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ABSTRAK

Ruspee Madiyoh: Keefektifan Penggunaan Media Authentic Short Movies Untuk
Meningkatkan Motivasi Belajar dan Keterampilan Berbicara Untuk Siswa
Sekolah Menengah Atas di Thailand. Tesis. Yogyakarta: Program
Pascasarjana, Universitas Negeri Yogyakarta, 2018.

Tujuan penelitian ini adalah untuk mengeathui efektivitas penggunaan
authentic short movies dalam meningkatkan motivasi dalam belajar dan
kemampuan berbicara siswa.

Penelitian ini merupakan penelitian quasi-experimental dengan desain
pretest and posttest control group. Populasi penelitian ini adalah siswa Sekolah
Menengah Atas (SMA) kelas I semester genap tahun ajaran 2017/2018 yang
berjumlah 203 siswa. Sampel penelitian ini diambil dengan cara convenience
sampling dan diperoleh 2 kelas sebagai sampel. Kelas pertama adalah kelas
ekperimental yang terdiri dari 33 siswa, dan kelas kedua adalah kelas kontrol yang
terdiri dari 29 siswa. Penelitian ini dilaksanakan selama 26 kali pertemuan.
Instrumen pengumpulan data adalah oral presentation tests dan questionnaires of
the students’ motivation. Teknik validasi instrumen yang digunakan adalah
content validity serta experiment judgement. Teknik analisis data yang digunakan
adalah Multivariate Analysis of Variance.

Hasil penelitian ini menunjukkan bahwa: (1) ada perbedaan motivasi belajar
siswa yang signifikan (Sig. 0.004) antara siswa yang di ajarkan dengan media
authentic short movies dan yang tidak menggunakan authentic short movies. (2)
ada perbedaan keterampilan berbicara siswa yang signifikan (Sig. 0,000) antara
siswa yang diajarkan dengan media authentic short movies dan yang tidak

mengunakan media authentic short movies .
%{.{-—-—\-

Kata Kunci: authentic short movies, motivasi, keterampilan berbicara



ABSTRACT

RUSPEE MADIYOH: The Effectiveness of Authentic Short Movies in
Enhancing Learning Motivation and Speaking Skill Senior High School Students,
Thailand. Thesis, Yogyakarta: Graduate School, Yogyakarta State
University, 2018.

The purpose of the current study was to examine the effectiveness of using
authentic short movies in enhancing students’ learning motivation and speaking
skills.

This study is a quasi-experimental research with pre-test and post-test
group design. Its population was 203 senior high school students in the academic
year 2017/2018 in Thailand. The sample of this study was 2 classes selected using
the convenience sampling technique. The first class was the experimental class
which consisted of 33 students. Meanwhile, the second was the control class
which consisted of 29 students. This study was conducted within 26 meetings.
The data were collected through oral presentation tests and a survey of the
students’ motivation that were validated using both the content validity and expert
judgment. Multivariate Analysis of Variance was used to analyse the data.

The findings of this study showed that the use of authentic short movies
was effective in enhancing the students’ speaking motivation in leaning (p=
0.004). The results also showed that using authentic short movies was effective in

terms of enhancing the students’ speaking development (p= 0.000). /&D\:

Keywords: authentic short movies, motivation, speaking skill
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CHAPTERI
INTRODUCTION
A. Background of the Study
There is a growing body of literature that recognizes the importance of
stimulating media-based teaching in ordelineestigatestudents’ motivation in
speaking. There are lots of studies that were carried out and found that technology-
based teaching leads to a high learning motivation of students during and after
classroom activities (Barg& Byrd, 2011; Ali-Zarei, & Hashemipour, 2015 and
Golshana & Tafazolib, 2013). Many authors have been working on the same issue,
some of them are cited in this report. Fardy, Shorabi, & Mohammadi (2012)
conducted research with the purpose of examining the effects of CALL on
motivation of students following Iranian language, the focus was put on speaking
skill development. The findings of the study indicated that the installation of
computer-based materials in a classroom have a significant effect on the
development of speaking skill among students. The same study by Meihami &
Varmaghani (2013) also came up with factual findings that the use of CALL
materials to teach speaking skill related topics in the classroom can enhance Iranian
EFL students speaking. Similarly, Kargozari & Tafazoli (2014) found that
podcasts are proven efficient to improve Iranian EFL learners' motivation towards
speaking skill learning. Specifically, podcasts make students feel satisfied,
confident, and comfortable in the class. Furthermore, Fatemi et al. (2015), Hashemi

& Azizinezhad (2011) and Ali Fatemi et al. (2015) clagthat computer-assisted



language learning happens wheis used as an aid to improve students’ learning
and to help them understand the content more efficiently in learning speaking.

Although there have been many studies investigating the effectiveness of
technologybased instruction in enhancing students’ motivation in learning and
developing speaking skill, English teachers in Thailand do not use authentic short
movies as teaching media in during teaching-learning process. This is due to the
inadequate supplies of computers and language laboratories to facilitate teaching
(Noom-ura, 2013). As stated by Teemuangsai and Mee&ik7), the causes of
difficulties in English language teaching and learning in Thailand, especially in
senior high schools, are mostly linked to the teachers airdsthdents. Problems
related to the teachers include saturated timetables, pressure from school
management officers, lack of technology, insufficiency of competent English
teachers, and cultural mindset. Meanwhile, problems related to the students include
challenging interference from Thai language for those who wish to speak English
fluently, lack of learning materials, lack of routinely technology-based practices,
shyness to speak English with peers, lack of self-motivation and commitment to
improve their speaking skill. These problems undermine the development of
speaking skill among students in Thailand.

The students’ low motivation in practicing speaking is also faced by the
students from Darunsat Witya Islamic High School, Thailand, particularly for grade
XI. Based on the preliminanyith English teachers about students’ motivation in
speaking English, the researcher detected several problemly, Bioth teachers

and students do not have basic skills prior to speaking English language.lfsecond



the learners are not self-confident when speaking to each othetyTthiedearners

are not motivatetb practice their English inside and outside the classroom. Finally,
the teachers do not have suitable facilities for helping the students feel the real
situation of native speakers. In addition, the researcher found that both teachers and
students are not familiar with the use of authentic short movies as a media to
improve student’s motivation during teaching and learning process. Even though

the causes of the issue are many, the leading problem is that the students imitate
their English teachers because the latter do not encourage their students to use
English language when interacting with them during English lesson.

Considering the benefits of using authentic short movies martial in
motivating, stimulating and facilitating the teaching and learning of foreign
languages, it is worthy to conduct this study with the focus on the effectiveness of
using authentic short movies to botstrners’ motivation in speaking skill across
Thailand. More specifically, the researcher carried out this study to examine the
effectiveness of using authentic short movies media as a mean of motivating in
learning and developing speaking skill of"draders at Darunsat Witya Islamic
High School, Thailand.

B. Identification of the Problems

Referring to the background of the study, the researcher found out that there
are still problems in English speaking cksat Darunsat Witya Islamic High
School, especially the students from grade Xl. The following are some of the

problems identified by the researcher during the observation:



1. Both teachers and students have difficulties in basic speaking skill which
lead to the lack of self-confidence to communicate in English between
couples of students;

2. The students are not motivated to learn and practice their English during thei
indoor and outdoor activities;

3. The teachers always face the deficiency of technology-linked facilities to
help the studestfeel the real situation of native English speakers.

C. Limitation of the Problems
Based on the background and identification of thrablpms, it is clear tlat
there are main factors that contribute to the succesBnglish teaching and
learning procss. Thosefactors are connected to thidents, taders, specific
facilities, and learningesourcesin general. However, it was notgsble for the
researcheto study all of theefactors. Tis study exclusively focuses on the
examination of the effectiveness of using authentic short movies as mean to
enhance studeritmotivation in learning and developing speaking skill.
D. Formulation of the Problems
Like other studies, this research was to find answers to the prevailing
guestions. The prioritized problems to find the answers to are:
1. Is there any effectiveness difference between using authentic short
movies and traditional media in enhancistgdents’ motivation in

learning?



2. Is there any effectiveness difference between using of authentic short
movies and traditional media in enhancing studespeaking skill
development?

E. Objectives of the Study
To find the answers to the problems stated in the previous section, the
researcher had the objectives of:

1. To examine the effectiveness difference between usingmiatishort
movies and traditional media in enhancistgdents’ motivation in
learning;

2. To examine the effectiveness difference between using authentic short
movies and traditional media in enhancing studespeaking skill
development.

F. Significance of the Study

This study has both theoretical and practical significances:
1. Theoretical Significance
In this study, the researcher expects that the finding of this research will

become one of references to get the information about the importance of authentic
short movies in the teaching of speaking skill and enhance students learning
motivation, and to inspire those who are interested in conducting research studies
on the similar theme. In doing so, the result of this research can be used as an input

in the learning process, especially for speaking skills



2. Practical Significance

It is expected that the results of this study will be beneficial to the researcher
as well as students and teachers from Darunsat Witya Islamic High School,
Thailand. Firdly, this study increasethe researcher’s knowledge about using
authentic short movies as the audio-visual matertalsenhancestudents’
motivation in learning and develop speaking skill. Setgnitie findings of this
study are expected to be used as an input to motivate the students for learning and
developing their speaking skill. Finally, teachers who are interested in using
authentic short movies aids during their teaching activities are expected to learn the
appropriate ways to effectively use the authentic short movies during teaching and

learning process.



CHAPTER I
LITERATURE REVIEW

This chapter provides with the information about the review of literature in
the relation to the scope of the study, the summary of the reviews about relevant
studies already conducted, and the conceptual framework of the current research
and its hypothesis.
A. Literature Review
1. Motivationin ELT

a. Definitions of Motivation

There are many different definitions of motivation, especially in English
Language Teaching. According to Kitjaroonchai (2013), being motivated means
being moved to do something.

Motivation is “the extent to which the individual works or strives to
learn the language because of a desire to do so and the satisfaction
experienced in the activity.

Moghaddam (2013) defined motivation as objective-oriented manners
inspired and maintained by exceptions concerning the anticipated outcomes of
actions. Motivation influences the process of people to learn as well as their ability
to acquire some new skills. It is the attitude of students that makes them interact
with the stimulating society in order to construct their identities. Both authors have
shown that motivation directly improves, influences the L2 learning strategies,
provides much input learners can receive from the language being learned, and

helps them be proficient in that language.



Other authors also shared their understandings about motivation. Dérnye
(2003) mentions that motivation in the pre-actionable phase of learning can be
meant the choice motivation because it contributes to the setting of a particular goal
a teacher or other person wants to achieve. Brown (2000) stated that motivation is
referring to the willingness of one’s inner drive to learn. Thus, the students often
strive to learn L2 for social and cultural goals.

Motivation can change its meaning based on the time and space. In the
classroom setting students’ motivation refers to exertion and focus on something to
during learning process, here the students need to show meaningful achievements
in their studies. The same term can be explained as the degree to which someone
pays much attention to his/her goals. Motivation is very important to enhancing
student learning. Siska (2015) pointed thiat motivation is the center of students’
achievement.

With all previous definitions of motivation, it can be concluded that
motivation in English language teaching and learning is the main engine of
student’s achievement in learning material. This conclusion can be supported by
Alizadeh (2016) who stated that motivation is the main part or factor in the learning
process. Motivation is very important in order that the process of teaching and
learning can be successful. Learning procures new knowledge, experience, skills
and motivation can push the students or encourage them to go through the learning

process.



b. Typesof motivation

Based on their experiences, different authors categorized motivation. Teo
(2013) stated that motivation is divided into two categories, integrative and
instrumental motivation. When the learner is getting well understands something or
gets higher scores in examination or competition, this becomes a motive to learning
the target language. The latter process is called instrumental motivation. However,
the openness of the community to the target language from native speakers and their
cultures is called integrative motivation which was more highlighted by Gardner.

Harmer (2008:98) claimed that there are two types of motivation in learning
a language, intrinsic and extrinsic motivation. Intrinsic motivation is regarded as
the self-passion to set out the goals and achieve them. Some examples of internal
self-passions are enjoyment, achievement, competence, etc. Intrinsic motivation
means that the individuals get their motivations from within themselves. The
individual has the passion for doing a particular task because he/she thinks the
results are beneficial to him/herself. Intrinsic motivation, by contrast, comes from
the interaction outside the individual; people from outside stimulate it. Therefore,
motivation helps achieve the goals.

Intrinsic motivation (IM) generally refers feeling of being involved in an
activity because that activity is enjoyable and satisfying (Dornyei, 2003). Intrinsic
motivation can also be defined as the power of willingness from the learners to do
the effort in achieving the target language better. Intrinsic motivation is such kind

of feeling that learners need to focus on their language learning more intensely.



Hence, the intrinsic motivation emerges as the sensation of the feeling to achieve
the objectives.

Furthermore, extrinsic motivation is another important thing that can be
used to motivate people or learners to accomplish their goals. Besides that, we have
to understand the meaning of extrinsic motivation. Because of this, some experts
defined extrinsic motivation as follows: Extrinsic motivation is demarcated as the
motivation that the students come with, it comes from the outside of the classroom,
for example: the need to pass an exam, hope of financial reward or the possibility
of future travel and so on (Harmer, 2007a & Harmer, 2007b).

The rewards are always in line with extrinsic motivation. In some particular
learning situations, most learners who are extrinsically motivated need to be
rewarded. Brown (2000) stressed that extrinsic motivation brings rewards from
outside and added that the kinds of reward that the learners need are good grade or
some points, positive feedback from teachers.

The classification of motivation was differently discussed. According to
Akdemir and Arslan (2013), motivation in learning can be classified into two main
categories, intrinsic and extrinsic.

Extrinsic motivation refers to a desire of students to get a reward. The
motivation that teacher owes the learners is to make them take part in learning
activities such as homework, score, grade, or doing something to please teachers.
Everything that a teacher can do as integrative or instrumental motivations is within
the extrinsic motivation. Wimolmas (2013) mentioned that extrinsic motivation is

based on students’ external outcomes, such as reward, grade and punishment. These
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motivations might bring negative impacts to the students because of extrinsic
motivation, students do not willingly pay more attention to the learning activities,

but they do so because they want rewards or fear the punishment from the teachers.
When this situation occurs, a student learns because he/she needs something, such
as reward from the teachers. However, any time these rewards are taken away or
sometimes there are no punishments or rules, the students are no longer interested
and pay attention to the learning process.

Intrinsic motivation refers to learning and then having rewards based on the
achievements (Rehman et al (2014). It means that the learners willingly and
voluntarily try to learn what they think it is important for them. When students are
intrinsically motivated, they have powers and highly need to learn without the
influence of external motives. Intrinsic motivation enhances the student to learn
without waiting for rewards or other stimuli from the teachers because they know
and understand what they need (Arends & Kilcher, 2010).

Even though the intrinsic motivation is very important for students to
consistently keep themselves interested in the lesson, it is difficult to have all
students intrinsically motivated. This is the reason why Siska (2015) came up with
the idea that teachers always need to use extrinsic motivation such as rewards,
praise, free time, food and even punishment to make such students active and
interested in the process of learning. The majority of researchers believe that
motivation is not exclusively intrinsic or extrinsic when someone wants to orient

the students.
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It is highly recommended to teachers to understand the factors of intrinsic
motivation and manage them to promote learning. Most of classroom activities that
a teacher need students to creation are not necessarily in themselves interesting or
enjoyable. Therefore, using more active and volitional forms of extrinsic motivation
such as media development resources are effective strategies for successful teaching
(Ryan & Deci, 2000).

c. Thelmportance of motivation in ELT

Motivation plays the important role in making students successful and rid
off the failure when learning a language. Students’ motivation in language learning
is a way of struggling to use and applies language until going to be productive. In a
particular situation of teaching and learning, students who are low motivated are
likely to lose their study. In contrary, students who are highly motivated actively
participate in learning. Williams & Williams (2011) state that motivation is the most
important factor for the learners because they will be able to improve language
learning.

According to Wimolmas (2012: 907) proposast “motivated students is
likely to learn more and learn more quickly than students who are lesatadti
For the learners who are low motivated, it can be that they may lose attention and
cannot follow the lesson, misbehave and it became a problem that cause them in
learning. If they have higher motivation they will pay more attention in learning and
attempt to participate every activity during classroom.

However, motivation has the role in teaching and learning and it is an

important point that teachers must think about it because it can push the learners to
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reach the goals and success in learning. The learners will be successful in learning
since teachers do everything for them and also be enthusiastic in teaching.
d. Factors Affecting Motivation in ELT

There are four factors that can be dangerous to the learners’ motivation,

according to Wimolmas (2013) there factors include:

1) Physical condition in terms of classroom atmosphere. For example, if a
student is exposed to the inappropriate condition such as small board, hot
or unpleasant smell classroom, they can lose their concentration and then
their motivation in learning becomes very low.

2) Method of teaching can affect students’ motivation. Learners can highly
be motivated if teachers uses smart teaching methods.

3) The teachers as the most important variable of motivation should act as a
driver of students.

4) Success refers to the appropriation level of challenge designed by the
teachers. Harmer pointed out that exposing students to highly challenging
activities may have a negative effect on their motivation because students
always get negative feedback from teachers. However, lowly challenging
activities are not recommended. Hence, classroom activities should be
balanced.

Based on the clarification above, it can conclude that there are some factors
that the teacher should consider in motivated the students in teaching class. Those
factors as one of accouter to drive the achievement in learning especially in EFL

environment.
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€. Strategies to Improve Students’ Motivation in ELT
In classroom teaching, teachers must do everything for making the learners

successful or making them motivation in learning. According to Reid (2007)
motivation is the main key that engage the learners to learn which can be successful
in learning. In relation to that, teachers should use some methods or some ways to
stimulate the learners to learn Ddrnyei, (2001).

Davis (2009: 278) recommends that teachers need to ‘“encourage the
students to become selfetivated learners”. Based on this point, the teachers
should use some strategies as follow:

(a) Give frequent, early, positive feedbadkttsupports students’ beliefs
that they can do well.

(b) Ensure opportunity students’ meaningful success by assigning tasks that
are neither too easy and fail to challenge them nor too difficult and overwhelm them.

(c) Communicate personal interest in students by calling them by name,
initiating conversations with them before or after class, asking questions during
class, and referring to our class.

(d) Use teaching strategies that engage and actively involve students.

(e) Help students find personal meaning and value in the material.

(f) Create a classroom environment that welcomes the successes and accepts
the stumbles and failures that accompany learning.

(g) Help students feel that they are valued members of a community of
responsible learners.

From the tips above, the writer can conclude that it is a great ways that can
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increase students’ motivation in the classroom. In contrast, the writer thinks that,
teachers not only remember or call their name but teachers should care them and
their successful or the knowledge which teachers transfer to them. In addition,
teachers should be enthusiastic in teaching because when you are excited in your
teaching, then the learners may more excited in learning too. Moreover, while
teaching teachers should fine new materials to teach them and allow them to work
with their partner because it allows them to learn the social interaction which will
be able to get them excited about things in the classroom and it will be able to make
them motivation one each other to reach a goal.
2. Speaking skill in ELT

a. Understanding Speaking

Speakings animportant skillin human life. Peope usetheir sgaking skill
in order to communicate and interact thiothes. Speakingis one of the
productive sKis in the academic world, this is why different experts tried to define
it:

According to Bashir, Azeem, & Dogar (2011), speakmithe active usefo
language to proposeaaings to otler peope. Herlina (2014) claim that speaking
is creating and sharing process of the meaning through the usdalfared non-
verbal in a vaiety of purposes. Heer (2007b) definedpeaking as amteractive
activity that requires the abilityo cooperge in the management of speaking
turns.

The definitions above mentioned were supported thgroauthors. Brown

(2001: 267) stressed thahen someone is able toes a language, it meartisat
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he or shecan communicate reasonably andwmetently. The same author added
that the indicator of successful acquisition of lamgués aways seen by the
speaking abilityto achieve realistic gésthrough communication with oéms
used. According to Nunan (1989: 32), toshecessful in speaking a language is
always in line with the ability tarticulate phonologid fedures of that language,
mastery of stress, rhyhm, intonation ptems, tansadiond and interpersona
skills, taking shdrand longspeakingturns, management of interactjoskills in
knowing about, negotieng purposs for conwersations, and using approfgea
conversationaformulae andifl ers.

Teading speaking anthicro skillsis very important in developing language
skills. It is very important to focus on both the forms and functions of the language
as suggested b{Brown, 2001: 271).He also mentioned that the ques of a
language should be well checked because they join togetheake the whole
languageBased on experts’ agreement, it can be highlighted that spe&king skill
is dways relatedo communcation. Sgeaking skill itself can bestated as the ability
to use a language correctly in order to egpraeanings and then transfer or ge
knowledge and information to émom other people during the dialogue.

b. TheTeaching of Speaking Skill

Teading is anadivity in which theteacher guides and facilitatdsarning,
gives the students chantodearn, and provides knowledge to tieerhers (Brown,
2007). Guidanceneansleading theleamers in theteaching andlearning pra@ess
in orderto gain knowledge. The teaagheen guide the @aners by providing the

relevanttasks, thisneans gving them chancto learn by themselves. To make the
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teaching and learning process run well, thadgers must ieate good condition for
the lkeaners.Therefore, théeacher eeds a relevarteaching method and technique
to achieve this goa

With the same view, Hener (2007b) confirmed that there are threesiba
reasons to involve students in speaking activities. Firgtl\g very important to
give students opportunitiet® freely practice speking in the classroonso that
they can use English in their daily comsegions. For exaple, the eadhers can
give the opportunityo their students for free discussion both inside and outside
the classroom. &ondly, they provide speaking tasks feadbfor both students
andteacdhers. Thigneans theteachers can monitor how well their students perform
in the languagewhat language problem¢hey face and howto solve those
problems. As results, the studertsm have information about their weakness and
strengths in their language skills. Thirdly, goocedmng tasks always take
place because they highinictivate students until they actively participate in the
teaching and éaning praess.

According to Bashir, Azeem and Dogar (2011), when #ehing and
learning pocess of speaking is happening, thearners should be able to: use
words and sentence stsgintonation patterns, the rhythm of the tarngeguage,
sdect appropiate words and sentences based on particular sociahgsett
audience and situation, and use reguage quickly, confidently and fluently to
expresstheir idess. To achieve this gok English teachers should crete red-
life context and provide appmogie mateals or models when students are

practicing theifenglish in the classroom.
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Based on the explanations above, tteaching of speaking skilcan be
understood as the press of guiding the éaners in order to be able to
communicée in an appropriate way. By using the relevéathniques
teachers guide their learna@csexpress their opinions about phenomena that happen
in daily life.

c. Theeementsof speakingin ELT

According to Harmer (2001), the ability to speak English depends on two
elements included in two major categories, namely language features and
mental/social processing. There are several elements which belong to language
features. The first element is connected speech. Eeffect of speakers in English need
to be able not only to produce the individual phonemes of English but also the use
of fluently connected speech. In connected language speech, sounds are modified,
omitted, added or weakened. The second element is expressive device. Native
speakers will change the pitch and stress of the particular part of the utterance, vary
volume and speed, and show by other physical and non-verbal means how they are
feeling (especially in face to face interaction). The third element is lexis and
grammar. Teachers should explain the different function of expressing in using
language. The last element which belongs to language feature is negotiation
language. It is used to seek for clarification and to show the structure of what we
are saying by effectiveness of speaking.

In addition to elements belonging to language features category, there are a
number of elements in mental/social processing that speaker and listener have to

consider. The fst element is language processing. Speaking a language effectively
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requires mental ability to process language and put its features into coherent order
so that it comes out in forms that are not only comprehensible but also meaningful.
The second element is the ability of interacting with peagleffective speaking
and also contributes a good listening in order to make comprehention on the main
ideas from what other participants purpose. The last mental process of a language
involves information processing and it is quite a part of our responses to other
people in the conversation. Therefore, the ability to process the information is an
important component of communication.

d. Principles of Teaching Speakingin ELT

According to Hammer (2008: 275-276), there are six principles of teaching
speaking skill of a language: (1) Helping the students overcome their initial
reluctance to speak; the teacher starts from something simple to difficult ones. (2).
Asking students to talk about some topics, (3). Asking the students to talk about
what they know about some situations and events, (4). Giving appropriate feedback
to the learners and motivate them, (5). Adapting the skills, (6). Teaching of how to
prepare a good speech. Thus, it is very important for teachers to meet the principles
of English language teaching.

e. Classroom Speaking Activities

Teaching speaking skill should be taught with attractive and communicative
activities. There are many types of classroom speaking activities. Harmer (2001:
348-352) proposed that, there six classroom speaking activities, each activity has
its own contribution to the language teaching.

1) Discussion
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Discussion is the most commonly used oral skills in the classroom activity.
Here, the students are allowed to express their ideas. According to Harmer
(2001:272) there are several stages to go through when holding classroom discussion
within groups. The first stage by having the students work in small groups that can
be used for a whole range of discussion. The second stage is by givimg the
opportunities which can train the students to respond fluently and immediately. One
way to do it is by inserting direct comm&ntmini activities into lessons. This
involves showing them to explain something such as photographs or introducing
topics at any stage of a lesson and nominating students to say the first thing that
comes into their head. The last is formal debates. Students have to prepare the ideas
in favor or against various propositions.

2) Acting from script

There are two kinds of scripts that a teacher can select for the teaching and
learning process. When playing scripts, it is very important for the students to learn
it as real acting. During this activity, the theater director’s role is played by the
teacher. He/she must pay attention to intonation, appropriate stress, and speed.
Before their final performances, the teacher should give some practices to students
because acting out is both a learning and language producing activity. Prior to acting
the dialogue, the students should be given time to rehearse their script. This helps
students get much experience along the process.

3) Prepared talks

With this method, students select topics and prepare presentations about

them. Such talks are not designed for informally spontaneous conversations because
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they are prepared for talk only. However, it is much better for the students to use
notes than scripts.

4) Communication games

Communication games are designed to provoke interaction among students.
The games are designed based on the principle of information gap. During this
activity, one student has to talk to a partner by following pictures, solve a puzzle,
put things in the right options, or find the pictures which are different or similar.

5) Simulation and Role-play

Simulation and role play can be provided for speaking fluency or to train
students about specific situations. Students can act out as themselves or take roles of
completely different characters and express thoughts and feelings as they do in the
real world.

The teachers can use these activities to teach speaking skill. The topic and
objective of the lesson that relates to these activity is decided by the teacher. Besides,
they must consider the condition of the materials and students before starting
teaching. For example, they can use reflection and role play activities when they
teach expressions. Teachers can ask students to write some dialogues or scripts and
play then in the classroom.

6) Questionnaire

Questionnaire is very useful for speaking activity because it helps ensure
respondents have something to propose to each other. Students can design
guestionnaires on any topic that is appropriate with the learning materials. When the

students do so, the teachers can act as a resource, help them in the designing process
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and encourage them for a good accomplishment. The results obtained from
guestionnaires is the basis for written work, discussions, or prepared talks.
f. Types of Speaking Performances

Brown (2004: 271) presents that there are six types edkisyy skill

performances. Those six types are descrilsddllaws:
1) Imitative

This category includes the performance to practice an intonation and
focusing on some particular component of language’s form. That is just imitating a
sound, word, phrase or sentences. Pronunciation is a very crucial thing which has
to be focued on. The teaching and learning process use drilling by the teachers.
The reasoning of using drilling is students get an opportunity to practicing listen
and orally repeats some words.

2) Intensive

This is the student speaking performancethat is a training of sone
phonologcd and granmaticd aspeds of language leaning. It usually take s place
while students are doing theskain pairs or group work, for example, reading
aloud thatincludes reading paragraphealing dialogue with artner in turn,
reading informatiorfrom char, eftc.

3) Responsive

It covers communication and comprehension of language used between
speaker and listener. It limited level of very short of used language, standard
greeting and small talk, simple request and comments.

4). Transactional
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It is executed with the objective of exchanging or conveying specific of
information. For example here is the conversation which is done in pair work or
group work.

5). Extensive

The form of oral reports, summaries, and story-telling and short speeches
was given by the teacher to the students extend.

Based on the theory above, it can be concluded that there are some points that
should be the careful consideration in assessing speaking. The students want to
know at least the vocabularies, pronunciation, and functions of language that they
are going to use. When the students have been prepared and ready for the activity,
they can use the language appropriately.

g. Teaching Speaking in Senior High School

Students should learn the worth strategies to improve their own learning.
Spratt (2005: 53) states that the characteristics of senior high school students
include ahlity to keep still for longer periods, ability to concentrate for longer
periods, learning in more abstract waysiligb to control and plan their own
behavior or characteristic, not so willing to make mistakes or take risks, awareness
of themselves and/or their actions, paying attention to form and meaning in
language, and have experience of life.

Mearwhile, Hamer (2001: 40) propose that adult learners haveimber
of specidcharacteristics: 1) adults tendo bemore disciplinethan some teenags
and crucially, 2) they are often pepared to struggle on despiteredom, 3) they

have high exedations about the learning presand may already &ve their own

23



set pa&tems of leaming process, 4)hey come into clagoom with a rich range of
experiences which alloveaders to use a wide range adivities with them, 5)
they have a whole range lofe experiences to draw on, the&gn learn from abtrad
materials, and 6) unlike young chiéth and eenagers, they often have a clear
understanding of whythey want to get out af.
Learnirg through communicative speaking activities is very important for
teachers have to involve the students.yldlso permithem to use thé abilities
to learn consciouslywhere this is appropriate. Besides, they encaedheir
studentsto use the& own life experiencein the leaming praess.
h. The Assessment of Successful Speakingin ELT

The indicators of successful speaking are the productive of language
abilities. The learners have to talk or present as much as passib& period of
time. They join and participaia classroom discussion which is not dominated by
a minority of talkative participants. All students get a chance to speak and
participate in the classroom discussion. Further, the motivation is high; all of the
students have a big enthusiasm to speak in classroom discussion. Speaking skill can
be done by means of an oral speaking test that includes different oral tasks (Ahmed
& Alamin, 2014). It can be said that oral proficiency test has one of the most
important issues in language testing since the role of speaking ability has become
more central in language teaching. It is the basic assessment of speaking skill for
accessing students speaking proficiency.

Brown (2004) presents that there are two final categories of oral production

assessment include: interactive and extensive speaking. Interactive speaking tasks
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are what some would describe as interpersonal, while the final category includes
more transactional speech evesmich as interview, role play, discussion and
conversation, and games. However, extensive speaking tasks involve complex
relatively lengthy stretches of discourse as include: Oral presentation, Picture-cued
story-telling, Retelling a story, News event, and Translations.

Based on the explanation above, the researcher highlighted that oral
presentation is veryftective method for assessing students’ speaking abilities in
the classroomZivkovi¢ (2014) said that the most obvious advantages of oral
presentation are their potential for efficiency, time and cost savings, and high
reliability. Furthermore, Brown (2004) proposes that the result of effective oral
presentation must be invoked: specify the criterion, set appropriate tasks, elicit
optimal output, and establish practical, reliable scoring procedures, and once again
scoring is the key assessment challenge.
3. Audio-visual Mediain ELT

a. The Definition of Audio-visual Mediain ELT

Regarding to their crucial role in easing the process of English language
teaching and learning, many experts authors pay attention to the audio-visual media.
They are instructional media used to carry the message to the concern, these include
films, television, radio, audio recording, photographs, visual projects, anddrint
materials (Sowntharya et al, 2014). Daniel (2013) defines that audio-visual media
asatool used to facilitate of the triangular process of learning that consists of
motivation, classification, and stimulation. In terms of their function, audio-visual

media are technologies utilized through the multimedia presentation to improve the

25



students’ level of understanding (Idris, 2015). Moreover, Daniel (2013) claimed
that audio-visual media can be defined as stimulating materials and devices which
involve sound and sight in teaching in order to facilitate learning by activating more
than one sensory channels.

Based on the definitions above stated, it can be summarized that the audio-
visual materials are instructional tools used for carrying the message and enhancing
the students’ understanding of the concept during learning activities. The use of
audio-visual media depends upon reading to have the meaning of the concept.
Through their use, the information is conveyed through sight, hearing, or a
combination of both. The role that audio-visual media play is crucial and helpful in
education as long as most of the learners tend to use their preceptor functions like
sight and hear to understand the message conveyed. The use of audio-visual implies
the delivery of message and stimulation of thoughts, feelings, and motivation in
learning all English language skills. Thus, speaking is considered as the most
suitable skillto the use of audio-visual media since its learning process requires the
learners to be consistently exposed to the spoken langDagiel( 2013).

b. The Advantages of Audio-Visual Mediain ELT
As previously proven by many studies, the advantages of applying audio-
visual media in maintaining a good momentum of student motivation and speaking
interest. Different researchers revealed how audio-visual media in ELT promote
strong engagement between students and the materials. For instance, Daniel (2013)
reported that the use of audio-visual media such as pictures, videos, and projectors

encourage students to read texts, it also helps students understand the abstract ideas
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in the texts. The analysis of various resources made by Sowntharya, Gomathi and
Muhuntarajan (2014) revealed that media play a significant role in education. The
same teaching aids are considered as tools providing positive input to facilitate a
smooth communication among the learners in the English class. Besides, the study
conducted by Sowntharya, Gomathi and Muhuntarajan (2014) came up with the
facts that if audio-visual media are used in an effective and practical ways, they
significantly contribute to the improvement of leafiability to learn and acquire
skills of any language.

A big number of authors also confirmed that audio-visual media are tools
for motivating students. Some of them said that in order to effectively learn a
language, it is highly recommended to consistently use audio-visual media
(Setftiarini, 2016). If a teacher well applies audio-visual metésstudents’ level
of motivation to learn is stimulated. The study conducted by Irawati (2016) showed
that audio-visual media encourage the students to practice their speaking biecause
addresses their preferences and delivers the input in an interesting and more
effective way than the traditional teaching tools. Another study conducted by
Yunus, Salehi and John (2013howed that audieisual media attract students’
interest in learning literature and facilitate them learning more easily and
successfully rather than using verbal explanation only.

The importance of using audio-visual media is not limited to the motivation
of students. By applying audio-visual media during the teaching and learning
process, there is stimulation of thinking process and positive contribution to the

learning environment in a classroom (Mathew and Alidmat, 2013). Gilakjani (2012)

27



to understand the impact of multimedia tools on the teaching process, it is easy for

English instructors to incorporate multimedia into their teaching as long as there are

different media tools such as visual and auditory that can be accessed by students
to take information for their learning. The students use all senses to fetch needed

information.

The designers of academic curriculum should be aware of audio-visual aids.
Instructors and teachers should incorporate these multimedia tools in their teaching
plans so that students can succeed in their lessons (Gilakjani, 2012). According to
Shridevi et al. (2013), the importance of audio-visual media for learning English is
very huge. The same author declared that the students always face many problems
in learning English language because most of them think it is difficult to ilearn
without the use of any audio or visual aids. The study endorses that audio-visual
aids should be used in an English language classroom to achieve learning objectives
at a maximum level.

The use of audio-visual media in English language teaching enables learner
to enjoy the lesson. When the teacher uses audio-visual materials, the students
become more involved in the learning process and their motivation increases. With
the application of these teaching aids, the students spend more efforts on practicing
the language (Rasul, Bukhsh & Batoolc, 2011). However, some students still
encounter difficulties in learning by visual or audio media because they have
different preferences and learning styles. By reflecting to the same matter, Idris
(2015) proved that the use of audio visual media help teachers to cope with

mentioned problem.
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The audio-visual media contribute to the understanding level of the students.
Another benefit that audio-visual provide for English language teaching is that they
facilitate learners to cope with the problem of understanding the literary concepts
(Ashaver & Igyuve, 2013). Media such as audio or authentic video can be used as
afacilitating tool to thestudents’ understanding of the concepts provided in the texts
(Daniel, 2013). Besides, Audio-visual materials help the teacher to overcome
physical difficulties of presenting learning materials so that the students can grasp
the materials in a better way (Viswanath and Rao, 2016). Therefore, learning
English language through the use of audio-visual media such as stimulates the
learners’ ability to communicate because they bring them to the real situations.

According to Ashaver and Igyuve (2013), there are twelve advantages of
audio-visual media during teaching-learning process: (1) the students become more
active because more than one sense organs are involved, (2) they provide with more
freedom to students, (3) the student becomes more attentive, (4) it provides students
with opportunities to handle and manipulate certain things and articles, (5) students
are more motivated, (6) they provide first hand experiences because the students
can follow different demonstrations and get direct experience, (7) they are relatively
easy to understand, (8) they reduce meaningless use of words and phrases and
contribute to the clarification during the process of learning, (9) they can provide
opportunities to include scientific attitudes and give training about scientific
methods, (10) they stimulate students to ask more questions and lead them to make

further investigations, (11) teaching becomes more effective while learning
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becomes easier, (12) audio-visual media can help the teacher fulfill his/her duties
more effectively and make the lesson more plausible to the students.

Based on the description above, the researcher concludes that audio-visual
media isapowerful tool that helps students learn the language; the students are free
to learn and have different experiences and opportunities that motivate them in their
learning. It is therefore beneficial for teachers because AVM significantly
contributes to their creativity in teaching.

c. Typesof Audio-visual Media

There are several types of media. It is important for teachers to know as many
as possible and be able to differentiate them in order to easily apply them in the
classrooms depending on the learners’ needs and preferences.

In general, media can be classified into three categories, i.e., audio, visual,
and audio-visual (Viswanath & Rao, 2016). Audio media refer to any media that
work with hearing organs through sounds alone. Examples of this type of media are
tape-recorder, radio, audio cassette player, and gramophone. Visual media are
known as the actual presentation of information through a visible medium like
images, text, videos, computer, and whiteboard. Some examples of this type of
media are chart, black and while board, pictures, maps, text-books, models,
transparency, slide projector, flash-cards, andgulimaterials. Audio-visual media
refer to instructional media which provide students with audio and visual
experiences by appearing to the hearing and seeing senses at the same time, these
include film projector, LCD projector, computer, virtual classroom, TV, VCD

player, and multimedia.
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From the classifications above, teachers need to understand which type of
media is appropriate to meet the needs of the learners and facilitate their learning
effectively. Therefore, there is no doubt that the use of audio-visual media is
beneficial to both teachers and learners.

d. The Selection of Audio-visual Media

The attempt to select the best combination of media for English language
teaching is an ongoing process, in all parts of the world. English teachers around
the world are always in the sake of the most suitable methods to deliver information
to their students. The having to be careful because the decision of any teaching
method can big or little impact on the entire educational system even though each
teacher should make difference in his/her class (Al-Khayyat, 2016). As claimed by
Calder (2008)In the 21st-century, it is important for both teachers and learners to
rely on audio-visual instruction so that teaching-learning process can easily take
place.

There are various media formats that can be used by a teacher. Some of the
best media that can be chosen by English teachers are videos, DVDs, CD-ROMSs,
streaming video from the web, television, and radio, as well as emerging
technologies. These various types of media may be integrated into classroom
instruction in order to ease the learning process. The selection of the most
conductive audio-visual media content is a key to the teaching strategy. It is
necessary to follow a certain number of criteria for selecting audio-visual media
content to ensure that their selection is relevant and of good quality (Ashaver &

Igyuve, 2013).
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Like other educational activities, it is better to set guidelines in order to
achieve the objectives. Calder (2008) suggested some high-quality media criteria to
be considered by the teacher in order to facilitate the teaching and learning process.
Firstly, the content appropriateness, meaning that the content has to be well
reviewed on its appropriateness. The materials should not contain promotional or
commercial content. The material should meet provincial, national and international
standards in core-curricular content areas for school and incorporates exemplary
instructional methodologies and approaches. Sdgprabntent accuracy, ¢h
content included in the audio-visual media has to be verified in terms of its accuracy
and ensure that it is up to date. Thirdyrade appropriateness must be related to the
concepts and language content for specific levels. Hgurtepresentation of
diverse populations, meaning that programming must represent a diversity of
cultures, abilities, and both sexes should be fairly represented. Finally, the
production quality, programmer should only include the content with the highest
overall production quality.

The criteria to choose a teaching media are not limited to the above. There are
other criteria that should be considered when selecting audio-visual media in
English language teaching as it was recommended by Ramdhani and
Muhammadiyah (2015). According to him, the following element should be held
account on: (1) purpose; (2) target of media usage (the condition of learners); (3)
characteristics of media; (4) time; (5) cost; and (6) availability to the teacher. These

considerations were effected to teaching and learning process.
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With reflection to the above discussions, the author concludes that the choice
of audio-visual media for the teaching and learning process should be done with
much attention. The teachers have to consider various aspects in relation to their
appropriateness and usefulndssthe students so that learning goals can be
achieved. Teachers have to consider the above mentioned criteria when selecting
audio-visual media for their teaching to achieve the expected level of effectiveness
and proficiency.

4. The Use of Authentic Short Moviein ELT
a. Definition of Authentic Short Movie

Different definitions have been given to short movies depending on the
experts’ perspectives. According to Elizabeth and Sumarsih (2012), define that
short movis was the short story that have small time in imitating of language use
which have the specific purpose. Lopez-Osorio (2016) defines authentic short
movies as language presentation which is more natural than that found in course-
books, the fantastic visual context aids and the students prefer it for their learning
of speaking. Sherman (2003) perceives authentic short movies as any kind of
programs which can be used as resources to learn speaking with enjoyment and
provide a lot of advantages. Moreover, Bueno (2009) states that authentic short
movie represents an attractive resource to reach students and assist them in
functioning on another culture of native life.

From the above definitions, it can be understood that authentic short movies
are the recorded video clips from native speaker situations that have limited time

and specific purposes. They can be used to stimulate learners’ motivation especially
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when focusing on speaking (Irawati, 2016). Nowadays, short movies are
technological aids that can be used in the classroom and they incorporage with
wide variety of visual elements and great range of audio-visual experiences in
addition to spoken language. Hence, in teaching English language, the teacher can
use the authentic short movies for variation in order to keep the attention and
motivation of the students.

b. The Advantages of Authentic Short Movies

There are many experts that have been working on authentic short movies
contribution in education. Most of the studies highlighted that authentic short
movies help teachers to provide a model of positive behavior to students (Gilakjani,
2011). Some examples can be given including Ebrahimi, Kargar & Zareian (2018)
who revealed that authentic short movies help teachers to provide authentic
languages used in real communication of native speakéiszri & Al-Rashdi
(2014) showed that teachers can use authentic short movies to support motivation
of the learners as well as encourage participation and interaction among them. So,
it is very advantageous to use authentic short movies.

The importance of using such media is huge. Lopez-Osorio (2016) proposed
several advantages of authentic short movie in BLielps students to experience
a real feeling of accomplishment when are able to comprehend material intended
for native speakers. When the language presented in features films is not real in the
sense of being unscripted, it is real in the sense that it is intended for native speakers-
people already familiar with the language. Through viewing films and other

programs intended for native speakers, students can see how people in the target
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language culture live. Finally, authentic video material provide visual information
which can help students to better understand the situation and language presented.
In summary, authentic short movies provide advantages for both teachers

and students. It improvesidents’ involvement and enthusiasm during the teaching
and learning process. The authentic short movie stimulaitéents’ interest and
motivation in using the language. And most importantly, it contributes much to the
students’ speaking skill development; presents the real language used, new words,
phrases, and expressions and also provides a full context of language to help
students improve their ability to speak English.

c. Selecting the Authentic Short Movies

The authentic short movie should be selected carefully as long as students
should understand the instructional objective of teaching and learning materials.
Irawati (2016) suggested that teachers should choose topics which are relevant to
the students. The stories should be interesting and appealing in order to maintain
the student's motivation. The teacher should clearly states the needs of students to
be addressed during the process of teaching and learning. A good selection of
teaching and learning materials is quite necessary to achieve prescribed objectives.

The learners can watch and pay attention to the use of English for
communication by short movies. If teachers only use the textbook for teaching
speaking, it will be difficult for a learner to visualize the real role of uslagguage
communication. With this issue, the teacher can face difficulties in teaching
pronunciations, accent, stress, and expressions of native speakers (Sabouri &

Zohrabi, 2015). To tackle the same probletudents’ levels are also important to
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be considered in the selectionanthentic short movies to keep their motivation in
learning and develop their speaking skills.

In English language teaching, authentic short movies should be selected with
deep consideration of educational objectives. According to Stephens et al (2012),
this is necessary for teacher to facilitate interactive viewing. King (2002) also
stresses the importance of choosing appropriate authentic short movies in such a
way that they are not too complex comparing with the understanding level of the
students.

The selection of an authentic and appropriate short movie for language
teaching and learning. The teacher needs to consider the difficulty of words which
were supposed to be tested and to select an English movie that best suits the English
knowledge level of the participants in the process of teaching. Most of the students
lack learning materials that can push the learning process. The teacher had to choose
a movie which related to the topic, material and students’ proficiency level.

d. Theuse of authentic short movie

In order to make the use of authentic short movies more interesting, teachers
should first of all be familiar with different techniques of manipulating them. This
centers onhe use of authentic short movie at the teacher’s disposal. The advantages
and disadvantages of different approaches used for authentic short movie are
discussed, such as the use of the whole short movie or short sequences, captioned
and non-captioned, and pre-viewing, while-viewing, and post-viewing activities.

According to Harmer (2007), there are various viewing techniques when

singing films and videos. Those techniques are: 1). Silent viewing, 2). Freeze
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framing, 3). Partial viewing of the screen, 4). Picture or speech, 5). Subtitled films,
6) Picture-less listening. These six viewing techniques can be applied by the
teachers when using authentic short movie in teaching. In addition, there are two
video-based activities which are very needed in the video-based lesson (Harmer,
2001), one of them is video watching activities that match with the study of
language materials. A number of activities are planned for using video situations.

There are three sections of video watching activities:

1) General comprehension

The students have to try and give as much information as they can about what
they have seen. Other general comprehension tasks include watching to confirm
expectations, this is similar to reading and listening tasks.

2) Working with aspects of language

After the general comprehension, the teacher and students discuss what they
have seen on the screen.

3) Video as a springboard to creativity

The teacher promotes the video to stimulate and motivate the students
creativity by promoting interpretation, provoking thought, and asking for language
use.

Meanwhile, Khan (2015) proposes that there is a three-part stage of video
watching activity that a teacher should think of and apply in a video-based lesson.
This is made up of pre-viewing, while-viewing, and post-viewing activities. A pre-
viewing activity has the purpose of introducing students to the materials to be

viewed. This activity facilitates students to easily and well understand the materials.
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The latter happens because the successful results in language teaching can be
achieved by designing teeactivities. Therefore, the teachers should design this
activity to help students develop their language skills.

Concerning with while-viewing watching activity, the teacher plays the
videos and gives some tasks to the students. After the students have watched the
movies, the teacher moves to the post-viewing activity. In this activity, the teacher
asks the students to write in pairs or groups what they have got from the movie; this
is a good way of making them practice and apply language form and function
(Jamshidi & Moghaddam, 2013). The three-part section in the video-based lesson
should follow these guidelines

1) Before presenting the videos, the teachers have to stimulate student’s
interest so that they be involved in the teaching process.

2) While watching the videos, the teachers must work closely with students
in order to observe what they do not know and what bothers them and facilitate
them.

3) Post watching, the teachers should clarify some difficulties points in the
presentation, explain, encourage discussions, and assign follow-up activities.

The techniques above are considered as main, but there are several techniques
that can be used in teaching by using the short movie. The teabbeid be able
to select the appropriate technique based on the topic to be covered during the
lesson. The use of a variety of techniques is also important because it contributes to

the achievement of learning goals. This variation of techniques improvhasriéa
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quality of teaching and also helps students reduce their boredom when learning
process is occurring.

e. Classroom Activities during the Application of Authentic Short Movie

As deeply explained in the previous sections, any media intended to be used
has its fitting techniques. Harmer (2007:310) suggests a variety of viewing
techniques when applying singing films and videos, including: 1). Silent viewing,
2). Freeze framing, 3). Partial viewing of the screen, 4). picture or speech, 5).
Subtitled films, 6) Picture-less listening.

The same author claimed that these six viewing techniques can be used by the
teachers during the application of videos or authentic short movies. In addition to
that, he said that therevideo-based activities which take place in the video-based
lesson (Harmer, 2001:287). One of these activities involves video watching and it
completely matches with the study of language materials. A humber of activities
should be planned for the use video situations. Three sections of video watching
activities are:

1) General Comprehension

In this section students have to try and give as much information as they can
about what they have seen. Other general comprehension tasks include watching to
confirm expectations, similar to reading and listening tasks.
2) Working on the Aspects of Language

After the general comprehension, the teacher and students discuss what they
have seen on the screen.

3) Video as a Springboard to Creativity
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This section is very important because the teacher uses videos to stimulate
and motivate the students to be creative, he/she does so by promoting interpretation,
provoking thought, and asking for language use.

Base on the descriptions above, there are several techniques in teaching by
using videos. Teachers have to be able to select the appropriate technique based on
the topic of the materials and students interest that will be learned. The use of a
variety of techniques in using video is also important to achieve the gold. It can
improve the teachers’ quality of teaching and use material in learning and also help
students to minimize their boredom in the learning process.

f. Using Authentic Short Movie for Students’ Speaking Motivation
Enhancement

Authentic short movies plays the main role of English language teaching
and learning in the modern class. There are many elements of media which the
teachers need to consider for make great usefully to the students. As Herlina
(2014) finds that using authentic short movies in English language increased
learner motivation and increasing leaners speaking abilities. Moreover, authentic
short movwe has many kinds that the teachers can apply in the classroom of
English language teaching. According to Ashaver & Igyuve (2013), authentic
short movie also has the best great materiadt éhabés studerts to
practice what tay have learned through media. Moreover, they also stress that
there are numerous benefits that students derive from the use of audio-visual aids,
but quick understanding weighed more.

Recently, many language instructors, and scholars have investigated the
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effectiveness of a variety of strategies and methods that can be employed in the
EFL classes to facilitate the learners’ mastery of language skills and optimize the
teaching and the learning process. A number of studies have showed that movies
can become an integral part of the curriculum due to their significant effect on the
development of speaking skill (Baratta & Jones, 2008; Rokni & Ataee, 2014;
Yaseen & Shakir, 2015; Prayogi & Nugroho (213
According the findings of above studies, It is sure that a kind of authentic

short mvoiesvill be fulfillment of the process the development students’ motivation
for speaking skill. It is worth the effort in resulting students and teacher’s motivation
in the process of language teaching and learning. Khan (2015) believes that using
audo-visual media can facilitate comprehension and understanding for the
language learners in an ideal visual context, which makes it an effective language-
teaching tool. She further argues that it can offer a variety of methods and resources
for teaching the target language, helping students to improve their communicative
skills.
B. Reviewsof Relevant Studies

The first research that is related to the present study is about the role of
motivation in learning English language for Pakistani learners conducted Rehman
et al. (2014). On the basis of finding, the motivation in learning English for
Pakistani learners regarded by generalization. The finding of this research shows
that motivation is regarded as an influential element in the success of any activity
in language learning. It plays a crucial role in achieving the learning goals.

Another study was done by Elezabeth and Sumarsih (2012) who
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investigated the use of short movie as media to improve students’ achievement in
speaking skill. The score this study showed that students’ achievement in
speaking skill improved by using the short movie. The total percentage of
improvement from the first competency test to the third competency test was
68,75%.

The third study was conducted by Khan (2015) who examined the use audio-
visual technologies, such as films, in the English language classroom. This study
aims to highlight the implications of using audio-\dktechnologies suclasfilms
to boost the Ergshlanguage proficiencof non-ndive learners. The result showed
that audio-visual technology could be incorporated in the classroom to support
second language acquisition in non-native English language learning environments.
Films is one of the most important pedagogical implications in learning context, but
it should be conducted carefully by English teachers and in consultation with
experts.

The last study was conducted by Herlina (2014) who studied about
enhancing studeritspeaking skill by using audio-visual media. This study aims to
helping students to improve their speaking skill by using audio-visual media. The
result of this study shown that hyging media to learn English, the students’
speaking skill at fourth grade of Lab school Elementary School Rawamangun East
Jakarta improved significantly.

C. Conceptual framework

Speaking skill is the productive skill needed by people for oral

communication. Many students in high schools encounter difficulties to
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communicate in English due to some factors. One of them is the use of ineffective
materials in language teaching. Using inappropriate materials can be a big problem
as it can decrease learners’ motivation to learn and practice speaking in the class
and outside the class. In fact, a teacher should prepare the best materials for learners
which can be used to motivate them to improve their language production. By using
appropriate materials, the teacher can build and encourage students’ motivation in
order to learn better in speaking English. To improve their speaking skill, the
students need more stimulus and imitation. Thus, the teachers should have more
awareness of preparing materials for enhancing the students’ motivation in
speaking.

Learners’ motivation is a feeling of learners to respond stimulation based on
their intrinsic or extrinsic interest. This stimulation influences learners to give
positive or negative responses. The teachers need to select and employ appropriate
technique and strategies to develop students’ speaking skill. When students are
interested in learning, they are likely to spend more time for studying. In the
learning process, if the students are interested in studying, they will enjoy the
activities provided by the teacher. Since the preparation is one of crucial factors in
the success of the teaching and learning process, the teacher should carefully
prepare instructional materials which can accommodate the students’ needs to
improve their motivation in speaking.

Authentic short movies can be used as instructional materials combined with
activities for English language teaching. The use of short movies in English

language teaching generally consists of three main activities including pre-
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activities, viewing-activities and post-viewing activities. In this way, the teacher
needs to consider the context of the lesson and the learning outcome which can
possibly enhance students’ motivation in speaking. It is also important for the
teacher to keep the classroom learning activities fun in order that the students enjoy
the lesson.

This research aims to measure the effectiveness of the using audio-visual
especially authentic short movies compared to the traditional method in enhancing
student motivation in English speaking. This research starts from literature reviews
about media in ELT, audio-visual media in ELT, speaking skill in English language
teaching, motivation and using short movies for language teaching. There are many
activities using the media which can be applied by teachers in the classroom. The
scholars mention three main stages of using authentic short movies in language
teaching as follows: pre-viewing activities, while-viewing activities and post-
viewing activities. The pre-viewing activities are considered the most crucial
activities to do in the teaching process as the students in this stage are expected to
be able to follow the movies and understand the storyline and characters. In the pre-
viewing stage, therefore, a teacher needs to clearly introduce and discuss the

background of the materials given to the students.
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D. Hypotheses of the Study
In reference to the theoretical background and theoretical framework, the
hypothesis of this study can be drawn as follows:
a. Ha: There is any effectiveness of using authentic short mawvie
traditional median enhancing students’ speaking skill development.
Ho: There is no effectiveness of using authentic short movie and
traditional median enhancing students’ speaking skill development.
b. Ha: There is any effectiveness of using authentic short movies and
traditional media in enhancingudents’ motivation in learning speaking.
Ho: There is no effectiveness of using authentic short movies and

traditional median enhancingtudents’ motivation in learning speaking.

47



CHAPTER 111
RESEARCH METHOD
In this chapter, the researcher reviewed the method employed in collecting

and analyzing the research data. This chapter ¢ep$iseveral subsections namely
research design, setting of research, the population and sample of the study,
variables of the study, techniques and instruments of data collection, validity and
reliability of the instruments and then followed with an explanation of how the data
were collected and analyzed in the study.
A. Research Design

This study was a quasi-experimental study employing quantitative data
analysis. There were two groups in this study, namely experimental group and
control group. In this study, the experimental group was taught by using authentic
short movies while the control group was taught by using traditional media, i.e.,
EnglishStudents’ book that was always used by the teacher in the class. Both groups
were given a pre-test and post-test. The following table shows the design of this
research.

Tale 1.The Design of the Research
Group Independent variable Dependent variables

Studeats’ motivation and

Experimentd group| Authentic Short Movies specking development

Traditional Media Studeats’ motivation and

Control group (English Students’ Book) spesking development
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B. Timeand Setting of the Research

This study was conducted at Darunsat Witya Islamic High School, Thailand.
It is located at 265 Thasdik Street No.79, Taluban, Sai Buri, Sai Buri district, Pattani
province, Thailand. This research was conducted from January to February 2018.
The school was chosen by the researcher based ondireher’s observations and
interviews with the English teacher and the students from two classes of Darunsat
Witya Islamic High School. They still lacked media for English teaching and
learning.
C. ThePopulation and Sample of Research

The population of this study were 203 grade Xl students at Darunsat Witya
Islamic High School in the academic year 2017/2018. The school had 6 classes, i.e.
class 5/1, 5/2, 5/3, 5/4, 5/5, and 5/6. Each class consisted of different numbers of

students. Table 2 shows the number of the students from each class.

TaHe 2.The Number of Sudents

Class Number of students
5/1 33
5/2 29
5/3 37
5/4 35
5/5 31
5/6 38
Total 203

Convenience sampling was used to select the samples because they were
willing and available to participate in this research (Creswell, 2012: 145). The
researcher selected two classes as the sample of the research from the existing
population. As stated by English teacher in grade XI, the students between class 5/1

and 5/2 had similar characteristics and levels of English language learning
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especially in speaking ability. This is one of the important decision of the researcher
took one class as the experimental class (i.e. 5/1) and one class as the control class
(i.,e. 5/2). These two classes were selected because they were ready to use
technology in learning English, they had sufficient media to support teaching and
learning process, they were interested in using media to learn, and they needed
enhancement in learning motivation and in speaking skill.

The experimental class was given the authentic short movies in the process of
teaching and learning. The researcher created several lesson plans for learning
activities for every meeting referring to the school-based curriculum. The researcher
asked the English teacher to teach the students base on lesson plan that was created
by the treacher. Thentrol class followed the English students’ book without using
the authentic short movies in the teaching and learning pescés®e students used
the book and the teacher gave short explanation. Then, the students made group
for presentation to present the material in front of the class. The table below shows
the distribution of treatment in the research.

Tabe 3. The Research Sample by Class

Group Class The Number of Students
Experimental group 5/1 33
Control group 5/2 29

D. Research Variables
The variables in this research were divided into independent and dependent

variables.
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1. Independent Variable
In this research, the independent variable was the teaching media using
authentic short movies.
2. Dependent Variables
The dependent variables in this research were students’ motivation in
learning and speaking skill development.
E. Data Collection Techniquesand Instruments
Since this study was quexpetimentd, the instrumentso colled the data
were in the form ofa pre-test and a post-test. &hollected data were the
scores obtaed from the pe-test and the post-g&¢ of bah experimental and
control classes. ®scores from the predewere used to measuseaidents’
motivation in learning and sgking skill development of the experimental and
control class before the treatment. The mssofrom the post-test were used
to examine whther the implemented media affected the ekpental group or
not. In addition, the scores from the questionnaire were used to measure the
students’ motivation in learning speaking before and after applying the authentic
short movies in learning English.
1. Speaking Test
For the purpose of this study, oralegfing tests were constructed by
referring to the school-based raaulum for the gade XI at Darunsat Witya
Islamic High School, Thailand. The syllabus for the grade Xl studenthe
spe&ing asped was taken as the caderationsin formulating tet instruments.

The test was given teg the first test was the pe-test before the ¢éildment and
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the £mnd wasthe post-tet after the tremert.
The scoresf the students’ speaking development were classified into four
categories according to classification represented by Mardapi (2008). The table

below presents the classification of the scores.

Table 4.Category of speaking test for pre-test and post-test

No Formula Score of the students Category

1 X> X +1.SBx X>18.33 Very good

2 X +1.SBx>X>X 18.33>X>15 Good

3 X>X> X -1.SBx 15>X>11.67 Poor

4 X< X -1.SBx X <11.67 Very poor
Description:

X = Mean score of the student

SBx = Standard deviation

X = Students’ Score
2. Questionnaire

A questionnaire was used for measuring students’ motivation in learning
speaking before and after applying authentic short movies in teaching English. The
questionnaire consisted of 17 items followed by five scales of each item. The
guestions used in this questionnaire were adapted from the Self-Determination
Theory (SDT) perspective (Deci, et al, 1994). The table below shows the blueprint
of students’ motivation for speaking development.

Table 5. The Blueprint of Students’ Motivation for Speaking Skill
Development after Using Authentic Short Movies
ltem Category
Students’ motivation related to various variables of English
language learning by using authentic short movie.

1-17
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The questionnaire used for scoring in this study was adapted from the five
scales of the Gardner’s Attitude / Motivation Test Battery (AMTB), ranging from
‘Strongly Agree’ (5) to ‘Strongly Disagree’ (1) (Gardner, 2004). Table 6 below
shows four scalesategorizing the students’ motivation in learning speaking.

Table 6.Category of Speaking Test for Pre-test and Post-test

No Formula Score of the studentg Category

1 X> X +1.SBx X >62.33 Very good

2 X +1.SBx>X>X 62.33> X >51 Good

3 | X>X> X-1.SBx 51>X>39.67 Poor

4 X < X -1.SBx X < 39.67 Very poor
Description:

X = Mean score of the student

SBx = Standard deviation

X = Students’ Score
F. Validity and Reliability of Instrument

1. Validity of Instruments

A valid instrument referred to the extent to which the instruments measure
what was supposed to measure (Wiersma & Jurs, 2009: 356). The types validity
used in this study were content validity. The validation was done by doing several
steps: (1) preparing the test items developed in reference to the standard of
competence and basic competence of senior high school students of the second
semester of English subject at Darunsat Witya Islamic Hight School and the
questionnaire adapted from five scales of the Gardner’s Attitude / Motivation Test
Battery (AMTB), ranging from ‘Strongly Agree’ to ‘Strongly Disagree’, (2)

consulting with two experts in the field, i.e., Dyah Setyowati Ciptaningrum., Ed.D,
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and Basikin, Ph.D, English lecturers in FBS, Yogyakarta State University, (3) the
guestionnaire was administered to 40 students of non-sample in class 5/4, second
semester at Darunsat Witya Islamic Hight School, and (4) the results of the
guestionnaire were analyzed by using SPSS 20 for windows to decide the validity
of the test items.

The speaking validity test used content validity. The content validity was
the process of how the test establishes the representativeness of the items in a certain
domain of skills, tasks, knowledge, and other aspects that were being measured
(Wiersma & Jurs, 2009: 355). The test was given twice, i.e. the pre-test and post-
test. It means the test was developed in reference to the standard of competence and
basic competence of senior high school students of the second semester of English
subject at Darunsat Witya Islamic Hight School as presented in table 7 below.

Table 7. The Standard of Competence and Basic Competence of
Senior High School Students of the Second Semester English
subject

Standard of Competenc,  Basic Competence Indicators

o Standard F1.1 e Students will bg e In the end of the
Understanding of an( able to speak and giy lesson, the students a
capacity to interpret whg data about themselve able to give simple

has been heard and re| friends and the explanation abou
from various types o| surrounding traveling in the future
media, and ability tq environment; pictures and conducting
express opinions witl plans, charts and tabl¢ interpersonal

proper reasoning to show the various dal communication.

o Standard  F1.2| that they have heard ar

Endowment with read; speak to sho

language communicatiol opinions about variou
skills for exchange o] matters around them.
data and information
efficient expression o
feelings and opinion.
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o Standard F1.3
Ability to present data
information,  concept:
and views about variou
matters through speakir
and writing

o Standard  F2.1
Appreciation  of the
relationship betweel
language and culture ¢
native speakers an
capacity for wuse o
language appropriate |

occasions and places
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Table 8.0Oral Assessment Rubric

Score Aspects
Grammar Fluency Pronunciation Vocabulay Conprehension
Grammatcal and Speak fluently Very clear,stress | Effecive words| Understand everyd

without hesitation

choice

5 |lexical accuracy is and intonation helj conversation at normal speh
extremely high or searching for| to make meanin
words clear
Quite accurate; Some hesitations | Generdy clear; Mostly Understand nearly everythirgg
4 |some eors, bu |and ®metime has| rea®nable control| effective word | normal speech. lBhougf
meaningis always |to sachfor words| of stress and | choice ocasonal repetition may &
clear intonation necessary.
Frequent gors; Quite hesitah Frequent gors; Frequently Understand m&t of what is sai(
3 | meaningis na limited range © not alwaysclea errorsin words | at slower speed ith repeition
always clear vocabulary and | enough to | choice
structure undestand
Very frequent Extremely Very frequent Ineffective Difficult to understand,
errors; difficulty in | hesitam; very | errors; often vey | words choice |what is said. Al to
2 making  meaning| limited range of| difficult to comprehend only soa
clear langua@ available conversation sgken slowly
and withfrequen repetition
Almost unabe to Almostunalbe to | Almostunableto | Almostunalde | Almostunale to
1

Communicate

communicate

communicate

to communicate

undestand
conversation

een simple
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2. Reliability of Instrument
a. Oral Speaking Test
Intraclass Correlation Coefficients (ICC) was used to the assure the
reliability of oral speaking test in this research. The test was considered
to be reliable if the score coefficient was more than 0.7 (Kouropoulos,
2017).

The oral speaking test reliability was estimated by using Intraclass
Correlation Coefficients (ICC). Based on the results, the value of Single
Measures was 0.733 and the value of Average Measures was 0.892. It
indicated that the instruments used in this study had a high level of
reliability. The calculations were done by using a computer program
SPSS version 20. The output reliable of oral speaking test was shown in

the table 9 below:

Table 9. The Result of the Intraclass Correlation

Coefficient

Intraclass Correlation| Sig
Single Measures 733 .000
Average Measures 897 .000

b. Questionnaire

A guestionnaire was comlered ré ableif the test yields similar
results when given to the & subpds or matched sulgds in two
different accasions (Brown, 2004: 20). If the instrument had a consistent
result in tiesecond chance anore, the instrument wasliable. The

reliability of the questionnaire in this research was examined using

57



Cronbach Alpha (a). The questionnaire was considered as reliable if the
score o was more than 0.7.
The reliability of the questionnaire was estimated by using
Cronbach Alpha reliability test. Based on the results, the value of a was
0.915. The reliability of this instrument was done by usingomputer
program SPSS version 20. The result of reliable questionnaire was shown
in the table 10 below.
Table 10 Reliability Statistics

Cronbach's Alpha N of ltems
915 17

G. Data Analysis Techniques
1. Descriptive Analysis
Descriptive analysis is used to describe the data for each variable. The
descriptive analysis described the highest score, the lowest score, the mean, the
median, the mode and the standard deviation of the sample population.

2. Inferential Analysis

There were three kinds of tests employed in this research, namely normality
test, homogeneity test and hypotheses test. For the hypotheses test, the
researcher employed One-way MANOVA to analyze the data. Most of the tests
were explained as following below.

a. Test of Normality
The purpose of this test was to know whether the data of the students

speaking ability was normally distributed or not. SPSS version 20 was used
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to run this test. The output of this test included pre-test and post-test scores in
both of experimental class and the control class. The test of normality in this
research used Kolmogorov-Smirnov. According to Carver (2012: 140), if the
p-value (significance) wakss than a = 0.05, the data were not normally
distributed, otherwise if the-value wasnare than o.= 0.05 then the data were
normally distributed.
b. Test of Homogeneity
The test was usedto find out whether the sample arance was

homogeneous. The homogeneity of the test was intendest tbeequity
of variancecovarance maix of the dependent variable of this study.
Dealing with the result of homogeneity, if the Levene test is significant (p >
0.05) it means that there is homogeneity in the data. In the contrast if the
Levene test is not significant (p < 0.05) it means that there is no homogeneity
in the data. (€amer, 2003: 149).
c. Test of Hypothesis

MANOVA or Multivariate Analysis of Variance was a test of
multivariate analysis used to analyze the data involving more than one
dependent variable in research (Tabachnick & Fidell, 2012). In this research,
there were two dependent variables that were tested: the students’ motivation
after using the authentic short movies activities in the learning process and

the students’ speaking skill development.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

This chapter presents the findings and discussion of this study. It consists
of four topics sections namely data description, data analysis, discussion, and
limitation.
A. Data Descriptions

1. Description of the Study

The purpose of this quasi-experimental research was to investigate the
significant difference between the use of authentic short movies and traditional
mediain enhancing students’ motivation and develop speaking skill. The sample of
this study was grade Xl students at 265 Thasdik Street No.79, Taluban, Sai Buri,
Sai Buri district, Pattani province, Thailand in the academic year of 2017/2018.
There were 2 classes consisting of 62 students for two classes. The researcher chose
them by using the convenience sampling technique. Class 5/1 was selected as the
experimental class and class 5/2 as the control class. These two classes were chosen
because English teacher stated that both classes had difficulties in basic speaking
skill as the result of a lack of self-confidence, motivation in learning, and speaking
English practice inside and outside the classroom. Moreover, the tesaltethat
they laclked technology-based learning materials to help them to see the real
situation of native speakers. These are the considerations for selecting 5/1 as the
experimental class and 5/2 as the control class.

This study used the authentic short movies for the experimental class and

traditional medidi.e. Students’ English Book) for the control class. There were two
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instruments for data collection. The first instrument wes epeaking tests in
which each of the students presented in frontetthss based on questions given
by the teachers. The test was developed in reference to the standard of competence
and basic competence of senior high school students of the second semester in
English subject. The test was given twice, i.e. the pre-test and post-test. The
speaking ability rating scale adopted from Brown (2001:406-407) was used to score
the studentsspeaking test

The second instrument was the questionnaire which was used to measure
students’ motivation in learning speaking before and after applying the authentic
short movies. The questionnaire consisted of 17 items in which each item consisted
of ascale ranging from ‘Strongly Agree’ to ‘Strongly Disagree’. The questions used
in the questionnaire were adapted from the self-determination theory perspective
by Deci et al. (1994).

a. Description of Speaking Development and Motivation
1) Experimental Class
The researcher administered the pre-test and distributed

guestionnaires to the students on December 24-25, 2017. The pre-tast was

one-by-one oral presentation. It was done in two meetings because of the

limited time. For English class, the teacher taught only 45 minutes and the

students only had two meetings every week. In addition, the experimental

class consisted of 33 students.

The experimental class was taught by using authentic short movies.

The materials were provided by the researcher to enhance students speaking
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skill. The teaching and learning activities using the authentic short movies
in this class were conducted in 12 meetings from January 10, 2018 to
February 15, 2018.

In meetings 1-3, the students were taught about traveling
experiences. The students were givam explanation of the learning
materials about how to make questions related to the experiences of
traveling. Then, the students watched a movie about traveling.
Subsequently, the students were assigned to work in pairs. Their task was
to ask their work in pair about traveling experiences. Each pairs asking and
answering the information about holidays. In the end of the session, they
had to present what they did in pairs in front of the class to practice speaking
and the teacher evaluated their performance.

In meetings 4-6, the students learned about holiday plans. They
listened to the teachisrexplanation about how to make plans for holiday.
The teacher asked about their holiday plans and showed interesting pictures
of tourism objects. The students related the pictures with their plans for
school holiday. Then, the teacher provided an authentic short movie about
making holiday plans and discussed the movie by using short questions
provided. They were asked to practice speaking in pairs by using the
guestions about holiday plans. Through these activities, the teacher focused
on the discussion and the conversation in English. After that, the students

presented and shared their holiday plans in front of the class to be evaluated
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by the teacher. By the end of the session, the teacher provided some
feedback about their performance.

In meetings 7-9, the students were instructed by the teacher to deal
with tourism information. They watched an authentic short movie about
finding tourists information and answered short questions related to the
movie. The information appeared in the movies was used as the material for
students’ practice in using the language. Then they were asked to have a
discussion in pairs by using the questions provided on the worksheet. The
teacher instructed the students to discuss the tgurifdirmation in groups
of four. They were asked to present the results of their discussion in the
class. The teacher stimulated the students’ motivation to present in front of
the class and the teacher gave reward to each group after the presentation.

The students were taught about school holidays in Australia in
meetings 102 by listening to the teacher’s explanation. They were asked
about what they were going to do in their school holidays. The teacher asked
them to take note the information about school holiday on what they had
done in their school holiday. Then, the students watched an authentic short
movie about school holidays and answered the related questions. They were
selected by the teacher to present the information that they haeldd€Ene
teacher instructed them to practice the questions about school holidays in
Australia in pairs. They practiced using language and preparing for
presentation. The students then presented in front of the class what they have

practiced. After that, their presentations were examined by the teacher.
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After the teacher were implemented in 12 meetings, the researcher
administered a post-test and questionnaires to the students. The post-test
was given on February 21-22, 2018. Similar to the pre-test, the post-test
was also in the form of one-by-one oral presentation. The post-test was
conducted in two meetings because the time of each meeting was very
limited. Table 11 below presents the results of pre-test and post-test
conducted in the experimental class. It can be seen that the highest score of
pre-test in the experimental class is 15.00 and the lowest score is 10.00. The
mean score of pre-test is 12.59 and the standard deviation is 1.325. On other
hand, the results of post-test of this class has 18.50 as the highest score and
12.50 as the lowest score. The mean is 15.96 and the standard deviation is
1.36. It can be concluded that the learning achievement of students’ post-
test is higher than the pre-test. It means that thiest’ speaking ability
increased after learning.

Table 11. The Descriptive Statistics of the Student
Achievement Taught by Using Authentic Short Movies

Data Pre-test Post-test
Minimum 10.00 12.0C
Maximum 15.0C 18.5C

Mean 12.5¢ 15.96

Std. Deviation 1.32 1.36

Table 12 shows the result of the pre-test and post-test of the students
in the experimental class. It can be seen from the table that the majority of
the students (72.73% or 24 students) were in the poor category, and nine

students (27.27%) were in the very poor category prior to the treatment.
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Surprisingly, 72.73% of the students were in the good category after the
treatment and there were only nine students or 27.27% who are in the poor
category. This indicates an increase of the students speaking development

after they were treated using authentic short movies.

Table 12.The Frequency of Students’ Speaking Achievement in the Experimental

Class
Pre-test Post-test .

No Score F | Percentage| F | Percentage Categorization

1 X> 1833 0 0%| O 0% Very good

2 | 1833>X>15 0 0% | 24 72.73% Good

3 | 15>X>11.67 | 24 72.73%| 9 27.27% Poor

4 X <11.67 9 27.27%| O 0% Very poor

Total 33 100%| 33 100%

Table 13 below shows that the highest score of pre-test in this class
is 50.00 and the lowest score is 29.00. The mean score of pre-test is 41.75
and the standard deviation is 5.562. On other hand, the results of post-test
of this class have 77.00 as the highest score and 29.00 as the lowest score.
The mean is 64.48 and the standard deviation is 10.08. It can be concluded
that the learning achievement of students’ post-test is higher than the pre-
test. The students’ speaking ability increased after learning.

Table 13.The Descriptive Satistics of the Questionnaires for
Students’ Motivation in Speaking in the Experimental Class

Data Pre-test Post-test
Minimum 29.00 29.0(
Maximum 50.0(¢ 77.0(

Mean 41.75 64.4¢

Std. Deviation 5.562 10.08
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Table 14 shows the result from the pre-test and post-test of the
students in the experimental class. It can be seen from the table that the
majority of the students (69.70% or 23 students) were in the poor category,
and seven students (21.21%) were in the very poor category prior to the
treatment. Surprisingly, 75.76% of the students were in the very good
category after the treatment and there were only five students or 15.15%
who were in the good category. This indicates an increase of the students’
motivation in learning speaking after they were treated by using authentic
short movies.

Table 14 The Frequency of Stludents’ Motivation in Speaking Development in
the Experimental Class

NG Score Pre-test Post-test Category
F | Percentage| F | Percentage
1 | X>62.33 3 9.09%| 25 75.76%| Very good
2 |6233>X2>51 0 0%| 5 15.15%| Good
3 |51>X>39.67 | 23 69.70%| 1 3.03% Poor
4 | X <39.67 7 21.21%| 2 6.06%| Very poor
Total 33 100%| 33 100%

2) Control Class

For the control class, the teacher taught speaking skill by using
students’ book. In this class, the researcher and English teacher
administered a pre-test and questionnaires to the students on December 27-
28, 2017. The pre-test was one-by-one oral presentation and answering the
guestionnaires. It was done in two meetings because of the limitation of
time. There was only one 45-minute-meeting per day and every week

consisted of two meetings in Sunday and Monday. In addition, the control
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class consisted of 29 students so that there was not enough time for all
students to have the pre-test in one meeting.

The process and teaching media used in the control class were
different from the ones employed in the experimental class. The control
class was taught by the English teacher using a student’s book provided by
the government, i.e. English Explorer 2. Similar to the experimental class,
the treatment in the control class was given in 12 meetings, from January
07, 2018 until February 12, 2018.

The teacher started the teaching and learning process in meetings 1-
3 by continuing the lesson in the speaking class before the treatment. The
topic in these meetings was traveling experiences, which was the same with
the experimental class. The students learned new vocabulary items about
the traveling experiences from the English textbook. They read the reading
passage about traveling and listened to an audio recording about Branson
family’s holiday. In this activity, the teacher decided to put the students in
pairs and focused thiscussion based on Branson family’s holiday by using
short questions. The students were asked to do a grammar activity and then
completed the table wittwill” and*“won’t” in the students’ book on page
88. The teacher then asked the students to practice the activity on page 89.
In this activity, the students were asked to work in pairs and to write short
guestions about traveling. At the end of these meetings, the teacher asked

the students to present in front of the class and gave feedback to the students.
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Then, the teacher taught the topic about holiday plans in meetings 4-
6. The activities of this meeting included the teacher asking the students to
discuss and share experiences about holiday plans. The studengsl tisten
anaudio recordingbout three people’s holiday plans and had a discussion
based on the audio recording. Then the students aedwezstions on page
90 in students’ book. The teacher asked the students to work in groups for
asking holiday plans information of the group members. The activity was
based on exercise number 3 on pagea ¢he students’ book. The next
activity was grammar check on page 91. The grammar check was about
“going td and “present continuolis Before the students started this
exercise, the teacher explained the activity to the students. This exercise was
checked by the teacher.

In meetings 7-9, the teacher taught the students about tourist
information which was similar to the topic in the experimental class. In this
activity, the teacher started wiltiscussion session with the students about
tourist information. The teacher showed a map to the students and asked the
places on the map. The students respotoldte teachés questions about
the information on the map. Then, the teacher played an audio recording of
a conversation to finthe places on the map on page 90 in students’ book.

In the next activity, the teacher asked the students to practice the speaking
exercise with their partner. The teacher asked the students to ask and give

the information on the map. This activity was based on exercise number 5
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on page 93. The last activity for the students was presenting the information
in front of the class. Finally, the teacher gave evaluation to the students.

The last meetings for the control class were meeting 10-12. The
teacher taught about school holidays in the UK. In this meeting, the teacher
started by asking the studenitgformation about school holiday in Thailand
for warming up activity. The teacher gaaeorksheet to the students about
schoolholidays in the UK on page 90 in students’ book. In the next activity,
the teacher asked the studentset@ the information about four students’
school holiday and to find the best holiday for each one on page 95 in
students’ book. Then, the teacher asked the students to find the information
about school holiday in their favorite country and present the information to
thar classmates. The presentation was used as one of the assessments of
students’ achievement in English subject of this semester.

After the instructional materials had been implemented by the
teacher in 12 meetings, the researcher and the English teacher administered
post-test and questionnaires to the students in the control class. The post-
test was given on February 11-12, 2018. It was also in the form of one-by-
one oral presentation. The post-test was implemented in two meetings
because the time of each meeting was very limited.

The following table presents the results of pre-test and post-test of
the control class. The data in Table 15 below show the comparative result
of pre-test and post-test score of control class that was analyzed by using

SPSS 20. The highest score of pre-test in this class is 13.50 and the lowest
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score is 10.00. The mean score of pre-testis 10.93 and the standard deviation
is 1.12. On other hand, for the post-test, this class has 15.50 as the highest
score and 12.00 as the lowest score. The mean is 13.31 and the standard
deviation is 1.038. It can be concluded that the learning achievement of
students’ post-test is higher than the ptest. The students’ English speaking

ability increased after learning.

Table 15. The Descriptive Satistics of the Sudents’
Achievement Taught by Using Traditional Media

Data Pre-test Post-test
Minimum 10.00 12.0(
Maximum 13.50 15.5(

Mean 10.93 13.33

Std. Deviation 1.12 1.03

Table 16 shows the result from the pre-test and post-test of the
students in the control class. It can be seen from the table that the majority
of the students (79.31% or 23 students) were in the very poor category, and
six students (20.69%) were in the poor category prior to the treatment.
Surprisingly, 89.66% of the students were in the poor category after the
treatment and there were only three students or 10.34% who were in the
good category. This indicates an increase of the students’ speaking skill

development after they were treated using traditional media.

Table 16.The Frequency of Students’ Speaking Development in the Control Class

NG Score Pre-test Post-test Category
F | Percentage| F | Percentage

1 X >18.33 0 0%| O 0% | Very good

2 1833>X>15 0 0%| 3 10.34% Good

3 15> X>11.67 6 20.69%| 26 89.66% Poor
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X <11.67 23 79.31%| O 0% | Very poor

Total 29 100%| 29 100%

Furthermore, as can be seen in Table 17, the highest score of the
questionnaire about students' motivation toward learning speaking in pre-
test in this class is 51.00 and the lowest score is 31.00. The mean score of
pre-test is 42.17 and the standard deviation is 5.39. On other hand, for the
post-test, this class has 56.00 as the highest score and 42.00 as the lowest
score. The mean is 49.17 and the standard deviation is 3.04. It can be
concluded that the learning motivatiofistudents’ post-test is higher than
the pre-test.

Table 17.The Result for Students’ Motivation in
Speaking in the Control Class

Data Pre-test Post-test
Minimum 31.00 42.00
Maximum 51.00 56.00
Mean 42.17 49.17
Std. Deviation 5.39 3.04

Table 18 shows the result from the pre-test and post-test of the
students in the control class. It can be seen from the table that the majority
of the students (75.86% or 22 students) were in the poor category, and seven
students (24.14%) were in the very poor category prior to the treatment.
Surprisingly, 79.31% of the students were in the poor category after the
treatment and there were only six students or 20.69% who were in the good
category. This indicates an increase of the students’ motivation in learning

after they were treated using traditional media.
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Table 18.The Frequency of Students’ Motivation in learning speaking for

Control Class
NoO Score Pre-test Post-test Category
F | Percentage] F | Percentage
1 X >62.33 0 0.00%| O 0.00%| Very good
2 | 6233>X>51 0 0.00%| 6 20.69%| Good
3 | 51>X>39.67 | 22 75.86%| 23 79.31% Poor
4 X <39.67 7 24.14%| O 0.00%| Very poor
Total 29 100% 29 100%

B. Data Analysisand Finding

1. Normality Test

The norméity test was performetb find outwhether thecalleaded daa
showed a normal distribution. In it study, Kolmogorov-8irnov with the
level of significance at 5% (o: 5) was used to $&the normbty of the data.
SPSS version 20 was used to perform to normality Témt data output can be
seen at Asymp. sig. Thetdaested were the pre-s¢and the post-t&t data from
the expemenal and the control classes. The data set is considered to be
normally distributed if the index (P) is larger than 0(@55%) (Carver
2012: 140). The resutif the norméty test can be sen in Talde 19.

Table 19 shows the output of the normality test. It could be concluded

that the data were normally distributed since the g)g.@.05. The scores clearly
show that the pre-test and post-test of the experimental class and control class

are normal because all the data have pijg. 0.05.
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Table 19.The Output of Normality Test for Students’ Motivation in learning and
Soeaking Skill Devel opment

. - Kolmogorov-| Asymp. .
Variables | Sample clasg Participants SmirmovZ | Sig. 0) Conclusion
Speaking | Experimental

33 0.902 0.390 Normal
(Pre-test)
Experimental
(Post-test) 33 0.660 0.776 Normal
Control 29 1.317 0.062 | Normal
(Pre-test) ' '
Control 29 1.003 0.267 | Normal
(Post-test) ' '

Motivation | Experimental 33 0.593 0.873 Normal

(Pre-test)
Experimental
(Post-test) 33 0.558 0.915 Normal
Control

2 1.144 . N I
(Pre-test) 9 0.669 orma
Control

29 0.146 0.762 Normal

(Post-test)

2. Homogeneity Test

was homogeneous. This study was analyzed by program IBM SPSS version
20. If the Levene test is significant (p > 0.05) it means that there is
homogeneity in the data. In the contrast if the Levene test is not significant (p

< 0.05) it means that there is no homogeneity in the data. The results of

The homogeneity test was used to examine whether the sample variance

homogeneity test of pre-test and ptest-are presented in the Table 20.

development and motivation in learning of experimental class and control

clasgs The homogeneity test of speaking skill in the pre-test has sig = 0.11.
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It means that the data of speaking are homogenous because sig of pre-test for
has more than 0.05 and the post-test has sig 0.20 which means that the data
are homogenous because it has more than 5% (0.05).

Similarly, the output of students’ motivation in learning shows that the
homogeneity of experimental class and control class. The homogeneity test
of the pre-test has sig = 0.87 and the post-test has sig 0.11, it means that the
data of motivation in learning are homogenous because the sig was more than
0.05.As displayed in table 20, the probabilities associated with the Levene’s
F-values are all above .05.

Table 20.The Output of Homogeneity Test of Speaking skill Devel opment
and Students’ Motivation for Pre-test and Post-test

Variables | Students Score Levene Statistic| dfl | df2 | Sig.

Speaking Pre-test 2.564 1 60 .111
Post-test 1.674 1 6C .201

Motivation Pre-test .024 1 60 .877%
Post-test 2.56F 1 60 115

3. Test of Hypothesis

The hypothesis of this study was used to find out the effectiveness of
using authentic short movies and traditional medianhancing students’
motivation in learning and speaking skill development. There were two
hypotheses as stated in the previous chapter. Those hypotheses were tested
with multivariate analysis of variance (MANOVA). In this study, the
researcher analyzed the hypothesis and the data by using SPSS 20.

Table 21 below show that the output of The Multivariate Analysis of

Variance. The data was Hotelling's Trace which had an effectivérgatue
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= 36.539) and sig = 0.000 < 0.05. It means that authentic short movies can

affectthe students’ achievement in learning speaking after getting treatment.

Table 21.The Multivariate Analysis of Variance Multivariate Tests
Effect Value F Hypothesis dfiError df| Sig.
Hotelling's Trace| 1.239| 36.539 2.000 59.000{ .000

a. Design: Intercept + Students
b. Exact statistic

a. Hypothesis1

The finding of this study answers the first hypothesis stating that
there is any effectiveness difference between using authentic short
movies and traditional media knhancing students’ speaking skill
development. The output was obtained from the pre-test and post-test
of the speaking test. If P < 0.05, it means that Ho is rejected but Ha is
accepted. If P > 0.05, it means that Ho is accepted but Ha is rejected.

The results of the test of betweesubjects effects of speaking
in Table 22 show that the F-value is 73.037, and the value of Sig. is
0.000 which is lower than 0.05. Then, Ho is rejected and Ha is accepted.
It means that there is any significant difference betweaedents’
learning speaking skill by using authentic short movies and traditional
media as measured during the post-test phase.

Table 22.The Test of Between — Subjects Effects of Speaking

. T " f .
Dependent Variabl ype lll Sum o df | Mean Squarg F Sig.
Squares
Posttest Speaking 109.162 1 109.162 | 73.037| .000
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b. Hypothesis2

Furthermore, the finding in Table 23 addresshe second
hypothesis. It indicates that there is any effectiveness betuglents’
motivation in learning speaking after using authentic short movies. The
table shows that the F-value is 9.2057 and the value of Sig. is 0.004
which is lower than 0.05. Then, Ho is rejected and Ha is accepted. It
means that there is any significance difference between using authentic
short movies and traditional media in enhangituglents’ motivation
in learning.

Table 23. The Test of Between — Subjects Effects of Motivation Tests

Dependent Variablg Type Il Sum of df | Mean Squarg F | Sig.
Squares
Posttest Motivation 628.568 1 628.568 9.20§ .004
C. Discussion

Authentic short movies in the teaching of speaking are interesting media
because they make the learners more interested in learning speaking. One of the
findings of the present study was that there is any effectiveness difference between
using authentic short movies and traditional médimhancing students’ speaking
skill development. This finding concurs those of Wang (2015)Saregli (2011),
who reported that using the authentic short movies in the classroom were more
improved than those who were not. In addition, the finding of this study is
compatible with the finding of Daniel (2013), Ghulam et al. (2015), and Natoli
(2011:102), who found that using authentic short movies helped the students in

verbalization and visualization. The previous studies concluded that authentic short
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movies instruction increases studerdpeaking skill.

Furthermore, the findings of the present study partially approve a number of
studies. Irawati (2016), andll-Azri and Al-Rashdi (2014) report that authentic
short moviesas teaching media can be one of solutions to improve students’
speaking skills and their positive attitude in speaking. Similarly, Ismili (2013:128)
concludes that using movies to teach speaking not only increasing learning interests
and motivate the students but also improve listening comprehension and speaking
ability. The learners could learn from the context, and it could let them understand
the character of the actors (Kabooha, 2016). Moreover, in line with the findings of
this study, Elizabeth & Sumarsih (2012) report that movies are effective to teach
speaking skill.

In addition, findings of the present study are compatible with that of
Kurniawan (2016), who confirms positive use of the audio-visual media for
teaching speaking. The findings also corroborate the findings of Ismaili (2013), who
confirms that short movies help to improve students’ speaking fluency and the
cultivation of interest in literature.

Based on the discussions, it can be concluded that senior high school
students will have higher speaking skill development if they are given authentic
short movies instruction. This lends support to Saraph (2011), who showsthat using
authentic materials in teaching language can help and support the Stledenisg
in positive way. The most successful way of teaching speaking conducted by some
scholars above means that authentic short movies are a great media in teaching

speaking. Furthermore, it can assist the students to visualize and sense language
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used by native speakers. Moreover, watching movies can make students interested
in using language to communicate with other people inside and outside the
classroom.

In accordance with the aforementioned resoftthis study, there are some
researchers who argue that watching movies can motivate the learners to learn
speaking. It is in line with the results of a research done by Yaseen and Shakir
(2015: 34). They find out that watching moviesi@nhance studeritmotivation
in learning speaking as well as learning listening. The results of the present study
are also in line with those of Stempleski, (1992), Haghverdi & Abdpur (2013: 27-
38), that films could help the students to listen and comprehend exchanges, and they
could see the expression used in the real-life. In addition, the findings of the present
study corroborate the study. This lends support to Kabooh (2016), who showed that
learners’ motivation would increase when they learned language by using videos.

In this point, the learners would show an increased level of interest and motivation
when they had a chance to see language in use while listening to the language.

In addition, the findings of the present study corroborate those of Ghalami
and Ahangari (2012) and Shirani Bidabadi (2012), who reported that motivation of
EFL students increased in using authentic short movies instruction. Moreover, the
findings of the present study lend partial support to Genc and Aydin’s (2010)
findings, based on which there was a significant relationship between motivation of
EFL learners and short movies instruction.

In conclusion, the researcher concludes that the use of authentic short movies

in teaching speaking can improve students speaking skill as well as enhance
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students’ learning motivation. Therefore, it can be argued that the authentic short
movies has effectiveness with the process of teaching and learning because they
can enhance and improve the ability in learning and motivate the learners in
learning speaking.

It is suggested that English teachers apply short movies media as one of the
media used in the classroom to improve their students’ speaking achievement. It
will build a good atmosphere and enjoyable learning activities in the classroom. To
add, it is also suggested to the readers who infers for further study related to this
research should explore the knowledge to enlarge their understanding of how to
improve speaking skill and search another reference. Another pedagogical
implication from the findings of this research is that short movies if used effectively
could stimulate the learners’ motivation to learn and speak more in English since it
is considered as enjoyable and interesting more than the traditional teaching
activities as has been proved by the current research. Thus, this research request
future studies to further explore the effectiveness of short movies in enhancing the
other English skills learning such as listening, vocabulary, etc.
D. Limitations of the Study

The limitations of this study are as the fol®

1. Due to the lack of media to teach speaking skill, teachers still use the old
media to teach the students. As a result, when the researcher employed new media
to teach the students, they got confused and could not follow the lesson using
authentic short movies. However, eventually they can follow and understand the

lesson using the authentic short movies.
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2. In addition, the learners lack speaking skill because the sounds of native
speakers are different from their teachers and they do not know much vocabulary.
Consequently, the lack of speaking skills made them have low motivation in

learning speaking.
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CHAPTER V
CONCLUSION AND SUGGESTION

This study set out to examine the effectiveness of using audio-visual media
to enhance students’ speaking skill development and motivation in learning. This
chapter presents three main sections. They are conclusion, implication, and
suggestion. The discussion of each part is presented below.
A. Conclusion

Based on the result of finding and discussion in the previous chapter, the
researcher concludes that there is effectiveness difference between using authentic
shortmovies and traditional media in enhancing students’ motivation in learning
and speaking development betweendents’ grade Xl of senior high school
students at Darunsat Withya Islamic High School in Thailand.

Authentic short movies are powerful instructional tools that can help in
enhancing students’ motivation in learning and speaking skills. The participants in
the study have positive attitudes towards the integration of authentic short movies
in their classrooms to improve their motivation in learning and speaking skill
development. The study also indicates that using authentic short movies in the
foreign language classroom could enhance the students’ motivation to learn to
speak. Teachers in the current study stated that authentic short movies increased
students’ participation and engagement in the classroom. The students also believed
that authentic short movies could help improve their vocabulary acquisition as they
provide them with a wealth of information about a variety of vocabulary, phrases,

and colloquial expressions. However, in order to fulfill its pedagogical purpose,
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authentic short movies should be strategically selected based on the course syllabus,
students’ interests, and their proficiency level. While designing the tasks and the
materials that incorporate the movies into classes, the main goal of using this
authentic material and the objectives of the specific lesson should always be kept
in mind. In addition, language teachers should not ignore the importance of
planning useful and meaningful tasks for students before and after viewing in order
to make the teaching focus more explicit, hence students want to treat it as a pure
source of enjoyment and entertainment in learning speaking.

Therefore the use of authentic short movies in erihngrtudents’ speaking
skill development is effective media since they can be used to enhance the students’
motivation in learning. Once again, authentic short movies can enhance students’
motivation in learning and speaking skills especially in learning vocabulary,
phrases, expressions, and idioms.

B. Implication

Based on the results of the study, the implications of the research are
presented below:

1. The use of authentic short movies in the teaching of speaking skills can
help the teaching and learning processes run well. Besides, it can make the students
more interested in learning listening and improve their learning achievement. This
media help the learners understand the native speaker’s talks.

2. The authentic short movies can be used as the materials in the teaching
of speaking because theyn avoid the learners’ boredom. They are enjoying the

learning and being successful in the learning.
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3. Furthermore, the authentic short movies can attract stiideatsing
motivation. The motivation will help them learn quickly in the speaking. The
learners are easy in understanding the context which the actors or actresses talk;
also they are motivated to engage in the lesson. In addition, the use of authentic
short movie in the teaching of speaking provides a full context of the language to
help students develop their ability in speaking skills.

C. Suggestion
Based on the research that has been conducted with a variety of results that
have been obtained, the researcher may give suggestions to the parties as follows:
1. EFL Teachers
a. Before applying the authentic short movies as audio-visual media in
enhancing students’ motivation in the learning process, the teacher
should study about the characteristics of the authentic short movies first
because it will help them to know any appropriate way in teaching
speaking.

b. The teachers should know how to select any authentic short movie in

enhancing students’ motivation in teaching speaking.

c. The teachers should know the strengths and weaknesses of using

authentic short movies in enhancing students’ motivation in learning and
speaking skill development because it will assist them to design any

effective activity in teaching speaking.
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d.

The teachers should motivate the students to use authentic short movies
in enhancing their motivation in learning speaking and build a good

environment in learning process.

2. Other Researchers

a.

Other researchers should try to compare authentic short movies in
enhancing students’ motivation in learning with another media for
finding the best media in investigating teaching speaking.

They should try to identify the strengths and weaknesses of using
authentic short movies in enhancing students’ motivation in learning and
speaking skill development.

For the future research, they can examine the use authentic short movies
in enhancing students’ motivation and speaking skill development in

teaching speaking.

3. Students

a.

Students should use authentic short movies in learning speaking because
it will help them to enhancing their motivation and speaking skill.
They should apply authentic short movies as learning media in

improving the motivation in learning speaking.
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LESSON PLAN 1
Senior High School Students

Unit 8 :Holidays Class : 5/1

Title of Lesson : Travelling in the future Meetings :1-3
Time Allocation : 3 x 45 minutes Skill : Speaking
A. Standard of Competency and indicators

B.

1. Standard of Competency:

F1.2: Endowment with language communication skills for exchange of
data and information; efficient expression of feelings and opinion.
2. Basic Competency:

Students will be able to speak and give data about themselves, friends
and the surrounding environment; pictures, plans, charts and tables to show
the various data that they have heard and read; speak to show opinions about
various matters around them.

3. General Purpose:

In the end of the lesson, the students are able to give simple explanation

about traveling in the future and conducting interpersonal communication.
Objective
1. Students are able to identify the pictures by activatinignt’s

background.

2. After watching a short movie on travelling in the future, students can

answer questions about travelling in the future.

3. After watching a short movie on travelling in the future, students are able

to identify sentences that are using future tense

4. Students are able to give presentation about travelling in the future for

minutes with acceptable fluency and accuracy.

C.

Teaching Method
PPP (Presentation, Pracd Production)
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D. Learning Assessment

1. Students will present to the class one item they learned about traveling

experiences and traveling plan for the future.

2. The teacher will walk around and individually assess students.
E. Procedures/L esson Sequences

Stages Teacher Students
Warmup | 1. Teader geds the students.| 1. The students answer |
10 minute | 2. Teadher asks the captq teachers greding.
class to lead the prayer to § 2. The cgptan class leads th
the lesson. prayer béore starting the lesson.
3. Teater cledks th¢ 3. The students rgpare ther
students’ attendane  ang selves to stathe lesson.
prepares the class condition. | 4. The students pay attentida
4. Teater informs the studern the tade.
about the purpose of the less(
Meeting 1
Presentation | 4. The teacher shows th 4. The students give the opini
25 minute pictures containing places ( about the pictures

interests.
5. The teacher asks the stude
about their traveling
experiences.
6. The teacher asks the stude
to identify the places g
traveling.

7.The teacher asks the stude
to make a discussion wit
partner by using the question.
8.The teacher asks the stude
to answer the questions abc
traveling experiences.
9.The teacher
conversation dialogue
traveling experiences
students.

10.The teacher ask the studg
to read the dialog.
11.The teacher ask the studel

giv
ab
to 1

5. The students tell the teac
about traveling experiences.

6. The students tell the
experiences and future planning
the teacher.
7. The students a discussion al
traveling experiences with friend
8. The students answer |
guestion about travelin
experiences.

9. The students get the dia
about traveling experiences to
students.

10. The students read the dialo
and make comprehension ab
situation.

11. The students identify t
grammatical structure in i
dialogue.
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to identify the grammatice
structure in the dialogue.

Meeting 2
Practice 12The teacher show { 12. The students give th
25 minute interesting picture about sh opinions abotthe pictue.
movie to the students. 13. The students watch the sk
13.The teacher plays sh| movie about traveling.
movie containing travelin 14. The students answer teacher’s
experiences. guestions about short movie.
14. The teacher asks 15. The students discuss
students about short movie { friends about short movie
they are watching. 16. The students work in pairs &
15. The teacher ask the stud( discuss about short movie.
to discuss with friends ab¢ 17. The students watch and lis
short movie. short movie second time f
16. The teacher ask t answer the question about Tre
students to work in pairs g experiences.
discuss about short movie 18. The students watch and lis
17. The teacher asks 1 short movie again for making t
students to watch and lis| statements T for true, and F
short movie second time | false.
answer the question ab
Trench experiences.
18. The teacher plays sh
movie  for making th
statements T for true, and F
false.
Meeting 3
Production |19. The teacher asks | 19. The students find his/h
25 minute students to work in pairs. partner for work in pairs

20. The teacher asks every g
write 5 questions about ask
for traveling exercises.

21. The teacher checks
guestion that have wrote
pairs.

22. The teacher asks every p
ask 4 classmates about t

20. Every pairs write 5 questio
about asking for travelin
exercises.

21. Every pairs’ questions checked
by the teacher.

22. Every pairs go around the cl
for 4 classmates about th
travelling experiences and rect
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travelling experiences. Th
record their answer in table.
23. The teacher asks every g
present about friends’ travelling
experience based on informat
in the table.

their answer in this table.

23. Every pairs present abg
friends’ travelling experience
based on information in the tablé

Closing
10 minute

28. The teacher summariz
the lesson and do a reflecti
in the end of lesson.
29. The teacher
students homework.
30. The teacher ends of t
lesson by greeting and prayin

gives tf

28. The students summarize {
lesson and do a reflection.

29. The students make a note
further guidance from their
teacher.

30. The students answer th
teacher’s greeting and praying
together.

F. Materials

Textbook, handout, worksheet, and exexise

G. Technology

Computer/laptop, loudspeaker/headset

I. Learning Sources.

> https://www.englishlearner.com/teachers/speaking.htmi#holiday

> https://www.englishlearner.com/teachers/speaking.html#holiday

> http://teachers.onlineenglishexpert.com/goiogrfinitive-english-

lesson-plan-a2/#

J. Réflection (to be completed after the lesson istaught)

1. What works and doesn’t work well?
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3. What is the evidence of student understanding?
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Learning material for treatment class/Meeting 1

Task 1: Presentation

A. Identify the pictures which have shown below based on your traveling experiel
then make a discussion with your friends.

Betong Hot Springs

> Look at the pictures and make a discussion with your friend by using the
guestion below.

Have you ever been Beach, Water full, Betong Hot spring and........... ?

How did you go there?

When did you go there?

What did you do there?

Who did you go with?

ok 0P
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B. Complete the questions below about your traveling experiences.

E.g. Where did you go on Saturday?
| went to the Had-Yai

1. Where did you go on your holiday?

2. How long did you stay?

3. What did you do there?

4. Who did you go with?

5. Where did you stay?

C. Look at the conversation dialog between Trench traveling experiences in

Hawaii and his friend. Then identify the grammatical structure.

A: Hi Trench. You’re looking good. Did you go for a vocation somewhere?
B: Yes, | have just come back from Hawaii.
A: Hawaii! Wow, that sounds exotic! I‘ve heard that Hawaii Volcanoes
National Park and Na Poli Coast are amazing.
B: Yes, I agree. The island are so green and the water’s so blue. The beaches
go on forever and the food is fantastic. I’ll always remember this vacation.
A; Did you swim along the shore?
B: Yes, | went swimming every day. | had the time of my life.
A: How was the weather there?
B: It was nice....bright and sunny. You should go there when you can. It feels like
paradise here on earth and I’'m sure you’d a great time.
A: Yes. | think | would.
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Task 2: Practice

* D. Listen and watch the short movie and make discussion after
watching it.

MKMPlayer v

~We allTove to share our travel experiences with others because
it widens our horizons.and gives-us-a-greater.awareness.

00:00:16

8 &

Make a discussion session about travelling.

v
N

®

1.

What is the short movie talking about?

2. Where did they go for a vacation?
3.
4. How did they go for a vacation?

How was the weather there?

E. Work in pairs, Watch and listen short movie about traveling experience.

Complete the question below with the conversation information.

1. Where did Trench go for a vocation somewhere?

2. Did Trench swim long the shore?

3. How was the weather there?

102

ENGLISH LANGUAGE TEACHING BY USIMG AUTHENTIC SHORT MOVIE



F. Work in pair, listen and watch a short movie and make the statements T for

true, and F for false for the following statements.

1. Today lesson will talk about experiences with others (T/F)
2. Hi Trench, you are looking amazing (T/F)
3. | just come back fem the Hawaii. (T/F)
4. The island so green and the water’s so cool. (T/F)

5. | always remember for this vocation. (T/F)
6. | went swimming every day. (T/F)
7. 1 had not a time of my life. (T/F)
8. | am not sure you have a great time. (T/F)

Task 2: Production

G. Write 5 questions that ask about your friends’ travelling experience (do it in
pairs). Then check your questions with the teacher.
E.g. Where did you go on your last holiday?
1.

2.
3.
4.
5.

H. Use your questions to ask your 4 classmates about their travelling
experiences. Record their answer in this table:

Questions Friend 1 Friend 2 Friend 3 Friend 4

a kr 0N ke

l. Read your completed table. Then, prepare a short presentation
about your friends’ travelling experience based on your completed table.

E.g. Ahmad went to ......... Last year. He stayed there for three days.

There were a lot of activities that he did. He went swimming at the beach

and hiking around the place. He had a wonderful time there.
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LESSON PLAN 2
Senior High School Students

Unit 8 :Holidays Class : 5/1
Title of Lesson : Holiday plans Meetings 14 -6
Time Allocation : 3 x 45 minutes Skill : Speaking

A. Student Learning Goals
1. Standard of Competency:

F1.2: Endowment with language communication skills for exchange
of data and information; efficient expression of feelings and opinion.
2. Basic Competency:

Speak to give data about themselves, friends and the surrounding
environment; draw pictures, plans, charts and tables to show the various data
that they have heard and read; speak to show opinions about various matters
around them.

3. General Purpose:

In the end of the lesson, the students are able to speak and explain

simple explanation in the different condition.
B. Objective

1. Students are able to answer questions about holiday plans.

2. After watching a short movie on holiday plans, students are able to write
the questions and asking about holiday plans.

3. After watching a short movie on holiday plans, students are able to identify
sentences that are using future tense

4. Students are able to give presentation about holiday plans for 3 minutes
with acceptable fluency and accuyac
C. Teaching Method

PPP (Presentation, Pracd Production)
D. Learning Assessment

1. Students will present to the class one item they learned about traveling

experiences and traveling plan for the future.
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2. The teacher will walk around and individually assess students.

E. Procedures/L esson Sequences

Stages Teacher Student
Warmup | 1. Teater geds the students.| 1. The students answer
10 minute | 2. Teader asks the capt| teadhers greding.
class to lead the prayer to § 2. The cgptan class leads tt
the lesson. prayer béore starting the
3. Teathe chedks the students| lesson.
attendane and pepares the clg 3. The students rppare ther
condition. selves to stathe lesson.
4. Teaher informs th 4. The students pay attent
students about the purpose 0] to the tadhe.
lesson.
Meeting 1
Presentation | 6. The teacher shows ti 6. The students give t
25 minute pictures containing places ( opinion about the pictures.

interests.
7. The teacher asks the stude
about their Holiday plans.
8. The teacher asks the stude
identify

Holiday plan.

to the places ¢
9. The teacher asks the stude
to make a discussion wit
partner.
10.

students

The teacher asks th
to answer th
questions about Holiday plans
11. The

teacher gives i

dialogue about Holiday plans

7. Thestudents tell the teac
about Holiday plan.

8. The students tell futu
planning to the teacher.

9. The students make disc
about Holiday plan with friend
10. The students answer
guestion about Holiday plans.
11. The
dialogue about Holiday plans.

12. The students

students get f
read

dialogue and mak
comprehension about situatio

13. The students identify t
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the students.
12. The
students to read the dialogue,

13. The teacher ask tb
students to identify th
grammatical structure in th
dialogue.

teacher ask th

grammatical structure in t

dialogue.

Meeting 2
Practice 14. The teacher show th 14. The students give the
25 minute interesting picture about shqg opinions about the pictes.

movie to the students.
15. The teacher plays shg
movie containing Holiday plar

16. The teacher asks t
students about short movie th
they are watching.
17. The teacher

students to discuss with frien

ask th

about short movie.
18. The teacher

students to work in pairs ar

ask th

discuss about short movie
19. The

students to watch and liste

teacher asks th
short movie second time fq
answer the question abo
Trench experiences.

20. The teacher give hand o

to the teacher about Gramm

(going to and  preser
continuous tense).
21. The teacher ask th

15. The students watch tk
short movie about Holida
plan.

16. The

students answ
teacher’s questions about short
movie.

17. The students discuss w
friends about short movie

18. The students pay attenti
to the teacher and then th¢
answer teacher’s questions by
working in pair for discussion.
19. The

students to watch and liste

teacher asks t
short movie second time fq

answer the qguestio
conversation between Elel
and Victor.

20. The students get hand ¢

to the teacher about Gramm
(going to and  preser
continuous tense).
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students to read the text.
22. The ask th

students to full the exercig

teacher

about grammar.

21. The students read the te
about Grammar (going to ar
present continuous tense).

22. The students full th

exercise about grammar.

Meeting 3

Production

25 minute

23. The
students to find the partner f

teacher asks t
work in pairs.

24. The teacher asks eve
pairs write 5 questions abo
asking for holiday plan.

25. The teacher checks t
guestion that have wrote [
pairs.
26. The teacher asks eve

pairs go to ask 4 classmat
about their holiday plan. The
record their answer in table.
27. The teacher asks every p
present about friends’ holiday
plan based on information
the table.

23. The students find his/h
partner for work in pairs

24. Every pairs write !
guestions about asking f
holiday plan.

25. Every pairs’ questions
checked by the teacher.
26. Every pairs go around tt

class for 4 classmates abq
their holiday plan and recor
their answer in this table.
27. Every pairs present abo
friends’ holiday plan based on

information in the table.

Closing

10 minute

28. The teacher summariz
the lesson and do a reflecti
in the end of lesson.
29. The
students homework.
30. The teacher ends of t

teacher gives i

lesson by greeting and prayin

28. The students summari
the lesson and do a reflection
29. The students make a nc
for further guidance from the
teacher.

30. The students answer th
teacher’s greeting and praying
together.
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F. Materials
Textbook, handout, worksheet, exercises
G. Technology
Computer/laptop, loudspeaker/headset
H. L earning Sources
> https://www.youtube.com/watch?v=HnFFT2-qmJ0&t=268s

> http://www.myenglishpages.com/site php files/grammar-lesson-future-

plan.php
> https://www.thoughtco.com/future-with-goirng-and-will-

H. Reflection (to be completed after the lesson istaught)
1. What works and doesn’t work well?
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A. Look at the pictures below then Identify and discuss with your friends about
holiday plans.

18 e\ ek be B
S D adh —

“»:::»;:»n

T8-S WA g ey 2
GRE 2

’b’»’»’»!»’»spl"«

Discussion questions

1.

a ~ w0N

Where are you going on your holiday?
How long are you going to stay?

Who are you going with?

Where are you going to stay?

What special things do you plan to do?
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B. Complete the questions below about your Holiday plans.
E.g. Where are you going on your Holiday?
| am going to London.
6. Where are you going on your Holiday?

7. How long are you going to stay?

8. How long did you stay?

9. Who are you going with?

10.Where are you going to stay?

11.What special things do you plan to do?

12.What special things do you plan to do?

13.Do you plan to try the local food?

14.What will you do there?

15.Will you able to speak English?
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C. Look at the conversation below about Holiday plans between Elena,
Victor and their friend. Then identify the grammatical structure.

Holiday plans
A: Elena have a big date next Saturday.
Victor:  Oh! Really.
Elena: I’'m meeting my class-mate.
A: Yes. Her class-mate Chong. He is in London. He look like Brusli?
Elena: Chong! No no, Not really
Vitor:  Why you go alone with them?
Elena:  Yes. You can come too.
Victor:  Ican’t, I'm sorry. I’'m going away for the weekend.
Elena:  Wow! Where are you going?
Victor: I’'m going to Bolong.
Elena:  Where is Bolong?
Victor:  In French on the west.
Elena: Who are you going with?
Victor:  I’'m going with my classmate Harry, John and Sam if his better.
Elena: Where you leaving?
Victor:  We will fly Saturday night?
Elena:  That will be nice.

A: Where will you be stay, Hotel?

Victor:  No. Harry have his mother’s house there.

A: Oh! Well. I hope you will a good time.

Victor:  Thanks you. I guess, I'm sure we will.

A: When are you coming back?

Victor:  We will coming back on Sunday afternoon.

A: Hopeful is! | just have another great idea.

Victor:  What is it?

A: Why don’t you bring Alena belong too? She can get a sheep ticket

Alena: But em impossible.
Victor:  Yes impossible.

A: Why? It is impossible. You have lovely time. Love is fun.
Elena: Thave to work on Saturday. And I’ve a meeting Chong too.
A: Oh! That’s right. Trash!! I forgot. What about party?

Victor:  Yes, sorry Elena.

Elena: Oh! It’s ok.

A: Well maybe next time. You are going to look big Gracular atui$lay. He just
spectacular. Oh victor, can you by me some of lovely that brigh in BoWhere is normal
market there?

Victor:  Of course. Anything else?

A: Wow actually.
Victor:  No no! I won’t have much time for shopping.
A: What else are you going to do there?

Victor: We are going to see some building and galleries and i segather nice. | am going to
do some journey.

Elena:  Oh! lwant to see you’re droll.

Victor: Em! Sure, | can show you the one from school today.

Elena:  Oh! Tomorrow please! | really tied now.

A: Sweet-heart. Going get some rest. It a big date tomorrow.

Victor:  Yes. If you like | can take your school in the morning.

Elena:  Oh! Thank you. Every kind. Ok bye.

111



Task 2: presentation

> Listen and watch the authentic short movie below and make a discussion after

*Natching it.

II. D. Make a discussion session about Holiday plans by using the question

bellow.

1.

5.

What are they talking about?

2. How many people in the video?
3.
4

. Where is Viktor going to a way for the weekend?

Who are they referring to in the discussion?

When is Viktor coming back on his weekend?

F. Work in pairs, Watch and listen short movie about Victor and Elena
talking about. Complete the question below with the conversation
information.

4.

5.

6.

Where are you going on your holiday Victor?

Where is Bolong?

Who are you going with?

Where you leaving?
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D. Grammar: Going to and Present Continuous.
» Read the following sentences below about grammatical structure:

Going to and Present Continuous.

Going to and Present Continuous

Futureplan
In addition to the simple future we can talk about future eventsiby a&her:
* The present continuous, or to be (in the simple present) + going to +verb.
These two forms are used to talk about future plans. There are, hos@verdifferences between the tw
forms.
1. The present continuousfor future plans:
The present continuous is used when we say what we have plannechageédito do at a
specific time in the future. These are fixed plans with definite time aptioe.
Examples:
I'm doing my homework this evening. I'm starting universit$september.
2. Tobe+ going to + verb:
A. We use 'going to' to express the future when we intend tordetkimg or have decided to do
something but did not arrange it. It is just an intention.
Example:

Elena: Wow! Where are you going?

Victor: I’'m going to Bolong.

Elena: Where is Bolong?

Victor: In French on the west.

Elena: Who are you going with?

Victor: I’'m going with my classmate Harry, John and Sam if his better.

Grammar Exercise: Underline the correct verb phrase.
1. Sofia is going/ are going to go shopping on Sunday.
2. My parents is going/ are going to visit me tomorrow.
3. They is going/ are going to go camping this summer.

8. Sue and lvan am going/ are going to go skiing this winter.
9. Paula am going/ is going to start swimming lessons.



Task 3: Production

D. Write 5 questions that ask about ydtiends’ holiday plans (do it in pairs).
Then check your questions with the teacher.

E.g. Where are you going on your last holiday?
1.

ok~ 0N

E. Use your questions to ask your 4 classmates about their holiday plans. Record
their answer in this table:

Questions Friend 1 Friend 2 Friend 3 Friend 4

© 0 N o

10.

F. Read your completed table. Then, prepare a short presentation about your
friends’ travelling experience based on your completed table.

E.g. Ahmad goingto .......... in his holiday next week. He is staying there for
three days. There are a lot of activities that he will do there. He is going to water
part and KL CC. He is thinking about next holiday will be amazing time for
holiday.
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LESSON PLAN 3
Senior High School Students

Unit 8 :Holidays Class : 5/1
Title of Lesson : Tourists information Meetings 1 7-9
Time Allocation : 3 x 45 minutes Skill : Speaking

A. Student Learning Goals
1. Standard of Competency:

F1.2: Endowment with language communication skills for exchange of
data and information; efficient expression of feelings and opinion.
2. Basic Competency:

Speak to give data about themselves, friends and the surrounding
environment; draw pictures, plans, charts and tables to show the various data
that they have heard and read; speak to show opinions about various matters
around them.

3. General Purpose:
In the end of the lesson, the students are able to speak and explain
simple explanation in the different condition.
B. Objective
1. After watching a short movie anurists’ information, students can answer
guestions abouburists’ information.
2. After watching a short movie aourists’ information, students are able to
identify sentences that are using future tense
3. Students are able to give presentation abewists’ information for 3
minutes with acceptable fluency and accuracy.
C. Teaching Method
PPP (Presentation, Pracg Production)
D. Assessment
1. Students will present to the class one item they learned abatxts’
information.

2. The teacher will walk around and individually assess students.
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E. Procedures/L esson Sequence

Stages Teacher Student
Warmup | 1. Teader geds the students. 1. The students answer t
10 minute | 2. Teater asks the captain clag teachers greding.
to lead the prayer to stathe | 2. The captan class leads the
lesson. prayer béore starting the
3. Teathea cheds the students’ | lesson.
attendane and pepares the clasy 3. The students rppare ther
condition. selves to stathe lesson.
4. Teaher informs the| 4. The students pay attentig
students about the purpose of t| to the tache.
lesson.
Presentation | 5. The teacher shows the pictul 5. The students pay attention
45 minute | and passenger’s information. the teacher.

6. The teacher asks the stude
make 3 groups as equal.

7. The teacher asks the students
identify the information in thg¢
different pictures.

8. The teacher asks the stude
discuss with group members
using the questions of each pictu
9. The teacher asks the students
present the information in front (
the class.

10. The teacher plays short mo
about tourist information fo
checking information.

11. The teacher ask the stude

discuss with members aft

6. The students divide the cla

to be 3 groups an equal.

7. Every groups identify th
picture about tourist informatior

8. Every group discuss abo

passenger’s information

members.

9. Every group choose volunte

to present the information i

front of the class.

10. Every groups pay attentig

to the short movie for checkin

the information.

11. Every groups discuss a

check the information

short movie.

with

in th
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watching short movie.

Practice

45 minute

12. The

interesting picture about

teacher show th
shq
movie to the students.

13. The teacher plays short mo
containing tourists’ information.
14. The teacher asks the stude
about short movie that they a
watching.
15. The teacher ask the students
discuss with friends about shg
movie.
16. The teacher ask the students
work in pairs and discuss abg
short movie.

17. The teacher asks the student
watch and listen short mov
second time for check the answe
18. The teacher ask the teachel
write information about how th
students come to school.

19. The teacher ask the students

present in front of the class.

12. The students give th
opinions about the pictes.

13. The students watch the sh
movie about tourists’
information.
14. The students answ
teacher’s questions about short
movie.

15. The students discuss w
friends about short movie

16. The students pay attention
the teacher and answer teacher’s
guestions by working in pair fg
discussion.
17.

students to watch and

The teacher asks t
liste
short movie second time fq
check the answer.
18. The students write th
information about using scho
bus some to school.

19. The students present t

information in front of the class|

Production

45 minute

20. The teacher give the dialog
about tourist’ information to the
students.

21. The teacher asks every pairs
practice conversation.

22. The teacher ask every pq

20. The students find his/h

partner for work in pairs.

21. Every pair practic
conversation  about  touri
information.

22. Every pairs make
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prepare for presentation.

23. The teacher choose voluntg
for coming in front of the class t
make a role play.

24. The teacher ask every paq
asking and answering abg
holiday places.
25. The teacher ask every pag
present in front of the class.

preparation for presentation.
23. Every pairs choose volunte
for coming in front of the clas
to make a role play.

24. Every pairs make a role pl
about asking and answeril
about places.

25. Every pairs present in fro
of the class about how to g

there.
Closing 26. The teacher summarizes | 26. The students summarize
10 minute | lesson and do a reflection in t| lesson and do a reflection.
end of lesson. 27. The students make a note
27. The teacher gives the stude further guidance from their
homework. teacher.
38. The teacher ends of the les§y 38. The students answer th
by greeting and praying. teacher’s greeting and praying
together.
F. Materials
Textbook, handout, worksheet, exercise
G. Technology
Computer/laptop, loudspeaker/headset
H. L earning Sour ces:
https://www.youtube.com/watch?v=er-fXsP4zG0&t=68s
English Text book

I. Reflection (to be completed after the lesson istaught)

1. What works and doesn’t work well?


https://www.youtube.com/watch?v=er-fXsP4zG0&t=68s

2. How effective is student in accomplishing the goal?
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|. Tourists’

Task 1: Presentation

A. Work in group. Look at the picture below and discuss with group members

about information in the airport. Then present information to the others

group.

HAND LUGGAGE
International Flights

NOT PERMITTED PERMITTED

Sharp objects, Up to 100 mL of perfume, gel or

cream. Placein a 20 x 20 cm
Bottles or containers of liquids transparent ziplock bag.
(water, soft drinks or liquor) of Passenger may takéone bag each.
ung SIS(’.

Passengers may take medicine and
More than 100 mL of perfume, baby food needed during the flight.
gel or cream,

Discussion guestions

1. What kind of liquids that permitted and not permitted for international
flights?
2. Who many ml of perfume that permitted for international flights?

3. Where the passenger can take the medicine and food during the flights?

IMPORTANT

Carrying amounts over US$30,000 is forbidden
when entering or leaving Peru.

ALL Peruvian or foreign citizens leaving Peru and carrying
more than US$10,000iin Local or foreign currency must
declare it at the customs office.

Discussion questions

1. How many US when enter to Peru?

2. What should we do when carrying the money more than permission?
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3. Where we have to report if we carrying the money more than

permission?

#Place in

» Hand luggage
» ALL metal accessriesims

» All overcoats and jacke\

Discussion guestion

1. What should the passenger do before going through the metal detector?
2. How many thing the passenger have to put in the place in the drug?

3. What kind of place the passenger have put?

B. Listen and watch the short movie about tourist’ information and check

your answers.

then@i@ouer their ?
mpstalgin}atditiving toleav
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Task 2: Practice

C. Listen and watch the authentic short movie below and make a discussion

after watching it.

?@wer their
ving te leau

Work in pairs. Make a discussion session about Tourists’ information by using the
guestion bellow.
1. What is the title of the film?
2. How Anie and Hang are about to retune to home?
3. What procedure are followed by Anie and Hang when they retune to
home?
D. Write the information about using transportation from your home to school

and present in front of the class.

e,

E.g. I come to school by school bus number

from...... to school every day and etc.
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Task 3: production

Assistant: Hello, Can | help you?

Kate: Yes, is the Dungeon Museum near here.

Assistant: Yes, it’s about five minute from here

in the town square.
Kate: Oh, good. How do we get thest
Assistant: Ok, here it is on the map. And it is the
Tourist information Centree’re here.

Kate: Right. So we go alone City Road and turn
right at the end.

Assistant: No, not quite. Go along City Road
and turn left at the end.

Kate: Ohyes!

Assistant: Then go along Park Road to the
square. Go past the Art Gallery. The Dungeo
Museum is in the center.

Kate: tanks, is there anywhere to eat near the muse

Assistant: Yes, there’s burger bar next to it ans
there’s pizzeria in the opposite corner of the
seuare.

Kate: Ok, thanks very much.

Assistant: You’re wellcome.

E. Work in pairs. Read the dialogue. Find the places on the map.

PRETTLIPS 2L

0% °ﬂ]

1 aquarium

2 shopping centre
3 bank

4 pizzeria

S hotel

6 cinema

7 bus station

F. Work in pairs. You are at the tourist information Center on the map. Ask

your partner for directions to three places by using the picture bellow. Use

the useful expressions. Take turns.
Example

How do | get to the Art Gallery?

Goalong................
Aguarium 8. Swimming pool s
. -
Shopping centre 9. Zoo — € 3
Bank 10. Lake S
Pizzeria 11. Art Gallery
3
Hotel 12. Dungeon Museum (72
o
o

=

CRaY sTReeT

<

&2

-

WESTCATE

NG
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LESSON PLAN 4
Senior High School Students

Unit 8 :Holidays Class : 5/1
Title of Lesson : School holidays in Austria Meetings :9-12
Time Allocation : 3 x 45 minutes Skill : Speaking

A. Student Learning Goals
1. Standard of Competency:
F1.2: Endowment with language communication skills for exchange of
data and information; efficient expression of feelings and opinions.
2. Basic Competency:
Speak to give data about themselves, friends and the surrounding
environment; draw pictures, plans, charts and tables to show the various data
that they have heard and read; speak to show opinions about various matters
around them
3. General Purpose:
In the end of the lesson, the students are able to speak and explain simple
explanation in the different condition.
B. Indicator:

1. After watching a short movie on School holidays, students can answer
guestions about School holidays.

2. After watching a short movie on School holidays, students are able to
mention 10 words about School holidays from the movie.

3. After watching a short movie on School holidays, students are able to
identify sentences that are using future tense

4. Students are able to give presentation about School holidays for 3 minutes
with acceptable fluency and accuracy.
C. Teaching Method

PPP (Presentation, Pracd Production)
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D. Learning Assessment

1. Students will present to the class one item they learned about School

holidays in the UK and School holidays plans.

2. The teacher will walk around and individually assess students.

E. Procedures/L esson Sequence

Stages

Teacher

Student

Opening
10 minute

1. Teader geds the students,
2. Teather asks the captai
class to lead the prayer f{
stat the lesson.

3. Teahea chedks the
students’ attendane and
prepares the class condition.
4. Teadher informs the
students about the purposk
the lesson.

1. The students answer t
teachers greding.

2. Thecegptan class leads the
prayer bére starting the
lesson.

3. The students rppare ther

selves to stathe lesson.
4, The students
attentionto the teche.

paj

Presentation
25 minute

5. The teacher shows it
school holiday schedule to tf
students.

6. The teacher asks tt
students choose one sch
holiday.

7. The teacher asks i

students to discuss with frier
about school holiday.
8. The teacher asks tf
students to write 5 scho
holiday activities in to thg
table and describe the reas
why interesting it.

9. The teacher asks i
students to present i
information in front of the
class.

10. The teacher give scho
holiday activities that will
containing in short movie.

11. The teacher plays shg

5. The students pay attention
the teacher.

6. The students choose o
school holiday activity in thg
schedule.

7. The students discuss ab(
school holiday with friend.

8. The students write 5 schqg
holiday activities in to the tabl
and describe the reason w|
interesting it.

9. The students present t
information in front of the
class.

10. The students get schd
holiday activities that will be
learn in short movie.

11. The watch and listen th
short movie about scho(
holiday activities.

12. The students discuss 4
check the information in th
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movie about school holidg short movie.
for checking information.
12. The teacher ask tf
students discuss with friend.
Practice 13. The teacher show th 13. The students pa
25 minute interesting picture about shqg attention and give th
movie to thestudents. opinions about the pictes.
14. The teacher plays shq 14. The students watch tf
movie  containing  schoq short movie about schot
holiday activities. holiday activities.
15. The teacher asks tl15. The students answ
students about short mo\ teacher’s questions about short
that they are watching. movie.
16. The teacher ask th 16. The students discuss wi
students to discuss wit friends about short movie
friends about short movie. 17. The students pay attenti
17. The teacher ask dhto the teacher and answ
students to work in pairs ar teacher’s questions by working
discuss about short movie. | in pair for discussion.
18. The teacher asks tl 18. The students watch al
students to watch and listg listen short movie second tin
short movie second time fq for check the answer.
check the answer. 19. The students does tl
19. The teacher ask th exercise about school holid:
students to do exercise abq activities.
school holiday activities. 19. The students give th
20. The teacher check th exercise to the teacher fi
exercise and make correctior] checking correction.
21 The teacher give th 21. The students pay attenti
feedback to the students. to the teacher.
Production | 22. The teacher asks tl 22. The students tell th
25 minute | students about the previol teacher about previou
meeting. meeting.
23. The tader gives the pog 23. The students got post it
it to the students and expla using for writing schoo
the activity. holiday.
24. The teachre asks the 24. The students write scho

students to write planning i
school holiday activity.

25. The teacher asks the

holiday plan in the book first.
25. The students write down
the post it that have given.
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students to write down in th
post it that have given.

26. The teacher ask th
students to stick all post it 0
the board.

27. The teacha asks the
students about preparing t
presentation to the class.

28. The teacher ask tf
students to present in front
the class.

26. The students stick post
that have wrote School holidg
plan in the board.

27. The students pay attenti
about teacher’s explanation
and prepare for presentation.
28. The students prese
information  about  schod
holiday in front of the class.
29. The students pay attenti
to the teacher about givin

29. The teacher give th feedback.
feedback to the students abq
presentation.

Closing 30. The teacher summariz| 30. The students summari]

10 minute | the lesson and do a reflecti¢ the lesson and do a reflection
in the end of lesson. 31. The students make a nc
31. The teacher gives th for further guidance fron|
students homework. their teacher.
32. The teacher ends of tl 32. The students answer th
lesson by greeting an teacher’s greeting andpraying
praying. together.

F. Materials

Textbook, handout, worksheet, exercises

G. Technology

Computer/laptop, loudspeaker/headset

H.Learning Sour ces:

» https://www.youtube.com/watch?v=6dELIo_xxyk

» https://www.englishlearner.com/teachers/speaking.html#holi
H. Reflection (to be completed after the lesson istaught)

1. What works and doesn’t work well?
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2. How effective is student in accomplishing the goal?
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II. School holiday in

A. Choose one school holiday activitiesin the box and discuss with your

friends.

to r¢\I SCHOOL HOLIDAY ACTIVITIES

CITY OF SUBIACO PROGRAM DETAILS BRUINLLE

DATES ACTIVITY | COST DESCRIPTION

Fun flled activities 1o moving, running,
Kandio lics s M“:h:l:: .

Kds Olympic games.~ $15 munnﬂmbnwﬁw

An introduction into Gaelic, AFL and touch rugby. Kids can try
Winer ballspors 315 mething new and give 8 90.

Kids can express thew creativity and imagination theough hands
Crak 320 o activities. Children can make and take home thew projects.

A fun filed basketball and netbel cnic where kids practise ball
Baskethal Viethal 515 o for both sports with fun-based activities and mini games.

Discussion question

1. What date do you want to join school holiday activity?

2. What school holiday activity do you choose?

3. How much money do you pay for the school holiday activity?
4

. Can you describe your school holiday activity to me?

129



B. Write 5 school holiday activities that you always do in your school holiday

and explain to your friend.

No School holiday activities Description

C. Listen and watch the short movie about 7 thing in school holiday activities

below and make a discussion with your friend after watching.

There 7 thing to do in school holiday

1. Challenge yourself to do something new.

2. Explore, spend your whole day with your friends or notice trip t
limit find you hand out’s box.

3. Go down and slide on the park

4. Don’t forget to share, share your thing, and share your time among
all of your friends.

5. Wake up in the morning be amaze all of the thing will accomg
that day or that way.

6. Go to café house, you can be outside, and you can be a lg

with sheep, with pan that is a cool for the hanging out

7. Bring your favorite’s book, or your favorite TV show.
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Task 2 presentation

D. Listen and watch the short movie about school holidays and discuss with

your friend after watching.

» Discussion questions
1. What is the title of short movie about?
2. How many week school holiday in Australia?

3. How many ways that you can do on school holidays?
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E. Listen and watch the short movie about school holiday activities and fill
the black after watching by choosing the work in the box below.

Challenge slide on the park  acconplish  your favorite TV show

share your thing you can be outside with your friends

There 7 thing to do in school holiday

1o yourself to do something new.

2. Explore, spend your whole day..................... or notice trip time limit
find you hand out’s box.

3.Godownand.....................

4. Don’t forget to share,............... ,.....and share your time among all of

your friends.

5. Wake up in the morning be amaze all of the thing will............... that
day or that way.
6. Go to café house,................... , and you can be a laundry with sheep,

with pan that is a cool for the hanging out.

7. Bring your favorite’s book, or ...
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F. Write aschool holiday activity and make notes about reason why will you
interesting. Then write down in a post it and stick on the board.

G. Present your information about school holiday activity in front of the class.
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Appendix 2:
L esson Plan for Control Class
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LESSON PLAN 1

SENIOR HIGH SCHOOL STUDENTS

Unit 8 : Holidays Classi/2
Topic: Traveling Experiences Meeting: 1-3
Time Allocation:45 minutes Skill: Speaking

A. Standard of Competency and Indicators

1. Standard of Competency
F1.2: Endowment with language communication skills for exchange of data

and information; efficient expression of feelings and opinion.

2. Basic Competency
Students will be able to speak and give data about themselves, friends and

the surrounding environment; pictures, plans, charts and tables to show the
various data that they have heard and read; speak to show opinions about
various matters around them.

3. General Purpose
In the end of the lesson, the students are able to give simple explanation

about traveling and conducting interpersonal communication.

B. The Objective of the L esson
The students are able to understand, explain, and write the sentence by

using the will, won’t andbe going to in present future tense.

C. Key Expressions
e Topic travelling in the futte
e Pronunciation
e Vocabulary: space tourism; holidays
e Grammar: will- first conditional

¢ Functional language: talking about the future; making prediction

e Culture: space exploring
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D. Assessment
e The students do the test (pre-test/post-test)

e The students do exercises

E. TeachingLearning Activities
1. Proceduresfor Meeting 1
e Preteaching
1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?
2) The teacher asks the class captain to lead the prayer before start the
lesson.
3) The teacher checks the students’ attendance and prepares the class
condition.
4) The teacher informs the learning objective that the students have
achieve in learning process
5) The students do pre-test abasing will, won’t andbe going to in
present future tense.
o While-teaching
6) The teacher shows the pictures about traveling places and asks to
the students by using the question as follows: What do you see in the
pictures?
7) The students answer the teacher’s question about traveling.
8) The students look at the pictures on page 88.
9) The teacher reads a passage to the students one time.
10) The teacher asks the students to practice in the reading passage
then chooses or@yrone for practice.
e Post-teaching
11) The teacher gives homework to the students to read the text about

traveling experiences.
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12) The teacher and the students summarize the lesson and do a
reflection about using will, won’t and be going to in present future tense in

the sentences.

2. Proceduresfor Meeting 2
e Pre-teaching
1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?
2) The teacher asks the class captain to lead the prayer to start the
lesson.
3) The teacher checks the students’ attendance and prepares the class
condition.
4) The teacher informs the learning objective that the students have
achieve in learning process
5) The teacher asks the students about learning material in the
previous meeting
« While-teaching
6) The students practice reading on page 88 to classify some issues in
the reading passage.
7) The teacher writes some vocabularies about traveling on the

whiteboard and asks the students about the meaning.

Future = (n.pu1An

« Looking forward = (adv.Jesludneniin
« Difference = (n.puuanag

e Spaceship = (nd)1uvina

« Passenger = (nglagans

e Predict= (v.)%we  Hudu

8) The students translate the vocabularies and then write in the book.
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9) The teacher selects some students to read vocabularies and the
students guess the meaning.

10) The teacher writes the question about the reading passage for
checking the students’ understanding on passage. The questions as
follows:
What are they looking forward?
Where they will travel in the future?

How much the cost for the trip?

w0 NP

Do you want to have difference holiday, and where is the
place?

11) The teacher asks the students to work in pairs for sharing the
information in the passage.

12) The students answer the teacher’s questions.

o Post-teaching

13) The teacher and the students summarize the lesson and do a

reflection about using will, won’t and be going to in present future tense in

the sentences in the sentences.

3. Proceduresfor Meeting 3
e Preteaching
1) Teacher greets students to begin the class
2) The teacher asks the class captain to lead the prayer to start the
lesson.
3) The teacher checks the students’ attendance and prepares class
condition.
4) The teacher informs the learning objective that the students have to
achieve in learning process
5) The teacher asks the students about materials and activities in the

previous meeting.
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« While-teaching
6) The teacher gives two examples to the students in Thai language as
follows:

o duaglunjunnuniuns

o wnyazluaesingulumeuuwisuil

7) The students translate the sentences about future tense to be English
language for opening the lesson by usinill, won’t and be going to and
introduce the topic of today’s lesson to the students

8) The teacher explains the rule of using present future tense.

9) The students do exercise numbenZage 88-89 and number 3 on
page 89.

e Post-teaching
10) The teacher and the students summarize the lesson and do a
reflection about using will, won’t in the sentences.

11) The students do exercise post-tbsuit will, won’t and be going to.

F. Materialsand Setting of Study

1. Materials/Tools
- Students’ book (English Explorer 2)
- Book
- Dictionary
- Learning exercisevill, won’t
- Pre-test and Posést will, won’t

2. Setting of the lesson

- Classroom
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G. Reflection (to be completed after the lesson)

1. What works and doesn’t work well?
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LEARNING MATERIALS

Activity 1 for Meeting 1

A. Pre-test

Test Unit 8A
Pre-test and Post-test
Travellingin the Future

A. Direction C: Complete these sentences with Will and Won’t
1. Air travel........ (not be) as cheap as it is now
2. People....... (not have) holidays abroad.
3. There....... (be) less countryside than there is now, and more cities.
Answer:
1. Air travelwon’t be as cheap as it is now
2. Peoplevon’t have holidays abroad.
3. Therewill be less countryside than there is now, and more cities.
B. Read the suggestions. Then complete the responses.
1. “let’s go on holiday.

a.lfwe............... (go) on holiday, I............. (get) a suntan.

b. Ifwe......... (not go) on holiday, the summer........... (be) boring.
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B. Identify the pictures below based on your traveling experiences.

What do you see in the picture? ....................
Activity 2: Reading Passage on Page 88 Meeting 2
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A family holiday -
with a difference

The Branson children are lookin
holiday with a difference, If

to plan, they will be the first f
tourists'. They will travel in Sp

the first spaceship for passeng
travel company, Virgin Galactic, pred
SpaceShipTwo will be ready to fly ve
The flight will last about two ho
Branson family won't be in space all
time. It will take almost an hour
edge of space — 100 kilometres
Earth. Then the SpaceShipTwo p
will be in space. They'll be weigh!
about five minutes. They'll have a
view of the Earth, Until now, only
have seen the Earth from space.
SpaceShipTwo is a success, abo
space tourists a year will see the

A ticket for the trip will cost €100,0
person. At the moment, about 100
have bought tickets, Will the Brs

get a family discount on the price?
possible — Sir Richard Branson s thes
the Virgin Galactic!




B. Answer the questions below based on the infor mation in
reading passage.

What are they looking forward?

Where they will travel in the future?

How much the cost for the trip?

Do you want to have difference holida
and where is the place?

Sl A

Activity 2: Exercises on Page 88-89 of Meeting 3

A. Complete the table with will and won’t.

Affirmative

I/You/We/They/He/Shel/lt [ (Do travel in Space Ship Two.
Negative

I'You/WelThey/He/She/lt ‘ Q)i be in space all of the time.

**Note the abbreviations: | will-I'll, You will-You'll, We will not-We won’t, etc.

Questions

I/You/We/They/He/She/lt | Get a discout?

Short answers

Yes, I'You/WelThey/He/She/lt | (4)................

No, I'You/Wel/They/He/She/lt | (5).................

B. Complete the predictions with will or won’t.

e.g The Branson family will be the first family of space tou(lst)

1. Space tourism........................ very expensive.(be)

2. Alotofpeople ....coovvviniiniiiinininnn.. tickets for spaceshiptwo. (buy)
3. The Earth................. different space. (look)

4. Vegin Galactic..............ccovnen... tourists to the moon. (not take)

Activity 3: for Meeting 3

A. Post-test
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LESSON PLAN 2
SENIOR HIGH SCHOOL STUDENTS

Unit 8 : Holidays Classi/2
Topic: Holiday Plans Meeting: 1-3
Time Allocation:45 minutes Skill: Speaking

A. Standard of Competency and Indicators

1. Standard of Competency

F1.2: Endowment with language communication skills for exchange

of data and information; efficient expression of feelings and opinion.

2. Basic Competency

Students will be able to speak and give data about themselves, friends

and the surrounding environment; pictures, plans, charts and tables to show

the various data that they have heard and read; speak to show opinions about

various matters around them.

3. General Purpose

In the end of the lesson, the students are able to give simple

explanation about holiday plans in the future and conducting interpersonal

communication.

B. The Objective of the L esson

The students are able to understand a reading passage and write the

sentence by using be going to in present future tense.

C. Key Expressions

Holiday plans

Pronunciation: rin the work of Ireland, near park, really river
Vocabulary: holidays; prepositions of position

Grammar: going to and present continuous as future

Functional Language: talking/asking and answering about a fired plan

Culture: holiday places

144



D. Assessment
e The students do the test (pre-test/post-test)

e The students do exercises about be going to

E. Teaching Learning Activities
1. Proceduresfor Meeting 1
e Preteaching
1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?
2) The teacher asks the class captain to lead the prayer to start the
lesson.
3) The teacher checks the students’ attendance and prepares the class
condition.
4) The teacher informs the learning objective that the students have
achieve in learning process
5) The teacher asks the students about holiday plans by using the
guestions as follows: Do you have plans in this summer holiday?
e While-teaching
6) The students look at the textbook on page 90 about planning on
holiday.
7) The students read the passage about three people’s holiday plans on
page 90
8) The teacher writes some interesting vocabularies on the whiteboard
and the students write into their books.
9) The students translate these vocabularies.
e Holiday =3uunga
e Plan =tuun1g, 319LHNY
e Aquarium =fiWsfauaida i
e Museums =ANsAUU

e Theme park ®IuUaUn
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e Church = Tuad ilusiu
10) The teacher asks the students about the information that the
students have learned from the passage by using the question bellow:
1. Who is going to stay with their cousins?
2. Who is going to visit a European?
3. Who is going to have family holiday abroad?
11) The teacher asks the students work in pairs and sharing the
information that the students have read.
12) The students answer the teacher’s questions about holiday plans.
e Post-teaching
13) The teacher and the students summarize the lesson and talk about

the holiday plans this weekend.

2. Proceduresfor Meeting 2

e Preteaching

1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?

What will you do in your future holiday?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher checks the students’ attendance and prepares class
condition.

4) The teacher informs the learning goal and asks the students about
planning on the holiday by using the work “be going to”

e While-teaching

5) The teacher gives the example to the students about the use of “be
going to” from the reading text in the previous meeting.

6) The teacher explains the rule of “going to”

7) The students do the exercise number 4 dixouse of “be going

to” on page 91
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e Post-teaching
8) The teacher and the students summarize the lesson by using pair-

checking exercise about using “be going to”

3. Proceduresfor Meeting 3
e Pre-teaching
1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?
2) The teacher asks the class captain to lead the prayer to start the
lesson.
3) The teacher checks the students’ attendance and prepares the class
condition.
4) The teacher asks the students about the previous meeting and the
students answer the teacher’s question.
e While-teaching
5) The teacher gives the pastt to the students about the use of “be
going to”
6) The teacher asks the students about the improvement and what they
need to learn in the next meeting.
e Post-teaching
7) The teacher informs to the students about the material for next
meeting.
8) The teacher and the students summarize the lesson by using pair-

checking exercise about using “be going to”

F. Materialsand Setting of the L esson
1 Materials/Tools
- Students’ book (English Explorer 2)
- Book
- Dictionary

- Learning exercisgyoing to

147



- Pre-test and Post-test
2 Setting of Lesson

- Classroom

G. Reflection (to be completed after the lesson)
1. What works and doesn’t work well?
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LEARNING MATERIALS

Activity 1 for Meeting 1

A. Pre-test/Post-test

Test unit 8B
Holiday plans
A. Writethe meaning of these words
1. plans:
2. aquarium:

3. theme park:

4. famous building:

5. art galleries:

B. Write the sentences with the present continuous.
e.g. stay/ hotel/ Ziand 22"

They are staying in a hotel on the*2ind 22"
1. drive/Galway/Monday

2. Uncle Liam/have a party/24

3. cycle/along/the coast/Wednesday
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B. Read and listen to three people’s holiday plans. The answer the questions.

C. Discussthe pictures above with your teacher by using the following

questions.

fl. Who is going to stay with their cousins? \

Vocabularies

Holiday = Tungn

Plan = WNUANT, TN
Aquarium = fifisausidnih
Museums = s

Theme park = auaun
Church =lvad Judiu
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Activity 2 for Meeting 2

(Grammar: going to and the present continuous)
A. Complete the sentences. Which sentencesrefer to future events? Which sentences
use the present continuous?

1. Kirsty is going to stay Wither.....................ocooiiiiiin.

2. They are going to learn some Irish....................oooiin

3. Kirsty family is driving to Liverpool on ................cooooiiiinine,

4. They are getting the ferry at..............oooiiiiiiiiiiiiii i,

*See Grammar Explorer; page 127
(When we use the present continuous for future plans, we always say the date or time: on
Friday, next year, at nine o’clock tonight)

B. Choose a haliday destination and decide what you are goingto there. Work in

pairs. Ask and answer questions.

1. How are you going to get to.........c........ ?

2. Where are you going to stay?

Activity 3 for meeting 3

A. Post-test
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LESSON PLAN 3
SENIOR HIGH SCHOOL STUDENTS

Unit 8: Holidays Classi/2
Topic: Tourists Information Meeting: 1-3
Time Allocation:45 minutes Skill: Speaking

A. Standard of Competency and Indicators
1. Standard of Competency:

F1.2: Endowment with language communication skills for exchange
of data and information; efficient expression of feelings and opinion.
2. Basic Competency:

Students will be able to speak and give data about themselves, friends
and the surrounding environment; pictures, plans, charts and tables to show
the various data that they have heard and read; speak to show opinions about
various matters around them.

3. General Purpose:

In the end of the lesson, the students are able to give simple

explanation about tourist information in the future and conducting

interpersonal communication.

B. The Objective of the Lesson
The students are able to identify a main idea in a reading passage and

answer the questions about asking the way based on the map.

C. Key Expression
e Topic: tourist information
e Pronunciation: Syllable stress
e Vocabulary: Places in town ; directions
e Grammar: Imperative _ V1 for giving directions

e Functional Language: asking for and giving
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D. Assessment
e The students do the test (pre-test/post-test)

e The students do exercises about asking for and giving directions.

E. Teaching Learning Activities
1. Proceduresfor Meeting 1

e Pre-teaching

1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher checks the students’ attendance and prepares the class
condition.

4) The teacher informs the learning goal and asks the students about
tourist’s information.

5) The teacher asks the about the way to go to some places which in this
content the use students ‘house as follow:

Can you tell the way to go to your house?
e While-teaching

6) The teacher asks the students do the pre-test before learning about
tourist’s information.

7) The teacher shows the pictures and asks the students by using short
guestions as follows: What do you see in the picture?

What are they doing?

e While-teaching

8) The teacher asks the students to look at the pictures on page 92 and

reads the conversation to the students listen one time.

9) The students practice the conversation about asking for and giving

directions.
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e Post-teaching
10) The teacher and the students summarize the lesson and talk about

asking the way to go to the beach.

2. Proceduresfor Meeting 2
e Preteaching

1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher checks the students’ attendance and prepares the class
condition.

4) The teacher informs the learning goals which the students can read
the conversation about asking the way.
e While-teaching

5) The teacher plays an audio CD about the conversation of asking for
and giving directions.

6) The students look at the dialog on page 92 and identify the
important issues in the language use.

7) The teacher writes some vocabularies on the whiteboard and the

students give the meaning.

e tourist: tnviadiien
e near heremua 9 i
~
e get there 1Ufsiviung
e turn right :1ae7%21

e turn left ;1387918

8) The teacher asks the students to read the vocabularies and write to

their books.
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9) The teacher asks the students about a conversation that they have
read by using the questions bellow:
1. Is the Dungeon Museum near here?
2. How do we get there?
3. How to go to Dungeon Muse?
4. Is the Dungeon Museum in the corner?
10) The students work in pairs and share the information that they have
learned from the conversation.
e Post-teaching
11) The teacher and the students summarize the lesson and talk

about asking for and giving directions.

3. Proceduresfor Meeting 3

e Pre-teaching

1) Teacher greets students to begin the class by using the sentence
as follows: How are you today?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher check&et students’ attendance and prepares the
class condition.

4) The teacher informs the learning goal and asks the students
about tourist’s information.
e While-teaching

5) The teacher asks the students to work in pairs and practice the
conversation based on the dialog.

6) The teacher asks each pair to practice the conversation and
present in front of the class.

7) The students do the post-test by using the presentation in front

of the class about asking for and giving directions.
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e Post-teaching
8) The teacher and the students summarize the lesson and talk
about the next lesson.

F. Materialsand Setting of the L esson

1 Materials/Tools
e Students’ book (English Explorer 2)
e Book
e Dictionary
e Audio CD
e Learning exerciséefourist information
¢ Pre-test and Post-test

2 Setting of the L esson

e Classroom

e Computer lab

G. Reflection (to be completed after the lesson)
1. What works and doesn’t work well?
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5. What would you do next while teaching students?
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LEARNING MATERIALS
Activity 1 for Meeting 1

A. Pre-test

Test unit 8C

Tourist information

Direction: choose the word that stress on first syllable (st davniiinwenea

wsn)

Direction: Listen and repeat the Useful Expressions. Focus on your

intonation.

USEFUL EXPERESSIONS

Is the Dungeon Museum near here?
How do we get there?

Go along City Road.

Turn right. Turn left.

Go passed the Art gallery.

Turn right into the square. /
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Activity 2 for Meeting 2

A. Read and listen to the dialogue. Find the places on the map

Assistant: Hello, can | help you?

Kate: Yes, is the Dungeon Museum near here?

Assistant: Yes, it is. It's about five minutes from here,
in the town square.

Kate: Oh, good. How do we get there?

Assistant: OK, here it is on the map. And this is the
Tourist Information Centre — we're here.

Kate: Right. So we go along City Road and turn
right at the end.

Assistant: No, not quite. Go along City Road and
turn left at the end.

Kate: Oh yes! Y
Assistant: Then go along Park Road to the square.
? - Tumrightinto the square. Go past the
~ AntGallery. The Dunge useum is in

the corner.

1. Is the Dungeon Museum near here
2. How do we get there?

3. How to go to Dungeon Museum?
4. Is the Dungeon Museum in th
corner?
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Activity 3for Meeting 3

A. Post test

Direction: Work in pairs. You are at the Tourist information
Centre on the map. Ask your partner for directions to three

places. Use the useful expressions. Taketurns.

e.g A: How do | get to the Art Gallery?
B: Go along
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LESSON PLAN 4

SENIOR HIGH SCHOOL STUDENTS

Unit 8 : Holidays Classi/2
Topic: School Holidays in the UK Meeting: 1-3
Time Allocation:45 minutes Skill: Speaking

A. Standard of Competency and Indicators

1. Standard of Competency

F1.2: Endowment with language communication skills for exchange of

data and information; efficient expression of feelings and opinion.
2. Basic Competency

Students will be able to speak and give data about themselves, friends
and the surrounding environment; pictures, plans, charts and tables to show
the various data that they have heard and read; speak to show opinions about

various matters around them.
3. General Purpose

In the end of the lesson, a) Students can answer questions about School
holidays, write the question for asking about school holiday activity, and give
presentation about School holidays for 3 minutes with acceptable fluency and

accuracy.

B. The Objective of the L esson
The students are able to write short questions and present about school

holiday plans in front of the class.

C. Key Expression
e School holidays in the UK
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e Pronunciation: pauses in a sentence
e Vocabulary: holidays activities ; maps
e Grammar: “wh” questions and answers

e Functional Language: Describing to promote tourist attractions

D. Teaching Learning Activities
1. Proceduresfor Meeting 1
¢ Pre-teaching

1) Teacher greets students to begin the class by using the sentence as
follows: How are you today?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher checks the students’ attendance and prepares the class
condition.

4) The teacher informs the learning goals and asks the students about
school holidays.

5) The teacher asks the students about an activity during the school
holidays by using a short question as follows:

What are you doing during your school holiday?
e While-teaching

6) The students do the pre-test that delivered by the teacher.

7) The teacher shows a picture and asks the students about school
holiday activities by using the questions as follows:

What do you see in the picture?
What are the activities in this picture?

8) The students look at the pictures on page 94 about school holidays.

9) The students practice to read and identify the information about
school holidays.

10) The teacher asks the students to read one-by-one in front of the

class.
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e Post-teaching
11) The teacher ask the students to read the passage at home as learning
exercises.

12) The teacher and the students summarize the lesson together.

2. Proceduresfor Meeting 2
e Pre-teaching

1) Teacher greets students to begin the class by using the sentence as

follows:
How are you today?

2) The teacher asks the class captain to lead the prayer to start the
lesson.

3) The teacher checks the students’ attendance and prepares the class
condition.

4) The teacher informs the learning goal and asks the students about
school holidays.

5) The teacher asks the students about the culture of school holiday
in UK and the students answer by using Thai language.
e While-teaching

6) The teacher write some vocabularies on whiteboard and the students

write on their books.

e Survey:n13d1319

Outdoor:NaNaLa

Adventurousn1suagsey

Introductory: iUy

Creativity: (n.)AudAnas1eassa Dudu

7) The teacher asks the students to find the meaning of the

vocabularies.
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8) The students answer the teacher’s questions bellow, based on the
information in the passage.
1. Which month is no school?
2. What they organize in that month?
3. What kind of activities that they can do?
4. Tell the different between our culture and their culture?
9) The students work in pairs and discuss about the information in
the passage.
e Post-teaching
10) The teacher asks the students to read the passage at home as
learning exercises.

11) The teacher and the students summarize the lesson together.

3. Proceduresfor Meeting 3
e Preteaching
1) Teacher greets students to begin the class by using the sentence
as follows: How are you today?
2) The teacher asks the class captain to lead the prayer to start the
lesson.
3) The teacher checks the students’ attendance and prepares the
class condition.
4) The teacher informs the learning goal and asks the students
about school holidays.
5) The teacher asks the students about activity during the school
holidays by using a short question as follow:
What are you doing during your school holiday?
e While-teaching
6) The teacher asks the students to write questions for asking about
school holidays.

7) The students work in pairs and discuss about school holidays.
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8) The students practice to presentation in front of the class based
on the information about their school holidays.
e Post-teaching
11) The teacher gives the reflection to the students about the
presentation.

12) The teacher and the students summarize the lesson together.

E. Materialg/ Setting of the L esson

1 Materials/Tools
e Students’ book (English Explorer 2)
e Book
e Dictionary
e Learning exerciseSchool holidays in the UK
e Pre-test and Post-test

2 Setting of the Lesson

e Classroom

F. Reflection (to be completed after the lesson)
1. What works and doesn’t work well?
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4. What would you do differently the next time you teach this lesson?
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LERNING MATERIALS
Activity 1 for Meeting 1

A Pre-test
Test Unit 8D
School Holidaysin the UK

Completethis story with the words given:

at has in near on so some to to will J

Hi ! Neil,

I can’t believe we're 1. .................... Egypt! It’s fantastic! I've seen

knows a lobof good places. He’s booked a trip on the river- I think it 8
be beautiful! We’re flying home 9 Sunday. Are you coming to meet us
the airport?

Jill x
Answer
lin 2some 3to

6has 7so 8 will
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Activity 2 for Meeting 2

A. Read thetext and find the infor mation about school holiday and answer
the questions.

results © -,
z‘:od holidays are not
cent of 12-14.yeal olds s
school holidays, 73 per cer Lo
bored during the squl hq ays
happy to 90 back to school!

If you don’t want tf:r.st'ay ‘a't'.ho“
something interesting. A lot of s¢
the holidays, especially if they,h
February and May. There are a

Many schools take groups of studer
trips are great for adventurous
students who aren’t usually in

can do introductory courses in su
learn how to make a camp in the

and how to find their way back to t‘he‘ !
and kayaking are other typical courses.

An alternative is a ‘creativity’ week. "
which organise courses in computer :
photography. Finally, the traditiona-l A
popular option. Students can ;?ractlse eir
experience everyday life in a different cultus

168



Vocabularies

Survey:n1381379

Outdoor: Naauas
Adventurousnsuage:
Introductory:iJesu

Creativity: (n.)puAnaseassa Wudu

Activity 3 for the Meeting 3 Answer

A. Post-test

Direction: Present your information about
school holiday experiences to your friends.
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Appendix 3:
Resear ch | nstruments
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Test (Pre-test/Post-test)

» PreTest question for Treatment Class and Control Class.

Based on the discussion with the English tegchs a collabotar,
the reseacher ceddesto conducta pre-test on 10 January 2018. The-fest
will be done by giving the students an instruction to present in front of the class
about their next holiday. The Englisbather s&d that the students havealat
and make plan some interesting places in the future planniregreSéacher
will give some examples on hoto present in front of the class for talking
about planning during the holidays. Then, the teacher will ask the students
present based on their future plan on the holidajwy are given 3-5
minutes to have the presentation. Every student will présdrant of the clas
while both thereseacher and the Englisreader score theiperformanceThe
speaking ability rating scale taken from Brown (2001) will be used as a guidance

to score the students’ performance. The questions can been as follow.

1. If you could go for your next holiday
anywhere in the world:
Where are you going to go?
How long are you going to stay?
Who are you going to go with?
Where are you going to stay?
What special things do you plan to do?
Do you plan to try the local food?
What will you do there?
Whatwill the food like?
Will you able to speak English?

© © N o o s~ 0w P
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» Post-test question for Treatment Class and Control Class.

It will be conducted on 02 February 2018. This post-test will be based on
the discussion with the English teacher. The students will present about their
future holidays in front of the class and select the topic based on what they plan
for the next holidays. Then, the teacher will ask the students to present based on
their plan for the next holidays. They are given 3-5 minutes to the presentation.
Every student will talk about their future holidays in front of the class while both
the researcher and the English teacher will score their performance. The speaking
ability rating scale taken from Brown (2001) will be used as a guide to score the

students’ performance. The questions can be seen as follow.

If you are going to plan for holiday anywhere in the world for the future:

1. Do you have any plans for the weekend?

2. Are you planning to go on holidays this summer/year?

3. Will the destination be national or international?

. How long will your holidays last?

. With whom will you travel?

. How much is your average budget per person (excluding transport cost
. Where will you be staying?

. How often do you go on holidays?

© 0 N O o1 b~

. When do you usually book for your holidays?

10. How do you usually book your holidays?
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Speaking Rubric

Scores Aspects
Grammar Fluency Pronunciation Vocabulary Comprehension
Grammatical and | Speak fluently Very clear,stress | Effecive words| Understand everyday
5 lexical  accuracy| without and intonatior choice conversation at
are extremely high | hesitation or| help to make normal spech
searching for | meaningclear
Quite accurate; Some hesitations | Generdly clear; Mostly Understand nearly
4 some erors, but | and ®metime has| rea®nable effective wor@ | everything at normal
meaning is |to sach for| control of stress | choice speech. Ahough
always clear words and inbnation ocagonal repdition may
Frequent gors; Quite Frequent gors; Frequently Understand mt of
3 meaning is hesitan, not always | errorsin words | whatis aidat slower speed
not  always limited range © clea enough to | choice with repeition
clear vocabulary and | undestand
Very frequent Extremely Very frequent Ineffective Difficult to understand
errors; difficulty | hesitar; very | errors; often | words dioice | what is said. Al to
2 in making | limited range of| very difficult to comprehend only saca
meaning clar langua@ conversation spken
available slowly and with frequen
1 Almostunabbe to | Almostunableto | Alimostunableto | Almostunable | Almostunabe to

communicate

communicate

communicate

to communicate

undestand een simple

conversdion
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Speaking Rubric Assessment

Assessment Fluency | Pronunciation Vocabulary| Grammar | Comprehensiol
Items

Score
(1-5)

Notes
(Progress)

Meeting .........ccoovvvviinnnn... Date............oeenn TopiC...cvvvviiiiiiiiiinnnn,

Name of Student............ccevnnn.... Name of Assessor

Evaluation:
(What must be improved?)

Additional Notes:
(Detail on progress)



Moativation for Speaking Development Questionnaire (M SDQ)
Dear students,

My name is Ruspee Madiyoh, I am currently conducting a study on “The
Effectiveness of Using Audio-Visual Media in Enhancing Learning Motivation
and Speaking Skills Development of Grade Eleven StudeAtsa part of the
data collection process, | would be grateful if you could fill in this questionnaire.

There are no right or wrong answers. Just make sure your answers show
what you really think about yourself. Tick the column that best represents your
opinion. If you want to change an answer, just cross it out and tick the answer that
you prefer. You can only have one answer for each question.

For the purposes of the research, it is best that you do not leave out any questions.

Thank you for your participation.

Note: Put atick (V) on the appropriate column.

(5 = strongly agree, 4 = agree, 3 = neutral, 2 = disagree, 1 = strongly
disagree)

A. Students’ motivation related to various variables of English language
learning by using short movie.

No Statement 5 4 3 2 1

1 | After watching short movies in speaking clas
felt pretty competent in speaking.

2 | was satisfied with speaking development a
watching short movies.

3 | I didn’t put much energy into learning speaking
through watching short movies.

4 |1 didn’t try very hard to do well in learning
speaking through watching short movies.

5 | enjoyed learning speaking very much ai
watching short movies.

6 || put a lot of effort into learning speakin
through watching short movies.

7 | thought watching short movies in learning
speaking was an excellent activity.

8 | was pretty skilled after watching short mov

in speaking class.

9 | Watching short movies was important |{
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learning speaking.

10 | Learning speaking by using short movies did
hold my attention at all.

11 | Learning speaking through short movies was
to do.

12 | Learning speaking through short movies wag
activity that I couldn’t do very well.

13 | While | was watching short movies, | w
thinking about how much | enjoyed learni
speaking.

14 |1 thought watching short movie was qu
enjoyable for speaking class.

15 || tried very hard on learning speaking throy
watching short movies.

16 |1 would describe using short movies as V|
interesting for learning speaking.

17 | I think | learned speaking through watchi

short movies pretty well, compared to ot
students.
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Appendix 4.
Schedules of the Study
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Class

Meeting| Date Time Material Method Activities
Week 4, | Sunday,
Decembel 10:20-11:0( Traditional
2017 Class M. 5/2 e Pre-test (using oral
24/12/17 Pre-test (ora ) presentation test)
25/12/17 Monday Speaking tes
11:00-11:4(
27112/17 We.dnesd.ay Experiments
13:00-13:40 Class M.5/1 e Pre-test (using oral
| Thursday | Pre-test (ora i presentation test)
28/12/17 15:00-15:40|speaking tes
Week 1,| Sunday, e Introducing new
1 January | 10:20-11:0( . material,  Practicing
2018 Traditional and evaluation.
07/01/18 Class M. S
Monday 5/2 Sclentific e Reviewing  pevious
11:00-11:4(  Control apProach | eaming  material by
2 08/01/18 (take book) using English
Textbook, Practicing
Evaluation.
Wednesday e Introducing new
14:20-15:40 material by using shor
3 10/01/18 movie, Practicing,
Experiment opp Present in front of the
al Class M. class and evaluation.
Thursday 5/1 (Presentation, Reviewing  pevious
14:20-14:00| Treatment | Practice and| |earning maerial by
_ | Production) | ysing short movie
(short movie - .
4 11/01/18 Practicing, Present i
front of the class anc
evaluation.
Week 2, | Sunday, N e Reviewing  pewvious
January | 10:20-11:0¢ 'raditional learning material by
5 2018 Class M.5/2| Scientific using En_gl_lsh
Control approach | textbook, Practicing
14/01/18 and evaluation.

(take book)

178



Monday e Introducing new
11:00-11:4( material by using
6 15/01/18 English textbook,
Practicing, and
evaluation.
Wednesday e Reviewing  pevous
14:20-15:40 learning material by usi
17/01/18 Experiment short mqvie, Practicin
al Class M. PPP Present in front of th
=1 (Presgntationdass and evaluation.
Thursday Treatment practlce_and e Introducing ne\
14:20-14:00 _ | Production) | material by using shc
8 18/01/18 (short movie movie,  Practicing
Present in front of tf
class and evaluation.
Week 3,| Sunday, e Reviewing previous
January | 10:20-11:0( learning material b
9 2018 N using English textbool
21/01/18 Traditional Practicing, an(
Class M.5/2| scientific | evaluation.
Monday Control approach e Reviewing pevious
11:00-11:4( (take book) learning material by
10 22/01/18 using English textbook
Practicing, ano
evaluation.
Wednesday e Reviewing  pewvious
14:20-15:40 learning material by
using short movie
1 24/01/18 . Practicing, Present i
Expce:lrlmenta PPP front of the class anc
M %7; (Presentatio evalu.atu?n. :
Thursday ' practice and| ® Reviewing pevious
14:20-14:00| Tréatment| proqciion) | learning material by
(short movie using short movie
12 25/01/18 Practicing, Present i
front of the class anc
evaluation.
Week 4, | Sunday, e Introducing ney
January | 10:20-11:0¢ Traditional material by  usin
13 2018 Class M.5/2| Scientific Engll_sh_ textbool
28/01/28 Control | approach | Practicing, an
evaluation.

(take book)

179



Monday

eReviewing  previous

11:00-11:4( learning material &
14 29/01/18 using English textboc
Practicing, an
evaluation.
Wednesday| Experiment PPP e Introducing new
14:20-15:40| al Class M. |((Presentation material by using sho
15 31/02/18 5/1 practice and| movie, Practicing
Treatment Production) | Present in front of th
. class and evaluation.
(short movie — -
Thursday e Reviewing previous
14:20-14:00 learning material by
16 | 01/02/18 using short movie
Practicing, Present |
front of the class an
evaluation.
Week 1,| Sunday, e Reviewing  previous
February| 10:20-11:0( learning material by
17 2018 using English
04/02/18 Traditional Textbook, and
Class M.5/2| Scientific | evaluation.
Monday Control approach |e Introducing new
11:00-11:4( (take book) material by  using
18 05/02/18 English Textbook,
Practicing, and
evaluation.
Wednesday eReviewing  previous
14:20-15:40 learning material [
using short  movi
19 07/02/18 Experiment Practicing, Present
al Class M. PPP | front of the class af
51  [|(Presentation evaluation.
practice and ,
Thursday | Treatment Production) | * Introducing ne\
14:20-14:00| (short movie material by using shc
20 08/02/18 movie, Practicing
Present in front of tf
class and evaluation.
Week 2, | Sunday, | Traditional » Reviewing plevious
February| 10:20-11:0( N learning material b
21 | 2018 Class M.5/2 Scientific | | & Ignglish textboo
11/02/18 Control approach Practicing, and
(take book) evaluation.
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Monday e Reviewing  pevious
11:00-11:4( learning material by
22 12/02/18 using English
Textbook, class an
evaluation.
Wednesday e Reviewing  pewvious
14:20-15:40 learning material by
23 14/02/18 _ using short movie
Experiment Practicing, Present i
al Class M. PPP front of_ the class ang
5/1 (Presentatio evalqahqn. .
Thursday practice and| ® Reviewing pevious
14:20-14:00| Tréatment| proqciion) | learning material by
24 15/02/18 (short movie using short movie
Practicing, Present i
front of the class anc
evaluation.
Week 3, Sunday, Traditional
February| 10:20-11:0( Class M.5/2
2018 Control Post-tgst (Oral
o || e
Sunday,
19/02/1& 10:20-11:0¢
Wednesda -
21/02/18 1 4.90.15: 43 Experiment
' | al Class M. _
Thursday 5/1 i TPOft-tedst éPre?_entau_or
92/02/1¢ 14:20-14:00 Treatment est and Questionnaire
(short movie
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Appendix 5:
Result of Reliability
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1. Oral speaking test
Reliability Statistics
Cronbach's N of
Alpha Items
.892 3
Intraclass Correéation Coefficient
Intraclass | 95% Confidencqd F Test with True Value 0
Correlatio®? Interval
Lower | Upper | Value | dfl | df2 | Sig
Bound| Bound
Single 733 924| 9250 8| 16| .000
Measures
Average 897 973 92500 8| 16| .000
Measures

Two-way mixed effects model where people effects are random and

measures effects are fixed.
a. The estimator is the same, whether the interaction effect is present

not.

b. Type C intraclass correlation coefficients using a consistency defin
the between-measure variance is excluded from the denominator var
c. This estimate is computed assuming the interaction effect is absen
because it is not estimable otherwise.

2. Questionnaires

Scale: ALL VARIABLES

Case Processing Summary

N %
Valid 10| 100.0
Cases Excluded 0 .0
Total 10 100.0

a. Listwise deletion based on all
variables in the procedure.

Reliability Statistics

Cronbach's
Alpha

N of
Items

.881

17
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Appendix 6:
Pre-test/ Post-test Score and Questionnaires
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PRET-TEST AND POST-TEST SCORESEXPERIMENTAL CLASS

Categor Posttest | Categor

N | NETIEES ETRETTE Fgce;reit Pr:tge;ty Score Prgtgesty
1 [Students 1 12 Poor 16.5 Good
2 |Students 2 14 Poor 17 Good
3 [Students 3 135 Poor 18 Good
4 |Students 4 12 Poor 16 Good
5 [Students 5 11 Very poor 14 Poor
6 |Students 6 11.5 Very poor 14 Poor
7 |Students 7 11 Very poor 15 Good
8 [Students 8 12 Poor 15 Good
9 Students 9 11 Very poor 16 Good
10 Students 10 11 Very poor 14 Poor
11 |Students 11 12 Poor 15 Poor
12 [Students 12 13 Poor 16 Good
13 |Students 13 12.5 Poor 16 Good
14 Students 14 13 Poor 15 Good
15 [Students 15 12 Poor 14 Poor
16 Students 16 11 Very poor 16 Good
17|Students 17 11 Very poor 16 Good
18 [Students 18 14 Poor 17 Good
19 [Students 19 12 Poor 14 Poor
20 [Students 20 14 Poor 17 Good
21 Students 21 12 Poor 14 Poor
22 Students 22 14 Poor 17 Good
23 [Students 23 14 Poor 18 Good
24 |Students 24 11 Very poor 14 Poor
25 [Students 25 13 Poor 15 Good
26 |Students 26 10 Very poor 12 Poor
27 |Students 27 14 Poor 16 Good
28 [Students 28 14.5 Poor 16 Good
29 [Students 29 13 Poor 16 Good
30 [Students 30 13.5 Poor 16 Good
31 Students 31 15 Poor 17 Good
32 [Students 32 14.5 Poor 18 Good
33 [Students 33 135 Poor 18 Good
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PRE-TEST AND POST-TEST OF EXPERIMETAL CLASS’S
QUESTIONNAIRE SCORE

No |Name of students PSrCe(t)Lgt CF?: :?gty Pf);otr; Category Pretest
1 [Students 1 41 POOR 71 VERY GOOD
2 |Students 2 46 POOR 69 VERY GOOD
3 [Students 3 50 POOR 64 VERY GOOD
4 |Students 4 48 POOR 65 VERY GOOD
5 [Students 5 48 POOR 73 VERY GOOD
6 |Students 6 50 POOR 64 VERY GOOD
7 |Students 7 50 POOR 58 GOOD
8 [Students 8 50 POOR 29 VERY POOR
9 |Students 9 45 POOR 63 VERY GOOD
10 |Students 10 42 POOR 64 VERY GOOD
11 |Students 11 42 POOR 72 VERY GOOD
12 |Students 12 43 POOR 63 VERY GOOD
13 |Students 13 41 POOR 61 GOOD
14 |Students 14 38 VERY POOR 74 VERY GOOD
15|Students 15 44 POOR 77 VERY GOOD
16 |Students 16 40 POOR 60 GOOD
17 |Students 17 35 VERY POOR 67 VERY GOOD
18 |Students 18 43 POOR 73 VERY GOOD
19 Students 19 46 POOR 65 VERY GOOD
20 |Students 20 36 VERY POOR 69 VERY GOOD
21 |Students 21 46 POOR 65 VERY GOOD
22 |Students 22 40 POOR 72 VERY GOOD
23 |Students 23 47 POOR 68 VERY GOOD
24 |Students 24 34 VERY POOR 38 VERY POOR
25 |Students 25 34 VERY POOR 50 POOR
26 |Students 26 41 POOR 53 GOOD
27 |Students 27 41 POOR 73 VERY GOOD
28 |Students 28 32 VERY POOR 65 VERY GOOD
29 Students 29 37 VERY POOR 69 VERY GOOD
30 |Students 30 43 POOR 65 VERY GOOD
31 Students 31 36 VERY POOR 72 VERY GOOD
32 |Students 32 40 POOR 75 VERY GOOD
33 |Students 33 29 VERY POOR 62 GOOD
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PRET-TEST AND POST-TEST SCORES CONTROL CLASS

No |Name of students Fﬁce?regt Category F’Srce(t?regt Category
1 |Students 1 13 Poor 14.5 Poor
2 |Students 2 10 Very poor| 13 Poor
3 |Students 3 11 Very poor| 12.5 Poor
4 |Students 4 11 Very poor | 12 Poor
5 |Students 5 12 Poor 15 Poor
6 |Students 6 10 Very poor| 12.5 Poor
7 |Students 7 13 Poor 15.5 Good
8 |Students 8 10 Very poor| 12.5 Poor
9 |Students 9 10 Very poor| 14 Poor
10/Sstudents 10 11 Very poor| 12.5 Poor
11 Students 11 10 Very poor| 12.5 Poor
12 |Students 12 10 Very poor| 12 Poor
13 |Students 13 11 Very poor| 13 Poor
14 Students 14 10 Very poor | 12.5 Poor
15 Students 15 10 Very poor | 13.5 Poor
16 |Students 16 10 Very poor| 13 Poor
17 Students 17 135 Poor 13.5 Poor
18 Students 18 11 Very poor | 14.5 Poor
19 Students 19 11 Very poor| 13 Poor
20 Students 20 10 Very poor| 13 Poor
21 Students 21 10 Very poor| 12 Poor
22 |Students 22 10.5 Poor 135 Poor
23 Students 23 13 Very poor| 15 Good
24 Students 24 10 Very poor| 13.5 Poor
25 Students 25 10 Very poor | 13.5 Poor
26 |Students 26 10 Very poor| 13 Poor
27 |Students 27 11 Very poor | 13.5 Poor
28 |Students 28 12.5 Poor 155 Good
29 Students 29 11 Very poor | 12 Poor
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PRE-TEST AND POST-TEST OF CONTROL CLASS’S QUESTIONNAIRE

SCORE
No [Name of students PSrCe?:t Category Scor e Posttest Category
1 |Students 1 41 POOR 42 POOR
2 |Students 2 46 POOR 50 POOR
3 [Students 3 44 POOR 48 POOR
4 |Students 4 51 POOR 56 GOOD
5 |Students 5 48 POOR 51 POOR
6 |Students 6 50 POOR 52 GOOD
7 |Students 7 50 POOR 52 GOOD
8 [Students 8 31 VERY POOR 44 POOR
9 |Students 9 45 POOR 51 POOR
10|Students 10 42 POOR 49 POOR
11|Students 11 48 POOR 52 GOOD
12 |Students 12 43 POOR 47 POOR
13|Students 13 41 POOR 51 POOR
14 |Students 14 38 VERY POOR 44 POOR
15 Students 15 44 POOR 47 POOR
16 |Students 16 40 POOR 48 POOR
17 Students 17 44 POOR 50 POOR
18|Students 18 43 POOR 48 POOR
19 |Students 19 46 POOR 53 GOOD
20 [Students 20 36 VERY POOR 48 POOR
21 Students 21 46 POOR 50 POOR
22 |Students 22 40 POOR 48 POOR
23 |Students 23 47 POOR 51 POOR
24 |Students 24 34 VERY POOR 47 POOR
25 |Students 25 34 VERY POOR 50 POOR
26 Students 26 41 POOR 53 GOOD
27 Students 27 41 POOR 50 POOR
28 Students 28 32 VERY POOR 45 POOR
29 |Students 29 37 VERY POOR 49 POOR

188




Appendix 7:
Statistic Results
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1. Normality Test
a. Normality test for speaking development
1). Experimental class
a). Normality test for the pre-test and post-test of speaking
development test

Descriptive Statistics

N Minimu | Maximu | Mean Std.
m m Deviation
Pretest 33 10.00 15.00[ 12.5909 1.32556
Posttest 33 12.50 18.50 15.9697 1.36324
Valid N 33
(listwise)
One-Sample K olmogor ov-Smirnov Test
Pretest| Posttest
N 33 33
Mean 12.5909 15.9697
Normal Paramete?$ Std. 132558 1.36324
Deviation
Absolute 157 115
'\D"i?fztreE;‘geesme Positive 157 102
Negative -.129 -.115
Kolmogorov-Smirnov Z .902 .660
Asymp. Sig. (2-tailed) .390 776

a. Test distribution is Normal.
b. Calculated from data.

b) Normality test of questionnagéor pre-test and post-test

Descriptive Statistics

N Minimu | Maximu | Mean Std.
m m Deviation
Pretest 33 29.00 50.00( 41.7574 5.56232
Posttest 33 29.00 77.00| 64.4848 10.0875(
Valid N 33
(listwise)

190



One-Sample Kolmogor ov-Smirnov Test

Pretest| Posttest

N 33 33

Mean 41.757q 64.4848

Normal Parametet$ Std. 5 56234 10.0875¢
Deviation

Absolute .103 199

'\D"i‘]ffztreE;‘éfsme Positive 069  .118

Negative -.103 -.199

Kolmogorov-Smirnov Z .593 1.144

Asymp. Sig. (2-tailed) .873 146

a. Test distribution is Normal.
b. Calculated from data.

2). Control class

a). Normality test for the pre-test of speaking development

Descriptive Statistics

N Minimu | Maximu | Mean Std.
m m Deviation
Pretest 29 10.00 13.50( 10.9310 1.12380
Posttest 29 12.00 15.50 13.3103 1.03866
Valid N 29
(listwise)
One-Sample K olmogor ov-Smirnov Test
Pretest| Posttest
N 29 29
Mean 10.931d 13.3103
Normal Paramete?$ Std. 1.1238d 1.03866
Deviation
Absolute .245 .186
'\D"i‘]ffztreEr)]‘éfsme Positive 245 186
Negative -.204 -.104
Kolmogorov-Smirnov Z 1.317] 1.003
Asymp. Sig. (2-tailed) .062 267

a. Test distribution is Normal.
b. Calculated from data.
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b) Normality test of questionnaires for pre-test and post-test

Descriptive Statistics

N Minimu | Maximu | Mean Std.
m m Deviation
Pretest 29 31.00 51.00( 42.1724 5.39225
Posttest 29 42.00 56.00| 49.1724 3.0480¢
Valid N 29
(listwise)
One-Sample Kolmogor ov-Smirnov Test
Pretest| Posttest
N 29 29
Mean 42,1724 49.1724
Normal Parametet$ Std. 530224 3.04806
Deviation
Absolute .104 124
'\D"i‘]?fztreErféfsme Positive 073 .073
Negative -.104 -.124
Kolmogorov-Smirnov Z .558 .669
Asymp. Sig. (2-tailed) 915 762
a. Test distribution is Normal.
b. Calculated from data.
2. Homogeneity test
a. Homogeneity test for speaking development
1). Pre-test
Descriptives
Pretest
N | Mean Std. Std. | 95% Confidence| Minimum [ Maximum
Deviation| Error | Interval for Mean
Lower [ Upper
Bound | Bound
1 33| 12.5909 1.32554 .23075 12.1209 13.0609 10.00 15.00
2 29| 10.9310 1.1238(0 .20868 10.503q 11.3585 10.00 13.50
Total | 62| 11.8145 1.48279 .18831f 11.4380 12.1911 10.00 15.00
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Test of Homogeneity of Variances

Pretest
Levene dfl df2 Sig.
Statistic
2.564 1 60 115
2). Post-test
Descriptives
Posttest
N [ Mean Std. Std. | 95% Confidence| Minimum | Maximum
Deviation| Error | Interval for Mean
Lower | Upper
Bound | Bound
1 33( 15.9697 1.36324 .23731] 15.4863 16.4531 12.50 18.50
2 29| 13.3103 1.0386€ .19287 12.9153 13.7054 12.00 15.50
Total| 62| 14.7258 1.8054Y .22929 14.2673 15.1843 12.00 18.50
Test of Homogeneity of Variances
Posttest
Levene dfl df2 Sig.
Statistic
1.674 1 60 201
b. Homogeneity of questionnaire
1). Pre-test
Descriptive
Pre-test
N [ Mean Std. Std. Error] 95% Confidence| Minimum | Maximum
Deviation Interval for Mean
Lower | Upper
Bound | Bound
1 33| 41.7574 5.56232 .96828 39.7853 43.7299 29.00 50.00
2 29( 42.1724 5.39225 1.00132 40.1213 44.2235 31.00 51.00
Total | 62| 41.9514 5.44244 .69120 40.5695 43.3337 29.00 51.00
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Pre-test

Levene dfl df2 Sig.
Statistic
.024 1 60 877
2). Post-test
Descriptive
Post-test
N Mean Std. Std. 95% Confidence| Minimum | Maximum
Deviation| Error | Interval for Mean
Lower [ Upper
Bound | Bound
1 33| 64.4849 10.08750 1.75601 60.9080 68.06171 29.00 77.00
2 29| 58.1034 5.47947 1.01751 56.0192 60.1877 48.00 73.00
Total | 62 61.5000 8.80155 1.1178( 59.2648 63.7352 29.00 77.00
Test of Homogeneity of Variances
Post-test
Levene Statistic df1 df2 Sig.
2.565 1 60 115
3. MANOVA

a). The output of MANOVA for students’ motivation and speaking
development
Multivariate Tests?

Effect Value F Hypothesis| Error df |  Sig.
df

Pillai's Trace '994] 5062.8758 2.000] 59.000  .000
Wilks' Lambda .006| 5062.878 2.000| 59.000  .000

Intercept Hotelling's Trace] 171.623 5062.878 2.000| 59.000 .000
Eggf Largest | 171 624 5062.878 2.0000 59.000  .000
Pillai's Trace 553| 36.53¢ 2.0000 59.000  .000
Wilks' Lambda 447|  36.53¢ 2.0000 59.000  .000

Students Hotelling's Trace]  1.239| 36.53¢ 2.000| 59.000  .000
Sggf’ Largest 1.239] 36.539 2000 59.000 .000

a. Design: Intercept + Students
b. Exact statistic
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b. The output of between subjects effedispeaking development and students’
motivation in speaking

Tests of Between-Subj ects Effects

Source Dependent Variabld Type Ill Sum| df [Mean Squar F Sig.
of Squares
Corrected Posttest_Speaking| 109.162 1 109.164 73.037] .000
Model Posttest_Motivatior| 628.568 1 628.568 9.205| .004
Intercept Posttest_Spe_aking 13233.164 1| 13233.164 8853.924 .000
Posttest _Motivatior] 231962.76]1 1| 231962.76]1 3397.119 .000
Students Posttest_Spe_akir_mg 109.162 1 109.162 73.037 .000
Posttest_Motivatior| 628.564 1 628.568 9.205 .004
Error Posttest_Spe_aking 89.677] 60 1.495
Posttest_Motivatior| 4096.934 60 68.282
Total Posttest_Spe_aking 13643.500 62
Posttest_Motivatior] 239225.00(¢ 62
Corrected Posttest_Speaking 198.839 61
Total Posttest_Motivatior 4725.500 61

a. R Squared = .549 (Adjusted R Squared = .541)
b. R Squared = .133 (Adjusted R Squared = .119)
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Appendix 8:
Pictures
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