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THE EFFECTIVENESS OF PEER EDITING IN IMPROVING WRIT ING
SKILLS AMONG THE SECOND SEMESTER STUDENTS OF WRITIN G
CLASS OF ENGLISH EDUCATION DEPARTMENT OF STATE
UNIVERSITY OF YOGYAKARTA IN THE ACADEMIC YEAR OF 20 11/2012

By: Wahtini
05202241044

ABSTRACT

The objective of this research is to find out wieetthere is a significant
difference in the writing skill between the studentho are taught using peer editing
technigue and those who are taught using teaclitgngetechnique.

The design of this study was a quasi-experimertiadys The study was
conducted in English Department of State Universityogyakarta, Sleman. The
population of the study was included all the secsaethester students of Writing
Class of English Department of State University Yafgyakarta, Sleman, in the
academic year of 2011/2012. Two classes were sélagiing the cluster random
sampling technique from the population as the ewxpsrtal and control groups, i.e.
Class A and Class B. There were 20 students insGlaand 20 students in Class B.
Class A waschosen as the experimental group whHessCB was chosen as the
control group. The experimental group was taughubwyg peer editing technique
whereas the control group was taught by using tFaetiting technique. The data
were collected by administering a pre-test and st-fest. The data were analyzed
using ANCOVA.

The results of the data analysis are as followsst,Fihe increase of mean
score of experimental group (1.95) is higher thaat f the control group (0.15).
Second, the standard deviation of post-test of exgatal group (1.67) is more
homogeneous than the control group (1.83). Thil frequency of score of
experimental group increases (5%), while thereasnerease in the control group
score frequency. Fourth, there is a significanted#nce in the writing skill between
both groups indicated by ANCOVA results, in whitle significance level is 0.000
which is less than 0.05 (F= 7.643; 0.05). Therefore, the hypothesis of the research
“There is a significant difference in the writingils between the second semester
students of Writing Class of English DepartmentYafgyakarta State University,
Sleman, in the academic year of 2011/2012 taughidnyg peer editing technique
and those taught by using the teacher editing tqakhis accepted. Finally, it can be
concluded that peer editing is effective for impngvthe students’ writing skills.
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CHAPTER 1
INTRODUCTION

A. Background

English as an international language has beenmtidain our life. It is
used for international communication. Much inforioat over the world is
conveyed in English. Trade, education, billateelationship among countries,
especially with Western countries, are using Ehghs well. It indicates that
English is an important medium of communication abhis used by the most
people in the world.

Recognizing the importance of English, there arenyna&fforts in
mastering it. Many people choose some ways, fomgk, by joining a course or
even a formal institution. In Indonesia the edursatand the government work
hard to help the students to be able to communioaglish. One way to gain
the success in learning English is that the govemimincludes English as
compulsory subject in junior and senior high schoeven now to some
elementary schools too. For a big number of unisesgudents, English is also
one of compulsory subjects that should be takeoh Bzajority needs the students
to take this subject in the curriculum. Particylainglish Department students,
mastering English is a must.

The English Department Students have to learn &hilts of English,

those are listening, speaking, reading, and writhgythe university students, they



are asked to write a kind of academic writing ingksh. In fact, those students
get some difficulties in revealing their ideashe twritten form.

Written language, in comparison with spoken languag often more
formal than spoken language because it emphasiaes on accuracy and formal
language.

In relation to written products, Brown (2001: 338)ys:

“Written products are often the results of thinkirdyafting, and revising
procedures that require specialized skills. Theuneaiof writing focuses
students on how to generate ideas, how to orgdhera coherently, how to
use discourse markers and rhetorical conventionspan them cohesively
into a written text, how to revise text for a cleameaning, how to edit text
for appropriate grammar, and how to produce a fanadluct.”

Supporting the statement above, Bell and Burnabiunan (1989: 36)
state that writing is a complex cognitive activilyhe writer has to think of the
content, format, structure, vocabulary, and medsais variables of writing.
Hefferman and Lincoln (1986: 6) add that good wgtis more than the act of
obeying grammatical rules. According to them, wgtiis also the art of using
rhetoric of arranging words, phrases, sentencekpamagraphs in such a way as
to engage and sustain the readers’ attention.

In relation to writing ability, Hendrickson (19793) divides writing
ability into linguistic ability and communicativebiity. The former refers to
students’ ability in using correct grammar, vocaboyland mechanics. The latter

refers to students’ ability in using language difexty and appropriately to select,

organize and order relevant information.



From the statements above, it can be concludetdwttigng is one of the
most difficult productive skills that requires spized skills. Therefore, it is
acceptable that errors usually occur in writing banin the forms of grammar,
vocabulary, spelling, punctuation, organization gaderal cohesion.

Considering that writing is a difficult activityt needs strategies as an
effective way to teach. The lecturers have to appdyright method and technique
in teaching writing so the result of teaching léagnprocess can be improved.

From a simple survey conducted to Writing Classsetond semester
students, it reveals that the students’ productsraing in English Department of
Yogyakarta State University are quite low in numbéguality and quality. The
research done by checking and paying attentiomeorésult of the Mid-test of
second semester students shows that there are memtgkes and errors of
cohesion, grammar and contents.

Several mistakes and errors are often found irstin@ents’ written works.
Students who should have good ability to write ibutact, most students cannot
develop their idea when writing. Some students canse appropriate words in
their writing. Grammatical errors are the most canmmistakes in students’
writing. In addition, the students cannot develbpitt own idea when they do
writing.

As an educator, one must try to find possible waysovercome the

problems. Some lecturers focus on themselves asaimee of writing process.



They determine the most activities in the classerRaliting appears to be an
alternative in solving the problem. Brown (20013BStates:

“Peer editing is a way to see what the writers hengated through the

eyes from others to discover the impact of theirdgsoon the thoughts of

the readers, so that the writers can use the irdom to improve what
they have written.”

Peer editing can be an alternative technique tp $teldents write well. By
being edited by their own friends, the works of g8tadents can improve. The
students can not feel stressed or frustated bedheyecan express their ideas
more freely and get feedback from their peer.

This research is important to do since it is to intlee needs of the students

of English Departement, Yogyakarta State Univergitynaster the techiques in

writing.

B. Identification of Problems

Tarigan (1986: 7) states that the process of lagguaaching in the
classroom always involves some important comporsntk as objective, teacher,
students, media, materials, and evaluation. Théiton where the materials can
be captured by the students is important, but lrmmake the teaching learning
process effective to gain goal is another impontaatter as well.

According to Brown (2000: 16), method is a genesliset of classroom
specifications for accomplishing linguistic objeets. While technique is any of a

wide variety of exercise, activities, or tasks usedhe language classroom for



realizing lesson objectives. For that reason, dwotulers need to find the most
appropriate method or technique in teaching wrisogthat it will gain skills of
writing. Method and technique used in the classroathgive many influences
on the materials been designed by the lecturecoOfse, it will give a big impact
on the achievement of the second semester stuolevisting Class.

In teaching writing, the lecturers find the diffatdoackground knowledge
among students. This background knowledge and xuer influence the
motivation, interest, learning habits, learningattgies and intelligence of the
students. It gives much consideration in deterngiriire method and the level of
materials to be given. Different background knowledavill give different impacts
on the difficulties the students may find. The raastof writing skills among
students determines the quality of their work.

Besides the teacher and the students, the prodet=aching learning
process plays important roles in gaining the sugc&dassroom activities,
interaction, language practices or exposure andhlsclimate of the school give
many influences to the students’ writing as well.

In this study the writer investigates the effeatiess of peer editing as an
alternative technique in teaching writing for sed@@mester students of English

Departement of State University of Yogyakarta.



C. Limitation of Problems

The reason why the writer proposes peer editing tasching technique in
gaining writing skills among English Departmentdsuats is that peer editing
technique can overcome the students’ problems dingras well as problems
related to teacher, students and teaching leaimiogess. Peer editing helps the
students to get better in revealing their idea|sd@ath linguistic features and
organization of writing. Peer editing answers thg problems dealing with
method and media of the teacher, motivation, atetest of the students, and the

classroom activities as a process to learn.

D. Formulation of Problems

Based on the limitation of the problems stated abdive problem can be
formulated as follows:

Is there any significant difference of writing $&ibetween students who

are taught using peer editing and those who aghtaising teacher editing.

E. Objective of Research
The objectives of this study are:
1) To find out the effectiveness of peer editing tegha which is implemented
in experimental group.
2) To find out the effectiveness of teacher editingialvhis implemented in

control group.



3) To find out the difference of writing skills betweestudents who are taught

using peer editing and those who are taught ugiaghier editing.

F. Significance of Research
The result of this study is expected to have sosreefits in the teaching
writing using peer editing;
1. For practical use
Theoretically, the research findings will contrieub enrich the teaching
theories of writing skills.
2. For lecturers
It provides information concerning some of studewtsakness in gaining
writing skills. The lecturers learn how to develpptentials in writing skills
to make their teaching successful. It improvestéaehing writing quality in
particular and English in general. Besides that,léttures can make use of
the research findings for further research andldeweent purposes.
3. For students
It encourages the students to develop their Enghkghby writing well so

they can express their feelings and thoughts well.



CHAPTER Il
LITERATURE REVIEW, CONCEPTUAL FRAMEWORK, AND
HYPOTHESIS

This chapter is to review the related theories stodies upon which the
hypothesis of this research has been built. Theudson of second chapter is
divided into three main parts: literature reviewgnceptual framework, and
hypothesis.

A. Literature Review
1. Theory of Writing

There are some purposes of writing. According taneavy (1971) in
Troyka (19867:4), the purposes of writing can baststed four major groups.
First, writing is aimed to express somebody’s thdug is supported by Gere
(1985: 6) who states that writing is self-expressiBluman beings have idea,
opinion, and feeling. Everything happens in thée influences the way they
think. Writing is the form of their expression albethat they think about life.

Second, writing is the way to provide informatioar fyour reader.
Distance can be an obstacle for people to know Wwappens in certain area. By
writing, you can distribute the information fromeoplace to another place, from
one person to another person. Third, writing iseainio persuade your reader.
Besides giving information, writing has strong powe influence the readers.
That words have magic is a truth. Words may leaopleeto do or not to do

something. Fourth, writing is a way to create eréture work. Literature has great



role in our life. It educates and entertains ugn&@&xamples of literature works
are poems, drama, and novels. Those are creatéolity writing.
a. Steps of Writing

The writing process is a series of stages of d@s/that writers do writing
more through as they compose. According to Murt884: 165), the stages in
writing are pre-writing, drafting, revising, edignand sharing. The first is pre-
writing. In pre-writing, students write on topicaded on their own experience.
The second is drafting. Here, students write mhreugh successive drafts and
emphasize the content rather than mechanics. Tl ithrevising. In revising
their writing, the students share their writingconferences and make changes in
their composition to reflect reactions and commeatsboth teachers and
classmates. The next is editing. In the editingcess, students proofread their
own compositions and increasingly identify theirromechanical errors. The last
process is sharing, if it is necessary. Studerdsestheir finished-writing in order
to share knowledge by seeing other students’ witin

Richards and Renandya (2002: 316) say that thengrprocess as a
classroom activity incorporates the four basic mgitstages: planning, drafting,
revising, and editing. According to them, editirders to finding and correcting
grammatical, mechanical, and lexical errors befeubmitting a final written
product. Three other stages that we externally sadan students by the teacher

are responding, evaluating, and post writing.



In relation to the writing process, Gower, Philipad Walters (2008: 115)
divide guideline for a process writing activity ansix. The first is introduction. In
this process, teachers need to stimulate intenestigh a listening or reading text
and create a situation where a piece of writingeguired. It is also important to
discuss the text type and think about the read¢ts,The second is working with
ideas. The teachers get ideas from students thrbrajhstorming, mind maps,
note down ideas, develop ideas, and order the .idédwes third is planning. The
teachers remind students of the typical featuressaimucture of the text type they
are writing and help students use their knowleadgeéke a plan, dividing their
ideas into paragraphs. The fourth is drafting. His tprocess, students write a
second drafts, perhaps in pair, from their not@lan. The fifth is reviewing or
editing. As this stage, students correct and impitbreir second draft by looking
at the content, language accuracy, organizatiah sarle. Teachers can take their
work in and make comments. Then, the last is réivgi Students write out the
final version and then give it to the intended eyaal teacher.

According to Oshima and Hogue (2006: 265), theeef@aur main stages in
the writing process: prewriting, planning, writiagd revising drafts, and writing
the final copy to hand in. Pre-writing involves tvateps, i.e. choosing and
narrowing a topic and brainstorming. In the plagnsiage, one organizes the
ideas and makes an outline based on the brainstgrniihe next stages are

writing and revising drafts, and writing the firapy.

10



McCrimmon et al (1984: 10-11) states that the wgitprocess consists of
three stages: planning, drafting, and revisingniilag is a series of strategies
designed to find and reduce information in writingrafting is a series of
strategies designed to organize and develop aisedtpiece of writing. Revising
is a series of strategies designed to reexamineemwhluate the choice that have
created a piece of writing.

From the explanation above, it is clear that wgtiis a process of
transferring the ideas to a man. There are somgs ste writing, they are
prewriting, planning, drafting, writing and reviginThose stages should be done
systematically to make a good written work.

b. Writing Skill

Tarigan and Tarigan (1987: 185) stated that in lHrguage learning
process, one will learn how to listen firstly thiers followwed by learning how to
speak, how to read and how to write. It indicatest twriting skill is a difficult
skill to be acquired. Tiedt (1983: 3) adds thattwg is a difficult task that
requires the child to synthesize many abilities.

Brown (2001: 305) states that written English tgflic utilizing a greater
variety of lexical items than spoken conversatidaadjlish. In our everyday life,
give and take with family, friends, and colleagues;abulary is limited. Because
writing allows the writer more processing time, &#ese of a desire to be precise
in writing, and simply because of the formal cor@ms of writing, lower-

frequency words appear.
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Vocabulary refers to the choice of words. It is oh¢he main components
in a language. Every language has its vocabulacause no language exists
without words. The ability to choose an appropoiated to the context is very
important in writing. Without acquiring sufficiemtocabulary, one will find
difficulty in expressing his or her idea in the tten form.

Mechanics refers to punctuation, spelling and adipdtion. It has relation
with the ability to apply correctly those minimuraquirements to the written
language. Without them, the sentences will be vaggusven not understandable.
Capitalization concerns the correct of letters, mviaee must use a capital letter
and we must not do it.

Based on the explanation above, it can be saidwhahg is a main skill
that must be acquired by the students. Neverthdlessstudents find some
difficulties on it. It is a complex one with somequirement to be accomplished
simultaneously. This means that in order to wriedlma number of skills have to
be mastered.

2. Teaching Writing

According to Suharto (2007: 5), teaching writingame teaching how to
generate ideas, how to express ideas into corrgglidh sentences or paragraphs,
and how to arrange the paragraphs into good orgtoiz

Brown (2001: 343-346) states that there are fivgomaategories of
classroom writing performance:

1) Imitative, or writing down
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2)

Imitative or writing down is the first level in la@ng to write. In this
level, the students will simply write down Englitters, words, and possibly
sentences in order to learn the conventions obttiegraphic code.

Some forms of dictation fall into this categorythalugh dictations can
serve to teach and test higher-order processingedis Dictations typically
involve the following steps.

a. Teacher reads a short paragraph once or twiceraiahgpeed.

b. Teacher reads the paragraph in short phrase unttee® or four words

each and each unit is followed by a pause.

During the pause, students write exactly what thesr.

Teacher then reads the whole paragraph once moneratal speed so

students can check their writing.

e. Scoring of the students’ written work can utilizenamber of rubrics for
assigning points. Usually spelling and punctuatierrors are not
considered as severe as grammatical errors. (Br2001,: 343-344)

oo

Intensive, or controlled

In this category, students are not allowed muchae creativity in their
written work. Writing is sometimes just used as m@dpction mode for
learning, reinforcing, or testing grammatical cquise so it appears in
controlled, written grammar exercises. A commomfaf controlled writing
is to present a paragraph to students in which theeye to alter a given
structure throughout. For example, the studentdaneg asked to change all
present tense verbs to past tense. Here the studeat to alter other time
references in the paragraph.

There are two forms of controlled writing. Guideditimg is a form that

loosens the teacher’s control but still offers aiese of stimulations. For
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3)

4)

5)

example, a teacher may get the students to telioy gust viewed on a
videotape by asking them a series of questionsléMicto-comp is a form of
controlled writing, where the teacher reads a pagagthen asks the students
to rewrite the paragraph to the best of their dlectibn of the reading.
Self-writing

Self-writing means writing with only the self in nd as an audience. The
most salient instance of this category in class®annote taking, which is
done during a lecture for the purpose of laterlfe€@iher examples are diary
or journal writing. Although sometimes a dialogoarnal has two audiences.
Display writing

For all language students, short answer exercesssy examination, and
even research reports will involve an element aipldly. For academically
bound ESL students, one at the academic skillsthegt need to master is a
whole array of display writing techniques.
Real writing

The two categories of real and display writing actually two ends of
continuum, and between the two extremes lay somebrwation of display

and real writing.

3. Teaching Material of Writing

Breen and Candlin (1987) in Jordan (1997: 135¢ro#f set of questions

they can apply to any published or locally produtatguage teaching material
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that is based on their work with teachers fromoafer the world in materials
design and evaluation workshops. They divide tgeide into two phases: the
first poses questions as to the usefulness of tlaermals (aims, content,
requirements of learners and teacher, functiom)sdtond phase suggests criteria
for the choice and use of materials (covering leen needs, interests and
approaches to language learning; and the teacleiaigiing process used).

They propose some questionnaire as a startingt gomdiscovering

learner’s view as follows.

=

What do you fine are the most useful ways to leanew language?

2. What are the best kinds of language learning tasllsactivities? What are
the reasons for your choice?

3. What can a teacher do which would help you mostnww are learning
a new language?

4. What can other learners in the class do which wbelg you most when
you are learning a new language?

5. What is your favourite kind of language lesson?

6. What are the reasons for your choice?

7. What are the good things and the bad things aleaming a language in a
classroom?

8. What can materials best provide you with to help yearn a new
language?

9. What are the best kinds of language learning nas&riwWhat do they look
like? Why do you think they're best?

10.What is good and not so good about the materialsaye working with

now? What do you think is missing from them? WHadrgges would you

make to them? (Jordan, 1997: 135-136)

Since the syllabus of Writing Class of Second Sstereare expecting the
students to be able to write paragraphs of goodcangct English using various

expository modes, then the lecturers should deiignmaterials based on the
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curriculum book of English Language Department aecdnsidering the
effectiveness of materials that will be given te Htudents.
4. Teaching Technique of Writing

One of the six principles for designing writing heqques proposed by
Brown (2001: 348) is framing the techniques in tewh prewriting, drafting, and
revising stages. Brown states that the drafting rendsing stages are the core of
process writing. In traditional approaches to wgtinstruction, students either are
given timed in class compositions to write fronrista finish within a class hour,
or they are given a drafting, and the second assufe if students did any
drafting at all, they would simply have to leare tinicks of the trade on their own.
In a process approach, drafting is viewed as aroiitapt and complex set of
strategies, the mastery of which takes time, paéigeand trained instruction.

There are several strategies and skills which #iegh to the drafting or
revising process in writing mentioned by Brown (20848).

. getting started (adapting the free writing techeiqu

“optimal” monitoring of one’s writing (without preature editing
and diverted attention to wording, grammar, etc.)

. peer-reviewing for content (accepting/ using Ccles®s
comments)

. using the instructor’s feedback

. editing for grammatical errors

. “read aloud” technique (in small groups or pairsidents read
their almost-final drafts to each other for a ficdleck on errors, flow of
ideas, etc.)

. proofreading

The lecturers should consider these criteria inlementing the technique to

teach writing in order to gain successful writirkgjls.
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5. Students’ Motivation

Gaining writing skill is not an instant activityt heeds long process and
continuous practices. Patient and persistence hFemepbwer. Besides that, the
students need an environment that supports thééiamd skills.

Intrinsic and extrinsic motivations have signifitanfluence in student’s
writing skills. According to Brown (2001: 76), EdveaDeci (1975: 23) defined
intrinsic motivation as:

Intrinsically motivated activities are ones for wihithere is no apparent

reward except the activity itself. People seemrigage in the activities for

their own sake and not because they lead to annsixtrreward. ...

Intrinsically motivated behaviors are aimed at fQmg about certain

internally rewarding consequences, namely, feeliafsompetence and

self-determination.

Extrinsically motivated behaviours are carried autanticipation of a
reward from outside and beyond the self. Typicdliegic rewards are money,
prizes, grades, and even certain types of poditiedback.

Brown (2001: 77) states that educators like Mariandssori, Rudolf
Steiner, Paolo Freire, A.S. Neil, and Carl Rogeasehall provided exemplary
models of intrinsically motivated education. Traalially, elementary and
secondary schools are fraught with extrinsicallytivated behaviour. The school
curriculum is dictated by institutions (sometimedifically influenced) and can
be far removed from even the teacher’s choice.rgirand society’s values and
wishes are virtually forced onto pupils, whetheeytHike it or not. Tests and

exams, many of which are standardized and givelm ¢rigdence in the world “out

there”, are imposed on students with no consuhatith the students themselves.
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Brown (2001: 128) states that there are two magbegories which is the
background for designing and implementing techrsqondhe classroom.

1. Principle teaching. Your teaching is derived frand gives feedback to, a
set of principles that form the skeleton of an allaapproach to language
learning and teaching. At this stage you shouldehaveasonably stable
and comprehensive approach — a broad understamditgw learners
learn and how teachers can best facilitate thatges At the same time,
your approach should be dynamic; it should chamgegrow as you teach
students, study professional material, and obsegmwarself in the
classroom.

2. Contexts of learning. Part of your principal apmtoao learning and
teaching involves an understanding of who yourrees are. How old are
they? How proficient are they? What are their goalsnguage learning?
What effect do sociopolitical factors have on tresientual success?

You cannot even begin to design techniques in thesmom without
considering two important backdrops that set thgesfor classroom activity. The
choices that make you about what to do in the adass are enlightened by these
two major factors. Those choices are also enligidday several other factors; the
overall curricular plan, objectives of a particulésson, and classroom

management variables. (Brown, 2001: 128)

6. Writing in English Department

According to Curriculum Book 2009 of English Edtioa Department,
Writing in English Department is a subject thatdigided into four semesters.
Writing is taught from the first semester until fiféh semester so it is a gradable
subject.
Writing |

The course gives learning experiences in writingdgand correct English
sentences. Classroom activities are focused onrgagical accuracy and writing
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mechanics which include spelling, punctuation, amagbitalization in various
sentence forms: simple, compound, complex; negatikpositive; statement and
guestions; active and passive; direct and indingetpositions related adjectives
and adverbs. Classroom activities include writimytbe whiteboard, discussing
grammatical mistakes; outside class room activaiesin the form of individual
assignments of at least ten pieces of writing. &at#dn is based on the sum of
scores on the individual assignments, mid semasigfinal tests.

Writing 1l

The course gives learning experiences in writingagraphs of good and
correct English using various expository modess€Haom activities are focused
on various types of sentence forms: classificatemmalysis, definition, process
analysis, composition and contrast, exemplificatiand combination of them.
Classroom activities involve the so-called WRITEheique (writing, reviewing,
inferring, tuning, affecting) which comprises thetiaties of writing on the
blackboard, discussing grammatical mistakes, dsogsthe basic concept,
inquiring topics of various types, and individualitimg assignments of about 12
selected topics. Evaluation is based on the suah dbtscores on the assignments,
mid semester and final tests.

Writing IlI

The course gives learning experiences in writisgesal good English
paragraphs that are integrated in one topic inmglwiarious forms of expository
modes. Classroom activities employ the WRITE teghaiconsisting five steps of
learning process: writing on the blackboard, disows grammatical mistakes,
finding out the basic concept, inquiring topic teites about, writing individual
assignment consisting of 3-5 paragraphs that ie @aoside the class. Evaluation
is based on the sum total of scores on individsalgaments, mid semester and
final tests.

Writing 1V

The course gives learning experiences in writiniiclas in English for
Seminar, and other scientific writing about varidopics in the form of essay
type. Learning experiences are of classroom andidmitclassroom activities.
Classroom activities consist of giving examplescdssing grammatical mistakes,
discussing theories and technique including theatheristics of good writing,
expository modes, etc. Outside classroom activeiesin the form of outlining
and writing out the outlines into an essay of gaad correct English. Evaluation
is based on the student’s writing including contemganization, mechanics,
grammatical features, etc. (Kurikulum 2009: 34-35)
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7. Peer Editing
| tell my students that writing is largely a mattérfixing things. And that the
better they get at fixing things the better thell get at writing. Now, fixing
things requires reading. Students who do not |éanead their own papers
with a discerning will not be able to fix thing&dtz in Reid, 1993: 205)

Reid (1993: 205-206) states that responding to ewaduating students’
writing are often parts of the same process, bat tdrms “responding” and
“evaluating” need to be carefully described andimggiished. He gives some
reasons; first, although evaluation often includesponse and some response
contains judgment, not all response is evaluativeeads to a grade. Moreover,
response to students’ writing may come from varigesders, including
classmates, other peers, teachers, and the stwd#at. He notes that some
response is primarily descriptive (“the main ideathis essay is X”); other
responses are personal and reactive (“the paklet lbest is Y”). In contrast,
evaluation consists of those comments that exglajastify a judgment or value-
most commonly, a gradén addition, because grading usually occurs orfitred
draft of a paper, the marginal comments and comsnainthe end of the student
paper tend to be evaluative because they are wiiitéhe context of the grade
that is assigned to the paper.

Responding to students’ writing is not a single bat an ongoing process.
Response is given to the writing processes of giggreration and revision, and it

begins immediately after students start working their topics. Response

activities given during the writing process inclutie following points.
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=

Writers discussing their topics in small groupg] geers responding

2. Writers reading aloud from their drafts, and classmbers listening and
responding

3. Students writing tentative thesis statements abtied, and students and
the teacher responding

4. Teacher responding orally to students’ questionslass and during peer
workshops

5. Students interviewing each other about topic idebeut their plans for an
essay, or their revision plans

6. Writers annotating their own drafts, describinglabeling key features
(such as thesis statements, specific detail, tianstlevices, introduction
techniques) of their own writing

7. Teacher conferencing with students both duringscéasl outside of class,
responding to writer’s notes, plans, and drafts

8. Peer review groups responding to each others’ ngjitsometimes in a

reader-response mode (descriptive), sometimes driteria-based mode

(reactive). (Reid, 1993: 206)

Reid (1993: 206) agrees to the opinion that insdo@e way, the processes
of idea generation and revision are recursive angbing, responses — written and
oral — to student writing by a variety of audierm® essential for successful
writing. Students, teachers, and peers play importaes in the response process:
student writers are continuously writing, readiagd revising their prose; peers
offer the social context within which response ascueachers identify certain
competencies on the part of the learners and iemervappropriately in the
process.

Authenticity in writing can be gained by teacherotigh arranging for
student control of topics so that the studentsenaltout areas in which they are
interested, building toward students’ academic imgit goals, and creating

situations in which students become colleaguesamtters in the writing process
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Students are given opportunities to share theatesgres and their work by
teachers. The teacher can establish non-teachemaed for their students: class
newspapers and magazines, pen pals, computer-ketvimteractions, electronic
mail exchangesand, particularly, peer review groups (also cajeér response,
peer critique, or peer editing workshops, dependimghe focus of the groups). If
the teacher wants students to master writing asnaranicative process, they
must not only write regularly but also regularly tout their drafts and get
feedback from a variety of readers. Peer reviewblesastudents to realize that
social, political, and personal contexts influemcéing.

Peer review and peer discussion of texts help maitall levels of writing
proficiency understand their interactive relatiapshith their readers. Rosenblatt,
(1988: 27) stated,

Their fellow students’ questions, varied interptietas, and
misunderstandings dramatize the necessity of thtengr providing verbal
signs that will enable readers to draw on their o@sources to make the
intended meaning. The writer can become aware ®frésponsibility for
providing verbal means that will help readers geequired facts, share
relevant sensations or attitude, or make logi@additions.

Teacher may help the students by creating peeeweworkshops. The
workshops reinforce a system of values centralh® d¢lassroom community:
respect for negotiation and cooperation, a spirimatual responsibility, and a
setting for respect and trust. Finally, studentpé&er review groups learn and

practice a “language of response” that they can tis® to articulate ideas about

their own writing.
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According to Reid (1993: 207) one of the greatestdlits of peer review
groups is the immediate presence of real-worldeeadResearchers of both non-
English student and English as Second Languagegtiave demonstrated that,
with carefully designed and implemented peer revgwups, the concept of
audience provided by peer response allows writethihk not just about readers
as readers but also actually read the throughytbe @f potential readers, trying to
judge the meaning these readers would make.

Reid (1993: 207) agreed to the previous researabhwtroved that peer
editing is more effective than teacher editing.

In fact, research with ESL writing students has wvahothat students
feedback on peer writing can be more valuable tteacher feedback
(Cumming, 1985; Zhang and G. Jacobs, 1989). Peeweshows students
writers that not all readers construct the samenmgafrom a single text
(Flower et all., 1990; Gere and Stevens, 1989)jnaportant lesson fot
inexperienced writers. Students learn to identiigirt audience and analyze
the social context in which their audience — thiBgcourse community —
will read their writing (Hare and Fitzsimmons, 199KRirsch, 1989;
Smagorinsky, 1991a). As a result, student writeegib to adopt the
perspectives of their audiences and to assesswihiging in terms of how
their readers may react to or comprehend their @&tich and Liebman-
Klein, 1986; Durrant and Duke, 1990). (Reid, 19237).
8. Teacher Editing
According to Lewis (2005:15) teacher has been th@nnsoruce of
feedback both in oral and written language in melagess. This situasion also
occurs in writing class which teachers read anckmfardents’ papers, offering

revision, suggestions, and feedback on language. éfiowever, the teachers

can give feedback in the form of questions to aslclarification. Besides, the
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teacher may give remark toward their students’ awsiipn, identify

mechanical problem and give praise to the studevask.

B. Relevant Studies

Research done by Brown and Hudson (1998) has slioatrthere are a
number of advantages of peer editing: speed, dinecivement of students, the
encouragement of autonomy, and increased motivabecause of self-
involvement in the process of learning. It mearat fheer editing technique has

better influence of writing than teacher editingheique.

C. Conceptual Framework

Peer editing can improve the students’ writing Iskibr several reasons.
First, peer editing may improve the motivation lo¢ tstudents to master writing
skills. By working in pairs/ groups the studentsr ado better than they work
individually.

Second, peer editing through working in groups $ishoidents to do better
in organizing their writing, either in linguisti@&tures or the organization of the
text. It gives opportunities for the students targhtheir ideas and opinion about
their writing.

We know that in writing the students need to paytite grammatical

features such as mechanics, usage, and sentenc&tifor. Grammatical features
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must be fulfilled to make the writing easier todday putting it in a form that the
readers expect and is comfortable with.

Mechanics consists of spelling, punctuation, cép#dton, and
paragraphs. Usage deals with word order, verb tandesubject-verb agreement.
Sentence formatiorefers to the structure of sentences, the waygheises and
clauses are used to form simple and complex sesdgenihis matters can be
solved by peer editing through working in groupd giving feedback each other.
The feedback contains the correction of linguitatures and organization of the
text.

Organization is the structural framework for thaitiwg. It is important to
effective writing because it provides readers waitinamework to help them fulfill
their expectations for the text. A well-organizedge of writing supports readers
by making it easy for them to follow, while a pgodrganized piece leads readers
through a maze of confusion and confounded or umx@tctations.

For this condition peer editing helps students miactio better writing by
sharing their ideas.They share the ideas and thoofgigood writing. In this
condition, sharing ideas is about the substancth@fwriting. The role of the
teacher here is supervising the activities of sttaland correcting the works after
edited by their peers.

It has been explained in the theoretical descmptiat writing skills can
be gained through certain strategies. For uniwessitdents, learning is not only

involving lecturer as the source of learning bsbaheir peer.
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First, we need to find ways to unlock the hiddeeasl we have in our
minds. Reading gives much helps in generating ida&fisr exploring the ideas,
put them into paragraph form, keeping in mind hévveing and using facts and
statistics makes writing powerful and convincingurQask here is to discover
how we can best express our ideas in the clearaahen possible so that our
readers will receive the same message, with the saipact, that we intended.

Next step is sharing what we have written with cgheur readers, to see
if we have been successful in conveying our intdndeaning. We call this peer
editing. Not only the students get feedback fromdlassmates, but they also give
feedback to them. From the feedback then the stsidenise their writing. They
make corrections directly based on the feedback.

The new form of the students’ writing then will bdited by the teacher so
they get feedback again. It is a good time to camplaeir classmates’ responses
to the teacher’s. This is valuable information take a new one. The students get
chance to discuss their writing to their peer aather.

Peer editing helps the students to realize their tamlt and try to get the
correct one. It also helps the students to shaie ithea and opinion about writing
itself. Concerning with the above description pediting is effective to gain

students writing skills.
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C. Hypothesis

As stated in the introduction, the aim of the resleas to investigate
whether there is any difference any significantedénce of writing skills between
students who are taught using peer editing ancethvd® are taught using teacher
editing.

From the explanations above, hypothesis of theareeecan be formulated
as follows.

There is a significant difference of writing skibetween students who are

taught using peer editing and those who are taugjhg teacher editing.
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CHAPTER llI
RESEARCH METHODS
This chapter describes the research methods imgjuthe design of the
research, population and sample of the researncie, 4ind place of the research,
research instruments, the technique of data calectand technique of data

analysis. The explanation of each section is dgvial

A. Type of Study

The type of this study can be classified as a gergserimental research
type. Two classes were selected to be the ressalgbcts. They were used as the
experimental and the control groups. The experialegtoup was the group
which received special treatments of peer editixthnique in this study. The
control group was the group which received teaeléing technique. They were

given different teaching treatments after the pis:t

B. Population and Sample of the Research

The populations of the study were all the secondesger students of
English Department in the academic year 2011/20h2. reseacher saw that not
every class has an equal opportunity to be takeasufhe sample of the study.
There were seven classes in this population: Classnsisted of 20 students,
Class B consisted of 20 students, Class C conswst@d students, Class D was

joined to repeater class.
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Two classes were selected due to the fact thatlthdythe same number of
students of 20. Then the researcher applied rarsdonpling technique to choose
which class should be the experimental class aadther should be the control
class. The random assigned resulted in Class Aa®xperimental group and
Class B as the control group. The technique ofireglibn writing in the
experimental group (Class A) was peer editing teghe) while in the control
group (Class B), teacher editing technique was usedditing the students’

writing.

C. Research Variables and Research Design

This research involved two variables, the independeiable and the
dependent variable. The independent variable wasethting technique on the
students’ writing: peer editing and teacher editieghnique. Those two types of
techniques included grammar, spelling, punctuaibn, Meanwhile the dependet
variable was the students’ writing score. This afale was divided into scores of
the pre-test and scores of the post-test.

The design of this research was an intact grouptgateand post-test
design which involved a group of students who bgltmthe experimental group
and that belong to the control group. The presest given at the beginning of
the experiment and the post-test was given at dloh ef the treatment. The two
groups received different teaching treatments dgfregdtechnique on writing. The

experimental group received treatment of peer reglitechnique and the control
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group received treatment of teacher editing teamid he design of the study is

presented as follows:

Table 1:The Design of the Study

Class Pre-Test Treatment Post-Tes|
A (O] Peer editing technique 20
B O Teacher editing technique 20

In which:

A : Experimental Class

B : Control Class

O : the students’ writing score on the pre-test

O, : the students’ writing score on the post-test

The distribution of the treatments can be preseas follows.

Table 2:The Distribution of the Treatment

Ul

Group Class| Treatment Number of Student
Experimental A Peer editing technique 20
Control B Teacher editing technique 20

The implementation of the technique of peer editimgl teacher editing

was done in the experimental and the control gro@ostwo meetings. The

treatments were given after the students did tweiting in the class. In

experimental class the lecturer asked the studentsrk in pair in editing their

partner's work. Before they edited their friend’sn, the lecturer explained some

points about peer editing; elements being editedhanw they did editing.
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Each student paid attention to his/ her partnedskvand tried to find any
mistakes in content, organization, vocabulary, esere structure, capitalization
and punctuation, and spelling. They, then, wrot@rdoorrections or suggestions
based on their own knowledge on their friends’ papéen, they revised their
works based on their partners’ corrections or ssigges. But it was not
compulsory to consider all corrections or sugg@estiorhey might revise their
writing without considering those comments if thhgught their works were fine
and the corrections or suggestions were not negessa

While in the control class, after the studentsshed their writing and
submitted to the lecturer, the lecturer gave somections on the students’
sheet. Then, the students revised the work bas#ueacorrections of the lecturer.

In general, there were three sections in eachingegire-activity, main
activity, and post-activity. In pre-activity, theedcher started the lesson by
greeting the students, leading a prayer, and theoking the attendance list.

In the main teaching, the teacher delivered théenads of descriptive
text. She talked about the procedures in writingcdptive paragraph and the
choice of words to describe person, thing, and gl&he also reminded the
students about the basic of writing including graannspelling, punctuation,
capitalization, and the content itself. Then sheegae whole explanation and the
model of the texts. Then, the lecturer gave soneroeses based on the topic
given, and she guided them. Next, she asked tha#ersts to write down a

paragraph of descriptive text in a piece of paperexperimental class, the
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students worked in pair to edit their friends’ wrg. After receiving the edited

writing, the students then revised their correeteting based on the editing from

their peer. Finally, they submitted their workshe lecturer. The lecturer checked
if there was any mistake and discussed it in fodrihe class.

While in the control class, after the studentsst@d with their writing,
they submitted their works to the lecturer to gditezl. Then, the lecturer asked
them to revise the writing based on her editing.

For the homework of experimental class, the lectasked the students to
work in pair again, do editing with each partnerd asubmit the works on the
lecturer desk. While in control class, the lectussked the students to write a
descriptive text and submit it on the lecturer'sideThe next meeting they have
to revise their works based on the lecturer coioast

Basically, the teaching and learning process dimnvgrin the experimental
and control group was almost the same. The diftexemas only on the technique
of editing the students’ writing; the experimergabup used peer editing, and the

control group used teacher editing.

D. Research Instruments

The instruments used in this research was an éssawhich consisted of
three questions on text type (descriptive text)er€hwere two tests in this
research; pre-test and post-test. The tests wee tosfind out the scores of the

students’ writing skill. The pre-test was administe before the treatment, while
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the post-test was administered after the treatnidrdre were three items of the
instrument. The first question was about descrilpagson, the second question
was about describing object, while the third questvas about describing place.
The writing tests were constructed based on thi&éngrcurriculum of the
second semester students of English Department.td3ie were developed in
reference to the lecturer of Writing Il Syllabus dleveloping the tests, the
researcher took the materials from the studentsbo®k entitled Guided Writing,

Ready to Write and from the internet.

E. Validity and Reliability
1. Instrument Validity

Hatch and Farhady (1982: 250-251) say that validifgrs to the extent to
which the results of the procedure serve the usesvhich they were intended.
Validity refers to the results of the test notésttitself.

Since the instrument of the research is a writesg, tto know whether it is
applicable or not, it needs to be consulted to &pee. For this reason the
instrument validity of the research used expertgment. Validity of the
instrument concerns the writing scoring rubric.sboring the students’ writing,
the second semester English Department curriculasapplied.

a. Content Validity
Creswell (2008: 172) states that “content validgstyhe extent to which the

guestions on the instrument and the scores fromubstions are representative of
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all the possible gquestions that researcher coltdasut the content or skills”.
The writing skill tests meet the content validityhen the grammar, vocabulary,
and functional content were developed based on ciwrse syllabus. The
instruments were developed on the basis of therralsteand topic given in the
second semester students of English Department. td$ts were constructed
based on the curriculum of second semester studémaiting Class of English

Department.

Table 3:The Blueprint of the Writing Skill Test

No. | Indicators Aspects of Writing The Item
Number
1. Writing a 1. Content 1
descriptive 2. Organization
paragraph about a | 3. Vocabulary
person 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling
2. Writing a 1. Content 2
descriptive 2. Organization
paragraph about an| 3. Vocabulary
object 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling
3. Writing a 1. Content 3
descriptive 2. Organization
paragraph about a | 3. Vocabulary
place 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling
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Table 4:The Blueprint of the Writing Skill Post-Test

No | Indicators Aspects of Writing The Item
: Number
1. | Writing a 1. Content 1
descriptive 2. Organization
paragraph about a | 3. Vocabulary
person 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling
2. | Writing a 1. Content 2
descriptive 2. Organization
paragraph about an| 3. Vocabulary
object 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling
3. | Writing a 1. Content 3
descriptive 2. Organization
paragraph about a | 3. Vocabulary
place 4. Sentence Structure
5. Punctuation and Capitalization
6. Spelling

b. Construct Validity

Bachman and Palmer in Weigle (2001: 49) state ¢battruct validity
refers to “the meaningfulness and appropriatenésbeointerpretations that we
make on the basis of test scores”. To meet thetwmssalidity, the researcher
constructs the instrument according to the bluetf the writing skill test with
some specific indicators.

In scoring the students’ written products, the aesleer dealt with content,
grammar, mechanics, vocabulary and organizatiore $toring of students’

writing test was done by the researcher in referéache categories of evaluating
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students’ writing adapted from Anderson (2003: 92je following table presents
the categories for evaluating writing and the raggif the scores.

Table 5:Categories for Evaluating Writing

Score | Description

Ideas and Development

1 Weak development of topic

2 Adequate development of topic, listing details

3 Good development of topic

4 Extensive development of topic; strong supportnain
idea with details

Organization

1 Not organized

2 Sparsely organized; lack of sequence

3 Fairly well organized, flow to sequence evidence

4 Completely organized, smooth flow with strongusstce

Vocabulary

1 Poor or inappropriate word choice

2 Fair word choice; simple words

3 Good word choice; meaning is clear

4 Vivid and imaginative word choice, appropriatee usf
vocabulary

Sentence Structure

1 Poor; many errors

2 Fair; choppy with variety

3 Adequate; few errors and some varieties of length

4 Excellent; no errors and a variety of lengths

Capitalization and Punctuation

1 Many errors (over 10)

2 Some errors (6-10)

3 Few errors (1-5)

4 Error free

Spelling

1 Many errors (over 10)

2 Some errors (6-10)

3 Few errors (1-5)

4 Error free
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SCORE: Content: ----- + Organ: ----- + Voc: ----Sent Struc: ----- + Capt &
Punct: ----- + Spelling: --=-----

2. Instrument Reliability

Reliability means the extent to which a test prafuconsistent results
when administered under similar conditions (Hatetl Rarhady, 1982: 244). The
reliability of the instrument was found first bedothe instrument was used to
collect the data. It was found by trying out thestrament to the population
outside the sample. The reliability of the instrunevas measured by using the
Pearson Correlation formula.

In order to determine the level of the instrumesliability, the norm of
categorizing the correlation coefficient was emplibyThe following table is the
norm of adopted categorizing the correlation cogdffit from Arikunto
(2002:245).

Table 6:Table of Categorizing the Correlation Coefficient

r-value category
0.800 — 1.000 very high
0.600 — 0.800 high
0.400 - 0.600 fairly high
0.200 — 0.400 low
0.000 - 0.200 very low

Based on Table 5, the result of the computer progralculation shows
that the reliability coefficients of writing tess 0.628. According to the value of

reliability coefficient, the research instrumentdae said having high reliability
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since the reliability coefficients in the range®600 — 0.800. The reliability of
the writing test is shown in Table 6.

Table 7:The Reliability of the Writing Test

No | Variable Calculation | Reliability Category
Result Coefficient
1. Writing 0.628 0.600 — 0.800  High

F. Technique of Data Collection

In this research, the data was collected by usirtgsd The test was
employed to find out the students’ achievementaimgl the test.

The researcher began the study by discussing ttexialand the schedule
of Writing Class with the lecturers of Writing 11l&ss of English Department of
State University of Yogyakarta. The researcher ltautyvo classes of the
experimental and control group.

The instrument was used as the pre-test and psidistethe subjects of the
research. The pre-test was conducted based owrhkdide of the English lesson
for class A and B before the treatment was givethéosubject of the research.
The pre-test for both was conducted off' 26ril 2012. This test was aimed to
know the students’ early writing ability before givthe treatment. After the pre-
test was given, the researcher gave two meetingjsoge groups. The treatment
was given in one meeting. It took about 100 minuliewas conducted on thé'1l

May for the experimental class and tHé @ May for the control class.
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In the process of teaching and learning, the stisdef Class A as the
experimental group were implemented the peer editethnique, whereas the
students of Class B as the control group were impteged the teacher editing
technique. For the experimental group, peer edituag implemented after the
students finished their writing. For the first &y, they worked in pair to do peer
editing. Each partner gave suggestions and coorecto their pair's work. Then,
they revised their writing based on their friendsggestions and corrections.
Then, they submitted their writing to the lecturBine lecturer discussed it in front
of the class. For the group activity, the studemdsked in groups by discussing
and sharing ideas to write a descriptive paragksded on certain topic and then
it was presented in front of the class, and dississ

While in the control group, the students workedivithally to write a
descriptive paragraph. After that, they submittegirtworks to the lecturer to get
corrections and suggestions. In giving correctiottee lecturer rounded or
underlined the words contains errors or mistakesgave the correction one.

The post-test was conducted after the treatment beenh already
completed, that was second week of MdyMay for the experimental group and
o May for the control group. In the post-test, batintrol and experimental
groups were given same tests.

The research schedule of the experimental andalatoup is presented

in the following table.
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Table 8:The Research Schedule of the Experimental and Cordl Groups

Date Time Class Activity

25 April 2012 11.00 - 12.00 Class A Pre-Test
Class B

25 April 2012 12.00 - 13.00 Class A Treatment 1
1 May 2012 13.00 — 14.40 Class A Treatment 2
26 April 2012 09.00 -10.40 Class B Treatment 1
2 May 2012 09.00 - 10.40 Class B Treatment 2
8 May 2012 13.00 — 14.40 Class A Post-Test
9 May 2012 09.00 - 10.40 Class B Post-Test

G. Technique of Data Analysis

There were two technique of analyzing the datahef $tudy, namely
descriptive and inferential statistics.
1. Descriptive Analysis

In the descriptive analysis, the analysis was airaedresenting the
variables of the English writing test, in the stoi$e achievement scores. There
were two statistics formulas used in the computattbe mean and the standard
deviation analysis. The mean was used to know diséipn of the group, whether
the group was in high or low position. The standadediation was used to know

the average variability of all scores around thame

Scores Categorization of Students’ Writing Skill
To analyze the data descriptively, the reseanstagte score categorization

of the students’ writing skill first. The categaation of scores gained by the
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students was made to find out the level of studemtsting skill. The
categorization of the students’ writing score waade on the ideal score. The
highest score was 24 and the lowest score wasetiddal mean score (Mi) and
ideal standard deviation (SDi) could be calculatsithg the following formula.
Mi = % (highest score + lowest score)
=1 (24 + 4)

=14

SDi = 1/6 highest score — lowest score)
=1/6 (24 - 4)
=3.33
The frequency distribution of the students’ writigkill scores could be
classified into six levels; excellent, very goodpd, fair, poor and very poor. The
distribution was calculated based on the Mi scoe 3Di as follows:

Table 9 The Students’ Writing Score Category

Interval The Students’ Writing Score Category
20.8-24.1 Excellent
17.4 -20.7 Very Good
14.0-17.3 Good
10.6 - 13.9 Fair
7.2-10.5 Poor
3.8-7.1 Very Poor

2. Inferential Analysis
The inferential statistics was focused on answetireggquestions if there

was a significant difference in writing ability beten the students who were
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taught by using peer editing and those who werghtawithout peer editing. The
inferential analyses used in this study are:
a. Test of Normality

The test was aimed at seeing whether the disivibwf the responses in
the population met the normal distribution or nidtis test was done by using the
SPSS 16.0 of Windows computer program of distrdyutf normality.
b. Test of Homogeneity

Test of homogeneity is aimed at knowing whethenatr the scores of a
group have homogenous variance among each other.

The homogeneity test of this study was computeddigg SPSS version
16.0 for windows computer program. The result ef tcbomputation is consulted to
the table. The variant is homogeneous if they obthiF value is lower than the
critical value in the table.
c. Test of Hypothesis

The hypothesis of this research is that there sgyaificant difference in
the writing skill between the students taught byaseer editing and those who
are taught by using teacher editing. To test theothesis, the ANCOVA was
employed in this test. In this test, the researcheed a covariate as the
consideration to control the effect of the pre-testres of the students’ writing
skill. The pre-test scores were considered asdhar@te of the analysis. The test
of hypothesis was carried out by using the SPS® fd. windows computer

program.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

This study is a quasi-experimental study. It wasedl at finding out the
effects of peer editing in the teaching of writifithe effects could be seen from
the gain scores of the subjects of the researciva#t taken by comparing the
mean and the standard deviation of the gain sajrdee students taught by using
peer editing with those who are taught using teaeldéding as the technique of
teaching writing.

This chapter presents the data description, infideranalysis, and
discussion. The data description describes theesaufrthe students’ writing skill.
The inferential analysis explains the pre-testinglgsis and the hypothesis
testing, while the discussion describes the redtie hypothesis testing.

A. Data Description

This subchapter describes the result of the stgtewriting test score.
There were two kinds of writing test given in tigsearch: pre-test and post-test.
Those two tests were given to measure the writkiljaf the students before and
after the treatment of peer editing. The data vedatained from the pre-test and
post-test scores on the writing skill of the expmntal and control groups. The
score categorization of the students’ writing skiths based on the ideal mean
score. The highest score was 24 while the loweseseas 4.

The ideal mean score (Mi) and the standard dewia®Di) could be

calculated using the following formula.
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Mi =% (highest score + lowest score)
=% (24 + 4)
=14
Sdi = 1/6 highest score — lowest score)
=1/6 (24 — 4)
=3.33
The frequency distribution of the students’ writiskjll scores could be classified
into six levels; excellent, very good, good, fagpor and very poor. The
distribution was calculated based on the Mi scoe &di as follows:

Table 10 The Students’ Writing Score Category

Interval The Students’ Writing Score Category
20.8-24.1 Excellent
17.4 -20.7 Very Good
14.0-17.3 Good
10.6 — 13.9 Fair
7.2-10.5 Poor
3.8-7.1 Very Poor

1. Pre-Test
a. Experimental Group

The reseacher used the software of Statistical &gckor the Social
Sciences 16.0 (SPSS 16.0) for windows computer ranogto analyze the
guantitative data. The results show that the mearesvas 15.45 and the standard
deviation was 1.95. The maximum score of the pseitethe experimental group
was 19 and the minimum score was 12. The resuhlieoflescriptive statistics can

be seen in Table 11 and the print-out of the amalgsAppendix F.
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Table 11:Descriptive Analysis of the Pre-Test on the Expemental Group

Mean SD Median | Mode Max. Score| Min. Score| Range
15.45 1.95 16.00 16.00 19 12 7

The result of the descriptive analysis of the ms-tscores on the experimental

group can be visualized in the following chart.

Experimental_pre_test

& lean =15 45
St Dev,~1.959
=20

4‘ TN

Frequency

. /—

T T T T
10 12 14 16 18 20

Experimental_pre_test

Figure 1:The Pre-Test Scores of the Experimental Group
Meanwhile, the result of the score categorizatioh tlee pre-test on the
experimental group can be seen in Table 12.

Table 12:The Category of the Pre-Test Scores on the Experim&al Group

No. Interval f f (%) Category

1. 20.8-24.1 0 0 Excellent

2. 17.4 - 20.7 5 25 Very Good Good

3. 14.0-17.3 11 55 Good (80%)

4. 10.6 —13.9 4 20 Fair

5. 7.2-10.5 0 0 Poor Poor

6. 3.8-7.1 0 0 Very Poor,  (20%)
Total 20 100
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Table 12 shows there was no student classifiedgatws and good category. There
were 4 students (20 %) categorized into the potegoay and 16 students (80%)
categorized into the good category.
b. Control Group

The result reveals that the mean score was 18.tt0anstandard deviation
2.22, the maximum score of the pre-test in the robrgroup was 23, and the
minimum score was 12. The result of the descripdiagistics can be seen in Table
13 and the print out of the analysis in Appendix F.

Table 13:Descriptive Analysis of the Pre-Test on the ContidGroup

Mean SD Median | Mode Max.Scorg Min. Score | Range
18.10 2.22 18.00 18.00 23 12 11

The following chart presents the result of the dptige analysis of the pre-test

scores on the control group.

Controll_pre_test

Mean =18.1
Stdl. Dev. =2.222
N =20

Frequency
i
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T
10 125 15 175 20 25

Controll_pre_test

Figure2: The Pre-Test Scores of the Control Group
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Meanwhile, the result of the score categorizatiérine pre-test on the
control group can be seen in Table 14.

Table 14:The Category of the Pre-Test Scores on the Contr@roup

No. Interval f f (%) Category

1. 20.8-24.1 2 10 Excellent

2. 17.4 - 20.7 13 65 Very Good Good
3. 14.0-17.3 4 20 Good (95%)
4. 10.6 — 13.9 1 5 Fair

5. 7.2-10.5 0 0 Poor Poor
6. 3.8-7.1 0 0 Very Poorl  (5%)

Total 20 100

Table 14 shows there was no student classifiedtiwery poor and poor
category. There were 19 students (95 %) categoiitedthe good category and

one student (5%) categorized into the poor category

c. Comparison betwen the Pre-Test Scores of the Expenental and Control
Groups
Table 15 presents the statistical data showingtmeparison between the
pre-test score in the writing skill of the experinted and control groups.

Table 15:Descriptive Analysis of the Pre-Test Scores of thiexperimental and
Control Groups

Data N | Mean| Mode | Median | SD | Max | Min | Range

Experimental Group 20 1545 16.00 16.00 95 19 127

1.
Control Group 20| 18.10 18.00 18.00 222 23 12

11

Based on Table 15, the mean score on the pre-ddstelxperimental and

control groups were classified into the good catgd@cause it lies between 14.0
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and 24.1. It means that all of the students’ wgitskills both experimental and
control groups were classified into the good catggdhe result reveals that the
mean score of the pre-test in the control groupgbker (18.10); while the pre-test

scores in the experimental group is only 15.45.

2. Post-Test
a. Experimental Group

The reseacher used the software of Statisticaldggector the Social Sciences
17.0 (SPSS 16.0) for windows computer program tdyae the quantitative data.
The results show that the mean score was 17.4Ghendtandard deviation was
1.67. The mazimum score of the pre-test in the exgatal group was 20 and the
minimum score was 15. The result of the descripdiagistics can be seen in Table
16 and the print out of the analysis in Appendix F.

Table 16: Descriptive Analysis of the Post-Test on the Expenental

Group
Mean SD Median | Mode Max.Scorg Min. Score | Range
17.40 1.67 17.00 17.00 20 14 6

The result of the descriptive analysis of the pest- scores on the

experimental group can be visualized in the follggvchart.
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Experimental_post_test
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Stl. Dev. =1 BE7
M =20

: a

Frequency

/ P

] T T T T I T
12 14 16 18 20 22

Experimental_post_test

Figure 3:The Post-Test Scores of the Experimental Group

Meanwhile, the result of the score categorizatibrihe post-test on the
experimental group can be seen in Table 17.

Table 17.The Category of the Post-Test Scores on the Experéental Group

No. Interval f f (%) Category
1. 20.8-24.1 0 0 Excellent
2. 17.4 - 20.7 9 45 Very Good Good
3. 14.0-17.3 11 55 Good (100%)
4, 10.6 - 13.9 0 0 Fair
5. 7.2-10.5 0 0 Poor Poor
6. 3.8-7.1 0 0 Very Poor  (0%)
Total 20 100
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Table 17 shows there was no student classifiedtih@goor category. All
20 students (100%) were categorized into the gabelgory and no student (0 %)
was categorized into the poor category.
b. Control Group

The result reveals that the mean score was 18iP5avstandard deviation
1.83, the maximum score of the pre-test in the robrgroup was 22 and the
minimum score was 13. The result of the descripstagistics can be seen in
Table 18 and the print-out of the analysis in Apper.

Table 18Descriptive Analysis of the Post-Test on the Contidsroup

Mean SD Median Mode Max.Scofe Min. Scofe Rarlge
18.25 1.83 18.00 18.00 22 13 9

The following chart presents the result of the dpsge analysis of the

post-test scores on the control group.

Controll_post_test

Mean =158.25
Stl. Dev. =1.832
M=20
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Figure 4 :The Post-Test Scores of the Control Group
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Meanwhile, the result of the score categorizatibrihe post-test on the

control group can be seen in Table 19.

Table 19:The Category of the Post-Test Scores on the Contr@roup

No. Interval f f (%) Category

1. 20.8-24.1 1 5 Excellent

2. 17.4 - 20.7 14 70 Very Good Good
3. 14.0-17.3 4 20 Good (95%)
4, 10.6 —13.9 1 5 Fair

5. 7.2-10.5 0 0 Poor Poor
6. 38-7.1 0 0 Very Poor  (5%)

Total 20 100

Table 19 shows there were 19 students (95%) caregbmto the good

category and one student (5 %) categorized intpdioe category.

c. Comparison between the Post-Test Scores of the Expeental and

Control Groups
Table 20 presents the statistical data showingtimeparison between the

pre-test score in the writing skill of the experinted and control groups.

Table 20: Descriptive Analysis of the Post-Test Scores of éh
Experimental and Control Group

Data N | Mean| Mode] Mediah SD| Max Min Range
Experimental Group| 20, 17.40 17.00 17.00 167 20 1%
Control Group 20| 18.25 18.00 18.00 1.83 22 13 9
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1) Gain Score

Table 21:The Summary of Gain Score

Variable Pre-test | Post-test| Gain Score| Percentage of Increase
Experimental 15.45 17.40 1.95 100%
Control 18.10 18.25 0.15 6.8%

Table 21shows that the mean score on the prendsoth experimental
and control groups were classified into the goaegary because it lies between
14.0 and 24.1. It means that all of the studentgivg skill both the experimental
and the control groups were classified into thedgoategory. The result reveals
that there were significant increases of the mearesof the pre-test of the
experimental group. The increase of mean scorgmdrenental group was higher
(1.95); than the increase of mean score of cogtalp is only 0.15.

The increase of students’ score in experimentaiscleas 100%, while the
increase of students’s score in control group weg 6.8%.

2) Standard Deviation

Table 22:The Summary of Standard Deviation

Variable SD Characteristics
Pre-Test| Post-Test
Experimental 1.95 1.67 More homogeneous
Control 2.22 1.83 More homogeneous

Both experimental and control groups were more hganeous. The

experimental group was more homogeneous than thigot@roup because the
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standard deviation of experimental group was Ieaa the standard deviation of
control group.
3) Frequency of Score

The percentage of score in good category of exmatah group was
higher than the percentage of score of the cogtalp.

Table 23:Frequency of Score both the Experimental and Contl

Group
Variable f (%) pre-test f (%) post-test
Experimental 95% 100%
Control 95% 95%

In summary, the gain score of the experimentalsc{ds95) was higher
than the control class (0.15). Second, based onsthedard deviation, the
experimental group (1.67) was more homogeneous than control group
(1.83).Third, frequency of experimental group irases (5%), while there was no

increase in the frequency of the control group (0%)

B. Inferential Analysis
This subchapter describes pre-testing analysishgpdthesis testing of the
research. The results of those testing analysiprasented as follows.
1. Pre-Testing Analysis
a. Normality Test
The Normality test is aimed at knowing whether ot the data of the

scores show the normal distribution. The Kolmoge&mirnov test was applied
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in this analysis. This test was done by using tA8$ 16.0 for windows computer
program. The distribution is considered normah# significant value is higher
than the significance level of 0.05 or p (Sig.)05.The following table presents
the results of the normality test of the studemtsting skill.

Table 24:The Result of the Normality Test

One-Sample Kolmogorov-Smirnov Test

Controll_pre [Controll_post| Experimental_ |Experimental_post
_test _test pre_test _test

N 20 20 20 20

Normal Mean 18.10 18.25 15.45 17.40

Parameters®  stq. Deviation 2.222 1.832 1.959 1.667

Most Extreme Absolute .232 .196 161 .155

Differences  positive 193 141 139 145

Negative -.232 -.196 -.161 -.155]

Kolmogorov-Smirnov Z 1.038 .875 .718 .694

Asymp. Sig. (2-tailed) .232 428 .681 721
a. Test distribution is Normal.

Based on the table above, the results are as fallow
1. The significant value obtained for the pre-testhd experimental group was
0.232. As the result, the significant value of fire-test for the experimental
group was higher than the significance level obQ@.232 > 0.05). The result
suggests that the data of the pre-test of the ewpatal group had a normal

distribution.
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2. The significant value of the post-test of the cohgroup was 0.428. It means
that it was also higher than the significance lexfé.05 (0.428 >0.05). So, the
data obtained for the pre-test of the control grbag a normal distribution.

3. The significant value of the pre-test for the expental group was 0.681. It
means that the significant value for the post-tdsthe experimental group
was higher than the significance level of 0.05 §2.60.05). Then, the data
was considered having a normal distribution.

4. The significant value obtained for the post-testhaf experimental group was
0.721. In other words, it can be said that thei@ant value of the post-test
for the control group was higher than the signiica level of 0.05 (0.721
>0.05). The result suggests that the data of tis¢-fest of the control group
had a normal distribution.

In summary, the level of significant value for botie pre-test and post-
test of the experimental and control group werénéighan the significance
level of 0.05. So, it could be stated that the ahs@ribution of the students’
writing skill were normal.

b. Homogeneity Test

The homogeneity tests aimed to know whether or the score

variances in the groups are homogeneous. To testdmogeneity, the Levene’s

test was employed. This test was done by usingStR8S 16.0 for windows
computer program of homogeneity test. The relalignsan be considered

homogeneous if the significant value is higher ttrensignificance level of 0.05.
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The hypothesis used in the homogeneity test of weses (the

experimental and control group) was:

Ho

(homogeneous)

Ha

(heterogeneous)

both classes come from

the same population

both classes come from the different population

The test was done to learn achievement beforatiedthe research (pre-

test and post-test score). By using SPSS 16.0 dempuogram, the result is

presented in the following table. The complete cotafon is enclosed in

Appendix F.

Table 25The Result of the Homogeneity Test in the Pre-test

Test of Homogeneity of Variances

Experimental_pre_test

Levene Statistic

dfl

df2

Sig.

2.749%

5

13

.066

a. Groups with only one case are ignored in computing

the test of homogeneity of variance for

Experimental_pre_test.

The result of the homogeneity test in the pre4tegeals that the value of

p (Sig.)of the pre-test was higher than 0.05. It was 0.@6ce the probability

was higher than 0.05 (0.066 V 0.05), spwhs accepted. It means that the sample

of variance was homogeneous.
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Table 26:The Result of the Homogeneity Test in the Post-tes

Test of Homogeneity of Variances

Experimental_post_test

Levene Statistic dfl df2 Sig.

.671° 5 13 .652

a. Groups with only one case are ignored in computing
the test of homogeneity of variance for

Experimental_post_test.

The table above shows that the value of p (Sigth® post-test was also
higher than the significance level of 0.05 (0.65Q.05), so Hwas accepted. As a
result, it could be stated that the sample of vaeavas also homogeneous.

2. Hypothesis Testing

The hypothesis of this research is that there sgyaificant difference in
the writing skill between the students taught bywggeer editing technique and
those who are taught by using teacher editing igalen To test the hypothesis,
the ANCOVA was employed in this test. In this tefte researcher used a
covariate as the consideration to control the éeftédche pre-test scores of the
students’ writing skill. The pre-test scores weoasidered as the covariate of the
analysis. The test of this hypothesis was carrigidby using the SPSS 16.0 for
windows computer program.

The following table presents the result of the tipsis analysis.
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Table 27:The Result of the Hypothesis Testing

Dependent Variable:post_test

Type Il Sum Mean Partial Eta| Noncent. | Observed
Source of Squares df Square F Sig. | Squared | Parameter Power”
Corrected
Model 89.178° 2 44589 47.685 .000 720 95.371 1.000
Intercept 21.478 1 21.478 22.970 .000 .383 22.970 .997
Jpre_test 81.953 1 81.953 87.644 .000 .703 87.644 1.000
Treatment 7.147 1 7.147 7.643 .009 171 7.643 .768
Error 34.597 37 .935
Total 12833.000 40
Corrected Total 123.775 39

a. R Squared = .720 (Adjusted R Squared = .705)

b. Computed using alpha = .05

Creswell (2008: 198) stated that “if thpevalue is less than alpha, you
reject the null hypothesis; if it is greater thdpha, you accept the hypothesis”.
Based on the table above, the result reveals thetANCOVA test had a
significant value of 0.000. It means that there waasignificant effect on the
writing skill of post-test after controlling for ¢heffect of pre-test, F= 7.64B<
0.05 then H, was accepted andoHvas rejected. In other words, there was a
significant difference in the writing skill betwedme students who were taught by
using peer editing technique and those who werghtaloy using teacher editing
technique.

The print out of the analysis is enclosed in Appertd The result can be

presented in the following table.
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Table 28:The Summary Means

Variable N Pre-test | Post-testf Mean Difference
Experimental 20 | 15.45 17.40 1.95
Control 20 18.10 18.25 0.15

Based on Table 28, the result shows that the mééeremhce for the
experimental group who was taught using peer egitichnique was higher than
those who was taught using teacher editing teclen{ij95 > 0.15).

On the other hand, it is possible that ceiling @ffand also regression
artifact occurred during the procedures of collegtdata. Ceiling effect is a
condition when measurements of the dependent Vari@sult in very high or
highest scores on the dependent variable, thusingaskpotential effect of the
independent variable. Ceiling effects may occur wiggving examinations to
students, when the exam is so easy that all trdests correctly answered every

test item.

Regression toward the mean (also known as regressithe mean) is the
phenomenon that if a variable is extreme on it fineasurement it will tend to be
closer to the average on a second measuremente Tikea fact that may
superficially seem paradoxical that if it is exteermn a second measurement, it

will tend to have been closer to the average orfitsiemeasurement.

All possibilities may occur in the research. Howg\msed on the data, it
has been proved that there is significant improvenme the writing skills of the
students of the experimental class.
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C. The Distribution of the Treatments

Based on the research done in Writing Class of iElmgEducation
Department of Faculty of Languages and Arts of Yakgyta State University,
Sleman, the treatments of the peer and teachengdéchnique were given after
the students finished the pre-test of writing diggime text.

The lecturer explained the theory of writing destivie text. Then, she had
the students to write a descriptive paragraph. rAthat, the lecturer asked the
students to work in pairs. Each student paid atiertb his/ her partner writing
and then gave some corrections or suggestiond ifhee found any mistakes. In
the final steps of peer editing technique, theuest had the students to revise
their writing based on the corrections and suggastiof each partner. Then the
lecturer collected the students’ works and disalissene errors and mistakes in

front of the class.

D. Discussion

There was a significant difference in the writilgjldetween the students
who were taught using peer editing technique andehwho were taught using
teacher editing technique. After conducting theeagsh done in English
Department of Yogyakarta State University, Slemanglass A and B, each of
which consisted of 20 students, it was found thate is a significant difference
in the writing skill between the students taughhgseer editing technique and

those who were taught using teacher editing tecknidqrhe finding of the
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research indicates that the students taught usgieg guiting technique had better
achievement in their writing skill than those tauglsing teacher editing
technique.

Implementing peer editing technique gives an eféecstudents’ language
skills. Peer editing is a true sharing processarning. Not only do the students
get feedback from their classmates, but they als® deedback to their
classmates.

From the photos of teaching learning process inekgerimental class
(pp: 130-13), it is implied that the students armgtivated. The pictures show the
enthusiasm of the students in participating intdeching learning process. The
class becomes more alive and the student intevatiisthe others actively. The
students who taught using peer editing technigeensd more motivated in doing
their writing than those taught using teacher editechnique in resolving some
of the mistakes or errors that the teacher reviewgdsharing the idea and the
corrections to their peer editor, the students c¢tdoé more independent in
identifying their own mistakes and produce bettatimg.

The findings suggest that it is necessary to designclassroom
management that considers the students’ motivatiah the role of their peers.
Similarly, for second semester students of WritGlgss of English Department
of Yogyakarta State University, they could be dfess as students of advance
level. The result shows that it was effective to lgpgpeer editing technique in

teaching writing in class. The students who wernegltd using peer editing
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technique got higher improvement score of writiagttthan those taught using
teacher editing technique.

In addition, the finding of this research also supp the finding of the
research conducted by Brown and Hudson (1998) r@$dts support finding that
students who were taught using peer editing teclenigpt higher improvement
score of writing test than those taught using teaeliting technique. The control
grouping of this study was the group who receiaather editing technique. The
results showed that the students who received guiing technique had greater
self-correction abilities than those who got feagibanly from the teacher.

Finally, it is concluded that peer editing techragqs appropriate as a good
technique to be applied in teaching and learnirgegss of writing. It is more
effective for improving the students’ writing skilt is concluded that using peer
editing technique had better effect in attaining gtudents’ writing skill than

using teacher editing technique.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS
There are two major sections in this chapter. Tts $ection presents the
conclusions of the research and the second preseggestions from the research

findings. Each explanation of those sections isgméed as follows.

A. Conclusions

The conclusions of this study are made based orrebdt of the data
analysis. According to the research formulatiorth&f problem in Chapter | and
discussion in Chapter IV, then general conclusgarsbe drawn as follows.

First, the mean value of the pre-test of the @rpamtal group shows that
the students’ writing skills are in the good catggdt is 15.45. Meanwhile, the
post-test mean value is in good category too. 1f7igl0. Based on the gain score,
the score of the experimental class increased9. \While based on the standard
deviation, the experimental group (1.67) was homeges. Then, the frequency
of experimental group was increased (5%), Therefdrecan be drawn a
conclusion that the students’ writing skill of tleperimental group after the
treatments improved.

Second, the mean value of the pre-test of ther@logtoup shows that the
students’ writing skills are in the good categdtys 18.10. Meanwhile, the post-
test mean score is in good category too. It is3.884sed on the gain score, the

score of the control class increased of 0.15. Whidssed on the standard
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deviation, the control group (1.83) was homogenediren, the frequency of
control group did not increase (0%), Therefoream be drawn a conclusion that
the students’ writing skill of the control grougefthe treatments increased too.
Third, there is a significant difference in the tmg skill between the
students who are taught by using peer editing igakenand those who are taught
by using teacher editing technique. Based on thigssts calculation using SPSS
16.0 for the computer program, the ANCOVA test laasignificant value of
0.000. The significant value of ANCOVA test wassléisan the significance level
of 0.05 (F = 126.136, p < 0.05). In other worderéhwas a significant effect of
writing skill of post-test after controlling for ¢heffect of pre-test. Therefore, it
proves the hypothesis “There is a significant défee in the writing skill
between the students who are taught by using p#eng technique and those

who are taught by using teacher editing technigsi@tcepted.

B. Suggestions

There are some suggestions which are proposectease the students’
writing skill based on the result of the study dhd conclusions as presented as
follows:
1. To English Lecturers

To get successful in the English teaching and Iegrprocess of writing,
the English lecturer should be creative in selgctamd applying appropriate

teaching techniques for students in the classarthwild the students’ motivation
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and help them to achieve their successful learoingnglish writing. According
to this research, the use of peer editing technigiueaching and learning process
of writing helps students to practice and can imprdheir writing skill.
Therefore, the teacher may apply peer editing tectenas the technique used in
teaching writing in the class.
2. To Students

Teaching and learning languages is not an insteodegs. Therefore, in
learning English writing, it is better for studemtshave more practice in writing
continually. Besides more practice, they must befident with their English
writing. As a result, it enables them to get higbtiration of learning English,
and attain better results on their writing skill.
3. To Other Researchers

The researcher hopes that this study may give iboitn to other
researchers who are interested in conducting anelaj@ng the related research
in similar theme. Realizing that this research as from being perfect, other
researchers may add other related theories in tighish teaching and learning
process. Besides, future studies can be done oeateg population and in other
districts and also taking into consideration sontleeio factors that influence

students’ writing such as level and age.
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APPENDIX A
WRITING DISCRIPTIONS

Writing a description is like creating a picturengswords. The key to writing a good
description is using specific details that createcty the picture you want.

Describing People
Read the model paragraph and answer the questian follows.

The police are looking for a woman who stole a diachnecklace from Dayton’s Jewelry Store.
According to the store manager, the woman is apprately five feet tall, very thin, light-
skinned, and about 60 years old. She has shaiglstrgray hair and wears glasses. Her most
distinguishing mark is the dimple in her chin. Wisdre was last seen, she was wearing heavy
blue eye make-up and large, silver hoop earrigs.had on a short black coat and black pants.
If you see anyone fitting this descriptions, cohtae police department immediately.

What details does the author use to describe timean®

Using Descriptive Words

When you write a description you should use wohds telate to the senses of sight, sound,
touch, smell, and taste. These are called sensaryswSensory words help the reader imagine
what you are describing.

Words for Describing People

When you describe what a person looks like, yotesabout physical characteristics such as
height, weight, and hair color. Again, the key totiwg a good description is to use details that
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help the reader imagine the person you are desgriblere are some words that can help you
describe people.

Height Body Type Hair Features
medium athletic heavy blonde beard
short muscular brunette dimple
tall petite curly freckles
plump dark glasses
skinny light mole
stocky long mustache
thin red scar
short wrinkles
straight slanted-eyes
wavy almond-eyes
pointed-nose
flat-nose
big-nose

Writing A Description of A Person
Prewriting

A. Read this telephone conversation

Lucia :I'm so glad you called. | have a big prabland | hope you can help me.
Clara : What's the problem? I'll help if | can.

Lucia : My cousin is coming home tonight from hig to Europe and I’'m supposed to
pick him up at the airport at seven o’clock. Thelgem is that | just found out | have to
work late tonight. Can you possibly pick him up foe?

Clara : Sure. What airline is he taking?

Lucia : British Airways. Flight 179.

Clara : OK. But how will I recognize him?

Lucia : Well, he’s medium height and average weible wears glasses, and he dresses
very well.

Clara : That could be almost anyone. Can you besrspecific?

Lucia : Well, his hair is blonde and curly. | almdésrgot! He has a beard.

Clara : What's his name?

Lucia : Ernie Norton.

Clara : OK, no problem. I'll find him.

Lucia : Thank you so much!
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At the last minute, Clara is unable to go to thipait. Her brother Tim has agreed to pick
Ernie up instead. Clara is writing a note to Tinsaéing Ernie so that he will be able to
find him. What should Clara’s note say? The follogvguestions will help you.

. Is he tall or short?

. Is he fat or thin?

. What color hair does he have?

. Is his hair curly or straight?

. Does he wear glasses?

. Is there anything about him that you notice immiedy&@
Writing

B. Pretend you are Clara. Write a note to Tim describig Ernie.

Dear Tim,

Revising
C. Read over your note and make sure you have addedagh details. Revise your
note and then rewrite it.

70



Describing Objects
When you describe things, or objects, you also wanteate a picture with words.
Words for Describing Objects

Here are some words you can use to describe objects

Color Texture Shape
black rough oval
orange shrap rectangular
purple silky round
yellow smooth square
Size Smell Taste
average fresh bitter
big fruity bland
huge pungent fruity
small smokey nutty
strong salty
sour
spicy
sweet

Read the model paragraph and answer the questianftiows.

| found a perfect pocket watch in an antique storgive my son for his Zibirthday. The face

of the watch is white. It measures about one amrdhaidf inches (4 centimeters) in diameter. The
numbers on the face are nice and big and the landshare very long and thin. The back of the
watch is gold with three letters engraved on iteyfare probably the original owner’s initials.
The watch came with a chain that is about 12 in€B@sentimeters) long. The best thing about
the watch is that it stills keeps perfect time aétke these years.

What details does the author use to describe tblespavatch?
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Describing Places

A. Read the following postcard that Carolyn wrote to ler friend Sharon.

Hi,

I’'m sorry | didn’t get to see you while you wereBwston. It was so hot here that we
went to our favorite campsite in the mountains. Jite is very clean and rarely crowded.
It's near the top of Mount Greylock, in the Berk#lsi. The trails are long and shady.
From the tower at the top of the mountain you cexk lat the valleys and rivers below.
The view is spectacular in the evening. The skyddoright orange and pink as the sun
sets behind the hills. Best of all, there’s alwaysce cool breeze! Let me know when
you'll be in Boston again.

Love, Carolyn

What details does the author use to describe MGueylock?

B. Read the list of words that can be used to descrilaces.

clean hilly old

cold hot quiet
colorful humid rural

cool industrial sandy
crowded modern spectacular
dirty mountainous wide

flat narrow windy

Pair Activity

In this activity you will write a description of é¢hhometown of one of your classmates. If
everyone is from the same place, ask your partnestgpns about another city he or she
has visited. Follow these steps.
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Prewriting

A. Talk to your partner about his or her hometown. Make alist of questions to ask
your partner.
Here are some suggestions.

. What is the name of your hometown?

. Where is it located?

. What size is it?

. How many people live there?

. What is the weather like?

. What is the most impressive thing about your homad

You might also want to ask questions about

. History

. Geography

. Architecture

. Services

. Entertainment

. Famous people who have lived there

B. Copy your questions on a separate piece of paperelve enough space to write
in your partner’s answers. Ask your partner the questions you prepared.

Writing
C. Use the information you have about your partner'shometown to write a
paragraph. Be sure to give the name of the place the topic sentence.

D. Now ask your partner to read your paragraph. Does & or she have any
suggestions? Revise your paragraph based on yourm@er’'s suggestions. You
can also use the revising checklist on page 44 telp you. Revise your paragraph
and then rewrite it.
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APPENDIX B

LESSON PLAN OF EXPERIMENTAL CLASS

MEETING |
Name of Department : Department of English Languag
Subject > Writing 1l
Class TA
Standard of Competence : Students are expectezldblb to write paragraphs of

oayl and correct English using various expository
odes.

Basic Competence : Students are expected to ba@birite paragraphs of
oayl and correct English in descriptive text

ccarately, fluently, appropriately in the dailydif

ontext.
Kind of Text : Descriptive Text
Time Allocation : 2 X 50 minutes

I. Learning Objectives
At the end of the session, the students are ableite a descriptive text of a

person, an object, and a place accurately, fluenfing appropriate tenses.

Il. Achievement Indicators

. The students know the uses of descriptive text.
. The students know how to use tenses in descril@oglp, objects,
and place.
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. The students know how to make positive, negatind,iaterrogative
sentences based on the tenses used.
lll. Teaching Materials
. Descriptive Text
IV. Teaching Method: Genre- Based Approach (BKOF — MOT JCOT —
ICOT)
V. Teaching Activities

Pre-activity
Opening:

- Greeting

- Praying

- Checking the attendance list
Main Activity

a. Reviewing the Requirements of Good Paragraph
b. Building Knowledge of Field

The teacher asks some questions to stimulateuderstis’ motivation.

. Can you describe the physical appearances of yothiari father?
. What details will you mention?
. What is your favorite thing?

A W N P

. What is the color, size, and weight?
c. Model of Text

1. The students read a descriptive text individually.

2. The students try to answer the questions baseldeotext.
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VI.

The lecturer and the students discuss the questimhghe answers.

4. The lecturer shows and introduces the purposeyrtenization of the

descriptive text and also the model of verbal serée used to express the
activities done in the Simple Present Tense.
The students listen and pay attention to the wilealeirer’'s explanation

about descriptive text.

d. Joint Construction of Text

1.
2.

The students do an exercise to write a descriptixeat the whiteboard.

The students and the lecturer discuss the paragraph

e. Independent Construction of Text

1.

The students make a description.

2. The students work individually.
3.
4. The students submit their work to the lecturer.

The students work in pairs to do peer editing.

Post Activity

A. Concluding

Students have oral reviews for the lesson givenaskdjuestions related to

the topic.

B. Closing

Lecturer ends the class by leading a prayer andgaywod bye to the

students.

Learning Resources

- Ready to Write - Internet
- Students’ Handout
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LESSON PLAN OF EXPERIMENTAL CLASS

Name of Department
Subject
Class

Standard of Competence

Basic Competence

Kind of Text
Time Allocation

VII. Learning Objectives

MEETING Il

: Department of English Languag

: Writing 1l

A

: Students are expectezldblb to write paragraphs of
oayl and correct English using various expository
odes.

: Students are expected to be@hbilrite paragraphs of
oagl and correct English in descriptive text
ccarately, fluently, appropriately in the dailydif

ontext.

: Descriptive Text

1 2 X 50 minutes

At the end of the session, the students are ableite a descriptive text of a

person, an object, and a place accurately, fluensifng appropriate tenses.

VIIl.  Achievement Indicators
. The students know the uses of descriptive text.
. The students know how to use tenses in descril@oglp, objects,
and place.
. The students know how to make positive, negatind,iaterrogative

sentences based on the tenses used.
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IX. Teaching Materials

. Descriptive Text
X. Teaching Method: Genre- Based Approach (BKOF — MO JCOT — ICOT)

XI. Teaching Activities
Pre-activity
Opening:
- Greeting
- Praying
- Checking the attendance list
Main Activity

a. Reviewing the Requirements of Good Paragraph

b. Building Knowledge of Field
The teacher asks some questions to stimulateuderstis’ motivation.

1. What is your favorite place?
2. Where is it located?
c. Model of Text
1. The students read a descriptive text individually.
2. The students try to answer the questions basekeotext.
3. The lecturer and the students discuss the questimhghe answers.
4. The lecturer shows and introduces the purposegriienization of the
descriptive text and also the model of verbal serge used to express the

activities done in the Simple Present Tense.
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5. The students listen and pay attention to the wiedleirer’s explanation
about descriptive text.
d. Joint Construction of Text
1. The students do an exercise to write a descripgixeat the whiteboard.
2. The students and the lecturer discuss the paragraph
e. Independent Construction of Text
1. The students make a description.
2. The students work individually.
3. The students work in pairs to do peer editing.
4. The students submit their work to the lecturer.

Post Activity

A. Concluding
Students have oral reviews for the lesson givenaskdjuestions related to
the topic.
B. Closing
Lecturer ends the class by leading a prayer andgagwod bye to the
students.
XIll. Learning Resources
- Ready to Write
- Students’ Handout

- Internet
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LESSON PLAN OF CONTROL CLASS

Name of Department
Subject
Class

Standard of Competence

Basic Competence

Kind of Text
Time Allocation

I. Learning Objectives

MEETING |

: Department of English Languag

: Writing 1l

B

: Students are expectezldblb to write paragraphs of
oagl and correct English using various expository
odes.

. Students are expected to bea@hbilrite paragraphs of
oagl and correct English in descriptive text
ccarately, fluently, appropriately in the dailydif

ontext.

: Descriptive Text

1 2 X 50 minutes

At the end of the session, the students are ableite a descriptive text of a

person, an object, and a place accurately, fluensifng appropriate tenses.

Il.  Achievement Indicators

. The students know the uses of descriptive text.

. The students know how to use tenses in descril®oglp, objects,
and place.

. The students know how to make positive, negatind,iaterrogative

sentences based on the tenses used.
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lll. Teaching Materials

. Descriptive Text

IV. Teaching Method: Genre- Based Approach (BKOF — MOT- JCOT —
ICOT)
V. Teaching Activities
Pre-activity
Opening:
- Greeting
- Praying
- Checking the attendance list
Main Activity

a. Reviewing the Requirements of Good Paragraph
b. Building Knowledge of Field

The teacher asks some questions to stimulateuderss’ motivation.

. Can you describe the physical appearances of yothiari father?
. What details will you mention?

. What is your favorite thing?

A W N P

. What is the color, size, and weight?

c. Model of Text
1. The students read a descriptive text individually.

2. The students try to answer the questions baseldeotext.
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3. The lecturer and the students discuss the questimhghe answers.

4. The lecturer shows and introduces the purposeyrtenization of the
descriptive text and also the model of verbal serée used to express the
activities done in the Simple Present Tense.

5. The students listen and pay attention to the wiedieirer’s explanation
about descriptive text.

d. Joint Construction of Text
1. The students do an exercise to write a descripgixeat the whiteboard.

2. The students and the lecturer discuss the paragraph

e. Independent Construction of Text
1. The students make a description.
2. The students work individually.

3. The students submit their work to the lecturer.

Post Activity

A. Concluding
Students have oral reviews for the lesson givenaskdjuestions related to
the topic.

B. Closing
Lecturer ends the class by leading a prayer andgaywod bye to the
students.

VI. Learning Resources

- Ready to Write - Internet
- Students’ Handout
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LESSON PLAN OF CONTROL CLASS

MEETING II
Name of Department : Department of English Languag
Subject > Writing 1l
Class TA
Standard of Competence : Students are expectezldblb to write paragraphs of

oayl and correct English using various expository
odes.

Basic Competence : Students are expected to baabirite paragraphs of
oagl and correct English in descriptive text

ccarately, fluently, appropriately in the dailydif

ontext.
Kind of Text : Descriptive Text
Time Allocation : 2 X 50 minutes

VII. Learning Objectives
At the end of the session, the students are ableite a descriptive text of a

person, an object, and a place accurately, fluenfing appropriate tenses.

VIII.  Achievement Indicators
. The students know the uses of descriptive text.
. The students know how to use tenses in descril®oglp, objects,
and place.
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. The students know how to make positive, negatind,iaterrogative
sentences based on the tenses used.
IX. Teaching Materials

. Descriptive Text

X. Teaching Method: Genre- Based Approach (BKOF — MOT- JCOT - ICOT)

Xl. Teaching Activities
Pre-activity
Opening:
- Greeting
- Praying
- Checking the attendance list
Main Activity

a. Reviewing the Requirements of Good Paragraph

b. Building Knowledge of Field
The teacher asks some questions to stimulateuderss’ motivation.
1. What is your favorite place?

2. Where is it located?

c. Model of Text
1. The students read a descriptive text individually.
2. The students try to answer the questions baseldeotext.

3. The lecturer and the students discuss the questimhghe answers.
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4. The lecturer shows and introduces the purposegrtinization of the
descriptive text and also the model of verbal serée used to express the
activities done in the Simple Present Tense.

5. The students listen and pay attention to the wiedleirer’s explanation
about descriptive text.

d. Joint Construction of Text
1. The students do an exercise to write a descripéixeat the whiteboard.

2. The students and the lecturer discuss the paragraph

e. Independent Construction of Text
1. The students make a description.
2. The students work individually.

3. The students submit their work to the lecturer.

Post Activity

A. Concluding

Students have oral reviews for the lesson givenaaskdjuestions related to
the topic.

B. Closing

Lecturer ends the class by leading a prayer andgaywod bye to the
students.

XIll. Learning Resources
- Ready to Write
- Students’ Handout
- Internet
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APPENDIX D
Pre-Test

Read the instructions carefully.
Look at the pictures. For each point, choose ortbarh, and then make a description.

a. People

b. Things

c. Places




Post-Test

Read the instructions carefully.
Look at the pictures. For each point, choose orthah, and then make a description.

a. People

b. Things
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APPENDIX F

Test of Reliability Instrument after the Try-Out

Descriptive Statistics

Mean Std. Deviation
ScoreRatel 16.20 2.331 20
ScoreRate2 17.90 1.410 20
Correlations
ScoreRatel | ScoreRate2
ScoreRatel  Pearson Correlation 1 .295
Sig. (2-tailed) .207
N 20 20
ScoreRate2  Pearson Correlation .295 1
Sig. (2-tailed) .207
N 20 20
Reliability Statistics
Cronbach's
Alpha Based on
Cronbach's Standardized
Alpha Iltems N of Items
.628 .638
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The Result of the Descriptive Analysis of the Pre-gst
Frequencies

Statistics
Controll_pre_test| Experimental_pre_test

N Valid 20 20

Missing 20 20
Mean 18.10 15.45
Median 18.00 16.00
Mode 18 16
Std. Deviation 2.222 1.959
\Variance 4.937 3.839|
Range 11 7
Minimum 12 12
Maximum 23 19
Sum 362 309

Frequency Tables

Controll_pre_test

Frequency Percent Valid Percent Cumulative Percent

Valid 12 1 25 5.0 5.0
15 1 25 5.0 10.0
16 1 25 5.0 15.0
17 2 5.0 10.0 25.0
18 7 17.5 35.0 60.0
19 5 125 25.0 85.0
20 1 25 5.0 90.0
21 1 25 5.0 95.0
23 1 25 5.0 100.0
Total 20 50.0 100.0

Missing System 20 50.0

Total 40 100.0
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Experimental_pre_test

Frequency Percent Valid Percent Cumulative Percent

Valid 12 2 5.0 10.0 10.0
13 2 5.0 10.0 20.0
14 1 25 5.0 25.0
15 4 10.0 20.0 45.0
16 6 15.0 30.0 75.0
17 3 7.5 15.0 90.0
19 2 5.0 10.0 100.0
Total 20 50.0 100.0

Missing System 20 50.0

Total 40 100.0
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The Result of the Descriptive Analysis of the Postest

Frequencies

Statistics
Controll_post_test | Experimental_post_test
N Valid 20 20
Missing 20 20

Mean 18.25 17.40

Median 18.00 17.00

Mode 18 17

Std. Deviation 1.832 1.667|

Variance 3.355 2.779)

Range 9 6

Minimum 13 14

Maximum 22 20

Sum 365 348

Controll_post_test
Frequency Percent Valid Percent | Cumulative Percent

Valid 13 1 25 5.0 5.0
16 1 25 5.0 10.0
17 3 7.5 15.0 25.0
18 6 15.0 30.0 55.0
19 5 125 25.0 80.0
20 3 7.5 15.0 95.0
22 1 25 5.0 100.0
Total 20 50.0 100.0

Missing  System 20 50.0

Total 40 100.0
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Experimental_post_test

Frequency Percent Valid Percent Cumulative Percent

Valid 14 1 25 5.0 5.0
15 2 5.0 10.0 15.0
16 2 5.0 10.0 25.0
17 6 15.0 30.0 55.0
18 3 7.5 15.0 70.0
19 4 10.0 20.0 90.0
20 2 5.0 10.0 100.0
Total 20 50.0 100.0

Missing System 20 50.0

Total 40 100.0
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NPar Tests

The Result of the Normality Test

Descriptive Statistics

N Mean Std. Deviation | Minimum | Maximum
Controll_pre_test 20 18.10 2.222 12 23
Controll_post_test 20 18.25 1.832 13 22
Experimental_pre_test 20 15.45 1.959 12 19
Experimental_post_test 20 17.40 1.667 14 20

One-Sample Kolmogorov-Smirnov Test

Controll_pre | Controll_post_ | Experimental_ [ Experimental
_test test pre_test post_test

N 20 20 20 20
Normal Parameters® Mean 18.10 18.25 15.45 17.40
Std. Deviation 2.222 1.832 1.959 1.667

Most Extreme Differences Absolute .232 .196 161 .155
Positive .193 141 139 .145

Negative -.232 -.196 -.161 -.155

Kolmogorov-Smirnov Z 1.038 .875 .718 .694
Asymp. Sig. (2-tailed) .232 428 .681 721

a. Test distribution is Normal.
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The Result of the Homogeneity Test

Homogeneity Test of Pre-Test

One way

Test of Homogeneity of Variances

Controll_pre_test

Levene Statistic

dfl df2

Sig.

4.186%

3

13

.028

a. Groups with only one case are ignored in computing

the test of homogeneity of variance for

Controll_pre_test.

ANOVA
Controll_pre_test
Sum of Squares df Mean Square F Sig.
Between Groups 73.933 6 12.322 8.063 .001
Within Groups 19.867 13 1.528
Total 93.800 19

Test of Homogeneity of Variances

Experimental_pre_test

Levene Statistic

dfl df2

Sig.

2.749%

5

13

.066

a. Groups with only one case are ignored in computing

the test of homogeneity of variance for

Experimental_pre_test.
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Experimental_pre_test

ANOVA

Sum of Squares df Mean Square F Sig.
Between Groups 55.200 6 9.200 6.738 .002
Within Groups 17.750 13 1.365
Total 72.950 19
Homogeneity Test of Post-Test
Test of Homogeneity of Variances
Controll_post_test
Levene Statistic dfl df2 Sig.
.063° 2 11 .939
a. Groups with only one case are ignored in computing
the test of homogeneity of variance for
Controll_post_test.
ANOVA
Controll_post_test
Sum of Squares df Mean Square F Sig.
Between Groups 58.393 8 7.299 14.987 .000
Within Groups 5.357 11 487
Total 63.750 19

Test of Homogeneity of Variances

Experimental_post_test

Levene Statistic

dfl df2

Sig.

6712

5

13

.652

a. Groups with only one case are ignored in computing

the test of homogeneity of variance for

Experimental_post_test.
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Experimental_post_test

ANOVA

Sum of Squares df Mean Square F Sig.
Between Groups 39.300 6 6.550 6.307 .003
Within Groups 13.500 13 1.038
Total 52.800 19

Analysis of Covariance (ANCOVA)

Between-Subjects Factors

Value Label N
Treatment 1 Control 20
2 Experiment 20

Descriptive Statistics

Dependent Variable:post_test

Treatment Mean Std. Deviation N

Control 18.25 1.832 20
Experiment 17.40 1.667 20
Total 17.82 1.781 40

The Result of the Hypothesis Testing
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Dependent Variable:post_test

Tests of Between-Subjects Effects

Type Il Sum of Partial Eta Noncent.
Source Squares df Mean Square F Sig. Squared Parameter Observed Power®
Corrected Model 89.178% 2 44,589 47.685 .000 .720 95.371 1.000
Intercept 21.478 1 21.478 22.970 .000 .383 22.970 .997
Jore_test 81.953 1 81.953 87.644 .000 .703 87.644 1.000]
Treatment 7.147 1 7.147 7.643 .009 A71 7.643 .768
Error 34.597 37 .935
Total 12833.000 40
Corrected Total 123.775 39

a. R Squared = .720 (Adjusted R Squared = .705)

b. Computed using alpha = .05
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Dependent Variable:post_test

Parameter Estimates

95% Confidence Interval Partial Eta Noncent.
Parameter B Std. Error t Sig. Lower Bound Upper Bound Squared Parameter Observed Power®
Intercept 6.569 1.177 5.581 .000 4.184 8.954 457 5.581 1.000
Jore_test .701 .075 9.362 .000 .549 .853 .703 9.362 1.000
[Treatment=1] -1.008 .365 -2.765 .009 -1.746 -.269 A71 2.765 .768
[Treatment=2] 0°

a. Computed using alpha = .05

b. This parameter is set to zero because it is redundant.

128




Estimated Marginal Means

1. Grand Mean

Dependent Variable:post_test

95% Confidence Interval

Mean Std. Error | Lower Bound Upper Bound

17.825% .153 17.515 18.135

a. Covariates appearing in the model are evaluated at the

following values: pre_test = 16.78.

2. Treatment

Dependent Variable:post_test

95% Confidence Interval

Treatment Mean Std. Error | Lower Bound Upper Bound
Control 17.321° .238 16.839 17.803
Experiment 18.329° .238 17.847 18.811

a. Covariates appearing in the model are evaluated at the following values:
pre_test = 16.78.
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APPENDIX G

DOCUMENTATION OF TEACHING LEARNING PROCESS OF

EXPERIMENTAL CLASS
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DOCUMENTATION OF TEACHING LEARNING PROCESS OF CONTR OL CLASS
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