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EVALUATING AN ENGLISH TRAINING PROGRAM FOR TRANS-
JOGJA SHELTER CREW IN YOGYAKARTA DEPARTMENT OF
TRANSPORTATION

By: Rohmeni Yustiningsih
NIM 04202241015

ABSTRACT

This research study was aimed to find out the gasmn of theEnglish
Training Program for Trans-Jogja Shelter Crewviewed from context, input,
process and product. Context consists of the ratevaf the program with shelter
crews need. Input consists of the teacher and demrcharacteristics, materials
and facilities. Process consists of learners’ @& and teachers’ activities during
the teaching and learning process, and productistensf learners’ achievement
and the advantage of the training.

This study was evaluation research using the Chpdtuation model
(Context, Input, Process and Product) developed®btofflebeam. The research
population is the Trans-Jogja shelter crew, whike $ample was the shelter crew
who work near public places or tourism resorts. Taéa collection was done
using the questionnaire, observation and docunientafhere were two types of
data, qualitative and quantitative data. Qualitatilata were analyzed using the
interactive model; they were data reduction, daispldy, and conclusion.
Quantitative data were analyzed using SPSS 16.0vilodows. The instrument
validity was analyzed in two ways, logically andprically. Logically, the blue
print was made in order to cover all evaluation porents. Empirically, the
instrument was analyzed using Corrected Item-TOtatelation Formula.

The findings of this program evaluation suggestt:ttfa) The English
training is very relevant with the shelter crewsigish needs; it is shown from
the score total for context that is 98 (81.67%).N@st of the learners are Senior
High School graduates and their ages are betweean@®7 years old. (3) The
teachers of English Training have appropriate ibtlh teach English. (4) The
materials of the training focus on communicatiohe Tnaterials are very easy to
understand and interesting and very relevant wighTirans-Jogja shelter crew’s
needs. It is shown from the score total for thening materials that is 308
(85.56%). (5) The facilities of training are vergneplete to support the English
Training and the classroom environments are vergfedable for the teaching
and learning process. It is shown from the scota for facilities of training that
is 210 (87.5%). (6) The learners are very activenduthe teaching and learning
process and they are very serious and pay attetatiire teachers’ explanation. It
is shown from the score for learners’ activitieattis 208 (86.67%). (7) The
teachers of Trans-Jogja explain the purpose oftapees that would be learnt.
They used the communicative method to teach, thejuated the learners’
achievements and used the tasks or activities baselke learning purposes, and
they also used various media to help the leaineztemprehending the materials.
It is shown from the score total for teachers’\atigs, that is 636 (88.33%). (8)
The mean score of learners’ achievements increageooints from the pre-test to
the post-test. Then, 78.26% of the learners got gammres ranging from 7.01-
8.50
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CHAPTER |
INTRODUCTION

A. Background of the Study

Trans-Jogja is a new means of public transportatiorYogyakarta. It
provides service for people in Yogyakarta whichc@enfortable, safe, on-time,
and cheap. Many people in Yogyakarta, domesticfaredgn, use this service of
Trans-Jogja to reach their destinations, such asstoresorts and hotels. The
prominences of Trans-Jogja make the number of pgsse increase day after
day.

There are two parts of job in Trans-Jogja. They sdrelter crew and bus
steward and stewardess. The shelter crew dutpsecto the passengers than the
bus steward and stewardess because before thengasseise Trans-Jogja they
should know the bus route and they should buylketim the shelter. Trans-Jogja
passengers are not only domestic passengers baot fateign passengers,
therefore, the shelter employees should be ablecammunicate with the
passengers using Indonesian or foreign languageidly English.

Most of Trans-Jogja shelter crew are graduateseoid® High School and
some of them are bachelors. Unfortunately, thegliEh mastery is limited. Only
a small number of them can speak English to comoatmiwith foreigners. The
incapability to communicate with foreigners willuse some problems, such as
misunderstanding in explaining the bus route sd thare are some foreign
passengers cannot reach their destinagar.their ability of communicating with

passengers determines the services satisfactory.



To overcome the problems, there must be an inmmvat help the shelter
crew to master English skills. They are expectedamby to know English but
also to be able to use English well. One way tanupe the English ability of
shelter crew is English training.

The English training aims to improve the sheltewcEnglish skills. It will
help them to improve Trans-Jogja services. Engdlialming programs designed
by English Department Students of 2004 who joinké TTEFL Program
Development. They cooperated with Yogyakarta Depant of Transportation
(as the managements of Trans Jogja Shelter Crelnd.pfogram was done in
three stages. The first stage was for the progmeldpments. Then, the program
was presented in PMKP¢ogram Kreativitas Mahasiswaprogram which was
held by Direktorat Penelitian dan Pengabdian kepada Maskata(DP2M),
Ditjen Dikti.

After the selection, th&nglish Training Program for Trans Jogja Shelter
Crew was categorized as a good program, so the DP2M tfa fund for the
program implementation. It was implemented at theoad stage. The last stage
of the program was done for this thesis research.

From the first and second training, there are nopete reports about the
training. Therefore, in the third training is nes&y to do the evaluation of the
program to know the training process and the affesess of the program. The
program evaluation can be used to determine wheierprogram can be

continued or not.



B. Identification of the Problem

As mentioned aboveinglish Training for Trans-Jogja Shelter Crdvas
been done twice, but there is no complete repooutathe implementation of
training. Therefore, it is needed to evaluate theg@mam to know whether the
program is good or not. The good program can berohhed by some factors.
There are four factors that should be observediigresearch, they are context,
input, process and product.

The first factor is context evaluation which meéms effort to describe and
define environment, requirement, population andm@anpand the objectives of the
program. It contains the description of the backgbof the program evaluated;
give information about estimation of requirementd aprogram objective;
determine the target of the program and establist fielevant this program with
the identify requirement. Context evaluation catedaine whether the program
is relevant with Trans-Jogja shelter crews’ needsob.

The second factor is the input evaluation whicheakl in order to evaluate
the chosen strategy, procedure, resource that eaedezhers, students, training
materials or facilities available in training, atitbse needed to reach the aim of
the training program. This can help to establisa gnocedure and design to
implement the program.

The next is the process evaluation. This processell to get the
information about program implementation and theudsibts’ learning
experiences, and also how far the teachers ancerggidpreparation in the

program implementation. This also improves the iguabf the program



implementation as well as give the information abiwe program as a tool to
evaluate whether the program is succeeded or not.

The last aspect is the product evolution. This rmif® about the program
continuity whether the program must be stopped amticued. The product
evaluation includes the decision and evaluatiotnefgeneral and special impacts
of the program, measure the anticipated impacntityethe anticipated impact,
estimate the goodness of the program and measereeftactiveness of the

program.

C. Delimitation of the Problem
Based on the identification of the problem abotree problem of the

research is limited on the learning evaluation on:

1. the relevance of the English training program wittans-Jogja shelter
crews’ English needs.

2. the characteristics of the learners and teachHeeaniaterial and the facilities
in supporting the program.

3. the process of the training implementation, inahgdithe learners and
teachers’ activities during the teaching learningcpss.

4. the effectiveness of English training for Trans jdsy Shelter Crew to

improve the Trans-Jogja services.



D. Formulation of the Problem
Based on the limitation of the problems aboverefuee, the problems of

this study are formulated as follows:

1. What is the relevance of the English training pamgwith the Trans Jogja
shelter crews’ English needs?

2. What are the characteristics of the learners amcht's; material of training
and facilities in supporting the program?

3. What are the learners’ and teachers’ activitiesinguthe teaching and
learning process like?

4. How effective is English training for Trans Jogj&kelter crew to improve

Trans-Jogja services like?

E. Objectives of the Research

In line with the formulation of the problems, thiejectives of this study are
to get the information about the relevance of trjnwith the Trans-Jogja’s
shelter crews’ English need; the characteristicsthef learners and teachers,
English materials and facilities in supporting fv@gram, to know the learning
process during the training including teacher’s &atner’'s activities, to know
the students’ achievements and the effectivenesbeotraining for Trans-Jogja

shelter crew.



Significance of the Research

Yogyakarta Department of Transportation

The result of the research can give Yogyakarta BRemmt of
Transportation the information about the factoe thfluence the program.
So, it can help them to make a decision about tbgram continuity.

Trans Jogja Shelter Crew

The researcher hopes that the result of the stadyimprove the Trans
Jogja Shelther Crews’ English ability, in orderingprove the Trans Jogja’s
services.

Other Researchers

The researcher hopes that the result of the stady be used to as a

reference to conduct the other programs.



CHAPTER II

LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK

A. Literature Review
1. English as a Foreign and International Language
a. English as foreign language

Brown (2001: 3) states that English as a foreigmgleage always refers
specifically to English taught in countries (suchJapan, Egypt, or Venezuella)
where English is not a major language of commenckeatucation. He continues
that foreign language context is that in which stid do not have ready-made
context for communication beyond their classroorheyl may be obtainable
through language clubs, special media, opporturbtypks, or an occasional
tourist, but efforts must be made to create sugodpnities.

According to Harmer (1992: 1) English is learnt the greatest number of
students in the world as a foreign language prgobdddcause it is on the school
curriculum whether they like or not. Some peoplsoalvant to study English
because they think it offers a chance for advanoémetheir professional lives.
Some language students find themselves living farget language community
(either temporarily or permanently). The studentt meed to learn English to
survive in that community. Some students studyrai§m language because they

attend to the culture of the target language conitywun



There are many other possible reasons for leartlinglanguage. Harmer
(1992: 2) adds that the other reasons are somdepdopt just for fun, or in the
class. Some people do it because they want towest® in a country where that
language is spoken. Some people do it just becallseeir friends are learning
the language.

Richards (1985: 2) says that English is regardealfaseign language when it
does not function as an official language in a ¢tgurhat is, the major language
of law, government, education, and business. Adéagrtb him, in many countries
where English is not an official language, it mayl ®ave a significant role to
play. It may be an important school subject anchdy be necessary to pass an

examination in English to enter the university.

b. English as an International Language
McKay in Tarone (2005: 2) stated that one of thetred features of English

an international language is that “English is thedpct of a world econocultural
system, and is the preferred medium of the inteynat communities of business,
science, culture and intellectual life.” He suggesiat teacher of English should
teach English as an International Language (EIL).

According to Yoshida in Tarone (2005: 2) states$ Hraglish is an international
language needed for communication in a multilinfoaltidialectal context. He
suggest that to prepare the students to deal hathworld, they must be placed in

a more active role in the classroom, the idealveapeaker model must be



abandoned, and errors must be permitted as studamt to use English to
communicate with linguistically diverse partners.

In addition, Yosida in Tarone (2005: 3) says th&ilEstudents use their
native languages at home and in the local commuaitgt do not want to replace
their home languages with English, while such stiglenay find a secondary
purpose for use of English outside the classrootmliilnin their nation, as, for
example, to communicate with international tourists

Based on the explanation above, English is need&amnsportation in order
to give the good services. Trans-Jogja is oneasfsportation in Yogyakarta, so
the people who work in Trans-Jogja should be ablecammunicate using

English.

2. English for Specific Purposes
a. Definition of ESP

According to Hutchinson and Waters (1987: 19) Esiglifor Specific
Purposes (ESP) is an approach to language teachimbich all decisions as the
content and method are based on the learner'smdastearning.

Swales in Martin (1992: 17) defines that each tdttam the word English for
Specific Purposes as followEnglish refers to a tool by which people can gain
useful knowledge and communicative with others wbaonot share their mother
tongue. Meanwhilespecific mean ‘specifiable’. The specialist of ESP makes
some efforts to specify, identify, investigate, kxp, and observe the

environment of the learners related to their pcattneeds of learning and using



the language. The worgdurposesis associated with the learners’ purposes of
learning language.

Hyland in Cummis (2007: 391) says that ESP refetariguage research and
instruction that focus on the specific communicativeeds and practices of
particular social groups. From the definition abavean be concluded that ESP
is an approach of English language teaching in ki@ purpose of learning is

specified based on the learners’ needs.

b. The Characteristics of the ESP Program
Robinson in Dudley-Evans and St. John (1998: 3esther definitions of
ESP program based on two keys defining criteriaandmber of characteristics.
The criteria are that ESP is normallsdal directed” and that ESP course
develops from th@eeds analysisThe characteristics are that the ESP courses are
generally constrained by bBmited time periodand are taught to adults in
homogenous class&sterms of the work or specialist studies that ldarners are
involved in.
Dudley-Evans and St John (1998: 4) define ESP byngusbsolute
characteristics and variable characteristics.
1) Absolute characteristics
- ESP is designed to get specific needs of the lesirne
- ESP is designed and implemented underlying metloggadnd
activities of the disciplines it serves;
- ESP is centered on the language (grammar, lexisteaqster), skills,
discourse, and genres appropriate to these aes8yiti

2) Variable characteristics
- ESP may be related and designed for specific diseg

10



- ESP may be used in specific teaching situationi&ferent
methodology from that General English;

- ESP is likely designed for adult learners, eitlidediary institution or
in a professional work situation. It could, howeuss used for learners
at secondary school level.

- ESP is generally designed for intermediate or acedstudents. Most
ESP courses assume basic knowledge of the langyatgn, but it can
be used with beginners.

In short, it can be concluded that ESP is designeueet specific learners’
needs in which the information about the needsba®ed on needs analysis.
Centered language of the course such as gramma, legister, skills, discourse
is suitable to the particular disciplines, act®éti or occupations. Activities in the
ESP program help much improving particular languagils needed by the
learners. In addition, the ESP program usuallyh@sogenous classes in which

the learners in a class have the same speciahizatizvork or study and they are

usually adult learners.

c. The classification of ESP

According to Hutchinson and Waters (1987: 16), ESR be classified based
on the general nature of learners’ needs. ESRidedl into three large categories:
1) ESL (English for Science and Technology), 2) HBIaglish for Business and
Economics), 3) ESS (English for the Social SciephcEach category is divided
into two smaller categories, which help to distiisguwo situations, namely EOP
(English for Occupational Purposes) taught in @asibn in which learners need to
use English as part of their work or professiord &AP (English for Academic

Purposes) taught generally within educational tastins to the learners who need
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in their study. The language may base on partialikgiplines at higher levels of

education.

LEARNING COMMUNICATION

English Language
Teaching (ELT)

English as a Mother
Language (EMT)

English as a Foreign
Language (EFL)

English as a Second
Language (ESL)

English for Specific
Purposes (ESP)

General English (GE)

English for Social Science

English for Business &

English for Science &

(ESS) Economics (EBE) Technology (EST)
English for English for English for English for English for English for
Psychology Teaching Economics Secretary Medical Technicians
(EAP) (EOP) (EAP) (EOP) Studies (EAP)
CAD\

Figure 1:The Branch of English Language Teaching

(Hutchinson and Waters, 1987: 17)

From the figure above it is clear that the English Trans-Jogja Shelter

crew belong to English for Occupational PurposeSREunder the English for

Business and Economics. This is because the aesivaf the services are in the
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scope of business. In this circumstance, the Tdagg Shelter Crew needs

English when they are working.

3. English for Specific Purposes to Trans-Jogja ShelteCrew
a. Learning needs

Learning needs refer to what the learners needotondorder to learn.
Learning needs indicate the route how the learaeesgoing to get from their
starting point (lacks) to the destination (necéssjt Before conduct the training
program, the training organizer should know therga needs. Hutchinson and
Waters (1987: 62) analyzed the learning needsliasvi

1. The reason why the learners take the English codiseir reason may
vary. They may take the course because it is casopulor optional;
apparent need or not; they think that the course ledp them to gain
status, money, and promotion; they want to impribes English or just to
spend time or because of achievement that leaexgsct to get after the
course.

2. The way the learners learn. This information cardbg up by knowing
their learning background; the concept of teachang learning that is
framed in their mind, methodology that appeal tnthand techniques that
could make them get bored easily.

3. Resources are available in running the program thlee number of the

teachers and their professional competence, astuef ESP teachers,
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6.

teacher knowledge of an attitude to the subjectesdnmaterials, aids, and
appropriate opportunities for out-of class actesti

Characteristics of the learners. This includes s@hationality, English
that they already know, subject knowledge they aalye have, their
interest, their socio-cultural background, teachshygdes they used to have,
their attitude to English or to cultures of the Eslyspeaking world.

The location of the course for example, the surdougs location is
pleasant, dull, noisy,etc.

Appropriate time for learners to take the ESP cegtsch as: time of day;
everyday/once a week; full time/part time; concotreith needs or pre-

needs.

According to Hutchinson and Waters (1987: 58), éhare several ways to
collect information about the needs. The most feafjy used are questionnaires,
interviews, data collection and informal conclusiavith various sponsors,
learners and others. Due to complexity of the neiéds preferable to use more

than the method depending time and resources biaila

b. Learners

Harmer (2001: 40) classifies learners based onathe young children,

adolescents and adult learners. Trans-Jogja sheksy is classified as adult

learners. The characteristics of adult learnersdas Harmer are as follows.

1) they can engage with abstract thought.

2) they have a whole range of life experiences to dvaw
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3) they have expectations about the learning procass,they already
have their own set patterns of learning.

4) adult tend, overall, to be more disciplined thamsadteenagers, and
crucially, they are often prepared to struggle espite boredom.

5) they come into classrooms with a rich range of erpees, which
allow teachers to use a wide range of activities wiem.

6) they often have a clear understanding of why theylearning and
what they want to get out of it.

Based on Brown (2001:90-91) the characteristicacfit learners are: they
have superior cognitive abilities which can rentegm more successful; they
have good self confidence, their level of shyneggéat; adults are able to handle
abstract rules and concepts. And they have lortgmteon spans for the materials
that may not interest them.

Kemp (1994: 47) states that usually adults havén mgptivation to learn,
adults want to know what kind of benefit they gainfi the lesson; time is an
important consideration for them and they will maste the time; adults respect
an instructor/teacher who is fully knowledgeablyuaithe subject; most mature
adults are independent; adults want to particifratdecision making; and they
like to cooperate in groups and socialize together.

However, adults are never entirely problem-freenees, and have a number
of characteristics, which can sometimes make lagrand teaching problematic

(Harmer 2001: 40). These are influenced by somwrfasuch as their critical
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thinking method used, their experienced failure amticism at school which may
lead them to be anxious and under confident alearhing a language, and for
older adults sometimes worry that they have losirtimtellectual power because
of their age.

It can be conclude that teachers of adults shoakk tall of these
characteristics into account. Harmer (2001: 40)larp that teacher should
encourage learners to use their life experienceéhen learning processes and
minimize the bad effect of past experiences. Thay dismiss the fear of failure
by offering achievable and paying attention to lthesl of challenge presented by
exercises. They also need to listen to learnenstem and modify what they do
to suit learners’ learning tastes.

Then, there are five roles of learner identified Mgrtin (1992: 211).The
roles as an explorer, organizer, strategist, perorand guide. Here is the
explanation of each role.

a. As an explorer, a learner of an ESP program ingats his/her overall
definition of the situation (the task in relatiom the learners’ purpose),
aspects of knowledge demands made in the cours@ehifeeling about
the course and the progress he/she is making, etc.

b. A learner as an organizer means he/she plans, resuaagl gradually take
a greater degree of responsibility for organizimgl &valuating learning

arrangements, opportunities and conditions.
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c. Strategist is the learner acquires greater seliMamge of his/her
personal learning strategies which can facilitdte handling of tasks
metacognitive, cognitive, and socio-affective sigat.

d. As a performer, the learner participates in teaams&ructed, rather
structured, monitored learning activities.

e. Learner as a guide means that the learner pattcipalassroom learning
activities either self-referenced, or in interastigith other learners; these
may be “communicative” activities which the learngrcalled upon to

stimulate or deploy knowledge in relatively unmongtd circumstances.

c. Teachers

Kemp, Morrison and Ross (1994: 238) say that taaplags an active part
in motivating people to learn, guiding the learniegperiences of individual
learners and groups of learners, monitoring leatn@rogress, diagnosing
difficulties and providing corrective measures,ogtizing good performance and
offering encouragement, and supervising the workssfstants or aides.

Another expert, Harmer (2002: 58), describes sachers’ role. The first is
a controller; teacher takes in charge of the aldssh exemplifies the qualities of
teacher-fronted classroom. The second is an orggnigiving learners
information, telling them how they are going tottie activity, putting them into
pairs or groups and finally closing things down witieis time to stop. The third

Is an assessor; offering feedback, correction aadiigg learners in various ways.
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The fourth is prompter; giving direction towardareers’ confusion of what
is going on. The fifth is a participant; lettingetlearners deal with the activities of
language learning and interviewing later to offeedback or correct mistakes.
The last is resource; teacher helps the learndts aviailable knowledge sources
without spoon-feeding.

Martin (1992: 209) identifies some roles of teashefran ESP program. A
teacher in an ESP program has some roles suchphsresx organizer, adviser,
instructors and guide. Each of roles will be disaasas follows.

a. As an explorer, the teacher has a task to findhowt learners view the
task, investigating how the result achieved by ldmrners satisfy the
demand of the tasks, taking a note of learnersjmass and spotting the
problem faced by the learners related to the psoadslearning the
language.

b. As an organizer, the teacher has a power to orgahiz arrangement of
one task activity over another. He can also makieasion whether the
tasks will be done in group or individually, in thiassroom or in the self-
study centre. In addition, the teacher also hasdeato organize the use of
time, the overall planning and management of thechimg-learning
encounter.

c. An adviser role make a teacher in an ESP programuldhbe able to
encourage learners to be better learners, betegy users, and more

autonomous user of expertise than the teacher.
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d. As an instructor, the teacher has a job to cartytloe classroom tasks
which acquire for direct teacher-instruction, gtyiexplanation, feedback,
and modeling to the learners.

e. A guide roles here means that the teacher becorgesia in English who
has a task to carry out all the various roles qi@er, organizer, advisor,

instructor as required over the course of a ta&ssdn and course.

d. Training Materials
Materials are a visible product of activity, regdass$ of whether such activity
is useful or even necessary (Hutchinson and Wat&&7: 106). Richards (2001:
251) explains that there are three forms of mdteriche first is printed materials
such as book, workbook, and worksheets. The seombn-printed materials
such as cassettes, videos, and computer-basedatsat€he last is materials that
compromise both print and non-print source suckedisaccess materials on the
internet.
Richards and Rodgers in Nunan (1991: 213) propu®e troles of materials
as described below.
1) Materials will focus on the communicative abilitie$ interpretation,
expression, and negotiation.
2) Materials will focus on understandable, relevantd ainteresting
exchanges of information, rather than on the ptesen of grammatical

form.
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3) Materials will involve different kinds of lacks andifferent kinds of
media, which the learners can use to develop twenpetence through a
variety of different activities.

Dudley-Evans and St. John (1998: 170) suggest fpomposes of materials
which are significance in the ESP context: as acsof language, as a learning
support, as a simulation and motivation and agezarce.

a. As a source of language
In this situation where English is a foreign langeathe ESP classroom
becomes almost the only source of English. Thusemads play important
role in exposing learners to the language. Thidigaghat materials have
to present real language, as it is used, and theange that learners
require. Materials also need to minimize exposariné language.

b. As alearning support
Materials need to be reliable, that is, to workbé&oconsistent and to have
some recognizable patterns. However, it does nainmbat materials
should be in the form of a rigid unit structure. Taprove learning,
materials must involve learners in thinking abond aising the language
and the activities need to stimulate cognitive psses.

c. As a motivation and simulation
Materials need to be challenging yet achievableeyT$hould offer new
ideal and information while being based on therlees’ experience and

knowledge. In addition, they also should encoufageand creativity. The
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input must contain concepts and knowledge whichfareliar but it must
also offer something new. This is to promote comication and to get the

learners involved.

d. As areference
Materials need to be complete, well laid out andf-esglanatory.
Materials also need to consider different learrsbdes and allow for the
explorer, who will follow through a train of thougglthe browser, who will
pick and choose at random; and systematic, who wdlk through
methodically. This implies that an important featuis the explicit
organization of materials.

Meanwhile, Hutchinson and Waters (1987: 107) mentsome roles of
materials; they encourage learners to learn, tlssistato organize the teaching-
learning process, they reflect a view the naturwofuage and learning, they try
to make balance outlook between the complexityheftasks and make it look
manageable, they introduce new techniques to thehés, they provide correct
and appropriate models language use.

Hutchinson and Waters (1987: 107) explain that goaderial will contain
interesting text, enjoyable activities that eng#ge learners’ thinking capacities,
opportunities for learners to use their existingwledge and skills, and content

which both learners and teachers can cope with.

e. Communicative Language Teaching (CLT)
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According to Brown (2000: 266), it provides the dhatical basis for the
nature of language and the language learning achiteg. In Communicative
Language Teaching, language is defined as a systeaxpressing meaning and
the learning of language is learning to communicB®wn also suggested six
interconnected characteristics as description ef @ommunicative Language
Teaching, as follows:

1) Classroom goals are focused on all of the compsnehttommunicative
competence and not restricted to grammatical guistic competence.

2) Language techniques are designed to engage leaimdise pragmatic,
authentic, functional use of language for meanihgfpurposes.
Organizational language forms are not the centr@l$ but rather aspects of
language that enable the learner to accomplistethogposes.

3) Fluency and accuracy are seen as complementargigies underlying
communicative techniques. At times fluency may hé&wetake on more
importance than accuracy in order to keep learmeaningfully engaged in
language use.

4) In the communicative classroom, students ultimatblve to use the
language, productively and receptively, in unrebedrcontexts.

According to Larsen and Freeman (2000: 121), learman produce
sentence accurately inside a lesson, but coulduset it appropriately when
generally communicating outside the classroom. hex@r may know the rules of
sentences, but they do not have a capability inyamp their knowledge of
language. It implies that being able to communicatpiires more than mastering
linguistic structures.

According to Littlewood (1981: 1), one of the madtaracteristic of
feature of communicative language teaching is ithadys systematic attention to

functional as well as structural aspects of languegmbining these into a more

fully communicative view. It means that the struetuand communicative
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functions are combined to achieve the communicatinity. He additionally says

that the goal of the foreign language teachingliii & communicative ability.

f. Language Teaching Techniques

Brown (2001: 16) asserts that a technique is anw afide variety of
exercises, activities, or tasks that are usederiahguage classroom for realizing
lesson objectives. He also points out that techesquonsist of the things teachers
‘do’ in the classroom, but only a few techniquesndd in some manner involve
the use of materials to support and enhance them.

Brown (2001: 59) also suggests that classroom tguke have a much
greater chance for success if they are self rewgrth the perception of the
learner. The learners perform the task because fitin, interesting, useful, or
challenging, and not because they anticipate soogmitive affective rewards
from the teacher.

In other words, techniques include all tasks arniviies. They are almost
always planned and deliberate. They are the prodiiet choice made by the
teacher. The teachers decided the technique ussdi lmn the purpose of their
teaching and refer to the pedagogical units or aomapts of a classroom session.

Brown (2001: 130) additionally says that techniquas be thought of as

existing along a continuum of possibilities betwégghly manipulative and very
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communicative. It is totally controlled by the tbac and requires a predicted

response from the students.

g. Teaching Media

There are a number of definitions about media peddy many experts.
Kemp (1977: 73), for instance, says that educationadia are supporting
materials that can motivate students and can efédgtexplain and illustrate the
subject content. Here, media can be anything, ma&emd non-material, physical
and non-physical, that are useful to support thmaroanication and interaction in
the teaching and learning process.

Moreover, Heinich in Arsyad (2002: 4) defines meds the means for
transmitting or delivering messages. Here, messages be transmitted or
delivered to students by using media.

From the discussion above, it can be concluded @datational media are
any supporting materials, methods, or techniquedrémsmitting or delivering
messages and making the subject content easy &vstandd.

Instructional media can be classifiedto several types, namely printed
media, graphic media, which include overhead trarepcies, charts/graphs,
models/dioramas, maps, globes, and drawings, pragibiz media, audio media,

television/video, computers, simulations and games.

h. Facilities of Training
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Facility can be defined as 1) a quality which maleasning or doing things
easy or simple; or 2) aids or circumstances whickanit easy to do things
(Hornby, 1974: 305). Facilities also give gredluence to learners’ involvement.
Facilities are needed to support the teaching le@rprocess. Facilities include
equipment and media used. Training facilities caream the physical
circumstances which make the teaching and leanmiagess easy. The examples
of training facilities are library, class equipmetetaching aids or media.

Besides, classroom is also one of the facilitiedraiining. Classroom is a
place where the teaching learning process take® pMarsh (1996: 35) says that
classroom environments are integral part of thenlag process and there is no
teacher or student can be unaffected by their poeseMarsh (1996: 42) also
asserts that the classroom and its environmentdcowlolve classroom size,
heating, lighting, ventilation, temperature, coland noise, which can affect
behavior.

Additionally, Marsh (1996: 36) states that classnagpaces take on a greater
significance than the furniture, since the oppdties for supervising are
uppermost in teacher's mind. Numerous examples tmiogh cited about the
positioning of desks in relation to the teacherssid and the blackboard, and
which reveal that space configurations are closalted to a teacher’s concept of
discipline and power

According to Glass and Smith in Marsh (1996: 3@ tlass size is an

important factor affecting the student learningogass. Class size and layout will
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require a different teaching method and techni@mmetimes teachers may not
be able to change how the desks are arranged olakgroom. However, teachers
need the most suitable arrangement for a lessonstrkl to it. Changing and
recognizing classroom space requires both time andrgy. Teachers can
encourage pupil through involving them in the decismaking process for
changes in classroom space. It is important farthes to create a classroom that
is positive, stimulating, and energizing.

Crystal (1987: 371) asserts that if classes areigoit will be impossible to
obtain genuine participation/involvement and piaeti There should be
opportunities for teachers to interact with leasnén group, pairs, and
individually. It is evident that smaller numbersch as 22 to 25 students, enable
the teacher to direct more attention to individsialdents. The place takes a role
for the young language learners.

In brief, though a room is not more significant qgmred with the other
teaching and learning components, improving stuglemvolvement can be
achieved better by designing the classroom intonafartable space, including the
appropriate furniture positioning which facilitatssudents to access teaching
easily, attractive decorations, adequate lightang) of course the cleanliness of

the room. Hence the students feel comfortable iegrinside it.

4. Trans-Jogja Shelter Crew
Trans-Jogja is a new means of public transportgironided by Yogyakarta

province cooperating with Jogja Trans Tugu Comp#mt applies Buy the
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service” system. It is operated in early March 2008 by Duepant of
Communication. By applying theBuy the Servicesystem, some purposes are:
betterment on public transportation and bettermeamt public transportation
operation system.

Betterment on public transportation is applied he system of ticketing
and shelter system. Ticket system is charactei@edmartcard. Smartcard has
three types and has different prices for each. types are general or single-trip
ticket, regular ticket, and student ticket. In dstahe price of single-trip ticket is
Rp. 3,000,-, regular ticket is Rp. 2,700,-, anddstu ticket is Rp. 2,000,-. A
single-trip and a student ticket are only for a.tit means that passengers should
buy the tickets for each trip. For the regular éigkpassengers only need to buy
the ticket at once. The nominal of regular tickasdd on the passengers’ demand
which is more than the nominal of the ticket. Ircledrip, regular ticket nominal
decreases and when it is giving out, passengeysnead to recharge the nominal
of the tickets in the shelter.

Trans Jogja shelter physically is providing cortdble service and secure
place and integrated shelter. The customers take gbat after putting the ticket
into the ticketing machine box at the waiting roohie waiting room and the
ticketing room are in one place which is aimed ating comfort service.
Betterment of transportation system is actualizetthe physic of the buses. Each
bus facilitates 22 seats, 19 places for standiimgcanditioner, and automatic

access-gate. Bus access-gate and shelter accesargamade in high position
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from the ground in order to make the passengersgeand get out from the bus
only at the fixed shelter.

The management system of Trans Jogja crew coradfistkelter and bus
crew. Shelter crew consists of a ticketing crew angate-access crew and bus
crew consists of a driver and a waiter or waitréGsketing crew serves the
passengers to get the tickets and gate-accessctieis the buses come-in and
come-out and give the notices about the bus déstmariver of the bus brings
the bus to the destinations and the waiter or esstrgives notices to the
passengers as the bus will stop and remind thezhecok their goods.

Trans Jogja shelter crew serves tickets to theomests and gives some
explanation, if needed, about some types of tigkgth the customers want to
buy. Before ticketing services, Trans Jogja shaltew especially ticketing crew
may ask the destination of the passengers and goveg information related to
the destination, just in case it is the first tifoethe passenger using Trans Jogja
service. After ticketing services, they usually ggiinformation about the bus
number, bus exchange, and transit. Besides, cust@ometimes ask Trans Jogja
shelter crew about directions of some places, tbtamte, and times. Trans Jogja
shelter crew, sometimes need to give information distance between certain

places from the shelter.

5. Program Evaluation
According to Yalden (1983: 96) the final phase lté process to develop

the language program is evaluation. It has two @spé¢hat is, first, evaluate or
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test the students in the program; second, assedkd¢lde teaching as well as
overall design of the course.

There are some definitions of evaluation. BasedQxiord Advanced
Learner’s Dictionary, evaluation means to find aécide the amount or value; it
means that evaluation is used to determine theevalamount. Djemari Mardapi
(2004: 19) states that evaluation is a series fiaes in improving the quality or
productivity of an institution in implementing tipgogram. Worthen & Sander in
Sudjana (2006: 20) states that evaluation as apsaoaf identifying and collecting
information to assist decision makers in choosimgorg available decision
alternative.

Besides, Mugiadi in Sudjana (2006: 21) defines Braigram evaluation is
the effort to collect the information of the prograactivity, or project. This
information is used to decide the program. For gdanit is used to improve the
program, to complete the next program, to stopdivigy, or to expand the idea
about the basic of the program or activity. Pragevaluation is the first step in
supervision that collects the correct data in ortterbe continued with the
appropriate training. It is very important and usdb make a decision because
the result of it can be used to decide the progaachto determine the continuity
of the program.

Tyler in Arikunto (2004: 4) states that program leasion is a process of how
to know the goals of education implementation. Pangevaluation also can be

defined as the effort to know the effectivenessthef program component in
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supporting the carrying of the aims of the progmaumput. Program components
are the key factors of the success of the progracalse all of them are
supporting one and another, for example, goal, rorga and implementation.
Thus, if the result of the learning is not satidfié can be known about the
weakness or which component is not running well.

From the definition above, the researcher concludasevaluation is used
to collect the data or information about the prapan, the process, and the goal
of the program in order to make a decision abaiptiogram continuity.

a. Function of Evaluation

Based on the definition of evaluation program, afethe functions of
evaluation is to make a decision about the progimre are four possibilities of
policy that can be done based on the result oLetiain program, those are:

1. Stop the program; it is because the program dicdgivat any benefit, or

could not be implemented as the goal expected.

2. Improve the program; it is because there were soongonents of the
program were not implemented well.

3. Continue the program; it is because the progranteémentation showed
that all of the program components were runningl \aedd gave the
benefit.

4. Expand the program; it is because the program wassuccess, so it is

good to implement it in future.
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Scriven in Brinkerhoff (1983: xv) was the first wisniggest the distinction
between formative and summative function. (1) Fdiveafunction, evaluation
that used to improve and develop an ongoing agtiir program, person,
product, etc.) (2) Summative function, evaluatibattused to account, certify,
select or continue the program. On the other h&tdfflebeam in Brinkerhoff
(1983: xv) suggests the distinction between proaaialuation intended to serve

decision making and retroactive evaluation to saceuntability.

b. Model of Evaluation

There are a lot of models of evaluation can be usegvaluate a program.
The models of evaluation are different, but moghefmodels have the same aim.
Their aim is used to collect the data or informatabout programs, in order to
make the decision about the program continuity.

Based on Tayipnasis (2000: 14) there are a lot @fets of evaluation that
are often used by the evaluators. Some popular im@de: Stake’s Evaluation
Model, CIPP Evaluation Model, UCLA’s Evaluation Mad and Brinkehoff
Evaluation Model.

Based on the purposes of the research the researhbeses the CIPP

Evaluation model to evaluate the English training Trans-Jogja shelter Crew.
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This model was developed by Stufflebeam. Stuffleb@aBrinkerhoff (1983: 11)

describes the context, Input, Process, and Praduictlows:

Table 1:CIPP Evaluation Model by Stufflebeam

Context Input Evaluation| Process Product
evaluation Evaluation Evaluation

Objective | To define the | To identify the | To identify or To collect
situational assessystem predict in description &
context, to capabilities, processdefects | judgments of
identify the alternative in the procedural | outcomes and
population and | program design or its relate them to
asses their strategy implementation | objectives &
needs, to procedural to provide context input. &
identify the design for information for | process
opportunities for| implementing the evaluation & to
addressing the | the strategies, | preprogrammed | interpret their
needs, to budgets, & decisions and to | worth and merit.
diagnose schedules, record and judge
problems programs. procedural event
underlying the and activities.
needsand to
judge whether
propose
objective are
sufficiently
responsive to
the assessed the
needs.

Method By using such | By inventorying | By monitoring the| by defining
methods as & analyzing activity potential | operationally &
system analysis| available human and procedural | measuring
survey, & material barriers & outcomes
document resources, remaining alert to| criteria, by
review, solution, unanticipated collecting
hearings, strategies & ones, by obtaining judgments of
interviews, procedural specified outcomes from
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diagnostic test | design for information for stakeholders &
and Delplir relevance, programmed by performing
technique. feasibility and | decisions by both qualitative
economy. And | describing the and quantitative
by using such | actual process, &| analysis
methods as by continually
literature search| interacting with &
visit to “misicle | observing the
workers,” activities of
advocate teams| project staff.
& pilot trials.
Relation to| For decision For selecting Forimplementing | For deciding to
decision | upon thesetting | sources of andrefining the | continue,
making in | to be served, the support solution| program design | terminate
the change goalsassociated strategies& and procedurge modify, or
process with meeting procedural I.e., for effecting | reformchange
needs or using | designi.e., for | process control | activity &

opportunities &
the objectives
associated with
solving

problem, i.e, for
planningneeded
changes. And to|
provide a basis
for judging
outcomes.

structuring
change
activities. And
provide a basis
for judging
implementation.

And to provide a
log of the actual
process for later
use in interpreting
outcomes.

present clear
record of affects
(intended &
unintended,
positive &
negative).

B. Conceptual Framework

English Training Program for Trans-Jogja sheltewciaims to improve the

employee’s English ability especially shelter créecause the shelter crew is the

employees that are very close with the passendgitslter crew, especially

ticketing crew, serve the tickets to the passemger give some explanation, if
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needed, about some types of tickets which the pgsse want to buy. So, this
training is very important for the shelter crewoirder to improve the Trans-Jogja
services.

Related to the training, the researcher needskttee evaluation of English
Training Program. It aims to get the informatioroabthe preparation, process
and result of the program. The researcher choo$e® Evaluation Model to
Evaluate the English training. CIPP stands for €xntInput, Process, and
Product.

Context evaluation includes determining the obyadiof the program, and
determining whether the program is relevant toteherews’ needs or not. Then,
input evaluation includes the analysid program components such as the
teachers’ and learners’ characteristics, facilite#straining in supporting the
training process, and the materials used in trginithe next, process evaluation
includes examining how a program is being impleme@nmonitoring how the
program is performing. This evaluation also useatait and identify the
implementation of the program. This evaluationamn with the teaching and
learning process, especially teachers and leamrgities during the teaching
learning process. The last is product evaluatibms ian evaluation to measure
what level of English mastery after Trans-Jogjdteherew followed the training.
Activities in this evaluation also measure whetthertraining is benefit for Trans-
Jogja shelter crew or not. Moreover, this evatuatan be used to make decision

about the program continuity whether the prograthivei continued or stopped.
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In conclusion, the program evaluation is needdaktdone in order to the
lack of the program can be identified. It can beduas the reference to make the
program be better. The result of this research @sobe used to make a decision

maker whether the program will be continued or not.
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CHAPTER 1lI

RESEARCH METHOD

A. Type of the Research

This study is evaluation research. Based on Wortheé®ander in Sudjana
(2006: 20) they say that “Evaluation as the proddsstifying and collecting
information to assist decision makers in choosimgormg available decision
alternatives.” There are two kinds of evaluatioseagch, they are: formative
evaluation and summative evaluation. Formative watan emphasizes on the
training process. This evaluation aims to get dezlback from process activities,
so that, it can be used to improve the productraining. Then, summative
evaluation emphasizes on training product, it aim&now the effectiveness of
the program such as product or specific results.

In this study, the researcher uses CIPP evaluatiotel which is developed
by Stufflebeam. CIPP evaluation model consist afr foomponents. They are:
Context, Input, Process and Product. Those compemam be divided into two
parts, those are formative evaluation: contextuirgnd process and summative
evaluation: product.

Stufflebeam in Brinkerhoff (1983: 11) describes tmmtext, Input, Process,
and Product as follows:

(a) Context evaluation is to define the situatiocahtext, to identify the
population and assess their needs, to identifyojhyortunities for
addressing the needs, to diagnpsablemsunderlying theneedsand
to judge whether propose objective are sufficientlsponsive to the
assessed the needs.

(b) Input evaluation is to identify the assess/stem capabilities,

alternative progranstrategy procedural design for implementing the
strategies, budgets, & schedules, programs.
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(c) Process evaluation is to identify or predictprocessdefectsin the
procedural design or its implementation to providermation for the
preprogrammed decisions and to record and judgeefdtoal event
and activities.

(d) Product evaluation is to collect descriptionju&gments of outcomes
and relate them to objectives & context input &qass evaluation &
to interpret their worth and merit.

B. Setting of the research

The research was held in Yogyakarta Department rahdportation. It is
located in Jl. Babarsari no. 30 Yogyakarta. Thegmm participants are the
Trans-Jogja shelter crew who work in the shelter tiee public places or tourism

places such as Malioboro, Gembiraloka zoo, StafMmport and Hotel.

C. Data Collecting Technique

In this research, the questionnaire and documentatere used to collect the
data. There are four components that would be atialu objects. The
components consist of Context, Input, Process andigt.

The first component is Context (C) of the trainifigcollected data about the
relevance of the training with the Trans-Jogja t&netrew job. Related to this
variable, the relevant instrument was questionnaire

Second component is Input (I) of the training. tinsisted of teachers’
characteristics’, learner characteristics, traimmagerials and facilities of training.
The learners’ and teachers’ characteristics useddtdtumentation to collect the
data. Then, the materials and facilities of tragnused both of documentation and

questionnaire.
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The next component is Process (P) of the trairtrdjvided into two that are:
(1) Learners’ activities, the activities of therneers during the teaching learning
process and (2) Teachers’ activities, the actwitxé the teachers’ in teaching
learning process. The results of data about theegsoof teaching and learning
were collected by using questionnaires and observat

The last component is Product or Output (O) oftth&ing. This component
explains about the students’ achievement and therdages of the English
training program. Documentation was used to getitita learners’ achievements

and questionnaire was used to collect data abewdkiantages of the training.

D. Research Instruments

Instruments are needed to collect the data. Thestgb instruments used
in this study were in the form of documentations@tvation and questionnaires.
The first instrument of the study was questionmsifée type of the questionnaire
was a quantitative questionnaire since the quesdioa included mostly closed-
ended items. The complete questionnaire can be seefppendix A. The
Questionnaire consisted 15 items. All of the item#he questionnaire use Likert
model in four rating scale. The organization of theestionnaire is presented in

Table 2.

Table. 2:The organization of the questionnaire

No Variables Sub-variables Item no Total
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1. Context (C) * The relevance of the 1 1

training
 Materials of training 2,34 3
2 nput (1) * Facilities of training
5,6 2
» Learners’ activities 7,8 2

3 Process (P) » Teachers’ activities

9,10,11,12,13,14 6

Product / output | « The advantages of the
(0) program 15 1

TOTAL

15

Based on Table 2, there are 15 questionnaire itdinsonsists of one
questionnaire item about Context of the traininge fitems about Input of
training, eight items for Process of training ame a@em about product/output of
the training.

The second instrument in this study was documemtafihis instrument was
used to get the data about teachers’ and learndraracteristics. Those
characteristics were genders, ages, educationkfjimmds, training experiences,
and teaching experiences. It also used to getdkee about materials of training,
facilities of training and learners’ achievemenfBhe last instrument was
observation. This instrument was used to get the dlaout teachers and learners

activities during the teaching and learning process

E. Data Analysis Technique
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From the data collection, the researcher got twmdkiof data. The first were
taken from the researcher documentation and obsemva he second data were
taken from the questionnaires. To analyze the fleth, the researcher used a
qualitative technique. Meanwhile the second dateeve@alyzed using frequency
distribution and score total.

In analyzing the qualitative data, the researctseduhe interactive model
by Miles and Huberman. Miles and Huberman in Sugiy(?009: 246) state that
the data analyzes using interactive model are d@donénuously. There are three
activities in analyze the data using interactivedgipthey are data reduction, data
display, and conclusion/drawing/verification. Thwstfactivity was data reduction.
In this activity the researcher enclosed the dathtaok the important data that
she was needed. The next activity was data disptathis activity the she made
the field notes in order the data easy to undedstahe last activity was making
the conclusion.

Moreover, in analyzing the data from the questiamendhe researcher used
frequency distribution and score total. To make da¢a easy to analyze, the
researcher give 4 option answers in each item dastipnnaire. Then, she
transforms it into four rating scale used Likert déd After that, she was scoring
the data in each sub variable. The score of eaghbla is the summation score
from the score in each item of questionnaire. I Afseoring the data, the
researcher calculated the data for frequency digidn and total score through

SPSS 16 for Windows. The complete result of theuation can be seen in
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Appendix B. Then, she made the criteria of the uatédn based on the total score

of each sub variable.

F. Evaluation Criteria
Based on the data analysis techniques, the critérevaluation were made
based on score total of the items of questionnairbere are 30 respondents in

this research. They are 7 teachers and 23 learners.

1. Context evaluation

Based on the questionnaire, context evaluatioruates the relevance of the
program with the shelter crews’ needs. It has tera iof questionnaire. The score
maximum is 4 and score minimum is 1. Then, the iptssnaximum score is 120
(total respondents x score maximum = 30 x 4) aedpthssible minimum score is
30 (total respondents x score maximum = 30 x 4e8am the score maximum
and score minimum expectation, the criteria fordbetext evaluation can be seen

in Figure 2 followed.

Not good Adequate Good Excellent
0 30 60 90 120
25% 50% 75% 100%

Figure 2:Evaluation criteria for context evaluation
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Based on Figure 2 above, the indicators will bd sait good if the score total
is 0-30, adequate if the score total is 31-60, gbdlde score total is 61-90, then

excellent if the score total is 91-120.

2. Input evaluation
Input evaluation consists of two components thadube questionnaires to
get the data. Those are: materials of trainingfaailities of training. The criteria
of each component are:
a) Materials of training
Materials of training have three items of questairm The score maximum
is 12 and score minimum is 3. Then, possible mawinscore is 360 (total
respondents x score maximum = 30 x 12) and theilgesminimum score is 90
(total respondents x score maximum = 30 x 3). Tthercriteria of this evaluation

can be seen in Figure 3.

Not good Adequate Good Excellent
0 90 180 270 360
25% 50% 75% 100%

Figure 3:Evaluation criteria for materials of training

Based on Figure 3 above, the indicators will bd sait good if the score total
is 0-90, adequate if the score total is 91-180,dgbdhe score total is 181-270,
then excellent if the score total is 271-360.

b) Facilities of training
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Facilities of training have two items of questiomeaThe score maximum is
8 and score minimum is 2. Then, possible maximuraresds 240 (total
respondents x score maximum = 30 x 8) and the lplesgiinimum score is 60
(total respondents x score maximum = 30 x 2). Tthercriteria of this evaluation

can be seen in Figure 4.

Not good Adequate Good Excellent
0 60 120 180 240
25% 50% 75% 100%

Figure 4:Evaluation criteria for facilities of training

Based on Figure 4 above, the indicators will bel seit good if the score
total is 0-60, adequate if the score total is 6Q;Igbod if the score total is 121-

180, then excellent if the score total is 181-240.

3. Process evaluation

Process evaluation consist of two components, tlaosdearners’ activities
and teachers’ activities. The evaluation criterizeach components can will be
described as follows.
a) Learners’ Activities

Learners’ activities have two items of questionmairhe score maximum is 8
and score minimum is 2. Then, possible maximumesoR40 (total respondents
X score maximum = 30 x 8) and the possible minimseore is 60 (total

respondents
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x score maximum = 30 x 2). Then the criteria okthvaluation can be seen in
Figure 5.

Not good Adequate Good Excellent

0 60 120 180 240
25% 50% 75% 100%

Figure 5:Evaluation criteria for learners’ activities

Based on Figure 5 above, the indicators will bd sait good if the score total
is 0-60, adequate if the score total is 61-120,dgbdhe score total is 121-180,

then excellent if the score total is 181-240.

b) Teachers’ activities

Teachers’ activities have six items of questiormairhe score maximum is
24 and score minimum is 6. Then, possible maximwaores is 720 (total
respondents x score maximum = 30 x 24) and thelgessinimum score is 180
(total respondents x score maximum = 30 x 6). Themcriteria of this evaluation

can be seen in Figure 6.

Not good Adequate Good Excellent
0 180 360 540 720
25% 50% 75% 100%

Figure 6:Evaluation criteria for teachers’ activities
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Based on Figure 6 above, the teachers’ activitidse said not good if the
score total is 0-180, adequate if the score tetaBil-360, good if the score total is

361-540, then excellent if the score total is 520-7

4. Product Evaluation

Product evaluation has one item of questionnaihe §core maximum is 4
and score minimum is 1. Then, possible maximumesA.20 (total respondents
x score maximum = 30 x 4) and the possible minimseore is 30 (total
respondents x score maximum = 30 x 1). Then ther@iof this evaluation can

be seen in Figure 7.

Not good Adequate Good Excellent
0 30 60 90 120
25% 50% 75% 100%

Figure 7:Evaluation criteria for product evaluation

Based on Figure 7 above, the indicators will bel sent good if the score

total is 0-30, adequate if the score total is 31¢ifbd if the score total is 61-90,
then excellent if the score total is 91-120.

The complete criteria of each indicator can be deemable 3. Then, the

score criteria of research result will be presentedesearch findings in chapter

V.
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Table 3: The criteria of training program based on the scordotal

No | Variable | Sub 0%-24,9% 25%-49,9% 50%-| 75%-100%
variable 74,5%

1 Context Context 0-30 31-60 61-9¢ 91-120
Category | Notrelevant| Quite relevant RelevaMery relevant

2 | Input Materials 0-90 91-180 181-270 271-360
Facilities 0-60 61-120 121-180 181-240
Category Not good Adequate Good Excellent

3 Process Learners 0-60 61-120 121-180 181-240
activities
Teachers’ 0-180 181-360 361-540 541-720
activities
Category Not good Adequate Good Excellent

4 Product Q@ 0-30 31-60 61-90 91-120
Category Not good Adequate Good Excellent

G. Validity

Creswell (2005: 162) says “validity means that thdividual’'s scores

from an instrument make sense, are meaningful, emable to draw good

conclusions from the sample that is studying to gbpulation.” In general, the

validity of the instrument can be analyzed in tways, logically and empirically.

Logically, it was stated previously that the instent of this study was

constructed by the theories of the English TrairfimgTrans Jogja shelter crew.

Besides, blueprint was made in order to cover la#l training components.

However, empirically, whether the instrument isidzar not, it can be known by

analyzing the instrument through Corrected Itemall@orrection Formula. It was

calculated using a computer program, named SPPSor8Nindows. The

complete result can be seen in Appendix B.

45



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

A. Research Findings

As mentioned in the previous chapter, this studgvaluation research. It
aims to describe the English Training for Transjd&helter Crew in Yogyakarta
Department of Transportation to assist decision erakn choosing among the
available of decision alternative. In this chaptbe data findings related to the
English Training is presented. It describes foumponents of evaluation based
on the CIPP Evaluation model by Stufflebeam. ThanrgeContext, Input, Process

and Product.

1. Context Evaluation

English training program for Trans-Jogja shelteewcris one of the
programs designed by English Department Studer20@4 who joined the TEFL
Program Development. They cooperated with Yogyakalepartment of
Transportation (as the managements of Trans Jdggée® Crew). The program
was done in three stages. The first stage wahéoptogram developments. Then,
the program was presented in PMRrggram Kreativitas Mahasisvygrogram
which was held byDirektorat Penelitian dan Pengabdian kepada Maskata
(DP2M), Ditjen Dikti.

After the selection, the English Training prograamn rans Jogja shelter
crew was categorized as a good program, so the D§aM the fund for the
program implementation. It was implemented at theoad stage. The last stage

of the program was done for this thesis research.
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The English training program was done to fulfiletiirans-Jogja shelter
crews’ English needs. It was aimed to improve thelter crews’ English ability.
The training expectation was to improve the sheleews’ ability in
communicating with the foreigners to improve thevees of trans-Jogja. The
English training program was prioritized for Traltgja shelter crew who worked
in the shelter in around the public places or wuriresorts likeTugu Station,
Malioboro, Taman PintarGembira Loka Zo@nd Carrefour. In every stage of
the program, the Department of Transportation ctifsehelter crew to join the
English training program.

For the shelter crew, this English training was afighe alternatives to
improve their English ability because English i€ @ the important requirements
to communicate with foreign passengers in shelt@rder to improve the services
of trans-Jogja. It showed that the communicatipmising English would be a job
demand. By the training, they hoped that the denwdrtkde job could be fulfilled.
Besides, the program implementation did not distbédr job schedule in trans-
jogja because the training schedule was set bynéeaand learners so both of
them could decide the good time to study.

The training was held in eight meetings, three sinmea week starting from
3.30 p.m. to 5 p.m. (90 minutes). The locationh# training was in the meeting
room of Department of Transportation.

Based on the explanation above, the English trgilnneeded for Trans-
Jogja shelter crew. Besides, the training is relewath their needs to improve

their knowledge and skills about English in supipgrttheir job quality. This
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statement is supported data based on one itemestigunaires. It can be seen in
table 4 followed.

Table 4 [Frequency distribution for context evaluation

1 2 3 4 Total
No Statements

FI%|  F| % | F| % | Fl% | F| %

1 | What is your opinion 0|0 |11,36.7|17|56.7|2|6.7| 30| 100
about the program
requirements concerning
the learners’ knowledge
and skill?

Based on Table 4, from 30 respondents, none @i ttate that the
program was not relevant (1), 11 respondents ggaite relevant (2), 17
respondents state relevant (3), and 2 respondatts \&ery relevant (4) to the

statement that the english training is relevanhheir need.

2. Input Evaluation
This section presents about Input of the trainifige data consist of four
components. They are learners’ characteristicentga’ characteristics, materials

of training and facilities. The complete data fimgs are described below.

a. Learners’ Characteristics

The data about learner s’ characteristics werentéyedocumentation. This
document was obtained from Department of TransportaThere were 23 Trans-
Jogja Shelter crew who joined the English trainmgst of them worked near the
tourism resorts or public places like Taman Pin@#mbira Loka Zoo, Malioboro

and Station. The 20 learners joined the trainingevebosen by Department of
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Transportation and 3 others were by their persamiding to join the
training. From the Department of Transportationuoentation, most of Trans-
Jogja shelter crew were Yogyakarta residents. dtailddata of the Trans-Jogja
shelter crew can be seen in Appendix C.

From the data, there are 8 males (34.8%) and 1%@lé=1(65.2%). They
consist of 13 people with the age of 20-25 yeads ®lpeople with the age of 26-
31 years old and 3 people with the age of were 332years old. From their
educational background, 17 people are SMU graduates 6 people are
University graduates.

Besides, most of the learners also did not have Ehglish training
experience. Most of them said that the traininghis first training they had

followed.

b. Teachers Characteristics

This section presents the data about the teachéne &nglish training. The
data were about the teachers’ personal informagdagcational background and
teaching experience. The data were taken from dentation. The complete data
of the teachers c.an be seen in Appendix C.

Based on the data, there are 7 teachers in thesBnblaining; they are 3
males and 4 females. One of them is 22 yearsulde tare 23 years old, and three
others are 24 years old. From their educationakdracind, three of them are
university graduation and the others are universitydents. The teachers’ had
different experience in teaching and learning,aéloethem had more than 2 years

experience in teaching and four of the teacherghagears teaching experience.

49



c. Training Materials

Training materials refer to anything which were dusey teachers to
facilitate the teaching and learning process inttaming. The training materials
designed based on the course grid that had beagnddsby the materials
developer based on the learners need (Trans-Jogfierscrew). The course grid
consisted of topics, basic competencies, languagetibn, vocabularies, input
text and tasks.

The first part of the course grid is topics. Thene 4 topics for the
materials. The topics areHi! My Name is Hana”, “Numbers and Time”,
“Offering and Giving Information about Trans-Jogjadnd ‘Giving Direction
Guide”. The next part is basic competencies. It pointgdsome abilities that the
Trans-Jogja shelter crews should get from the nadgefMhe third part is language
functions. It included expressions used to giveises for Trans-Jogja passangers
such as greeting and ticketing.

The next part is the vocabulary mastery. It hasgppse to specify the
coverage of the vocabulary entry of the materiilen, Input text of the course
grid pointed out kinds of texts which came up ia thaterials. The last part of the
course grid is tasks. The complete course gricdbeaseen in Appendix D.

Based on the course grid, there are 4 units irtrdairing materials. The
first unit was Hi! My Name is Hanna The intention of this unit is giving
opportunity for Trans-Jogja shelter crews to practasking personal. This unit
involved the expression of greeting, introducingeself and other people and

describing personal identity.
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The second unit of the materials wadutmbers and TimieGenerally this
unit is meant to remind the Trans-Jogja sheltewsréhe knowledge about the
numbers and time as they got at their school orassity. The basic competencies
that should be possessed by the Trans-Jogja sketeris that by the end they
should be able to understand kinds of numbersifsgly bus numbers and
distance, give information about time and distamesponds some expressions
related to numbers and distances and the learners able to respond some
expressions about time and distance.

The third unit of the materials wa®ffering and Giving Information
about Trans-Jogja This content of this unit is all about explaigiservices about
Trans-Jogja to the foreign customers. The inforomaiincludes ticketing, the steps
of using Trans-Jogja bus for the first time. Theib@ompetencies of this unit are
that the learners are able to offer some informatibout Trans-Jogja, to give
simple explanation about Trans-Jogja services tefuthe ticketing services and
the steps of using Trans-Jogja bus, to respond sxpeessions of asking some
information about Trans-Jogja services and to ned@mme expressions of asking
ticketing service and the steps of using Transalbgp.

The last unit of the materials i$Giving Direction Guidé This unit is
meant to assist the learners to be able to givditketion to get to a certain place.
The basic competencies are meant the learnerblréoaunderstand some simple
expressions of showing position of a place, givedlion to get to a certain place,
give simple expressions of showing position of acpl and give direction for

getting to a certain place.
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Based on the explanation above, the materialsudiihirig the criteria of
good learning materials that are focused on comaation, understandable and
interesting, and relevanwith the shelter crew’s need. Those statements are
supported by two items of the questionnaires. Hselt of the questionnaires can
be seen on Table 5 as follow:

Table 5:Frequency distribution for materials of training

1 2 3 4 Total
No Statements

FI% | F| % | F| %9 | F| %| F %

1 Materials are focus on 0|0 |0]|O0 14| 46.7| 16| 53.3| 30| 100
communication

2 | Materials are 0/0 |2|6.7|17|56.7|11|36.7| 30| 100
understandable and
interesting

3 | Materials are relevant with 17|56.7| 13| 43.3| 30| 100

the shelter crews’ need

Table 5 shows that from statement number one, terel4 respondents
choosing agree and 16 respondents choosing straggde to the statement that
the materials were focused on communication. Tfrem statement number two
there are 2 respondents choosing adequate, 17nasms choosing agree, and 11
respondents choosing strongly agree. It means that materials were
understandable and interesting. Besides, fromrmtaie number three there were
17 respondents choosing agree and 13 respondeausieg strongly agree to the

statement that the materials are relevant witlstsdter crews’ needs.
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d. Training Facilities

Facilities were needed to support the teachinguiegrprocess. It make the
learning easy. It also give great influence to nees’ involvement. All the
facilities in this training were prepared by Depaeht of Transportation.

One of the important facilities for training is st@oom. Classroom is a
place where the teaching learning take place.iftthining the classroom was in
the meeting room of Department of Communicatiorthla room, the Department
of Transportation had prepared all the supportenglifies for teaching learning
like: a LCD Projector, OHP, Notebook, white boandl @ound system.

Based on the result of questionnaire, the classrenwironments and the
training facilities are supported for the trainipgogram. It can be seen on Table
6.

Table 6:Frequency distribution for facilities of training

1 2 3 4 Total
No Statements
FI% | FI%| F| % | F| % | F| %
1 | The facilities are 0[O0 |0|0 |16|53.3|14|46.7|30| 100
supporting the training
process

2 | Classroom environments |0 |0 | 0|0 | 14|46.7| 16| 53.3|/ 30 100
are comfortable for the
teaching learning process

Based on Table 6, from statement number one, thexel6 respondents
choosing support and 14 respondents choosing steoglport. It means that the
respondents are agree to the statements thatainéng) facilities prepared by

Department of Transportation could support thernaming process.
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Then, from the second statements there are 14omdspts state
comfortable and 16 respondents state very contfiertalt mean that the
respondents are very comfortable with the classramironment for their

teaching and learning.

3. Process Evaluation

This part presents the findings about the procé#isedraining. This section
cover learners’ and teacher’ activities during tbaching learning process. The

findings will be described as follows.

a. Learners’ Activities

The learners’ activities during the teaching leagniincluded their
activeness and their seriousness on paying attetdiohe teachers’ explanation.
The first activity was their activeness during thaching and learning. They were
very active during the teaching and learning precéiscan bee seen from their
activities like they tried to understand and corhprel the materials delivered by
the teachers. When they did not understand thehéesexplanation, some of
them asked the teacher to repeat the explanatiout e materials they did not
understand. Then, when the teachers asked somgogpgesome of them tried to
answer the questions whether their answers wehné aignot.

The second activities was the learners seriousimepay attention to the
teachers explanation. It can bee seen from thévites in the classroom like
they listen to the teachers explanation serioustythey did all the task that given

from the teachers. However, some of them were sigdpecause they felt tired
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after they work and some of them were talking withers during the teachers
explained the materials.

Based on the explanation above, the learners @i aturing the teaching
and learning process and they are serious in ptgntain to the teachers
explanation. Those statements are supported byténts of questionnaires. The
result of the questionnaire can bee seen on Tatukovwed.

Table 7:Frequency distribution for learners’ activities

1 2 3 4 Total
No Statements

FI% | F| % F|] % | F| % | F| %

1 | The learners are active 0[O0 |0|0 |19|63.3|11|36.7|30]| 100
during the learning process

2 | Thelearners are serious [0 |0 |00 | 13(43.3|17|56.7| 30| 100
and pay attention to the
teacher explanation

Table 7 shows that there are 19 respondents chpasitive and 11
respondents choosing very active for the statenmantsber one that the learners’
activeness during the learning process.

Then, from the second statements on table 9, I®nelents state serious
and 17 respondents state very serious in payingntaih to the teacher

expalantion about the training materials.

b. Teachers’ Activities

Teachers’ activities mean the activity of the teas during teaching
laerning process. Some of their activities werdarmg the purpose of the topics
in order the learners have some views about wiegtwould study in the topic so

that it made them easier to follow the materialeed, they would know the
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objectives of the materials so they could prediet dutcomes they would get in
the learning process.

The teacher using the authentic examples for exple materials. By using
authentic examples, the materials would be easibetgained by the learners and
they would memorise it longer. Beside, they kneverghand what the context of
situation that had to apply the materials.

The next activity was the teachers evaluate thenéga’ achievemnent. The
teachers evaluated the learners achievements byvays, those are: scheduling
evaluation and incidental evaluation. The scheduéwaluation was done twice.
The first was pre-test, it was held at the firstetimg. It was used to know the
English mastery of the learners. The second wapdlsetest, it was held at the
end of the training. It aimed to know the learndtgaglish ability after they had
got the materials of the training. Then, the instdéevaluation was done by the
teachers spontaneously during the teaching anditegprocess. It aimed to know
the learners comprehension about the materialstddehers gave the evaluation
by oral or written activity.

Then another activity was the teaching methods weesl by the teachers.
Methods can be describe as the overall plan fotesystic presentation of a
languange based upon a selected approach. Themsaane methods in teaching
and learning that can be used by the teachersoOtie method that usually use
to teach ESP was communicative language teachintipis method, the purpose
of studying language is to communicate and thenlegrprocess is focused on all

the components of the communicative competence @aod restricted to
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grammatical or linguistics competence. The teacherthis training used this
method to teach the learners.

The next teachers activity is the use of the teactechniques for teaching.
Techiques can be describe as the variety of exrcactivities, or task that are
used in the classroom for realizing the objectiokkearning. In this training, the
teachers use the variation of activities or taskhair techniques to teach English
. For example: sometimes teachers asked the Isameomplete the dialogue and
practice in front of class, sometimes they askedehrners to listen to them then
they should practice it and sometimes they askeddharners to practice some
expressions related to the topic.

Besides, the teachers used the variation mediauppost the teaching
leraning process. The use of variation media mhdeddarners interested to the
materials of the training. Beside, they would berenmaid attention to the teachers
explanation and it could make the materials easntterstand.

Based on the explanation above, the teacherstagiduring the teaching
and learning process are fulfill the creiteria obd teaching. This statements is
supported by six items of questionnaires. The detaf the questionnaire result
can be seen on Table 8 followed.

Table 8:Frequency distribution for teachers’ activities

1 2 3 4 Total

No Statements
FI%|F|% | F| % | F| % | F| %
1 | Teachers explain the 0{0 |00 |17|56.7|13|43.3/30]|100

purpose of the topic that
will be learned

2 | Teachers explain the 0{0 |00 |17|56.7|13|43.3/30]|100
materials using authentic
examples
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continued

3 | Teachers evaluate the student8 |0 | 0| 0| 14| 46.7| 16 | 53.3| 30| 100

achievement

4 | Teachers use the 0/|0|0|0[11(36.7|19|63.3/ 30100
communicative methods to
teach

5 | Teachers use the variation of{0| 0|0 | 0| 12| 40 16| 60 30| 100
task or activities based on the
teaching aims

6 | Teachers use variation of 0/{0|0|0|13|43.3|17|56.7|30] 100
media for supporting the
materials

Based on Table 8 above, there are 17 respondeatsioly good and 13
respondents choosing very good to the statemetthbaeachers explained the
purpose of the topic that would be learned.

The second statement, about the teachers’ exptanafithe materials by
using the authentic examples, there are 17 resptsmddoosing good and 13
respondents choosing very good to the second statem

From the questionnaire result of the third statasiethere are 14
respondents choosing good and 16 respondents algoesry good to the
statement that the teachers evaluate the studemtssaments.

From fourth statement there are 11 respondentssaigpagood and 19
respondents choosing very good to the statementtiaaeachers of the English
training teach the learners by using the communigahethod.

The fifth statement in Table 10 above is abouttd@hniques of teaching
used by the teachers. From the result of the ouesire, there are 12
respondents choosing good and 18 respondents algoesiry good to that

statement.
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The last statement is about the use of teachingamestd by the teacher.
Based on the data, there are 13 respondents clgogsod and 17 respondents
choosing very good to the statement that the teaaksed the variation of media

to support the teaching leraning process.

4. Product Evaluation

In this section, it will be presented the findirgsout the product or output
of the program. The product evaluation is to meaghe effectiveness of the
training based on the training objectives. Thidisaccover learners achievement

and the advantage of the training. The finding$ meldescribed below.

a. Learners’ Achievement

The learners achievements got from the pre-tesipastitest. Based on the
document, the learners achievements is increasetfre post-test to pre-test. The
complete result of learners achievement can beise®ppendix E.

The data show that the learners’ achievement rease. It can be seen from
the mean that they get from pre test and post Tést learners achievents is
increase from 4.67 to 7.87. Based on the pst-tst tthere are 4 learners (0.17%)
get the score range from 8.51 to 10.00; 18 lear(#326%) get the score range
from 7.01 to 8.50; and 1 learner (0.04%) get twmresrange from 5.51 to 5.50.

The complete data can be seen in table 9 followed.
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Table 9:The Learners post-test achievements

No The English score Frequensy F;ercentage Description
1 8.51-10.00 4 (g).)17 Excellent
2 7.01-8.50 18 78.26 Good
3 5.51-7.00 1 0.04 Adequate
4 4.00-5.50 0 0 Not good

b. The advantages of the Training

The advantages of the program that the learnerfr@utthe training is the
English skill. After they followed the training, éli could communicate with the
foreign passenger by using the right expressiontheomisundestanding of the
services of Trans-Jogja could be minimized.

The training give the advantages for the Trangalahelter crew to
improve their English ability in order to improveeir job quality. This statement
is supported from the data from questionnaire. ddvaplete data can be seen in
table 10. Based on the table, there are 17 resptsd¢ate that the training is
good for them and 13 respondents state that thengais very good for them.

Table 10:Frequency distribution for the advantage of training

1 2 3 4 Total
No Statements

FI% | F|%| F| % | F| % | F| %

1 | Training canimprovethe |0|0 | 0|0 | 17|56.7|13|43.3| 30| 100
learners English skill in
order to improve their job
quality
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Based on the explanation above, it can be conclutad the English
Training for Trans-Jogja Shelter Cregive the advantages for them, it can

improve their English skill to communicate with éogn passengers.

B. Discussion
This part will be discussed about the English trejrbased on the Context,

Input, Process and Product.

1. Context Evaluation

English is one of the requirements to the Trangalebelter crew because
the Trans-Jogja passengers are not only domessisepgers but also foreign
passengers. So, English is one of the importarts ar Trans-Jogja shelter crew
to give the good services for foreign passengeosvever, their English abilities
are limited. They only learnt English when they svat Senior High School and
most of them had forgot about the English matetizds¢ they had learnt. Because
of their English abilities are limited, sometimemisunderstanding about the
explanation of the Trans-Jogja services is happrnaninimizing this problem,
they needed to improve their English abilities. Qrfighe ways to improve the
shelter crews’ English abilities was by the Enghligtining program.

The English Training Program was held in Departnoénfransportation. It
aimed to improve the shelter crews’ English ahilBgased on the English training
aims, the materials of English Training was focused communication. The
materials choosen was the materials that the fjoaja-shelter crews’ needed to

communicate with the foreign passengers, like:tgrge and giving direction.
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For the shelter crew, this program was the alter@ato improve their
English abilities without disturbing their job schee, because the English
training schedule was so flexible as it was decidladed on the teachers and
learners agreement. But, sometimes some of themotaattend the training
because they should work, they cannot change tredste with the others shelter
crew

Based on the explanation above, the training iiftie criteria of context
evaluation that the English training is very rel@veith the shelter crews need.
This statement is supported by the result of thesgionnaire. The data from
questionnaire shows that the score total for thasiable is 98. It can be

categorized very relevant. It can bee seen indi@ur

Not relevant Adequate Relevant Very Relevant
0 30 60 90 98 120
25% 50% 75% 81.67% 100%

Figure 8:Score total for context evaluation

2. Input Evaluation
In this section, there are four components thak véldiscussed. They are:
Learners’ Characteristics, Teachers’ CharactesistMaterials of Training and

Facilities of Training.

a. Learners’ Characteristics
The learners of the English training is the shaitexv who were chosen by

Department of Transportation. There are 23 peopt® \yined the English
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training. Their characteristics as the learnersthif English training. Their
characteristics would influence the training. Savhé¢heir characteristics are sex,
age, educational background and training expergnce

Based on the sex, the learners of English trainomsisted of 8 males and
15 females. It shows that the learners of Engliaining mainly are females. It
can be concluded that the Trans-Jogja shelter aiesvworked around the public
places or tourism resorts were females.

The next characteristic is based on the age. Tékesltrews’ age are 20-37
years old, but most of them were 20-25 years a@ldhows that the learners of
Trans-jogja could be classified as the adult le@nBased on Kemp (1994: 47)
adult learners have some characteristics, suclthag: have high motivation to
learn, they want to know what kind of the bendiigyt got from the lesson and
they will not waste the time beacuse time is anartgnt consideration for
them.the learners of the English training haved¢hdwaracteristics.

Based on the adult learners’ characteristics, taeg-Jogja shelter crew had
the high motivation to learn. It could be seen frimir enthusiasm to join the
training and most of them also followed almostthé English training. The next
characteristic was that they wanted to know what&iof the benefit that they
have got from lesson. It was shown from the leaymnocess that they asked
about the importance of the topics’ purpose thdtleen learned. Then, the other
characteristic was they would not waste the timeabse time was an important
consideration for them. It was shown from the scihedhat they had made with

the teachers. The schedule was not disturbing fblejrbecause for them both of
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the job and the training was so important. So,rdfiey worked, most of them
used their leisure time to join the training to noye their English ability.

Then, from the shelter crew educational backgroundst of them were
Senior High School Graduates. Altough they hadnie@rEnglish before joined
the English training, most of them forgot about theglish materials that had
been learnt.

In the English training experiences, none of thelteh crew who had joined
the English training before. So, the training wias first training that they had

ever followed.

b. Teachers’ Characteristics

Based on the documentation, there were 7 teadahéinssitraining. They are
English teacher. Thereby, the English training heas had the appropriate ability
to teach English. Based on it, the English trainas hoped to be effective based
on the English training aim.

The English teachers had good materials masterg. mastery of the
materials could influence the learning processitualt also could improve the
learners motivation to learn.

Then, based on the teaching experiences, someeotetichers had the
teaching experiences more than 2 years and sontBeai had the teaching
experiences under 2 years. Based on their expedertbey could know the
learners’ characteristics in order they could krtbe best method to teach adult

learners.
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c. Training Materials

The training materials is one of the important ¢sino support the English
training. The materials of English training consistof all the components that
would be learnt in the training. By using therrag materials, it was hoped that
the training was running well.

According to Richards and Rodgers in Nunan (19913) 2the training
materials have three roles, those are: materials fagus on communication
abilities of interpretation, expression, and negfain; materials will focus on
understandable, relevant, interesting exchangasfaimation, rather than on the
presentation of grammatical form; materials wilafve different kinds of lack
and diferent kinds of media.

In line with the roles of the materials, that tiagh materials were focused
on communication, it can be seen from the matergal®en, it focused on
expressions that usually used by the shelter alengreeting, asking and giving
information about Trans-Jogja and asking and givoligection. Then, the
materials were also undestandable and interestingan bee seen that the
materials used the learners’ daily activities ie ghelter as the example, so it
could make the learners easy to understand. Begsluesnaterials designed was
full colors and using some pictures. It made tharrlers interested to the
materials. Next, the materials of the training dtidae relevant with the learners’
need. It can be seen from the materials of thenitrgithat was made by the
materials designer based on the need analysislashe/as that the materials used
the different kinds of media, it is shown from tlask of the materials that used

some media to present the materials.
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Based on the explanation above, the materials efttrining is fulfill the
excellent criteria that the materials are communieaunderstandable, interesting
and relevant. This statement is supported by thia ftam questionnaire. The
data shows that the total score for materials eftthining is 308. Based on the
evaluation criteria those score is in the categxgellent. It can seen in figure 9
followed.

Not good Adequate Good Excellent

0 90 180 270 308 360
25% 50% 75% 85.56% 100%

Figure 9:Score total for training materials

d. Training Facilities
Facilities are needed to support the teaching ilegrprocess. Training

facilities can mean the physical circumstances whitake the teaching and
learning process easier, such as a library, claspment, teaching aids or media.
In this training, the facilities were prepared by tDepartment of Transportation
like an OHP, LCD projector, notebook, whiteboard aound system. Then, the
teaching aids or media were prepared by the teacher

The classroom is also one of the important faesitiof training. The
classroom environments could influence the sucoésise training process. The
good condition of classroom could make the learaatsteachers fell comfortable
learning in it.

The training was held in the meeting room of Daparits of Transportation.

The size of this room was not too big. The roone sias suitable for 20-25
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people. It was also given the space for the teactwetinteract with learners in
groups, pairs, and individually. The classroomhef training was designed irngo
comfortable space,ncluding the appropriate furniture positioning wini
facilitated students to access teaching easily, gbed ventilation condition,
adequate lighting, and of course the cleanlinesseofoom.

Based on the criteria evaluation, the facilities eategorized very complete
to support the training process. It can be seem ftbe score total of the
repondents respond toward the questionnaire. Tbee dotal is 210. Figure 10

shows the category of score total.

Not good Adequate Good Excellent
0 60 120 180 210 240
25% 50% 75% 87.5% 100%

Figure 10:Score total for training facilities

3. Process Evaluation
The process evaluation consisted learners’ a@s/éind teachers’ activities.

The discussion of each sub variable will be presgkas follows.

a. Learners Activities

The success of the teaching and learning procesd be influenced by some
factors. Learners’ activities during the teachiegrhing proses was one of the
factors that influenced the teaching and learnireggss. The achievement of the
learners were compared with their activities ia tdtassroom. When the learners

paid attention seriously, all the materials giventlbe teachers could understand
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well and it could make their achievements good vitugn the learners did not pay
attention to the teachers expalanation, the médagigen would not be undestood
well.

In relation with the learners’ activities, the dataow that the learners are
very active in following the teaching learning pess and they are very serious in
pay attention to the teachers explanation. Theestaial for this sub variable is
208. Based on the criteria, it means that thisabdei is in the categorized

excellent. It can be seen from figure 11.

Not good Adequate Good Excellent
0 60 120 180 208 240
25% 50% 75% 86.67% 100%

Figure 11:Score total for learners’ activities

b. Teachers Activities

The teachers’ activities in the teaching and lewymprocess include (1) the
teachers explained the importance of the topicredtfoey learnt about the topic in
order the learners knew the goal of the topic theuld learn. (2) they gave the
real examples like in their daily activities to jpethe learners understand the
materials. Within the real examples in daily adies, the learners were easier to
understand the materials and they also could mematilonger, because they
knew when and where they should implement it. (8 teachers focus on
Communicative Language Teaching. It means thattéhehers emphasized the
learners in learning the expressions that usuakdun their job. (4) they used the

task or activities based on the learning purposexder the learners did not get
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bored to follow the training. (5) they also used tlariation of the media to help
the learners in comprehending the materials suchiesires, id cards, time cards
and map or trans-jogja route. (6) the teachers agaluated the students
achievement to know their understandable aboutiduerials.

Based on the data from questionnaires, the teachetisities in the

classroom are categorized as excellent. It is showime figure 12 below.

Not good Adequate Good Excellent
0 180 360 540 636 720
25% 50% 75% 88.33% 100%

Figure 12:Score total for teachers’ activities

Based on the figure above the score total for eaCkactivities was 636. It
means that the respondents were strongly agreghéaictivities of the teacher

are good.

4. Product Evaluation

Product evaluation aimed at measuring the effectige of the English
Training Program. In this evaluation, there were sub variables to measuse the
effectiveness of the program. The first sub vagalbs students’ achievement
after the training and the second component isaitheantages of the English
Training Program for shelter crews’ job. The twd s@ariables will be discussed
as follows.

a. Learners Achievement
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Based on the document in Department of Transportathe mean of the
pre-test and post-test score increased 3.2 pdintseans that the program was
success to improve the Trans Jogja shelter crevidbrapility.

The result of the post-test shows that 4 peopl6.b7r% got the excellent
score with the score 8.51-10.00; 18 people or 78.2§ot the good score with the
score 7.01-8.50; and 1 person or 0.04% got the uadegscore with the score
5.51-7.00. Based on those result, most of the égargot the good score.

For the learners, the post-test score gave infoomahbout (1) their
effectiveness in learning English to achieve thedyscore. (2) their effort in
learning. The high achievement would make thensfsaind it could motivate
them to improve the learning achievement. Besittesy the teachers, to know
the learning acievements were important becausehél) could measure their
effectiveness in teaching. The learning achievergawueé the information whether
the goal of learning had been reached or not inl¢hening process. (2) the
learning achievement as the reflect of the teachbilgies in teaching. Based on
the teaching acievement, the teachers had the atiotivto improve their teaching

abilities in order to optimize the teaching.

b. The Advantages of Training

The advantage of the training was the English reguent for shelter crew
was fulfilled. They hoped that they can use Englishcommunicate with the
foreign passengers. After following the English ifinag, they could greet the
foreigners, explain about the Trans-Jogja routeexpdiain about the price and the
kind of tickets using English. Besides, the shettegw felt that their Englih

mastery had increased and they were not afraid argyiwwhen they meet the

70



foreign passengers. Then, the final advantage Wwas the trans-jogja shelter
services was better.

The result of the research for the advantages tgtidh Training Program
shows that this program was very advantages foslileéier crew. It can bee seen
from the data that the score total for this subalde is 103. Figure 13 shows the

position of the score total.

Not good Adequate Good Excellent
0 30 60 90 102 120
25% 50% 75% 85% 100%

Figure 13:Score total for the advantage of the program

Based on the findings and discussion about Contapyt, Process and
Product, the training program was made based onsitagja shelter crews’
English need to communicate with foreign passengdrs English program was
successfull to increase their English mastery amauld be used to increase the

services of Trans-Jogja. In conclusion, the Endliskining should be continued.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS

A. Conclusions

The purpose of this research was to evaluate tiggdBriraining for trans-
Jogja shelter crew. It was done to get the complata about the English training
in order to can be used as the reference to maklecegion making. This
evaluation used the CIPP evaluation models. Thexefaur components in this
model; that are Context, Input, Process and Prodinet data of the training were
obtained from observation, questionnaires, and miectation. Based on the
research findings and the discussions in chaptertié evaluation could be

concluded as follows.

1. Context Evaluation

English training program was very relevant with #teelter crew English
need, because it could fulfill their English needgive the good services for
foreign passengers. The training expectation wasnfwove the shelter crews’
ability in communicating with foreigners to improviee services of trans-Jogja.
The English training program was prioritized forams Jogja shelter crew who
worked in the shelter in around the public placesoarism resorts likeTugu
Station, Malioboro, Taman PintaGembira Loka ZoandCarrefour.

For the shelter crew, this program was the alter@ato improve their
English abilities without disturbing their job schae. The training was held in
eight meetings, three times a week starting froB® .m. to 5 p.m. the location

of training was in the meeting room of the Departtad Transportation.
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2. Input Evaluation

Input evaluation consisted of learners and teactigasacteristics, materials
of training and facilities of training. The firss ilearners’ characteristics. The
learners of the English training were the sheltmwcwho work around the
tourism places of public places. There were 23 34kogja shelter crew joined the
training. They consist of 8 males and 15 femaBka&sed on the age, they are
categorized adult learners because most of thel@@&B9 years old. From their
educational background, people are SMU graduatds6gmeople are University
graduates. Besides, most of them did not have tiggidh training experiences.

Then, the teachers of this English training wenge@dple; they are 3 males
and 4 females. Their educational background is iEmgieacher. Thereby, the
English training teachers had the appropriate tgktiti teach English. They also
have the experienced in teaching English, so tleydcknow the best method to
teach the learners.

The next is training materials. The training matsriare focused on
communication, it focused on expressions that Wsuwsed by the shelter crew
like greeting, asking and giving information abdutins-Jogja and asking and
giving direction; then, the materials also underdtdble and interesting. It can be
seen from the materials used the learners dailyites$ in the shelter as the
example. Besides, the materials designed is colarfid using some pictures.
Next, the training materials are relevant with lgrners’ need.

The last is the facilities of training. The fad@és of the training were
prepared by Department of Transportation was vempaiete in supporting the

training process. Those facilities like an OHP, Ld®ojector, notebook,
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whiteboard and sound system. Then, the teachingraidedia were prepared by
the teachers. Besides, the classroom for the mgainwvas designed into a
comfortable space, good ventilation condition, aee lighting, and of course

the room were clean.

3. Process Evaluation

Process evaluation included the learners’ actwitend the teachers’
activities during the teaching and learning procéée first is learners’ activities.
The learners were very active during the teachind karning. The learners’
activities included they ask the teacher to repesdher explanation when they are
not understand well about some expressions, thewemthe teachers questions
whether they are right or not and they did alltdmks given by the teachers.

The next is the teachers’ activities in the teaghand learning process. The
teachers were categorized good teachers. The tsacuativities included they
explained the importance of the topic before exg@di the topic, they used
authentic examples, they focus on communicativguage teaching, they use the
task or activities based on the learning purpodesy, used the variation media to

teach, and they evaluate the students achieveroatihgously.

4. Product Evaluation
Product evaluation aimed at measuring the effegéise of the training.
This evaluation included the learner achievemerd #re advantages of the

training. The first is learners’ achievement. Tharhers’ achievement is increase
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3.2 points from pre-test to post-test and 95.65%tly® good score that is 7.01-
10.00. It means that their English ability was ease.

The English training program was fulfilling the Hisy requirements for the
shelter crew. After they followed the training, yheould greet the foreign
passengers, explain the Trans-Jogja route andiexgidaut the price and the kind
of the tickets using English. In conclusion, thegish program was success in
increasing the shelter crew English ability, sotthis training should be continued
The English Training increased the shelter crevimlitp in English. So, it can

improve the Trans-Jogja services.

B. Suggestions
Regarding the implication of English Training Praxgr evaluation, the
writer proposes some suggestions for the Yogyalefzartment of Transportion,

the program evaluators and English Education Depart students.

1. Yogyakarta Department of Transportation
Yogyakarta Department of Transportation should icomt the English

Training Program for Trans-Jogja Shelter Cravino did not join the training.

2. Program Evaluators or Other Researchers
The program evaluators should prepare all the thihgt will be used to

conduct the research in order to optimize the rebea
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3. The English Education Department students

This program evaluation hopefully can help the otheglish Department
students who are interested in evaluation. Theee some opportunities to
evaluate the English Program for the other Endlisiining Program and it can be

used as the topic of a thesis.
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DAFTAR PERTANYAAN

Identitas Responden

Nama

Tanggal lahir/usia
Pendidikan terakhir

Jawaban
No Pertanyaan Tidak | Kurang | Sangat
Setuju| Setuju Setu Setuju

CONTEXT (C)
1 | Bagaimana pandangan saudara tentang

kebutuhan program pelatihan terhadap

wawasan dan ketrampilan peserta
INPUT (1)

Materi pelatihan

2 | Materi fokus pada kemampuan
berkomunikasi

3 | Materi yang ada mudah dipahami dan
menarik

4 | Materi sesuai dengan kebutuhan

peserta

Kelengkapan sarana dan prasarana

5 | Sebagai penunjang pelaksanaan
program pelatihan bagaimana
kelengkapan sarana dan prasarana

6 | Sebagai penunjang proses belajar

mengajar apakah keadaan ruang ke

membuat nyaman untuk belajar

as
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PROCESS (P)

Aktivitas peserta

7 | Peserta berperan aktif dalam mengikuli
pembelajaran
8 | Peserta bersungguh-sungguh dan

memperhatikan penjelasan materi dari

guru

Aktivitas tutor

9 | Membantu peserta mengenal maksud
dan pentingnya topik yang akan
dipelajari

10 | Menjelaskan materi dengan memberikan
contoh-contoh yang sesuai dengan
kehidupan sehari-hari

11 | Melakukan penilaian selama proses
belajar mengajar

12 | Pelatihmenggunakan metode mengajar
yang komunikatif

13 | Pelatih menggunakan latihan atau
aktivitas sesuai tujuan belajar

14 | Pelatih menggunakan berbagai media

guna membantu pemahaman peserta

PRODUCT/OUTPUT (O)

Manfaat pelatihan

15

Pelatihan dapat meningkatkan
ketrampilan peserta guna meningkatka

kualitas kerja

AN
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Item Validity

Case Processing Summary

N %

Cases  Valid 30 100.0}

Excluded® 0 0

Total 30 100.0]

Item-Total Statistics
Cronbach's
Scale Mean if |Scale Variance if| Corrected Item- | Alpha if ltem
Item Deleted Item Deleted |Total Correlation Deleted

VARO0001 100.9333 15.995 244 .535 Valid
VARO0002 100.6667 18.230 -.233 .596 Valid
VARO00003 100.9000 15.472 .352 .518 Valid
VARO00004 100.7667 16.254 .238 .538 Valid
VARO00005 100.7333 17.513 -.069 577 Valid
VAROOO06 100.6667 14.920 .586 490 Valid
VAROO007 100.8333 17.178 .014 .566 Valid
VARO0008 100.6333 16.171 .259 .535 Valid
VARO00009 100.7667 15.426 453 .509 Valid
VAR00010 100.7667 16.668 135 .551 Valid
VAR00011 100.6667 16.437 .190 544 Valid
VARO00012 100.5667 17.013 .055 .561 Valid
VARO00013 100.6000 18.110 -.208 .592 Valid
VARO00014 100.6333 16.999 .054 .561 Valid
VAR00015 100.7667 16.254 .238 .538] Valid
Total 52.1000 4.369 1.000 .096 Valid
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The result of Questionnaires

Statements Number

ltem3 | Item4 | Item5 | Iltem6 | Item7 | Item8 | Item9 | Item10| Item11| Iltem12| Item13| Item14| Iltem15

lteml| Item?2

Respondents

10
11
12
13

14
15
16
17
18
19
20
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103

107

106 9 10108

103

103

107

101

106

104

]

A
v

10

99

106

98

21

22
23

24
25
26
27

28
29

30
Jumlah
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The result of the questionnaire

Evaluation Components
Respondenty CONTEXT INPUT PROCESS PRODUCT
ITDelevanSI Materials | Fasilities| Learners activities Teachettvdies | The advantages progra
rogram

1 3 10 7 8 21 3
2 4 10 6 7 22 4
3 4 9 8 8 22 3
4 3 11 8 6 22 3
5 3 11 8 6 20 4

3 10 8 7 21 4

4 10 6 7 22 3

4 12 7 7 21 3
9 4 12 7 7 22 4
10 3 10 8 7 22 3
11 3 10 7 6 19 3
12 4 9 6 6 20 4
13 4 10 6 7 21 4
14 3 11 8 8 22 4
15 3 10 7 8 22 4
16 4 11 7 7 22 3
17 2 10 7 7 21 3
18 2 9 7 7 21 3
19 3 10 7 7 21 3
20 4 10 7 7 21 4
21 4 11 6 7 20 4
22 3 11 6 6 21 4
23 3 10 7 7 20 3
24 3 11 7 7 23 3
25 3 10 8 7 23 4
26 3 10 8 7 20 4
27 3 10 8 6 22 3
28 3 10 6 7 21 3
29 3 11 6 7 20 3
30 3 9 6 7 21 3

Jumlah 98 308 210 208 636 103
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Frequency distribution and total score

Context
Cumulative Total
Frequency Percent Valid Percent Percent
Valid 2 2 6.7 6.7 6.7 4
3 18 60.0 60.0 66.7 54
4 10 33.3 33.3 100.0} 40
Total 30 100.0 100.0 %
Materials
Cumulative Total
Frequency Percent Valid Percent Percent
Valid 9 4 13.3 13.3 13.3 36
10 16 53.3 53.3 66.7 160
11 8 26.7 26.7 93.3 88
12 2 6.7 6.7 100.0} 24
Total 30 100.0 100.0 308
Facilities
Cumulative Total
Frequency Percent Valid Percent Percent
Valid 6 9 30.0 30.0 30.0 54
7 12 40.0 40.0 70.0 84
8 9 30.0 30.0 100.0 72
Total 30 100.0 100.0 210
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Learners' activities

Cumulative Total
Frequency Percent Valid Percent Percent
Valid 6 6 20.0 20.0 20.0} 36
7 20 66.7 66.7 86.7 140
8 4 13.3 13.3 100.0} 32
Total 30 100.0 100.0 208
Teachers' activities
Cumulative Total
Frequency Percent Valid Percent Percent
Valid 19 1 3.3 3.3 3.3 19
20 6 20.0 20.0 23.3 120
21 11 36.7 36.7 60.0] 231
22 10 333 333 93.3 220
23 2 6.7 6.7 100.0} 46
Total 30 100.0 100.0 636
Product
Cumulative Total
Frequency Percent Valid Percent Percent
Valid 3 17 56.7 56.7 56.7 51
4 13 43.3 43.3 100.0} 52
Total 30 100.0 100.0 103
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Teachers’ identity

) Teaching
Sex Educational background )
experiences
Name Age
S1 0-2
F | M >2 years
Students | Graduates| years
Indra Agus v | 23 N N
Saptian Abadi v | 23 N N
Ahmad Fauzan N | 24 N N
Esti Purwaningsil 23 N N
Haerani Irianti N 24 N N
Hesti Dwi Astuti | 22 N N
Ega Christina N 23 N N
Total 4 4 3 4 3
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Trans-Jogja shelter crew identity

Trans-Jogial— S&X Age Education
No shelter cr?ejw M e [29 126 132 Touy | univ Shelter
25 31 37
01. | Aci Mafrio N N N Binamarga
02. Ana.ng \ \ \ Kalasan
Subiyanto
03. | Asih Lestari v | N v Ringroad
utara
04. Bagus \ \ \ Papmi Selatan
Kuswara
05. | Dayu Utomo N N N Prambanan
06. | Eko Yulianto N N N Maguwo
07. | Erna Hartati N N N Taman Pintar
Fauzan Kedaulatan
08. Subulana v v v Rakyat
09. i‘;h Agustin \ \ \ Tegal Gendu 1
Mari SD
10, | Varsa NN \ . .
Anggarina Pujokusunian
11. Marlina . \/ \/ \/ Purawisata
Candrawati
12. | Mita Okiana N N N Giwangan
13, | Oktaria Dwi N oW v Janti
Hapsari
Retno Mukti JIH (Ring Road
14. Miharsasih v v v Utara)
15. Ririn . \ \/ \ Malioboro 3
Setyowati
16. S”?ta . \ \/ \ Jombor
Prihanuri
17. | Sri Harsini Y N T. Pintar.
(senopati2)
18. | Sunandar N N N KR-1
19. | Suwarsih \ \ \ Murc,eum
perjuangan
. Fak. Pertanian
20. | Tina \/ \/ \/ UGM
21. | Tri Hartatik N N N Kehutanan
22. Wida Findia \ \/ \ Janti Selatan
Artha
Wiwit . .
23. Parmadi \ \ Pati Rapih
Total 15 13 7 3 17 6
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COURSE GRID OF THE ENGLISH TRAINING PROGRAM MATERIA LS FOR TRANS JOGJA
SHELTHER CREW USING THE COMMUNICATIVE LANGUAGE TEAC HING

ng,

BASIC LANGUAGE INPUT
TOPICS COMPETENCES | FUNCTIONS VOCABULARIES TEXTS TASKS
UNIT | - Learners GREETING: | Name, live, work, |- Pictures A. Warming Up
Hit My understand | Hello, Hi, | shelter, hobby, to | . Dialogue Learners pay attention the picture and
name is greeting good morning, spell, co-worker, s recognize some expressions of greet
Hana expressions EOW ?‘“I?fy?)“-- f”e?d’ Srt‘e'ter_’ - Written both formal and informal.

and the OWIS i€, | partner, to enjoy, language.| - Learners listening and practicing the

. how is new. . .

difference of - ID cards. expressions of greeting and some of

each.
Learners are
able to use
and to
respond
greeting
utterances in
the
appropriate
context.
Learners can
introduce
themselves to
others and
introduce
someone.
Learners can
use
appropriate
expressions
when meeting

everything?,
etc.

Introducing:
What is your
name? My
name is...,
Where do you
live? | live
in...., How do
you spell...?
..... etc.

expressions they have.

her

Learners know the use of each expression

and pronounce them right.
B. Let's Move Further

Learners listen to the tutor practicing each

dialogue and practice it in pairs.
Learners greet someone and
ourselves and others in a dialogue
comprehending the meaning of t
expressions and by practicing the dialogu
C. Get Your Partner

In pairs, the learners create dialogues ab
greeting and introducing.

With their partners, they practice the
dialogues they create in front of the other
crews.

D. It's Show Time

- The learners answer the questions and

practice it to describe their personal
identity.

introduce

by
he
es.

put
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someone for
the first time.

TOPICS BASIC LANGUAGE | VOCABULARIES INPUT TASKS
COMPETENCES |FUNCTIONS TEXTS
UNITII |- Learners Time: Far, at, about, time,| - Pictures | A. Content focus
Numbers understand | Whattimeis | should, bus number| . Dialogue - Warming up activity.
and Time kinds of it? Itis...., how | at, minutes. S - Listening and practicing expressions
numbers, long does it - Written telling time and distances.
specifically | take? It language - Showing time and numbers.
bus number | takes.., etc. - Informati
and distances on gap B. Language
- Learners Numbers: cards - Listening to the models for each
understand | Which bus dialogue.
S ; should | take? . :
giving time & - Reading the conversation based on th
distance. You should personality.
- Learners are ;ake';" h,ow - Pronouncing expressions (raising and
able to ar.... 7 [tis falling intonation).
about...., etc

respond some
expressions
related to
numbers and
distances.
Learners are
able to
respond to
some
expressions
about giving
time and
distance

- Understanding the pattern of language
function.

- Completing dialogues.

- Practicing the dialogues.

C. Communication
- Information gap activity.
- Practicing the tasks with partners to
check for each.
- Creating dialogues with different
scenes.
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TOPICS BASIC LANGUAGE | VOCABULARIES INPUT TASKS
COMPETENCES | FUNCTIONS TEXTS
UNIT Il |- Learners are | Offering Tickets, bus number,-  Pictures | A. Content focus
Offering able to offer | information: | may, should, - Dialogue - Warming up activity.
and for some May | help welcome, s - Listening and practicing expressions @
giving information | you?, What | destination. - Written offering and giving information about
informati about Trans- | can | do for language Trans-Jogja.
$?az;1]k;out Jogja. you, etc. - Listening and practicing Prizing
Jogja Learners can | utterances.
’ : : Giving
Service give simple | ,
explanation | information: B. Language
about their Itis three - Listening to the models for each
services, thousand per dialogue.
including ticket, you - Practicing their personal identity in a
ticketing and should conversation.
bus number. | P2Y- €t - Pronouncing expressions (raising and
- Learners are falling intonation).
able to - Understanding the pattern of language
respond function.
expressions to - Completing dialogues.
ask - Practicing the dialogues.
information.
- Learners can C. Communication
respond to - Information gap activity.
some - Practicing the tasks with partners to
expression check for each.
about asking - Creating dialogues with different
ticketing scenes.
service and
bus number.
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TOPICS BASIC LANGUAGE | VOCABULARIES INPUT TASKS
COMPETENCES |FUNCTIONS TEXTS
Unitlv. |- Learners Showing Direction guide, go,| -  Maps A. Content Focus
Giving understand | position of a | first, second, after | - \itten - Warming up activity.
Direction simple place: that, then, a language| - Listening and practicing expressions o
Guide expressions of| Beside, crossroad, T- - Informati showing position of a certain place.
i behind, in Junction, boulevard. : o .
showing ’ on gap - Offering and giving information.
position of a | frontof, A - Listening and practicing expressions o
place. across, on the giving direction guide to someone.
- Learners right side, etc.

understand the
expressions of
giving
direction guide
for a certain
place.
Learners are
capable of
giving simple
expressions of
showing
position of a
place.
Learners are
capable of
giving
direction guide
for a certain
place.

Expressions of
giving
direction
guide:

From here you
go
straight........ ,
you turn
right..........,
etc.

Language

Listening to the models for each
monologue.

Practicing the direction guide they
make.

Pronouncing expressions (raising and
falling intonation).

Understanding the pattern of language

function.

Completing monolog.

Practicing the monologue with a partn
and individually.

Communication

Information gap activity.

Practicing the tasks with partners to
check for each.

Creating monologue with different
scenes.

[

[
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Pre-Test and Post-Test Achievement

No Name Pre-test Post-tes
1 | Aci Mafrio 5.6 7.2
2 | Anang Subiyanto 4.2 7.8
3 | Asih Lestari 6.0 8.0
4 | Bagus Kuswara 4.0 8.4
5 | Dayu Utomo 5.2 8.8
6 | Eko Yulianto 4.4 7.2
7 | Erna Hartati 5.0 8.0
8 | Fauzan Subulana 4.2 7.6
9 | Leli Agustin W 5.8 8.8
10 | Marisa Anggarina 6.0 9.0
11 | Marlina Candrawati 4.2 7.8
12 | Mita Okiana 4.8 8.2
13 | Oktaria Dwi Hapsari 5.2 8.4
14 | Retno Mukti Miharsasil 4.2 8.8
15 | Ririn Setyowati 4.4 7.6
16 | Sinta Prihanuri 5.2 7.8
17 | Sri Harsini 3.8 7.2
18 | Sunandar 4.0 6.8
19 | Suwarsih 4.0 7.2
20 | Tina 4.8 7.8
21 | Tri Hartatik 4.4 8.0
22 | Wida Findia Artha 3.8 7.2
23 | Wiwit Parmadi 4.0 7.2
Mean 4.67 7.87
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Training Schedule

No. Date Time Unit Room Media

1. Monday, 15.30- | Unit 1: Hi. My Name is Hana| MR*| LCD, SS**
12/11/2009 | 17.00

2. Wednesday, 15.30- | Unit 1: Hi. My Name is Hana MR LCD, SS
14/11/2009 | 17.00

3. Friday, 15.30- | Unit 2: Numbers and Time MR LCD, WB***
16/11/2009 | 17.00 SS

4, Monday, 15.30-| Unit 2: Numbers and Time MR LCD, WB, SS
19/11/2009 | 17.00

5. | Wednesday, 15.30- | Unit 3: Offering and Giving MR LCD, SS
21/11/2009 | 17.00 | Information about Trans-Jogja

6. Friday, 15.30-| Unit 3: Offering and Giving MR LCD, SS
23/11/2009 | 17.00 | Information about Trans-Jogja

7. Monday, 15.30-| Unit 4: Giving Direction| MR LCD, WB, SS
26/11/2009 | 17.00 | Guide

8. Wednesday, 15.30- | Unit 4: Giving Direction| MR LCD, WB, SS
28/11/2009 | 17.00 | Guide

Notes: * means Meeting Room, ** means Sound Syate** means white board
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Field note 1

Monday, November 12, 2009
Place : Meeting Room of Department of Communication
Time : 15.30-17.10

T1 . Indra Agus Eka H
T2 . Esti Purwaningsih
T3 : Haerani Irianti

As presented in the training schedule, the firgtotit was on Monday,
November, 12 2009. The Yogyakarta of Communicagamwe the meeting room
because the accommodation was enough for the nurhitee Trans-Jogja shelter
crews. Besides, it also enhanced the effectiveaassthe efficiency since the
supporting media had been in the room.

There were twenty two Trans-Jogja shelter crewndtd the class. The
class started at 15.30 in Department of Commumisafiffice. There were twenty
two learners on those days. Most of the Trans-Jslggéter crew did not know the
researcher yet. Before the lesson began, thereimtasiuction section. The
teacher greeted them by sayifigood afternoon everybody”Most of them
replayed him by sayintgood afternoon”.

After all of the learners introduced themselvese tteacher gave
explanation the purpose of this program. It wasrioreasing English proficiency
of Trans-Jogja crews since they needed English winey had foreign customers
at shelter and researcher’s academic purposeylifdlirig one of the requirements
to get bachelor degree in Yogyakarta State Uniwyerat English Education
Department. This section took 30 minutes.

The next section was giving the syllabus. The teagave explanation
about the topic which would be discussed. The tashid“Dalam pelatihan
sekaligus penelitian ini ada 4 topik yang akan l&has, yang pertama unit 1:
Hi. My name is Hana, yang kedua unit 2: Numbers @imae, yang ketiga unit 3:
Giving information about Trans-Jogja Service, damg terakhir unit 4: Giving
Direction Guides” Some learners asked the details of each unitl@deacher

gave short explanation of each unit. The teachribluted the first unit material
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to the learners and also showed the materials ghrouCD provided by
Department of Communication.

In first page of the material, there was a pictiwe men shaked hand.
The teacher asked the learners to look at thergietuthe LCD. All of them knew
well about the activity of the two men in the preubut most of them did not
know yet the meaning dHow do you do?”. Most of them believed that it was
the same meaning wittHow are you?”. The teacher explained tHatow do you
do?” was the expression of greeting someone whom weandghe first time. It
was almost the same witlNice to meet you” Some of them nodded which
indicated that they knew it. The teacher askedeamers whether they had other
expression to greet someone whom we met for tketime. They talked softly
with other learner beside them instead of tolduilaud. The teacher asked one of
them that she seemed had an idea, she was Migs. &e was shy to say it, but
then she told it*How are you?” she said it by smiling:Good” the teacher
replayed.

The teacher asked them to open the next page,afee class repeated
the teacher practicing the expressions and theonelspfor greeting. After that,
they came to the next activity. The teacher askeddarners to pay attention the
teacher practicing the dialogue. When he had fedslthe learners practiced the
dialogues outloud. The teacher gave attention tdwseir pronunciation. Most of
them did it well. The next task, the learners ufesl expressions to greet their
friends. When they had this simulation, the teadmnetimes also took apart in
their activity by greeting them.

In task 6, the teacher asked the learners to headialogues by heart for a
moment and asked some volunteers to practice fir#&f none of them wanted to
practice it in front of the class. The teacher vibeg them that there was no
something to worry about when they made mistakeallyi, one of them raised
her hand and gladly practiced it, but she prefetoedo it at her seat. Her friend
and she practiced it in their seat. When they ffiets teacher asked some learners
to practice the other dialogues. Somehow they vesi@ting to do that. They

might become confident when one of them practidedThey practiced the
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dialogues only in their seat. Almost all the leasnpracticed the dialogues and
most of them did well.

Since they had no problem in the dialogues, they mbt have any
obstructions doing task 7. They did it with thetpar whose seat acrossed them,
based on the teacher’s instruction. They practicéheir seat since it was more
comfortable for them rather than in front of the@sd. Almost all the learners
practiced the dialogue and felt comfort when thecher supervised them. The
class was dismissed because the time was runnihgTbey thanked to the
teacher for the materials and said that the class &xciting. The class was
stopped at 17.10.

Field note 2

Wednesday, November 14, 2009

Place : Meeting Room of Department of Communication
Time : 15.30-17.00

T1 : Indra Agus Eka H

T2 : Hesti Dwi

T3 . Saptian Abadi

The class continued the first material in the sdcoreeting. The class
started at 15.30 in the Department of Communicadévi. There were tweenty
three shelter crew who joined the training. Thesglaegan with an explanation
from the teacher about the activities they had feefSome of the learners asked
the teacher about the culture of greeting. They Sat they were awkward when
they met different foreign customers. The teacheregexplanation about the
different between culture in east and west in shbtbok 40 minutes. The teacher
asked the learners to open the last page of therimlasheet. In task 9, the
learners fulfilled the completing task. After thahey practiced the task in
couples. In this second meeting, they were configeough to show their result

in front of the class. All the learners got theimt to practice it.
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Field note 3

Friday, November 16, 2009
Place : Meeting Room of Department of Communication
Time : 15.50-17.20

T1 . Indra Agus Eka H
T2 : Ega Christina
T3 : Fauzan

There were only ten learners when the class shioedin since it rained
hard. They said that it was better to wait the h€&he class was finally started at
15.50 in Department of Communication Office with [Earners. The teacher
distributed material sheets to the learners. A vignup question came up to
draw the learners’ attentioriBagaimana Bapak Ibu sekalian memberitahukan
harga tiket dan jam keberangkatan dengan turisR?& teacher asked. Some of
them were smiling and one of them said co{fgngsung ditunjukin daftarnya
mas atau dengan bahasa isyarat/Apakah Bapak lbu merasa nyaman dan
efektif?” teacher kept askingSebenarnya inginnya pake bahasa Inggris, tapi
takut salah, mas'Miss. Tina answeredlnilah yang akan kita pelajari hari ini,
bagaimana cara memberikan informasi tiket, bus, jaBberangkatan dan
berkaitan dengan hal tersebuttie teacher explained.

The class looked at the slide at the LCD. Thoseeveefist of cardinal
numbers and ordinal numbers. The teacher readtlbuzliand carefully as he
came to twelve, thirteen, fifteen, and numbers witfix “—ty” and also ordinal
numbers. Without underestimating the learners, tdaeher wanted them read
outloud. Some of them still made a mistake whely tiead twelve and thirteen,
and numbers with suffi-ty”. When they finished, the teacher found that they
pronounced suffixX—teen” for suffix “~ty” . So, the teacher corrected them and
told them that the mistake happened because they @ used English actively
anymore as they finished their formal education.

The class activity continued to the way of givingpe. The teacher gave
explanation about the use ‘@last” and“to” for giving time. Some of them still

looked confused. To make it more comprehensible t¢acher and the learners
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did task 2 together. The task successfully incretdlse comprehension of the use
of “past” and“to” . The class continued to task 3 and 4. The clagsudsed the
tasks together. Some volunteers of the class apswitie questions. Some of
them needed a correction for their answers.

The teacher distributed a card containing time dach learner. It was
prohibited for the learners showing their card theos. So, every learner had to
ask the others to know the time of each learndrsywrote down the times from
their friends and decided whether it was a.m or. ptrtook 30 minutes for this
task. After they got all the information of theneinds’ card, two of them wrote
down the result in the whiteboard to check theslasult. Most of them did the
task well. The next task was using time and numipetise dialogues. The teacher
gave the model of practicing the dialogues thendheners practiced in partners.
Most of the learners got their chance to practloe dialogue. The time was

running out, the class was dismissed.

Field note 4

Monday, November 19, 2009

Place : Meeting Room of Department of Communication
Time : 15.30-17.00

T1 : Indra Agus Eka H

T2 : Hesti Dwi

T3 . Esti Purwaningsih

In the forth meeting, the class was started atQl&igh 19 learners. Before
the class was started, Miss. Erna asked the teashether her work of
completing the dialogues was right. The teacherspdaher‘wow, Anda rajin
sekali”. “ngk kok, mas. Pas ngk da penumpang iseng-isengange She said.
The teacher looked at her work without correctimges it would be discussed in
the class later. The teacher responsed the wosaying that it was a good work.
The teacher started the class by having some nsirtoteeview to remind the
learners the previous materials. It seemed thaetmaers had already understood

after he reviewed the materials.
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The teacher continued instructing the class tdlgst partner to complete
the missing dialogues. They did the tasks fast thatle the teacher directly
brought the class practicing the dialogues in cesiphll of the learners practiced
the dialogue. The teacher gave a game in the miofldibe material to refresh
them because they looked so tired after workinghafter. The game was chain
whispering. The teacher divided the class into graups to whisper the words
given by the teacher. The game was successfullyertteam cheerful. They were
always laughing when the last person of each gtolgpothe words he/she heard
outloud as the words was much different with thedsaf which the first person
got. They backed to their seat to continue the nzdte

In the activities 8 and 9, they were individuallyiny the tasks. They were
crosschecking their answers with other learnerstask 9, the teacher directly
walked through the class supervising their answbere were two of them did
not make it since they did not come to the clasthen previous meeting. The
teacher asked them to follow their friends’ wor,teen they know the materials

discussed. It was 17.00 o’clock. The teacher caledlay.

Field note 5

Wednesday, November 21, 2009

Place : Meeting Room of Department of Communication
Time : 15.50-17.10

T1 . Indra Agus Eka H

T2 : Haerani Irianti

T3 : Saptian Abadi

The fifth meeting was started a litlte bit latecsnt rained, at 15.50. The
learners attending the class were finally 15 peoB&fore the class started, the
teacher asked the learners whether they had qosstioout the two topics they
had discussed. It seemed that there were no gosdtiom the learners as they
kept quite. The class gave their attention to tide st the LCD.

There was a picture of two men at the shelter. fBaeher asketKira-

kira, apa yang sedang mereka lakukanThere were some answers came up.
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One of them waslagi nanyain cara menggunakan Trans Jogja, mas® was
not sure with his answetYa, bapak benar.”the teacher answeretEelama ini,
bagaimana bapak ibu sekalian memberikan informasiggunakan Trans-Jogja
pertama kali?” the teacher kept questioniriffakai bahasa isyarat, massome
answered simultaneouslyOhhh, bagaimana melakukannyazhe teacher was
eager to know their answer.

They were smiling shameful without any answer campe‘Ok. Hari ini
kita akan membahas cara menjelaskan menggunakams®agja pada
pelanggan baru” explained the teacher. They discussed the meawinthe
callouts in the picture and answered the questfolieved. The next activity was
practicing dialogues. The teacher made the leanpes attention and learnt the
dialogues by heart. The teacher gave the modelkading the dialogue and
followed by learners in turn. They still had som®lgems to pronounce some
words, such aspleasure, service, regardless, distance, here, legguand
recharge For those words, the teacher wanted them repedtedhe told them
outloud. Discussions continued to language foctgyTpaid their attention to the
language focus while the teacher explained.

Before they did task 3, the teacher asked thBagaimana prosedur

menggunakan Trans-Jogja™Beli tiket, menunggu, masuk bis, ganti bis bila
perlu, sampai ke tempat tujuarihey told it confidently*How could we say in
English?” the teacher askedbuy ticket, menunggu bahasa Inggrisnya apa
mas?” she said‘Ada yang tahu?”the teacher looked at the cla8&/ait” Miss
Erna gave her idedYes, that's right” praised the teachefEmm, enter bus,
change the bus, sampai ke tempat tujuan apa yadsahmggrisnya, mas?she
continued.“Ada yang bisa membantu?he teacher asked again. None answered
the question, so the teacher directly gave the andw the class. Then, the
learners doing task 3, that was putting the jungitps of using Trans-Jogja
service into a good order. They asked the teadimermeaning of each steps.
Somehow, the teacher wanted them to guess it th@gndiscussed it together.

The activity continued to task 4. The class wasded into three groups.

Each group modified the dialogues in task two basethe situation given. When
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they had finished, teacher supervised each dialopgy made and each
representation of each group show their resultantfof the class. They came to
task 5. Each learner with a partner practiced tatogue at their seat after they
finished completing the dialogue. There were sonstakes toward pronouncing
some wordsghange, minutes, moneydfew They came to task 6. The teacher
asked the learners to do task 6 in pairs. Aftey imashed doing the task, they
practiced the result and the teacher superviseddigue thay had made.
Almost all the learners did it well. The class d¢oned to task 7. The learners
made a monologue about the steps of using Trarja.JOge time was up when
they practiced the dialogue. The material wouldd@inued to the next meeting.

Filed note 6

Friday, November 23, 2009
Place : Meeting Room of Department of Communication
Time : 15.30-17.15

T1 : Indra Agus Eka H
T2 : Ega Christina
T3 : Fauzan

In the sixth meeting, the weather looked good,aswloudy. The learners
had come before the teacher came to Departmenvroh@inication office. When
the teacher came to the class, some learners shddiés, belum selesai buat
monoloknya.” “Kita bahas lagi nanti” the teacher said. On the other side, Miss.
Erna has finished it and asked the teacher to siggeher work. The teacher said
that she had done well. The class was started.a01%he teacher asked the class
whether they had finished the monologue. Most efldarners said they did not
finished yet since they did not have time to did'hiey had tired after work, there
were more passengers using Trans-Jogja on thetrdags.“Baiklah, silahkan
bapak ibu sekalian menyelesaikannya dahuaid the teacher. They spent about
15 minutes to finish it. After that, All the leamsepracticed the monologue in their
seat while the teacher went around the class tergige their performance.
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They came to the last task, task 8. In this sitatine learners should used
almost all the utterances they had learnt in tleipus tasks. The teacher asked
them to do it by themselves since it was the measent of their English
proficiency. Some still kept questioning to othehem doing the tasks. The
teacher just smiled to him and that made him didasé& his friend. It took much
time, about 45 minutes. The time just let two leasrpracticing the dialogue they

made. The class dismissed at 17.15.

Field note 7

Monday, November 26, 2009

Place : Meeting Room of Department of Communication
Time : 15.30-17.05

T1 : Indra Agus Eka H

T2 . Esti Purwaningsih

T3 : Hesti Dwi

It was the last material for Trans-Jogja shelteawts English training
program. The material was giving direction guidethe seventh meeting, there
were 17 learners. The class was started at 15.3@Qhén Department of
Communication Yogyakarta. The teacher started ¢lasson by distributing the
material to the learners. There were some minuieshie learners to scan the
material. After that, the learners were discusshgpicture and answering some
questions followed. Some were eager to ask théésdbe way to explain some
public places in Yogyakarta while they explainntBahasa Indonesia. When the
class discussed the fourth question, some of thedtbat there were problems
came up at shelther when they had to gave infoomatbout public places.

They were missunderstanding between what the forgigssengers
wanted to know and the explanation from the sheltew, problem on cacthing
the questions from the foreign passengers, andumbsin on explaining since
they did not know how to explain in English. Thedker helped the learners
transleting some of their expalanation in Bahasdomesia. Then, the teacher

explained to the learners that they should know esd&wy words for giving
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direction guide and it would be discussed in thesl The intruction made the
learners were enthusiastic toward the material.

They came to task 2. The teacher read each sestamckthe learners
were guessing the meaning of the sentences. Aftr the teacher wanted the
learners transleted to English from the instructodrdirection guide in Bahasa
Indonesia. Some of them made mistakes on trangldtn dekat” and “di
samping”. The teacher corrected the mistake and askedhthelass to practice
those two words. In task 3, there were some vo&ratanswering the incomplete
sentences and translating the meaning of their @nsithere was a map provided
in the task 4. The teacher made the class wasedivimto groups consisted two
members of each. Each member of each group was bzssel on the teacher’s
instruction.

In groups, they needed to comprehend the instnugiode with the map
and to analize the way of giving direction guidesdxh on the situations. Two of
the class practiced the direction guide in fronthaf class by pointing out the map
in the slide. The class continued to task 5. It waspleting direction guides
based on the map in task 4. One of member of gynmeps told their answer
orally while the other groups checking whether thag different answer to have
the correct answers.

In task 6, there were three situations to guide l#@ners creating
direction guides. There were eight groups in tlees<l The first three groups got
the first situation, the the second three groupggtgosecond situation, and the last
three groups got the third situation. The teaclteteghem 20 minutes to do the
task. When they had finished. For each situatiberet was a representing group
showed their result. The groups which got differsitwation paid attention and
asked something that they needed to know. The simgved 17.05. The teacher
said to the learners that if they had had timesy ttould do the next task. They

said“Baik, mas” The class was dismissed.

105



Field note 8

Wednesday, November 28, 2009

Place : Meeting Room of Department of Communication
Time : 15.35-17.20

T1 . Indra Agus Eka H

T2 : Fauzan

T3 : Saptian Abadi

It was the last meeting for the English program tiredresearch. The class
was started at 15.35. When the teacher said tlhatddy was the last meeting,
they looked upset. Miss. Erna shout&bk cepet banget mas seleseinyaThe
teacher was smiling and replay l&esuai dengan jadwal, mbak. 8 pertemuan”
“Baiklah, kita lanjutkan materi kita. Bapak ibu sdian bawa modulnya kan?”
the teacher addedYes” they told it outloud. The teacher flashed back the
material they discussed before with some questiomslved. Some of them
opened the sheets to answer the questions.

They continued the discussion to thie¥'s show time” session. The
learners paid attention to the map. One of thene gaxcommentMas, susah
nih”. “Mudah kok” the teacher answer with smilirfgMas, ngerjainnya bareng-
bareng aja ya?”’Miss. Ria demandedTry to do it yourself” the teacher said.
The learners did the task individually. When theyl linished, the teacher asked
some volunteers to answer the task. Most of thenéga got maximal point for
their answer. They looked proud of the result thetly The class continued to task
8. Like the previous task, they did it individualand showed their result by
telling it outloud in front of the class. There wesome learners got mistake for
number 4.

The last task was task 9. It was creating a dmactuide based on the
situations. The teacher gave the situations to &sainer in intervals. They need
40 minutes to finish it. Some did not finish yeytkihe teacher asked some
learners who had finished to present their regiiere was still 30 minutes left.
The teacher took the time to distribute researchstjonnaire. They finished

fulfilling the questionnaire in 15 minutes. Thetla$ minutes was used for getting
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feedbacks from the learners orally. It was 17.20thke end of the program, they
thanked much to the teacher for the English trginihe English training

program for Trans-Jogja crew and the research oxeze
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