friendliness value in this fashion. The image is presented

below.

—_————-— o —

(LA/1/185)
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This image illustrates three children who walk hand in hand happily. In
transactional action processes, the boy on the right and the girl in the middle serve
as actors. The boy on the right acts as an actor who holds the girl's hand. Thus the
goal is the girl. However, from the girl's point of view, the girl acts as an actor
who holds the hand of the boy's on the left. There is no indication of struggle or
unhappiness in their faces, thus it can be inferred that they enjoy holding hands.
Based on these processes, it can be concluded that this image promotes friendship

and friendliness values.

g. Love of Peace
Peace value is quite scarce in images. There is only one image that
contains peace value. This image is accompanied by a hortatory exposition text
which discusses bullying and fighting at school. In addition, peace value seems
evident from a short text in the middle of the image that encourages the viewers to
stop fighting. Thus, through this image, textbook writers attempt to warn students
to avoid fighting with other students to maintain peace at school. The image is

presented below.
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(AIT/15/164)

143



This image also uses a symbolic attributive process to support the message
from the text. The image consists of two participants. The box with the writing
“stop fighting” serves as a carrier and the palm serves as a symbolic attribute. The
palm with open fingers represents a hand gesture that is usually used to tell people
to stop doing something. Based on the text, it is evident that this hand gesture tells
the viewers to stop fighting. Thus, the image teaches peace value by encouraging

the viewers to stop fighting and maintain peace in the society.

h. Environmental Awareness
Environmental awareness is promoted in two images. The images are

presented below.

(SYE/154)

(LA/1/155)
In image SYE/154, environmental awareness value was identified through
the structured analytical process. The trucks and waste serve as possessive

attributes and the landfill serves as a carrier. The viewers can see clearly that there
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is a lot of waste in the landfill. Additionally, the short text that accompanies the
image asserts that the methods of burning waste in a landfill pollute the
surrounding air, soil, and water. Thus, this image attempts to make the viewers
aware of the importance of reducing waste and preserving the environment.

In image LA/1/155, environmental awareness value is identified through
the transactional action process. In this image, the actor does not have a face. It
only has hands and feet. In this way, the viewers can focus on its action which is
throwing rubbish into a dumpster. Thus, dumpster serves as a goal. Additionally,
image B is accompanied by a text that discusses ways to keep the city clean.
Therefore, it is evident that image B is used to instill environmental awareness

value.

i. Social Awareness
Three images represent social awareness values which are related to other
people’s safety and well-being. Social awareness value associated with safety is

shown in an image that illustrates a boy who is rescuing a little girl.

(LA/2/75)
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A narrative text that accompanies the image provides more contexts about
what happens. According to the story, Tom (the boy in the image) was riding his
bike when he saw a wild horse ran to a little girl. Tom rode his bike at full speed
and jumped between the horse and the little girl to prevent her from being
knocked down. This image captures the memorable moment when Tom
desperately rode his bike quickly to save her. This image also delivers an
important lesson from the story that everyone is capable of being a hero as long as
he or she has the courage to do it.

Social awareness value was also identified through the transactional action
process (uni-directional). The young boy serves as an actor. His body forms a
vector that is directed at the horse. Thus, the horse serves as a goal. The actor rode
his bike towards the horse to stop the horse from hurting the little girl. The actor’s
action shows that he cares about the little girl. Thus this image promotes social
awareness value.

Social awareness value associated with people's well-being is discovered
in images that illustrate people who help other people in need. For example, an

image illustrates a man who gives a sovereign to a beggar.

(LAAITT)
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This image is accompanied by a narrative text which tells a story about a
poor kind man named Hughie (the man in the image) who gave the beggar a
sovereign, the only thing that he had in his pocket. This image delivers a message
about social care.

In that image, social awareness value was promoted through the
transactional action process (uni-directional) and transactional reactional process.
In the action process, the man on the left serves as an actor who gives a sovereign
to a beggar and the beggar serves as a goal. In the reactional process, the beggar is
identified as a reactor who reacts to the man's action. From his facial expression, it
is evident that the beggar is happy. Through these processes, this image delivers a
message about the importance of helping people in need.

J.  Responsibility

Three images demonstrate responsibility values that are related to personal
cleanliness, religion, and occupation. Responsibility for personal cleanliness is
shown through an image that illustrates several kids who clean their hands. This
image is also accompanied by short texts which encourage the readers to wash

their hands to prevent germs from spreading and expanding.

(AIT/9/133)

147



In those images, responsibility value is promoted through transactional
action processes (uni-directional). The children who wash their hands serve as
actors and the water serves as a goal. Based on their actions, it can be inferred that
the children take responsibility for their cleanliness. Therefore, the purpose of this
image is to make the viewers aware of the importance of cleanliness and
encourage them to take care of their health.

Responsibility value associated with religion is shown through an image
that illustrates a Muslim woman who is wearing a veil and covering her body with

long loose clothes. The image is presented below.

(AIT/9/27)

Responsibility value can be identified through the structured analytical
process. The Muslim woman on the left serves as a carrier and her clothes and veil
are her possessive attributes. These possessive attributes show the woman's
identity as Muslim. In the teaching of Islam, women must cover their heads with
veils. Thus, it is evident that the woman fulfills her responsibility and duty as a
Muslim.

Responsibility for occupation is discovered in an image that illustrates a
group of mechanics who fixes a car so it can join a race competition. The image is

presented below.
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(L1T/17/33)

In this image, responsibility value is demonstrated through the
transactional action process. The mechanics serve as actors who fix the race car.
Thus, the race car serves as a goal. The mechanics' job includes fixing race cars,
changing the tires, and making sure that the cars are ready to compete. The
mechanics’ actions in the image show that they carry out their duty as a mechanic.

k. Courage

Courage value was discovered in an image that illustrates a boy who is

rescuing a little girl from a wild horse.

(LAJ2/75)
This image functions as a representation as it illustrates an event from a
narrative text. The narrative text tells a story about a boy named Tom (the boy in

the image) who sacrificed himself to rescue a little girl. This image captures the
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moment when Tom desperately rode his bike quickly so he can save her in time.
This image also emphasizes the important lesson from the story that everyone is
capable of being a hero as long as he or she has the courage to do it.

Additionally, courage value is promoted through transactional action
processes (uni-directional). The little boy serves as an actor whose vectors are
aimed at the horse. Thus, the horse serves as a goal. Furthermore, the horse also
serves as an actor who runs towards the scared little girl. Through the action
processes, it can be inferred that the boy tries to stop the horse from knocking
down the girl. The boy's action proves that he has the courage to save other
people.

I.  Cooperation

Cooperation value was discovered in three images that illustrate people
who cooperate. This value is mostly promoted through action process, reactional
process and circumstance of accompaniment. One of the examples of cooperation

value is presented below:

(AIT/9/27)
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In this image, cooperation value is supported by the action process and
circumstance. The transactional action processes show that these women are
preparing to cook something in the kitchen. There is only one stove so it can be
inferred that they cook for a meal together. In addition, these women are not
linked by a vector. They only stand side by side and focus on their activities.
Therefore, their relationship is categorized as the circumstance of accompaniment.
Based on these processes, it can be concluded that the women work together in the
kitchen to prepare for a meal. Thus, this image promotes cooperation value.

Another example of cooperation value is presented in the following image.

(LIM/5/24)

This image illustrates a group of students who gathers at the same table.
The group consists of two males and two females. In the transactional action
process (uni-directional), the boy who stands up serves as an actor and the book
serves as a goal. It seems like the boy attempts to show something about the book
to his friends. In the transactional reaction process, the rest of the students serve as
reactors who react to the section of the book that is pointed out by the boy. Based
on all the processes, it can be inferred that all students learn from the books

together. Thus, this image promotes cooperation value.
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The cooperation value is supported by a task placed beside the image. The
procedure of the task instructs students to form a group and discuss several
questions. Thus, the purpose of this image is to strengthen the cooperation value

that is encouraged by the task.

5. The Integration of Character Values in Images

This textbook contains thirteen character values that are represented in
eighteen images. The character values include religiosity, tolerance, discipline,
independence, nationalism, patriotism, friendliness, love of peace, environmental
awareness, social awareness, responsibility, courage, and cooperation. These
character values are integrated through ideational metafunction that involves
action process, analytical process, reactional process, classificational process,
symbolic process and circumstance of accompaniment.

The frequency of the processes for instilling character values and
delivering moral messages are presented in the following table.

Table 29. The Frequency of Processes Containing Character Values

No | Narrative Processes Types Frequency | Percentage

1 | Action process Tra_nsa_tchopal 7 29.16%
(uni-directional)

Transactional

2 | Reactional process : 7 29.16%
Non-transactional
3 | Circumstance Accompaniment 1 4.16%
No | Conceptual Processes | Types Frequency | Percentage
1 | Analytical process Structured 6 25%
P (inclusive)

Classificational 2 8.33%
2 Covert taxonomy

process
3 | Symbolic process Attributive 2 8.33%
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The analysis reveals that character values were mostly identified through
the transactional action processes. The frequency of action processes that contain
character values is seven processes or 29.16%. Those processes are categorized as
uni-directional as each of them consists of an actor and a goal. In images, actors
are illustrated to do moral actions (e.g. rescuing someone) or do actions that hint
at certain character values. This finding means that images are used as a means to
teach character values by illustrating good behaviors and moral actions. It is
expected that the students regard the actors as role models and are motivated to
show good behaviors.

Another kind of narrative process that is used to instill character values is
reactional processes. The frequency of reactional processes that contain character
values is seven processes or 29.16%. In transactional reactional processes,
phenomena are shown clearly and reactors react to them by showing certain facial
expressions or performing actions. The reactors’ reactions can hint at certain
character values and help deliver moral messages. For example, an image of a
beggar’s happy face when he is given a sovereign instills social awareness value.

In contrast, non-transactional reactional processes only illustrate people’s
reactions to something. Thus, the phenomena are scrutinized based on the
viewers’ imagination or the texts that accompany the images. For example, an
image of a woman who smiles while talking on the phone may contain
friendliness value. The information about the reactors and phenomenon is

explained in the written dialogue between a receptionist and a customer. Thus, it
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can be inferred that the woman is a receptionist (reactor) who was talking in a
friendly way with a customer (phenomenon).

Character values were also identified through analytical processes. The
frequency of analytical processes that contain character values is six processes or
25%. The types of analytical processes that were found are categorized as an
inclusive structured analytical process. In images, certain possessive attributes
hint at character values. For example, religious attire shows that the carrier is
religious and responsible. In addition, illustrating a pile of waste as part of a
landfill instills environmental awareness.

Other processes that are used to deliver moral messages are classificational
processes and symbolic processes. There are two classificational processes
(8.33%) and two symbolic processes (8.33%). In the classificational process,
moral messages are supported through covert taxonomy. This means that images
only illustrate subordinates with close distance, the same size, and almost
symmetrical positions. Thus the superordinate needs to be scrutinized. On the
contrary, in a symbolic process, moral messages are instilled through symbolic
attributes, such as holding hands and a palm with open fingers.

The circumstance of accompaniment is also used to instill character values
in an image. The frequency of circumstance of accompaniment that contains
character values is one process or 4.16%. A circumstance of accompaniment
means that the participants are not connected by vectors. They are usually in a
picture together but do not do anything to each other. The textbook writers instill

character values through the circumstance of accompaniment by illustrating two
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participants with different faiths do their activities together. The differences in
faiths can be observed in their attire. Thus, such an image contains tolerance and
cooperation values.
6. Character Values in Tasks

a. Environmental Awareness

Textbook writers instilled environmental-awareness value in several ways.
The textbook writers designed tasks which are based on natural preservation
themes. In addition, they also utilized critical questions that facilitate reflection
and encourage students to think critically about the solutions of environmental
problems. Environmental-awareness value only appears three times in a
grammatical transformation task (writing task), short answer task with
comprehension questions (reading task) and opinion-gap activity (speaking task).

Natural preservation themes are also evident in an opinion-gap activity
that asks students to form a discussion group to create arguments and
recommendations with discussion topics: “"stop littering in the classroom” and
"neighborhood clean-up is a great volunteer project”.

In short answer task with comprehension questions, environmental
awareness value is promoted through task procedures. Students are instructed to
read a poster about an environmental problem and answer the questions which are
related to the solutions of environmental problem and reflections of their actions.
The examples of questions in this task can be seen below.

c¢. What do you think the government should do to solve this problem?

d. Where do you usually throw your garbage? Have you ever thrown it

carelessly?
e. What do you think about people who throw away garbage carelessly?
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f. Why do people throw garbage away carelessly?

g. What is your reaction when you see a person throwing garbage away

carelessly? Do you keep silent? Do you warn him? Why/Why not?

h. Do you agree that throwing garbage away carelessly has become an

Indonesian habit? Why/Why not?

(SYE/154)

Based on the environmental values which were found in these tasks, it can
be inferred that the tasks aim to enable students to practice their speaking, reading
and writing skills, and inform students about ways to take care of the environment

and encourage them to reflect and think critically about the solutions of

environmental problem.

b. Honesty

Honesty value appears twenty-one times in learning activities. Those
activities apply task procedures that indirectly encourage students to be honest
about their learning experiences. For example, in Learn It More section in chapter
three, students are asked to form a group and list questions or problems about
sentences they have learned. This activity is, then, followed by discussion to find
solutions of those problems. This activity gives students the opportunity to reflect
on their learning experiences and be honest about their difficulties in learning.

In addition, every chapter is accompanied with Self-Reflection sections.
This section provides a learning journal that instructs students to mention their
weaknesses in comprehending the material in the chapter as well as encourage

them to find solutions to their problems.

156



Before I studied this I had already known about

chaprer
I didn't understand

When I was studying 1 had some difficultics

this chapeer

Aand 1 overcame them by:

Having studied this I think

(SR/182)
Honesty value was also discovered in task procedures that enable students
to tell their experiences in performing moral actions. This task instructs students
and a teacher to discuss a topic about "setting a good example™. The task is guided
by the following questions:
a. What does ‘setting a good example’ mean?
b. Have you set a good example for yourself? Tell your friends.

c. How can a good example be contagious to others?

(LI1T/9/150)

The questions allow students to be honest in telling their experiences and to reflect
on their actions. In addition, the task also enables the teacher to play his/her role
as a facilitator and moral agent who opens students' minds about the importance
of moral actions and links the topic of discussion to their society.

Based on the analysis of honesty value in tasks/learning activities, it can
be concluded that textbook writers consider honesty as an important value for
students. However, since many tasks encourage students to be honest in telling

their learning problems, it is evident that material developers/textbook writers
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only accentuate honesty value that is related to students’ experiences in learning

English rather than associating the value with moral problems in the society.

c. Hard Work
Hard-work value appears thirty-nine times in learning activities. This
value is mostly integrated through task procedures that instruct students to search
for information from various sources, revise and give feedback and find solutions
for learning problems. For instance, the following reading task instructs students
to read an interesting story to their groups.
Work in groups of four. Each of you find an interesting short story in

English and read it.
(P1P/20/103)

To find an interesting story, students can borrow storybooks from their school
library or searching for it on the internet. All the efforts the students give to find a
story teach them about hard work.

Other examples of hard-work value were discovered in an independent
writing task and self-reflection. The task procedure instructs students to write a
hortatory exposition text, ask for feedback from their friends and revise their
writings. The process of writing and revising teaches students that a well-written
text is the result of hard work and diligence. Thus, it is normal for a writer to
revise his/her writing several times before achieving a satisfying result. In
addition, Self-Reflection section also contains hard-work value as it encourages
students to mention their weaknesses in learning and find solutions to their

problems.
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Hard-work value was also discovered in the procedure of a writing task
which instructs students to identify their dreams and create plans to achieve their
dreams. This is the only task in which the material developers/textbook writers
integrate hard-work value that is associated with students' personal life. Through
this task, students can start thinking about their future goals and ways to achieve
them. In addition, this task also reminds the students that they need to work very
hard to succeed.

Based on the analysis of hard-work value in learning activities, it can be
concluded that textbook writers are aware of the importance of hard work value in
learning English and in students’ personal life. Thus, material developers/textbook
writers integrate hard work value in many learning activities and self-reflection.
Unfortunately, this value is integrated implicitly. There are no tasks in this
textbook which allow teacher and students to discuss the importance of hard work

value and link the value to problems in their society.

d. Tolerance
Tolerance value appears eighty-two times in learning activities. Textbook
writers integrated this value by using a task setting which enables students to
cooperate with their friends and deal with opinion differences. Additionally, the
task also enables students to play an active role and interact with their friends.
Task types that contain this value are discussion, presentation, and role-play.
Take a look at following example of group work activity.

Discuss in groups. Draw some conclusions about the expressions of
suggestions or recommendation that you have learnt.

(LIT/14/13)
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Present your discussion results in front of the class. Other groups may give
a comment or additional information.

(LIT/15/14)

The tasks above instruct students to form groups and discuss a learning
material. The discussion groups may consist of students from different
backgrounds (cultures, races, and religions) and personalities and with different
language proficiency. Thus, in order to make decisions in their groups and finish
the tasks, students should tolerate their differences by appreciating opinions and
criticisms and helping their partners who have low English proficiency.

Tolerance value is also integrated through task procedure which enables
students to compare English and Indonesian. For instance, a Learn It More section
in chapter six provides several learning activities that instruct students to work in
groups and list expressions in English, Indonesian and their local languages.

Discuss the following expressions with your teacher and friends.

a. You are going to interview your local language teacher about:

1) Common expressions on the phone in the local language and
2) Polite expressions on the phone in the local language.

b. Discuss with your friends how to say the expressions from the local

language into Bahasa Indonesia.

c. How do you say the English expressions from the local language into

Bahasa Indonesia?

d. How do you say the English expressions, in Bahasa Indonesia and in
your indigenous language?

(LIM/7/112)
The task procedures enable students to observe and compare the differences

between English, Indonesian and their local languages. The differences teach
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students that every language is different and unique; hence they should be
appreciated.

Based on the appearances of tolerance values in learning activities, it can
be concluded that textbook writers are aware of the importance of tolerance value
to deal with differences in opinions, cultures, and abilities. However, textbook
writers fail to relate this value to students' lives outside the classroom since there
are no learning activities in the textbook which enable students and teacher to
discuss the importance of tolerance for maintaining peace in their society.

e. Discipline

Discipline value appears once in a task. The procedure of the task instructs
students to tell a story in front of their group members and follow guidelines of
storytelling which have been provided by textbook writers. Not only do these
guidelines help students present their stories well, but they also coach students in

obeying and following rules.

21. Retell the story in front »
3 of your group members. Follow the following
uideline
1. Greer and introduce yourself
2. Artract the students to listen to the story
3. Explain why you think the story is interesting.

- Begin with the setting of the story, including the time

and location.

N

. Describe the characters clearly.

3. Tell the beginning of the story where the characters and
the setting are revealed.

4. Tell where the events of the story become complicated.

. Tell the plor in chronological events.

Telling a short 3 £
6. Tell how the events and complications begin to resolve.

9

S(l)r}'
7. How is the writer’s point of view in the story?
8. Don't forget to:
- include a surprising fact (e.g. Do you know?; Have you
ever heard?; It is surprising that....)
- check your audience (e.g. Are you still with me?; Are
you following me?; Do you understand what 1 mean?)
9. Ask them if they have any questions
1. Express gratitude
C
St 2. Take leave.
. o Lo - : £ we

(PIP/21/103)
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f. Social Awareness

Social-awareness value appears three times in three learning activities.
This value is integrated through task procedures that instruct students to write
about meaningful topics that raise students' awareness of difficulties and hardship
of society. For instance, the following writing task instructs students to write a
monologue about topics that are related to social problems.

Create a monologue about:

a. The lost suffered from the floods;

b. Problems due to overpopulation;

. The country’s loss due to graft.

Your monologue should include the phrases ‘for example’, ‘for instance’,

or ‘such’.

(PIP/11/152)

It seems evident that textbook writers intend to raise students' awareness
about problems in society through these topics. However, this writing activity is
not enough to encourage students to perform moral actions that are guided by
social-awareness value. This is because this writing task is not accompanied by
follow up activities that enable students to discuss those topics, reflect on their
actions and discover ways to solve problems.
Social-awareness value was also discovered in a writing task procedure that
instructed students to design characters and their roles for a story about rescuing
people. Saving people who are in danger indicates social-awareness value.

Imagine you are writing a story about a trip in which someone was in

danger and was then rescued. In pairs, think about your characters,

followed by their roles in the story. Depict your characters, both

appearance, and personalities.

(LIT/11-12/89-90)

162



g. Loveto Read
Students’ reading interest was enhanced through task procedures that
instruct students to search for information and read texts from various sources.
For example, the following task instructs students to search English stories for
press clippings.

Make a press clipping of short stories. Don’t forget to write the source and
the writer.

(PIP/22/103)
The following task instructs students to recite their favorite poems. To find
poems that they like, they should search and read poems from various sources.
Recite your favorite poem in front of your friends.
(PIP/14/69)
The following task also contains reading-interest value. It instructs
students to search for song lyrics and analyze them.
Discuss with your friends.
1) Find the songs and lyrics on the internet, and analyze what makes
them different.
2) What about Indonesian songs? Can you mention some answer
songs in Indonesian music?
3) What makes them different?
(LIM/10/195)
The examples of reading tasks mentioned earlier prove that material developers
instill reading-interest value through task procedures. In addition, reading-interest

value is also promoted by inputs of the tasks. Songs, poems, and stories can evoke

students' interest in reading and encourage them to search and read more texts.
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h. Friendliness

Friendliness value appears in seventy-nine tasks. This value is associated
with politeness and cooperation during learning activities. To instill friendliness
values, textbook writers provide task procedures or task guidelines that instruct
students to be polite during a presentation. The example of task guidelines can be

seen below.

1. Retell the story
21 Rete in front of your group members. Follow the following

uidelines.

1. Greet and introduce yourself

)
2. Attract the students to listen to the story,

Explain why you think the story is interesting.

- Begin with the setting of the story, including the time
and location.

()

Describe the characters clearly.

w

Tell the beginning of the story where the characters and
the setting are revealed.

Tell where the events of the story become complicated.

[V IS

. Tell the plot in chronological events.
Telling a short

story 6. Tell how the events and complications begin to resolve.

How is the writer’s point of view in the story?

N

. Don't forget to:
- include a surprising fact (e.g. Do you know?; Have you
ever heard?; It is surprising that....)
- check your audience (e.g. Are you still with me?; Are
you following me?; Do you understand what 1 mean?)

o

9. Ask them if they have any questions.

| 1. Express gratitude
Closing
: 2. Take leave.

D 3 - i £ we

(PIP/21/103)

The task above instructs students to greet their audience before telling a story and

express gratitude before closing their presentations. Showing politeness through
greeting and expressing gratitude indicates friendliness value.

Textbook writers also instill friendliness value through task setting and

procedure which facilitate cooperation and opinion exchanges. In this textbook,

such tasks are usually in the form of pair work and group activities, such as group

discussions, group presentations, role plays, analyzing texts, etc. These task types
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are very beneficial for students as they enable students to help with each other in
learning English. In addition, these tasks also enable learners to create friendships
and play an active role while interacting with their friends regardless of their

backgrounds (cultures, religions, and races).

i. Appreciation for Achievement

Appreciation-for-achievement value appears three times in task procedures
which encourage students to show appreciation to people's works and
accomplishments. To teach students about appreciating people's works, textbook
writers utilize tasks that instruct students to mention sources of texts which they
get from the internet or books. Look at the following example of a task procedure.

Make a press clipping of short stories. Don’t forget to write the source and

the writer.

(PIP/22/103)
In this task, students are reminded to mention the source and the writers of short
stories. Mentioning writers and sources of texts are ways of respecting the writers’
efforts in creating the stories.

Appreciation-of-achievement value is also integrated into a task procedure
which enables students to show how much they appreciate their friends'
accomplishments. For example, Act It Out section in chapter ten provides a task
that instructs students to meet other students in their classroom and congratulate
them on whatever appropriate. This task is accompanied by examples of

congratulation expressions on achievements, such as winning a contest, being

admitted to a school, and creating good works. This task is a good opportunity for
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students to practice their speaking skills and show appreciation to their friends'
achievements.
J. Patriotism

Patriotism value mostly appears in tasks that enable students to learn about
their local cultures. In this textbook, such tasks were only discovered in Learn It
More section in chapter six. The tasks instruct students to find common
expressions on the phone in their local languages and then translate those
expressions to Indonesian and English. The procedures of the tasks prove that
textbook writers intend to deepen students' understanding of English expressions
and instill patriotism value by reminding students of their local languages.

However, even though the tasks enable students to compare Indonesian
and English, there are no follow-up discussions and explanations about patriotism
value. Therefore, it will be difficult for students to associate language differences
with patriotism. It is very unfortunate because the tasks have the potentials to
teach students that every language is unique reflections of cultures and evoke
students' pride in their national and local languages.
The example of a task procedure is presented below.

Discuss the following expressions with your teacher and friends.

a. You are going to interview your local language teacher about:

3) Common expressions on the phone in the local language and
4) Polite expressions on the phone in the local language.
b. Discuss with your friends how to say the expressions from the local
language into Bahasa Indonesia.
c. How do you say the English expressions from the local language into
Bahasa Indonesia?
d. How do you say the English expressions, in Bahasa Indonesia and your

indigenous language?

(LIM/7/112)
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Patriotism value was also discovered in a writing task which instructed
students to select a topic and write a hortatory exposition text based on the topic.
The topics about cultural heritage preservation and teaching patriotism to the
young generation are related to patriotism value. This writing task is a good
opportunity for students to be aware of problems that happen in society and the
importance of patriotism for Indonesia. The example of the writing task can be

seen below.

Work individually. Create a composition in the form of a hortatory text.
Choose one of these topics.

Cultural heritage should be preserved

Respect pedestrians.

Antigraft law should be enforced in Indonesia.

We should teach patriotism to the young generation.
TV should not broadcast gossip shows.

(LI1T/35/179)
k. Creativity

Creativity value was mostly discovered in the procedure of writing tasks

which enables students to express their ideas in writing and get feedback from
their friends. For example, Act it out section in chapter four instructs students to
create a poem. Students are given writing rules but they are free to choose any
topics they want. This task is a good opportunity for students to act as creative
language learners by expressing their creative imaginations and experimenting

with language.

The example of the writing task can be seen below.
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Write your own poem individually using simile. These are the topics you
may choose for your simile: winter, revenge, emotion, spring, knowledge
scarecrow, peacock, success, tornado, jealousy.

(AIT/8/62)

Creativity value is also integrated through procedures of writing tasks that

promote feedback and revisions. Feedbacks enable students to get suggestions and

new ideas which will improve their writings. The example of the task is presented
below.

Work individually. Create a composition in the form of a hortatory text.
Choose one of these topics.

Cultural heritage should be preserved

Respect pedestrians.

Antigraft law should be enforced in Indonesia.

We should teach patriotism to the young generation.
TV should not broadcast gossip shows.

(LIT/35/179)
With the following checklist, ask your friend to analyze your composition.
(LIT/36/180)

Revise your composition based on the checklist.
(LIT/37/181)
Creativity value is also embedded in task types which enable students to
express their personal attitudes and act out imaginary roles. Such tasks are
discovered in several speaking tasks such as role-plays, discussions and

presentations.

168



I.  Democracy

Textbook writers instill democracy value by giving opportunities for
students to express their opinions, ideas, and preferences in writing and speaking.
In order to promote this value in speaking activities, textbook writers utilize
discussions, role-play and presentation. These task types familiarize students with
opinion differences and coach them in listening and responding to arguments.
Additionally, such task types also encourage learners to act as interactors and
negotiators. Take a look at the following example of a discussion task.

Discuss the following questions with your friends and your teacher.

a. What does ‘setting a good example’ mean?

b. Have you set a good example for yourself? Tell your friends.

c. How can a good example be contagious to others?

(LIT/9/150)

The task above instructs students to discuss with their friends and their
teacher. Democracy principles are applied in this task type since it allows all
students to convey their ideas and experiences. In addition, the teacher can guide
the discussion and make sure that students do not abuse their rights to talk.

Democracy value was also discovered in group activities which enable
students to make decisions together. For instance, the procedures of a task in Link
It To section in chapter two instruct students to choose a group leader who will be
responsible for presentation. In this task, students can learn to discuss, listen to
each member's opinions and reach an agreement.

Work in groups of four and do the following activities.

a. Find various ads, announcements, letters, notices, captions, etc. in English
and Indonesian newspapers.

b. Underline all the perfect tenses in the texts.
c. Make a list of all tenses that you find in the texts,
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d. Analyze the patterns. Do they have the same or different patterns as the
ones you studied in this chapter?
e. Appoint a leader to present your group’s analysis.
f.  Type the result of your discussion in a power point program.
(L1T/18/34)

Democracy value is also integrated through writing tasks that enable
students to express their opinions and preferences in writing. For example, the
procedure of a writing task in Put in Practice section in chapter ten allows
students to write their opinions about a song and compare their writings with their
friends’. Giving students the chance to write their opinions proves that material
developers attempt to apply democracy principles. Through this task, students can

realize that they have the right to voice their views.

Write your opinion about the message of the above song. Compare it with
your friends.

(P1P/23/201)

Despite the frequent appearances of democracy value in speaking and
writing activities, there are no tasks that promote discussions and reflections on
the importance of democracy value in society. Most of the tasks only focus on
developing students’ English skills and test students’ comprehension of English

texts.

m. Independence
Independence value is promoted through tasks that enable students to
monitor their progress in learning. For example, the procedure of a task in Look
Around section in chapter six instructs students to do role-play and record their

conversation.
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Work in pairs and practice the dialogues. Use your mobile phone to record your
conversation.

(LA/4/111)

The purpose of recording their conversation is to check whether their
pronunciation and intonation are correct or not. In this way, students can assess
their speaking ability and make efforts to improve it.

Besides the above task, material developers/textbook writers also provide
self-reflection sections at the end of all chapters. Each section consists of several
questions related to students' experiences before they study the chapter, during the
learning process, and after they study the chapter. By filling in the sections,
students can monitor their learning progress, identify their learning problems and
make efforts to overcome them. These self-reflection sections enable students to

have an active role and be in control of their learning.

Having studicd this I chink

(SF/122)
Independence value is also promoted in a task setting which allows

students to work individually and work in groups. Working independently enables
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students to practice their English skills, make decisions and solve problems
without depending too much on their teacher. Similarly, working in groups
encourages students to discuss and make decisions independently.

In addition, independence value is also promoted through task procedures
that enable students to give feedback to each other. The example of task procedure
is presented below.

Create your own pamphlet, flyer, leaflet or brochure about:

e A language course (mention what languages, address, how to enroll,
teachers, schedules, contact person, day and time of registration, and fee),
completed with pictures of facilities;

e Some tips on how to save electricity, including some pictures for each
information item;

e A seminar about body-weight management (include the date, time, venue,
contribution fee, seminar Kits, lunch, keynote speaker).

Ask the other groups to analyze your pamphlet, flyer, leaflet or brochure.
Use this checklist.
(PIP/14-15/139)
The procedure of the above task enables students to support each other's
learning by exchanging their writings and analyze them based on a checklist. The
checklist consists of aspects that are being assessed, yes or no option and
comment section. In this way, students can get feedback from each other and
revise their writings.

n. Responsibility

Responsibility value is promoted through tasks that enable students to

assess their learning progress. For example, self-reflection sections provide

learning journals that consist of several questions that are associated with students'
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learning experiences before they study the chapters, during the learning process,
and after they study the chapters. The learning journals help students monitor their
learning progress, identify their learning problems and make efforts to overcome
them. These self-reflection sections indirectly teach students to be independent

and responsible for their learning progress.

I had already known about
I didn't understand

When 1 was studying 1 had some difficulties

And | overcame them by

Having studied this I think

(SF/122)
Responsibility value was also discovered in procedures that allowed
students to work individually. Individual tasks give students the opportunities to
exercise, make decisions and solve problems without depending too much on their
teacher. In this textbook, material developers/textbook writers utilize many
individual tasks, such as independent writing, short answer task with
comprehension questions, gap-filling tasks, etc.
Another way to instill responsibility value is through group work
activities. Group works enable students to cooperate and assign jobs to each

member. Each member needs to take responsibility for their jobs to finish their
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tasks successfully. The example of group work activity containing independence
value can be seen below.
Work in groups of four and do the following activities.
g. Find various ads, announcements, letters, notices, captions, etc. in English
and Indonesian newspapers.
h. Underline all the perfect tenses in the texts.
I. Make a list of all tenses that you find in the texts,
J.  Analyze the patterns. Do they have the same or different patterns as the
ones you studied in this chapter?
K. Appoint a leader to present your group’s analysis.
I.  Type the result of your discussion in a power point program.
(L1T/18/34)
Procedures of the above task instruct students to appoint a group leader who will
be responsible for presenting the group analysis. This task is a good opportunity
for students to learn about being responsible.
0. Cooperation
Cooperation value was discovered in task setting and procedures which
enabled students to cooperate with their friends and play their roles as interactors
and negotiators. In this textbook, this value is promoted in pair and group
activities, such as discussions, role-plays, presentation, etc. The example of task
containing cooperation value can be seen below.
Discuss in groups. Draw some conclusions about the expressions of
suggestions or recommendations that you have learnt.
(L1T/14/13)
p. Nationalism
Nationalism value appears in task procedures that enable students to
discuss and write about the wealth of Indonesian culture and culture preservation.

For instance, Put in Practice section provides a writing task which instruct

students to select a topic and write a hortatory exposition text based on the topic.
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One of the topics which are suggested by textbook writers is preservation of
cultural heritage. Taking care of cultural heritage is a way of showing love for
country and its culture. Thus, this writing task is a good opportunity for students
to be aware of problems which are related to cultural heritage and the importance
of preserving cultural heritage for their country. The example of the writing task
can be seen below.

Work individually. Create a composition in the form of a hortatory text.
Choose one of these topics.

Cultural heritage should be preserved

Respect pedestrians.

Antigraft law should be enforced in Indonesia.

We should teach patriotism to the young generation.
TV should not broadcast gossip shows.

(LI1T/35/179)

Nationalism value was also discovered in a task which enabled students to

learn about their local cultures. The procedure of the tasks proves that material

developers/textbook writers intend to instill nationalism value by reminding

students of their local languages as part of their cultures. The example of the task
can be seen below.

Discuss the following expressions with your teacher and friends.

a. You are going to interview your local language teacher about:
1) Common expressions on the phone in the local language and
2) Polite expressions on the phone in the local language.

b. Discuss with your friends how to say the expressions from the local
language into Bahasa Indonesia.

c. How do you say the English expressions from the local language into
Bahasa Indonesia?

d. How do you say the English expressions, in Bahasa Indonesia and in
your indigenous language?

(LIM/7/112)

175



g. Curiosity
Curiosity value was discovered in task procedures which encouraged
students to find information about novels and short stories. For example, the
procedure of task in share your experience in chapter five instructs students to fill
in a table with titles of novels written by famous Indonesian writers. The titles of
novels may arouse students’ curiosity and encourage them to read the novels.

Check your knowledge about the following famous Indonesian writers.
Mention some writers that you know well by completing the table.

No Name Phenomenal Work
a. | Raditya Dika
b. | Dewi Lestari Perahu
Kertas
c. | MargaT. Disini Cinta Pertama
Kali Bersemi
(SYE/T72)

Curiosity value is also integrated in tasks which encourage students to
make questions based on certain topics. For example, Look Around section in
chapter nine provide tasks which instruct students to write what they know about
student brawls and think of questions they want to know about the solution for
brawls.

4. Write what you already know about student brawls in Column K

5. Think of two questions you want to know about the solution for brawls.

Write the questions in Column W.

(LA/4-5/157)
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r. Confidence
Confidence value was discovered in task procedures and setting which
enabled students to express their opinions and perform in front of other people. In
this textbook, confidence value is promoted through discussions, role-play,

storytelling, and presentations. Take a look at the following example of task.

Choose one of the following situations. Make a phone call in pairs and use
the expressions you have learnt in this chapter. Then, perform it in front of

another pair.
(PIP/26/121)

This task contains confidence value as it encourages students to show their

speaking ability in front of their friends.

s. Goal-setting
The value of goal-setting was found in the procedures of writing task
which enabled students to write their dreams and create a plan of action to achieve
one of the dreams. The writing tasks can be seen below.
Do you have a dream? Make a list of your dreams here. One has been done
for you as an example.
(AIT/15/197)
Choose a dream from your list. How would you like to make your dream

come true?
(AIT/15/198)

7. The Integration of Character Values in Tasks

Based on the analysis of character values, it was discovered that character
values are mostly integrated in discussion, presentations, individual tasks, role-
play and learning journals. Further explanations about those tasks are discussed in

the following sections.
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a. Discussions

In this textbook, discussions are used as a means to enhance students’
speaking skills and shape students’ characters. Discussions for enhancing
language skills seem evident in many activities which enable students to cooperate
in answering comprehension questions and discuss tense system, figures of
speech, etc. Even though discussion is a task type which naturally encourages
cooperation, democracy tolerance and friendliness, students are not able to take
any moral lessons because of the strong emphasis on language skills.

Discussions for shaping students’ characters were discovered in activities
which enabled students and teacher to reflect on their past actions and discuss
topics about morality and cultural differences. The example of discussion with an
emphasis on character education can be seen below.

Discuss the following questions with your friends and your teacher.

d. What does ‘setting a good example’ mean?

e. Have you set a good example for yourself? Tell your friends.

f. How can a good example be contagious to others?

(L1T/9/150)

The above task encourages students to voice their opinions and tell their
experiences of setting a good example. Not only does this task help students
practice their speaking skill, but also it enables students and teacher to reflect on
their experiences and past actions. This task is in line with the principle of
character education which is shaping students’ characters by engaging students in
discussions about morality and reflections.

Unfortunately, discussions which enable students and teacher to reflect

and exchange opinions in moral issues are scarce. Most discussions in this
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textbook are related to language skills. For example, one of reading activities in
chapter four instructs students to read a poem entitled Alpine Glow by Elizabeth
Dickinson and discuss three questions which are related to the analogy used in the
poem and figure of speech. There are not any questions which instruct students to
discuss the message of the poem or relate the poem with issues in society. It
seems evident that textbook writers intend to make discussion activities as a way
to help students practice their speaking skills and help each other in
comprehending texts.
b. Individual Tasks

Individual tasks are no exception to the integration of character values. All
individual tasks naturally promote independence value and responsibility value as
the task setting enables students to work by themselves without depending too
much on other people. Depending on the task types and procedures, individual
tasks in this textbook also promote other character values such as creativity,
democracy, tolerance, patriotism, etc.

One of the examples of individual task that promote independence value is
a writing tasks in Put in practice section in chapter nine. The writing task instructs
students to select a topic and write a hortatory exposition text about the topic
independently. The topics are associated with preservation of cultural heritage,
respect for pedestrians, anti-graft law and patriotism. These topics promote
patriotism, nationalism and respect for others. In addition, this writing task also
raises students’ awareness of problems that happen in society and encourage them

to find solutions to overcome the problems.
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Work individually. Create a composition in the form of a hortatory text.
Choose one of these topics.

e Cultural heritage should be preserved

Respect pedestrians.

Anti-graft law should be enforced in Indonesia.

We should teach patriotism to the young generation.

TV should not broadcast gossip shows.

(LI1T/35/179)

Besides writing task, individual tasks in speaking activities also contain
character values. One of the speaking activities which promote character values is
storytelling in Put in practice section in chapter five. This task instructs students
to look for an interesting story and retell it in front of their friends. This task
promotes independence, tolerance and confidence. In addition, this task also
promotes discipline value because it provides procedures which students should
follow.

Character values were also found in reading tasks. The example of reading
task which promotes character values in Share Your Experience section in chapter
nine. The task procedure enables students to observe a picture which illustrates a
landfill and read a short text beside the picture. Then, students are asked to answer
several questions related to environmental problems.

c¢. What do you think the government should do to solve this problem?

d. Where do you usually throw your garbage? Have you ever thrown it

carelessly?

e. What do you think about people who throw away garbage carelessly?

f. Why do people throw garbage away carelessly?

g. What is your reaction when you see a person throwing garbage away

carelessly? Do you keep silent? Do you warn him? Why/Why not?

h. Do you agree that throwing garbage away carelessly has become an

Indonesian habit? Why/Why not?

(SYE/154)
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The above reading task promotes democracy and environmental awareness as it
stimulates students to express their opinions about environmental problems. In
addition, this task also gives a chance to students to reflect on their past actions.

Despite the integration of character values in many individual tasks,
questions which raise students’ awareness of problems in society and encourage
reflections remain scarce. This is unfortunate because there are many texts that
apply topics related to morality and problems in society. The moral messages in
those texts remain uncovered since tasks that accompany the texts put more
emphasis on students’ comprehension of the texts.

c. Presentations

Presentations contain values that are beneficial to shape students’
characters. Democracy, tolerance and cooperation are the examples of values
commonly found in presentations. This is because presentations allow students to
give comments and exchange ideas. Students can use this opportunity to learn
how to respect others during discussions and avoid conflicts because of opinion
differences. In addition, presentations also promote confidence value since
students are required to speak in front of their classmates. This opportunity helps
students practice their speaking skills and overcome their fear in speaking in front
of many people.

Besides the above values, presentations also promote friendliness value. In
this textbook, some presentations are accompanied with procedures or guidelines
which encourage friendliness and politeness when delivering ideas. For example,

a task in Put in practice section in chapter three remind students to greet their
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friends before starting their presentation and express gratitude after finishing it.
Greeting and expressing gratitude are ways to show politeness and friendliness to
other people. The speaking task can be seen below.
Now it’s your turn to create your imaginative machine. Name the machine.
Make a presentation about your machine in groups of four. When giving a
presentation, don’t forget to greet your audience, tell your purpose, present
what you have and thank them for listening.

(PIP/27/54)
d. Role-play

This textbook also uses role-play to instill character values on students.
This task type promotes tolerance and cooperation value as it enables students to
cooperate regardless of their backgrounds and language proficiency. Students can
learn to tolerate each other’s mistakes during speaking activity and help their
friends practice the dialogue. In addition, role-play also makes students
accustomed to perform in front of other people and overcome their fear of
speaking English. Thus, role-play promotes confidence value.

Beside encouraging tolerance, confidence and cooperation, some role-play
in the textbook also encourages creativity and democracy. For instance, a task in
Put in practice section in chapter six instructs students to create a dialogue based
on some situations and perform it in front of their classmates. In this task, students
are free to use any expressions which they like or create their own expressions as
long as they are appropriate and match the topic. Therefore, this task contains
creativity value. In addition, this task also promotes democracy value as students
are given the option to select situation for their dialogue. The example of this task

can be seen below.
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Choose one of the following situations. Make a phone call in pairs and use
the expressions you have learnt in this chapter. Then, perform it in front of
another pair.

a. You are Mr. Don bunker’s assistant. Someone is calling you and he wants
to make an appointment with Mr. Bunker. He is at the restaurant for lunch.
He is coming back at 2 o’clock.

b. Your name is Mohammed Gunawan. You want to confirm your
appointment tomorrow with Miss. Citra. Miss Citra is the manager of
Global Electronic Service.

c. You are Mr. Diego. You already have a reservation to see aplay tomorrow.
You have an important meeting tomorrow, but you are free on Thrusday.
Today is Tuesday. You want to make a new reservation.

(PIP/26/121)
Unfortunately, Role-play which encourages creativity is quite scarce in this
textbook. Most role-play only instructs students to use the existing dialogues in
the textbook and act it out in front of their friends.

Role-play in this textbook is also accompanied with additional instructions
which encourage independence value. For instance, a task in Look around section
in chapter six instructs students to practice a dialogue and record their
conversation in a mobile phone. In this way, students can check whether their
pronunciation and intonation are correct or not. If they are not sure with their
pronunciation and intonation, they can ask for feedback from their teacher or
search for answers from online English dictionaries which use native speaker’s
voice. Giving the opportunity for students to check and evaluate their own ability
indicates independence value. The example of the task can be seen below.

Work in pairs and practice the dialogues. Use your mobile phone to record

your co nversation.
(LA/4/111)
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e. Learning Journals

Textbook writers also use learning journals to instill certain character
values. Hard work, independence, and honesty are values which were discovered
in every section of learning journals. The sections include students’ experience
prior to learning a chapter, students’ experience when learning a chapter and
students’ experience after having studied a chapter. Hard work value and honesty
value are promoted in the first and second section because these sections enable
students to write their problems in learning and encourage them to find solutions
to overcome the problems. Independence value is embedded in all sections
because they help students monitor and assess their progress in learning English.

The example of the learning journal can be seen below

Before I studied this I had already known about

chaprer
I didn't understand

When I was studying 1 had some difficultics

this chapeer

And | overcame them by:

Having studied this I think

chapter

(SR/70)
Besides the representation of values in the above task types, the analysis
also shows that character education can be integrated through components of

tasks. Certain character values are represented through the procedures, roles and
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setting in tasks. Among all the components, most character values can be found in
task procedures.
B. Discussion

The findings and descriptions of character values show that Pathway to
English textbook for Peminatan program grade XI contains twenty-seven
character values. Twenty character values are taken from Curriculum 2013 and
PPK movement. On the other hand, seven values are categorized as universal
values that include goalsetting, courage, initiative, gratitude, optimism, self-
control, and confidence. The integration of universal values is allowed as long as
the values do not contradict the principles of Indonesia. It is evident that other
values are in line with the principles of Indonesia and do not contradict with
values suggested by the curriculum.

Among all the character values, responsibility value has the most frequent
appearances in the textbook. This value appears in all individual and group tasks
as they provide the opportunity for students to be responsible. However, even
though all learning tasks indirectly teach responsibility value, there are no tasks
that discuss the importance of being responsible or problems that are caused
because of irresponsibility. Thus, students may not realize the importance of this
value.

A value that has the least appearance is goalsetting. According to
Mcelmeel (2002: 23), goalsetting is the ability to decide and identify objectives,
designing a plan of action and work toward them. This value is important for

students as it encourages them to think about their goals in life and work hard to

185



achieve them. Therefore, this value should appear more frequently in texts or
images.

Character values were also found in written texts. The written texts contain
nineteen character values from Curriculum 2013 and PPK movement. In addition,
written texts also contain universal values including courage, taking initiative,
gratitude, optimism, and self-control. Among these values, social awareness and
friendliness have the most frequent appearances. The frequent appearances of
social awareness value prove that the textbook writers use written texts to raise
students’ awareness about the problems around them. In addition, friendliness
values in written texts encourage students to communicate in a friendly way and
use English to create friendship with other people.

Most of the character values in written texts were discovered in stories or
narrative texts. The integration of character values in these stories is through good
story characters and bad story characters. Bad story characters usually misbehave
and get consequences for their unpleasant behaviors. On the contrary, good story
characters teach kindness through their actions. The use of good story characters
for character education is very beneficial as story characters can serve as role
models for students (Kemdikbud, 2016: 11). From these story characters, students
can get the message that every action has consequences, thus they should be
careful with their actions towards other people.

Textbook writers also use stories to tell the challenge of doing moral
actions for other people. There are two stories in this textbook that tell about story

characters who do not get admiration and rewards for their righteous behaviors.
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Instead, doing moral actions and sticking up to moral principles cost their lives.
These stories represent what actually happens in our society when we decide to
act morally. In real life, sometimes moral actions are not appreciated and admired,
especially if the moral actions disadvantage many people. These story characters
deliver a message that students should stick to their moral principles and do the
right things regardless of the pressures.

The integration of character values in persuasive texts are through the
structures of texts and the contents. Value integration in text structures was
discovered in hortatory expositions, complaint letter and recommendation letters.
The structures of those texts teach democracy, honesty, and appreciation of
achievement. This finding is in line with Madya (2013: 255) who claims that
English texts have great potentials for character values in their structures.

Persuasive texts also discuss various topics that are related to social
problems and environmental problems. Considering the selections of topics, it
seems evident that textbook writers want to promote social awareness, love for
country, and environmental awareness through hortatory expositions, complaint
letters, and brochures since most topics are related to cultural differences, belief
differences, and cleanliness.

In this textbook, dialogues are also used to instill character values. The
integration of character values in dialogues is through the use of polite
expressions. The use of polite expressions proves that textbook writer attempts to
teach students about how to communicate politely in English. In addition to the

use of polite expressions, topics of dialogues also encourage character values,
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such as honesty and social awareness. However, topics of dialogues that are
related to problems in society and moral issues are very scarce. Most written
dialogues are only used to teach certain expressions or grammar, such as the
expressions of asking for and giving recommendations, making an appointment,
using If-clause, etc.

Other ways of integrating character values are through songs and poems.
In this textbook, the writers provide various songs about love, gratitude, dreams,
and friendship. The themes of the songs are closely related to students' life as
teenagers. In addition, these songs also deliver valuable messages which motivate
students to dream high and make them aware of the importance of friendship and
gratitude.

Unlike songs, the integration of character values in poems is quite scarce.
There are only two poems that contain character values from Curriculum 2013. It
was also discovered that the textbook writers deliberately cut a part of the poem
that contains the poet's opinions about God and intolerance in society.

Character values were also integrated through biographies, procedures and
reports. Biographies inform readers about the achievements of famous people in
Indonesia. It is expected that students will be motivated to work harder in
accomplishing their dreams. Procedure texts inform students about ways to
communicate politely with other people. Additionally, textbook writers promote

peace value, curiosity, creativity and reading interest through report texts.
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Images also contain character values. The values are religiosity, tolerance,
hard work, independence, nationalism, discipline, patriotism, friendliness, peace-
loving, reading interest, environmental awareness, social awareness, cooperation,
responsibility and courage. In addition, the result of analysis in images shows that
friendliness has the most frequent appearances. The absent character values in
images are, creativity, democracy, curiosity, appreciation for achievement,
reading interest and integrity.

Images display character values through narrative processes and
conceptual processes in ideational metafunction. The narrative processes include
transactional action process (uni-directional), reactional process (transactional and
non-transactional), and circumstance of accompaniment. Additionally, the
conceptual processes involve classificational process (covert), structured
analytical process (exhaustive), and attributive symbolic process. Furthermore,
these processes can complement each other to deliver moral messages. For
example, a combination of action process and a reactional process can be used for
instilling certain character values.

Among all the narrative and conceptual processes, most character values
are integrated through transactional action process (29.16%) and reactional
process (29.16%). Since both processes are categorized as narrative process, it can
be inferred that the textbook writers want the viewers to learn about character
values from the represented participants’ actions and reactions in certain
situations. This is suitable with the goal of character education which is to

encourage good behaviors and moral actions. Thus, it is expected that the students
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regard the represented participants as role models and are motivated to imitate
their good behaviors.

The result of analysis also shows that character education in images is
quite scarce. This is because there are many images in this textbook, however,
only eighteen images that clearly present character values. In addition, there are
no images in this textbook that become the objects of discussions about character
values and reflections. Furthermore, all images in this textbook, except for the
covers, are in black and white.

The lack of character education in images may be caused by two reasons.
The first reason is the textbook writers want to focus on the integration of
character values in tasks and written texts. Therefore, written texts and tasks
contain more character values than those of images. Additionally, “expensive
printing expenses” could be the reason why all the images are in black and white.
This is very unfortunate because colors can create more effects on students'
feelings and deliver more moral messages to students. For example, the color red
on a “stop fighting” image can emphasize the message of the image and
illustrating human participants in different skin colors can send stronger messages
about tolerance.

Besides inputs (written texts and images), character values were also
promoted through procedures in tasks. The analysis showed that the procedures
contain values from Curriculum 2013 and PPK movement. Among these values,
the most frequent value that appears in learning activity is responsibility and the

least frequent values are respect and goal-setting.
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Character values were also promoted through task settings and learner
roles. Task settings allow students to cooperate with their friends and be
independent in finishing their assignments. Thus, task settings encourage
tolerance, democracy, cooperation, independence and responsibility. The learner
roles in tasks can be identified from the method that that was used in creating the
tasks. As the textbook used communicative approach, students were encouraged
to play an active role in learning. Additionally, the tasks also enable students to
use English in interacting with their peers, to cooperate, to be creative and
responsible with their own learning. Thus, the learner roles in tasks promoted
tolerance, democracy, friendliness, independence and responsibility.

Despite the existence of character values in the components of tasks, tasks
associated with moral issues are quite rare. It was discovered that many tasks
place great emphasis on language skills instead of character values and moral
issues. Discussions, for example, are mostly used to enable students to help each
other in answering comprehension questions and deepening their understanding
about structures of language in written texts. This also happens with other tasks
such as individual tasks, presentations, role-play, etc.

The lack of tasks associated with moral issues and character values is very
unfortunate. This is because there are many written texts containing character
values and moral messages that can be used to promote meaningful discussions
and self-reflection. Without value-laden tasks, it is possible that students are not
aware of the existence of character values in texts and the importance of

performing the values. Therefore, students should know and understand the
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meaning of character values that are being instilled in them (Kemendiknas, 2010:
13). For this reason, textbook writers should have included more tasks which
enable students and teacher to uncover character values and moral messages in
texts.

It was also discovered that textbook writers attempt to promote character
values through learning journals. These learning journals are discovered at the end
of every chapter. They encourage students to be autonomous learners who can
monitor their learning progress and find solutions for their learning difficulties.
Besides independence, learning journals also promote other character values such

as hard work and honesty.

C. The Relationship between the Research Findings and Previous Studies

The result of analysis shows that character values were integrated in
written texts, images and tasks. The findings prove that EFL textbooks are
considered as a means to shape students' way of thinking and characters. This is in
line with Widodo’s statement (2018: 131) that states that English textbooks
establish value-laden standards and particular ways of acting, thinking, being and
doing. Thus, it is evident that English textbooks are not value-free.

It was also discovered that there are limited value-laden images in the
textbook. The textbook provides many images but there are only eighteen images
containing character values. This finding is in line with Feng’s research (2017:13)
which investigated moral values in an EFL textbook which was used in
Hongkong. Feng (2017: 13) discovered that the use of visual images for

promoting moral values in the EFL textbook was limited.
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The research findings also show that learning activities that promoting
character values through moral issues are quite rare. This finding falls in line with
Feng’s study (2017: 13) which discovered that the English textbook that he
analyzed did not provide the opportunity for students to discuss and analyze moral
issues critically. The lack of such tasks could be because the textbook writers
place greater emphasis on language skills than promoting character values and
discussing moral issues.

D. Research Limitations

This research has two limitations. Firstly, It only focused on written texts.
Therefore, several spoken texts in listening tasks were not analyzed. Secondly,
since this study used a qualitative research design, neutrality became a threat for
this study. This is because the analysis of character values and the conclusions
drawn from the investigation were based on the researchers’ interpretations and
reasoning. Consequently, this study was prone to bias.

Some efforts were done for minimizing the threat. The researcher
developed guidelines in analyzing character values in EFL textbooks which were
derived from research findings and experts’ theories about the integration of
character values in language materials and learning activities. Added to this, the
guidelines also include some points from guidebooks for character education
which were published by the government. These guidelines help the researcher
find and interpret character values in tasks, texts, and images. Furthermore, the
researcher also asked for opinions and feedbacks from experts in relation to the

results and conclusions in order to enhance the conformability of this study.
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