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ABSTRAK

NIDYA INDRILLA , KeefektifanPendekatan Saintifik daRendekatarPengajaran dan
Pembelajaran Kontekstual dalam Kelas MenuliBesis. Yogykarta: Program
Pascasarjana, Universitas Negeri Yogyakarta. 2018.

Tujuan penelitian ini untuk mengetahui: (1) perbedaan prestasi siswa dalam
menulis teksrecount antara siswa yang diajar menggunakan Pendekatan Saintifik,
Pendekatan Pengajaran dan Penjaeda Kontekstual, dan mereka yang diajar dengan
pendekatan konvensional; (2) apakah penggunaan Pendekatan Saintifik lebih efektif
daripada penggunaan pendekatan konvensional deddas menulis teksrecount (3)
apakah penggunaan Pendekatan PengajarafPelabelajaran Kontekstual lebih efektif
daripada penggunaan pendekatan konvensional dasmenulis tekgecount dan (4)
apakah penggunaan Pendekatan Saintifik lebih efektif daripada penggunaan Pendekatan
Pengajaran dan Pembelajaran Kontekstual detdasmenulis teksecount

Penelitian ini menggunakan metogeasiexperimentdengantipe nonequivalent
control group design with pretedian posttest Populasipenelitian ini adalah 121 sisw
kelas VIII SMP XX YogyakartaSampel sejumlah 91 siswa ditekn menggunakan
cluster random sampling techniqu@ng dibagi menjadi: dua kelompok eksperimen yang
diajar menggunakan Pendekatan Saintifik dan Pendekatan Pengajaran dan Pembelajaran
Kontekstual, dan satu kelompok kontrol yang menerapkan pendekatamsiomat. Data
dikumpulkan dengan menggunakass, yaitu pretestdanposttestdalam bentuk menulis
karangan. Validitas instrumen telah diperoleh dari validitaRRiiabilitasdiperoleh dari
inter-rater reliability dan kemudian hasilnya dihitung menggkanintraclass Correlation
(ICC) melaluiSPSS 22or windows Data dianalisis melalui analisis statistik deskriptif dan
dilanjutkan dengan analisis statistik inferensial yang menggunakan Analisis Kovarian
(ANKOVA).

Hasil penelitian adalah sebagai betik(l) Terdapat perbedaan prestasi siswa
dalam menulis teksecountantara siswa yang diajar dengan menggunakan Pendekatan
Saintifik, Pendekatan Pengajaran dan Pembelajaran Kontekstual, dan mereka yang diajar
dengan pendekatan konvensional, seperti yangjdkkan oleh nilai Sig. ANKOVA lebih
kecil dari nilai Sig. leved yo.05(0,000 < 0,05). (2) Penggunaan Pendekatan Saintifik lebih
efektif daripada penggunaan pendekatan konvensional dali@asmenulis tekgecount,
dengan perbedaan ratmta 1472 (3) Penggunaan Pendekatan Pengajaran dan
Pembelajaran Kontekstual lebih efektif daripada penggunaan pendekatan konvensional
dalam kelas menulis teksrecount dengan perbedaan ratta 13,62. (4) Penggunaan
Pendekatan Saintifik tidak lebih efektif daripguenggunaan Pendekatan Pengajaran dan
Pembelajaran Kontekstual daldmlasmenulis tekgecount,dengan perbedaan rataa
1,11. Singkatnya, Pendekatan Saintifik dan Pendekatan Pengajaran dan Pembelajaran
Kontekstual merupakan pendekatan yang efektif daklas menulis.

Kata Kunci: Pendekatan Saintifik, Pendekatan Pengajaran dan Pembelajaran Kontekstual,
Kelas Menulis.



ABSTRACT

NIDYA INDRILLA , The Effectiveness of Scientific Approach and Contextual Teaching
and Learning Approach in Writing ClasseBhesis. Yogyakarta: Graduate School,
Yogyakarta State University. 2018.

The aims of this study weretoreveal: (1)¢ di f f erences i n the
in the writing of recount texts among the students taught by using the scientific approach
and Mntextual Teaching and Learning (CTL) approach, and those taught by using the
conventional approach; (2) whether the use of the scientific approach was more effective
than that of the conventional approach in the writing classes of recount texts; (3@mwheth
the use of the CTL approach was more effective than that of the conventional approach in
the writing classes of recount texts; and (4) whether the use of the scientific approach was
more effective than that of the CTL approach in the writing classexofint texts.

This research used the quasperimental method with the type of
nonequivalent control group design with pretest and posfttast population was
121 grade VllIstudentsof SMP XX Yogyakarta. A sample 91 swms was
established using theluster random sampling techniqueivided into: two
experimental groups taught using gmentific approach and CTL approaemd
one control group taught using the conventional approach. The data were collected
by usingtests both the pretest and thegitest, in the form of writing composition.
The validity of the instruments was obtained through content validllye reliability of
the data was obtained through théerrater reliabilityand then the results were
calculated by usintntraclass Correhition (ICC) in SPSS 2%2r windows Finally,
the data were analyzed through descriptive statistic analysis and continued by
inferential statistic analysis using the Analysis of Covariance (ANCOVA).

The results of the study were as follows. (1) Thereeveggnificant differencem
the studentsd achievement in the writing
the scientific approach and the CTL approach, and those taught by using the conventional
approach, as shown bye Sig. value of ANCWA that was less than Sig. leygb.os(0.000
< 0.05). (2) he use of the scientific approach was more effective than that of the
conventional approach in the writing classes of recount texts, with the mean difference of
14.72. (3) The use of the CTL approach was more effective iaart the conventional
approach in the writing classes of recount texts, with the mean difference of 13.61. (4) The
use of the scientific approach was not more effective than that of the CTL approach in the
writing classes of recount texts, with the mefiifierence of 1.11In sum, the scientific
approach and the CTL approach were the effective approaches in writing classes.

Keywords: Scientific approach, Contextual Teaching and Learning approach,
Writing Classes.
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CHAPTER |

INTRODUCTION

This chapter presenthi@ main issues of the background of the study,
identification of the problems, limitation of the problems, formulation of the
problems, objectives of the study, and significances of the study.

A. Background of the Study

Writing is one of the four components language skills. The four language
skills; writing, reading, listening and speaking, are grouped into two skills, namely
receptive and productive skills (Harmer, 2002). Reading and listening are receptive
skills since the learners are required to undeasand obtain information, whereas
writing and speaking are included in productive skills because the learners are
required to be able to provide ideas, thoughts, and their own opinion with proper
language. Writing is also defined as a process of traimgjethoughts, ideas, or
even feelings of someone in order to be understood by others. It signifies that the
writers try to express their ideas in the form of sentences or even paragraphs into
readable writing which have the meaning. In addition, Harred.g2014) stated
that writing activity constructs the symbols of language into written form, and it is
also a means to convey ideas.

Gelb cited in Siddig (2013) defined that writing is how a person
communicates his or her thoughts and feelings by visigtes, understandable not
only for himself but also for all other people. It means that when one writes, she or

he can express her or his feelings and thoughts, from words into sentences and



sentences into paragraphs that have the meaning. Therefonmeg wkitl can help
people to express their idea, opinion, and feeling to other parties by means of written
language, for example in the form of articles, novels, short stories, journals and
many others. Furthermore, Hossestial (2013) stated that by Wiag a good
writing ability, it will give good impact in life. Through writing activity, people are
required to read more from various sources and to think creatively in developing
the insight of their knowledge widely. Hence, writing skill is consideredrma
important skill to be mastered, especially by the second language learnere{Javed
al, 2013).

The effective learning of writing allows the students to learn easily and fun.
I n consequence, this needs the nssmacher 6s
order to achieve the learning objectives. For instance, the teacher's roles in choosing
and using an appropriate approach to the learning process of writing. As known that
an approach is defined as someone's perspective toward the learning process
(Rusman, 2014). Therefore, the selection of right approach is expected to affect the
process of teaching and learning of writing. In practice, in Indonesia, the learning
of writing that often occurs in the classroom is dominated by teachers (Antika,
2014). This viewpoint is usually called as the learning using a teamdm@ered
approach or a conventional approach.

According to Rusman (2014), the teachentered approach puts the student
as an object of learning and the teacher as the only one soureende and it
also has classical learning activitiés.the use of the conventional approach, the

teacher can manage the studentsé activit



characteristics(AL u6be, 2013). Thus, t hsnstolmppr oach
used by some teachers in the teaching and learning proceksesver, this
approach tends to make the learners passively receive information only from the
teacher (Huba & Freed in Ahmed, 2013: 24)
creatne | Yy (L, 2016) . Il n consequence, t he
unsatisfactory results and ineffective learning. Therefore, Kompa (2012) states that
the traditional approach is not effective to educational solutions that should refer to
the active leming.

Furthermore, in teaching and learning process, the perspective should be
changed from using the teackmmtered approach to the studeantered approach.
The studentgentered approach means that the teacher puts the students as the
subjects of th study Rusman, 2014) The teacher should f ocu
activities during the teaching and learning process and let them to be active learners
throughout the learning process, such as asking question, building and exploring
their knowledge, exclmying ideas, and having mutual interaction. Two types of
the learning approaches based on the stuckmttred approach are Scientific
approach and Contextual Teaching and Learning (CTL) approach.

The use of the scientific approach is recommended in tinecGlum 2013.
The scientific Approach is an old and a new approach because it has been
implemented in the science, and it is newly used in all subjects including English.
This approach emphasizes on the learning process to seek the knowledge rather than
transfer the knowledge. The learners are seen as the subjects of the study who need

to be involved actively in the learning process, and the teacher is as a facilitator



who guides and coordinates learning activities. Saefuddin and Berdiati (2014) add
thatt he | earning process of the scientific
learning situation in finding and using their knowledge. As supported by Komariah
(2016), by implementing this approach, the students are expected to be able to think
critically. Therefore, Kessler (1992) claimed science as the powerful approach.

The Scientific approach can be applied in the teaching and learning process
of the English language, especially in writing class. According to Hosnan (2014),
the scientific approach ainig train learners in communicating concepts, mainly in
writing. As known, the process of teaching and learning writing is considered as a
way of finishing the assignment and homework (Lally in Byrd, 2011). It means that
the teaching of writing is only fased on the learning product. Actually, the
teaching of writing should be emphasized not only on the learning product but also
on the learning process. By highlighting the process of teaching and learning
writing, it will give a good impact on the studentchievement in writing.
Therefore, Suharyadi (2013) revealed that the use of the scientific approach is more
effective than that of the traditional approach. Thus, the use of the scientific
approach is expected to be able to affect the students' abiNtyting and to make

the process of teaching and learning writing become effective learning.

The other approach oriented on the stuaemtered approach is Contextual
Teaching and Learning (CTL) approach. The CTL approach has been offered in the
SchootBased Curriculum or KTSP curriculum. Baker et al. (2009:6) define the
CTL approach as Afa promising approach t

promotes improved | earning and skill s de\



can make the learning processreelevant and effective (Baker et al., 2009). Thus,
this approach establishes the students?o

verbalism manner.

The components of the CTL approach are constructivism, inquiry,
questioning, learning community, modwji reflection and authentic assessment.
Through constructivism, inquiry and asking questions activity, the students will
find the information about the material and develop their awareness. In the learning
community, they learn together in the group ahdre their knowledge and ideas.
Then, the teacher gives a model as an example to the learners in order to make them
able to create and produce something creatively. Reflection and authentic
assessment are very crucial to give feedback to the learner® as$dss the

studentsdé I mprovement and progress in | e:

The CTL approach is focused on the st
with others in building their knowledge. Thus, the learners learn the material related
to their real world through expenieing, not memorizing. Hence, the CTL approach
IS suitable to be used in the process of teaching and learning the English language,
especially in the writing. According to Satriani and Emilia (2012), the CTL
approach is declared as the effective approachpr omot e t he student
the English language, especially in writing skill. Therefore, the use of the CTL
approach is supposed to affect the | ear:
writing. By relating the knowledge obtained from the diesend outside of the
cl assroom, the | earning becomes more rel

future life (Hosnan, 2014).



Although the effectiveness of the Scientific approach and Contextual
Teaching and Learning approach has often been mentioribeé iiterature, the
comparison of their effectiveness specifically in teaching and learning writing is
not explored fully yet. For instance, most of the researchers have not investigated
simultaneously the effectiveness of these two approaches in oaectedmit these
two approaches were usually investigated in the separate studies (e.g. Astuti, 2015;
Ekowati et al, 2015; Glynn & Winter, 2004; Hestiningrum, 2013; Kartikawati, 2015;
Muhlison, 2011; Oktarina et al, 2014). Therefore, in this research,cikatffic
approach and the CTL approach are investigated simultaneously to know their

differences and effectiveness in the writing classes.

In this study, the scientific approach and the CTL approach are applied to the
material that is according to thestmn learned by the eighginade students. Based
on the competency standard and basic competence in English language learning,
there are some materials that must be learned by grade VIII students on the second
semester, such as writing short functionat,texerpersonal conversations, and text
in the form of narrative and recount texts. As stated in the standards of content and
the basic competence, grade VIII students must be able to express the various
meanings (interpersonal) in a variety of short fioral writing text in the form of
narrative and recount texts. Then, based on the suggestion from one of the teachers
in one of Junior High Schools in Yogyakarta, that is the English teacher of SMP
XX Yogyakarta (pseudonym), he suggests teaching the ialaabout recount text

(personal communication, February 27, 2017). Therefore, the scientific approach



and the CTL approach are implemented to teach the writing of recount texts at grade

VIl students of SMP XX Yogyakarta.

Regarding this, although somesthies said that the scientific approach and
the CTL approach are the effective approaches, the researcher wants to explore
them in the different contexts and to know the differences and the effects of them
in other areas and towards other subjects. Taerethis research is focused on
finding out the effectiveness of the Scientific approach and the CTL approach in

writing classes to the eightirade students of SMP XX Yogyakarta.

B. Identification of the Problems

Based on the background of the study, thseaecher identifies some
problems as follows:

In Indonesia, teaching and learning process of writing in the classroom is
dominated by the teacher (Antika, 2014). Such process of teaching and learning
refers to theuse of theteachercentered approach or é&wn as the conventional
approach. This approach makes the students tends to be passive learners because it
does not provide the space for their personal growth (Ahmed, 2013). As stated by
Zohrabi,et al (2012) this approach does not develop the learr@enpal and is
only focused on the studentsd tests rath
theconventional approach is only focused o
on their learning process of writing. Thus, thee of theconventionhapproach is
less effective in teaching writing. Therefore, Kompa (2012) stated that this
approach is the ineffective approach for the solution of education that is contrary to

the active learning.



In reality, emphasizing on the learning process canenfia the learners to
develop their knowledge and to promote their ability, mainly their writing ability.
Therefore, the studeentered approach comes up to overcome ineffectiveness of
the teachecentered approach tie conventional approach. Two appcbas that
are principled on the studeoéntered approach aiee Scientific approach anithe
Contextual Teaching and Learning (CTL) approach. Theoretically, these two
approaches are called as the effective approaches, especially in the teaching and
learnng of writing. Hence, in this study, the scientific approach #redCTL
approach are selected to be applied in the writing classes and expected to affect the
students' ability in the learning of writing. Indeed, the effectiveness of the scientific
approat andthe CTL approach has been proven effective in the preceding studies
in the various context and scope conducted by some researchers in the separate
studies, but the comparison of their effectiveness was not fully yet investigated
simultaneously in oneesearch, particularly in the teaching and learning of writing.
Therefore, in this current research, the researcher wants to compare the
effectiveness of the scientific approach ¢re@lCTL approach in the writing classes,
to know which approach is mordfective, and to find out whether these two
approaches will still be effective or not if they are applied to different scope and

context.

C. Limitation of the Problems
The Scientific approach anthe Contextual Teaching and Learning (CTL)
approach are two afttive approaches that gpeomotedto be used in English

language learning, particularly in the teaching and learning of writing. Since these



two approaches can help the learners in developing their ability in writing, these
approaches are expectedtdinfence t he studentsd ability
problem in this study is limited to the effectivenesshefScientific approach and

Contextual Teaching and Learning approach in writing classes at grade VI

students of SMP XX Yogyakarta.

D. Formulation of the Problems

Due to the limitation of the problems above, then this research focused on
finding out the effectiveness dfie Scientific approach and Contextual Teaching
and Learning approach in writing classes. Specifically, the research quesgions ar
formulated as follows:

1. Are there significant dif f thewatimgots i n tF
recount texd among the students taught by usthg Scientific approach, and
Contextual Teaching and Learning approach, and those taught bytlsing
conventional approach to the eigigtade students of SMP XX Yogyakarta?

2. Isthe use afheScientific approach more effective than thathafconventional
approachin the writing classesf recount texd to the eightihgrade students of
SMP XX Yogyakart&

3. Is the use ofhe Contextual Teaching and Learning approach more effective
than that otheconventional approadh the writing classesf recount textso
the eighthgrade students of SMP XX Yogyakarta?

4. Is the use ofhe Scientific approach more effée¢ than that othe Contextual
Teaching and Learning approachthe writing classes atcount textdo the

eighthrgrade students of SMP XX Yogyakarta.
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E. Objectives of the Study
Based ortheformulation of the problems, the objectives of this research are
formulated as follows:

1. Tofind out whethethere aredifferencesornoti n t he studentsod ac
in thewriting of recount text among the students taught by ugia&cientific
approach and Contextual Teaching and Learning approach, and those yaught b
using the conventional approach to the eigigtade students of SMP XX
Yogyakarta.

2. To knowwhether the use @he Scientific approach is more effective than that
of the conventional approachn the writing classe®f recount textso the
eighth-grade stdents of SMP XX Yogyakarta.

3. Toexaminewhether the use tfieContextual Teaching and Learning approach
is more effective than that ¢fie conventional approadhn the writing classes
of recount texts$o the eightkgrade students of SMP XX Yogyakarta.

4. Toinvestigatavhether the use afie Scientific approach is more effective than
that ofthe Contextual Teaching and Learning approackthe writing classes

of recount text$o the eightkgrade students of SMP XX Yogyakarta.

F. Significances of the Study

This research contributes to theoretical and practical significances. For
theoretical significance, this study might provide additional information on the
literature of the effectiveness of the learning approaches in English language

teaching and learning, espaity in the Indonesian context. It can also serve as a
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reference and contribute to developing knowledge in teaching writing by using the
Scientific approach and Contextual Teaching and Learning approach.

For practical significance, this research providdsrmation and guidance
for the teachers, especially English teachers who are interested in thsing
Scientific Approach and Contextual Teaching and Learning appro#uodvmiting
classesTeachers can be more aware of the process of teaching anddearttie
classroom. By using different learning approaches, teachers can help learners to
enhance their learning ability. In this way, students can be more active in the
classroom. For other researchers, this research may give and provide information
for the next researchers who are interested to conduct research on the similar topic

in different contek



CHAPTER II

LITERATURE REVIEW

This chapter provides about the review of related theories underlying this research
which are the reviewf theories relate to writing, learning approaches in writing, previous

studies, conceptual framework, and research hypotheses.

A. Review of Theories

1. Writing
This subchapter is divided into five main headings, they are the nature of

writing, characteristics of writingnicro-skills of writing, and writing problems.

a. The Nature of Writing

There are four skills in the English language where one of them is writing
skill. As one of the four basic skills, writing skill is learned by the learners in the
form of the written languageom as they begin to communicate with others at the
school level (Javed et al.,2013). Writing is a productive skill which can produce
something, such as a book, an article, a novel, a text, a short story, a letter, or even
a research. People can expréssrtfeeling and ideas through writing that can be
shared with others. As Gelb cited in Siddig (2013, pg. 8) states that writing is how
person to communicate his thoughts and feelings by visible symbols,
understandable not only to himself but also to #ikeo people. Thus, writing is a
way to express feelings, ideas, argument, purposes, or thought in the form of written

language.

12
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Harste in Suleiman (2000) claims that writing is as a means of thinking and a
vehicle for categorizing and clarifying opinionideas. Rukayah (2014) also agrees
i f writing is a O6process of thinkingéo.
information from their longerm memory (Kellogg et al. in Javed et al., 2013). In
other words, writing is defined as the ability to expresscept, knowledge, and
idea rationally by using written language as a means. Moreover, Quirk et al. (1985)
and Rukayah (2014) called writing is as linguistic communication, since this
language skill is used to communicate to each other. Writing adiwity to inform
other people about something, like to give opinion or suggestion, to persuade the
readers, and also to entertain the readers. Through writing, people instruct and are
instructed, entertain and are entertained, persuade and are persuadetangm
are reminded, and also inform and are informed (Block cited in Suleiman, 2000, pg.
3).

For the students, writing skill is a significant skill to be possessed by the
second language learners (Javed et al., 2013). Then, Byrd (2011, pg. 64) added that
writing is an #dAimportant skill t hat hel p
|l iteracy in a second | anguageo. 't i s al ¢
having a good writing ability will give positive impact in life. Therefore, writisig
a very important skill to be mastered due to its good effect on the learners.

It turns out in its process, writing |
2011; Tahvildar & Zade, 2013). Alsamadani (2010) also added that besides
complex processing, wittg is also a challenging and arduous process. Harmer

(2002) states that successful communication has to arrange written language or even
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spoken language in order to be conceived by the listeners or readers. Especially in
structuring the written communigan, it is required coherence and cohesion in it
(Harmer, 2002). Coherent writing makes people keeping up the series of their ideas
and thoughts, while cohesion is a way how to connect the ideas or concepts in
phrases and sentences. Hence, the studentédstocus on collecting ideas and
organizing them chronologically into a coherent and cohesive text that has clearer
meaning (Brown, 2001). Therefore, writing is not only complex, arduous, and
challenging process, but also it needs coherence and cohestaio ibe a good
written language.

In life, people spend the least time to write, because they prefer to listen than
to write. It is evidenced by Rankin, former Director of Research Monitoring and
Adjustment to Detroit Public School, that people spendwarage of time to 9%
writing, 16% reading, 30% speaking and 45% listening time (lwankovitsch, 2001).
It can be seen that writing is the lowest percentage, where people less prefer to write
because they consider that writing is a difficult activity, amdust have a special
talent to do, particularly for the second language learners. Therefore, it justifies that
writing in the second language is an arduous skill for second language learners
(Javed et al., 2013; Jun, 2008; Negari, 2011).

However, to develp writing ability, a person must have a strong will to
practice it frequently. In practice, generating ideas before starting to write is a major
impediment for the first language learners, either writing in the first language or the
second language. Tomgerate ideas, the students will recall information from their

long-term memory. According to Lutz and Huitt (2003), lelegm memory puts all
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previous events, ideas, knowledge, or even information experienced by a person.
Before writing in the native lan@ge, the learners usually use their lbegn
memory to recall and to collect information corresponding to their experience and
knowledge. This is easy to do if the topic is close to their life, but it is tough if they
are given unknown topic. For the laars who write in the second language, to
generate the ideas from the letegym memory is more complicated. Because the
students are obstructed by two things, namely gathering of the ideas and following

the grammatical rules.

b. Characteristics of Writing

Written language has the characteristics that can distinguish it from other
skills. Brown (2001) mentioned seven characteristics of written language as follows

a) Permanence

Written language is permanent eithetthie paper or inthe computer. Thus,
the writersshould revise and refine their writing before they release it. Then, the
readers can read the writing repeatedly, and they egeackit.
b) Production Time

Writing does not give limited time to the writer in developing their writing to
finish, but it is dfferent in the educational field. For the students, it has limited
time like in the writing test. Hence, the teacher should assist the learners to handle
time limitation.
c) Distance

The writer should predict first who t

general knowledge, culture, and language use. The writer thereupon anticipates
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the use of appropriate words, phrases, sentences, and paragraphs that will be
written.
d) Orthography
Orthography is about mechanic problems in writing, like punctuation,
spelling capitalization, or written symbols. Thus, the teacher must teach the
students and give some attention for them.
e) Complexity
Written language has many things that should be noticed, for examples in
terms of how to combine the sentences and paragraphsotaawid redundancy,
and much more.
f) Vocabulary
The writers should improve and enrich their vocabulary words. Thus, they
can use other words and do neuse the same words in their writing.
g) Formality
Written language is more formal than spoken langulaggcademic writing,
the second language learners deal with more complex conventions, in which the
students learn how to describe, to compare, to illustrate, or even to criticize.
c. Micro-skills of Writing
To master writing skill, the writer should have thgortant micreskills in
order to be a good writeéBrown (2001) divided micrakills for writing production
into twelve as follows:

(1) generating the patterns of graphemes and orthographic in the English language,
(2) yielding the paragraph at an effit rate of speed of according to its purpose,

(3) creating the suitable core of terms and using the corresponding word order
systems, (4) usingorrectgrammatical rules, (5) conveying certain meaning in the
differential grammatical structures, (6) usihg cohesive devices, rhetorical forms,
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and conventions in written discourse, (7) completing the communicative function of
the texts according to the purpose and form, (8) uttering links and connections
between events and communicate relations such asdingdea, supporting details,
new and given information, generalizations, and exemplification, (9) differentiate
between literal and implied meanings when writing, (10) correctly convey culturally
specific references in the context of the written text) developing and using a
battery of writing strategie®. 343).

Therefore, these micskills of writing must be possessed and followed by
the writers in order to produce qualified writing that can be accepted by the readers.
d. Writing Problems

As stateckarlier that writing skill is very important, but some people still have
difficulties in writing. Learning writing skill in English certainly has been learned
by the people in the school, in the college, or maybe in person at home. Although
it has been legaed frequently, not least among us are still confronted by the
obstacles in writing of English. In fact, not a few people who find difficulties in
writing, though they have previously mastered grammar and are able to speak well
enough. Nevertheless, thabéngs do not guarantee people to be able to master the
writing skill in English well.

Seyabiand Tuzlukova (2014, pg. 42kconducted researdcibout the writing
problems in Omani School and University. The resutheir researckhowedhat
the studentbave some problems whemiting in the English language as stated in
the following.

The |l earners feel di fficult when writing,
evolve the ideas, and how to conclude. Their other problems in writing are deciding

how to sart writing the paragraph with correct English sentences, to create the ideas

together in a coherent way, how to choose the right words to express the ideas, and

even they are not having enough information/ideas about the topics that the teacher
instructsthem to write about.
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In addition, accordingo Byrne cited in Wigati (2015)there are three
categories of problems which make writing being difficult skill to master, namely
the problem of language, cognitive and content. Three categories are deasribed
follows.

a) The language problem is associated with a person's ability to use the correct
structure in each sentence in order to be coherent with each other, thus the
reader can understand the meaning of the text.

b) The mgnitive problem is related to mastesf grammar or structure, how to
create an effective article. Harmer in Wigati (2015) called this problem as an
organization problem.

c) The mntent or ideas problem deals with what we can write because people loss
or even do not find ideas in the writingppess.

Furthermore, other students' problemfishewriting in the English language
are described as follows

a)The studentsd | ack of ideas

The students are difficult to construct ideas when they write. Although they

retain prior information in their lonterm memory (Lutz and Huitt, 2003), they

still cannot write what and how to develop ideas into sentences and paragraphs

due to the limitation of vocabulary words.wniting, the students must focus on

the ideas of the topic and write anything based orojhie, tif not, it will make the

readers confused and difficult to understand what writer write. While, according

to Raimes as cited in Alfaki (2015), he believes thatearnershave difficulties
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not only on finding the right words and using the correatrgnar but also on
discovering and showing ideas in a new language.

Thus, besides masterindiet grammatical rules and vocabulary, other
difficulties of the students in English writing are to get and to explicate their ideas
into the second language.

b) The séection of vocabulary

According to Hyland (2003), the students should have a set of keywords to
help and to make them easier in writing. Before writing, the students should know
the vocabulary items related to the topic and then write down the wordsrin for
of the keywords. It facilitates the learners to construct the words into sentences.
Choosing vocabulary words must be accordance with the context of the sentence
because the English vocabulary has many words that have the same meaning but
is used in diférent context, therefore the students must know the context or the
topic.

c) Determination of the unfamiliar topics

Sometimes, the students are given unknown/difficult topic by the teacher,
hence the students cannot write anythifige teachers shoulét the students
choosetheir owntopicsto make them moréuent in writing. Even ifteachers
choose a topidt would be better tgelect thdamiliar topic for them therefore
the studentare able to writeChesla2006)mentions the topic to be chosen must:

A Be interesting to the writer and the readers
A Fulfill the writing assignment and be sufficiently focused

A Be able to be turned into a question
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Before writing, determining the topics first is important because it will ease
the writerwhen writing. The selded topics should be interesting, thus the readers
are also interested and want to read it.

d) Difficulties in spelling and grammar

Spelling is important and must be concerned because if a word is written with
the spelling error, the meaning will change,reitehas no meaning. Then, using
correct grammar makes the reader understand the meaning of writing. According
to Younes and Albalawi (2015), the students make many errors or mistakes in

grammar. Therefore, they have to really understand the grammal&sal ru

2. Teaching Writing
This subchapter discussethe review of theories related to the teaching
writing. It consists of three main headings that teaching and learning writing
for el ementary |l evel, the teaclssgoomd r ol e:

writing performance.

a. Teaching and Learning Writing for Elementary Level

For the second language learners, in the classroom, writing is frequently seen
as a way of finishing the homework and assignments, especially at the elementary
and intermedite levels (Lally in Byrd, 2011). This is proven by Antika (2014) in
which the teachers are still using the traditional approach to teaching. It is in
contrast with the opinion of Pardjono (2002, pg. 172) who said that learning is a
constructive process,here the learners construct actively the knowledge, and not
received passively from the teacher. This way of learning applies a conventional

approach. The use of the conventional approach causes the students become the
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passive learners where they only takge and complete the tasks as instructed by

the teacher. The students do not develop their capability during the learning process.
Therefore, Piaget and Deweyds theories
(Pardjono, 2002). To make the students esthinlg their whole potential in

learning writing, Byrd (2011) emphasized that the learning writing must be noticed
explicitly in the curriculum and daily lesson planning.

In Indonesia, the curriculum has experienced changes into Curriculum 2013
which offersthe Scientific Approach to be implemented in teaching and learning.
Nevertheless, there is a learning approach is offered in teaching and learning that is
the Contextual Teaching and Learning (CTL) Approach. Considering the school
that would be used asehresearch site still applies Schd&zsed Curriculum or
known as KTSP curriculum, the researcher decided to choose KTSP curriculum as

a reference in creating the lesson plans.

Based on the KTSP curriculum, competency standard and basic competence
at the scond semester of grade VIII students of Junior High School can be seen in

Table 1:

Table 1. Competency Standard and Basic Competence at the second semester
of Grade VIII Students of Junior High School

Competency Standard Basic Conpetence

Menulis: 1. Mengungkapkan makna dalam bentuk teks
fungsional pendek sederhana dengan mergjgm
ragam bahasa tulis secara akurat, lancar dan bert
untuk berinteraksi dengan lingkungan sekitar

. Mengungkapkan makna dan langkah retorika da
esei pendek sederhana dengan menggunakan I
bahasa tulis secara akurat, lancar dan berterima {
berinteraksi dengan lingkungan sekitar berben
recountandnarrative.

Mengungkapkan makna dalar
teks tulis fungsional dan eseé
pendek sederhana berbentuk 2
recount and narrative untuk
berinteraksi denganlingkungan
sekitar
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Table 1 shows that the eighginadestudents of Junior High School at semester 2
learn about the short functional text and the short essay in the fogoaointtext
andnarrativetext However, based on suggestion from pseudonym, the researcher
only focused on teaching writing of recount texts (personal communication,
February 27, 2017).

Recount text is one of the English texts retelling about the events or
experiences in the past (8gihet al, 2014). In learning writing of recount texts,
the students are required to construct the text structurally or sequentially. In other
words, the students tell their own experiences chronologically in the form of written
language. Siahaan and Bbdla in Saragibt al, 2014 mentioned the goal of recount
text that is to inform or to entertain the readers about a series of experiences in the
past. In addition, the recount text aims to provide the readers past experiences
sequentially (Anderson in D&, 2013).

According to Emiliaet al as also cited in Dewi (2013), there are three types
of recount texts, namely: (aersonal recountsomeone recounts an incident in
which the author was directly involved; flactual recounttsomeone tells an event
such as in newspapers or accident reportjni@ginative recountsomeone tells
about the imaginative character and connecting imaginary events.

A recount text has generic structures for constructing a good text. Saragih
al. (2014) mention three genestructures of this text, they are orientation, events,

and reorientation. The generic structures are described as follows.
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a) Orientation
It provides information about the background or the introduction of a story to
guide others understanding the staych as who, where and when the event
occurred in the past.

b) Events
The incident happened, which is usually written in chronological order from
the first event to the last. In the event also contains personal comments about
the experiences.

c) Reorientation
This is a summary of events in the form of a comment that reflects the author's

feeling about the incident. It is an optional closure of the story.

Like other texts, recount text also has language features. Language features

usually met in the recount teate:

A Usingpast tense and action verlesg. | went to the mall, climbed, visited, etc.

A Conjunction and time connectivase b sort the events.g. but, and, then, after
that, next, finally, etc.

A Adverbsandadverbial phrasesre to express the placent and manner, e.g.

on Sunday, last week, at school, quickly, etc.

b. Teachersd Roles in Teaching Writing

As educators, teachers must ensure that their students learn something useful,
beneficial and lasting for their future. The teachers are not only staimdiront of
the class to convey the material, but they also must know their roles as a teacher

toward the students' development and ability in learning, especially in writing. Byrd
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(2011) reminded the English teachers to believe that writing is a prétasaer
(2002) mentions three roles of the teacher in the teaching and learning process of
writing as follows.
a) Teacher as a motivator
Being a motivator, a teacher must give a good motivation for students. It is
known as an extrinsic motivation. It is inmpant to help students in writing
process, such as collecting ideas, persuading them to try and to effort as much as
possible. Thus, they can be more confident and creative in writing.
b) Teacher as a resource
Besides as a motivator, the teacher is also assaurce in providing
information needed by the students, such as giving clarification or facilitation to
the students. The teachers assure and convince the students that they will be there
to help, hence the students have no difficulty in writing.
c) Teache as a feedback provider
In addition, the teachers play as feedback providers. It means they must give
positive feedback on what the | earners ¢
at their level and material.

In sum up, the teacher has full respongibsd and important roles in the
writing process activities as a motivator, a resource and also a feedback provider.
c. Types of Classroom Writing Performance

Brown (2001) divided types of classroom writing performance into five types,
namely (a) imitative owriting down, (b) intensive or controlled, (c) s&lfiting,

(d) display writing and (e) real writing.
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a) Imitative or writing down

The first type is imitative or writing down. Students will write the simple
word at the beginning level of learning writirepd also write English letters or
even a simple sentence. Then, the teacher does dictation of a text, by reading one
by one paragraph in the text, and then the learners write what they hear. After that,
the teacher read the whole text and the learner«k ¢herr writing.
b) Intensive or controlled

The second is intensive or controlled. There are three forms of controlled
writing, namely controlled writing, guided, and digtomp. Controlled writing is
a common form, where the students are given a paragrapthen they are asked
to change its structure. Guided writing, where the students are asked to tell a story
just viewed by giving some questions to help them in writing. Bdctmp writing,
the teacher reads a passage and writes the keywords on thevartuitekfter that,
the teacher asks the learners tovrde the passage by using keywords.
c) Selfwriting

The next type is selvriting, where writing for self as a reader, e.g. the
students are asked to write a diary.
d) Display writing

Another type is displawriting. Short answer exercise, essay examination or
research report are the element of display writing in which those must be mastered

academically by ESL students.
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e) Real writing

The last type is real writing which is divided into three subcategarees,
academic, vocational/technical, and personal. Academic, the students write about
original information, and then they convey and share with others.
Vocational/technical, it is usually for students studying English for advancement
in their job, or in dher words English language for companies. Personal, it is an

English class in the interactive classroom.

B. Learning Approaches in Writing Classes

An approach refers to someone's perspective on the learning process which
aims to manage the learning and bebiagf students to become the active learning.
This is supported by Rusman (2014) who defines the approach as the viewpoint of
people toward the learning process and the first step in forming the Tdhess.an
approach is suitable to be applied in writiclgsses which supports the learning
writing in the class. Shih (1986) cited in Brown (2001, p. 335) mentioned the
activities do most in learning writing process:

emphasizing the writing process which leads to the final written product, helping the
studens write to understand their own composing process, guiding them to build
repertoires of strategies, giving the students time to write and to rewrite, place a
major concern in the process of revision, letting the students discover what they want
to say ashey write, providing the students feedback, activating feedback from both
the instructor and peers, including individual conferences between teacher and
students.

Learning writing experienced by the students in the school cannot be
separated fromtherdle of t he teacher. Hence, the

writing activity, such as the selection of the appropriate approach used to teach the

(S
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material. Therefore, choosing the suitable approach can help and affect the success
of teaching writingm the class.

Kellen in Rusman (2014) proposes that there are two learning approaches,
namely the learning approach oriented to the Teaokmtered approach and
Studentcentered approach. The teachentered approach puts the students as the
objects andhe teacher as an educator who knows everything and the only one
source of learning. Antika (2014) claimed that teaal®estered approach regards
all students have similar characteristics and abilities, and the teacher is the
important position as the leang source in giving knowledge and ability to the
learners.

In addition, the learning activities in the class are carried out based on the
teachero6s instructions, and the students
activities appropriate with tirewants and interests (Rusman, 2014). Thus, the
teachercentered approach is not fit to apply in teaching and learning considering
the students have different abilities and characteristics (Antika, 2014). Therefore,
this viewpoint should be changed to tteidentcentered approach to make the
students more active in developing their knowledge and abilities.

Unlike the learning approach that is oriented to the teamgered approach,
the learning approach which is oriented to the studentered approads focused
on the studentsd activities whereby they
is a facilitator to guide them in learning (Rusman, 2014). This approach involves
the students to be active in the classroom in which they have a chanqedoea

their creativity and ability. Therefore, the studeantered approach can involve
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the students participated actively in the class by finding their own knowledge at a
higher level rather than the teaclventered approach. The studeantered
apprach underlies the development of the Scientific approachhe@ontextual
Teaching and Learning (CTL) approadfor further explanation, the Scientific
Approach, the CTL approachnd alsdhe conventional approacdire discussed as
follows.

1. The Scientific Approach

a. Definitions of Scientific Approach

Science is a concept where someone knows what will one does, how it will
be done, and what the goals or results want to be achieved. According to Kessler
(1992), science means that what and how it does andowteme is achieved. In
addition, science is also defined as fia
knowl edgeo (AAAS in Kessler, 1992: 66) .
thinks about doing something to reach the certain objectives.

Moreover, n teaching and learning process, science pushes the students to
have curiosity, rewards creativity, and promote their spirit to ask the question
(Kessler, 1992). It is because science is intended to negate anxiety in the process of
teaching and learning,apticularly in the second language learning like English
(Kessler, 1992). Therefore, a teacher's role is important in the process of teaching
and learning to help and guide the students to grasp the process of second language
acquisition and understand thmistakes are part of the learning process.

Kessler (1992) called science as a powerful approach to combine science and

language learning. Ray and Ravizza (1985:16) add that science integrates
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fexperience, reason, and dexilnd yt coacepe
means that science and language learning are interrelated and unite to describe the
phenomenon in the world. Therefore, science can be adopted and adapted for
teaching and learning language, especially in the English language. RO13s

Curriculum, the use of the Scientific approach becomes famous in the education

field in Indonesia. Initially, this approach has been used in science, but recently it

is almost applied in all school subjects. The scientific approach is defined as the
learning way to facilitate the students to gain the knowledge and ability. Hence,
Tangetal (2010) assumed that O6doing science
magnetism in the learning as an easy innovation to do.

A learning theory underlying the eaitific approach is the theory of Bruner.
According to Hosnan (2014), Bruner 6s t hec
o f |l earners ordisswalelry dxlalBad eds the®rvya
theory, the learners study and construct their kndgdethrough the cognitive
process. According to Ortega (2013), cognition is defined how people acquire and
process the knowledge from their thought. Thus, the cognitive process is required
in learning using the Scientific approach (Hosnan, 2014). Fonestéhe students
actively find, process, and develop the meaning or information. Therefore,
Saefuddin and Berdiati (2014) agree if the learners must have the opportunities to
discover, to construct, and to use their own knowledge.

In the scientific apprazn, the learning process is fully directed to the
development of three areas as a whole, namely the areas of attitudes, knowledge,

and skills (Saefuddin & Berdiati, 2014). Attitudes are obtained through activities,
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such as respect, appreciate, and pradticewledge is acquired through activities,

like create, analyze, apply, evaluate, and understand; skills are gained through
activities, like observing, asking, experimenting, and/or creating (Hosnan, 2014).

These three domains are included inthe materal ma ke t he students
know what, and know how' (Saefuddin & Berdiati, 2014). The learning outcomes
through three integrated areas are supposed to produce productive, creative,
innovative, and effective learners. Such three areas can be segura F as

follows:

Sikap
{Tahu Mengapa)

Produktif
Inovatif
Kreatif
Afektif

Keterampilan
(Tahu Bagaimana)

Pengetahuan
(Tahu Apa)

Figurel. Three Aspects of the Learning Process
(Source: Saefuddin and Berdiati, 2014)
Suharyadi(2013) claimed that the use of the scientific approach is more

effective than that of the traditional approadine scientific approach, as the
studentcentered approach, considers the importance of the learners as the learning
subjects. The learners are actiplysically and mentally in generating and
comprehending the knowledge (Sarwanti, 2016). Stientific aproach is meant
to make the students interested and active in the learning which develops cognitive
process. As well as it iIs trusted to be ¢
and knowledgedo (Amalia & Har tnann(2014) 2015 : 8

who said if the scientific approach can assist the learners to communicate their ideas,
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particularly in writing. Therefore,the scientific approach is said as an effective
approach to use in teaching, especially in the teaching of writing iEngksh
language.
b. The Learning Purposes of Scientific Approach

Through the Scientific approach, the students are expected to be able to think
scientifically, logically, critically, and objectively. Komariah (2016) agreed that this
approach can bring thetuslents to think critically. Therefore, the scientific
approach can ext e-arder thirkieg skklls and promote theirh i gher
characteristics (Shofwan, 2016). The Scientific approach is a learning way to
facilitate the students to gain informati@and ability from the learning process
which canmake them are interested and active. The learners can learn and develop
their knowledge from anywhere and anytime. Hence, the learners should not depend
on the information only from the teacher (Sufairo@1®). Furthermore, Hosnan
(2014) mentions the learning purposes of the Scientific approach as follows:

(1) to improve students' intellectual ability to think highel, (2) to establish
student's capability to resolve a problem systematically, (3) to c@kditions of
learning where the learners believe that learning is a must (4) to obtain high learning
achievements, (5) to train students in communicating ideas, particularly in writing,
(6) to promote students' characteristics.

c. The Principles of Scientfic Approach

The Scientific approach has some principles as a guide for the educators in
using it in the classroom. Accordingiosnan (2014), theearning principles of the
Scientific approachre as follows.

(1) The studententered learning, (2) theaeing builds the students' selincept,

(3) the learning process evades verbalism, (4) in the learning, students have
opportunities to assimilate and accommodate knowledge, (5) the learning promotes
students' thinking abilities improvement, (6) the l@@grencourages students' and
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teacher's motivation in learning and teaching, (7) in the learning, the students have
chance to train the communication skill, (8) there is validation process of knowledge
that are constructed by student in the cognitive sirac
In a nutshell, one of the principles of the scientific approach that is applying
the students' centerdelarning. Making the students as the subjects in the learning
Is the criterion of studerdentered learning. They can participate in the learning
process, such as ask the question, share and explore their knowledge and
understanding to other students. Finally, from such learning activities, they are able
to create something, like a text. Here, the students have opportunities to practice
their abilties in writing.
d. The Steps of Implementing Scientific Approach
Saefuddinand Berdiati(2014)divide five steps or procedures to implement
this approach in the learning process as follows.
a) Observing
Observation is very useful to know the learners' cugiosihey who are
involved in the process of observation will be able to find the fact of a relation
between objects analyzed and material learned, thus the learning process is more
meaningful. Students do observation through these activities; read, btar, li
and look (Hosnan, 2014). The teacher serves and facilitates them to do observation,
and also accustom them to focus on the important things from the objects.
Therefore, Kemdikbud (2013: 10) agrees if the developed competencies in this

part atrlee isenmiomusness, accuracy, and

a l
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b) Questioning

The students ask questions to the teacher about the information or materials
being observed, from factual things to hypothetical things. It functions to develop
creativity and curiagy of the students.
c) Exploring

From the questions, the students try to collect the data through experiment,
observation again and read or find another source to obtain more information
about the object/data.
d) Associating

In associating activity the studenits the groups try to analyze the data.
According to Hosnan (2014), this activity aims to find the relation between one
information to another information. Then, the students together in each group
make a conclusion of the analysis result.
e) Communicating

The students conveeresultsto other groups in the form of spoken, written,

diagram, or other media.

e. The Advantages of Scientific Approach
According to Saefuddin and Berdiati (2014), some benefits of the use of the
Scientific approach in teaching an@ieing activity are as follows.
a. The learning process is more focused on the stumeriered, not teacher
centered, thus it makes the students more active during the learning.
b. It does not only emphasize on the produ

considers the importance of the learning process.
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c. ltincludes three aspects, namely attitude, skills, and knowledge, which aim to
encourage the students in understanding and developing the concept/thought
rationally and objectively in responding the lesson

d. The learning process applies the science steps in constructing knowledge
through the scientific approach, thus it allows the students to be able to think
creatively.

2. The Contextual Teaching and Learning (CTL) Approach

a. Definitions of CTL Approach

The Conéxtual Teaching and Learning approach, abbreviated CTL, is one of
the learning approaches which is principled on the stuckrtered approach. The

CTL approach idased on the philosophy of constructivism (Syahid & Tuharto,

2013). According to Pardjono @R2), constructivism view is where the students

construct the knowledge based on their experiences and interaction with others in

their i fe. He also said that construct |
constructive process, whereby the studenikilup the knowledge actively. It is

supported by the theories of Dewey and Pialgesfian, 2014 Based on the result

of Dewey's research, he concluded that learners will learn better if what they are

learning related to what they know and events ardhach. This is approved by

Piagetds theory in which his main conc
environmento (Pardjono, 2002, pg. 172) .
Learning is defined as a notion which f oc¢

new knowledge.
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Bakeret al (2009) stated the CTL approach is a trusted approach which
involves students more active and improves the development of learning processes
and skills. Satriani & Emilia (2012) also declared the CTL approach as an effective
agproach to promote the studentsd abiliti
writing skill. In using the CTL approach, the students are supposed to study the
materi al through O0experiencingd not by 0
Thus, learnig writing based on experiences which are relevant to the context will
make the learners are easy to write the sentences or even paragraphs. Therefore, the
CTL approach is convinced as the effective approach to associate new knowledge
for t he s{(Satdar and Enilia,|2012).e

Furthermore, the CTL approach encourages the students to have their own
learning and to connect their knowledge to their life (Satriani and Emilia, 2012). It
is supported by Glynn and Wi nanehors ( 2004:
teaching and learning in students' diverse life contexts and prepare students for
|l earning in the complex environments the
Therefore, the CTL approach can help the teachers and students to link between the
materials being learned and the #fal situations and to encourage the students in
connecting their knowledge to be applied in their life as the members of the family
and society.

Regarding this, through this approach, it is expected to be able tothoeiild
teaching and learning processes more significant for the teacher and the students.
Berns and Erickson (2001) agree that the CTL offers a constructivist design. It

means that the learner's role changes, not as a receiver of meaning, but as a
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constructo of meaning (Bakeet al, 2009). By relating the knowledge obtained
from the inside and outside the classroom, the learning process becomes more
relevant and meaningful for the learners to be used in their future lives (Hosnan,
2014). Therefore, the laang is not only viewed from the product, but also from

the process.
b. The Elements and Characteristics of CTL Approach

Nurhadi cited in Hosnan (2014) mentioned five elements that must be noticed

in applying Contextual Teaching and Learning approach. Theydiscussed as

follows.
a) Activating knowledge; the studentsd ini
b) Acquiring knowledge; the | earnerds obt e

c) Understanding knowledge; they construct the temporary concept that will be
shared to other®tget the response. After that, it is revised and developed.
d) Applying knowledge; they practice the knowledge and experiences.
e) Reflecting knowledge; doing reflection on the learning.
Then, Hosnan (2014) and Saefuddin and Berdiati (2014) presented several
characteristics of the CTL approach that distinguishes it to other learning
approaches.

a. Cooperation; there is cooperation between stuegotents, teachestudent,
and studentsnaterial.

b. Fun learningpuilding a fun, joyful, and comfortable learning envinoent to
make the learners moeathusiastic and active in learning.

c. Using various learning source; books, pictures, articles, journals.

d. The students become critical, and the teacher becomes creative.
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e. The learners can share and exchange information anddaige with others.

c. The Principles of CTL Approach
Saefuddin and Berdiati (2014) mentioned the principles undege@TL
approach they are:
a) Interdependent
This principle demands the learners to collaborate and help each other in
learning. It means thepteract with others in giving opinion/idea, collecting the
data, and processing data. Therefore, it makes the learning becomes more
meaningful.
b) Difference
The learners have different abilities, thus this principle promotes them to
generate diversity andifference of idea, argument, or thoughts. It causes the
students to think critically and creatiywv
potential and capability in learning to produce something beneficial.
c) SelfRegulation
The students have to read that they have responsibility for the decision they
made in learning. From interaction among students, it creates and produces
something new and ability in finding sdimitation.
d) Selfassessment
By the existence of authentic assessment, the leaamersemanded to

use/practice their knowledge and skill in the real situation.
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d. The Components of CTL Approach
Hosnan (2014) mentions seven components of the CTL approach, namely
constructivism, inquiry, questioning, learning community, modeling, reflection,
and authentic assessment. They are described as follows.
a) Constructivism
When the teacher gives material, the students build knowlgtigg bit. In
the learning process, the students construct their own knowledge through active
involvement during the leaing process, hence the students become the center
activity.
b) Inquiry
After constructing the knowledge, the students try to find the information or
knowledge starting from formulation of the problem, observation, analysis, to
communication.
c) Questioning
The students could ask question to the teacher and their friends to get
information or to confirm what they have. The teacher guides the students which
aims to encourage and to know their thinking ability. There will be an interaction
between studert®achey teachesstudents, studenttudents, and students
material.
d) Learning community
The teacher makes groups of the students, thus the students can learn or work
together cooperatively in exchanging or sharing ideas and thoughts with friends

in the same groupr even with different groups.
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e) Modeling

Displaying a model that can be seen or felt by the students. The model can be
designed to engage students. The teacher can choose the student as the model who
is considered has capabilities, or the model also ean borm of realia media.
Presenting the model in the classroom purposes to make the students more
interested in learning.
f) Reflection

Reflection is a response to the activity or new knowledge received. The
purpose is to determine the extent to which thewkedge and understanding of
the students about what have been learned.
g) Authentic assessment

Authentic assessment is a process undertaken by teachers to collect
information about the progress of student learning. This assessment is done to find
out whethe students are really learning or not; whether the learning experience of
students has a positive impact on the development of students' intellectual and
mental. The teacher does the authentic assessment in an integrated manner with
the learning process diit is done continuously during the learning activities take
place. Therefore, it emphasizes on the learning process rather than on the learning

outcomes.

e. The ClassroomSteps of ntextual Teaching andL earning
The classroom steps of Contextual Teachang Learning (CTL) can be
created in the lesson plans and used by the teachers. The following steps can be

employed as a guidance for the teachers in using the CTL.
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a) Modelling
The learning process is started by displaying a model/an example/realia media
tha can be seen immediately by the learners. By showing a model in the class,
the learners are encouraged to construct and to build their knowledge, and also
to make them more interested in learning. Then, the students discuss together
the example displayetb find new knowledge and relate it to the previous
lesson and their life.
b) Questioning and inquiry
The teacher and the students do question and answer sessions to get or even to
confirm the knowledge/information about the lesson that have been learned.
These sessions engage the teacher and the students actively to inquiry the
studentsé understanding. At the same t
assessments i f possible, |ike assessing
c) Learning community and constitiwxdism
The students make some groups or pairs to learn together and to help each other,
such as exchanging or even sharing the ideas/opinions/information with each
other. They also can be more active through providing the questions/problems
tobesolvedtget her . This also cultivates the
addition, the students both in the group and in the pair also have some tasks,
such as doing the interview about frie
students can convey the resithie answers of their tasks given by the teacher

in front of other groups. The | earners
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i f possible the teacher may assess t he
affections to know the level of knowledge andigbof the students.

d) Authentic assessment
The teachers do the authentic assessment during the learning process and at the
end of the learning. For instance, the teacher provides the material about a
recount text. Then, the students are given the tagkite a recount text or to
do an interview regarding the experience of a friend or even a family member.

e) Reflection
The teacher and the students do reflection for what have been learned, thus the
lesson can be accepted and meaningful for the studentseddieer may give
the homework for the students. Finally, if possible, the teacher may continue

the assessment of the students if not finished yet.

f. The Advantages of CTL Approach

The use of the CTL in teaching writing can contribute the students to write
eaesier. Tribble cited in Satriani and Emi
based on the context can help the students to develop their ideas in writing
paragraphs. According to the finding rest
there areseven benefits in applying contextual teaching and learning approach
toward teaching writing. Those advantages are in the following.

I nvol ving the students in the | earning of
to engage actively in the writing tadty, assisting them to compose their writing,

helping the students to resolve the difficulties/problems, giving ways for them to
associate with their friends, assisting the students to review and to reflect the material.

From some those advantagesaibh e seen that the CTL approach can make

the learning activities become more meaningful and real. This means that the
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students are required to be able to associate the learning experiences and material
in the school with real life. Thus, the material ®giudied are closely embedded
in the students' memory and will not be easily forgotten. Then, learning activity is
more productive. The students are led to discover their own knowledge because the
CTL approach adheres to constructivism where the studearsm through
Oexperiencingd not Omemorizingo. I n addi f
thatt hey al so | e ar.mheraftre, the bérrefitsgphogan cohvmcee | 0
the teachers to use this approach in teaching writing.
3. The Conventional Approach
a. Definitions of Conventional Approach

A teachercentered approach is known as the traditional approach and passive
learning Zohrabiet al, 2013. According to Liuet al (2006), this approach is
connected to the behaviorist theory whereby the stsdare passive, and they
become active if the teacher gives them stimuddega (2013) claimed that
behaviorism concept that recommended stimubsponse became a prominent
paradigm in the learning system in the last third of the twentieth centurgoMr,
Huba and Freed in Ahmed (2013, pg. 24)
passively obtain the knowledge, the concern is on the acquisition of knowledge, and
the roles of the teacher are to be major
the teachercentered approach makes the learner as an object, not as a subject
(Antika, 2014; Rusman, 2014).

Based on the thesis statement of Kompa (2012), a conventional approach is

an ineffective approach for the solution for education which is contramyote
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active learningHence, Antika (2014) declared that this approach is a paradigm
which is not suitable to be use®tchdn in Kompa (2012) stated this approach as the
approach that limits the students' knowledge, by applying drilled manner and
memorizirg the lesson in teaching and learning process without considering the
skills required by them. Hence, Johnson (2004) called this learning concept as the
habit formation. Accordingly, it is reasonable if such approach is not appropriate
applied to modern glagogy currently which is implementing the studesrtered
approach.

However, this approach is still often applied by some teachers in Indonesia
(Antika, 2014). The teach@entered approach, as the conventional approach, is
applied more often than studsitentered approach (Zohraéi al, 2012). The
reasons are the teacher can manage the s
recogni ze t he st u dleZo'bes @013)c Tharefameg tther i st i c
conventional approach still has its special alloretlie teachers who are still using
it till now.

In its implementationthe conventional approach does not have specific
procedures like in implementation of the Scientific Approach and Contextual
Teaching and Learning approach. According to Li (2016practice, the teacher
usually wutilizes the textbooks and notes.
worksheet (LKS) and applies lecturing method. According to Harsono (2006) in the
use of |l ecturing met hod wituddntsonlysitander m o |
listen to the teacher with minimal activities. As an example of its practice in the

classroom, firstly, the teacher explains the material, then the students listen, imitate
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and rewrite onto their notebooks what is delivered by thehnezadhen, after
explaining the material, the students are asked to do some tasks in their textbook or
worksheet. Li (2016) claims that it induces the teacher too focused on conveying
the material, thus some of the students feel sleepy andirdayning inthe
classroom.
Li (2016) also explains thaihe conventional approach causes limitation of

the students to think more creatively and it rarely considers the differences of each
student. Harsono (2006) agree that it makes the learners have limitatimelapde
their ability, and the learning is inflexible. Antika (2014) agrees that this approach
regards the learners have same potential and capability, which is actually they have
di fferent abilities. Mor eover, Atemed (20
the room for the studentds personal gr owt
the passive students because they only do activities what the teacher instructs to
them and the learning activity focuses on hearing and knowing the material from
the teacher, textbook, and note by interacting face to face in the class. Therefore,
the teacher should take an action to move forward.
b. The Strengths and Weaknesses of Conventional Approach

Just like other approaches, the conventional approach, referring to the
teachercentered approach, has its own strengths and weaknaksisbe (2013)
mentions the strengthef this approach, such as the teacher supervise entirely the
activities in the classroom in the orderly and quiet situation. The teachers assume
that trey know well the qualities of the students. This approach is considered

capable to make the students learn independently without depending on friends and
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deciding their own decisions. In consequence, the conventional approach still
enforced by the teachersactual teaching practice (Lat al, 2006).

On the other side, Zohralet al (2012) mention the weaknesses of this
approach, such as the teacher as the main roles as the active teller, and the student
as the passive receiver only get the knowledgm fthe teacher. The teacher only
focused on the final result (Brown, 2001)-Alu 6 be (2013) added t h:
approach causes the students must answer
approach assumes that t htiga, 2004p Therefores 6 abi |
this approach does not develop the stude
only focused on the studentsd tteakt rat he
2012).

To sum up, due to its advantages, this approach is stil lagplied by the
educators till this time, and from the weaknesses, the stadatdgred approach
comes up to overcome the negative sides of the conventional approach. Harsono

(2006:1) called it as a model alteration from a teackeatered to a studenéentered.

C. Previous Studies
The studies about the effectiveness of the Scientific approach and
Contextual Teaching and Learning approach have been carried out by other
researchers with different methodologies and purposes. While in this study the
researchemwanted to examine the effectiveness of the Scientific approach and
Contextual Teaching and Learning approach in writing classes.
The present ThetBffebtywenass af iISeiehtdicdAppboach and

Contextual Teaching and Learning Approach in Writhdg a s \sas wriiten to
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compare and to develop previous studies. Some studies were investigated by
previous researchers as follows:

First, the research was conducted by Oktarina, (2014). This research was a
classroom action research (CAR) that aimed taraw the learning activities and
to develop the character of responsibility and discipline of the students. The result
was the Scientific approach oriented to the curriculum 2013 could improve the
learning activities and develop the character of respditgiind discipline of the
students in learning PKN of grade IVA students in SDN 69 Bengkulu.

Second, the research was investigated by Kartikawati (2015). This research
was descriptive research which purposed to describe the implementation of the
Scientific Approach in teaching English to the eigigttade students at SMP
Muhammadiyah 10 Surakarta. The results were the implementation of the Scientific
Approach in teaching English was not always implemented fully, the teachers also
had some difficulties in nsdering the meaning of each stage of the scientific
process, another reason the students were not ready yet to learn with the new
process and the other is the media used was still limited.

Third, the study was held bigkowati et al. (2015). This was an Aicn
Research which aimed to implemdéim¢ CTL approach in learning mathematics to
i mprove studentsd motivation at SMPN 1 K
that there was the i mprovement of the st
also their nastery of the concept.

Fourth, the study was undertaken by Astuti (2015). This was a -Quasi

experimental research that was conducted towards 32 students of Elementary
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School. It aimed to know the effectiveness of the Scientific approach to narrative
writing skill. Based on the result, the Scientific approach is more effective to be
applied in teaching writing narrative text compared to the teamdrdered
approach.at fourth grade students of Elementary School, Jomblangan.

Fifth, the research was conductieg Muhlison (2011). It is a quantitative
research which aimed to know the influence of optimizing of Contextual Teaching
and Learning to the studentsdé reading
found that even though the mean difference betw&ergroup applying using the
CTL and norCTL were not much, reading ability of the students taught using the
CTL improved, and it proved that the CTL was a good method to develop reading
ability.

Sixth, the study was held by Hestiningrum (2013). The rebemas a quasi
experimental design that purposed to find out whether there are differences between
studentsé6é activity and their | earning

the CTL approach and the conventional approach. Then, it found thatatieere

di fferences between studentsdéd activity

who taught by using the CTL approach and the conventional approach.

Seventh, the research was carried by Syahid and Tuharto (2015). This
research was Quaskperimenthat had the objectives to describe the effectiveness
of the Scientific approach and Contextual Teaching and Learning approach in
Mathematics learning evaluated from the students' abilities of mathematics
problemsolving at VIII SMP, and also to describeiathapproach is more effective

between the Scientific approach and Contextual Teaching and Learning approach

m{

a |
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in Mathematics learning evaluated from the students' abilities of mathematic
problemsolving at VIII SMP. The result showed that the Scientificrapph was

not more effective than Contextual Teaching and Learning approach to teaching
mathematics evaluated from the students' abilities of mathematics preblang

at VIIl SMP, then, there is no difference in the effectiveness of the Scientific
apprach and Contextual Teaching and Learning approach evaluated from the
students' abilities of mathematics probieaiving at VIl of MTs AFMahali Pleret.

Those previous studies have been investigated by different researchers with
various research methodadapurposes. The researchers investigated separately
between the CTL approach and the Scientific approach in different study, but the
last previous study, both approaches were tested in one study which the result was
found that there is no difference ofetleffectiveness between them. Unlike the
previous studies, the current study, the researcher applied the Scientific approach
and the CTL approach in different contexts and materials which aimed to find out
the effectiveness of these two approaches inmgritiasses of recount texts.

Other differences are the place, time and participants of the research
conducted. The first research was performed in grade IVA students at SDN 69
Bengkulu in 2014, and the second study was undertaken in grade VIII students at
SMP Muhammadiyah 10 Surakarta in 2015. Next, the study was conducted in grade
7E students at SMPN 1 Kupang in 2015, and the fourth research was conducted
towards the students from class IV SD Jomblangan. The fifth, the study was
investigated the eightgrade Students of MTs AThosari Kalirejo Ungaran Timur.

Next, the research was held to the students in IV SDN 02 Sidorejo Pemalang. The
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last previous study was carried out at class VIl of MTaviahali Pleret. In the
current study, the researcher conduc¢kedresearch to the eighginade students of

SMP XX Yogyakarta by using the quasiperimental design as a research method.

D. Conceptual Framework

Writing class is considered as the way of finishing the homework and
assignment (Lally in Byrd, 2011). This geective is usually referred to a teacher
centered approach or a traditional approach. This approach still has the positive
effects where the teacheran manage the studentsd actiyv
recognize their characteristics (Elu 60 b e , Th&diote3the traditional approach
was still applied by the teachers, particularly the teacher in Indonesia (Antika, 2014).
Infact,t hi s approach | imits the studentsd ab
it also tends to make the learners pasginareive knowledge only from the teacher
(Huba & Freed in Ahmed, 2013: 24). As the result, the teacher and students held
ineffective learning. Therefore, Kompa (2012) states that the traditional approach
is not effective to educational solutions thatidbdaefer to the active learning.

Moreover, in the teaching and learning process, the viewpoint of using the
teachercentered approach should be changed to the stodatdred approach.
According to Rusman (2014he studententered approach considens tearners
as the learning subjects. It means that it regards the important learning process for
the students, particularly in teaching and learning wrifingo effective learning
approaches based on the stuetmitered approach have been selected, Iyahe

Scientific Approach and the Contextual Teaching and Learning (CTL) approach.
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Theoretically, According to Hosnan (2014), the scientific approach can train
the learners in communicating the ideas, particularly in writing, and it also can give
them thechance to practice the communication ability. Thus, the scientific approach
is called as the effective approach. Then the other approach is CTL approach.
Satriani and Emilia (2012) said the CTL approach as the effective approach that
aims to encouragethee ar ner sé6 abil ity in | earning t
writing skill. Due to those theories, the use of the scientific approach and CTL
approach is expected to make the learners have interest in learning writing,
participated actively in the leamg process of writing, and have mutual interactions
among thestudentsstudents, studetteacher, and studemntsaterial. Thus, the
implementation of the scientific approach and the CTL approach are intended to
have the effects on the students' writingigbilparticularly in writing of recount
texts.For more explicit, the conceptual framework of this study can be depicted as

in Figure 2.

Independent Variables

Dependent Variable

Scientific Approach

Affect
—— | Writing Recount Texts

Contextual Teaching and Learning (CTlL
approach

Conventional approach

Figure2. Conceptual Framework
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E. Research Hypotheses
By concerning some theoriabove, the research hypotheses proposed in this

study are:

H1:There are significant dif f theweitmgoés i n t h
recount textamong the students taught by usthg Scientific approach and
the ContextualTeaching and Learng approackand those taught by usirige

conventional approach to the eigigtade students of SMP XX Yogyakarta.

H2: There is a significant dthefvitiegofe nce i n
recount textbetween the students taught by ugimgScientific approach and
those taught by usintpe conventional approach to the eigigrade students
of SMP XX Yogyakarta.

H3: There is a significant dthefvritiegofe nce i n
recount textdetween the students taught by gsihe Contextual Teaching
and Learning approach and those taught by ukegonventional approach to
the eighthgrade students of SMP XX Yogyakarta.

H4: There is a significant dthefvritiegofe nce i n
recount textbetwea the students taught by usitige Scientific approach and
those taught by usiniipe Contextual Teaching and Learning approach to the

eighth-grade students of SMP XX Yogyakarta.



CHAPTER Il

RESEARCH METHODS

This chapter presented the research methoglolsgd in this research in
order to achieve the objective as set ouChapter | and extended irh&pter II.
This chapter covered research design, place of the research, population and sample,
research variables, data collection technique, research mesity validity and

reliability, and data analysis technique.

A. Research Design

This research used a Quantitative approach. Litosseliti (2010) called it as
deductive that means the researcher verifies the existing theory (prove/disprove)
through constructed yipotheses in the empirical research. This study was an
experimental method that aimed to determine the effect of minimal one independent
variable to dependent variable (Fraendedl 2012). Therefore, this research had
the specific purpose to examine tledéfectiveness of the implementation thie
Scientific approach and Contextual Teaching and Learning approach in writing
classes to the eightjraders of SMP XX Yogyakarta.

This research used the experimental method in the form of a-Quasi
Experimental degn. The quasexperimental design was used because of the
difficulty in controlling all variables that affect the variables being studied. In
addition, the quaseéxperimental design is a "field experiment” (Cokeal., 2007:

282). A kind of quasexperimental design used wa®nequivalent control group

design with the pretest and the posttest. Best and Kahn (2006) explained that it is

52
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usually used when the classes in the school have been formed naturally into intact
classes which cannot be randomized.

There are two groups, i.e. experimental group as the class given treatment,
and control group as the class given i@atment (Fraenkedt al, 2012). In this
study, there are two classgitheexperimental groups, and one clathe control
group. Thesemups were given the pretest and the posttest. It could be illustrated
in Table 2.

Table 2. QuastExperimental Design
Nonequivalent Control Group Design with Pretest and Posttest

Groups Pretest Treatment Posttest
. O1 X1 O2
Experiments Os X Oa
Control Os - Os
Where:
O1 . Pretestéxperimental group 1)
Oz . Posttestéxperimental group 1)
Os . Pretest éxperimental group 2)

O4 . Posttestéxperimental group 2)

Os - Pretest ¢ontrol group)

Oe . Posttestgontrol group)

X1 . Treament ofthe Scientific Approach

X2 . Treatment othe Contextual Teaching and Learning Approach

B. Place of the Research
The researcher chose one of Junior High Schools in Yogyakartely SMP
XX Yogyakarta (pseudonym). This selection was based on someneauch as
the English teacher in such school was still using the conventional approach that

makes the process of teaching and learning was less effective (personal
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communication, February 27, 2017). Therefore, the rese@shonducted to the
eighth-grade students of SMP XX Yogyakarta in the academic year 2016/2017.
C. Population and Sample
1. Population
Populationaccording td-raenkekt al (2012)is a large number of groups,
areas or research subjects. In this research, the population was thegmgéath
students of SMP XX Yogyakarta that consisted of 4 classes (122 students). It was

shown in Table 3.

Table 3. Population of the Research

No. Class Number of Students
1. VIII. A 30
2. VIIl. B 31
3. VIII. C 30
4, VIIl. D 30
Totd 4 classes 121

2. Sample

Fraenkelet al (2012) defined the sample as a small number of population.
The sample is a part or representative of the population to be investigaged.
researcher used@uster Random Samplirtg take the sample not based on a
individual but based on the existing/intact claséeadnkekt al, 2012). They also
said that cluster random sampling is easy to be applied in the school which is not
probable to choose a sample of individual randomly.

The steps to determine the samplere: firstly, the researcher wrote the
name of four classes on different papers. Then, the English teacher of SMP XX

Yogyakarta picked three of four papers, and directly determined the groups where
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one class as the control group and two classes as pleeiragntal groupsThe

sanple with different treatments was shownTable 4.

Table 4. Sample of the Research

D. Research Variables

No.| Class | Number of Students Groups Treatment
1. X.A 30 Experiment CTL
2. X.B 31 Experiment Scientific
3. X.D 30 Contol Conventional
Total 91

There were two variables in this research, namely independent variable and

dependent variable which were explained as follows:

a) Independent Variable

As stated by Fraenket al (2012) that independent varialk as the treatment

variable which will affect a dependent variable. Two independent/treatment

variables in this study werthe Scientific Approach andhe Contextual

Teaching and Learning Approach.

b) Dependent Variable

A dependent variable is the varialhat is predicted to emerged as the effect

of theindependent variable (Fraenletlal 2012).The dependent variable in

this study was writin@f recounttexts.

E. Data Collection Technique

Data collection technique is indispensable in a research becae$erstto

how the data will be obtained. As for the data collection technigee in this study

was Otesstt 6i.s Auged

t

(0]

measur e someonebs

in a certain domain (Brown, 2004). The tests were given before and adtardrgs

ab
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to each group. Before the treatments started, the initial test was given to know the
student sé pr i or th&pretest IAftedtigedreatmendsrfiristied,ahe
test was administered to know the effectiveness of the approaches used, samed a

the posttest.

F. Research Instruments

An instrument is a tool used to collect or gather the data. From the data
collection technique above, the instruments were constructed in the form of writing
composition bothhepretest antheposttest (see Appendicéa and 4pthat aimed
to measure t he st afdeeonnt texisToalainlthe scgresion wr i t
the studentsd writing, the researcher us
(2002) (see Appendix 3). The rubric included five aspects, theg wartent,

organization, vocabulary, language us@dmechanic.

G. Research Procedure
In this study, theesearch proceduweveredesigned regarding the steps of
theactivitiesconductedo achiee the research objectives. Tlesearch procedwse

consistedf several stages as explained as follows and illustrated in Figure 3:

1) Preparation stagethe researcher determined population and sample, created
the lesson plans and developgkd pretest andhe posttest. These have been
consul t ed wi tshpervisoeandthe teaclaer. Thh guestosisef
pretest andthe posttest were different, but still on the same topic (see
Appendices 4a and 4b). In addition, the researcher also explained to the teacher
who would teach concerning the learning approactsesl in the class and

trained the teacher to apply the learning approaches.
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2) Pretest stage: conducting thpretest to determine the students' prior
knowledge, both of the control class and two experimental classes tiefore
treatmend started.

3) The stage bthe implementation ofhe learning approaches: the usetbé
learning approaches in the learning activities, where the control group (Class
VIII D) appliedtheconventional approach, and two experimental groups (Class
VIII A and Class VIII B) usedhe Contextual Teaching and Learning approach
and the Scientific Approach. The learning approaches in each group were
implemented for nine meetings by the teacher referring to the lesson plans.

4) Posttest stage doing a final test to determine the studentstesboth the
control class and the experimental classesl to find out the effect of the
treatments on the | earnersd achievement

5) Data analysis stages: analyzing datam descriptive statistic and inferential
statistic that through ANCOVA test BPSS 2 for windows

6) Hypotheses testing stage: drawing conclusions to determine whether the
hypotheses were rejected or accepted based on the results of the data.

7) Drawing conclusions stage: drawing research conclusions based on the Renault

of hypotheses test.
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Y

PREPARATION STAGE

O

PRE-TEST STAGE

Control Class Experimental Classes
| oy |
STAGE OF IMPLEMENTATION OF LEARNING

APPROACHES
I

Control Class Experimental Classes

Conventional Approach Scientific Approach and Contextua
Teaching and Learning Approach

POST-TEST STAGE
|
| |
Control Class Experimental Classes
| |

DATA ANALYSIS STAGE

<

HYPOTHESES STAGE

<

CONCLUSION STAGE

L

Figure3. Research Procedures
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H. Validity and Reliability
1. Validity
Validity is the instrumentds ability
Fraenkel et al (2012:14 ) defined validity as At
meaningfulness, correctness, and usefuln
The researcher chostkec ont ent validity thathereferre
format of t he iebhd, C012048% Ih rheant thaftheacentet ef |
the test must contain the overall material to be tested. Therefore, the researcher
asked an expert judgment to verify the validity of the instruments.
2. Reliability
Reliability means how consistent the result achievethbylearners from
one instrument to another instrument (Fraeekel, 2012).Inter-rater reliability
was selected to assess the learners' writing. Two raters have been chosen, they
were the English teacher of SMP XX Yogyakarta and the researcher. idter t
raters gave the scores, then @mores ofthe pretest and the posttest were
calculated by usingntraclass Correlation(ICC) in SPSS 22for windows.

Furthermore, the resslof ICC on the pretest and the posttest could be seee in

column Single Meages and Average Measures in Table 5.

Table 5. The results of ICC
Intraclass Correlation Coefficient

95% Confidence Interval

Intracla_ss L ower Upper

Correlation Bound Bound
PRETEST |Single Measures 941 792 974
Average Meaures .969 .884 .987
POSTETST | Single Measures .968 952 979
Average Measures .984 975 .989
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Through the assessment of the raters, the safui¢liability analysis using
ICC showed that in the pretest, the Average Measures or averageaiater
agreement was 0.969, while the consistency for one rater or Single Measures was
0.941. Then, irthe posttestthe Single Measures had ICC level of 0.968 dimel
Average Measures was 0.98tcording to Domholdt cited in Volistiana (2014),

ICC was divided int® levels as in the following Table 6

Table 6. Correlation Rate of ICC

Level of ICC Correlation Rate
0.901 1.00 Excellent
0.707 0.89 Good
0.5071 0.69 Moderate
0.2671 0.49 Low
0.007 0.25 Small

Based on the correlat rate of ICC in Table 6, the results of ICCtbe
pretest andhe posttest got high value by excellent correlation rate. Thus, Azwar
in Sujarwanto & Rusilowati (2015) stated that the higlability coefficient of
ratingpointed outhat the resust ofeach rater wereonsistent or reliable in giving
the scores. In conclusion, in assessing the studewnitng, the raters gave the
consistent/reliable scores.

I. Data Analysis Technique
In this research, the data were analyzed thrdhgllescriptive statiec and

theinferential statistic.
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1. Descriptive Statistic Analysis
The descriptive statistic analysisere gained from the data calculated in
SPSS 22or windows The data were presented in the form of table, mean, median,

modus,andpercentage

2. Inferential Statistic Analysis
The inferential statistic is the processmbfking theconclusions based on
fewer sample data into more general conclusions for a populatiwasiocused
on the analyzingthe data through the statistical tests, namely Normality
Distribution, Homogeneity of Variance and Analysis of Covariance (ANCOVA).

They werediscussed as follows.

a. Normality Distribution
Normality distribution test aimgo determine whether the data ree
normally distributed or nott was calculated by using tf&lmogorov+Smirnov

test with SPSS 2fbr windows The conclusions were drawn at level 0.05.

b. Homogeneity of Variance
It purposes to determine whether the groups have a homogeneity variance
or not. It was conducted dhe pretest andhe posttest scoresnd used_evene's

test with SPSS 2fbr windows.The conclusions were drawn at level 0.05.

c. Analysis of Covariance (ANCOVA)
Analysis of Covariance (ANCOVA) was proceeded to test the hypotheses
that have been formulated befofide data were analyzed by usisyCOVA in

SPSS 22or windows The conclusions were drawn at level 0.05.
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Thus, the alternative hypotheses)(Hull hypotheses (5} were formulated
as follows:
a) HoThere are no significant dinfthker ences
writing of recaunt texts among the students taught by usitige
Scientific approach andhe Contextual Teaching and Learning
approach, and those taught by using the conventional approach to the
eighth-grade students of SMP XX Yogyakarta.
Ha: There are significantdiffer nces i n t he stuahdent sé ac
writing of recount textsamong the students taught by usitige
Scientific approach andhe Contextual Teaching and Learning
approachand those taught by using the conventional approach to the
eighth-grade studentsf SMP XX Yogyakarta.
b) HoThere is no a significant idthd ference
writing of recount textsbetween the students taught by usthg
Scientific approach and those taught by using the conventional
approach to the eightirade students of SMP XX Yogyakarta.
Ha: There is a significant di f ftleer ence i
writing of recount textsbetween the students taught by usthg
Scientific approach and those taught bging the conventional
approach to the ghth-grade students of SMP XX Yogyakarta.
c) HoThere is no a significant ithd ference
writing of recount texd between the students taught by usthg

Contextual Teaching and Learning approach and those taught by using
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the conventional approach to the eigigtade students of SMP XX
Yogyakarta.

Ha: There is a signifi cahmevemehiiitheer ence
writing of recount textsbetween the students taught by usthg
Contextual Teaching and Learning approant those taught by using
the conventional approach to the eighthde students of SMP XX
Yogyakarta.

d HoThere is no a significant idthd ference

writing of recount textsbetween the students taught by usthg
Scientiic approach and those taught by udimgContextual Teaching
and Learning approach to the eigigtade students of SMP XX
Yogyakarta.

Ha: There is a significant di fifteer ence |
writing of recount textsbetween the studentmught by usingthe
Scientific approach and those taught by usirgContextual Teaching
and Learning approach to the eigigtade students of SMP XX

Yogyakarta.



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

This chapter provided the reseh findings andliscussion whictaimed to
answer the research questions. In the research findings, the researcher described the

data found, and afterwatle datavould be interpreted in the discussion section.

A. Research Findings

This research aimed to revetlle differamces i n t he studentsao
writing of recount texteamong the students taught by usingSleeentific Approach
(SA) andthe Contextual Teaching and Learning (CTL) approach, and those taught
by using the conventional approach; whether the udeedadientific approach was
more effective than that of the conventional approacthénwriting classes of
recount texts; whether the use of the CTL approach was more effective than that of
the conventional approach the writing classes aktcount textsand whether the
use of the scientific approach was more effective than that of the CTL approach in
the writing classes akcount texts. This study was conducted from May2917
to June 12, 2017.

The researcher collected the data in the field bygubietests in the forms of
writing compositions. The testispththe pretest and the posttest, were given to the
students beforeand after the treatmers. For nine meetings, aeh group
implemented different treatments, where two treatment graassVIill A and
classVIIl B, appliedthe CTL gpproach andhe Scientific approachwhile the

control group usethe conventional approach. After the whole data were collected,

64
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the raters scored the studentso6é pretest
analyang the data statistically throudghe descriptive statistiand theinferential
statistic to test the hypothesis stated in advance. Furthermore, they were explained
as follows.
1. The Results of Descriptive Statistic
Descriptive statistic was used to ana&yand to present the data which have
been calculated by using SPSSf@2windows.Table 7 showed the results of the

studentsdé writing tests of each c¢class, b

Table 7. The Results of Pretest and Posttest S&s

Pretest Posttest
Statistics Statistics
Class VIII A PRETEST VIII A POSTTEST VIII A
Section Group for Missing 0 Missing 0
1 CTL) Mean 56,1333 Mean 88,5583
Std. Deviation 9,16015 Std. Deviation 3,54508
Range 29,25 Range 13,25
Minimum 43,50 Minimum 82,50
Maximum 72,75 Maximum 95,75
Statistics Statistics
Class VIII B PRETEST VIII B POSTTEST VIII B
Section Group for Missing 0 Missing 0
2 SA) Mean 51,2258 Mean 89,6694
Std. Deviation 8,18086 Std. Deviation 3,54283
Range 28,75 Range 12,50
Minimum 40,00 Minimum 83,00
Maximum 68,75 Maximum 95,50
Class VIII C Statistics Statistics
(Control PRETEST VIII D POSTTEST VIII D
e%tlon Teacher Missing 0 Missing 0
Mean 50,9833 Mean 74,9417
gentereq as Std. Deviation 9,81113 Std. Deviation 4,70449
onventional Range 34,25 Range 18,00
approach) Minimum 35,00 Minimum 65,25
Maximum 69,25 Maximum 83,25
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FromSection 1, it presented the differendeshe resultbetweerthe pretest
and the postest scores of class VIII A as theeatment group usinthe CTL
approach. In the pretest, the students obtained the highest score of 72.75, while in
the postest the highest score was 95.75. It meant thatlifference between the
highest scores on the pretest and the posttes8v/86. Afterwards, in the pretest
score, the students had the minimum score of 4B&(0n the posttest score the
lowest scoravas 82.50thusthey hadthe differenceby 39.00. Then, for the mean
scores of the students also changed from 56.1dh the pretest to 88.56 on the
posttestwith the difference 082.43 points.

Section 2 showed the differendesthe resultdbetweenthe pretest andhe
postest scores of class VIII B as ttreatment group usintye Scientific approach.
For the highest scores in the pretest, the students gained 68.75 points, while in the
posttest their maximum score was 95.50. It mézatdtthe studers 6 s hladthee s
difference 0f26.75. Afterwards, for the lowest scores in the pretest, the students
hadthescore of 40.00 and it hade difference of 43.00 which changed into 83.00
in the posttestNext, the mean scores of the students also turned5io#38 in the
pretest to 89.67 on the posttasth the difference 088.41 points.

Section 3ndicated thealistinction betweethe pretest andhe posttest scores
of the learnerdrom class VIII D asthe control group usinghe conventional
approach. Thetudents gained top pretest scor&@f25, then it went up by 14.00
to 83.25 in the posttest. The students had the lowest pretest score of 35.00, while

the minimum posttest score was 65.25 with the differenc@0025 points. Next, the

mean of the studéns 6 s cor es al s o c hwith theeddferdnceo m 50 .

C

-~
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of 23.96 scores For more complete, the results of descriptive statistic were

available in Appendices 7a and 7b.

The Resultsof Pretest

72.75
68.75 69.25
56.13
5123 90.98
43.5
40
I I |
Mean Maximum Minimum

mPre8A ®EPre8B ®mPre8D

Figure4. The Results of Pretest

Referring toFigure 4, the highest mean scerd the pretest wergielded by

class VIl A of 56.13andfollowed by class VIII B of 51.23, while the loweskean

score was received by class VIII D of 50.98. For the maximum scores, the best score

was achieved by class VIl éf 72.75, then class VIII D of 69.2&nd class VIII B
of 68.75. Then, for the minimum scores, class VIII A got the score of 43.50,
followed by class VIII B and class VIII D with the sceref 40.00 and 35.00

respectively.
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The Resultsof Posttest

120

100 95.75 955
88.56 8967
83.25 82.5 83
80 74.94
65.25

60
40
20

0

Mean Maximum Minimum

m Post BA mPost 8B Post 8D

Figure5. The Results of Posttest

After giving thetreatments, the results of posttest scores were different from
thepretest scores as shown in Figure 5. Class VIII Bthadighest mean score of
89.67, class VIII A of 88.56and class VIII D of 74.94. Iraddition, for the
maximum scores, the top score was 95.75 obtained by class \Whiérhglass VIl
B of 95.50 and class VIII D of 83.25. Meanwhile, for the minimum scores, class
VIII B had the score of 83.00, followed by class VIII A and class VIl D wiié
scores of 82.50 and 65.25 respectively.

To sum up, before and after giving the treatments, the results of the pretest
and the posttest scores were differ&mtr the treatment classes, class VIII A and
class VI II B, t khe pretestsigdifeantly differerd foom the s o f

posttest scores. However, for the control group, class VJIHhB resultsof the
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pretest and the posttest were ddterent significantly, wherethe scores of class

VIII D, either pretest or posttest, were still undex ttalue ofMinimum Criteria of
Mastery Learning oKKM. The frequency distributions of the pretest and the
posttest scores of the students were available in the Appendix 7a and 7b.
Furthermore, the progress of teaching and learning process in the classes w

recorded in the form of field notes (see Appendix 11).

2. The Results of Inferential Statistic

The nferential statistic wa used to determine the similarity of the results
obtained from the sample in order to generalize the results to the population. The
data were analyzethrough the statistical tests, they are Normality Distribution,
Homogeneity of Varianceand followed by testing Analysis of Covariance

(ANCOVA) to test hypotheses

a. The results of Normality Distribution Test
The output of this test wasbed on the result #folmogorovSmirnovin
SPSS 22or windowswith the level of significance 0.05. It wapsesented in Table
8 as follows.

Table 8. The results of Normality Distribution Test

Kolmogorov-Smirnova
Sig. Results
CTL .200 p>0.05 =normal
Pre SA .200 p>0.05 =normal
Conv .200 p>0.05 =normal
CTL .200 p>0.05 =normal
Post SA .200 p>0.05 =normal
Conv 170 p>0.05 =normal
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Referring to Bble § it pointed out the resdbf thenormalitydistribution
test of the pretest andhe posttest. For the pretest, showedthat the Sig.
valugkomogorovsmimov) Was 0.200 for all three approaches. It meant that Sig.
valugkolmogorovsmimov) > Sig. levelyp.osy Therefore, 0.200 > 0.05, then, Mas
accepted and Has rejected. In conclusion, the distribution of the detahe
pretestdid not deviate from the normal or the data were distributed normally.

FurthermoreTable 8 also provided the resdf thenormality distribution
of the posttest. Sig. valy&mogorovsmirmov)Was0.200 forthe CTL approach anthe
Scientific Approach and 0.170 fireconventional approach. This meant that Sig.
valugkolmogorovsmimov) Was greater than Sig. lewgpos). Thus, 0.200>0.05;
0.170>0.05, then the interpretation of thewas H, accepted and {tejected.
Therefore, the distribution of the dada the posttestlid not deviate from the
normal. To sum up, either ftie pretest othe posttest, the data weresttibuted
normally. The results of the normality distribution testtloé pretest andhe

posttestvere shown completely in Appendix 8.

b. The result of Homogeneity of Variance Test

This test was analyzed statistically by using SPSBR&indowswith the

level of significance 0.03t was presented in Table 9 as follows

Table 9. The Result of Homogeneity of Variance Test

Dependent Variable: POSTTEST
F dfl df2 Sig.
535 2 88 .588
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From Table 9, it showed that the Sig. valpi@uue) Obtained was 0.588.

This implied thatp-valuewas greater than Sig. levglo.osy If p> U (0.588 >

0.05), then Hwas accepted. It could be concluded that the variances of groups

were homogeneous, or the groupthefdatasamplecame from the same variance

of thepopulation.

c. The results of Analysis of Covariance (ANCOVA)

The results of two previous tests have been met, where the data were

distributed normally and the groups were homogeneous. Hence, it was continued

to test the hypotheses through Analysis of Covariance (ANCOVA) in SPSS 22 for

windows with Sig. level 0.09.able 10 showed the output of ANCOVA as follaws

Table 10. The Results of ANCOVA

Dependent Variable: POSTTEST

Source Type Ill Sum df Mean = Sig.
of Squares Square

f\sﬂzréglcted 4064.093 3| 1354.694 85291  .000
Intercept 18241515 1 18241.514 1148.474 .000
Pretest .998 1 .998 .063 .803
APPROACH 4019.2241 2 2009.614 126.524 .000
Error 1381.84¢ 87 15.883
Total 654406.18¢ 91
Corrected 5445940 90
Total

In Table 10, Sig. valygvaueyf 0 APPROACH = 0. O Ohan Siga s

levelu yo.0s) thus, 0.000 < 0.03n conclusion, there are significant differences in

t he

student sé6

by usingthe Scientific approach anthe Contextual Teaching and Learning

| ess

a of necoent texdanamortg thé students taught n g
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approach, and thosaught by usingheconventional approach to the eigigrade

students of

SMP XX Yogyakarta. o

To determine which groups théhesignificant differences, it proceeded to

thePost Hoctest. Table 11 provided the outputtbé Post Hoctest as follows.

Table 11. The Results of Post Hoc Test

Multiple Comparisons

Dependent Variable: posttest
Scheffe
Mean 95% Confidence
(1 ) Difference Std. Sig Interval
GROUP GROUP (1-0) Error | Lower | Upper
Bound Bound
CTL SA -1.11102 1.01524 .552| -3.6390 1.4169
Conv 13.61667| 1.02353 .000| 11.0681 16.1653
SA CTL 1.11102 1.01524 .552| -1.4169 3.6390
Conv 14.72769( 1.01524 .000] 12.19971 17.2556
Conv CTL -13.61667| 1.02353 .000| -16.1653 -11.0681
SA -14.72769| 1.01524 .000| -17.2554 -12.1997
*, The mean difference is significant at the 0.05 level.
From Tabl e 11, t he col umn 60 Me an

differences between groups. The negative mean differencdatedthat the

meanscores othegroup (l) werdess than the meatores othegroup(J). The

asterisk sign (*pointed outhat there was a significant mean difference between

groups. The meancoreof the class used theTL approach was significantly

different from the meascoreof theclass appliethe conventionabpproach with

themean difference by 13.61, and atke class usethe Scientific approach had

a significant difference to thelass implementethe conventional approach by

14.72, and vice versa. However, the mean difference betiveetass appliethe

CTL approach anthe Scientific approach was not significantdifferent, that is

Di

1
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1.11, and vice versa. In conclusion tlas conventional approadtad significant
differences tahe Scientific approach anithe CTL approachand vice versa, thus
the use bthe Scientific approach antthe CTL approach were more effective than
that ofthe conventional approach in the writing classes. Howeagthe mean
difference betweerthe Scientific approach andhe CTL approach was not
significant, and vice versa, ibuald be concluded thdahe use of th&cientific
approach was not more effective thdwat ofthe CTL approach in the writing
classes.

Furthermore, it could be seen clearly in Table 12 regarding the output of
theHomogeneous Subset of Post Hoc Wsth aimed toclassifywhich groups
were significantly different and nofThe output clarified that the scientific
approach and the CTL approach were in the same column, that is column 2 which
meant that they were not significantly different, but they were fsigmnitly

different from the conventional approach which is in ¢tieer column, that is

column 1.
Table 12. The Results of Homogeneous Subset
Scheffe
APPROACHES N Subiet for alpha :20.05
Conventional 30 74.9417
Contextual 30 88.5583
Scientific 31 89.6694
Sig. 1.000 .553

B. The Results of Research Hypotheses Testing
As stated earlier i€hapter llabout the research hypotheses of this study, the

resultsof them were described as follows.
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1. AiThere are sigaifncahe dibbenembd achie
recount texd among the students taught by usihg Scientific approach and
theContextual Teaching and Learning approaaid those taught by usitige
conventional approach to the eighgihade studentsof SMPX Yogyakart a. ¢

Referring toTable 10, the result of ANCOVA pointed out that sig. vajue

value)Was less than Sig. lev@lyo.os)(0.000 < 0.05), thus the null hypothesig)itas

rejected. Hence, the alternative hypothesisg) (Mas accepted. This meant that

AThere are significant differ eofmecoers i n t he

texsamong the students taudiyt usinghe Scientific approach anthe Contextual

Teaching and Learning approadind those taught by usintpe conventional

approach to the eightgrade students of SMP XX Yogyakarta.

2. AThere is a significant dif fiéngefnce i n
recount textbetween the students taught by ushmeScientific approach and
those taught by usinipe conventional approach to the eighginade students
of SMP XX Yogyakarta. o

The result of ANCOVA in Table 10 showed that there were significant

di fferences i n thewdingoftracalme textsendng thdstudlents y i n

taught by using different approaches. It was also proven by the resthitsRiist

Hoct est which i ndicated t thawritingdimecost udent s

texts who were taught by usinthe Scientific approach anthe conventional

approach had a significant difference, with the mean difference of 14.72. Thus, H

was rejectedanddvhi ch Bhearntedi 1 a significant di f1

achievement invriting of recount textdetween the students taught by udimg
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Scientific approach and those taught by usihgconventional approach to the
eighthgr ade students ofwasSabtepted X Yogyakartao,
3. AThere is a signif i c aaohteverdentfirfweitingfnc e i n
recount textbetween the students taught by usimgContextual Teaching and
Learning approach and those taught by udimgconventional approach to the
eighthgr ade students of SMP XX Yogyakarta.
Based orthe result of ANCOMW in Table 10whichindicated that there were
significant differ enc e shewriting df lemuntstdxts de nt s 6
who were taught by using different approaches, thus the differbetesen the
use of the CTL approach and the conventiamgroachalsocould be seenlearly
from the result othePost Hodest. It showed that there was a significant difference
in the studentsd writ i ntheComextual Tegchingho wer
and Learning approach atiteconventional appro&c with the mean difference of
13.61. Thus, blwas rejecteédind Hwhich statedi Ther e i s a signi fi ce
i n the student s 06ofrecount textbetwaen the students taughtt i n g
by usingheContextual Teaching and Learning approactddhose taught by using
the conventional approach to the eighghr ade st udents of SMP X))
was accepted.
4. AThere is a significant difference in
recount textbetween the students taught by ushngScienific approach and
those taught by usintipe Contextual Teaching and Learning approach to the

eighthgr ade students of SMP XX Yogyakart a.
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Based on the result of ANCOOMeéountt he st u
textswho were taught by using different@paches had significant differences.
However,referring toTable 11, the students' ability he writing of recount texts
who were taught by usinipe Scientific approach anthe CTL approachwasnot
significantly different, with the mean difference ofll. Therefore, the null
hypothesis (k) was accepted, and the alternative hypothesi$ \(lHich stated
AThere is a significant diff eofeenoone i n t he
textsbetween the students taught by ugh@Scientific approackand those taught
by usingthe Contextual Teaching and Learning approach to the eighéue

students of SMwaskEcte.ogyakartao,

C. Discussion

In this study, the researcher investigated the effectiveness of the Scientific
approach and Contextual Tdng and LearningCTL) approach inthe writing
classes at the eightirade students of SMP XX Yogyakarta. These approaches
theoretically were believed as the effective learning approaches. Therefore, the next
section discussed the findings to verify tineories of the effectiveness of the
Scientific approach an@TL approach in the teaching and learning processes.

Before giving the treatments, the pretest ssofethe students pointed out
t hat the studentsd | earni ngdanmaTahartoess ef f
(2015), the effective learning was achieved if 75% of students reach a
predetermined score of minimum criteria of mastery learnitdkdd. In this study,
the pretest scores of the students indicated that over 75% of students had scores

underthe predetermined value of minimum criteria of mastery learning, that is 75
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(see Appendix 5)This caused the low mean scores of the students which could be
seen in Table 7 that showed the mean scores of the pretest of three classes, that is
Class VIII A(51.23), Class VIII B (56.13), and Class VIII D (50.98). Therefore, it
could be concluded that the studentso | e:

After giving the treatments, the students were gierposttest to know the
effect ofthelearning approachesongh st udent sé achi ¢h@ement .
posttest score pointed out that over 75% of the students from class VIII A and class
VIII B had scores above KKM value, but from class VIII D only half of the students
got scores above 75 (sAependix 6). The man scoreof class VIII A was 88.56,
class VIII B had 89.67, and class VIII D got 74.94. It meant that the learning writing
of class VIII A usingCTL approach and class VIl B usitige Scientific approach
were effective, but the learning writing of clas$liVD using the conventional
approach was less effective.

Based on the data analysis result of ANCOVA in TablepMaluewas less
thanSig. levely (0.000<0.05), thus it proved that the students' achievemein in
writing of recount textsvho were taught by using the scientific approacb CTL
approach,and those taught by usirtge conventional approach had significant
differences. Thereforehé result ofPost Hoctest in Table 11 indicated that there
was a significant differ encereconnttextse st ude
who were taught by using the scientific approach and the conventional approach,
with the mean difference of I2. This was in line with the research result
conducted by Astuti (2015) who showed that the Scientific approach and the

conventional approach hake significant difference, with the mean difference of
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11.97. Therefore, the usetbi Scientific approaclwas more effective than that of
the conventional approach in teaching writingexfount texts

Furthermore, based on Table 11, the students' achievemietvimniting of
recount textsvho were taught by using the CTL approach and the conventional
appro&h was significantly different with the mean difference of 13.61. That was
similar to the study result of Hestiningrum (2013) which stated tthaiCTL
approach anthe conventional approach had a significant difference with the mean
difference of 13.4Hence, Muhlison (2011)statedthat the CTL was a good
approach than ne@TL. Thereforethe use ofhe CTLapproach was more effective
than that of the conventional approach in teaching writdegunt texts

Meanwhile, Table 11 also pointed out that theras not a significant
di fference i n t he thewritindg efmecourd texasehb wezev € me n t
taught by usinghe Scientific approach anthe CTL approach with the mean
differences of 1.11. Thus, it confirmed the research result of Syahid amatduh
(2015) who found out that there was no a significant difference of the effectiveness
betweerthe Scientific approach and the CTL approach, with the mean differences
of 1.16. t meant that the use ttfie Scientific approach was not more effective than
that ofthe CTL approach irthewriting classe®f recount texts

To sum up, the significant di fference
achievement ithewriting of recount texteamong the students who were taught by
using the Scientific approach aticonventional approach, attte CTL approach

andthec onventi onal approach. Wh dhewriting t he st
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of recount textsvho were taught by usintihe Scientific approach anthe CTL
approach did not show the significant difference.
Theoretically,the Scientific approach antthe CTL approachadhered to the

studentcentered approach. According to Rusman (201d¢ studentcentered

approachwa f ocused on the st udcdalddewloptieict i vi t i

whole potentialand the teacher wa a facilitator to guide them in learninghe
Scientific approach wawell designed for the students to develop their knowledge
and ability through the steps thie scientific approach, like observing, formulating

the problem, collecting andnalyzing data till cormunicating. Hosnan (2014)
agreedthat the use of the scientific approaghsexpected to be able to produce
independently students who know and understand about the various lessons and
also can find information from the various sowrceithout depending on
information from their teacher onlidence, Tangtal ( 2010) assumed
s c i e nthesdentificrapproach becomes magnetisnthimlearning as an easy
innovation to do.

The scientific approach avad verbalism concepti the learning activity
(Hosnan, 2014 It was becausehis approach had therinciple of the learning
process for the students from 'be informed' to 'actively find out' (Saef@ddin
Berdiati 2014).It was in line with thdearning theory underlyinthe Scientific
approachthatwasBr uner 6 s t he or ythe \edrners studiednc t e d
construcedtheir knowledge througthe cognitive processCognition wa the way

people acquire and process the knowledge from their thought &>2@43). Thus,

t

h
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the sudents couldactively find out the knowledgétough their own cognitive
process.

In thelearning writing, the Scientific approach assisted the students to participate
more actively in the teaching and learning process which deeélogh e st udent s €
affecton, skill, and knowledgeThiswas n | i ne wi th Oktarinads r
said thatheSci ent i fi ¢ approach could 1 mprove ¢
develop their characteristics aré@sponsibility. This was reinforced by the
statement of Rusam (2014) whcstatedthat the students had the opportunities to
promote their potential and creativity. In this study, initially the class situation was
very noisy, the students were passive learreerd the teacher could not control
them well. They everould not create a recount text and did not understand what
therecount text was.

However, after applyinghe Scientific approachwith some activities, they
were to bethe active learners, had mutual interaction among them, and could
produce a recount texwith the higher scores. As well as the learners were
participated physically and mentally in developing the knowledge (Sarwanti, 2016).
Hence, Kessler (1992) claimed science as a powerful approach. It is supported by
Hosnan (2014) who stated that theesnit i f i ¢ approach can pr ol
traits, express their thoughts, acquire satisfactory achievements, and have the
chance to train their writing ability. Therefore, in this stutlgould be said thdhe
use of the scientific approach is more efftive than that of the conventional

approach. It also confirms the research of Suharyadi (2013)stod (2015) that
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said this approach is more effective than the conventional approach or teacher
centered approach.

Moreover, the Scientific approach hasive steps, they are observing,
questioning, exploring, associating, and communicating (SaefuddBer&liati
2014). In this study, the steps thie implementation ofScientific approach were
listed in the lesson plans and were run well by the teachethanstudents (see
Appendix 2), thus the process tife teaching and learning writing could be
successful. Through tretagesof the application othe scientific approach, the
students could develop their knowledge during the learning through shiaeing
opiniors or theideas. They were participated actively to find out their knowledge
and to understand the lesson. In addition, in tegearchjn implementingthe
Scientific approach, the teacher had some obstacles at the beginning. Although the
researchr had trained the teacher, the teacher was still nervous and looked
awkward. Eventually, in the first meetintijye Scientific approach was not fully
implemented by the teacher, where the teacher still unconsciously mixed the steps
of implementation of thé&cientific approach to the conventional approach. This
was as revealed by the research results of Kartikawati (2015) which stated that it
was difficult for the teacher in understanding every step in the proceduties of
Scientific approach. However, atlsequent meetings, the teacher began to
understand the procedurestliog¢ Scientific approach and fully applied it during the
process of teaching and learning writing (see Appendix 11). Theretoze,

Scientific approachauldpr omot e t he iore(temtikbud®81lB mot i vat
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Besides the effectiveness of usthg scientific approachthe CTL approach
was also said as effective the Scientific approach ithe writing classeshe CTL
approach is based on the constructivist learning theory. This thesrgwpported
by Dewey andPiaget's theories (Hosnan, 2014 Dewey 6s study concl
what the students learn connected with their knowledge and environment, they
would learn better. It was added by Piaget who:gaid u man i nt ¢heacti on
envibmment o6 (Pardjono, 2002, pg. 172). The
the learners actively built up their knowledge throumgkractions and experiences
with others. The learners actively constructed information and created their own
knowledge from thir experiences. Therefore, Satriani and Emilia (2012) said that
the students | earn through O0experiencing:
As stated by Saefuddiand Berdiati(2014), this approach releaséue
students from boredom and produced tearners who lovedhe environment.
Hosnan (2014) definetthe CTL approach as theoncept of learning thasaisted
the teacher to relate the materialthe students’ real situation. Hendee CTL
approach wa the approach used in the teaching and learning process tthéelp
students connecting the material being learned to their real life by experiencing,
thus they could apply their knowledge to the environment. Hehe€; TL was
trusted that it coulaffectively associatthenew knowl edge to t he st
(Satriani & Emilia, 2012).
Similar to the Scientific approachthe teacher also had a bit difficulty in
applying the CTL approach. tAfirst, the teacher occasionally still usede

conventional approach and the teacher was still as the informer, and it caused the
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learning condition was a little bit stiff and tens¢éowever, as time goes by, the
teacher was getting used to applying the CTL approach in the writing classes, and
the situation and condition were more interesting and fun. Hence, the use of the
CTLapprach was able to change the teacherds
It was confirmed by the research of Ekowati et al. (2015) who found out that the
use of the CTL caused the alternation of the teacher as the active and creative
facilitator and meigtor

Furthermore, e use of theCTL alsocould develop communication skills,
and promote selfonfidence and creative thinking of the students. For instance in
this study, at the beginning of the meeting, only a few of the learners were active,
while the others looked passive during the learning writing process. They still
depended on the information from the teacher only. Nevertheless, at the next
meetings, the students started to be motivated and engaged actively in the writing
activity, andthey triedto create their own writinglt corresponded to one of the
advantages of the CTL approach, that is involving the learners in the learning
writing activities(Satriani and Emilia, 2012). Other than that, the students also had
mutual interaction among teackstudents, studentstudents, and students
material. It wa in line with Satriani and Emilia (2012) who fouodt thatthe use
of theCTL approach made the learners participateti@writing class and hegd
them to communicate with others.

Moreover Hestiningrum (2013) stated thtae CTL approach constructed the
studenté i nt er est t ohadameaningful fearmingliheesuccesdiue m

learning was perceived if the learners could apply and implement their knowledge
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in the reality of life. In his study, during the application of this apprqaitte
students hadhe courage to start interacting with other students and tended to be
more active compared to when the teacher tisedonventional approach before.
Hence, the use othe CTL approach wsa more effective than that of the
conventional approach e writing classes of recount texts verified the result
of Muhlisonds st udheCTL2agprbachwasettertreatrort e d t h e
CTL as the conventional approach. It also confirmedréselt of the study of
Ekowatiet al (2015) who concludedthtite CTL appr oaches af fectec
activities and motivation improved, and also they could master the material.
In this study, the results of the use tbe Scientific approach anthe
Contextual Teaching and Learning approach brought the insignificant difference.
The insignificant difference was not only found on the students' achievement but
al so on the studentsd affection during
Appendices 5 ah6). As known that the scientific approach #melCTL approach
were said as the effective approach where each of them has their own strengths. The
results otthisresearch proved the statement of Kessler (1992) who claimati¢hat
science is thpowerfu approach. It is because the scientific approach can promote
the | earnersdéd traits, express their thou
have the chance to train their writing ability (Hosnan, 208#&rwards the results
of this study als@roved that the CTL approach was a trusted approach to involve
the learners more active and to develop their skills (Bekat.,2009).The CTL
approach was alsthe effective approach to associate and to prortieaew

knowledge and ability for the studshlife (Satriani and Emilia, 2012)herefore
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the use ofthe Scientific approach anthe CTL approach wasndeed proven
effective applied inhewriting classesThus the use of the scientific approach was
not more effective than that of the CTL apprio@n writing of recount texts.

Unlike the Scientific approach anthe Contextual Teaching and Learning
approach, the conventional approach which is based on the teaciered
approach was less effective to tedlobwriting of recount text. Liugt al (2006)
agree thatthe conventionhapproach was based on behaigbtheory, in which
the learners will be active if they are given stimulus by the teadhsnawati (2006)
said thatthe use of the conventional approach that refetoetthe behaviorism
principles made the teacher as the only one source of learning. This approach did
not have particular steps in its implementation. In practice, the teacher only used
the textbooks and natéLi, 2016). As said byHarsono (2006) this approach had
the minimd activity where the students only samnd listered to the teacher. For
instancein this study, the teacher came to the class and explained the material, then
the learners only listened, imitated, and rewrite into their notebooks what the
teacher said androte on the whiteboardnd also they did some tasks given to
them.Hence Harsono (2006) called it witthet er m 61 t each, you | i
oneway communication only fronthe teacher to the students, and the students
were not involved in the leaing actively (passive learner), thus the learning
writing was less meaningful for them. Thua this researchonly half of the
studentsd achievement i n the conther ol cl a
conventional approach were successful. Tleegfthe use othe conventional

approach was less effective to teslmbwriting of recount texts
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Moreover, Schon in Kompa (2012) explained that the implementatitire of
conventional approach (e.g. drillecay and memorized the lesson) caused limited
sudent sd knowl gldngoa (2004) calletecdnventioralrapproach
as the habit formatiorHence, the effect of its application certainly produced the
students who becantke passive learners becausélid not give the room for the
studentsd share antb exchangeheideas and knowledge with other students. In
reality, the students need practice rather thantsand listeed to the teacher
(Zohrabiet al, 2012) Therefore,Ahmed (2013)statedthat the students need
rooms for their persai growth.

On the other hand, the positive side using the conventional approach lay on
the teacher who entirely controlled the class and activitigsewrderly fashion
(Al-Z u 6 b e ,. ThisGtat@nent was in contrast with the reality of this study
wherdoy during the process of teaching and learning writing, the students were very
noisy and the class situation was difficult to manage by the teacher. When the
teacher explained the material, the students just tools ootevhat the teacher
wrote on the wh#board. Then, when the teacher instructed them tdhdo
assignment, they disturbed with each other. Therefore, the result indicated that the
use ofthe conventional approach was less effective to teach writing. It was in
agreement with Kompa (2012) wharhed thathe conventional approach was an
inefficient approach to solvthe problems in education, and it was contraryhe
active learning concept. It also was supported by Zoheakal (2012) who
mentioned that the conventional approach which esipbd on teacherentered

approach was noffecient compared to the studeo¢ntered approach.
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In a nutshell, the teaching and learning writing required the creative teacher
and the active learners. The creative teacher surely chose and used a gauyl learni
approach to make the students interested and wanted to learn writing. It also needed
the special procedures to teach the learners in the writing classes, like the steps
offered by the Scientific approach and the Contextual Teaching and Learning
approachThe selection ofheappropriate approach in the writiotassesaffected
the stu@ n t siévenemt nd behavior. The use of the SA and CTL that were
principled to the studesttentered approach affected the students in developing their
whole abilities ad potential through the meaningful and useful activities, such as
building and exploring the knowledge, and also exchanging and sharing the ideas

and opinions, thus their knowledge would be more worthwhile for their life.

D. Limitation of the Study

There wee several limitatios in this study. Firstly, the instruments used to
coll ect data were | imited to the assessrt
which were conducted befownd after thereatments in each class. Then, the
students' mood ithelearnirg writing was difficult to predict, and that was beyond
the reach of the researcher to control it. WihefEnglishsubjectwas the last lesson
of that day, the students' spirit descended, then the teacher had to always encourage
and motivate them ithe learning writing. Another limitatiorwas the research
which was only focused orthe writing classes ofecount textdor grade VI
students of SMP XX Yogyakarta with two experimental classes and one control
class. Finally, the researcher could not recatly the process aheteaching and

learningwriting because it caused the unnatural situation in the class.



CHAPTER V

CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS

This chapter provided three sabapters, namely conclusions of the research,

implicationsof the research, and suggestiofisey were presented as follows.

A. Conclusiors

The conclusions of this study were drawn based on the formulation of the
problens and the objectives of the study as formulated in Chapter I. This research
has eplored how theeffectiveness of th&cientific approach anthe Contextual
Teaching and Learnin@TL) approach inthewriting classes.

The results showed that the students' achievemeahemriting of recount
textswho were taught by usinthe Scientific approachthe CTL approach, and
those taught by usinfpe conventional approach yielddide significantly different
results. The significant differences were found on the students' achieverttent in
writing of recount texd between the learners who were taught byngighe
Scientific approach anthe conventional approach, and also between them who
were taught by usinthe CTL approach anthe conventional approach. Whereas,
the students' achievementtire writing of recount texd who were taught by using
the Scientfic approach anthe CTL approach had no significant difference.

I n conclusion, there are significant
in the writing of recount texd among the students taught by usthg Scientific
approach an@€TL approach, anthose taught by usindpe conventional approach

to the eightihlgrade students of SMP XX Yogyakarta. Then, the uslee8cientific

88
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approach was more effective than that of the conventional approdevimiting
classe®f recount texts. Next, the usetbE CTL approach was more effective than
that of the conventional approach in writiolgsses of recount textginally, the
use ofthe Scientific approach was not more effective than thet@€TL approach

in thewriting classes ofecount texts.

In anutshell, through some special stages which could assist and guide the
teacher and the learners in thating classesthe use othe Scientific approach
andtheCTL approach were indeed effectiveusein thewriting classesTherefore,
in this researchthe Scientific approach amide Contextual Teaching and Learning
approach were the effective approachebd@writing classes at grade VIII students

of SMP XX Yogyakarta.

B. Implications

The results of this researghovidedthe information of the effeateness of
the Scientific approach antthe Contextual Teaching and Learning approacth
writing classes. The use of these two approaches can assist the teacher and the
students in therocess oteaching and learningriting. These approaches also
accanmodatethe st udent s 6 ethegleamiegmeriting. Hénce, the
Scientific approach andhe CTL approach affected the studes 6 l earning
achievement. Morear, the Scientific approach atiteCTL approach also brought
a good i mpact ocess in leaing,sas well e thased leasning

approacheencouraged and motivated ttedentsn learning.
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C. Suggestions

The teachers should choose appropriate learning approach in widssgs
like the Scientific approach athe Contextual Teaching a@nLearning (CTL)
approach. These two approaches should be implemented continuously by the
teachers/educators in teaching because those approaches had good inpacts on
students' learning process and their achievements. By apgly;&cientific
approachand the CTL approachthe process of teaching and learnirggmore
focuedon t he student s 6 becante more activeeand cteativema k et
as well ashave higher order thinking skills.

The next researchers are suggested to develop further retgarding the
implementation othe Scientific approach anithe CTL approach irthe education
field to explore their effectiveness to other variables such as interest or motivation,
and to different subject materials or scopes. Then, another researchee aaher
data collection techniques, such as questionnaire; thus, the results of the study can
be more comprehensive to generalize the advantagies®¢ientific approach and

the CTL approach.
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Appendix 1. Research Schedule

RESEARCH SCHEDULE AT SMP XX YOGYAKARTA

Day and Date Time Activitie s Classes
Sat, Mei &', 2017 9.25-10.45 8A
. 09.25i 10.45 Pretest 8D
h

Mon, Mei 8", 2017 10.451 12.05 3B
. 07.00i 08.30 8B
Tue, Mei ¢, 2017 11.401 13.00 | Meeting 1 8D
Wed, Mei 167, 2017 08.30i1 09.50 8A
Sat, Mei 18, 2017 9.25- 10.45 8A
. 09.25i 10.45 | Meeing 2 8D

h
Mon, Mei 18", 2017 10.451 12.05 3B
. 07.00i 08.30 8B
Tue, Mei 18, 2017 11.401 13.00 | Meeting 3 8D
Wed, Mei 17, 2017 08.301 09.50 8A
Sat, Mei 28', 2017 9.25-10.45 8A
. 09.25i 10.45 | Meeting 4 8D

d
Mon, Mei 22¢, 2017 10 451 12.05 3B
. 07.00i 08.30 8B
Tue, Mei 2%, 2017 11.401 13.00 | Meeting 5 8D
Wed, Mei 24", 2017 08.301 09.50 8A
Sat, Mei 21, 2017 9.25-10.45 8A
. 09.25i 10.45 | Meeting 6 8D

h
Mon, Mei 29", 2017 10 451 1205 3B
. 07.00i 08.30 8B
Tue, Mei 30, 2017 11.401 13.00 | Meeting 7 8D
Wed, June 3 2017 08.30i1 09.50 8A
Sat, June's, 2017 9.25-10.45 8A
09.25i 10.45 | Meeting 8 8D
Mon, June 8, 2017 10.457 1205 3B
07.00i 08.30 8B
Tue, June 8, 2017 11.401 1300 | Meeting 9 8D
Wed, Junet?, 2017 08.30i 09.50 8A
Sat, June 10 2017 9.25-10.45 8A
09.2571 10.45 Posttest 8D
Mon, June 1%, 2017 10.457 12.05 35
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Appendix 2a. Lesson Plarfor the Experimental Group
Contextual Teaching and Learning Approach

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP CTL)
Sekolah : SMPXX YOGYAKARTA
Mata Pelajaran : BAHASA INGGRIS
Kelas/Semester SVIIL 2
Pertemuan ke 12
Alokasi waktu : 80 Menit
Materi Inti : Recount Text
Tema : Simple Past Teng®egular & Irregular).
Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengungkapkamakna dalam teks tulfsngsional dan es@endek sederhana
berbentukrecountuntuk berinteraksi dengaimgkungan sekitar

KOMPETENSI DASAR:

1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

2. Mengungkapkan makna dan langkah retorika dadsei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar berbergodunt.

l. TUJUAN PEMBELAJARAN

Pada akhir pembelajaran siswa diharapkampu memahansimple past

tenseyegular dan irregular Verb.
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. INDIKATOR
1 Mengidentifikasi ciriciri kalimat Simple Past Tengeegular dan
irregular Verb
1 Menyatakan dan meiskantindakan/kejadian yang dilakukan/terjadi

di waktu lampau.

.  MATERI PEMBELAJARAN

SIMPLE PAST TENSE

Simple pasttensedipakai untuk menjelaskan
peristiwa atau kejadian yang terjadi beberapa saat
yang lalu atau pada masa lampau.

Dalam penyusunan kalimsimple past tensesobat
harus menggunakdata kerja (Verb) bentuk ke

.

Rumus/struktur teks

Jenis Rumus Contoh
Kalimat
Positif (+) S+V2 You cameto my party.
S + was/were She was here yesterday.

Negative {) | S +did + not + V1 | You did not cometo my

party.
S + was/were + no{ She was not here

yesterday.

Interogatif (?)| Did + S + V1? Did youcometo my
pary?

Was/Were + S + | Was she here yesterday?

e. 2
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Sering kali past tense diikuti dengegterangan

waktu yang jelas, seperti: this afternoon, yesterday,

last week, four years ago, five years ago, dan lain

lain.

Chart: Past Tense Verbs

Regular Verbs

Regular Verbs
Regular Past Past
Verkb Tense Participle
accept accepted accepted
add added added
afford afforded afforded
amuse amused amused
amrange amanged amanged
attach attached attached
attack attacked attacked
batile battled battled
bake baked baked
belong belonged belonged
blush blushed blushed
bolt bolted baolted
bounce bounced bounced
call called called
cough coughed coughed
camp camped camped
care cared cared
cheer cheerad cheerad
check checked checked
delay delayed delayed
delight delighted delighted
develop developed developed
dust dusted dusted
earn earnad earnad
face faced faced
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fade
fence
filim

fire

fold
hand
handle
harm
hug
manage
march
measure
nast
plan
plant
paolish
race
radiate
scratch
spail
subtract
squesze
talk
undrass
wvisit
wWiork

faded
fenced
filmed
fired
folded
handed
handled
harmed
hugged
managed
marched
measured
nasted
planned
planted
polished
raced
radiated
scratched
spoiled
subtracted
squesezed
talked
undressed
visited
worked

faded
fenced
filmed
fired
folded
handed
handled
harmed
hugged
managed
marched
measured
nested
planned
planted
polished
raced
radiated
scratched
spaoiled
subtracted
squeszed
talked
undraessed
wisited
wiorked




Irregular Verbs

Irregular Werbs

Irregular
Werks

arise
awake or
awakaened
be or was
begim
bend
breed
boild
burst
cast
choose
come
cost

out

deal

drivve
drink

=at

hit=1-1

Ty

hand feaed
handwrite
hide

- -
kasp

lay

leanse

lie (down)
losa
make

Past

Past

Tense Participle
E=Lr=1 SrsEn
Sriekonag Swsken
wwerne beam
began begun
bent bent

bred bred

bl built

burst burst

cast cast
chose chosemn
came Come
cost oSt

cut cut

dealt dealt
drores drivern
drank drundk

ate saten

flad flad

Flawr Tl
hand fed hand fed
handwrote handwritien
hicd hidd=n
Infenscund intenesound,
kapt ke pt

laid laid

laft heft

lay Iain

lost lost

made made

owbdrinee
partaks
put
it
ress o
rimg
rum
=ard
shakea
shied
=ing
slaap
speak
=pim
=wwirm
tesch
up=ek
wesr
Wi
wwirec]
wwrite

poisdid,
outdrowe
partook
put
E=10 4
ressd
rang
r=m
=ant
shook
shied
=arng
slept
=pohke
Spun
Swwan
t=ught
up=ek
wore
MO
e ol
wwriorhe

outdrirvemn
partaks=n
put
oLeit
ressd
rUng
rum
=ant
shakan
shied
=ung
=slept
=spokaen
=pun
ST
t=ught
up=et
WO

L =1g
v reo]
wwritbem

PENDEKATAN PEMBELAJARAN

PendekataContextual Teaching and Learning:

PemodelanNlodelling)

Bertanya (Questioning)

Masyarakat Belajar (Learning Community

Konstruktivisme(Constructuvism)

a
b
c. Menemukan (Inquiry)
d
e
f.

Penilaian Sebenarnya(thentic assessment
g. Refleksi Reflection

KEGIATAN PEMBELAJARAN

MEETING 2
a. Kegiatan Pendahuluan (10 menit)

1. Mengucapkan salam dan berdoa

2. Siswa merespon pertanyaan guru tentang kehadiran




3. Guru mengingatkan pelajaran sebelumnya.

4. Menginformasikan tujuan pembgsandan mengaitkannya dengan

kehidupan sehahari siswa, sertanemberikan motivagpentingnya

bahasa Inggris dalam kehidupan.

b. Kegiatan Inti (60 menit)
1. Modelling

Siswa difasilitasi gambar melalui LCD
G: What is that?

S: fried rice, sir.

G: Who did eat fed rice this morning?
S: (No one)

G: So, did you have breakfast?

S: Yes sir, havebreakfast.

G: What did you eat?

S: leatbread drink tea,so on

2. Questioningdaninquiry

Siswa memperhatikan slide LCD, dan guraemberikan
pertanyaarpertanyaan yang m#asilitasi siswa untuk
menemukamlefinisi, tujuan, dan formula dagimple Past Tense
Siswa memperhatikan dan menyimak contoh past tense dalam
kalimat.

Mnekatf ri ed ricaebridad (R¢edl

G: ada dua kalimat, kalimat 1 dan 2. Dari kedua kalimedda

yang ingin ditanyakan?

S: kenapa kalimat 1 menggunakan 0e
G: ada yang bisa menjawab pertanye
Oated?

Siswa diminta untuk membuka kamus.

S: Oated it V2 dari oOeatdo pak.

G: iya jadi Cat edarnit udband ukahgmapr

6sudah. o6
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Jadi ini yang disebut dengan kalinpatst tens¢ a i untuk 6
menjelaskan peristiwa atau kejadian yang terjadi beberapa saat
yang lalu atau pada masa lampau
Siswa bertanya mengenailHaal yang belum dipahami.
S: bagaimaa cara menulikalimainya pak?
G: perhatikan 3 kalimat berikut ini: (pada layar LCD)
| atefried rice =>S+V2+0
| did not eaffried rice => S + did not + O
Did youeatfried rice? =>Did + S + V1 + O?
G: Untuk perubahan V1 ke V2 itu untuk berkaditi, karena ada
Verb yang regular dan irregular.
S: apa itu pak??
G: oO6cookeddé -dmankdr ({pada | ayar LCI
Menurut kalian, yang mana yang merupakan regular verb?
S: siswa merespon
G: (Guru memberi contoh pada layar LCD)
Kenudian, beberapa sia membuat sebuah kalimat past tense
dari sebuah gambar pada layar LCD,
Gambar: STUDY
S.1: (siswa merespon)
Gambar: ANGRY
S.2: (siswa merespon)
G: Jadi, untuk kata sifat seperti ANGRY ini menggunakan tobe.
Jadi selain kata kerjead.(\Ve&&Gub)u i ni
memberi contoh pada layar LCD)
Siswa diberikan sebuah contoh teks recount sederhana berbentuk
diary pada layar LCD.
Siswa menyebutkan yang merupakan kalimat past tense dan
mengidentifikasi kalimat tersebut.
Setelah itu, siswa menyiapkan satu Ketga dan membuatnya

kedalam sebuah kalimat past tense (kejadian yang mereka alami).
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Masingmasing siswa menyampaikan kalimatnya didepan teman

teman secara lisan.

3. Learning CommunitganConstructivism

Secara berpasangan, siswa mengerjakan Task 1, dinsavea s
melengkapi kalimakalimat dengan kata kerja yang tepat.

Siswa mendiskusikan hasil didepan kelas, dan siswa lain saling
memberikan respon ataupun masukan.

Guru memperhatikan dan menilai keaktifan siswa, serta

memberikan Kklarifikasi/umpan balik jikaldituhkan.

4. Authentic assessment

Selama pembelajaran berlangsung, guru menilai siswa melalui

aktivitasaktivitas yang diberikan oleh guru.

5. Reflection

Siswa melakukan refleksi tentang apa yang telah dipelajari hari
ini.

Guru dan siswa mencoba menghubungkannge@ahuan
sebelumnya dengan pengetahuan baru.

G: Jadi gimana? Sudah paham ya tentingple Past Ten8e

S: sudah pak.

G: jadi past tense digunakan untuk apa?

S: untuk menyatakan kejadian dimasa lampau.

G: iya betul sekali. Contohnya?

S: (siswa merespon)

G: sudah bisa ya sekarang menggunakan past tense dalam

kehidupan sehahari.

c. Kegiatan Penutup (10 menit)

Siswa bersamaama menyimpulkan pembelajaran hari ini.

Siswa diberi tugasntuk mewawancarai salah satu anggota keluarga
mereka mengenai kegiatan/kegdiyang dilakukan/dialami

Siswa dikondisikan agar mempelajari /membaca materi untuk

pertemuan berikutnya
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- Siswa dan guru menutup pelajaran hari ini dengan bernyanyi bersama

dan memberikan salam

VI. SUMBER BELAJAR
Media : LCD, picturesPPT
Source ‘InternefBuku O6Engl i s

Schrampfer Azar

VII. PENILAIAN
a. Penilaian Proses
Penilaian Kelompok

h Grammar o by

Kriteria Keterangan
sudah belum
1. MenulisV1 dan V2

b. Penilaian sikap (terlampir)

c. Penilaian Hasil

Indikator Pencapaian Penilaian

Kompetensi Teknik Bentuk Contoh Instrumen
A Mengidentifikasi ciriciri Tulis Kalimat |- Complete the sentences w|
kalimat Simple Past Tense Rumpang | the words in parentheses.

(regular dan irregular Verp -

Write the past tense of ea
verb to complete th
crossword

a. Kunci Jawahln: terlampir
b. RubrikdanPedoman Penilaian:

Penskoran Jawaban dan Pengolahan Nilai
1.Jawaban yang benar diberikan skor
2.Jawaban yang salah diberikan isko

Yogyakarta Mei 2017
Guru Mata Pelajaran
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RENCANA PELAKSANAAN PEMBELAJARAN

(RPP CTL)
Sekolah : SMPXX YOGYAKARTA
Mata Pelajaran : BAHASA INGGRIS
Kelas/Semester VI 2
Pertemuan ke :6dan7
Alokasi waktu : 80 Menit
Materi : Recount Text
Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengurgkapkanmakna dalam teks tulitingsional dan esgiendek sederhana
berbentukrecountuntuk berinteraksi dengaimgkungan sekitar

KOMPETENSI DASAR:

1.

Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana
dengan menggunakan ragam bahaba secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengamtikungan sekitar berbentucount.

TUJUAN PEMBELAJARAN

Pada akhir pembelajaran siswa siswa diharapkan dapat mengungkapkan
maknadan langkah retorika dalamsei pendek sederhana secara akurat,
lancar, dan berterima unterinteraksi dengan lingkungan gek dalam

teks berbentukecount

INDIKATOR
1 Mengidentifikasi informasi dalam teks monolegcount
1 Menganalisis language features teks recount
1 Menganalisis sruktueksrecount

MATERI PEMBELAJARAN
1) Generic Structure of Recount Text:
a. Orientation: In thisstage, the text starts by describing who the story
is about, where it is situateand when the events occurradh¢, when,
what, wherg
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b. Events: The writer must retell the events in a logical time sequence
so that the reader can follow them easily. Evets described in
series.

Event 1:
Event 2:
Event 3:
c. Re-orientation (optional} The closure of the eventsaly how you felt
2) Language features:

- Using past tense and actiouerbs e.g. | went to the mall, climbed,
visited, etc.

- Conjunction and time connectesis to sort the events.g. but, and,
then, after that, next, finally, etc.

- Adverbsand adverbial phraseds to express the place, time and
manner, e.g. on sunday, last week, at school, quickly, etc.

3) Contohi contoh teks Recount yang berkaitan dengamatd Per s on a |

Recount o.

IV. PENDEKATAN PEMBELAJARAN

Pendekatan Contextual Teaching and Learning:
PemodelanNlodelling)
Bertanya Questioning
Menemukan lqquiry)
Masyarakat Belajalgarning Communify
Konstruktivisme(Constructuvism
Penilaian Sebenarnyathentic assessmegnt
Refleksi Reflection

@™ 0oo0oTy

V. KEGIATAN PEMBELAJARAN
MEETING 6
a. Kegiatan Pendahuluan(10 menit)
- Mengucapkan salam dan berdoa
- Guru mengabsen kehadiran siswa

- Memberikan motivagpentingnya bahasa Inggris dalam kehidupan
- Guru mereview pelajaran pagartemuan sebelumnya.

- Menginformasikan tujuan pembelajardan mengaitkannya dengan
kehidupan sehahari siswa.
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b. Kegiatan Inti (60 menit)
1. Modelling

- Guru menampilkan sebuabntohteks recount di layar LCD

- Siswa menyimak sebuah contoh teksountdan slah satu siswa
membaca teks tersebut

- siswamenyebutkarnformasi yang ada dalam teks tersebut

2. Questioning and Inquiry

- Kemudian siswa memperhatikan contoh LF dalam te&sunt.

G: so,previouslywe had learned about past terfdew, who can
show ughe smplepast tenssentences this text?
S: (siswa menjawab)
- Siswa menanyakan hdlal yang belum dipahami.
SSPak, laktgeafa dpfterthab apakah ter masuk
LF teks recount?
G:Now,look at the text |(agurandeme oun |
Gftert h pdndso on.
- Setelahnya, siswa memahami LF dalam teks recount.
3. Learning Communitand Constructivism

- Siswa secara berpasangan mengerjakak Ta

- Dari Task 1 tersebut,setiap pasanganmenganalisisLF teks
recount.

- Guru berkeliling untuk memantau wi@ dalam mengerjakan
latihan yang diberikan.

- Kemudian, siswa mekgmunikasikan hasil temuan/jawabannya
didepan kelas dan siswa lain diminta untuk memberikan
tanggapan.

- Guru memberikan koreksi jika diperlukan.

- Setelah itu, gurdan siswa membahas LF bersam

- Siswa menanyakan hhhl yang belum dipahami.

- Masih pada teks Task 1, guru menampilkan teksunt tersebut
pada layar LCD
G: look at this textTeks ini dibagi menjadi tiga bagian. Coba di
lihat pada buku cetak kalian, di awal ada apa disana?

S: Pendhuluan Qrientation

G: ya setelah pendahuluan?

S: isi (Event$ dan penutup (Rerientation)

G: coba perhatikan teks berikut. Apakah disana ada pendahuluan,
isi dan penutup? Yang mana?

S: (siswa menjawab)
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G: di dalam teks recount mereka disebut sebaggn@tion,
events, and rerientation, atau disebut sebagai generic structure
teks recount.

- Siswa menanyakan hhhl yang belum dipahami.

- Kemudian, siswa menentukan generic structure aariohteks
tersebut secara lisan.

4. Learning Community and Constriagsm

- Masih dengan pasangan sebelummsiawa menganalisis dan
menentukan language features dan generic structure dalam text
(Task 2)

- Kemudian siswa menyampaikan hasil kerja mereka didepan
siswa lainnya. Siswa diminta untuk mengoreksi/menanggapi hasil
kerja teman kelompok lain. Guru memberikan penjelasan jika ada
yang kurang tepat.

- Siswa menanyakan hhhl yang belum dipahami.

- Guru dan siswa kemudian mendiskusikan jawaban bersama.

5. Authentic Assessment

- Selama pembelajaran berlangsung, guru sekaliguslansiswa

melalui aktivitasaktivitas yang diberikan oleh guru.
6. Reflection

- Guru memberikan refleksi kepada siswa tentang apa yang telah
dipelajari hari ini.

- Guru mencoba menghubungkan pengetahuan sebelumnya
dengan pengetahuan banereka.

- Siswa diberi R untuk mewawancarai salah satu anggota
keluarga tentang kejadian yang mereka alami, dan ditulis dalam
bentuk teks recount.

c. Kegiatan Penutup (10 menit)
- Guru meninta siswa untuk mempelajafimembaca ntari untuk
pertemuan berikutnya
- Guru dan siswa menyimgkdn pembelajaran hari ini
- Guru menutup pelajaran hari ini dan memberikan salam

MEETING 7

a. Kegiatan Pendahuluan(10 menit)
- Mengucapkan salam dan berdoa
- Guru mengabsen kehadiran siswa

- Memberikan motivagpentingnya bahasa Inggris dalam kehidupan
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- Guru sedikitmereview pelajaran pada pertemuan sebelumnya.

- Menginformasikan tujuan pembelajardan mengaitkannya dengan
kehidupan sehahari siswa.

b. Kegiatan Inti (60 menit)
1. Modelling

Guru menampilkan sebuah video singkat kepada siswa melalui
LCD

Kemudian, siswa nreeritakan kembali isi video tersebut.
Kemudian, secara lisan siswa menyebutkan generic struofare
Siswa menanyakan khhkl yang belum dipahami.

2. Questioning and Inquiry

Siswa menyimak sebuah contoh teks recount

Siswa mengidentifikasi LF dan GS teksstbut.

Kemudian, dari teks tersebut guru mengaitkannya ke kehidupan
siswa

G: siapa yang pernah ikut camping?

S: (siswa merespon), SO0 oné

3. Learning Community and Constructivism

Siswa membentuk kelompok vyang terdiri dari-54
orang/kelompok

Siswa diberi bebapa potongan gambar acak, kemudian
diurutkan menjadi urutan yang benar (Task 1).

Selanjutnya, siswa membuat sebuah teks recount singkat
mengenai gambar tersebut, dengan menggunakan LF dan GS
yang benar.

Kemudian, masingnasing kelompok membacakan karangan
mereka, dan saling memberikan tanggapan, saran, mapun
tambahan infromasi.

Guru mengawasi, menuntun, dan memberikan Kklarifikasi jika
diperlukan.

4. Authentic Assessment

Selama pembelajaran berlangsung, guru sekaligus msisivea
melalui aktivitasaktivitas yang diberikan oleh guru.

5. Reflection

Guru memberikan refleksi kepada siswa tentang apa yang telah
dipelajari hari ini.

Guru mencoba menghubungkan pengetahuan sebelumnya
dengan pengetahuan banereka.
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- Siswa diberi PR untuk mewawancarai salah satu anggota
keluarga tentang kejadian yang dialami, dan ditulis dalam bentuk
teks recount sederhana.

C. Kegiatan Penutup (10 menit)
- Guru dan siswa menyimpulkan pembelajaran hari ini
- Guru meninta siswa untuk mempelajaimembaca ntari untuk

pertemuan berikutnya

- Siswa diberPR untuk mewawancarai pengalaman salah satu anggota
keluarga mereka dan membuatnya kedalam sebuah teks recount.

- Guru menutup pelajaran hari ini dan memberikan salam

VI. SUMBER BELAJAR
Media : LCD, PPT, video, pictures, buku cetak
Source . Internet
VII. PENILAIA N
a. Penilaian Proses
Penilaian Kelompok
o Keterangan
Kriteria
sudah belum
1. Menentukan Langauge featurg
2. Menganalisis Generic Structur
b. Penilaian sikap(Terlampir)
c. Penilaian Hasil
. , Penilaian
Indikator Pencapaian
Kompetensi Teknik | Bentuk | Contoh Instrumen
1 Mengidentifikasi Tulis Lisan Telling about what this text?
informasidalam teks
monologrecount
f Menganalisis language Isian Analyze the language feature
features teks recount of the text bew!
Read the text carefully and
determine the generic structur
of the text!
Karangan
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1 Menganalisis sruktueks
recount

Sort these pictures into correg
order. Then, based on the
pictures, create a simple
recount text.

Rubrik Penilaian:

oo

c. Pedoman Penilaian:

Kunci Jawaban: terlampir

Generic Strudure Skor
- Orientation 1
- Event 1
- Reorienation 1

Nilai = (skor siswa : 3) x 10

No Criteria -
Name ATB lC I DIE Nilai

1.

2.

3

e

Keterangan:

A: Content (max 2b

B: Organizationmax 25

C: Language Use (max 25
D: Vocabuary (max 15)

E: Mechanics (max 10)
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Appendix 2b. Lesson Plarfor the Experimental Group
Scientific Approach

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP SA)
Sekolah : SMPXX YOGYAKARTA
Mata Pelajaran : BAHASA INGGRIS
Kelas/Semester SV 2
Pertemuan ke 2
Alokasi waktu : 80 Menit
Materi Inti : Recount Text
Tema : Simple Past Teng®egular & Irregular).
Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengungkapkan makna dalam teks tulis fungsional dan esai pendek sederhana
berbentuk recount untuk berinteraksi dengan lingkungan sekitar

KOMPETENSI DASAR:

1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana
dengan menggunakan ragam baha$ia secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

2. Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengdimgkungan sekitar berbentu&count

TUJUAN PEMBELAJARAN
Pada akhir pembelajaran siswa diharapkampu memahansimple past
tense, regular dan irregular Verb
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. INDIKATOR
1 Mengidentifikasi ciriciri kalimat Simple Past Tengeegular dan
irregular Verb
1 Menyatakan dan mehskantindakan/kejadian yang dilakukan/terjadi
di waktu lampau.
lll.  MATERI PEMBELAJARAN
SIMPLE PAST TENSE

Simple past tensalipakai untuk menjelaskan
peristiwa atau kejadian yang terjadi beberapa saat
yang lalu atau pada masa lampau.
Dalampenyusunan kalimaimple past tensesobat
harus menggunakdata kerja (Verb) bentuk ke

Il.

Rumus/struktur teks

Jenis Rumus Contoh
Kalimat
Positif (+) S+V2 You cameto my party
S + was/were She was here yesterday.

Negative f) S +did + not + V1 | You did not cometo my

party.
S + was/were + no{ She was not here

yesterday.

Interogatif (?)| Did + S + V1? Did youcometo my
party?

Was/Were + S + | Was she here yesterday?

e. 2
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Sering kali past tense diikuti dengiegterangan

waktu yang jelas, septi: this afternoon, yesterday, last

week, four years ago, five years ago, dan-lain.

Chart: Past Tense Verbs

Regular Verbs

.

Regular Werbs Tade Taded Taded
Regular Past Past Tence Tenced Tenced
Werk Tense Participle Fillm fillmed filmed
accept accepted accepted fire fired fired
add added added fold folded folded
afford afforded afforded hand handed handed
amuse amusead amused handle handled handled
arrange arrangead arranmnged harm harmed harmed
attach attached attached hua hugoed hugged
attack attacked attacked manage managed managed
battle batiled batiled march marched marched
bake baked baked measure measured measursed
belona belongsd belongsd nest nested nested
blush blushed blushed plan plannaed planned
baolt bolted bolted plant planted planted
bounce bounced bounced polish polished polished
call called called race raced raced
coualy coughed coughed radiate radiated radiated
Camp camped camped scratch scratched scratched
care cared cared spoil spoiled spoiled
cheer cheerad cheerad subiract subiracted subiracted
check checked checked squesze sSquesrFred squeszed
delay delayed delayved talk talked talked
delight delighted delighted undress undressed undressed
dewelop dewveloped dewveloped wisit wisited wisited
dust dusted dusted wwork worked wworked
earn earnad earnmnad
Tacs Taced Taced
Irregular Verbs
Irregular Werks oiscie il rwiiotatal NN
Irregular FPast Fast orbod rineee oourbolrore e ok ey
e rike Tenmnse Participl= partaboe partock partakk=n
E=Tg =0 = E=LE=] =1 E=Tg == Pt Pt ot
Ewrmbe or  Swwolkle or it it it
Ewesm bkeenaed awwskloemeo = b= ‘:‘:«sd ‘r:::sd ‘r:::sd
bhe or was wwerns besam -
- rreg ramcy ooy
begim beg=n begun S — - S
bend et bent
S ==t ==t
brla-a::l I:-r-e_-\:l br‘e_d =shaske shooeok =s=h=lkaemn
Bowilcd bawilg bomilg P —— P — =hed
burst busrst burst -
=angg ==reg =uureg
caskt cast cast sle=p slept =leot
choose cho=e cho=seaem speak =poiboe =pokoemn
==l —] R = =ln gl — Spin =puen =pwen
o=t oSt b =wwirm EwwE T W LT
st ot —uE t==.ci t=ught t=uoabht
adeal ddealt dealt T s — N r— Lp=at
::Ir:'v»e B [t LN =T o rireern [ R— J—
aramkc alr=rndc E=lg Wit -
W A = A =]
==t are =stsn i L =t g b | o recd
fee Tk flad Wit U= = wwritten
e Tl Tl
hand feed ha=nd fed h=nd fed
h=andhwrits handhowrnote  hsndseritten
hicle il hicld=r
_ _ _ - ;
L= =] boe et o=t
law lasd 1aid
lesrse left left
lie o) lay s
los= o=t o=t
=1 e e sl e

118



IV. PENDEKATAN PEMBELAJARAN
Pendekata®aintifik: 1. Mengamati
2. Menanya
3. Exploring (mengumpulkan informasi/ eksperimen
4. Mengasosiasi
5. Mengomunikasikan

V. KEGIATAN PEMBELAJARAN
A. MEETING 2
a. Kegiatan Pendahuluan(10 menit)

1. Mengucapkan salam dan berdoa

2. Guru mengecek kehadiran siswa demva merespan

3. Siswa dan guru bersammereview pembelajaran atau materi
pertemuarsebelumnya

4. Siswa diberikartayangargambar melalui LCD
G: what is the picture about?
S: someone EAT, Sir.
G: EAT or ATE?
S: apa bedanya Sir?
G: Perhatikan dua kalimat berikut:

( 1) vusudllgeatsfriedchice n every saturdayo
(2) atefHei ed chi cken yesterdayo

S: (siswa menerjemahkan) é

5. Kemudian, Siswa membuka kamus dan mencari arti dari ATE
S: EAT bentuk V1, dan ATE bentuk V2 dari EAT.
G: jenis kalimat apa yang menggunakan V2?
S: past tense sir?
G: very good.

6. Guru menyampaikan tujuapembelajaran yang akan di capali,
cakupan materi dan uraian kegiaye@mg akan dilaksanakan.
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b. Kegiatan Inti (60 menit)
- Siswa membentuk beberapa kelompok yang masiagingnya terdiri
dari 45 orang.
- Kemudian masingnasing kelmpoksiswa diberi lembar kerja.
1. Mengamati, Mengumpulkan informasi, Menanya
- Siswa mengamati dua gambar pada layar LCD.
G: Look at these pictures.
How is their feeling? And what is this picture?
S: HAPPYand FRY
G: could you make them into sentences@r{onjuk salah siswa)
S: lam happy. Ifry an egg.
G: oke good. The sentences are simple present tense.
(menunjuk siswa lainnya) could you change them into simple
past tense?
S: I dondt know sir.
- Siswa magamati kembali kedua gambar tersebut pada la@ér,
Afryan eggbo
ifriedan eggo
Ada yang berubah dari kelimat tersebut?
S: yes Sir. Fries berubah menjadi fried.
Bagaimana dengan dengan kata HAPPY pak? Apakah menjadi
HAPPIED?
G: HAPPY merupakan kata sifat/ adje
a verb. Maka harus menggunakan kata bantu/ to be.
ex:amfiery happy. o
ilvasvery happyo. and so oné
G: (menunjuk salah satu siswa)
G: Did youstudy yesterday?
S: Yes sir.
G: Look at the slide. (so on)

S: jadi, hanya kalimat positif yang menggkaa V2 Sir?
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G: Ya benar. Untuk kalimat negatif dan kalimat introgatif/tanya
terjadi perubahan dalam kata kerja nya, dimana V2 kembali
kebentuk V1. Ay questions so far?

2. MengasosiasianMengomunikasikan

Setelah mendapatkan infromasi, kemudian, siswa

mengassiasimengolah informasi yang telah dikumpulkan

- Kelompok siswaerdiskusi dan mengerjakan Taskdda lembar
kerja yang diberikan, yaitu mencari kalimat past tense dalam
sebuah teks recount.

- Setelah itu, mmsingmasing kelompok mempresentasikan jawaban
mereka didepan kelaglan kelompok lain memberikan tanggapan
mereka.

- Guru mengawasi siswdan memberikarumpan balik positif
mengenai keberhasilan meraka@am pencapaian materi.

3. Mengumpulkan informasi, Mengasosiasi, dan Mengomunikasikan
- Selanjutnya, masinmasing kelompok mengerjakan Task 2,
dimana masingnasing kelompok mencari V2 dari tiap kata yang
bercetak tebal di setiap pertanyaan dalam kolom.
- Kemudian, hasil diskusi dikomurakikan didepan kelompok
lainnya, dan saling memberikan tanggapan.
- Guru mengawasi siswadan memberikarumpan balik positif

mengenai keberhasilan merak@am pencapaian materi.

c. Kegiatan Penutup (10 menit)
- Di akhir pembelajaran, siswa diberi sebuah video dan bernyanyi
bersama.
- Siswa berkesempatan untukertanya mengenakesulitan yag
dihadapi.
- Siswa diberikan bantuan ataupun informasi tentang kesulitan yang
dihadapi.

- Siswamembuat rangkumakesimpulan pelajaran.
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- Melakukan penilaian terhadap kegiatan yang sudah dilaksanakan
secara konsisten dan terprogram.

- Menyampaikan rencana peméelran pada ptgmuan berikutnya.

VI. SUMBER BELAJAR
Media : LCD, pictures, PPT, video

Source ‘InternefBuku OENngl i sh Grammar 6 by

Schrampfer Azar

VIl. PENILAIAN

a. Aspek Keterampilan

o Keterangan
Kriteria
sudah belum
1. Menuliskan kegiatan/kejadian
yang dilakuikan
b. Penilaian sikap(terlampir)
c. Penilaian Hasil
Indikator Pencapaian Penilaian
) Kompetensi Teknik Bentuk Contoh Instrumen
A Mengidentifikasi ciriciri | Tulis Isian - Read the text cafelly and
kalimat Simple Past Tens underline the simple paj
_ tense sentences.
Kalimat | . change the bold words i
Rumpang

the parentheses to the pg
tense verbs. Then, seek f{
past tense verbs in th
column

- Complete the sentences w
the words in parentheses.
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- Kunci Jawaban: terlampir

- Rubrik Penilaian dan Pedoman Penilaian

Penskoran Jawaban dan Pengolahan Nilai
1. Jawaban yang benar diberikan skor

2. Jawaban yang salah diberikan sko
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RENCANA PELAKSANAAN PEMBELAJARAN

(RPP SA)
Sekolah : SMPXX YOGYAKARTA
Mata Pelajaran : BAHASA INGGRIS
Kelas/Semester VI 2
Pertemuan ke :6dan7
Alokasi waktu : 80 Menit
Materi : Recount Text
Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengungkapkarmakna dalam teks tulfsingsional dan esg@iendek sederharmerbentuk

recountuntukberinteraksi dengaimgkungan sekitar

KOMPETENSI DASAR:

1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana
dengan menggunakan ragam bahaa secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

2. Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima

untuk berinteraksi dengamtikungan sekitar berbentu&count.

.  TUJUAN PEMBELAJARAN
Pada akhir pembelajaran siswa diharapkan dapat mengungkapkan makna dan
langkah retorika esei pendek sederhana secara akurat, lancar, dan berterima
untuk berinteraksi dengan lingkungan sekitar dakks berbentuRecount.

Il. INDIKATOR
A Mengidentifikasi berbagai informasi dalam teks mondegount
A Mengidentifikasiciri kebahasaan teksonologrecount
A Mengungkapkan langkah retorika dalam teks monBlegount
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. MATERI PEMBELAJARAN
1) Generic Structure of Recounéxt:

a. Orientation: In this stage, the text starts by describing who the story
is about, where it is situated, and when the events occwhed \hen,
what, wherg

b. Events: The writer must retell the events in a logical time sequence
so that the reader cdpllow them easily. Events are described in
series.

Event 1:
Event 2:
Event 3:
c. Re-orientation (optional) The closure of the eventsaly how you felt
2) Language features:

- Using past tense and actiouerbs e.g. | went to the mall, climbed,
visited, etc.

- Conjunction and time connectivess to sort the events.g. but, and,
then, after that, next, finally, etc.

- Adverbsand adverbial phraseds to express the place, time and
manner, e.g. on sunday, last week, at school, quickly, etc.

3) Contohi contoh teks Reamt yang berkaitan dengan temaP er s on a l

Recount o.

IV. PENDEKATAN PEMBELAJARAN
Pendekata®aintifik: 1. Mengamati
2. Menanya
3. Exploring
4. Mengasosiasi

5. Mengomunikasikan
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V. KEGIATAN PEMBELAJARAN
A. MEETING 6

a. Kegiatan Pendahduan (10 menit)

1. Mengucapkan salam dan berdoa

2. Guru mengecek kehadiran siswa deswa merespon

3. Guru dan swa mereview pelajaran atau materi pertemuan

sebelumnyalan menghubungkan ke pelajaran hari ini.

4. Guru menyampaikan tujuapembelajaran yang akadi cami,

cakupan materi dan uraian kegiaye@mg akan dilaksanakan.

b. Kegiatan Inti (60 menit)

1. Mengamati menanyalan eksploring

Siswa membentuk beberapa kelompok, dimana satu kelompok
terdiri dari 45 orang dan tiap kelompoHiberi lembar kerja.
Siswamengerjakn Task 1, dimana mereka memotong beberapa
kalimat acak yang kemudian diurutkan menjadi sebuah paragraf
yang utuh.

Guru mengawasi siswdan memberikarasilitas belajar yang
mendukung mereka dalam mengerjakan Task 1.

Kemudian, masingnasing kelompok dimiat untuk
mempresentasikan hasil kerjanya.

Setelah itu, siswa menyimak kalimat yang sudah diurutkan
tersebut pada layar LCD dalam bentuk teks recount.

Salah satu siswa membaca teks tersebut, dan siswa lainnya
menyimak.

G: telling about what this text?

S: (sewa menjawab)

G: how do you arrange those random senteimtesa good
paragrapfi

S: (siswa rerespoh
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G: good,It is because there are the signs. Ada taadda yang
berfungsi dalam mengurutkan kalimat tersebut. It is called as
language features of recduaxt/ciri-ciri dalam teks recount

G: ciri-ciri apa lagi yang bisa kalian temukan dalam teks
tersebut?

S:verb 2/past tense

G: excellent,(so on..)

2. Menanya dan eksploring

Siswabertanya tentang GS tekecount(mengembangkan rasa
ingin tahu, berpikir ktis)
S: Bagaimana dengan struktur teks recount Pak? Karena
dilembar kerja diminta untuk menentukan GS.
G: Dari kalimat yang kalian susun tadi menjadi sebuah teks
recount yang memiliki struktur.
Now, look at this diagram of structure of recotext (LCD),
SO on..
Siswa mengamati contoh teks recount yang sama, dan

mengidentifikasi GS dari teks tersebut.

3. MengasosiasianMengomunikasikan

Setelah mendapatkan infromasi, kemudian, siswa
mengasosiagitengolah informasi yang telah dikumpulkan
kelompok siswa mena@ta sebuah teks recount yang diberi guru
dan mulai menjawab pertanyaan pada lembar kerja yang
diberikan. (Task)

Guru mengawasi siswdan memberikarumpan balik positif
mengenai keberhasilan merek@am pencapaian materi

Setiap kelompok diminta untukiergomunikasikarhasil kerja
mereka didepan kelaglan kelompok lain diminta untuk
memberikan tanggapannya.

Guru mengawasi siswdan memberikarumpan balik positif

mengenai keberhasilan merek@am pencapaian materi
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c. Kegiatan Penutup (10 menit)
1. Siswa berkesematan untuk bertanya mengenai kesulitan yang
dihadapi.
2. Siswa diberikan bantuan ataupun informasi tentang kesulitan yang
dihadapi.
Guru dan siswa membuat rangkuman/simpulan pelajaran.
Menyampaikan rencana pembelajaran padeeperan berikutnya

Berdoa(untukmensyukuri apa yang telah dipelajari

B. MEETING 7
a. Kegiatan Pendahuluan(10 menit)
1. Mengucapkan salam dan berdoa
2. Guru mengecek kehadiran siswa de&swa merespon
3. Guru dan Bswa mereview pelajaran atau materi pertemuan
sebelumnyalan menghubungkan ke pelajatzari ini.
4. Guru menyampaikan tujuapembelajaran yang akadi capai,
cakupan materi dan uraian kegiaye@mg akan dilaksanakan.
b. Kegiatan Inti (60 menit)
1. Mengamati, Menanya ddexploring
- Siswa mengamati sebuah video singkat pada layar LCD
- Siswa menggalinformasi dalam video tersebut dengan bantuan
5W+1H
- Siswa mengaitkan pelajaran sebelumnya dengan pelajaran hari ini.
- Siswa bertanya mengenai &l yang belum dipahami.
2. Mengasosiasi
- Siswa membentuk beberapa kelompok, dimana satu kelompok
terdiri dari 45 orang dan tiap kelompoHiberi lembar kerja.
- Setelah itu, masingasing kelompok siswa mengerjakan Task
yaitu mengurutkan potongan kalimat acak menjadi sebuah teks
recount, dan kemudiaitmenganalisisgeneric structuredan

language featuredari teks tersbut.

128



Siswamenuliskan hasil diskusersebut di lembar jawaban.

2. Mengomunikasikan

Setiap kelompokiswamengkomunikasikan hasil diskuaereka,

dan kelompok lainnya memberikan tanggapan, serta saling
berbagi/sharing pengetahuan.

Guru mengawasi siswa dan ngklarifikasi jawaban jika
dibutuhkan.

Kemudian guru memberikammpan balik positif mengenai

keberhasilan mereka dalam pencapaian materi.

3. Mengeksplor, Mengasosiasi, dan Mengomunikasikan

Siswa mengerjakan tugas individu pada Task 2, yaitu memilih 5
Verbs da membuatnya kedalam sebuah teks recount singkat
dengan menggunakan GS dan LF yang benar.

Siswa menggunakan kamus ataupun buku cetak sebagai bantuan/
untuk mendapatkan informasi tambahan dalam membantu
mereka menulis.

Guru mengawasi siswa dan memberikanarklkasi jika
dibutuhkan.

Kemudian, siswa membacakan hasil karangan singkat mereka
dan membacakan GS dalam téxsebut.

Kemudian guru memberikammpan balik positif mengenai
keberhasilan mereka dalam pencapaian materi.

Siswa mengumpulkan hasil karangeks recount mereka kepada

guru.

c. Kegiatan Penutup (10 menit)

1.

Siswa berkesempatan untuk bertanya mengenai kesulitan yang
dihadapi.
Siswa diberikan bantuan ataupun informasi tentang kesulitan yang

dihadapi.

3. Guru dan siswa membuat rangkuman/simpulan pelajaran

4. Menyampaikan rencana pembelajaran padgepmran berikutnya
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VI.

VII.

5. Berdoa(untuk mensyukuri apa yang telah dipelgjari

SUMBER BELAJAR

Media : LCD, PPT.video,
Source . Internet
PENILAIAN

a. Penilaian Proses

Penilaian Kelompok

kamus

No. Indikator

Sudah Belum

dengan benar

dalam teks monoloBecount

1. Siswa dapat mengurutkan kalimat acg

2. Siswa mengetahtierbagai informasi

Siswa dapat menjawab secara lisan d
tulis mengenai GS dan LF tetecount

b. Penilaian sikap(Terlampir)
c. Penilaian Hasil

Indikator P encapaian Kompetensi - Penilaian
Teknik | Bentuk Contoh Instrumen
Menganalisis dan mengidentifikasi | Tulis Isian Analyze and identify
langkah retorikageneric structurg Language Features and
dan ciri kebahasaata(guage Generic Structure of thig
feature teksRecount text!
Membuat sebuah teks recount singK Tulis Choose 5 verbs and

dan sederhana dengan benar.

make them into a simple
recount text
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. Rubrik Penilaian:

. Kunci Jawaban: terlampir

Pedoman Penilaian:

Generic Structure Skor
. Orientdion 1
. Event 1
Re-orienation 1
Nilai = (skor siswa : 3) x 10
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Appendix 2c. Lesson Plan for the Control Group
Conventional Approach

RENCANA PELAKSANAAN PE MBELAJARAN

(RPP Konvensional)

Sekolah : SMPXX YOGYAKARTA

Mata Pelajaran : BAHASA INGGRIS

Kelas/Semester SVIIIL 2

Pertemuan ke 2

Alokasi waktu : 80 Menit

Materi Inti : Recount Text

Tema : Simple Past Teng®egular & Irregular).
Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengungkapkan makna dalam teks tulis fungsional dan esai pendek sederhana

berbentuk recount untuk berinteraksi dengan lingkungan sekitar

KOMPETENSI DASAR:

1. Mengungkapkan makna dalam bentuk teks tulis fungsional pesatkdrhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

2. Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat,dandaerterima
untuk berinteraksi dengan lingkungan sekitar berbergodunt

. TUJUAN PEMBELAJARAN

Pada akhir pembelajaran siswa diharapkampu memahansimple past
tense, regular dan irregular Verb.

. INDIKATOR

1 Mengidentifikasi ciriciri kalimat Simple Rst Tenséregular dan

irregular Verb
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1 Menyatakan dan meiskantindakan/kejadian yang dilakukan/terjadi
di waktu lampau.
im. MATERI PEMBELAJARAN
SIMPLE PAST TENSE

Simple past tensalipakai untuk menjelaskan
peristiwa atau kejadian yang terjadi beberapa saat
yang lalu atau pada masa lampau.

Dalam penyusunan kalimsimple past tensesobat
harus menggunakdata kerja (Verb) bentuk ke

.

Rumus/struktur teks

Jenis Rumus Contoh
Kalimat
Positif (+) S+V2 You cameto my party.
S + was/were She was here yestay.

Negative {) | S +did + not + V1 | You did not cometo my

party.
S + was/were + no{ She was not here

yesterday.

Interogatif (?)| Did + S + V1? Did youcometo my
party?

Was/Were + S + | Was she here yesterday?

e. ?

Sering kali past tense diikudengarketerangan
waktu yang jelas, seperti: this afternoon, yesterday,
last week, four years ago, five years ago, dan lain

lain.
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Chart: Past Tense Verbs

Regular Verbs

Regular
Werk

accept
add
aftford
amuse
armange
attach
attack
batile
bake
belong
blush
baolt
bounce
call
cougi
CRMmE
cars
cheeaer
check
delany
delighit
dewelop
dust
earn
Tace

Past
Tense

accepted
added
afforded
amused
armanged
attached
attacked
batiled
bakeaed
belonged
blushed
bolted
bounced
called
coughed
camped
cared
cheaerad
checked
delawed
delighted

dewveloped

dusted
earnsd
Taced

Regular Wwerbs

Past

FParticiple

accepted
added
afforded
amuseed
armmanged
attached
attacked
battled
bakeaed
belonged
blushed
bolted
bounced
called
coughed
camped
cared
cheeaersd
checked
delawved
delighted

dusted
earnad
faced

dewveloped

Irregular Verbs

.

Irregular Werbhs

Irregular
Werk

arese
awake or
Ewrakened
ba Or was
biegim

at=3 gl

bre e
Bowilcd
burst
cast
chooss
E=taly g Y
cost

ok

deal

drimee
drink

=at

hit=T-1

Ty

hand feaed
handhwrib=
hide

- i
L= =N u]

lay

lesrwe

lie {downl
losa
ppt-to

Past
Tense

awro ke
awoke or
awrakened
WS
began

= l-Tg )

=g —ta

bBpile

burst

cast
cho=e
cEme
cost

cut

dealt
droe
drank

ate

hj=Ta

Tl

hand f=d
handwrote
hicd
infenencumd,
k= pt

laid

left

law

o=t

mmacle

Fast
Participle
arisaern
swroken

at= = ]
bepun
bt
bred
bmil#
burst
cast
chosem
OIS
cost

—ut
dealt
drivemn
alrurnd
=aten
Tfle=d
Florweam
hand fed
handhwritien
hidden
Infenscmd,
ke pt

Iaid

left

lgain

lost
ppt-ta o
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Tade Taded Taded
fence fenced fenced
Tl Tilmed Tilmed
Tire Tired Tired
Told Tolded Tolded
hand handed handed
handle handled handled
harm harmed harmed
hwg hugoed hugoged
manage managed managed
manch marched marched
measurs measursd measured
nast nasted nasted
plamn planneaed planneaed
plant planted planted
poalish polished polished
racs raced raced
radiate radiated radiated
scratvch scratched scratched
spoil spoiled spoiled
subiract subitracted subitracted
sSquaseZe squeszed sqgqueszed
talk talked talked
undress undressed undressed
wWisit wisited wisited
WOk workoed whorkoed
= Prpr— =

b rireee oubdromse owbd rivem

partakoe partook partak=n

put Pt put

it it L=

g =E=Ta remc ressd

rireg ranmog I

ram ram ram

=a=red ==t ==t

=shaka shio-ok =hakem

=he=d shed =hed

=ing ==reg =nreg

=sle=p =lept =lept

=peak Spokos spokemn

=pim Sgoen =pLen

=wwirm EWWEITY EWW LT

t=acih t=uoght t=ught

U st L= L s

wwWe=r W WO

wwir WA W OHT

i reod o read = g P |

W rihe wwerohe wwritten




PENDEKATAN PEMBELAJARAN

Pendekatan Konvensional: Ceramah danagawab.
KEGIATAN PEMBELAJARAN

A. MEETING 2

a. Kegiatan Pendahuluan(10 menit)

1.
2.
3.

Mengucapkan salam dan berdoa
Guru mengabsen kehadiran siswa

Guru membetahu materi yanag akan diajarka

b. Kegiatan Inti (70 menit)

1.

Guru menjelaskan tentan@rammar yang terdapat dalarteks

tersebut, yaitu tentargimple Past Tense

. Guru menjelaskan tentang apa gast tensedlan cara membuat

kalimat dalam bentuk pagnse, dan memberikan contoh kalimat
tentang past tense.

. Guru memberikan kesempatan kepada siswa untuk bertanya jika

adahal yang kurang jelas.

. Siswa diberikan kesempatan untuk mencatathbapenting dari

penjelasan guru tersebut.

. Guru memberikan sebuah teks recount sederhana kepada siswa dan

meminta mereka untuk membaca teks tersebut

. Kemudian, Gurubersamasiswa untuk menerjemahkan teks

recount tersebut secara lisan.

. Setelah itu, Guru meminta siswa untumengerjakarnrask 1dan

Task 2,

. Kemudian, guru meminta siswa menuliskan jawaban mereka di

papan tulis.

. Guru mengoreksi jawabgawaban mereka yang ditulis di papan

tulis.

c. Kegiatan Penutup (10 menit)

1.

Guru mengondisikan siswa agar mempelajari /membaca materi

untuk pertemuan berikutnya
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2. Guru menutup pelajaran hari ini dan memberikan salam

VI. SUMBER BELAJAR
Media: Whiteboard, marker,
Source: Internet
VIl. PENILAIAN
Indikator Pencapaian Penilaian
Kompetensi Teknik Bentuk Contoh Instrumen

1 Menentukan kata kerjaegular| Tulis Write the V1 or V2 in the
danirregular. following table.

1 Mengubah kalimat simple pa Change the following
tense kedalam kalimagiositive, sentences based on the
negativedaninterrogative. formula of simple past

tense

{ Mengidentifikasi kalimat pas True/False| Circle True or False for
tense. i these sentences.

1 Menentukan regular &n Kalimat | Conplete the sentences wil
irregular Verks yang tepat Rumpang | the words in parentheses.

c. Rubrik Penilaian:
d. Kunci Jawaban: terlampir

e. Pedoman Penilaian:

3.Jawaban yang benar diberikan skor 1

4.Jawaban yang salah diberikan skor O

Penskoran Jawaban dan Pengolahan Nilai:
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP Konvensional)

Sekolah : SMPXX YOGYAKARTA
Mata Pelajaran : BAHASA INGGRIS
Kelas/Semester VI 2

Pertemuan ke :6dan7

Alokasi waktu : 80 Menit

Materi : Recount Text

Aspek / Skill : Writing

STANDAR KOMPETENSI:

Menulis:

Mengungkapkan makna dalam teks tulis fungsional dan esai pendek sederhana

berbentuk recount untuk berinteraksi dengan lingkungan sekitar

KOMPETENSI DASAR:

1. Mengungkapkan makna daldmentuk teks tulis fungsional pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar

2. Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakangam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar berbergodunt

.  TUJUAN PEMBELAJARAN

Pada akhir pembelajaran siswa siswa diharapkan dapat mengungkapkan
maknadan langkah retorika dalaesei pendek sedenasecara akurat,
lancar, dan berterima untierinteraksi dengan lingkungan sekitar dalam
teks berbentukecount

II.  INDIKATOR

1 Mengungkapkamangkah retorikalalam tekgecount

1 Menuliskan teks recount sederhana
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im. MATERI PEMBELAJARAN
1) Generic Structure of Reaat Text:

a. Orientation: In this stage, the text starts by describing who the story
is about, where it is situated, and when the events occwhed \hen,
what, wherg

b. Events: The writer must retell the events in a logical time sequence
so that the readeran follow them easily. Events are described in
series.

Event 1:
Event 2:
Event 3:
c. Re-orientation (optional} The closure of the eventsaly how you felt
2) Language features:

- Using past tense and actiouerbs e.g. | went to the mall, climbed,
visited, etc.

- Conjunction and time connectivess to sort the events.g. but, and,
then, after that, next, finally, etc.

- Adverbsand adverbial phrasess to express the place, time and
manner, e.g. on sunday, last week, at school, quickly, etc.

4) Contohi contoh teks Bcount yang berkaitan dengan tem@& er s on a |

Recount o.

IV. PENDEKATAN PEMBELAJARAN
Pendekatan Konvensional: Ceramah dan tanya jawab.
V. KEGIATAN PEMBELAJARAN
A. MEETING 6
a. Kegiatan Pendahuluan(10 menit)
1. Mengucapkan salam dan berdoa
2. Siswa merespon pertanyaan gurudeg kehadiran
3. Siswadiberitahumengenai materi yang akan diajarkan.
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b. Kegiatan Inti (70 menit)

1. Guru mengulang sedikit tentang pelajaran di pertemuan
sebelumnya.

2. Guru menjelaskan materi tentaregount textgeneric structure
danlanguage featuregeksrecountdi papan tulis.

3. Guru meminta siswantuk mencatamateri yang dijelaskan yang
ada dipapan tulis.

4. Guru memberikan contoh sebuah tekscount (1), serta
mengidentifikasi dan menjelaskameneric structure dan
language featureteks tersebut

5. Guru membaha kosakatadalam teks tersebutang sulit dan
belum dipahamoleh siswa

6. Guru memintasiswa untuk bertanya jika adel yang kurang
jelas

7. Gurumemberi tekgecount(Task 1) dammeminta siswaecara
berpasangamntuk memntukan generic structure dan langeia
features dari teks tersebut.

8. Guru meminta beberagaasangarsiswa untukmenyampaikan
jawabannya didepan kelas.

9. Guru membahas jawaban siswdan menyimpulkan jawaban
yang tepat.

10. Gurumemberi teksecount(Task 2) datmemintamasingmasing
siswa untuk ranentukan generic structure teks tersebut.

11.Kemudian, guru meminta siswa untuk mengumpulkan Task 2.

c. Kegiatan Penutup (10 menit)

1. Gurumeminta siswa untuknempelajari /membaca materi untuk

pertemuan berikutnya

2. Guru menutup pelajaran hari ini dan memberikaam
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B. MEETING 7
a. Kegiatan Pendahuluan(10 menit)

1. Mengucapkan salam dan berdoa

2. Siswa merespon pertanyaan guru tentang kehadiran

3. Siswadiberitahumengenai materi yang akan diajarkan.

b. Kegiatan Inti (70 menit)

1. Guru mengulang kembali tentang pelajaran di peutn
sebelumnyaeneric structurelanlanguage featureeksrecount

2. Guru memberikancontoh beberapa gambar pada siswa dan
bersamasama membuat kalimat sesuai gambar tersebut.

3. Dari beberapa gambar yang diberikan serta kaikmhmat
berdasarkan gambagrsebut, guru mencontohkan kepada siswa
untuk menyusunnya kedalam sebuah teks recount.

4. Guru memintasiswa untuk bertanya jika ad@al yang tidak
dipahami.

5. Setelah diberikan penjelasan, kemudian siswa secara berpasangan
untuk mengerjakan Task 3A dan Task 3

6. Guru meminta siswa untukenyampaikan jawabannya masing
masing.

7. Guru membahas jawaban siswdan bersamaama siswa
menyimpulkan jawaban yang tepat.

8. Kemudian, guru meminta siswa untuk mengumpulkan Task 3A
dan Task 3B.

c. Kegiatan Penutup (10 menit)

1. Gurumemintasiswauntuk mempelajari /membaca materi untuk

pertemuan berikutnya

2. Guru menutup pelajaran hari ini dan memberikan salam
VI. SUMBER BELAJAR

Media: whiteboard, boardmarker, worksheet

Sumber: internet
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VII. PENILAIAN
Indikator Pencapaian Penilaian
Kompetensi Teknik | Bentuk Contoh Instrumen
A Menganalisis langkah retorik Tulis Isian - Read the text carefully an
teksRecountyang diberikan analyze the schematic structy
of the text!
- In pairs, read the text carefully
Then, determine the genel
structure and languag
features of this text.
A Menuliskan sebuah teks rcou Karangan |- Arrange the pictures belo
berdasarkan gambar. correctly.
- Create a simple recount te
based on the pictures.
g. Rubrik Penilaian:
h. Kunci Jawaban:
i. Pedoman Penilaian:
Generic Structure Skor
- Orientation 1
- Event 1
- Reorienation 1

Nilai = (skor siswa : 3) x 1D
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Appendix 3. Writing Rubric

Adapted fromTestingESL Composition: A Practical approach in Assessing

Writing (Weigle, 2012).

Category Score Criteria
EXCELLENT TO VERY GOOD: knowl edd
2521|substantive At hor sudh rded
assigned topic
GOOD TO AVERAGE: some knowl ed ¢
2016 |ladequate range A |imite
relevant to topic, but lacks detail
CONTENT 1511 FAIR TO POOR: | i m.i t ed k n.o wl ed
subst an c e dédélopractteifapia t
VERY POOR:does not show k
100 [nonsubstantive A non per
evaluate
EXCELLENT TO VERY GOOD: f | uent e
2521|i deas cl early st at e-drganized
A logical sequencing A ¢
GOOD TO AVERAGE: somewhat cho
20016 |lorgani zed but main i dea

logical but incomplete sequencing

ORGANIZATION
1511

FAIR TO POOR: nonf | uent A i de
di s c on n e<ldgieatiseqlienting ankl developm

100

VERY POOR:does not communi c
A  OR not enough to eval (

2521

EXCELLENT TO VERY GOOD: effective complex
constructions A few err
word order/fution, article, pronouns, prepositions

20-16
LANGUAGE USE

GOOD TO AVERAGE: effective but simple
constructions A minor pi
A several errors of ag
order/function, article, pronouns, prepositionsut
meaning selom obscured

1511

FAIR TO POOR: major problems in simple/ comple
constructions A frequent
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word order/function, article, pronouns, prepositions &
or fragments, rwo n s d emeening comfused A
obscured

VERY POOR: virtually no mastery of sentenc

100 [construction rules A dg
communicate A OR not enog
EXCELLENT TO VERY GOOD: sophisticated rang

1513|Aef fective word/idiom ¢
masery A appropriate regi
GOOD TO AVERAGE: adequate ran

12-10 | errors of effective word/idiom form, choice, usdm&
meaning not obscured
FARTOPOOR: | i mi ted range A

VOCABULARY 9-7 | effective word/idiom form, choice, usag ndeaning
confused or obscured
VERY POOR:essentially trans

60 |of English wvocabul ary,
enough to evaluate
EXCELLENT TO VERY GOOD: demonstrate

10 | mastery o f conventi ons sgellnd,
punctuation, capitalization, paragraphing
GOOD TO AVERAGE: occasional errors of spellin

9-8 | punctuation, capitalization, paragraphimg meaning no
obscured
FAIR TO POOR: frequent errors of spelling

MECHANICS 7-6 | punctuation, capitalization, pagr aphi ng
h a n d wr mearning epnfused or obscured

VERY POOR:no mastery of C Ol

5.0 by errors of spelling, punctuation, capitalizati

paragraphing A handwrit:i
evaluate
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Appendix 4a. Questions of Pretest

Name

Class

PRE-TEST

Time : 80 minutes

=

Tulislah nama lengkap dan kelasd® pada lembar jawaban

2. Terdapadua jenigugasyang harus dikerjakan

w

jawaban kepada guru!

Periksakembali jawaban Ada sebelum menydrkan lembar

a) Berilah nomor pada gambgambar dibawah ini sesuai dengan

urutannya!

b) Kemudian, buatlah sebuah tekgountberdasarkan gambgambar

tersebut!

c) Berikut ini disediakan beberapa kata untuk membamidadalam

menulis teksecount

Adverbs and

Past tenseand Action

Conjunction and time

adverbial phrases Verbs connectives
Yesterday, They watched a moei Then,
last week, Scared after that,
two years ago, Collected but,
é Ran e
é
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A. Berilah nomor pada gambgambar di bawah ini sesuai dengan urutannya!

B. Buatlah sebuah teks recount berdasarkan gatdnsebut dengasituasi

berikut ini.
Situation There was a girl named Mary. She went to the flower garden to

collect the flowers. Then, suddenly she ran because there was a spider.

147



Last week, Mary was on holiday to the flower garden
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Petunjuk:Tulislah sebualteksrecountyang menarilberdasarkan
pengalamanmu!
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Appendix 4b. Questions ofPosttest

POST-TEST

Name
Class

Time : 80 minutes

2. Terdapat dua jenisigasyang harus dikerjakan

Tulislah nama lengkap dan kelaad®a pada lembar jawakan

=

w

Periksa kembali jawabannla sebelum menydrkan lembar

jawaban kepada guru!

a) Buatlah sebuah tekecountd al am b e ntniakgapaangr y 6 t e
telah Anda al ami ke dalam format 0D
dibawabh ini.

b) Anda mungkin akan memerlukan kd&tata di bawah ini dalam

menulis teksecountb e r b e nt u(kptiohd)i ar y 6 .

Adverbs and Past tenseand Action Conjunction and time

adverbial phrases Verbs connectives

Yesterday, last week | Went, had, brought, Was /| but, and, then,eax t d a

quicklyyat home/wer e, did no
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esterday, I ......




Tugas 2.

Petunjuk:Tulislah sebuah tek&countyang nenarik berdasarkan
pengalamanmu!

152



-

\_

THE STUDENTSO

APPENDIX 5.

PRETEST AND THE POSTTEST

~

SCOI

RE S

/

153



STUDENTS®O

WRI T

NG SCORES

Studen
Name

ScoreTask 1

(T1)

B

C

D

Total
T1

ScoreTask 2
(T2)

B C D

Total
T2

Total

SS1

SS2

SS3

SS4

SS5

O ol s | e

Adapted from: Testing ESL Composition: A Practical approach in Assessing Writing (Weigle, 2012).

Criteria:

A

m O O @

: Content

: Organization

: Language Use
: Vocabulary

: Mechanics
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Appendix 5. The St u d eSootes an thePretestand the Posttest

THE STUDENTSO6 SCORES
Posttest
Pretest n
No Name Experiment Control
8A 8B 8D 8A (CTL) 8B (SA) 8D (Conv)

1. SS1 66.75 40 515 915 955 73
2. SS2 46.75 635 64.5 84 90.75 725
3. SS3 715 41.75 35 86.5 94.5 74

4. SS4 52.25 51.25 4875 875 88.25 74.25
5. SS5 575 435 36.5 85 94.25 65.75
6. SS 6 54.25 455 60.25 885 90 725
7. SS7 4825 57.75 50 895 93.75 65.25
8. SS 8 66.5 60.25 44 9575 86 7875
9. SS9 4825 40.25 36.25 855 87 66.5
10. SS 10 62.5 535 58 93 92.75 725
11. SS 11 60.5 435 69.25 89.25 85.75 72
12. SS 12 7175 46.25 54 87.25 92 765
13. SS 13 5225 67.25 42 94.75 87 7475
14. SS 14 53.25 555 56.5 87.25 89.25 7375
15. SS 15 47 595 46 85.25 86 75
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16. SS 16 48.75 44 50.75 90 90.75 82
17. SS 17 72.25 50.75 50.5 955 9225 815
18. SS 18 60 68.75 535 825 835 78
19. SS 19 535 62.5 38 88.25 835 7525
20. SS 20 435 42.5 40.75 895 92 83.25
21. SS 21 55.25 57 37.5 935 875 825
22. SS 22 63.25 47.75 54 92.75 89.25 66.25
23. SS 23 62 49.75 64.75 89 885 76.25
24, SS 24 595 40.75 505 86.25 88.25 755
25. SS 25 45 45 68.75 89 83 79.25
26. SS 26 48 53.75 595 88 885 77.75
27. SS 27 455 54.75 56.5 87.25 935 74.75
28. SS 28 51 57.75 42.5 83.25 87 77.75
29. SS 29 1275 48.25 485 86.25 935 76.25
30. SS 30 44.5 44.75 61 85.25 94.5 75
31. SS 31 50.75 915
1684 15295 265675 224825
Total 1588 277975
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THE STUDRREGCIOVE ASSESSMENT

Sikap Nilai Kriteria
No. Nama A B c
1.
2.
3.
é
Rubrik Penilaian Sikap
Kritis (A) Tanggung Jawab(B) Kerjasama (C)
A Bertanya setiap terdap/A Melakukan  diskus|A Berdiskusi ~ bersam
perubahan atau hal baru dalam kelompok anggota kelompok
A Menganalisis  pertanyag dengan serius ATidak  mendominas

dan jawaban yang diberike
oleh guru atau temannya
A Berfikir tingkat tinggi untuk
memecahkan masale
dalam melakukan diskusi

A Mengerjakan  tuga
yang diberikan gury
sesuai dengan instruk

A Menyelesaikan diskus
yang diberikan tepg
waktu

percakapan pada s4g
diskusi kelompok
A Peduli terhadap anggi
kelompok

Kriteria penskoran:

3 :jika semua deskriptor yang terpenuhi
2 :jika hanya 2 deskriptor yang terpenuhi
1 :jika hanya 1 deskriptor yang terpenuhi
0

Pedoman penilai:

. jika tidak ada gaipun deskriptor yang terpenuhi

i Q&G M QNE aQ

[ Qaiomem P
Kriteria penilaian
8571 100 SB SB
7571 84 Baik B
651 74 Cukup Baik CB
<64 KurangBaik KB
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Appendi x 6a.

Clas$ Semester

The

1 8A/ 2

student séb

THE STUDENTSO®O

Af fective

Assessment s

f

AFFECTI VE ASSESSMENT

(0]

r

Treament : Contextual Teaching and Learning Approach
Meetings

No. Name 1 2 3 4 5 6 7 8 9

1. SS1 KB B B SB B SB SB SB SB
2. SS2 CB B SB SB B SB SB SB SB
3. SS3 CB B SB SB SB SB SB SB SB
4. SS4 KB B - SB SB SB SB SB SB
5. SS5 KB SB SB SB B SB SB SB SB
6. SS6 KB KB CB SB SB SB SB SB SB
7. SS7 KB CB SB SB SB SB SB SB SB
8. SS8 CB SB SB SB SB SB SB SB SB
9. SS9 KB KB CB B SB SB SB SB SB
10. SS10 CB SB SB SB SB SB SB SB SB
11. SS11 CB CB B SB SB SB - B SB
12. SS12 SB SB - SB SB SB SB SB SB
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13. SS13 KB KB B SB SB SB B B SB
14. SS14 KB CB B B SB SB SB SB SB
15. SS15 KB CB B B SB SB SB SB SB
16. SS16 KB CB B B SB SB SB SB SB
17. SS17 CB SB SB SB SB SB SB SB SB
18. SS18 KB B CB SB B SB SB SB SB
19. SS19 KB CB B SB B SB SB SB SB
20. SS20 KB B B B SB SB SB SB SB
21. SS21 B B B SB SB SB SB SB SB
22. SS22 B SB SB SB B B SB SB SB
23. SS23 B SB - SB SB SB SB SB SB
24, SS24 KB KB KB B B B SB SB SB
25. SS25 CB SB SB SB SB SB B B SB
26. SS26 KB CB CB SB SB SB SB SB SB
27. SS27 KB B SB SB SB SB SB SB SB
28. SS28 B SB SB SB SB SB B B SB
29. SS29 SB SB SB SB SB SB - SB SB
30. SS30 KB CB B SB SB SB - SB SB

160




Appendi x 6b. The studentsd Affective Assessments for
THE STUDENTS®6 AFFECTI VE ASSESSMENT
Clasg Semester 8B/ 2
Treatment . Scientific Approach
Meetings
No. Name 1 2 3 4 5 6 7 8 9
1. SS1 - - B SB SB SB SB SB SB
2. SS2 KB KB B SB SB SB SB SB SB
3. SS3 KB CB SB SB SB SB SB SB SB
4. SS4 CB CB B SB SB SB SB SB SB
5. SS5 KB KB SB SB SB SB SB SB SB
6. SS6 KB KB CB SB SB SB SB SB SB
7. SS7 KB CB SB SB SB SB SB SB SB
8. SS8 CB B SB SB SB SB SB SB SB
9. SS9 KB CB B SB SB SB SB SB SB
10. SS10 CB B SB SB B - B SB SB
11. SS11 B B B SB SB SB SB SB SB
12. SS12 KB B KB SB SB SB SB SB SB
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13. SS13 KB KB B SB SB SB SB SB SB
14. SS14 KB - B B SB SB SB SB SB
15. SS15 KB KB B SB SB SB SB SB SB
16. SS16 CB CB B B SB SB SB SB SB
17. SS17 KB CB SB SB SB SB B SB SB
18. SS18 B B B SB SB SB SB SB SB
19. SS19 KB KB CB SB SB SB SB SB SB
20. SS20 KB - B B B SB SB SB SB
21. SS21 B B SB SB SB SB SB SB SB
22. SS22 B B SB SB SB SB SB SB SB
23. SS23 B B KB SB SB SB B SB SB
24, SS24 KB KB CB B SB SB SB SB SB
25. SS25 CB - SB B SB SB SB SB SB
26. SS26 B B B SB SB SB SB SB SB
27. SS27 KB KB SB SB B - SB SB SB
28. SS28 KB B SB SB SB SB SB SB SB
29. SS29 SB SB SB SB SB SB SB SB SB
30. SS30 KB KB B SB SB SB SB SB SB
31. SS31 KB KB CB SB SB SB SB SB SB
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Appendix6c. The studentsdé AfTf &€ontral@reupAssessments for the
THE STUDENTSO6 AFFECTI VE ASSESSMENT
Clas$ Semester : 8D/ 2
Treatment : ConventionalApproach
Meetings
No. Name 1 2 3 4 5 6 7 8 9
1. SS1 KB KB KB CB CB CB CB KB KB
2. SS2 KB KB CB CB B KB KB KB KB
3. SS3 KB KB KB KB CB - KB KB CB
4. SS4 KB KB KB KB SB SB SB CB B
5. SS5 KB KB CB B B B CB B B
6. SS6 KB KB KB KB KB KB KB KB KB
7. SS7 KB KB KB KB KB CB CB CB B
8. SS8 KB KB KB KB KB KB KB KB KB
9. SS9 KB KB KB KB KB KB KB KB KB
10. SS10 KB KB KB KB CB CB CB CB KB
11. SS11 KB KB KB CB B B B B B
12. SS12 - - KB KB KB KB KB KB KB
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13. SS13 KB KB KB KB KB CB CB B CB
14. SS14 KB KB KB KB KB KB KB KB KB
15. SS15 KB KB KB CB CB CB CB CB B
16. SS16 KB KB KB CB CB KB CB KB KB
17. SS17 KB KB KB KB KB - KB KB KB
18. SS18 KB KB KB KB CB CB CB CB CB
19. SS19 - KB KB CB CB CB KB KB KB
20. SS20 KB KB KB KB KB SB SB B B
21. SS21 KB KB KB KB KB KB KB KB KB
22. SS22 KB KB CB B SB SB B B SB
23. SS23 KB KB KB B B SB SB SB SB
24, SS24 KB KB KB KB KB KB KB KB KB
25. SS25 KB KB KB KB KB SB B SB SB
26. SS26 KB - CB KB KB KB KB KB CB
27. SS27 KB KB CB CB CB CB CB CB KB
28. SS28 KB KB KB KB CB KB B CB CB
29. SS29 - - - CB CB KB KB KB KB
30. SS30 KB KB KB CB KB CB KB KB KB
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Appendix 7a. Descriptive Statistics Analysis of Pretest

Class 8A
Frequency Distribution
8A (Pretest)
Valid Cumulative
Frequency Percent| Percent Percent

Valid 43,50 1 3,3 3,3 3,3
44,50 1 3,3 3,3 6,7
45,00 1 3,3 3,3 10,0
45,50 1 3,3 3,3 13,3
46,75 1 3,3 3,3 16,7
47,00 1 3,3 3,3 20,0
48,00 1 3,3 3,3 23,3
48,25 2 6,7 6,7 30,0
48,75 1 3,3 3,3 33,3
51,00 1 3,3 3,3 36,7
52,25 2 6,7 6,7 43,3
53,25 1 3,3 3,3 46,7
53,50 1 3,3 3,3 50,0
54,25 1 3,3 3,3 53,3
55,25 1 3,3 3,3 56,7
57,50 1 3,3 3,3 60,0
59,50 1 3,3 3,3 63,3
60,00 1 3,3 3,3 66,7
60,50 1 3,3 3,3 70,0
62,00 1 3,3 3,3 73,3
62,50 1 3,3 3,3 76,7
63,25 1 3,3 3,3 80,0
66,50 1 3,3 3,3 83,3
66,75 1 3,3 3,3 86,7
71,50 1 3,3 3,3 90,0
71,75 1 3,3 3,3 93,3
72,25 1 3,3 3,3 96,7
72,75 1 3,3 3,3 100,0

Total 30 100,0 100,0
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Statistics

8A (Pretest)
N Valid 30
Missing 0
Mean 56,1333
Std. Error of Mean 1,67241
Median 53,8750
Mode 48,25]
Std. Deviation 9,16015
Variance 83,908
Range 29,25
Minimum 43,50
Maximum 72,75
Sum 1684,00
Percentiles 25 48,1875
50 53,8750
75 62,6875
Class 8
Statistics
8B (Pretest)
N Valid 31
Missing 0
Mean 51,2258
Std. Error of Mean 1,433
Median 50,7500
Mode 43,5¢
Std. Deviation 8,18084
Variance 66,926
Range 28,75
Minimum 40,00]
Maximum 68,75
Sum 1588,00
Percentiles 25 44,0000
50 50,7500
75 57,7500
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Frequency Distribution

8B (Pretest)
Valid Cumulative
Frequency Percent| Percent Percent

Valid 40,00 1 3,2 3,2 3,2
40,25 1 3,2 3,2 6,5
40,75 1 3,2 3,2 9,7
41,75 1 3,2 3,2 12,9
42,50 1 3,2 3,2 16,1
43,50 2 6,5 6,5 22,6
44,00 1 3,2 3,2 25,8
44,75 1 3,2 3,2 29,0
45,00 1 3,2 3,2 32,3
45,50 1 3,2 3,2 35,5
4625 1 3,2 3,2 38,7
47,75 1 3,2 3,2 41,9
48,25 1 3,2 3,2 45,2
49,75 1 3,2 3,2 48,4
50,75 2 6,5 6,5 54,8
51,25 1 3,2 3,2 58,1
53,50 1 3,2 3,2 61,3
53,75 1 3,2 3,2 64,5
54,75 1 3,2 3,2 67,7
55,50 1 3,2 3,2 71,0
57,00 1 3,2 3,2 74,2
57,75 2 6,5 6,5 80,6
59,50 1 3,2 3,2 83,9
60,25 1 3,2 3,2 87,1
62,50 1 3,2 3,2 90,3
63,50 1 3,2 3,2 93,5
67,25 1 3,2 3,2 96,8
68,75 1 3,2 3,2 100,0

Total 31 100,0 100,0
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Class &

8D (Pretest)

Frequency Distribution

Valid Cumulative
Frequency Percent| Percent Percent
Valid 35,00 1 3,3 3,3 3,3
36,25 1 3,3 3,3 6,7
36,50 1 3,3 3,3 10,0
37,50 1 3,3 3,3 13,3
38,00 1 3,3 3,3 16,7
40,75 1 3,3 3,3 20,0
42,00 1 3,3 3,3 23,3
42,50 1 3,3 3,3 26,7
44,00 1 3,3 3,3 30,0
46,00 1 3,3 3,3 33,3
48,50 1 3,3 3,3 36,7
48,75 1 3,3 3,3 40,0
50,00 1 3,3 3,3 43,3
50,50 2 6,7 6,7 50,0
50,75 1 3,3 3,3 53,3
51,50 1 3,3 3,3 56,7
53,50 1 3,3 3,3 60,0
54,00 2 6,7 6,7 66,7
56,50 2 6,7 6,7 73,3
58,00 1 3,3 3,3 76,7
59,50 1 3,3 3,3 80,0
60,25 1 3,3 3,3 83,3
61,00 1 3,3 3,3 86,7
64,50 1 3,3 3,3 90,0
64,75 1 3,3 3,3 93,3
68,75 1 3,3 3,3 96,7
69,25 1 3,3 3,3 100,0
Total 30 100,0 100,0
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8D (Pretest)

Statistics

N Valid
Missing
Mean
Std. Error of Mean
Median
Mode
Std. Deviation
Variance
Range
Minimum
Maximum
Sum
Percentiles 25
50
75

30

0
50,9833
1,79126
50,6250

50,5C¢
9,81113
96,258
34,25
35,00
69,25
1529,5(C
42,375(C

50,6250
58,3750
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Appendix 7b. Descriptive Statistics Analysis of Posttest

Class 8A
Frequency Distribution
8A (Posttest)
Valid Cumulative
Frequency Percent| Percent Percent

Valid 82,50 1 3,3 3,3 3,3
83,25 1 3,3 3,3 6,7
84,00 1 3,3 3,3 10,0
85,00 1 3,3 3,3 13,3
85,25 2 6,7 6,7 20,0
85,50 1 3,3 3,3 23,3
86,25 2 6,7 6,7 30,0
86,50 1 3,3 3,3 33,3
87,25 3 10,0 10,0 43,3
87,50 1 3,3 3,3 46,7
88,00 1 3,3 3,3 50,0
88,25 1 3,3 3,3 53,3
88,50 1 3,3 3,3 56,7
89,00 2 6,7 6,7 63,3
89,25 1 3,3 3,3 66,7
89,50 2 6,7 6,7 73,3
90,00 1 3,3 3,3 76,7
91,50 1 3,3 3,3 80,0
92,75 1 3,3 3,3 83,3
93,00 1 3,3 3,3 86,7
93,50 1 3,3 3,3 90,0
94,75 1 3,3 3,3 93,3
95,50 1 3,3 3,3 96,7
95,75 1 3,3 3,3 100,0

Total 30 100,0 100,0
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Class 8B

Statistics

8A (Posttest)
N Valid 30
Missing 0
Mean 88,5583
Std. Error of Mean ,64724
Median 88,125C
Mode 87,25
Std. Deviation 3,54508
Variance 12,568
Range 13,25
Minimum 82,50]
Maximum 95,75
Sum 2656,75
Percentiles 25 86,0625
50 88,125C
75 90,3750
Statistics
8B (Posttest)
N Valid 31
Missing 0
Mean 89,6694
Std. Error of Mean ,63631]
Median 89,2500
Mode 87,00]
Std. Deviation 3,54283
Variance 12,552
Range 12,50
Minimum 83,00
Maximum 95,50
Sum 2779,7
Percentiles 25 87,000
50 89,250
75 92,750
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Frequency Distribution

8B (Posttest)
Valid Cumulative
Frequencyl Percent| Percent Percent

Valid 83,00 1 3,2 3,2 3,2
83,50 2 6,5 6,5 9,7
85,75 1 3,2 3,2 12,9
86,00 2 6,5 6,5 19,4
87,00 3 9,7 9,7 29,0
87,50 1 3,2 3,2 32,3
88,25 2 6,5 6,5 38,7
88,50 2 6,5 6,5 45,2
89,25 2 6,5 6,5 51,6
90,00 1 3,2 3,2 54,8
90,75 2 6,5 6,5 61,3
91,50 1 3,2 3,2 64,5
92,00 2 6,5 6,5 71,0
92,25 1 3,2 3,2 74,2
92,75 1 3,2 3,2 77,4
93,50 2 6,5 6,5 83,9
93,75 1 3,2 3,2 87,1
94,25 1 3,2 3,2 90,3
94,50 2 6,5 6,5 96,8
95,50 1 3,2 3,2 100,0

Total 31 100,0 100,0
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Class 8D

Frequency Distribution

8D (Posttest)
Valid Cumulative
Frequency Percent| Percent Percent

Valid 65,25 1 3,3 3,3 3,3
65,75 1 3,3 3,3 6,7
66,25 1 3,3 3,3 10,0
66,50 1 3,3 3,3 13,3
72,00 1 3,3 3,3 16,7
72,50 3 10,0 10,0 26,7
73,00 1 3,3 3,3 30,0
73,75 1 3,3 3,3 33,3
74,00 1 3,3 3,3 36,7
74,25 1 3,3 3,3 40,0
74,75 2 6,7 6,7 46,7
75,00 2 6,7 6,7 53,3
75,25 1 3,3 3,3 56,7
75,50 1 3,3 3,3 60,0
76,25 2 6,7 6,7 66,7
76,50 1 3,3 3,3 70,0
77,75 2 6,7 6,7 76,7
78,00 1 3,3 3,3 80,0
78,75 1 3,3 3,3 83,3
79,25 1 3,3 3,3 86,7
81,50 1 3,3 3,3 90,0
82,00 1 3,3 3,3 93,3
82,50 1 3,3 3,3 96,7
83,25 1 3,3 3,3 100,0

Total 30 100,0 100,0
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Statistics

8D (Posttest)
N Valid 30
Missing 0
Mean 74,9417
Std. Error of Mean ,85892
Median 75,0000
Mode 72,50]
Std. Deviation 4,70449
Variance 22,132
Range 18,00]
Minimum 65,25
Maximum 83,25
Sum 2248,25
Percentiles 25 72,5000
50 75,0000
75 77,8125
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Appendix 8. The Output of Normality Distribution Test

PRETEST
Tests of Normality
KolmogorovSmirnowv? ShapireWilk
APPRAOCH | Statistic df Sig. | Statistic df Sig.
PRETEST 1.00 123 30 200 927 30 041
2.00 116 31 200 .948 31 141
3.00 074 30 200 967 30 459
*, This is a lower bound of the true significance.
a. Lilliefors Significance Correction
POSTTEST
Tests of Normality
Kolmogorov-Smirnov ShapireWilk
APPROACH | Statistic df Sig. Statistic df Sig.
POSTTEST 1.00 129 30 200 .957 30 .256
2.00 100 31 200 .960 31 295
3.00 135 30 170 942 30 105

*, This is a lower bound of the true significance.

a. Lilliefors Significance Caection
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Appendix 9. The Output of Homogeneity of Variance Test

Levene's Test of Equality of Error

Variances®
Dependent Variable: POSTTEST
F dfl df2 Sig.
535 2 88 588

Tests the null hypothesis that the error
variance of the dependent variable is
equal across groups.

a. Design: Intercept + PRETEST +
APPROACH
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Appendix 10. The Output of ANCOVA Test

Tests of BetweerSubjects Effects

Dependent Variable: POSTTEST

Type [l Sum
Source of Squares df Mean Squar F Sig.
Corrected
Model 4064,093 3 1354,69§ 85,291 ,000
Intercept 18241,514 1| 18241,519 1148,473 ,000
PRETES ,998 ,998 ,063 ,803
APPROACH 4019,223 2 2009,6124 126,524 ,000
Error 1381,84¢ 87 15,883
Total 654406,18¢ 91
Corrected Totg 5445,94( 90

a. R Squared =,746 (Adjusted R Squared =,738)
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Appendix 11a Field Notesof the Experimental Group

Class 8A(Contextual Teaching and Learning approach

Meeting Date Topic Result
1 Mei 6™, 2017 | Pretest SeeAppendix 5
2 Mei 10", 2017 | Identifying the|A The teacher started to use C
various information| approach, but occasionally he still us
in monologue text| conventional apprazn.
i.e. Recounttext. |A The students still looked passive, th
{1 Expressing the| even did not dare to ask the questig
meaningof Recount| and to share their understanding, o
text a few of them are active.
T Answering thel A The teacher was still as the informer
questions of simpl¢
monologie text in
form of Recount
text.
3 Mei 139, 2017 |Continuing the meetin(A The teachemapplied CTL throughout
1 the learning even though thg
atmosphere was a little bit stiff ar
tense.

A Almost half of the students sti
depended on the teacher, and the ot
got going to be active.

A The teacher attempted to encourage
studentsy giving motivation.

4 Mei 17", 2017 |{ Identifying the| A The implementation of CTL is ru
characteristics of th{ smoothly by the teacher,
Simple Past Tens/A The teacher and the studgimteracteq
(regular and with each other. They looked enjoy
irregular Verb) learn together.
| Expressing an{ A The class atmosphere changed, wH
writing most of the students were more act
actions/incidents than before. They constructed th
done/happened i| knowledge.
the past. A The students were a bit more daring
ask questions, and to give eth
opinion.

A They were able to connect the mate
with their real life, such as giving &
example based on their life.

5 Mei 20", 2017 |Continuing the meetin{A The teacher was getting used to te

3

by using CTL approach.
A The teacher applied the stedfsQ@TL
approach without any obstacles.
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A The students seemed very enthusia
following the learning.
A They had bravery and were active.

6 Mei 24", 2017 |{ Identifying Simple|A The teacher was as the facilitator 3
Past Tense in| also guided the students during ft
Recount text learning.
q ldentifying A Thestudentsvere more daring to hav
information in| discussion, to give opinion, and
Recount monologu( share the knowledge to others.
text
1 Writing the actions
events that happeng
in the past.
7 Mei 27", 2017 |Continuing the meetin{ A The teacher gave clarification and h
5 to the students in learning.

A The students felt free to give the
opinion and understanding in the clg
without worry and fear to do mistake

8 Mei 31%, 2017 | Identifying the|A The teacher did his role grealt
various ifformation| perfectly.
in Recount| A The students learned very actively g
monologue text did theiractivities very well.
1 Answering the)
teacher's question
about the Recour
text provided
9 Expressing the
rhetorical steps in th
Recount monologu
text
9 June &, 2017 |q Writing simple|A The teacher was fully responsible 1
Recount text with guiding the students.
correct  rhetorica| A The students were able to write
steps. recount text.
10 June ¥, 2017 | Reviewing the lessonsA The teacher and the students joir
from meeting 18 reviewed the lesson from meetingd1

A The students still remembered t
previous lessons.

A The students were very active, enjoy
the learning and understood t
material.

A They could write a recount text gtba
well.

11 June 18, 2017 |Posttest SeeAppendix 5
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Appendix 11b. Field Notesof the Experimental Group

Class 8B(Scientitif approach)

Meeting Date Topic Result
1 Mei 8", 2017 | Pretest SeeAppendix 5
2 Mei 9", 2017 | Identifying the|A The teacher implemented SA in t
various information teaching and learning process e
in monologue text| though he looked a bit nervous.
i.e. Recounttext. |A Every once in a while accidentally f
1 Expressing the| applied the teacharentered approack
meaningof Recount|A Most of the students were less act
text and were stagnant.
1 Answering thel A They used to be passive like in t
questions of simpl¢ conventional approach.
monologie text in
form of Recount
text.
3 Mei 15", 2017 [Continuing the meetin{ A The teacher applieth¢ SA well.
1 A He easily carried out the SA stag
without any problems.

A The students were very excited to le
together, although they were si
embarrassed.

4 Mei 16", 2017 |{ Identifying the| A The students had good bravery to
characteristics of th{ questions, and to share th
Simple Past Tens understanding to others.
(regular and A The teacher guided them very we
irregularVerb) therefore they felt comfortable ar

| Expressing an¢ learned with please.

writing
actions/incidents
done/happened i
the past.

5 Mei 22" 2017 |Continuing the meetin{A Interaction among the students wg

3

nicely. They discussed, shar
information, and together found tf
knowledge.

AThey enjoyed do

activities by using the science methd

A The teacher facilitatke gave
clarification and guided them as lo
as the learning process.
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6 Mei 23", 2017 |{ Identifying Simple|A Day by day, hey grew to be mor

Past Tense in| active learners.
Recount text

1 ldentifying A The students could understand
information in| material very well through the scien
Recount monologu( steps, like observing, exploring, and
text ~on.

1 Writing the actions | A The teacher was also more creative
events that happeng responsible in performing his roles a
in the past. motivator, an inforrer, and a feedbac

provider.

7 Mei 29", 2017 |Continuing the meetin{A The teacher and the students w

5 greatly excited to learn.

A They were very ready to review t
previous material and to continue t
material.

A The teacher did great roles through
the teaching and learning.

8 Mei 30", 2017 | Identifying the|A They were become very ctive,
various information interacted with the teacher and otk
in Recount| students, build up the knowledq
monologue text toget her, and (

| Answering thel activities perfectly.
teacher's question
about the Recour
text provided

1 Expressing the
rhetorical steps in th
Recount monologu
text

9 June 8, 2017 |q Writing simple|A They dared to communicate the
Recount text with findings and shred with others in fron
correct  rhetorica| of the class.
steps. A They could write a simple recount te

10 June 8, 2017 | Reviewing the lessonsA They together reviewed the previo

from meeting 18 lessons with the teachdihey still kept
the lessons in their mind. Thus, th
easily reviewed it and continued tf
lesson.

A Finally, they were able to make
recount text based on their experien
very excellent.

11 | June 1¥, 2017 | Posttest SeeAppendix 5
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Appendix 11c Field Notesof the Control Group

Class 8D(Conventional approach)

Meeting Date Topic Result
1 Mei 8", 2017 | Pretest SeeAppendix 5
2 Mei 9", 2017 | Identifying the| A The teacher as usual used teac
various information centered approach or conventio
in monologue text| approach in teaching.
i.e. Recounttext. |A Most of the students were very noig
1 Expressing the| bothered other students and even t
meaningof Recount, were sleepy in the class. Only a few
text them were silent, but theysal did not
1 Answering thel focus on the learning. Therefore, t
questions of simpl{ teacher had difficulty to control them
monologie text in
form of Recount
text.
3 Mei 15", 2017 |Continuing the meetin{A They did not listening to the teacher
1 A Sometimes the teacher admonished
students whose actions are too far.
A Thus, the taching and learnin
process was inefficient.
4 Mei 16", 2017 |{ Identifying the| A The students were very passive dur
characteristics of th{ the learning, there is no interacti
Simple Past Tens among students about the material.
(regular and A The teacher explained the mater
irregular Verb) then asked the students to
| Expressing an¢ assignments individually.
writing A They only did what the teach
actions/incidents | instructed to them.
done/happened  i|A The teacher's concern was very less
the past. the students did not really understg
the material.
A Hence, some students copied the t
from smarter friends.
5 Mei 22", 2017 |Continuing the meetin{A The teacherexplained the materi
3 without involving the stuents. Thus
the students were very noisy &
crowded.
A Then, he asked the studentsto do s
assignments.
6 Mei 23", 2017 |{ Identifying Simple|A Nothing has changed from this cla

Past Tense in

Recount text

As usual, most of the students wy¢

187



1 Identifying
information in
Recount monologu
text

1 Writing the actions
events that éippened
in the past.

unmoved and the atmosphere was
conducive to learn.

A Only a few of them sitting in the fror
row paid attention to the teacher, wh
they sitting in the baclow did not.

7 Mei 29", 2017 |Continuing the meetin{A The teacher was the only one resou
5 for the students. They were n
independent and very dependent on
teacher.
A They seemed bored in the class.
A They were less active.

8 Mei 30", 2017 |1 Identifying the |A They lacked understanding about {
various information material. It was known from when tH
in Recount| teader gave the questions to t
monologue text students, they could not answer. A f

| Answering thel of them answered but that was 1
teacher's questior] quite right.
about the Recour A Almost half of them did the tasks wi
text provided their seatmate but still asked to t

 Expressing thd teacher whether their answer was ri
rhetorical Steps inth or not. They had lack ofself
Recount monologu( confidence. While, the others copi
text from other friends.

9 June 8, 2017 | Writing simple| A There were no significant chang
Recount text with during the learning process. Th¢
correct  rhetorica| habits were same every day. There
steps. no sharing and interaction amon

them.
A They were less able to write a simy
recount text.

10 June &, 2017 | Reviewing the lesson{A When reviewing previous learnin

from meeting 18 some of them seemed unable
remember the lessons. Therefore,
teacher reviewedlowly.

11 | June 1¥, 2017 | Posttest SeeAppendix 5
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