DEVELOPING INTERACTIVE MULT IMEDIA PROGRAM
FOR LEARNING READING FOR TENTH GRADE STUDENTS OF
SMA N 1 CANGKRINGAN

A Thesis

Presented as patrtial fulfillment of requirements to attain the degfarjaha

Pendidikanin English Education Department

By :

Amira Kussumaningtyas

NIM 11202244012

ENGLISH LANGUAGE EDUCATIONSTUDY PROGRAM
LANGUAGES AND ARTS FACULTY
YOGYAKARTA STATES UNIVERSITY

2016












Mottos

But perhaps you hate a thing and it is good for you; and perloagdswe a thing
and it is bad for you. And Allah knows, while you know not.

(Q.S Al Bagarah 216)

To give your best is to receive the best.

(Raymond Holliwell)



DEDICATION

This thesis is dedicated to:
My beloved parents H. John Sidik Sudaryono, Ss And Hj. Dra Armin Aryani

My beloved sister and brother in law Pettrylia Pujaningrum, S.Pd and Danang
Supratmanto

My beloved brother Fadhlurrahman Aryo Wicaksono
My beloved nephew Muhammad Azzam Pradana
And eweryone who supports me.
Thankyou for the countlesgove, patiencesuppportandinspiration

Thankyou for your neveending suppport



Vi

ACKNOWLEDGEMENTS

Al hamdul i | | ataisebedd Allah,dha Almighty and th@ most
Merciful for all His blessings and guidanse| could finish my thesis eventually
| would like to express my gratitude to all those who gave me possibility to the
completion of my thesisl was appreciate their support, guidance, assistance,

companion, and prayers. | wid like to express my gratitude to

1. My consultantMrs. Ella Wulandari M,A for her valuable time,
knowledge, and guidance with &lkér patience and wisdom during the
process of accomplishing this thesis,

2. Mrs. Sari Hidayati, S.S,M.Aor herfeedback anguggestions which
were really useful for my product revision

3. The headmastethe English teacher, and the X and Cstudents of
SMA N 1 Cangkringarfor the chance, permission, and contribution
given to me to conduct a research study there,

4. My belovedfather H. John Sidik Sudaryono, S.S and my beloved
mother Hj. Dra. Armin Aryanj for their prayer, countless love,
patience, and support

5. My sisterPettrylia Pujaningrum, ScPandmy brotherFadhlurrahman
Aryo Wicaksonowho always support me finishing my ties

6. My best friendsRayi Rochim Asmara and Meta Asri SaraswatRl
for sharing knowledge and the beautiful friendship

7. My classmates ifPBl O 2011for sharing dream, knowledge, and the

beautiful friendship,

o

And all people who have helped and supmbrtee in finishing this

thesis who cannot be mentioned by names.

| realize that this thesis is far from being perfect. Therefore, criticisms,

ideas, and suggestions for the improvement of this thesis are highly appreciated.
Yogyakarta, June'8 2016

TheResearcher



Vil

TABLE OF CONTENTS

TI TLE PAGEééce&e@eeeeeeé . I.
APPROVAL SHEET ..ot e ii
RATIFICATION ..ottt e iii
PERNYATAAN. ..ot v
MO T T OS e ettt smmr e v

ACKNOWL EDGEMENTS. éeééecééecéecéedieeé
TABLEOFCONTENTSéééeéécéécééeéeéeéecée.. ixé
LIST OF TABLES ...ttt Xi
LIST OF FIGURE.... ..o Xiii
LIST OF APPENDICES..... .o XV

//////////////////////// .

ABSTRACT éééééééééééééééééééééééé.xv

CHAPTER't | NTRODUCTI ONéééeééeceééecedececé.
A. Backgraind of the Problem................oouuiiiiicceeeee e 1
B. Identification of the Problem............cccevieiiiiimnii e 4
C. Limitation of the Problemy................ooooiiime e 5
D. Formudation of theProblem ... 5
E. Objective of the RESEAT.............c.evviiiiiiiiiieieec e 6
F. Significartes of the Research.............cccuuveiiiiieeeiiiiiiiiiiieeeeee 6

CHAPTER II: THEORETICAL REVIEW AND CONCEPTUAL

FRAMEWORK . ...t e e e e e e e eaees 7
A. TheoretiCal REVIEW...........ccooiiiiiiiiiicee e 7

IR L= =T [ o T PP PPPUPPPPPPPPRN 8

a. TheNature of Reading........ccoooveeiiiiiiiiiiice e 8

b. Macro and Micro Skills of Reading...........cc.uuvviviiiiiieeccivinnnne. 9



viii

C. Teaching Reading...........ccccuiiiiiiiiiieee e 10

d. Teaching Rading at Senior High Scool.................ccvvvvieeenne 11

€. ASSESSING REAT .......vvviiiieieieeieiiiiieeeee e 13

2. MALEIIAIS ....ceiiie et 15
a. The Definition of Materials............occvvviiieeiiiiemniieeeee e 15

b. Learning Materials in EFL CouNtry............eevvvvviiiiiiiieeennnene. 15

3. Interactive Multimedia...............euvviiiiiiiiieeeiii e 16
a. The Definition of Inteactive Multimedia....................ocoeece 16

b. The Elements of Interéige Multimedia................ccocuvreeee. 18

c. Advartages of Using InteractMultimedia in Education.....20

d. Theories Underlying the Use of Interagi Multimedia in

Education.20

e.Developirg Interactive Multimedia................ccceeevvvvieeeennn... 24
i) The Principle of Educainal Software Design................. 24
ii) General Features of InteracéWultimedia Progam......... 25

i) Models of Developing Interaet Multimedia Program...27

Iv) Some Software Used in Developingdractive Multimed28

4. RelevanResearch StUES. ... 29

B. Concepual FameEWOK ............uiiiiiiiiieee e eeeeeeeee e 30
CHAPTER Illl: RESEARCH METHOD.........coooiiiiiiiie e 29
A. Type of the Research...........ooooiiiiieee e 29
B. Reseant ProCedure..............uuuuiiiiiiiiiieeeiiiiiiiiieeeeeee e 29
C. Research Settirgnd Research Subjects...........cccvvvviiiiiieeeciiiiiiiee, 31
D. Data Cdlection TeChNIQUES...........ccovviiiiiiiiiieeee e 31

E. Resesth INStruments............oooiiiiieee e 31

F. Data Analgis TEChNIQUES..........ccvvuiiiieiieiiie e 32

CHAPTER IV: RESEARC FINDINGS AND DISCUSSION................... 34



A. ReSearch FINAINGS ......uuiiiiiiieiee e ieeteeeeis et ee e eeeaaeeees 34
1. TheDescription of the Needs.............oooiiiiiieeen 34
2FIOW Chart......ooiiiiiiiiiieece e A3
3. The CoUrse Grill........cuviiiiieiiiiieeeie e ee e 43
4. First Draft of the Inteactive Multimedia..............ccocovveiiiiicenniiinnnen. 45
5. The Expert Judgment and the Revisians...........cccevvvvvieeeneeee e, 54

B DISCUSSION. ...ttt e bbb e e 69

CHAPTER V:CONCLUSIONS, IMPLICATIONS, AND

SUGGESTION. ...t 75
A, CONCIUSIONS.....ooiiiiiiiiiieee e 75
B. SUGEESTIONS. ...ttt ettt e e e e 79
REFERENCES. ... e 81

APPENDICES........oiiiitiii et trese e 83



DEVELOPING INTERACTIVE MULTIMEDIA FOR  LEARNING
READING FOR GRADE X STUDENTS OF

SMA N 1 CANGKRINGAN
By: Amira Kussumaningtyas
11202244012

ABSTRACT

The objectives of this studyere: (1) to find out the target needs of the
grade X students afenior high school, (2) to find out the learning needs of grade
X students of senior gh school, and (3) to develogppropriate interactive
multimedia forlearningreadingfor grade X students of SMN 1 Cangkringan.

This is a Research and DevelopmeR&D) study. The subjects of the
study were the grade & and Dstudents of SMA NL CangkringanThe research
procedure, adapted from ADDIE model proposed by Taylor (2004), consisted of
conducting the needs analysis, designing a course grid and a flowchart,
developing the first draft of the interactive multimedia, evaluating the first draft,
and producing the final draft. The instruments to collect the data were needs
analysis questionnaire and expert judgment questionnaire. The data from the
needs analysigere analyzed quantitatively using frequency and percentage, and
then the results were used as the basis to develop the course grid. The quantitative
data from the expert judgment were analyzed through descriptive statistics while
the comments and suggests were used to revise the first draft to be the final
product of the interactive multimedia.

The results of the analysis of target needs of SMA N 1 Cangkringan were
(1) they learnt English for mastering English; (2) their English proficiency were
on begnner level; and (3jnaterials presented in the interactive multimedia were
adapted basedo t he studentsod Rle¢ateidng ondédds st u
needs, the input was a text with vocabulary list. The length of the text was
between 200 250 word. The font that they like was Times New Roman sizes 12
pt. The background that they like was blue. The navigation buttons in the
interactive multimedia should be completed with sourtds study developed
three units of interactive multimedi&ach unitconsised of Introduction, Main
Activities, and Reinforcement tasks ranging from 14 to 15 tabBks.types of
adivities were answering questions based on texts, filling in the blank,
matching, dragging, and clicking the wordgost of them were designed
for individual work and some were designed for pair work. The result of the expert
judgment proved that the interactive multimedia was appropriate. The mean score
for the interactive multimedia was 3.23



CHAPTER 1
INTRODUCTION

A. Background of the Problem

Nowadays, English is considered as a language which gives people access
to the world. It becomes one of the main requirements in various professional
affairs. That is why it isncluded as the main subject taught in schools in various
grades. Because it is used in many fields of life, the learning materials include the
variousthemes which become the discussion topic. In relation to that, an English
teacher is needed to sort out the learning materials according to the learning
needs.The learning materials are ones of the fundamental elements in the
language teachinparning pocess. The learning materials facilitate the teacher in
delivering instruction and information to students, and help students to understand
the instruction given. There are many kinds of materials such as textbooks,
magazines, imagesgharts, and some teablogical aids (computer, video,
audiotape, etc.). All of them can be used by the teacher to deliver instructions and
information according to his/her needs so that students can understand them
better. By considering that learning materials are importamdke the teaching
learningprocess run well and to achieve the goal of the learning, the teacher has
to design the learning materials carefully.

Most teachers use textbooks and some printed materials to teach their
students. They use the textbooks ke main source of learning and get the
additional ones from other sources such as from the internet, newspapers,

magazines, etc. The textbooks generally have been equipped with cassettes or



CDs for listening and speaking activities. However, the teaclgs @ main role

to make the teachinlgarning process run in such a way that it can achieve its
goal. The teacher becomes a model in the speaking activities, a guide who helps
the students in the writing process, and a facilitator who assists studerigkto w
with recordings or movies as the sources of listening activities.

But then, it is not enough to teach the students the reading skill onlsirxy
textbooks or other printed materials. Nowadays there are many textitbks
well-designed activitiesral the teacher can use them to teach studentghéut
reading teachingearning process is only a series of monotonous actigtiels as
reading a text and answering questions. As a consequence, the shnelgmtiting
bored. That is why the teacher deanore than textbooks and printedterials to
assure that the teachitgprning process runs well. The teacher needapply
varied and interesting media.

In addition, the activities during the English lesson seem to be boring and less
interactive. Theefore it makes the students less active during the lesson. There are
only some students who are actively involved in the English lesson. Interactive
multimedia provide the learners an opportunity to learn English in interesting and
enjoyable situations. flé interactive multimedia can be one of the activities to
devel op studentsdé ability in reading ski
to learn English. It also promotes the students with some communicative activities
in the classroom like picturegraphics, songs, and even short movies on their

activities.



The learning media used in the teacHiegrning process change in lingth
the result of innovative theories and improvement in informationtectthology.
These days the learning media ao¢ only chalk, blackboards,taperecorder, or
video player. There are also personal computers (PC), lajtGs,projectors,
and the internet which facilitate the teachlagrning processThe teacher can
combine some media such as texts, pictures,fémd into onepackage. e
package of some media whiclas called multimediawas now available.
Multimedia developersven have developed multimedia program which offers an
interactive feature. Considering the fact of the availability of various meddia, i
becomes the challenge for the teacher to utilize them appropriately according to
the learning needs.

In the English teaching and learning process, the use of multimedia
apparently helps the students to be autonomous learners and make the learning to
be learnercentered. The interactive features of multimedia give them an
opportunity to study independently. Moreover, the availability of multimedia
elements such as videos, recordings, and animation pictures can help teachers to
give students models of tharget language uses. By using multimedia, reading
materials can be delivered in a more interesting way as well.

However, there are some problems in the implementation of interactive
multimedia in the language learning field. As stated above, most teastileuse
textbooks and printed materials and rarely implement interactive multimedia in
English teachingearning process, especially reading. As a result, students are

getting bored. Moreover, teachers who implement interactive multimedia often



have dificulties in getting learning sources. Although there are many interactive
multimedia sources, those which fulfil the requirements of the national standard of
competenciewvere still limit.

Considering thesisues above, this research tv find a solutbn in orderto
facilitate students in learning reading skills. In this research, the researcher
focused on making reading activities more interesting and enjoyable. The
researcher yto develop an interactive riiimedia for readingvhich was based

on thenational standard of competencies.

B. Identification of the Problem

Based on the background of tkaudy, the researchavere identify some
main problems in relation with the reading teaching and learning process. The
problemswere analyzed and then elabted in this section. After that, those
problems weraortout.

The first problem conceed the material sources used by teachers and the
way they are delivein the reading teaching and learning process. As mentioned
in the background of the problem, stoteachers use textbooks and printed
materials to teach students. Beomaterials are often deliver a monotonous
way. The teacher gives the students texts with some questions or instructions, and
then asks them to read and do activities based ongtradtions at all times. As a
result, the students are getting bored.

The second problem concerns time allocation. Actually, there are many

textbooks which have various and interesting activities but in the classroom



teaching and learning process, studerdannot benefit from these because of the
limited time. At the end, the teaching and learning process runs in a monotonous
way as well.

The third problem is the availability of interactive multimedia sources.
Actually there are many interactive muaiedia sources in the bookstores and CD
rentals. Even some of them have interactive features. But, ones which fulfil the
requirements of national standarflcmmpetencies are still limitConsequently,
the inteactive multimedia is rarely usdthough the chools are wellfacilitate
C. Limitation of the Problem

Due to the limitation on the part of thesearcher, this research fooois
developing an interactive rimedia for learning reading This interactive
multimediadesigned for the first semester bettenth grade students @&enior
High School aSMA N 1 Cangkringan . The researcher only foongleveloping
an interactive mitimedia because is believethat an interactivenultimediaable
to present learning materials in various and interestingswayline to ths, the
researcher also expebiatthe other two problems mentiamthe identifiation of
the problemare solveas well.

D. Formulation of the Problem

Based on the background, identification, and limitation to the probléras,
research ppblem can be formulates:

1. What are the target needs of the grade X students of SMA N 1

Cangkringan in learning reading through interactive multimedia ?



2. What are the learning needs of the grade X students of SMA N 1
Cangkringan in learning reading thgduinteractive multimedia?
3.  What are the appropriate interactive learning multimedia for reading for
the grade X students of SMA N 1 Cangkringan?
E. Objective of the Research
The objective of the study are:
1. To describe the target needs of the grade Mestts of SMA N 1
Cangkringan in learning reading through interactive multimedia.
2. To describe the learning needs of the grade X students of SMA N 1
Cangkringan in learning reading through interactive multimedia.
3. To develop appropriate interactive multineedor reading learning

materials for the grade X students of SMA N 1 Cangkringan.

F. Significances of the Research

This research is expetd give some contributions to the Engligaching and
learning as follow
1. For English teachers

This research ecaencourage the teachers to develop learning materials by
incorporating them with the current technology or at least using istefactive
multimedia as the instructional media in their classrooms.
2. For the students

The results of the research hopefulyll be useful for studentso enhance

their English learning.



3. For other researchers
The result of the research can be a reference for other researchexsmtto

developinteractive multimedia program for English teachiegrningprocess.



CHAPTER I
THEORETICAL REVIEW AND CONCEPTUAL FRAMEWORK

It has been discussed in the previous chapter that this research is to
developinteractive multimedia for the readirtg the first grade ofenior high
school students. As stated hetbackground of the problem, there ar&ny good
reading materials but they are delivered in ways which often stakients feel
bored in theilearning process he cevelopng interactivemultimediais exped to
be aninterestingwaysfor deliveringreadng materials to students.

This section discusses some theories, technical terms, and relevant studies
which are related to this study. Afterwards, the conceptual framework for this
study is drawa.

A. Theoretical Review
1. Reading

Reading plays some imgant roles in the English learning process.
Maxom (2009: 139) suggests that reading has the considerable role in the
language teaching to strengthen the skills which are acquired by the students in
speaking, listening and writing. Moreover, readingcanalse nhance the st
acquisition by understanding the linguistically written text (Richards & Renandya,

2002: 273).

a. The nature of reading
According to Richards and Schmidt (2002: 443) reading is noticing a

written text in order to understand its cemts or saying the written text loudly
with or without an understanding of its contents. In line with Richards and
Schmidt, Colthearin Snowling and Hulme (2005: 6) proposes that readiran

activity of processing some information by transforming pgongépeech oprint to



meaning. In other words, reading is an activity of transforming the itéat
meaning or spoken language with or without catching the meaning withiexthe
(matching sounds to letters).

In addtion, Urquhart and Weim Liu (2010: 52) define reading a8t h e
process of receiving and interpreting information encoded in languageviarm
the medium of print.o In this dedfinition
decoding a received message. Traeys of a reader decoding the nmaaps have
been researched for years in order to find out an effective method in teaching
reading skills. The discussion of those research studies will come in the next
explanation.

b. The Micro and Macro Skills of Reading

According to C. J. Anderson (200256) there are micro skills of reading,
it mentioned as follow:

1. Discriminate among the distinctive graphemes and orthographic

patterns of English.

2. Retain chunks of language of different lengths in steorh memory.

3. Process writing at an efficientteaof speed to suit the purpose.

4. Recognize a core of words, and interpret word in order patterns and

their significance.

5. Recognize grammatical word classes (houns, verbs, etc.), systems (e.g.

tense, agreement, pluralization) patterns, rules, and edlipbions.

6. Recognize that a particular meaning may e expressed in different

grammatical forms.
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7. Recognize cohesive devices in written discourse and their role in
signaling the relationship between and among clauses.

Besides Micro skills C. J. Anderson t&ts that there are macro skills of

reading, there are:

1. Recognize the rhetorical forms of written discourse and their
significance for interpretation.

2. Recognize the communicative functions of written text, according, to
form and purpose.

3. Infer context thais not explicit by using background knowledge.

4. From described events, ideas, etc. infer that links and connections
between events, deduce causes and effects, and defect such relations as
main idea, supporting idea, new information, given information,
generalization, and exemplification.

5. Distinguish between literal and implied meanings.

6. Defect culturally specific references and interpret them in a context of
the appropriate cultural schemata.

7. Develop and use a battery of reading strategies, such asrsgamd
skimming, detecting discourse markers, guessing the meaning of
words from context, and activating schemata for the interpretation of
texts.

c. TeachingReading

For years, many researchers have been taking reading skill as their

research focusFindings of these studies, to some extent, have affected the
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teaching approaches of reading skill. Some of the highlighted findings are bottom
up and topdown processing, and interactive reading. Those models of processing
are used as considerations foe teacher in deciding ways to teach reading in the
language classroom.

Brown (2001: 299) suggests that the botigpnprocessing is a model of
reading method in which the readers have to recognize the linguistic signals such
as letters, morphemesyllables, words, phrases, grammatical cues, discourse
markers, etc., and build them in soswt of order to derive the meaning of the
text. In this model, the readers start the procesdeaking meaning from the
lowest level of the linguistics signals (a syjdo the highemones (the strings of
symbols) which are identified as word and so on till they recognizéathgest
cluster of symbols (a sentence). The meaning is expected to come naturally as the
readers select the sensible signals within the texdbaseheir prior knowledge
of linguistic signals coherently.

The topdown processing is a model of reading process which emphasizes
t he r expatientiabliackground or storage knowledge in their memory to
construct meaning from thext. As put forwardoy Goodman (1967) in Li, et al.
(2007), the goal of reading is to build meaning in response to the text in which the
interactive use of graph phonic, syntactic, and semantic cues are needed.

The bottorup processing suits the readers who have good knge/letl
linguistic signals (vocabulary, grammar, and syntax). On the other hand, the top
down processing suits theaders who have good interpretation ability to predict

the meaning existing in the text. However, the readers need both those two models



12

to deive the meaning from the text apod as possible so they can dig
information from the text as expectdd. association witHact that both models

are needed by the readers, themael which combines the botteap and the
top-down processing modeimeges, namely interactive reading. Rumelhart.i

(2007) suggedhat in interactive reading process both the bottgnand the top

down models ofeading processing occur at the same time. The readers use the
bottomup processing when they need to compreha text and turn to the top
down processing when they need to interpret the content of the text. Then, the
prediction will be accepted or rejected after the further analyses find the
confirmation.

d. TeachingReading atSenior High School

Besides considei ng studentsé model of proces
ages should beorsidered as well to succeed the reading teaching and learning.
Students in the different ages have the different characteristics, competencies, and
cognitive skills so that they asneeddifferent teaching methods and learning
materials.

Senior high school students are at adolescent age. Penny Ur (1986: 286) in
Harmer (2001: 38) proposes that students at that age are the best language
learners. However, they aranmotivated and uncperative learners. That
disruptive behaviour in the process of learning a language makes them become a
poor language learner and also cause discipline problem in the class. The boredom

in the classroom is the main reason (Harmer, 20013837 A set of vaous
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materials can engage them out of the boredom and make them enjoy and
concentrate in their process of learning.

In relation to this matter, the national ministry of education has arranged
regulations whictstandardize the national curriculum. In thaional curriculum,
the standard of competence and basic competence of English teaching and
learning for each grade has been regulakéé. national curriculum is expected to
be guideline for the teachers in making decisiabsut how they teach and what
learning materials they will use to teach senior high school students.

The following table presents the standard of competence and basic
competence of reading skill for tenth grade students of senior high school in the
first semester according to BSNP 2006.

Table 1:Standard of Competence and Basic Competence of Reading Skill for

the Tenth Grade Students of Senior High School in the First

Semester
Standard Competence Basic Competence
5. Understanding the meaning o] 5.1 Responding to the meaning of
written functional text and short functional texts accurately
essays in th form of recount, fluently and appropriately related
narrative dan procedure related | to the surroundings to get
to surronding to get knowledge.
knowledge 5.2 Responding to meaning a
rethoric
steps accurately, fluently, and
appropriately in essays related to
surrondings to get knowledge in the
forms of recount, narrative, and
procedure.

The table shows that, in the reading teaching and learning, the first
semester of theenth gradestudents of senior high school are expected to achieve

the competencyf understanding the written language to access knowledge. The
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written languageaused as the reading learnintaterials are short functional text
such as lettersnvitations, announcemes) etc.; and essay the form of recount,
narrative, angbrocedure.
e. Assessingqreading

The term assessment can be defined as a systematic approach to measure
the ability of astudent or the quality or success of a teaching course by collecting
informaion and making inferences which use various sources of evidence
(Richards & Schmidt, 2002: 35). It can be done by test, interview, questionnaire,
observation, etc. In reading teaching, assessment is carried out for some reasons.
Nation (2009: 75) proposéiat assessing reading and its skills and knowledge are
for the following reasons:
1) assessing to encourage learning,
2) assessing to monitor progress and provide feedback,
3) assessing to diagnose problems, and
4) assessing to measure proficiency.
The fdlowing table lists these reasons and their applications.

Table 2:Goals, Purposes and Means of Reading Assessment

Goals of assessment| Purposes Ways of assessing

Motivate Encourage learning | Reading logs
Book reports
Comprehension test
Speed reading gphs

Measure achievemen Monitor progress Comprehension tests

Guide teaching Speed reading graphs
Provide feedback to
the learner
Award a grade
Diagnose problems | Isolate reading Reading aloud

difficulties Vocabulary tests




15

Provide focused Receptie
help grammar tests
Translation
Speed reading tests
Measure proficiency | Award a grade Comprehension tests
See if standards are| Close tests
achieved Speed reading tests

2. Materials

Learning materials are one of the important components of the teaching
leatn ng process. In order to meet the stud
teaching learning process, theacher has to use the appropriate learning
materials.
a. The definition of materials

The term material in language teaching learning is referreeoything
used to facilitate the teacher and the learners in the language learning (Richards &
Schmidt, 2002: 322). It can bie the form of linguistic, visual, auditory, or
kinaesthetic, and they may be presented in giantextbook, a workbook, a
phobcopied handout, etc.), audio or video form, onROMS, on the Internet or
through live performance or display. Everything which presents or informs about
the language being learned (English) can be used as the learning materials.
b. Learning materials in EFL country

Since Indonesia is an EFL country, the condition of English learning is
di fferent with those of English native s
(English as a foreign languageeans that English is not used for formal
communication advor daily communication (Richards & Schmidt, 2002: 180).
So, students in that setting get English exposure only in their classes and even

only in the input texts such as reading and listening materials. As a matter of fact,
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most English teachers do noteuBnglish for communicating with thestudents.
Thereby educators and the English teacher should make an attesngririo be
more productive and creative in their efforts in creating an ideakroom for
English learning. They need to be able to pdeMearning materialsvhich can
ful fil the studentsé needs.devaldp&amings way
materials using the available resources and deliver the maitareisappropriate
way.

Good materials are seemingly easy be understgdtieé students if they
are delivered in an appropriate way. One of the factors which help a teacher in
delivering the materials is instructional media. The following-sedtions will
discuss about the instructional media according to some experts.

3. Interactive multimedia
1) The definition of interactive multimedia

There are various definitions of multimedia suggested by experts. But then
those definitions tend to have the same consent in substance. Richards and
Schmidt (2002: 345) define multimedia a3 the use of several different types of
media for a single purpose, eas in a video that uses film, audio, sound effects,
and graphic image$) a collection of computer controlled or computer mediated
technologies that enable people to access andaiaen a variety oforms: text,
sound, and still and moving images

In this definition, Richards and Schmidt explain multimedia as the use of
combined different media which can be accessed by computer to fulfil a purpose.
Similarly, Ivers and Barron (2@0 2) suggest that multimedia is thglization of

some media including text, graphics, animation, pictures, videcs@amd for the
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purpose of presenting information. Here, Ivers and Barron expsomé media
which are usually combined. Those differekinds of media,according to
Vaughan (2008: 1), are classified into the elements of multimedia.

Reddi (2003) in Mishra and Sharma (2004: 116) suggests that the
combination ofthe elements of multimedia add advantage for the user than the
advantage of eaadlement when it is used individually.

Multimedia becomes interactive when the user of the multimedia
application can control what and when some parts of the application contents will
be delivered (Vaughan, 2008: 1). It means that the multimedia softwewenbs
interactive when the user can control its content according to their needs, when
and what information need to be presented.

The term multimedia used in this research refers to the software which is
used as media déarning. This software consist§ some media such as texts,
graphics, audio, animation, and videos. The operation of the software is by using
computer for the learning purpose.

2) The elements of interactive multimedia

As mentioned above, multimedia has some elements. The following is th
description of those elements
a) Texts
Texts have the important role as the element of multimedia.€lédmsent joins all
of the other media elements together. For instdabe]s for title screens, menus,
and buttons or fprtogramsae designed osing wardsiexdsi a

Vaughan (2008: 51yuggeststhat in choosing words which are used in the
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interactive multimediahe developer should consider accuracy and conciseness
aspect.

b) Graphics

Ivers and Baron (2002: 89) suggest that the term grapten bereferred to
images or any information in the computer. Graphics the element of
multimedia which can support the texts by illustrationthe form of pictures,
drawings, or paintings. This element playdour combination to result

c) Sound

Saund can supplement visual information and can be used to attaation,
arouse and hold interest, provide cues and feedbackneamdory, and provide
some types of subject matter (heartmmachinery sounds, voice clips) (Mishra &
Sharma, 2005: 4). Usintpe power of sound creatively becomes a stimulus to the
emotionswhich makes difference in the multimedia presentation; but using it
improperly can ruin the presentation. (Vaughan, 2063:

d) Video

The video combines other elements of multimedia andentak multimedia
program more alive. It can add realism in the multimedigram (lvers & Baron,
2002: 102). However, incorporated videlements in the multimedia program can
make the size of file larg€onsequently, before incorporating the video eleime
the developemust consider the significance of that element.

e) Animation

According to Vaughan (200 8:ovettime&Owhich ani mat

can addgreat power to your multimedia projects ance b pages. o0 |

n

ad
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Szabo (1998) in Mishrand Sharma (2005%) suggests that the animation can
make the learning times shortarouse the interest and keep the attention better
than texts or sound/oreover, by using animation, the learning result seems to be
retained.
f) Colour

In the interactie multimedia development, colour hasportant roles.
Colour enhances learning and motivation ((Dwy&78; Pett & Wilson, 1996) in
Alessi & Trollip, 2001: 76). Moreove 0ol our can al so attract
increase the informatiorcapacity of adisplay, and be used to emphasize
differences (Alessand Trollip, 2001: 76). However, the wrong choice of colours
can leadto ineffectiveness of interactive multimedia. The followings are
guidelines proposed by Ivers and Barron (2002: 72) which catormdered in
using colours for multimedia development: (1) dieeer than seven colors per
screen, (2) use consistent backgroaalbrs, (3) use consistent text colors, (4) on
dark backgrounds, usight text, (5) on light backgrounds, use dark text, (6)
highlight keywords in a contrasting color, and (7) do not use red backgrounds.
3) Advantages of using interactive multimedia in education

Nowadays, interactive multimedia provides alternative for educators to
innovate instructional media due to improve ipeality of the teaching and
learning results. Along with the advancement of educational technology, the
efforts to develop multimedia in the teaching and learning process continue to

rage. The decision of developing multimedia is based the consideradiainéhe
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are many advantages of using multimedia in the field of education. Experts put
forward some of those advantages as follows.
a) Multimedia uses the natural information processing abilities possésgsed
humans. Humansd eyes herirdin, ®anra®rmidabl® get her
system which transforming meaningless sense datainfomation (Reddi &
Mishra, 2003: 5).
b) Multimedia has the better display than the text based materiatadents are
more interested and enthusiastic (Reddi & MisBE93:5).
c) Multimedia can support various representations of the same piece of
information in a variety of formats. Considering that students Hdferent style
in receiving informatiod they are heterogeneous, tlias several implications
for learning(Cairncross & Manniorn2001)
4) Theories underlying the use of interactive multimedia program in
education
a) Behaviourist perspective

Behaviourists focused on the study of animal and human behaviour to
determine the connection between stimuli and respass learning process.
Based on the results of behaviouristso
conditioning. The first is classical conditioning, or called by Skinner as
respondent conditioning (Brown, 2007: 88), and the second is operant
conditioning.

Classical conditioning is a theory of learning process proposed by Pavlov.

In classical conditioning, the learning process consisted of the pattern of
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association between stimuli and reflexive response. Certain stimuli automatically

elicit specific reflex. However, sometimes a reflex can be elicited by stimuli

which are not related directly to the reflex (Brown, 2007: 88). For example, an

animal will come toward food. Then, if the bell is always rung before food is

given to the animal, eventually will always come near every time the bell is

rung, even if there is no food fed. The example shows that the stimulus which is

not related to the animal s response, t h

the animal 6s response after a time of tr:
Furthermore, Skinner (1938) in Brown (2007:-88) proposes a theory of

a learning process called operant conditioning. Operant conditioning

deemphasizes the importance of stinauld emphasizes the events that follow the

response called reinforcers. Bleereinforcers become the stimuli of the next step

of the learning process. Moreover, Skinner (1968) in Brown (2007: 90) suggests

that almost any subjects can be taught effectively and successfully by a carefully

designed program of stdyy-step reinforcemnt . Skinner 6s pro

instruction leads to the improvement of instructional design in the teaching and

learning. Theinstructional design such as an interactive multimedia program

allows students to interaatith learning materials in which their leamg

instructions have been programmed. The programmed instruction leads the

students to a desired level of performance. Based on their response a reward or

punishment may be provided as stimuli. The "contingencies" of learning are

translated into differenevels of the program. Rewarding the user to a different

level forcorrect responses follows exactly the approach of operant conditioning.
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b) Cognitive perspective

Ausubel (1965) in Brown (2007: 91) puts forward cognitive approach by
contrasting rote leaing and meaningful learning. Rote learning is the process of
acquiring materials adiscrete entities which are not related each others.

According to Ausuble, cognitive perspective is in line with meaningful
learning inwhich the new materials are acquirBy relating and anchoring them
to therelevant established entities in the cognitive structure.

In addition Smaldino et al. (2006: 6) suggests that cognitivists create a
mental model of shoiterm and longerm memory which describes how
information proessed in the learning. New information is received and stored in
shortterm memory and then rehearsed until ready to be stored intdomg
memory. If it is not rehearsed then it will be faded from the sieomt memory
without stored in the lonterm memaoy. In the longterm memory, the new
Information is combined with the relevant information and skills which are
already existed to develop cognitive strategies or skills for dealing with the
complex tasks.

This perspective contributes to learning theorg arstructional design by
creating models of how learners receiving, processing, and manipulating
information. Referring to this perspective, interactive multimedia program can be
made by considering the natural kipdr ocess
of media can enhance learning in the proper way and it will not become
constraints in learning process.

c) Constructivist perspective



23

Constructivists consider that the essence of learning is the engagement of
students in meaningful learning as whaguitivists believe (Smaldino, et al.,
2006: 6). They emphasize that learners create their own interpretations of the
world of information. The learners situate the learning experience within their
own experience. The goal of instruction is not to teaébrmmation or dispense
facts but to create situations so that students can interpret information for their
own understanding. The most effective learning is believed occurring when the
learners are engage to the authentic tasks which ultimately can fadititan to
use their knowledge in the real life.

5) Developingl nteractive Multimedia Program
a. The principle of educational software design

There are many software programs which can be used to enhance learning.
And the interactive multimedia programedsin educational field should be in
harmony with the principles of educational software. Heinich et al. (2002: 229
231) suggest some factors which should be considered for teachers in association
with software selection: (1) accuracy, (2) feedback, €jrder control, (4)
prerequisites, (5) ease of use, and (6) special features.

However, the teachers often need program which meets their needs to
enhance the teaching learning process and then they should design the program by
themselves. Dagdilelis in Misa and Sharma (2005: 116) propose principles of
educational software design as follow.

(&) The principle otool logic. Computers and ICT in general, shouldused as

tools in order to make learning easier.
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(b) The principle of multiple interfaces: Theterface should offer thesers the
ability to express themselves not only by direct manipulatioabjects but also
with an active formulation of commands andtructions.
(c) The principle of multiple representations: Knowledge within ¢betext of
educational environments should be expressed in nvaays, through multiple
frameworks that are interconnected agmlivalent from a functional point of
view.
b. General features of interactive multimedia program

Features of an interactive multimedia pragrare varied depending on the
contents. However, most of interactive multimedia programs have general
features. Alessi and Trollip (2001: 48) propose that interactive multimedia
programs has five general features, namely (1) introduction of the program, (2
learner control, (3) presentation of information, (4) providing help, and (5) ending
a program. The followings are the description of those features.
(1) Introduction of the program

There are three factors which relevant to the introduction of any pnogra
namely title pagedirection, and user identification. Title page may infdime
user about what t he ©pr ogr ainformaton, andhe dev e
copyright information. Title page should be interesting arativating (Gagne,
Wager, and R@s in Alessi and Trollip (2001: 49)) butshould be kept short,
clear, and to the point (Alessi and Trollip: 49). Directisrguides for the user in
using the program. It is important factor, though albtusers need it (Alessi and

Trollip: 50). Furthemore, many multimedigrograms have user identification
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feature to make certain that the useaushorized to use the program but there are
also multimedia programs whicwo not have it, especially the offline program.
(2) Learner control

Bruner (1966)m Al es s and Trollip (2001:
maybe able to make better sequencing about their own learning activities than can
t e ac her steractivé multimedia program, learner control is essential. It
reflects the interactivity of thprogram. It gives authorization to the usedézide
what learning activities of the program will be done. AccordingAkessi and
Trollip (2001: 52) the most important learner controls in tihéeractive
multimedia program are sequence and pace. Segueracdesmoving forward,
moving backward, and selecting what to do né&xtrthermore, pace related to
how fast the processes occur.
(3) Presentation of information

Presentation of information should be consistent so the user can access
information comforably. It includes the consistency of the screen de&lgplay
of information), the navigation placement (the location of buttars),the format
of information presented. In addition, modes of presentatidiect the
effectiveness of the presentatiohimformation as well. Mode opresentation is
defined as how information is presented to the studentgeheral, modes of
presentation are text, graphics, sound and video. In prsentanimation is also
included as one of modes of presentation comynesed. Each mode has its own
advantage to present information. TihBormation can be presented effectively by

using the appropriate mode.

51)
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(4) Providing help

According to Alessi and Trollip (2001: 77) there are two types of help
neededoy the user of amteractive multimedia program, namely procedural and
informational help. Procedural help refers to guidance for operatingtéractive
multimedia such as changing volume. It should always availdblean be
provided in the direction section or thghout the program bylicking help
button. Informational help is helps which are related tactment of the program.
It includes help for accessing more information sastthe detail description of
information, additional examples, sampl@blems, glesaries, etc. help provided
in the program should be detectsttl accessed easily.
(5) Ending a program

Ending a program must available in an interactive multimedia program.
Exit button is used in the interactive multimedia program to end the operation of
the program. It should availaktleroughout the program.
c. Models of developing interactive multimedia program

The following modeis amodek which can bemplemented in developing
interactive multimedia program for educational field.
ADDIE Model

ADDIE model is identified by Seels and Glagow (1998) in Frey (2010). It
is consists of five common components which are the acronym of ARSHE
They are: (1) analyze, (2) design, (3) develop, (4) implement(®ndvaluate.

This model is usually used toadop instructional coursesnd training programs.
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It is closely related to multimedia developmgmbcess and can be adapted to
develop a multimedia program.
3. Some software used in developing interactive multimedia

A multimedia developer generally ssmore than one piece of software to
develop a multimedia project. The software which will be used by the researcher
to develop the interactive multimedia program is Macromedia/Adobe Flash, Corel
Draw, Adobe Photoshop, and Microsoft Office Power Point.s€hpieces of
software have different function which will be explained later.

B. Relevant research studies

The studies of interactive multimedia development as instructional media
in language learning have been conducted by some researchers. Those studies
included the interactive multimedia development of some major skills, grammar,
and vocabulary learning materials. The following studies are relevant with the
study which conducted by the researcher namely the interactive multimedia
learning materials.

Petiwi (2011) developed an interactive learning media of effective
communication textbook for vocational school students. This media was designed
to be self study sources. It is integrated in a CD so students can use it at school as
well as at home. The nel$ of the study shows that this media is well developed
and effective for teaching English which promote autonomous learning.

Iftitah (2010) conducted a study on CALL media development to teach
procedure text for junior high school students. This megdiariself study sources

as well. It develops by using multimedia software namely Macromedia Flash. The
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result of this research shows that the media is well developed and effective for
teaching procedure text. Macromedia Flash. The result of this resteneis that
the media is well developed and effective for teaching procedure text.

Budisatriya (2010) conducted the study by developing an interactive
multimedia program of reading. This program was developed for juigh
school students. In the press of program development, he ussame software
to combine some multimedia components to work togeffiee. result of the
study shows that the program is effective and feasible to be used in the learning
process.

C. Conceptual Framework

As explainedin the background of the problem and the identification of
the problem, it is needed to incorporate multimedia in language teaching and
learning to make learning reading more interesting and enjoyable. To fulfil the
need of the interesting and enjoyal#ading materials, the interactive multimedia
for reading is developed. It has been explained as well that gtrésent time
there are many textbooks which have various and intereattigities. So, the
purpose of this research is to develop the inteaenultimediafor readingwhich
contains the readg materials There are some factors that should be considered in
this study agliscussed in the literary revieReading as one of English skills has
a considerable role in the languagaching. Readingeinforces the other skills.
However, it is considered as a boriagtivity because it is often taught in a

monotonous way. It is not enough just to pubook or a short text in front of



29

students and ask them to read. The teachers tweagive students arious
activities with simultaneous feedback and guidance.

Moreover, those activities should be interesti@gncerning the use of
computerassisted in language learning, the teachezsexpected to benefit from
this media in order to enhance the teactdndlearning. They should be able to
incorporate multimedia in the teaching learnimgpcess. However it should be
kept in mind that the applied interactiveultimedia program should meet the
student sé6 needs swdetts laacnmg styled rdearts ¢hat thé e
interactive multimedia program shoube developed for the purpose of learning
of a specific target by consideringtandard of competencies and basic
competencies of English subject as urgedth®y national curriculum. Based on

this consi@ration therefore this study needdtoconducted.
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CHAPTER 1lI
RESEARCH METHOD

This chapter presents the research method used in conducting the research.
It comprises the description about: (1) the type of the research, (2) research
procedue, (3) setting of theresearch, (4) data collection techniques, (5)
instruments of the research, and (6) data analysis techniques.

A. Type of Research
This research is classified as educational Research and Development (R

&D). It was conducted to design teractive multimedia for a reading instruction

for the tenth grade students of senior high schBotg and Gall(2003: 569
statesthat Research and Development is a process used to develop educational
productsand validate by testing those products. yilseggest that the products

will be systematically fieldested, evaluated and refined until they meet specified
criteriaof effectiveness, quality, or similar standards.

B. Research Procedure
Research procedure used in this study is ADDIE Design Modelhwiki

proposed by Taylor (2004) with some adaptation to meet the conditions of the
research. Since the implementation stage is omitted in this research, revision stage
then is added to complete the procedure. The scheme of the steps of the interactive

leaming multimedia development in this research is shown in figel@w.
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Figure 3.1 Steps of Interactive Learning Multimedia Development

1. Analysis

a. Analyzing the setting

31

An interview was held before the researcher conducting needs analysis.

Researcher interviewed one of the tenthdgr English teachers to dissthe

student sd6 condition

b. Analyzing the

student

s O

needs

Needs analysis questionnaire was distributed to analyze students target and

learning needs. The needs analysis was conductEatoter

2. Design

In this stage, the course grid was destgneb a s e d

on

t

he

student

guideline to develop and manage the tasks of the learning multimedia. Core

competences and standard competences also became consideration which

underlay English teaching in SMA. Some materials were also added to t®mple

the activities. After the course grid has been designed, a flowchart was designed to

draw the flow and sequence of the multimedia
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3. Development

In the development stage, the first draft of the English interactive learning
multimedia was developedbased on the course grid and the flowchart by using
Adobe Flash CS4 Professional action script 2.0 software. The interactive learning

multimedia coverseading skilland there are three units which are developed.

4. Evaluation

After the first draft has ke designed, the researcher conducted expert
judgment to evaluate the interactive multimedia. Expert judgment was conducted

at once and covered the content and the design of the interactive multimedia.

5. Revision

After getting feedback from the expgudgment, the researcher revised the
first draft of the interactive multimedia. The revised draft then called as the final

product of the interactive learning multimedia.

C. Research Setting and Research Subjects

The research was conducted fr@® October2015 up to 15 November
2015 in class X of SMA N1 CangkringanYogyakarta. The school is located on
JI. Merapi Golf Bedoyo Wukirsari Cangkringan Sleméngyakarta. This school
has a computer lab which can be usete&mh English by utilizing multimedia as
the educational media. The subjectshaf research were a content expert, a media

expert, and the tenth grade studentSMA N 1 CangkringarYogyakarta.



D. Data Collection Techniques
In the process of conducting the research, the researcher obtaiagd da

develop the interactive multimedia. In this researchréisearcher appliea data

collection techniques to obtainetidata. They were questionnaifiehere are two
guestionnaires, one for needs analysis and one for expert judgient.
qguestionnaire were applied in the needs analysis stage and irpribmess of

media development. In the need analysis stage, they were usbkthito the data
about the students6 char actaeaflabilgytof c s , I
multimedia facilities. In thgrocess of media development, thegre used to

evaluate the interactive multimedia.

E. Research Instruments
The researcher used questionnaires and an interview guide resehech

instruments. As stated in the previous part, the questionnaires sedénuhe
needs analysis and in the process of interactive multimedia developtagat
The following table presented tloeganization of the questionnaire usedthe
needs analysis stage.

Table 3:The Organization of the Questionnaire in the Needs Angbis

No | Aspect of thel Purpose of the Item References
Question Question Numbers

Target Needs

1. Necessities | to find out the 1,2 Hutchinson and
students Waters
related to the (1987:55)
materials.

2. Lacks to find out gap 3,4 Hutchinson and
between students Waters
current proficiency (1987:5556)
and target Brown (2001:
proficiency. 299)

3. Wants to find out 5 Hutchinson and
student s Waters




related to the (1987:56)
materials.

Learning Needs

6. Input to find out 6 Nunan
student s (2004:47%52)
prefeaence for
types of input,
topic, and length
of the text.

7. Procedure | to find out 7 Nunan
activities that (2004:5256)
students like most

8. T e ac he]|tofind out 8 Nunan

role information about (2004:64)
the role that the
teacher should
perform.

9. Lear nejtofindout 9 Nunan

role information about (2004:64)
the role of the
students.

10. | Setting to find out setting | 10,11 Nunan
of doing tasks that (2004:70)
the students like
most.

11. | Multimedia | to find out 12-19 Stemler

design studen s 6 (1997:1)
preference for Allesi and
multimedia design Trolip (5354,
68-72)

1. Experts Judgment Questionnaire
An expert judgment questionnaire was used as the instrument to evaluate

the first draft of the developed interactive multimeéfiam the experts in

terms of its content and design appropriateness. The questionnaire was
distributed twice to the materials and the media experts of English Education
Department. The questions related to the content were adapted from

instrument penilaia Buku Bahasa Inggris SMA by BNSP while the question



related to the media were adapted from evaluation form by Alessi and Trolip.

The organization of the questionnaire for expert judgment is shown below.

Table 4. The organization of the questionnaire foexpert judgment

appropriateness.

No | Aspects of the | the Purpose of Item References
Question the Question Number

Content

1. Content to evaluate the firg 1-13 BNSP
draft of the interactive
multimedia in terms o
its materials
appropriateness.

2. Language to ewluate the firsl 1471 21 BNSP
draft of the interac
multimedia in terms o
its language
appropriateness.

3. Presentation |to evaluate the draft ¢ 22-26 BNSP &
the interact multimediz Allesi &
in terms of presentatio Trolip
of the materials. (2001:606

Design Appropriateness

4. Screen to evaluate the draft q 27-34 Allesi &

appearance | the interact multimediz Trolip
in terms of its scree (2001:607)
appearance
appropriateness.
5. Multimedia to evaluate the draft ¢ 3537 Allesi &
elements the interact multimed Trolip
in terms of element (2001:62
appropriateness. 68)
6. Navigation to evaluate the draft ¢ 3841 Allesi &
buttons the interact multimediz Trolip (53
in terms of its buttony - 54)
appropriateness.

7. Feedback to evaluate thalraft of | 42-44 Allesi &
the interact multimediz Trolip
in terms of its feedbac (2001)




F. Data Analysis Techniques
This research used two kinds of data, namely qualitative and quantitative

The qualitative data were collected fromterviews, and the quantitative data
were collected from questionnaires. The data collected from interviews were in
the form of interviewsd transcripts. Tho
namely data classification, data editing, and coding (@an2009). Then, the
conclusion can be drawn immediately from the interpretation of the analyzed data
(Sudjanan Tanzeh (2009)).

The data from questionnaires were obtained by using scoring sdald to
out the effectiveness of the interactive multimedibe students were askéeal
state their opinions by choosing option in response to the statements in the
guestionnaires. The responses waategorized into four scales basedLdkertd s
scales, namely strongly agree, agree, disagree, and strongly disagree

The data obtained were analyzed to get a conclusion whether the
interactivemultimedia was effective or not. The data from the questionnaires were
guantitative data. So, the researcher needed to convert the data from quantitative
to qualitative. To conve the data, the first step was finding out the average score
of each statement.
The average score of a statement could be found by sunupiaty scores of the
statement then dividing them with the amount of students nebponded to the

guestionnairesThe following was the formula used.

=X

X="—
n
Mote:

X = the average score

EX  =the total score

n = the number of respondents



After that, the researcher converted those average scores into quaditativiey

using a score conversion. According to Suharto (2006532 the score
conversion can be made by using the score range. Theraogescould be found

by dividing the difference between the highest score and the lowest score with the

highest score. The formula was as follow.

Mote:
Xh = the highest score
X = the lowest score

R = the score range



CHAPTER IV
RESEARCH FINDINGS AND DISCUSSIONS

This chapter presents the research findingsdiscussions of the research
which was conducted ofctober 28 to November 15th, 2015. The findings
related to the studentsd needs, the cour
interactive multimedia, the expert judgment data, the revisiwh tlze final draft

are discussed.

A. Research Findings
1. The Description of the Needs

The needs analysis was conducted @etober 28 to November 15th,
2015 at SMA N 1 CangkringanThe researcher distributed needs analysis
guestionnaires to the 32 dients grade X C and The questionnaire was in the
form of multiple choices questions and the highest percentage was considered as
student séb needs. The questionnaire cove
student séb target n e e desls whiohd deak Wwith dheint s 6 (I

preferences about the interactive multimedia.

a. Target Needs

Hutchinson and Waters (1987: 54) state that target needs is what the
learner needs to do in the target situation while target situation relates to situations
in which language is used. Targekads cover three aspects whialere:

necessities, lacks, and wants.



The studentsdé target needs are summari ze

1) Necessities

Table 4. 1. Studentsd View about t ho

Nﬁsnrge| Question Answer Explanatia Percentag
1. In my opinion, thea. to pass thexam 0.00%
goal of learning |b. to masterEnglish 62.50%
Engl i sh c. togetajolessily 25.00%
d ot h e rftostudyabroad [6.25%
to follow the 6.25%

demand of the era
Table 41 shows that 62% students wanted to master English as their

goal oflearning English, while 25%hooséd to geta job easily as the goal. The
rest of the students state that studying abroad and following the demand of the era

is the goal, at 6.25%.

2) Lacks
Table 4.2. English Proficiency Level
ltem Question Answer Explanation | Precentage
2. In my opinion, my | a.beginer level 50%
English proficiency| b.Intermediate 46,88%
l evel nov level
c.Advance 3,12%
Level
d.Other 0,00%

Table 4.2 shes t hat 50% studentsdéd English p
beginner | evel, while 46.88% students al

proficiency level on the advanced level has the lowest percentage, at 3.12%.



Table 4.3. Difficulty in Reading

Item Question Answer Explanation| Percentagg
3.  [Difficulty that | a. understanding 65.63%
find in reading$ €| vocabulary base(
on context
b. understanding 18.75%
text
c. identifying mair 12.5%
ideaof the text
d . ot he [reading texi3.12%
correctly

based on contexiThen the rest of studentschdifficulty in understanding text,

identifying main idea of the text, and readingttearrectly, at 18,75%, at 125

Table 4.3 shows that 65.63%cdhdifficulty in understanding vocabulary

and at 3,12%

3) Wants
Table 4.4 The Studentso
ltem Question Answer Explanation| Percentage
5. |In  my opinion, thfa. similar to the 3.12%
materials in thtextbook
interactive multimedib. enriched by 31.25%
wi || b e b e tjadditional materials
c. adapted basedn 65.63%
the needs
d . ot h¢g 0.00%

Want s

Table 44 shows that 65.63% state that it is better if the interactive

multimedia is adapted based on their needs of learning. It is followed by 31.25%

students who wish

the

intetve multimedia

is enriched by additional

materials, while having similar materials to the textbook is voted by 3.12% of the

students.



b. Learning Needs

Hutchinson and Waters (1987: 54) state learning needs is what the learner

needs to do in order tearn. There are five aspects of learning needs used in this

research which are: i nput, desi gn, proce
2004: 41).
The studentsd | earning needs are summ:
1) Input
Table 45 Types of Reading Input
Item Question Answer Explanation | Percentage
6. | want to haveas thfa. text consist 9.38%
reading input of theparagraphs
interactive multimedia. | text with pictures 34.38%
c. text with a lis 50.00%
of vocabulary
d . ot h eall thecriteria [3.12%
pictures  an3.12%
vocabularies

Table 45 shows that 50% waetlto have texts with a list of vocabulary as
the reading input of the interactive multimedia. It is followed by 34,38% students
who want to have text with pictures as the ingut.tThen 9,38% students want to

havetext consist of paragraphs



Table 46 Input Length

ltem Question Answer Explanation | Percentage
7. |Itis better if the a. 200250 40.63%
length of the inpywords
texts are between [P- 256300 0.00%
words
c. > 300 words 6.25%
d . o t h gcannot decid¢3.12%
thewords

Table 46 shows that 50% want input text at 2300 words in length. It is
followed by 40.63% students who want input text at-260 words in length.

Then 6,25% students wamipiut text with length more than 300 words.

Table 4.7 Types of Font

Item Question Answer Explanation | Percentage
8 [Typeof fontthat| [a. Times NewRoman 62.50%
like is ...
b. Comic Sans 28.12%
MS
c. BritannicBold 0.00%
d . ot her (Calibri 9.38%

Table 47 shows that 62,50 students choose Times New Roman as the
font to be used in the interactive multimedia, while 28,12% students choose

Comic Sans MS, and 9.38% choose Calibri as the font to be used in the interactive

multimeda.
Table 4.8 Sizes of Font
Item Question Answer Explanation | Percentage
0. Size of font that | a. 11 pt 3.12%
like is ...
b. 12 pt 75.00%
c. 13 pt 18.76%
d . ot he(14pt 3.12%




Table48s hows t hat 75% of the stsik&lent s we

while 18,76% studentswan t o hav e 1Thend,12% Btudents éhwoses | z e .

both 11 pt and 14 pt.

Table 49 The Importance of Picture Availability

Item Question Answer Explanation | Percentage

10. In my opinion, the |a. not important 0.00%
presence of pictur _

in  the interactivd: Sometimes 65.63%
multimediais ... ~ [mportant

c. very 34.37%
important

d . ot h g 0.00%

Table 49 shows that 65,63% students think that the presence of pictures

in the interactive multimedia i®metimes important, meanwhile it is followed by

34.37% students who think that it is very important

Table 4.10 The Importance of Animation Availability

Item Question Answer Explanation | Percentage
11 In my opinion, the a. not important 6.25%
presence of b. sometimes 50.00%
animation in the  important
interactive C. very 43.75%
multimediais ...  [important
ot he 0.00%

Table 4.D shows that 50% students think that it is sometimes important to

have animation in the interactive muaiedia. It is followed by 43.75% students

who think that it is very important to have animation, and 6.25% of the students

think that it is no need to have animation in the interactive multimedia.






2) Design

Table 4.11 Layout Design
Item Question Answer Explanation |Percentage
12 In my opinion, itis |a. interesting 31.25%
better if the layout |b. motivating to 59.37%
in the interactivy learn
multimedia is ... c. having a 9.38%
combination
of appropriate colo
d . ot h g 0.00%

Table 411 shows that 59.37% students think that it is better if the layout

in the interactive multimedia can motivate them to learn. It is followed by 31.25%

students who think that the layout should be interesting, and 9.38% of the students

who think that hawmg combination of appropriate color is better.

Table 4.12 The Importance of Backsound Availability

Item Question Answer Explanation | Percentage
13 In my opinion, the [a. notimportant 12.50%
presence (b.SometimeS 65.63%
backsound in tfimportant
interactive Cc. very 21.87%
multimedia is ... _
iImnaortant
d . ot he 0.00%

Table 4.2 shows that 65.63% students think that the presence of

backsound in the interactive multimedia is sometimes important. It is followed by

21.87% students who tik the presence of backsound is very important, and

12.50% of the students who think it is no need to have backsound in the

interactive multimedia.



Table 4.13 Navigation Buttons Design

Item Question Answer Explanation | Percentage

14.  |Itis better if the a. completed 37.50%
navigation buttons with sound

in the interactivwhen it is used
multimedia is ... b. having 34.37%
contrast color

c. using symbol 15.63%
d . ot h qusing 3.12%
animation
havingno [3.12%
sound

encouraging [3.12%
interesting  [3.12%

Table 4.B shows thatthe availability of sound when the navigation
buttons are clicked has theglest percentage, at 37.50¥hen it isfollowed
by 34.37% students who wawkthe navigation buttons Hacontrast colorand

15.63% of the students who think the navigation buttons should use symbol.

Table 4.14 Background Color Design

Item Question Answer Explanation | Percentage

15. Background color fa. red 12.50%
o b. blue 46.88%

that | like is ... c. green 6.25%

d ot h egrey 9.38%
white 12.50%

light purple [6.25%

black 3.12%

pink 3.12%

Table 4.1 shows that blue has the highest percentage as the background
color design of the interactive multimedia, at 46.88%. It is followed by red and
white, at 12.50%. The other students want grey, green, light purple, black, and

pink as the background color.



3) Procedure

Table 4.15 Reading Procedures

Item Question Answer Explanation | Percentage
16. |Reading activitya. understandg 15.63%
that | like is ... [text
b. finding mainidea of th 6.25%
text
C. answering guestio 31.25%
based on the text
d. filling in theblank space 18.75%
e. finding vocabulary 28,12%

Table 4.5 shows that 31.25% students state that answering questions
based on the text is the reading activity they like. It is followed by finding
vocabulary, at 28.12%, filling in the blank spaces, at 18.75%, and understanding

text, at 15.63%. Finding main idea of the text is voted by 6.25% of the students.

4) Teather 6s RO
Table4.6 Teacher 6s Rol e

Item Question Answer Explanation |Percentage
18 Teacher 6sla explaining 12.50%
| expect in thisteps in using tf
interactive multimedia
multimedia is ... b. giving 62.50%
example
c. explaining the 25.00%
learning goal
d . ot heg 0.00%

Table 4.5 shows that 62.50% students expect that the teacher can give
example in doing tasks. It is followed by 25% students who expect that the
teacher can explain the learning objectives, and 12.50% of tiderds who

expect that the teacher explain the steps in using the imteraatltimedia



5) Setting
Table 4.17 Setting

Item Question Answer Explanation | Percentage
19 | prefer doing the ja. individually 43.7%%
tasks in th—— , 5
interactive b. in pairs 34.37%
multimedia ... c. other in group 21.88%

Table 4.7 shows that 43.75% students prefer to do the tasks in the
interactive multimedia individually. It is followed by 34.37% students who prefer

to do the tasks in pairs, and 21.88% studprefer to do the tasks in group.

2. Flow Chart

Let's Read

Study Page

Reflection

L

Figure 1 : Flow chart

3. The Course Grid

After the needs analysis was conducted and the results were analyzed, the

next step was designing a course gfide course gridvasneeded as guidance in



devebping materials and activitiesSThe developed course grid consist of five

points which were standard of competence, objectives, topic, content and
activities. The standard competence was a competence which have to obtain by

the students. The standard competewas taken from the basic competence of

the syllabus. The objectives was the final aim which have to obtain by the
student s. The topic is the theme which s
appropriate with standart competence. The content werengtierials and the

language features that suitable with standart competence. The activities was the
task that suitable with the studentso6 st
developed in the interactive multimedia. Each unit was derived from $thofla

Competencies which is used at SMA N 1 Cangkringan.

a. The course grid of Unit 1

Learning materialsn this interactive multimediavere divided into three
units of learning. Unit 1 discusses about how to make a recount text. The title of
this wurniAmazi sg AiExper i encwad recaumtdtextt The t opi

grammar used in this unit is Simple Past Tense.

b. The course grid of unit 2

Unit 2 discusses about how to make a narratxé The title of this unit
was m®O®e Upon a Ti mesharaive dext.The grantmarpsed in

this unitwas Simple Past Tense.



c. The course grid of unit 3

Unit 3 discusses about how to make a procedure text. The title of this unit
i's Al ndonesian Cuisineo and the topic

input, materials, indicators, and activities can be seen in the appendices.

4. The First Draft of Interactive Multimedia

The researcher developed the interactive multimedia for learning reading
for tenth grade senior high school according to the data ohdbeds analysis.
Those data were used as guidance in developing this interactive multimedia. First,
the course grid was generated as a guideline to develop activities in the program.
Then, the materials from many resources were created. After that, tlohdidvef
the program was constructed. Last of all, the story board of the program was

created.

A. Interactive Learning Multimedia First Design.

In designing the interactive multimedia, the researcher started by
designing the screen and the layout of the ganwg After that, the detail of screen
design of the program was created. The following is the detailed information of
the interactive multimedia first design. It consbf two main parts; intro and

main menu.



a. Intro

The Intro or the start screes the opening of the program. It consbf two
parts; the title of the program and enter.

EIEE

Interactive Multimedia
for Learning Reading

for Grade Tenth Student of Senior High School

enter

Figure 2 : the first design of Intro

b. Main Menu

In the main menu scene, there are three options. Developer, User Guide, and
Materials. In each options, theser can directly go back to the main menu or to

the other options. Here is the first design of the main menu in the interactive

multimedia.

Developer User Guide

Interactive Multimedia
for Learning Reading

for Grade Tenth Student of Senior High School

choose the unit that you want to learn

MY AMAZING ONCE UPON INDONESIAN
ElEECE AThUIE CUISINE

Figure 3 :The first Design of the Main Menu



c. Developer

When the Developer button in the main menu clickked,developer page

will appear. The page consstof the profile of the developer in brief. Here is the

first design of the developer in the interactive multimedia.

f'l’ L
Name : Amira Kussumaningtyas
NIM 111202244012
Date of Birth :Sleman, 27th December 1991
Phone number : 087739138870
Address : Watuadeg Purwobinangun Pakem

Sleman Yogyakarta . —

choose the unit that you want to learn

MY AMAZING ONCE UPON INDONESIAN
CUISINE

EXPERIENCE ATHYIE

Figure 4 :The first design of developer

d. User Guide

When the user guide button inettmain menu is clicked, the user guide

page will appear. The content of the page is about the direction on how to use the

interactive multimedia. Here is the first design of the user guide in the interactive

multimedia.



close next task

g0 to main menu @ submit answer

on/off sound back

developer

choose the unit that you want to learn

MY AMAZING ONCE UPON INDONESIAN
CUISINE

EXPERIENCE ATHIE

Figure 5 :The first Designof User Guie

e. Materials

There are three materials provided in this interactive multim&tltzen
one of the materials memas clicked, the materials will appear. There three
units of materials in this media. The page coretigif threeunits My amaing
experiences, Once upon a time, and Indonesian cuisine. Here is the first design of

the materials in the interactive multimedia.

choose the unit that you want to learn

MY AMAZING ONCE UPON INDONESIAN
( ok CUISINE

EXPERIENCE ATWIE

Figure 6 :The first Design of Materials

Three options of materials mentioned above coedist sometopicsto learn.

Each unit theravere threeoptions | et 6 s read, study page,

a



f. Unitl

Once students choose to learn unit 1 from the menu bar, they will directly
go to the first slide of the unit which is the title of the unit. In the title of the unit,
the students will be presented what the topic of this unit is and what they will
learn in this unit The topic of unit 1 isi My A mazi ng tektxampdeghei enc e o

students will learn about recount text.

Table 4.18The Organization of Unit 1

Name | Description \ Function
Let 6s Read
Task 1 | The students are asked to majAs a warming ug
sentences with two series | activity
pictures with to lead the students f{
label A and B. The pictures with | the
label topic
tell about Jame
pictures in B |
activities yesterday.
Task 2 | The students are asked to rea¢ As a reading
recount t ext e I comprehension activity

Traditional
Dance Competi't
answer T/F questions based on
text.
Task 3 | The studentsare asked to matg As a vocabulary
words in practice
Column A with their synonyms i
the

box by dragging the words in t
box to Column B. The words i
Column A are taken from the te
in Task 2.

Study Page
Task 4 | The students are asks to match g Giving the students a
word in the blue boxes with a wo| grammar practice

in the Column A that is close i
meaning by dragging it into colum
B.

Task 5 | The students are asked to study| Giving the student
notes about recount text. explanation abou




recount text.

Task 6 | The students are asked to read | Giving the student
text titled my Holiday in Bali practice to check the
carefully. comprehension.

Task 7 | The students are asked to iden{ Giving the student
the verbs that appear in the te practice to check the
Write down the verb in the table comprehension.
provided.

Task 8 | The students are asked to sty Giving the student
notes about simple past tense, explanation abou

simple past tense.

Task 9 | The students are asked to ree
the sentences by changing the ve
in the brackets in the correct form

Task 10 | The students are asked to compl Giving the student
t he recount t e| practice to check the
football C 0 mp e | comprehend.
correct verb forms of the worg
given in the box.

Exercise

Task 11 | The students are asked to read | Giving the student
recount text and then choose { exercise about recou
right statement based on the text.| text.

Task 12 | The students are asked to cho( Giving the student
the right statements by clickin exercise about recou
letter A, B, C, D, or E based on t} text.
text entitled 0

Task 13 | the students are asked to re arra) Giving the student
the paragraph into a good recoy execise about recour]
text. text.

Task 14 | The students are asked to compl Giving the student
the paragraph into a good recoy exercise about recou
text. text.

Task 15 | The students are asked to mak( Giving the student
recount text by arranging th exercise about recou
jumbled paragraphs. text.

g. Unit2

Once students choose to learn @niitom the menu bar, they will
directly go to the first slide of the unit which is the title of the unit. In the

title of the unit, the students will be pezged what the topic of this unit is



and what they will learn in this unit. The topic of uBiisi On c e

T i mana the students will learn abmadrrativetext.
Table 4.19The Organization of Unit 2
Name | Description \ Function

Let 6s Read

Task 1 | The students are asked to answ( As a warming up activity
questions based on informati¢ to lead the students to th
about topic
types of fiction read by studen
of a
class which are presented in
chart.

Task 2 | The students are asked to sty As a warming up activity,
list of to lead the students to th
words which will find in a recoun| topic
text
coming after it

Task 3 | The students are asked to read| As a reading
text carefully. Then answer thh comprehension activity
questions in the next page.

Task 4 | The students are asked to As a reading
read the recount text entitl§ comprehension activity
AKyai
Jegodd and ans
based
on the text.

Study Page

Task 5 | The students are asked to: Giving students
- study notes about narrative tg information about
and its language features of
language features, recount text
- study the example of th
organization
of the narrative text.

Task 6 | The students are asked | Asareading
rearrange the jumble paragraph| comprehension activity
the next page into a good story
labeling each of them with
number.

Task 7 | The students are asked to mal As a reading

Upon

a



each word in the box with it comprehension activity
antonym in column A
Task 8 | The students are asked to sty Giving the  student
the following notesabout simplg information about simpl¢
past tense. past tense
Exercise
Task 9 | The students are asked | Giving students reading
complete the text below with th comprehension practice
correct verb forms of the worg
given in the box.
Task | The students are asked to read| Giving students reading
10 recount text titled the legend ( comprehension practice
Surabaya
Task | The students are asked to ansy Giving students reading
11 the question related to the text. | comprehension pctice
Task | The students are asked to iden{ Giving students reading
12 the verbs appear in the text t comprehension practice
legend of Surabaya
Task | The students are asked to lookl Giving students reading
13 the pictures about Malin Kundan comprehension practice
Task | The students are asked to contirf Giving students reading
14 paragraph about Malin Kundang| comprehension practice
h. Unit 3

Once students choose to learn unit 3 from the menu bar they will directly
go to the first slide of thenit which the title of the unit and the course

overview of the wunit. The topic of

students will learn about procedure text.

Table 4.20The Organization of Unit 3

Name | Description \ Function

Letds Read

Task 1 | The stulents are asked to find
method of cooking in the bo
below by clicking the word.

As a warming up activity,
to lead the students to th
topic

Task 2 | The students are asked to ma

the method and the utens

As a reading
comprehension activity




below.

Task 3

The students are asked to stu
the following pictures. Label ead
with its name by dragging it fror
the box.

As a reading
comprehension activity

Task 4

The students are asked to Stu
the following words. You will
find them in the text.

As a eading
comprehension activity

Task 5

The students are asked to Re
the following text carefully.

As a reading
comprehension activity

Task 6

The students are asked to ans
the text below based on the te
above by typing in the colum
provided.

As a reading
comprehension activity

Study Page
Task 7 | The students are asked to Sty Giving the  student
the following note carefully information aboult

procedure text

Task 8

The students are asked to Re
the procedure text

Giving students reading
comprehension practice

Task 9

The students are asked to ans
the questions by typing the answ
in the boxes provided below tH
guestion.

Giving students reading
comprehension practice

Task | The students are asked to sty Giving the  students
10 the following note information aboult
imperative
Task | The students are asked to iden{ Giving students reading
11 the imperatives used in th| comprehension practice
procedure text. Write down in tH
box provided below.
Task | The students are asked | Giving students reading
12 complete the following text by comprehension practice
typing the correct words given
the box to the blanks.
Task | The students are asked to ma Giving students reading
13 each word in the box with if comprehension practice
synonym in the column A b
dragging them.
Exercise
Task Complete the following recip| Giving students reading
14 with the words given in the bg comprehension practice
by typing it to the blank.
Task Rearrange the pictures below | Giving students readin




| 15 | dragging that pitres. | comprehension practice|

5. The Expert Judgment and the Revision
A. The Expert Judgement

After the first draft of the interactive multimedia had been developed, the
next step is conducting an expert judgment to evaliappropriateness of the
product in terms of its content and design. The instruments for the expert
judgment were two questionnaires related to the content and the design.
Thequestionnaire was adapted from Standard of Course Book Assessment
for Senio High School by BSNP and it consstof content, language, and
presentation appropriateness. Meanwhile the second questionnaire was adapted
from Evaluation Form by kessi and Trolip and it consedd of screen appearance,
multimedia elements, navigatiobuttons, and feedback. As there were two
questionnaires distributed, there were also two credible experts who
evaluated the interactive multimedia in terms of the content and design. The
experts were supposed to fill the questionnaires byocks i n g the optior
for strongly agree, AAO f or agree, i Do
disagree. The results of the expert judgment questionnaires were then analyzed
using descriptive statistics where the central tendency was employedlyzea
the result and the mean (x) was used as the measure of the tendency. The results

of the expert judgment and the revisions of the first draft are described below.



a. The Result of the Expert Judgment
1) Content Aspects

In the first questionnes, there are 27 statements categorized into three
groups, which are content, language, and presentation appropriateness.
a) Unitl
The results of multimedia content evaluation of Unit 1 are described as
follows:

(1) The appropriateness of the content

The tdle below gives information of the appropriateness of the
content of Unit 1.

Table 4.21The Appropriateness of the Content of Unit 1

Iltem Statements Scoreg

Number

1. Materials in the interactive multimedia arg 3
accordance with Core Competencaasd Basic

2. Materials in the interactive multimedia 4
appropriate for reading activities.

3. Materials in the interactive multimedia arel 4
accordance with the learning objectives.

4. Examples and exercises are in ademce with th 3
learning objectives.

5. Materials in the interactive multimedia include 3
relevant vocabulary.

6. Materials in the interactive multimedia con| 3
reading sukskills activities.

7. Materials in the interactive multimediecludg 4

guidance related to the comprehension of the
structure of the discussed text.

8. Materials in the interactive multimedia incl| 3
guidance related to the social function of
discussed text.




9. Materials in the interactev multimedia inclug 4
guidance related to the linguistic features of the
discussed text.

10. Materials in the interactive multimedia incl| 3
basic interactive activities (true/false and muli
choices).

11. Learning elements (materialsexercises, af 3
evaluation) have appropriate amount.

12. Materials presented in the interactive multim{ 3
are beneficial for st

Mean 3.31

The table shows that the mean value of this aspect is 3.31. The value is in

therangeoB. 25 < X O 4 which fall

the rest options are scored 3.

(2) The appropriateness of the language

The table below gives information of the appropriateness of the

language of Unit 1.

Table 4.2 The Appropriateness ¢ the Language of Unit 1

s into

Iltem Statements Score

Numbe

13. Instruction language used in the interactive | 3
multimedia is correct and accurate.

14. Texts language used in the interactive multimedia | 3
can be understood.

15. The materialsin the interactive multimedia use 3
English grammatically.

16. The language used in instruction and explanation | 3
are relevant to | earner

17. The materials in the interactive multimedia use| 4
correct spelling.

18. The materials in the interactive multimedia use| 3
correct the wordsé choi

19. Grammar used in the interactive multimedia is| 3
correct.

20. VVocabulary used in the interactive multimedia is 3
correct.

t

he

n



IMean

3.13

|

From tre result, it can be seen that the mean vafuiais aspect is 3.13.

The value is in the range

Meanwhile the rest options are scored 3.

3)

The appropriateness of the presentation

The table below gives information of the appropriateness of the

preentation of Unit 1.

of 2.

Table 4.23 The Appropriateness of the Presentation of Unit 1

Item Statements Score

Number

21. Materials presented in the interactive multimealie 3
systematically order.

22. Learning activities in the interactive multinig 3
help students to be an autonomous learner.

23. Materials in the interactive multimedia con 4
opening activities, main activities, evaluai
reflection, and summary.

24. The learning materials encourage the learng 3
learn independently and to be responsible of
own learning process.

25. The learning materials encourage the learngd 3
think and act creatively.

Mean 3.40

25

<

X

The table shows that the mean value of this aspect is 3.40. The value is in

themnge of 3.25 < X O 4 whi

the other options are scored 3.

b) Unit 2

The results of multimedia content evaluation of Unit 2 are described as

follows:

(1) The appropriateness of the content

ch f

al |

O

nt o



The table belovgives information of the appropriateness of the content of Unit 2.

Table 4.24 The Appropriateness of the Content of Unit 2

Item Statements Score
Number
1. Materials in the interactive multimedia are| 3
accordance with Core Competencies and idg
Competencies of Senior High School grade X.

2. Materials in the interactive multimedia 4
appropriate for reading activities.

3. Materials in the interactive multimedia are| 4
accordance with the learning objectives.

4, Examples and exercises are in accordance wif 4
learning objectives.
5. Materials in the interactive multimedia include| 3
relevant vocabulary.
6. Materials in the interactive multimedia con| 3
reading sukskills activities.
7. Materials in the interactive multimedia inclf 3
guidance relatedot the comprehension of the f{
structure of the discussed text.
8. Materials in the interactive multimedia inclf 3
guidance related to the social function ibfe
discussed text.
0. Materials in the nteractive multimedia inclu|f 4
guidance related to the linguistic features of
discussed text.

10. |Materials in the interactive multimedia inclf 3
basic interactive adtities (true/false ad multiple
choices).
11. |Learning elements (materials, exercises, | 3
evaluation) have appropriate amount.

12. |Materials presented in the interactive multimealie 3
benefici al for student

Mean 3.23
From the tald, it can be seen that the mean value of this aspect is 3.23.

The value is in the range of 2.25 < X O
The results show that the appropriateness of the materials for reading and writing

activities, the concord ohe materials with the learning objectives, the concord of



examples and exercises with the learning objectives, the availability of linguistic

f ea

tures guidanceds oidghestsboee. Ta other aptione d

are scored .3

(4) The appropriatezss of the language

The table below gives information of the appropriateness of the

language of Unit 2.

Table 4.5 The Appropriateness of the Language of Unit 2

ltem [Statements Score

Numb

13. |Instruction language used in the intera] 3
multimedia is correct and accurate.

14. [Texts language used in the interactive multimedia by 4
understood.

15. [The materials in the interactive multimedia | 3
English grammatically.

16. [The language used in instruction and explanatog 4
relevant to | earnersodo |

17. [The materials in the interactive multimedia | 4
correct spelling.

18. [The materials in the interactive multimedia | 3
correct the wordsoé choi

19. |Grammar used inthe interactive multimedia | 3
correct.

20. |Vocabulary used in the interactive multimediaasrect| 3

Mean 3.38
The table shows that the mean value of this aspect is 3.38. The value is in

t he

t e x|

range of 3.25 < &r Y @owhd chatfeaddrsy.i n

the rest options are scored 3.



(3) The appropriateness of the presentation

The table below gives information of the appropriateness of the

presentation of Unit 2.

Table 4.26 theappropriateness of the presentation of Unit 2.

ltem Statements Score

Number

21. Materials presented in the interactive multimeali¢ 3
systematically order.

22. Learning activities in the interactive multimg 3
help students to be an autonomous learner.

23. Materials in the interctive multimedia contg 4
opening activities, main activities, evaluatiof
reflection, and summary.

24. The learning materials encourage the learng 3
learn independently and to be responsible of
own learning process.

25. The learning materials encourage the learng 4
think and act creatively.

Mean 3.40

The table shows that the mean value of this aspect is 3.40. The value is in

the range of 3.25 < X O 4 wh

the other options are scored 3

c) Unit3

The results of multimedia content evaluation of Unitir@ described below:

(1) The appropriateness of the content

i ch

f

al

S

The table below gives information of the appropriateness of the content of

Unit 3.

n i



Table 4.27 The Appropriateness of the Content of Unit 3

ltem [Statements Score

Numb

1. Materials in the intactive multimedia are 3
accordance with Core Competencies and
Competencies of Senior High School grade X.

2. Materials in  the interactive multimedia 3
appropriate for reading and writing activities.

3. Materials in the interactive multimedia are | 3
accordance with the learning objectives.

4. Examples and exercises are in accordance wit| 3
learning objectives.

5. Materials in the interactive multimedia include | 3
relevant vocabulary.

6. Materials in the interactive multimedia con 3
reading sukskills activities.

7. Materials in the interactive multimedia incl| 4
guidance related to the comprehension of the
structure of the discussed text.

8. Materials in tle interactive multimedia incluf 3
guidance related to the social function of
discussed text.

0. Materials in the interactive multimedia inclf 3
guidance related to the linguistic features of
discussed text.

10. |Materiak in the interactive multimedia inclubasi¢ 3
interactive activities (true/false and multiple choices)

11. |Learning elements (materials, exercises, 3
evaluation) have appropriate amount.

12. |Materials presented in the interaet multimediaarg 3
beneficial for students
Mean 3

From the table it can be seen that that the mean value of this aspect is 3.
The value is in the range of 2.25 <

The results show thdhe concord of the materials in the interactive multimedia

with the textbook based on and the availability of the comprehension of the text

X

N

O



structure guidanceds have ighttogtionewhich e st s c

are scored .3

(2) The appropriatenesf the language
The table below gives information of the appropriateness of the language
of Unit 3.

Table 4.28 The Appropriateness of the Language of Unit 3

Iltem Statements Score
Number
14. (Instruction language wused in the intera] 3
multimeda is correct and accurate.

15. [Texts language used in the interactive multim 4
can be understood.
16. [The materials in the interactive multimedia| 3
nglish grammatically.
17. [The language used in instruction and explanatrgq 3
relevant to | earners?o

18. [The materials in the interactive multimedia| 3
correct spelling.
19. [The materials in the interactive multimedia| 3
correct wordso6 choices
20. |Grammar used in the taractive multimedia 3

correct.
21. |Vocabulary used in the interactive multimedig 3
correct.
Mean 3.12

The table shows that the mean value of this aspect is 3.12. The value is in
the range of 2.25 < X O 3.24 which falls
that the texts language used in the interactive multimedia has the highest score.

Meanwhile the dter options are scored 3.



(3) The appropriateness of the presentation
The table below gives information of the appropriateness of the
presentation of Unit 3.

Table 4.2 The Appropriateness of the Presentation of Unit 3

ltem Statements Score

Number

22. Materials presented in the interactive multimedrg 3
systematically order.

23. Learning activities in the interactive multime 3

help students to be an autonomous learner.

24. Materials in the interactive multimedia con| 4
opening ativities, main activities, evaluatiq
reflection, and summary.

25. The learning materials encourage the learng 3
learn independently and to be responsible of
own learning process.

26. The learning materials encourage therress t( 3
think and act creatively.
Mean 3.20

The table shows that the mean value this aspect is 3.20. The \altleds
range of 2.25 < X O 3.24 which falls int
that the content of learning procedures has the highest score while the other

options are scored 3.

2. The Result of Media Aspects
a) The appropriateness of the scrappearance
The table below gives information of the screen appearance

appropriateness of the interactive multimedia.



Table 430 The Appropriateness of the Screen Appearance

ltem Statements Score
The screen appearance is clear.

The scren appearance is proportional.

The colors combination used in the interactiv
Pictures in the interactive multimedia supports

Animation in the interacti® multimedia supports

Texts presented in the interactive multimedia are

Pictures presented in the interactive multimedia §
Animation presented in the interactiniltimedia

Mean 3.38
The table shows that the mean value of this aspect is 3.38. The value is in

QIN| o O AWM
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the range of 3.25 < X O 4 which falls

the rest options are scored 3.

b) The appropriateness of the multimedia elements
The following talbe gives information of the multimedia elements
appropriateness of the interactive multimedia.

Table 4.31 The Appropriateness of the Multimedia Elements

ltem Statements Score
Numbe
9 [The type of font used in the interactive multimey 3
appropriate

10. ([The size of font used in the interactive multimed{ 4
not too big and not too small.
11. [Texts, pictures, and animation are neatly arranged| 3

Mean 3.30
From the table it can be seen that the mean value of this aspect is 3.30. The

valueishn t he range of 3.25 < X O 4 which



c) The appropriateness of the navigation buttons
The table below gives information of the navigation buttons
appropriateness of the interactive multimedia.

Table 4.2 The Appropriateness of the Navigation Buttons

ltem Statements Score
Number

12. [The navigation buttons in the interactive multim( 4
are put in a consistent way.
13. [The navigation buttons in the interactive multim( 3
are easily used.
14. [The navigation buttainthe interactive multimed 3
are well operated.
15. [Shortcut to go back to the main menu and exit 3
the application are available.

Mean 3.25
The table showthat the mean value of this aspect is 3.25. The value is in

the range of 3.25 < X O 4 which fall

seen t hat t he consistency of the

d) The appropriateness thie feedback

The table below gives information of the feedback appropriateness of the

interactive multimedia.

Table 4.383 The Appropriateness of the Feedback

ltem Statements Score
Number

16. [The interactive multimedia gives feedback direct
17. |Feedbak helps users to operate the interactiy
multimedia independently.
18. [The score helps students to measure their ability 3
Mean 3.00

w|w




The table shows that the mean value of this aspect is 3.00. The value is in
therangeof 225X O 3. 24 which falls into the

that all the options are scored.

B. Revisions
1) Unit 1
The means of all aspects of the evaluation show that the materials of unit 1

were appropriate in terms of content, language, and riegg®. First of all, in

terms of content there was specific suggestion proposed by the expert. The content
is good and therefore needs no revision. The second, in terms of language there
were some spelling mistakes. Finally, in terms of presentatiore tvas no
weakness found and needs no revisions. Generally, the expert said that the
interactive multimedia was interesting because it was completed with pictures and
presented in a varied color but it was needed to check the spelling. The following
table gves information about the point of revisions.

Table 4.34 The Point of Rvisions

No | Parts of the Unit Points to Revise Revisions
1| Task 1l Grammatical errors | First draft :
He usually go to bed early
Final draft :
He usually goes to bed early
2. Task8 Spelling error First draft :
€t wo weeks adg
Final draft :
€t wo weeks ad
3. Task 13 Spelling error First draft :
Re arrange the paragra
below.
Final draft :
Rearrange the paragraph




2) Unit 2

The means of all aspect of the content evadnashow that the materials

of unit 2 are appropriate in terms of content, language, and presentation with some

notes. First of all in terms of content there is no note given by the expert.

Generally the content is good and therefore needs no revisionsetoad, in

terms of language there are some spelling mistakes. Finally, in terms of

presentation there is no weakness found and needs no revision.

Table 4.35 The Points of Revisions

No | Parts of the Unit Points to Revise | Revisions

1. Course overview Grammatical error| First draft :
You must read g
|l ot of &
Final draft :
You must be
readi ng

2. Task 3 Grammatical error First draft :
He was the
grandfather of
Sultan
Final draft :
He was the
grandfather of
Sultan.

3. Task 11 Grammatical eor | First draft :
After you read the
text before, ther
answer the
guestion below.
Final draft :
After you read the
previos text, ther
answer the
guestion below.

4. Task 13 Spelling error First draft :
Look at the picture
below.
Final draft :




Look at the
pictures below.

3) Unit 3

The means of all aspect of the content evaluation show that the materials

of unit 3 are appropriate in terms of content, language, and presentation with some

notes. First of all in terms of content there is no ngiteen by the expert.

Generally the content is good and therefore needs no revision. The second, in

terms of language there are some spelling mistakes. Finally, in terms of

presentation there is no weakness found and needs no revision.

Table 4.36 The Point®f Revisions

No | Parts of the Unit

Points to Revise

Revisions

1| Task 1

Grammatical error

First draft :

Find 5 method of cooking i
the box below by clicking th
word.

Final draft :

Find 5 methods of cooking i
the box below by clicking th
word.

2. Task 7

Spelling error

First draft :
5 minutes bef
Final draft :
5 minutes before it is done.




B. Discussion
The aimof this researchvas to develop an appropriate product, media that
could help students leatrEnglish. The result othis research is an interactive
multimedia for reading for grade X students of Senior High School. The research
was conducted in SMA N 1 Cangkringan which is located in Jalan Merapi Golf
Bedoyo Cangkringan Sleman Yogyakarta. The population sample afetearch
was thirty two students of grade X C and D class. In designing the interactive
mul ti media related t o the studentsd p
conducted. Conducting needs analysis is needed to collect specific information
relatedtst udent sé target needs and | earning |
The data of the needs analysis were obtained by distributing questionnaire

to the grade X students. The needs analysis questionnaires were developed
according to the principle of needs analysis proposed by Hhstmhiand Waters
(1987). Target needs, according to ¢huhson and Waters (1987: 5&)as what
the learner needs to do in the target situation. It covers three components which
are necessities, lacks, and wants.

Learning needs, according to Hutchinson armders (198754), was what the
learner needs to do in order to learn. There are five components of learning needs
used i n this research which are input, d
as proposed by Nunan (2004). The result of the analysis also used to develop
the interactive multimedia.

The first component isnput. Nunan (2004: 47) describénput as the

spoken, written, and visual data that learners work with in the course of



completing a task. In terms of reading input, mostestls prefer to have texts
with a list of vocabulary. Regarding to the input length, students want to have
input texts with 256800 words in length. It proved in the unit 1 task 1. The text
titthl ed AJoining Dance Compet i tstatenments i a s
line to the need analysis which stated that the students of SMA N 1 Cangkringan
neead a reading task which consist of 28300 words. As the type of font,
students prefeto useCalibri with 12 pt of size to be used in the interactive
multimedia. Itis proved that all task in Unit 1, 2, and 3 used Calibri as the font
and 12 pt of size used. In terms of the imporaoicpicture availabilitystudents
state that the presence of picturesas very important in the interactive
multimedia. Itwasproved that most ofisk in the Unit 1, 2, 3 providepictures to

help students gather the information.

The second componemas design. Regarding to the layouatesign,
students stagzlthat itwas better if the layouti the interactive multimediaoald
motivate them to learn English. Most students ckinthat the pesence of
backsoundwas important. It was proved in the Interactive Multimedia, the
developer provided backsound to help shtd enjogd while doing the tasks. In
terms of navigation buttonstudents state that the navigation mdtshould have
sound when thewere clicked.It was proved that when the student clicked the
button the sound was hea#k the background color, most students prefer to use
blue as the color. ltis proved in thelnteractive Multimedia, the developer

provides blue color for the background color.
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The third componenwvas procedures. Nunan (2004: 52) states procedure
specifies what learners will actually do with the input that forms the point of
departure for the lening task. Regarding to the reading procedures, most students
prefer to answer questions based on the text. To meet their needs, the activities in
the interactive muitediawere designed for answering questions based on texts
and arranging jumbled sentan It proved in task 11, 12, and 14 Unit 1. The tasks
provided answering question based on the text. In task 10, 11, 14 unit 2 and task
5, 6 Unit 3 also provided answering questions based on the jumbled pharagraph.
The next componendcher GaoangtkeNudas (2004 | e .
64) is the part that teachers are expected to play in carrying out learning tasks as
well as the social and interpersonal relationships between the participants. Based
on the results of the needs analysis, most stadstate that they expect the
teacher can give example in doing tasks in the interactive multimedia.

The last componentas setting. Nunan (2004: 70) describes setting as the
classroom arrangements specified or implied in the task. Based on the results of
the analysis, students preddrto do the tasks in the interactive multimedia
individually. To meet their needs, the activities in theeractive multimedia
mostlywere designed individually and some activities are designed in pairs.

The next step afterooducedneeds analysis was developing a course grid.
The course grid needed as the guidance to develop materials and activities in the
interactive multimedia. The materials only coseia skill which was reading.

There are three units developed in theenactive multimedia. Unit 1 congisd of

15 tasks while unit 2 and unit 3 conesbf 14 tasks with the similar pattern. Unit



1 discusses about recount text. The title this unit was A My Amazing
Ex per i Ea gramonar used in this unitas Sinple Pas Tense. Unit 2
discussd about narratie text. The title of thisunivas A Once UpThe a Ti me
grammar used in this univas Simple Past Tense. Unit 3 discusses about
procedue text. The title of thisunivas Al nd o n e sThagram@arused n e O .
in this unitwas adjective and Simple Present Tense
After desigred the course gd, the next step was desiphthe flowchart.
Flowchartwas designed to draw the flow and sequence of the materials in the
interactive multimedia.
After the flowchart has been denthe next step was developing the first
draft of the interactive multimedia. In the developa@ractive multimedia, there
were two main pages which are home page and menu phgee pagevas a
starting screen of the interactive multimedia showing itke of the program.
Menu pagewas the page shayd the menu that can keccessed in the program.
Therewer e ei ght menu available in the menu
Guideo, AUNnit 1o, AUnit 20, AUnit 30, nD
AUser 6 s G Ueaddasers to knbw tbenexplanation of how to use
the navigation buttons in the interactive multimedia. Each unit consists of
Learning Goal s, Let 6s Read, Mai n Materi a
In Learning Goals, students are provided with l#@ning objectives of the unit.
Let 6s Read provides the students with ac

what will be learned in the unit.



Then,studentsvere provided with sufficient number of tasks which a@n
to guide them to collect informatig identfy the information that theya, and
communicate the answestof the questions in writingn addition, theravere also
Reflection and Summary in every unit. They prodidbe students with the
reflection of what they have learned, the summaryhef materials in the unit.
About t he 0 De v ededohp ieformatidm akout thendeveloper wof the
interactive multimedia.

The next stage after the interactive multimedia hasnbeompletely
designedwvas the expert judgnme. The interactive mulnhediawas evaluated by a
credible expert by distributing questionnaires related to multimedia content and
design appropriateness. The items of the questionnaire were adapted from
BSNP of Instrumen Penilaian Buku Bahasa Inggris SMiat evaluate #h
appropriateness of the content, language, and presentation of the materials in the
interactive multimedia and were adapted from Evaluation Form by Alessi and
Trolip that evaluate the appropriateness of the screen appearance, media elements,
navigation bttons, and feedback. Fdhe content evaluation, thergere 26
statements categzed into three groups. Thewere content, language, and
presentation appropriateness.

For design evaluatiotherewere 18 statements caarized into four
groups. Thewvere screen appearance, multimedia elements, navigation buttons,
and feedback. Comments and suggestion obtained from the expert become the
consideration to develop the final draft of the interactive multimedia. Based on

research findings, the gractive multimedia for reading for X grade students



that has beendevelopgds appropriate with the studen:

learning needs.






CHAPTER V
CONCLUSION AND SUGGESTION

Thisreseach has three main objectives namely finding out the target needsand the
learning needs of the grade X C and Dstudents of SMA N 1 Cangkringarin learning
reading through interadive leaning multimedia, and developing appropriate
interadive leaning multimedia for reading materials. This chapter described the
conclusions drawn from the findings and the discussons of the reseach and
presented suggestions proposed to other materials developers and the teaders of
senior high schoal.

A. Condusions
1. TheResultsof the Neals Analysis
Based on the reseach findings, the needs analysis was divided into two

aspeds which were target neeads and leaning reeds. Those aspeds were
described below:

a. TheTarget Nedals
Based on the result of the neels analysis, the target needs showed that

62.50% students agree that the main goal of leaning English was to help them master
English. 50% students were in the beginner level. They could understand simple
sentences and expressions which was appeared in the daily life. 65.63% students had
difficulty in understanding vocabulary based on the context for realing. 65.63%
students stated that it was better if the interadive multimedia was adapted based on

their needsof leaning.

. The Learning Needs
Based on the result of the needs analysis, the target neals were listed in terms

of reading inpu, a half of the students (50%) prefer to have texts with a list of



vocabulary. Regarding to the input length, a half of the students (50%) wantedto have
input texts with 25-300 wordsin length. As the type of font, more than a half of the
students (62.50%) preferredCalibri with 12 pt of size to be used in the interadive
multimedia. In terms of the importance of picture availability, more than a half of the
sudents (65.63%) sated that the presence of pictures was very important in the
interadive multimedia. In terms of the importance of animation availability, almost a
half of the students (43.75%) state that it was sometimes important to have animation.

In terms of the layout design, a half of the sudents (59.37%) stated that the layout
in the interadive multimedia can motivate them to learn English. More than a half of
the students (65.63%) agreed that the presence of back sound was sometimes
important. In terms of navigation buttons, one-third of the students (37.50%) stated
that they should be completed with sound when they were clicked. As the badground
color, nealy a half of the students (46.88%) prefer to have blue.

In terms of the realing procedures, 31.25% studentspreferred to answer
guestions based on the text. To med their neals, the adivities in the interadive
multimedia were designed for answering questions based on texts with various
activities.

Based on the resuts of the needs analysis, 62.50% students stated that they
exped the teader can give example in doing tasks in the interadive multimedia.

Based on the results of the analysis, amost a half of the students (43.75%)
prefer to do the tasks in the interadive multimedia individually. To meet their
neals, the adivities in the interadive multimedia mostly were designed for
individually.

2. The Characteristics of Appropriate Interactive Multimedia



Based orthe expert judgment, the developed interadive multimedia could be
caegorized as appropriate. The developed interadive multimedia must appropriated
with the studentsdO needs espedally for reading. In developed the interadive
multimedia, the reseacher followed reseach procedure proposed by Taylor (2004)
with some adaptation. The steps were analysis, design, development, evaluation, and
revision. In the needs analysis step, the reseacher analyzed the setting, the studentsd
needs, and the materials. In the designed step, the researcher designed a course grid
and a flowchart. In the development step, the first draft of the interadive
multimedia was developed using Adobe Flash CS4 Professional adion script 2.0
software. In the evaluation step, the first draft of the interadive multimedia was
evaluated by two credible experts. Based on the results of the expert judgment, the
reseacher revised the interadive multimedia. Then, the final draft of the interadive
multimedia was developed.

From the process of the development of the interadive multimedia for grade X
sudents, the final draft of the developed interadive multimedia cover a skill which
was reading. The interadive multimedia consists of three units which contains some
components. The first was unit title and objedive. Unit title explained the title of the
unit and the students could predicted what they will learn. It was followed by learning
objectives which tell students the objedives of the unit. The next component was
opening adivity which consists of warm up adivity. In warm up, students were given
some questions related to the materials they will learn. Main adivities was the next
component. The last component was reinforcement which consisted of evaluation
which was an additional task to be done by the students, refledion which gavestudents
an oppatunity to refled on what they have leaned in the unit, summary which

consists of text structure, social function, and linguistics feaures that had been leaned



in the whole unit, and glossary which consists of some difficult words, their phonetic
transcriptions, and meanings.

In ead page of the interadive multimedia, there was a menu page which
consists of some menu that could be accessed by the users. The first menu was wserés
guide which have a guidance how to use the interadive multimedia. The next menu
was developer which gives information about the developer of the interadive
multimedia. Home button was put on the top of the page and when it was clicked then it
will lea the users to the home page. Navigation buttons (previous and next) are putat
the bottom of each page. An exit button wasput on the top of the page.

B. Suggestions

The final product of this research was an interadive multimedia for reading
materials for X C and Dgrade students of SMA N 1 CangkringanConsidering the
reseach findings, there were some suggestions proposed to English teachers and
interadive multimeda developers.
1. For English Teechers

In developing the interadive multimedia, English teaders should consider
multimedia content and design. The content of the interadive multimedia should be in
acordance with the core and basic competencies. Materials and adivities in the
interadive multimedia should meet studentsd neads and learning objedives. Input
should be varied from texts and pictures. The texts presented in the interadive
multimedia should be more concise for the leanersd level. The design of the
interadive multimedia should be interesting in order to motivate them in
learning English. Teaders should think carefully about how they have to give
feabadk to productive skills whether they have to give feedback diredly in the

interadive multimedia or manually.



2. For Interactive Multimedia Developers
In developing the interactive multimedia, interactive multimedia developers

should considexd multimedia content and design. In ternfscontent, for the further
development of the interactive multimedia, it should be more suitable and appropriate
with the S t uthers mivetoiers smaelé deselop tl@ir own leaning
materials and developedit into an appropriate interactive multimedia. Other developers
should also develop interadive multimedia for al the four skills which were realing,
writing, listening, and spe&ing. In terms of design, for the further development of the
interadive multimedia, the interadive multimedia developers should develop the
interadive multimedia with more attradive presentation for users in order to make the
users enjoy learning English in an interesting way. Other developers should
provide more texts with appropriate pictures. The animation and sound used in the
interadive multimedia should be interesting. Navigation buttons should be
synchronized with the simply arrow buttons in the keyboard to make the users gt

easy when they do not want to use a mouse pointer.
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Angket Analisis Kebutuhan Siswa
SMA Negeri 1 Cangkringan Sleman Yogyakarta
untuk Pengembanganinteractive Multimediafor Learning Reading

untuk Mendukung Penguasaan bahasa InggriSiswa Kelas X

A. Pengantar

Angket ini berisi sejumlah pertanyaan yang berkaitan dengan ketera
membaca dalam bahabaygrs bagi siswa kelas X SMA Negeri 1 Cangkring
Angket ini bertujuaruntuk mengetahui kebutuhamswakelas X SMA Negeri 1
Cangkringan yang kemudian akan dianalisa oleh peneliti sebagai

mengembangkarbahan ajarmengenaiinteractive Multimedia for Leaing
Reading to the Tenth Grade StudentSBIA N 1 Cangkringan Hasil angket ini

tidak akan disebar luaskan dan tidak berpengaruh terhadap nilai.

B. Data Responden

Nama

Umur : tahun

Jenis kelamin ( lingkari salah satu:)L /P



C. Lingkari salah satu atau lebih dari alternatif jawaban yang disediakan. Isilah
titik - titik yang disediakan jika pilihan anda tidak tersedia dalam alternatif
jawaban.
1. Motivasisayabefaar bahasa I nggris adal ah ¢é
a. supaya bisa lulus ujian
b. supaya bisa menguasai bahasa Inggris
C. supaya bisa memperoleh pekerjaan dengan mudah
d. supaya bisa melajutkan sekolah ke luar negeri
2. Tingkat kemampuan Bahasa Inggris saya saat ini pada level:
a. pemula (Beginer) : dapat memahami kalimat dan ungkapan sederhana yang
sering muncul dalam kehidupan seliahiari.
b. menengah (intermediate) : dapat memahami inti atau maksud dari teks rumit dan
member tanggapan mengenai teks.
c. mabhir (advance) : dapat memahami berbaggcam teks dan memahami makna
tersirat yang terdapat dalam sebuah teks.
d Il ainnyaée.
3. Kemampuan membaca yang saya kuasai adal ah
a. memahami teks.
b. mengidentifikasi teks.
c. menangkap makna sebuah teks.
d. menganalisis teks.
€. menyusun teks.
4. Kesulitan yangaya temui dalameadinga d al ah é.
a. mengartikan kosa kata sesuai dengan konteks.
b. memhami teks bahasa Inggris.
c. mengidentifikasi ide pokok dari teks bahasa Inggris
d Il ainnyaeé.
5. Inputteksreadingy ang saya inginkan adal ah &
a. teks bacaan terdiri dari paragraf
b. teks bacaan disertai dengan ganibgambar
c. teks bacaan disertai dengan daftar kosakata
d l ainnya ¢é



6. Menurut saya materi yang ada dalam medi a
a. sama seperti materi yang ada di buku
b. terdapat penambahan materi
c. diadopsi ssuai kebutuhan
d |l ainnya ¢é
7. Aktivitas pembelajarareadingy ang saya sukai adal ahée
a. membaca nyaring dengan pengucapan dan intonasi yang benar
b. membaca sebuah teks lalu menjawab pertanyaan
c. membaca dan mengurutkan kalimat menjadi paragraph utuh atau paragra
menjadi teks utuh
membaca dan mencocokan katkata dan makna kata yang telah disediakan
membaca dan menganalisa pertanyaan benar/salah
membaca dan mengisi teks/kalimat rumpang

alam proses pembel ajaran Bahasa I nggri s,

d.
e.
f.
D
a. menjehskan sambil duduk dan berdiri didepan kelas saja.
b. member soal lalu membahasnya.
c. menjelaskan langkahlangkah mengerjakan latihan soal.
d. memberikan contoh bagaimana cara mengerjakan soal.
e. berkeliling dan member masukan pada pekerjaan siswa.
f.f.lainnya ¢
9. Dd am proses pembel ajaran Bahasa I nggris ¢
a. mendengarkan guru saja
b. berpartisipasi aktif dalam kegiatan pembelajaran dikelas.
c. melaksanakan instruksi dan peintah guru.
d. member saran dan kritik kepada guru.
e.l ainnya ¢é
10.Saya lebihsukamergr j akan tugas pada media I nterak
a. individu
b. berpasangan
c. lainnya ¢é
11.Aktivitas pembel ajaran Bahasa I nggris seb
a. ruang kelas
b. perpustakaan

c. laboratorium



d. ruang terbukan
e.l ainnyaté
12.Panjang input tekseadingyang saya inginkandaa | a h é
a. 200- 250 kata
b. 25071 300 kata
c. > 300 kata
d Il ainnyaé.
13War na dasar yang saya sukai adal ah é
a. merah
b. hijau
C. biru
d Il ainnya ¢é
14Jenis huruf yang saya sukai adal ahé

a. times new roman
b. comic sans ms

c. britannic boId
d lai nnya &
15.Ukuran hurufyang sayasukala | a h é
a. 11 pt
b. 12 pt
c. 13 pt
d |l ainnyaté
16. Tombolit ombol yang digunakan dalam media int
a. bersuara ketika digunakan
b. memiliki warna yang kontras
c. menggunakan symbol
d l ainnyaté
17.Dal am mul ti medi a pembel ajaran interaktif,
a. tidak dibutuhkan
b. kadang' kadang dibutuhkan
c. dibutuhkan
d. sangat dibutuhkan
e

.lainnyaé



18.Adanyabacksoundd al am medi a i nteraktif menurut sa
a. tidak perlu
b. kadang' kadang perlu
c. sangat perlu
d |l ainnyaté
19. Dalam multimedia pembelajaran interaktif, adanya tesjeeim dalam Bahasa
|l ndonesia ¢€
a. tidak perlu
b. kadang' kadang perlu
c. sangat perlu

d |l ainnyaé




Syllabus of Course Book For 10 Grade of Senior High School

Unit | Kompetensi| Objectives | Topic Content Activity
Dasar
1 Memahami 9 Students | My Social function : | Task 1
makna dalam will be able | Amazing to give the match the
teks fungsional to Experience reader about sentence
pendek dan comprehen description that | with the
teks tulis d the happened in the| picture
monolog/esei recount text past. Task 2
sederhana that Structure of the | Read the
berbentuk happened text : following
recountdalam in the daily Joining the text
konteks life. Traditional carefully.
kehidupan Dance Task 3
seharihari dan Competition Answer the
mengakses 1 Language questions
ilmu features below by
pengetahuan 1. Verbs choosing T if
populer related to | the statenent
the text is true and F
joined, if the _
practiced, statement IS
prepare, | false
went, left, | Task 4
took, Match each
he|ped1 word in the
performed, blue boxes
satisfied | with a word
2. Simple past| in the
tense Column A
that is close
in meaning.
Task 5
Study the
following
note
carefully.
Task 6
Read the
following

text carefully




Task 7
After read
the text
above now
you can
identify the
verbs that
appear in the
text.

Task 8
Study the
following
rule
carefully.
Task 9
Rewrite the
sentences by
changing the
verbs in the
brackets in
the correct
form.

Task 10
Complete the
text below
with the
correct verb
forms of the
words given
in the box.
Task 11
Read the
following
text and then
choose the
right
statement
based on the
text.

Task 12
Choose the
right
statements
by clicking
letter A, B,
C,D,orE
based on the
text entitled
AiSwi mm
you can read




the text
related to the|
guestions by
clicking a
button in the
bottom left
of the page.
Task 13

Re arrange
the
paragraph
below into a
good
narrative
text.

Task 14

Re arrange
the
paragraph
below into a
good
narrative
text.

Task 15
Now please
produce your
own recoumt
text.

Memahami
makna dalam
teks fungsional
pendek dan
teks tulis
monolog/esei
sederhana
berbentuk
narrative
dalam konteks
kehidupan
seharhari dan
mengakses
ilmu
pengetahuan
populer

1 Studens
will be
able to
comprehe
ndthe
narrative
text that
hapgen
surroundi
ng their
environm
ent.

Once Upon
a Time

9 Social function

: to entertain /
amuse the
reader
Structure of the
text
orientation
complication-
sequence of
events
resolution
Language
features
1. Simple past
tense
(interrogati
ve)

Task 1
studythe
picture and
answer the
guestions
Task 2
study the
vocabulary
that will the
students
found in this
unit

Task 3

read the text
and answer
the questions
Task 4
Answer the
guestion
below by
choosing T if
the statemen




is true and F
if the
statement is
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ONCE UPON INDONESIAN
CUISINE
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MY AMAZING EXPERIENCE

Do you have amazing experiences such as joining competition and
winning it ? In this unit, you will read the texts that may include that
experience. The texts are recount texts which tell about experiences
in joining extracurricular activities and competitions. Learn those
and more in this unit through challenging tasks.

LET'S READ STUDY PAGE

SUMMARY REFLECTION




X LET'S READ

The following is the example of recount text. Now please read the following text carefully.

Joining the Traditional Dance Competition

| joined the Traditional Dance Competition in Jakarta last year. | represented my Junior High School. It was my
biggest competition. | practised hard with my teacher for a month. We also prepared the best costume we had.
We only had one day in Jakarta. We went there by plane. We left at 6 a.m. and arrived in Jakarta at 7 a.m. We
took a taxi to take us to the place where the competition was held. It took an hour to get there. There were
already some participants when we arrived. The competition would start in an hour.

First, my teacher and | went to the dressing room. My teacher helped me do the make-up and the costume. We
spent almost an hour for the preparation. | told my teacher that | was really nervous. | was not ready for this.
However, she told me that everything was alright, and | felt better.

Then, the time came for me to perform on stage. There were five judges and about two hundred people
watching me. However, | did not feel nervous anymore. | performed on the stage confidently. | really did the best
I could. | was glad when it ended smoothly.

After that, we waited for the annocuncement of the result. It was 4 p.m. when the judges finished making their
final decision. | was so impatient to hear the result. | still could not believe when they called my name as the first
winner. | was so happy to be given the trophy. My teacher was also proud of my achievement. Finally, we went
back to Yogyakarta in the evening. We were so tired. However, we were satisfied because our effort was not

useless.
Taken from English on sky

LET'S READ

Answer the questions below by choosing T if the statement is true and F if the statement is false based on the
text entitled “Joining the Traditional Dance Competition”. You can read the text related to the questions by
clicking the button in the bottom-centre of the page.

STATEMENT

1. The writer joined the Modern Dance Competition.

2. The writer joined the competition when she was in the Junior High School.

3. The writer went to Jakarta a day befare the competition was held.

4. The writer went to Jakarta alone.

5. The writer spent more than an hour for the preparation before she performed
6. The writer performed on the stage confidently.
7. The writer's performance ended gracelessly.

8. The writer went back to Yogyakarta the next day.

) O OF OF 03 O O CJ —
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SUBMIT
answer




STUDY PAGE
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Study the following note carefully.
The text entitled “Joining Traditional Dance Competition” is a recount text. It tells about ‘what happened'.
The purpose of the text is to give the reader a description of what happened and when it happened in the
past time. It has expressions of attitude and feeling, usually made by the writer about the events.
Organization of recount text
Orientation
This is the first part of the text which gives a background information about ‘who’, ‘what’, ‘where, and “when’. It
is the first paragraph of the text.
Sequence of events
This part contains a series of paragraph that retell the events in the order which they happened. It is the body of
the text.
Conclusion
This part is a reorientation which ‘rounds off’ the sequence of events. It is the last paragraph or sentence of the
text. It is not always necessary.
Language features in recount text
-The use of nouns and pronouns to identify people or things involved.
-The use of action verbs to refer events
-The use of past tense to locate events in relation to the writer’s time.
-The use of conjunction and time connectives to sequence the events.
-The use of adverbs and adverbial phrases to indicate place and time.
-The use of adjectives to describe nouns.

X &
[ I |

Read the following text carefully.

STUDY PAGE

My Holiday in Bali

When | was 2nd grade of senior high school, my friends and | went to Bali. We were there for three days. |
had many impressive experiences during the vacation.

First day, we visited Sanur Beach in the morning. We saw the beautiful sunrise together. It was a great
scenery. Then, we checked in to the hotel. After prepared our selves, we went to Tanah Lot. We met so
many other tourists there. They were not only domestic but also foreign tourists.

Second day, we enjoyed the day on Tanjung Benoa beach. We played so many water sports such as banana
boat, jetsky, speedboat etc. We also went to Penyu island to see many unigque animals. They were turtles,
snakes, and sea birds. We were very happy. In the afternoon, we went to Kuta Beach to see the amazing
sunset and enjoyed the beautiful wave.

z

The last day, we spent our time in Sangeh. We could enjoy the green and shady forest. There were so
many monkies. They were so tame but sometimes they could be naughty. We could make a close
interaction with them. After that, we went to Sukowati market for shopping. That was my lovely time. |
bought some Bali T-Shirt and souvenirs.

In the evening, we had to check out from the hotel. We went back home bringing so many amazing
memories of Bali.




STUDY PAGE

After reading the text previous, now you can identify the verbs that appear in the text. Write down the
verbs in the table below by typing in the provided box bellow.

i RESULT
]

turn off caps lock!

SN STUDY PAGE

Study the following rule carefully.

Simple Past Tense
The text entitled "Joining the Traditional Dance Competition" in task 2 tells about events and condition
which happened in the past. To talk about past events and conditions, you use VERB-2 forms.
Here are some examples taken from the text.

| Telling Past Event | Telling Past Event

(+) S+v2

| joined the Traditional Dance Competition in Jakarta last year. :
(-) S+did not + V1

| did not feel nervous anymore.

| Telling Past Condition ‘ Telling Past Event

(+) S+ was/were + noun/adjective
(- ) S+ was/were not + noun/adjective

It was my biggest competition.
| was not ready for this.

The adverbs that are usually used: yesterday, week ago, -... ago, last week, and last ....




STUDY PAGE
e

The following is the example of recount text. Now please complete the text below with the correct
verbs forms of the words given in the box by typing in the correct place.

The Football Competition

When | was in the Junior High School, I joined two clubs. They the Football Club and
the Karate Club. | those clubs because | love sports , especially football and karate. |
__ football on Sunday mornings and karate on Mondays at 4.p.m.

One day my football club joined a football competition. There were eight clubs joining the
competition. At first, our club the match. Then, we had to defeat one club to get to the
final. Remarkably, we won again. After those two matches, we lunch in the cafeteria
nearby. We were so impatient to play in the last game. It was the hard one because our opponent
was very tough. Finnally, we won the game with a nice score 3-2. We were very happy and proud.

am win take have join are

EXERCISE

Choose the right statements by clicking letter A, B, C, D, or E based on the text entitled “Swimming” you
can read the text related to the questions by clicking a button in the bottom left of the page.




EXERCISE
I T e s |

Read the following recount text and then choose the right statement based on the text.

Swimming

When | was a boy, | liked swimming very much. Each year my two brothers and | spent the holiday with our
uncle and aunt in their house by the sea. It was only twenty yard from the water. The water was warm, the
sun shone brightly, and most days there were no waves. In the middle of the day a wind always began to
blow, but it was not strong and did not make the sea rough.

One day, we put on our swimming-shorts before breakfast. Then, we ran down to the sea across the sand
and jumped in. We were in the sea or on the beach until late at night. When our aunt rang a bell, we went
back to the house for food, but we ate it in our swimming-shorts and soon went back in the sea again. We
were all very good swimmers. We dived through the waves or rode towards the beach on top of them until
we were tired and hungry.

Adapted from: LA. Hillm 1963

EXERCISE

Choose the right statements by clicking letter A, B, C, D, or E based on the text entitled “Swimming” you
can read the text related to the questions by clicking a button in the bottom left of the page.
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EXERCISE
T

Choose the right statements by clicking letter A, B, C, D, or E based on the text entitled “Swimming” you
can read the text related to the questions by clicking a button in the bottom left of the page.

_

EXERCISE
T T

Rearrange the paragraph below into a good recount text.

We prepared everything before going on camping. The boys prepared the tents, the girls prepared the food,
and | checked the accommodations. We brought cooking utensils and the food from home, clothes, camera,
guitar, etc. We went there by a car and a motorcycle for unwanted condition. We went there in the sunny
morning and hoped no rain during camping.

On the second day, we had some activities. We went on hiking up the mountain, took some pictures in tea
garden, and picked strawberry. The last night of our camping was so cold, we made a campfire, sang songs
together and told spooky stories which made us scared

Last holiday, my friends and | went camping on the mountain. We went to Guci, Tegal. The spot is near from
our town. It is about 2 hours to get there. We choosed Guci because it is not too far from settlement.

We had camping for about three days. On the last day, we packed everything we bought. We cleaned the
area and made sure there was nothing left except our footprint. We did not took anything except take
photos, we remembered that we must keep the nature, friendly with them and they will be friendly with us.
We made a memory by taking photos together in front of a waterfall and then went home happily. We felt
very tired.

On the first day, we sat up the tent on the spot near waterfall. The girls made the fence of the area but the
boys took a bath on the river. Then, we cooked the food for the lunch, had lunch together, tried to fish in the
river but we got a sandal.




EXERCISE
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Complete the paragraph below into a good recount text. You can choose by clicking the box below.

Holiday in Semirang Waterfall

On Sunday, my best friend, Sari and | visited Semirang Waterfall in Ungaran. It was the first time | visited the
waterfall. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure.

A. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure and all |
saw was green and green. In Ungaran, we took a little bit trekking to find Semirang Waterfall. It
was tiring because the distance to see the waterfall was too far. What a beautiful waterfalll We
enjoyed the cold water flowing through the stones. Hearing the sound of falling water made
me peace and relax. Playing with the water made me feel so happy.

Finally, the time was over. We should go home. It was an unforgettable moment. | really
enjoyed it.

. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure and all |
saw was green and green. In Ungaran, we took a little bit trekking to find Semirang Waterfall.
It was tiring because the distance to see the waterfall was too far. What a beautiful waterfall!

SUBMIT
answer

EXERCISE

Complete the paragraph below into a good recount text. You can choose by clicking the box below.

Holiday in Semirang Waterfall

On Sunday, my best friend, Sari and | visited Semirang Waterfall in Ungaran. It was the first time | visited the
waterfall. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure.

B. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure and all |
saw was green and green. In Ungaran, we took a little bit trekking to find Semirang Waterfall.
It was tiring because the distance to see the waterfall was too far. What a beautiful waterfalll
We enjoyed the cold water flowing through the stones. Hearing the sound of falling water
made me peace and relax. Playing with the water made me feel so happy.
Finally, the time was over. We should go home. It was an unforgettable moment. | don't really
enjoy it.

. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure and all |
saw was blue and red. In Ungaran, we took a little bit trekking to find Sewu Waterfall. It was
tiring because the distance to see the waterfall was too far. What a beautiful waterfalll We

SUBMIT
answer




EXERCISE
[ e I s W

Complete the paragraph below into a good recount text. You can choose by clicking the box below.

Holiday in Semirang Waterfall

On Sunday, my best friend, Sari and | visited Semirang Waterfall in Ungaran. It was the first time | visited the
waterfall. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure.

It was tiring because the distance to see the waterfall was too far. What a beautiful waterfall!

We enjoyed the cold water flowing through the stones. Hearing the sound of falling water
made me peace and relax. Playing with the water made me feel so happy.

Finally, the time was over. We should go home. It was an unforgettable moment. | don't really
enjoy it.

. When we arrived at the hill, | felt so fresh and enjoyed the scene. The air was so pure and all |
saw was blue and red. In Ungaran, we took a little bit trekking to find Sewu Waterfall. It was
tiring because the distance to see the waterfall was too far. What a beautiful waterfalll We
enjoyed the cold water flowing through the stones. Hearing the sound of falling water made
me peace and relax. Playing with the water made me feel so happy.

SUBMIT
answer
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Now is your turn to make a recount text by arranging this jumbled paragraphs. Drag it into a good recount text.

[

i i\ The Wildlife park has a lot of different Australian]
animals and birds. First, we walked along thel
kangaroos and wallabies. We were allowed to 1ouchi
them and feed them. | was very excited to be so close}
to them. Then we saw koala bears. They looked ver
cuddly. | got my photograph taken with one of them.
It is a wonderful souvenir of my holiday in Sidney.

EXERCISE

We also visited the aviary. There were somej
colorful birds there. | loved an old parrot which could!
talk.

L Recently | visited Sidney with my parents. We
visited many interesting places. The one | enjoyed
best was the Wildlife Park.

+ lwish | could spend more time in the Wildlife Park.}

)
\There was so much to see. |

Next, we saw the crocodiles. | did not get so close
with them because they had very big mouth and
teeth.

SUBMIT
answer




SUMMARY

In this unit you learn:

1. Recount Text

A recount text is a text that tells us about a part of experience.

The organization of a recount text is: (1) an orientation, (2) a series of events in chronological order, personal
remarks on the event, (3) a recrientation that "rounds off" the sequence of events.

In the text, you will find words and phrases used to start, connect a sentence with the next one, and end your

composition.

2. Simple Past Tense

Telling Past Events:

#) s+ v2

() S+ didnot + V1

Telling Past Conditions:

(+) S + was/were + noun/adjective

(-) S+ was/were not + noun/adjective

REFLECTION

Reflect on your learning in this unit and complement the following statements by choosing the suitable answer
based on your consideration

How much do you learn from this unit?

Q-

1. 1am able to identfy detailed information from the text.

O

2.1am able to identfy the organization of recount text.

O

3.1am able to use simple past tense.

)
Your Score: i Your Rate: | SUBMIT

Note:
1: little 2: enough 4: very much




ONCE UPON A TIME

You must be reading a lot of texts everyday. The texts that you read
may include narrative texts. Can you read such texts effectively? In
this unit there are some narrative texts about Indonesian tales.
Learn them through fun tasks.

REFLECTION

X fo %)

LET'S READ

Study the following pie charts and answer the questions that follow.

The diagram shows you types of fictions read by 40
student in a class.
Notes:

B superhero
Crime detection
Fantasy
Legend
Folk tale
Science-fiction
Adventure
Others

DoDEEEDE

The diagram shows you types of fictions read by 40

etudant in 3 clace
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LET'S READ

Study the following pie charts and answer the questions that follow.

The diagram shows you types of fictions read by 40
student in a class.
Notes:

B superhero

B Crime detection

Fantasy

B Legend

Bl Folk tale

Science-fiction

[ Adventure
|

Others

The diagram shows you types of fictions read by 40
student in a class.
Notes:

B Ssuperhero

X fo %)

LET'S READ

Study the following pie charts and answer the questions that follow.

The diagram shows you types of fictions read by 40
student in a class.
Notes:
B superhero
B Crime detection
Fantasy
Legend
Folk tale
Science-fiction
Adventure
Others
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LET'S READ

Study the following words. You will find them in the texts in this unit.

black magician (kb) :  dukun jahat
cattle (kb) : ternak

itch (kb) :  gatal
lumberhack (kb) :  penebang pohon
massive (ks) :  raksasa
meditate (kki) :  bersemedi
miracle (kb) : keajaiban

noble (ks) : mulia

palace (kb) : istana

pole (kb) : tiang

pond (kb) :  kolam

rumour (kb) : rumor

scabies (kb) : kudis

stinky (ks) :  bautidak enak (busuk)
ulcer (kb) : bisul

X fz %
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LET'S READ

Read the narative text carefully. Then answer the questions in the next page.

Kyai Jegod

Once upon a time there was a king who ruled Mataram Kingdom. His name is Amangkurat IV. He was the
grandfather of Sultan. He often meditated in a nearby forest, called Garjitawati.

One day, when a gardener was gathering grass for his cattle in the forest, he looked for some water because it was
so hot. He found a small pond and when he was going to drink some water from it, a dragon came out of the
underwater, but it was so friendly to him. The dragon said that if Sultan wanted to build his palace, it was supposed
to be located in that forest. Then it disappeared.

The Sultan started to build the palace in that forest. He demanded strong and old woods and the forest where those
woods lied was said to be home of genies and spirits. His lumberjacks could not find anything to eat and the only
thing they could have were some rice and water for three days, or sometimes they could not have anything.

The Sultan ordered that the main pole in the palace's hall had to be built from special wood, which would give strong
impression. One night, a servant who was sleeping in the forest heard loud and deep voice. The voice introduced
itself as Kyai Jegod. The servant saw that Kyai jegod was an old, tall, and massive tree. He said that he would
voluntarily let himself be cut to make the main pole so that he could stay inside it forever.

The servant told it to Sultan and Sultan let Kyai Jegod stay inside it forever, while Kyai Jegod became the protector of
that palace since then.

taken from English on Sky




LET'S READ

Answer the questions below by choosing T if the statement is true and F if the statement is false based on the text
entitled “Kyai Jegod”. You can read the text related to the questions by clicking the button in the bottom-centre of
the page.

STATEMENT

1. Amangkurat IV is Sultan's grandfather.

2. The gardener was gathering water for his cattle in the forest.
3. There was a large pond in the forest.

4. The dragon talked to Sultan to build the palace in the forest.
5. The lumberjack only have a rice and water for three days.

©.5ultan ordered that all part of the palace should be built from special wood.

7. Kyai Jegod was an old, tall, and masive tree.

8. Sultan let Kyai Jegod stay inside the main pole of the palace forever.

Kyai Jegod SUBMI

X & %
STUDY PAGE

Study the following notes carefully

Narrative text

The text entitled “Kyai Jegod” is a narrative text that entertains and instructs the readers. It entertains
because it deals with the unusual and unexpected development of events. It instructs because it teaches
readers that problems should be confronted, and attempts made to resolve them. The text incorporates
patterns of behaviours that are generally highly valued.

Organization of the text

-Orientation

This part is a stage that introduces the main character/s in a setting of time and place.
-Complication

A problem that sets off a chain of events that influence what will happen in the story.
-Sequence of events

In this part, the characters react to the complication (problem)

-Resolution

The problem is resolved or attempted to be resolved.

-Coda

This part provides a comment or moral based on what we can learn from the story. (optional)




STUDY PAGE

Rearrange the jumbled narrative text into a good story by labeling each of them with a number. The first
paragraph has been done as an example.

Once upon a time, there was a beautiful princess named Kadita. Because of her beauty she was called Dewi Srengenge. It means
The Beautiful Sun. Her father was King Munding Wangi. Although he had a beautiful daughter, he was unhappy. It is because he
always expected to have a son.

The poor princess went alone. She did not know where to go. She almost could not cry anymare. But, she had a noble heart. She
did not have any bad feeling about her step mother. She always prayed to God. She walked for almost seven days and seven nights.
Then, she came to South Ocean. The ocean was so clean and clear. She jumped into the water and swam.

Dewi Mutiara called a black magician to curse Kadita. She wanted Kadita's beautiful body full of scabies and itch. The black
magician did the order. In the night, Kadita's body was full of scabies and itch. When she woke up, she found her body full of ulcer.
It also smelled stinky. The beautiful princess cried. She did not know what to do.

Suddenly, there was a miracle. The ocean water cured her illness. The scabies and itch were gone. Even, she became more
beautiful than before. Not only that, she also had a power to command the whole South Ocean. She became a fairy called Nyi
Rora Kidul or The Queen of South Ocean.

When the King heard the news, he was very sad. No one could cure his daughter's illness. The king did not want her daughter to
be a rumour so he agreed to send his daughter away.

The King decided to marry Dewi Mutiara. He had a son from her. He was very happy. Dewi Mutiara wanted her son to become a
king in the future. She asked the King to send his daughter away. However, the King did not agree. He would not let anyone hurt
his daughter.

SUBMIT
answer

TUDY PAGE
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Match each word in the box with its antonym in column A

A

beautiful

strong

sad

[ cesn ]
| |
| |
| |

SUBMIT
answer




STUDY PAGE

Simple Past Tense (part 2)

The 'simple past tense' is used to tell action or situations in the past. In previous unit you learned the 'simple
past tense' used in positive and negative sentences. In this unit you learn the 'simple past tense' in
interrogative sentences. Here are the patterns.

Asking for Information about Past Events

Examples:

(+) He meditated in Garjitawati forest.

(-) He did not meditate in Garjitawati forest.
he in Garjitawati forest

(?)Did+ S + V1

Asking for Information about Past Condition

Examples:

(+) He was the grandfather of Sultan. (?) Was/Were + S + noun/adjective
(-) He was not the grandfather of Sultan.

(?) he the grandfather of Sultan

Taken from English in Focus

X fz %
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The following is the example of narrative text. Now please complete the text below with the correct verb
forms of the words given in the box by typing in the correct place.

EXERCISE

Calon Arang

Calon Arang was a widow of Girah who birth to a daughter in the jungle. Her daughter up
to be the famed beauty Ratna Menggali. Calon Arang her daughter to marry a prince from
Airlangga's palace. However, no prince along. Infuriated by this, Calon Arang the
art of black magic and practised it againts the kingdom, causing many people to die.
When the king Airlangga of the epidemic in Girah, he consulted his high priest, Mpu
Bharadah. The priest then sent his son to Ratna Menggali. Calon Arang was pleased, the curse
ended , and the couple wed.
Calon Arang inscribed her black magic secret on a lontar (palm leaf book). One day, her son-in-law
it and gave it to his father. When Calon Arang found out that Mpu Bharadah had learned her
secrets, she was furious and declared war upon him. The priest no choice but to fight and, in a
deadly struggle, destroyed the widow by casting a spell. Before she Calon Arang asked
forgiveness. Mpu Bharadah her and showed her the way to heaven.

hear propose come forgive learn

row find die have want
turn off caps lock! &

Adagpted from: www.bali-directory.com

SUBMIT
answer
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Read the following narrative text below.

EXERCISE

The Legend of Surabaya

A long time ago in East Java there were two strong animals, Sura and Baya. Sura was a shark and Baya was a
crocodile. They lived in the sea.

Actually, they were friends. But when they were hungry, they were very greedy. They did not want to share
their food. They would fight for it and never stop fighting until one of them gave up.

It was a very hot day. Sura and Baya were looking for some food. Suddenly, Baya saw a goat.
“Yummy, this is my lunch,” said Baya.
“No way! This is my lunch. You are greedy! | had not eaten for two days!” said Sura.

Then Sura and Baya fought again. After several hours, they were very tired. Sura had a plan to stop their
bad behavior.

X fz %
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Read the following narrative text below.

EXERCISE

Then Sura and Baya fought again. After several hours, they were very tired. Sura had a plan to stop their
bad behavior.

“I'm tired of fighting, Baya,” said Sura.

“Me too. What should we do to stop fighting? Do you have any idea?” asked Baya.

“Yes, | do. Let’s share our territory. | live in the water, so | look for food in the sea. And you live on the land,
right? So, you look for the food also on the land. The border is the beach, so we will never meet again. Do
you agree?” asked Sura.

“Hmm... let me think about it. OK, | agree. From today, | will never go to the sea again. My place is on the
land,” said Baya.

Then they both lived in the different places. But one day, Sura went to the land and looked for some food in
the river. He was very hungry and there was not much food in the sea. Baya was very angry when he knew
that Sura broke the promise.

“Hey, what are you doing here? This is my place. Your place is in the seal”
“But, there is water in the river, right? So, this is also my place!” said Sura.
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Read the following narrative text below.
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land,” said Baya.

Then they both lived in the different places. But one day, Sura went to the land and looked for some food in
the river. He was very hungry and there was not much food in the sea. Baya was very angry when he knew
that Sura broke the promise.

“Hey, what are you doing here? This is my place. Your place is in the seal”
“But, there is water in the river, right? So, this is also my place!” said Sura.

Then Sura and Baya fought again. They both hit each other. Sura bite Baya's tail. Baya did the same thing to
Sura. He bit very hard until Sura finally gave up. He went back to the sea. Baya was very happy. He had his
place again.

The place where they were fighting was a mess. Blood was everywhere. People then always talked about
the fight between Sura and Baya. They then named the place of the fight as Surabaya, it's from Sura the
shark and Baya the crocodile. People also put their war as the symbol of Surabaya city.

EXERCISE

After you read the previous text, answer the question below.

1.What does the text tell us about ?

2 What does the first paragraph tell us about ?

3 What does the second paragraph tell us about ?

4 What is the purpose of the text?
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Refering to the same text, now please find out 10 verbs in the text titled The Legend of Surabaya.
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VERBS

turn off caps lock!
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SUBMIT
answer
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Look at the pictures of the story entitled Malin Kundang!
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Adapted from: http://www.competition-storytelling.blogspot.com
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After looking at the pictures then continue the following paragraphs about the story Malin Kundang.

EXERCISE

Once Upon a time, lived a diligent boy named Malin Kundang. He lived in the seashore with his mother. They
were very poor, but they lived quiet and harmonious.

One day, a big ship closed to the beach near their village. They asked peoples to join work in their ship and
went to the cross island. Malin Kundang wanted to join with them because he wanted to improve his family’s
life. But his mother didn’t permit him. She worried to Malin. Malin still kept his argument and finally he sailed
with the big ship.

Several years later, Malin Kundang succed and he became rich trader. Then, he came to his native village with
his beautiful wife, but his wife didn’t know Malin’s real descent. His happy mother quickly approached Malin
and brought a plate of village cake, Malin’s Favorite. But Malin didn’t admit that woman as his poor mother,
and then he kicked the village cake which brought by his mother until scattered.
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After looking at the pictures then continue the following paragraphs about the story Malin Kundang.

EXERCISE

His mother very broken heart because Malin rebellious to her, who had growth him. Then, his mother

Iz‘ cursed Malin became stone. Suddenly, the big ship which Malin’s had was vacillated by a big storm and
all of his crewman tossed aside out. Malin realized that was his fault that rebellious his mother. He
bowed down and became a stone.

Her mother very happy because give her a gift , who had growth him. Then, his mother cursed Malin

“ became stone. Suddenly, the big ship which Malin’s had was vacillated by a big storm and all of his
crewman tossed aside out. Malin realized that was his fault that rebellious his mother. He bowed down
and never became a stone.

Suddenly, the big ship which Malin’s had was vacillated by a big storm and all of his crew man tossed
out.

. His mother very sad because Malin always love him. Then, his mother cursed Malin became stone.
C

@ His mother very broken heart because Malin rebellious to her, who had growth him. Then, his mother
cursed Malin became doll. Malin realized that was his fault that rebellious his mother. And they life
happily ever after.




SUMMARY

In this unit you learn:

1. Narative Teks

A narative text is a text that entertains and instructs the readers. It entertains because it deals with the unusual
and unexpected development of events. It instructs because it teaches readers that problems should be
confronted, and attempts made to resolve them. The text incorporates patterns of behaviour that are generally

highly valued.

2. Simple Past Tense (interogative)

Asking for Information about Past Events:
Did + S+ V ...2

Asking for information about Past Condition:
Was/were + S + noun/adjective?

REFLECTION

Reflect on your learning in this unit and complement the following statements by choosing the suitable answer
based on your consideration

How much do you learn from this unit?
1.1am able to identfy detailed information from the text.
2.1am able to identfy the organization of narative text.

3.1am able to use simple past tense in interagtive form.

SUBMIT

2: enough 4: very much







