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DEVELOPING INTERACTIVE MULTIMEDIA FOR TEACHING
READING TO GRADE VIII STUDENTS OF SMPN 2 MERTOYUDAN
IN THE FIRST SEMESTER

By:
Thomas Triadi Wijaya
09202241072

ABSTRACT

The objectives of this research were: (1) to find out the target needs and
the learnng needs of the students at Grade VIII of SMPN 2 Mertoyudan, and (2)
to develop an English interactive leammimedia for teaching reading students
at Grade VIII of SMMN 2 Mertoyudan.

This was a research and development (R & D) study. The subjects were
Grade VIl students of SMP NegetiMertoyudanClassVIll A that consisted of
16 female andl5 male studentsThis research was conducted by followigly
and Bolithosbés model i n TomlThefissostep ( 199 8)
wasneeds analysidone by distributing questionnaires to the students. The result
of the needs analysis was the basis for developing a course grid. The course grid
was used athe guideline to develothe first draft of the readinmaterials. The
first draft wasevaluatedby an expertand then revised based on the feedback
obtained from the evaluation. The instruments to collect the data were the needs
analysis questionnaire and the expert judgment rating scale. The data from the
needs analysis were analyzed quantitativedyng frequency and percentage and
the quantitative data obtained from the expert judgment were analyzed through
descriptive statistics.

The resul of the needs analysis showed that the students needed materials
for reading comprehension which were attiraec and interesting ancelatedto
their daily life. Therefore, this study developeldree units of materials which
were implemented in the interactive multimedtach unit consists @éet Ready
Let 6sL&®ea@asl [oe tNosr aRle £dR@wetactivities with16 tasks
focusingon vocabulary building, grammar (the use of the simple present tense,
adjectives and prepositions and text construction. The meandataspects of
the developedmaterials was 3.85, which was very goodt meant that the
developed interactive learning multimedia was appropriate.

XViii



CHAPTER |

INTRODUCTION

This study aimed at developing interactive multimedia for teaching
reading at Grade VIl student of SMPNVErtoyudan in the first semestéiis
chapter discusss the badkground, identificaion, limitation, formulation,
objedives, and spnifi cance of thestudy.

A. Background of the Problem

Education has an important role in the development of a country. Bezause
that, the government improves the quality of education in Indonesia. The
government has made serious efarich as refaning the curriculum, improving
teachersdé skill, and providing the facil
learning process. Thgovernment expecthat thog efforts can make the teaching

andl earning process run wel|l and increase

One of the effortsto ncr ease the studentsd achi ev

learning media. There are many advantages of interactive learning media in the

English teachingearning process. First, the students will be motivatetearn

English because they will najet bored. Second,they can comprehend and

understand the materials easily because the English interactive learning media can
provide video, animationgraphics and audio. Thegan improve their listening,

speaking and pronunciatiofrom that. Third, theycan learnindependently,

whenever and wherever they want. The last is that the English teachers will have

variation in teaching, so they can avaithonotonous teachinlgarning process.



However, there are two problems that are faced by most of the English
teachersrelated to the use of interactive learning dmae First, there is no
advanced technologwvailable in schoos. Some schoolsdo not have any
computers anghrojectorin the class as facilities in the teachiegrning process.
Therefore, the teachers cannot use the English interactive learning media. Second,
they have difficulties to find the English interactive learning media that are
appropriat e t d EvermiBheydinduhedre, ihe prite ishtebgh.

That is why most ofhemteach English by using textbooks amdrksheet

The English teachers in SMP Negeri 2 Mertoyudan do not face any problem
related to the provided technology. Thera mputer labatory in SMP Negeri
2 Mertoyudan. However, most of thestill face difficulties to find the English
interactive learning media that are appropriate tostteu dent sé needs.
SMPN 2 Mertoyudan does not have any English interactive learning media.
Therefore, the researcher is interesteddevelopng interactive multimedia for
teaching rading to the first semester ofr&gle VIII students at SMPN2

Mertoyudan as supporting media in the teaclindlearning process.
B. Identification of the Problens

There are some factors that influence the teaching and learning prbeess.
first is the students. Theyave different interest, ability, and behavior. These will
affect their achievement in learning English. Motivation is the basic factor in the
learningprocess in the classroom. The students who have high motivation will be

active butthosewho have low motivation will be passive and disturb the others.



The second is the teachefs teachers, they have to design the teaching
learning process in the class in order to make it interesting and enjoyable.
However, most othem do not have variatianin teaching EnglishThey just
explain the materials and after that ask the studertde 8bme exercises. That is

why the stuénts get bored in the teaching dedrning process.

The third is materials. It haanimportant part in the learning achievement. It
is because the materials are used as a source of language, as a learning support, as
a stimulation, and as a reference. The students will be interestedrn English
if they are provided with thappropride and interesting materiaM/aters (1987)
consides that good materials contain interesting texts, enjoyable activities and

opportunities for learnsito use their existing knowledge and skills.

The fourth is nedia. It has an important role in the teacly and learning
process. It is a bridge to transfer the materials to the studgud. media should

be interesting and communicative in order to help the students to learn optimally.

The last is mthods The teaching method affects the teacHemyning
process and its result. However, there is no one best method for all situations. It
means that the method will be appropriate for certain activities but may not be

appropriate for another activity.

C. Limitation of the Problens

This studywould focus on developing interactive multimedia for teaching
reading to the first semester of&le VIl student&t SMPN 2 MertoyudanThe

English interative learningmediawould facilitate and motivatéhemin learning



English particularly reading In addition, the English teachers will have

variatiorsin theteachingand learning process
D. Formulation of the Problens
The problems are formulated in the following questions:

1. What are the target needs and the learning needs of Grade VIII students

of SMPN 2Mertoyudan?

2. What is the appropriate design of English interactive learning media for

teaching reading to Grade VIl studentsSMPN 2 Mertoyudan?
E. Objectives of the Research
The objectives of this study are as follows:

1. To find outthe target needs and the learningdseef the students at

Grade VIl of SMPN 2 Mertoyudan.

2. To developan English interactive learning media for teaching reading

for students aGrade VIl of SMMN 2 Mertoyudan.
F. Significance ofthe Research

1. English Education Department
This study is expectei be used as a reference related to a research and
development study, especially in the field of media dgwelent as an
example of developenhaterial and input for the department to facilitate

anR & D study.



2. English Teacher
This study is expected to heseful for providing the medium using
technology for regular English classes.

3. Students
From this study, the students are expected to get more knowledge and
develop their English proficiency. The interactive learning multimedia is
expected to get the stutte more motivated in learning English.

4. Other researcher
This study is expected to encourage other English Education Department
students for conducting sirail research on different skiléo it will help

both teachers and students in English languaghitegprocess.



CHAPTER 1l
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK
In this chapter, terms and concepts that are wsed in the discussionare
presented. There are two main parts of which the researchepresents in this
chapter. They are literaturereview and conceptual framework.
A. Theoretical Description
1. Reading

a. The Nature of Reading

Reading is believed as the most important skill of the four skills in a
second language, paiarly in English as a second fmreign language.
Most people say that reading is a passive process to gather information
from texts. However, reading is not a passive process. Grellet (1981:8)
states that reading is an active skill which constantly involves guessing
and predicting meang. Nuttall (1996:3) states thaeading not only
concerns on theneaning, but also excludes aimterpretation of the
word reading in which meaning is not central. We shall explore how we
get meaning by reading, and how the reader, the writer and thedek
contributes to the process. Wallace (1992:4) states that reading as
interpreting means reacting to a written text as a piece of communication.
In addition, Johnson (2008:3) defines that reading is a constantly
developing skill which provides the gmtice of using text to create

meaning. It integrates visual and rasual information.



According to Richards and Schmidt (2002:448ading is noticing a
written text in order to understand its contents or saying the written text
loudly with or withoutan understanding of its contents. In line with
Richards ad Schmidt, Coltheart (1978fin Snowling and Hulme,
2005:6) proposs that reading is an activity of processing some
information by transforming print to speech or print to meanm@ther
words, reading is an activity of transforming the text into meaning or
spoken language with or without catching the meaning within the text
(matching sounds to letterdn addition, Urquhart and Weir (1998) in
Liu (2010: 15 2) define readi neceivingsandit h e p
interpreting information encoded in language form via the medium of

print.o

Based on varied opinions about the reading definition above, it can
be summarized that reading is not a passive process, but rather an active
which involves processfanterpreting and gathering information to get

important and meaningful information.

b. Reading SubSkills

Reading is one of the English skills. It has some parts called sub
skills or micro skills. According to Spratt et §005:22) the reasons for
reading influencénow to read i.e. which reading sshill is used. There

are five sukskills, they are presented as follows.



1) Reading for specific purposes or scanning is reading a text just to
find a specific piecef informationin it.

2) Reading for gist oskimming is reading quickly through a text to get
a general idea of what it is about.

3) Reading for detail is reading by getting the meaning out of every
word.

4) Extensive reading is reading long pieces of text, for example a story
or an article. You may reasbome parts of the text in detail while
skimming through others.

5) Intensive reading is reading to look for further information in a text

related to a particular topic.

Reading comprehension is primarily a matter of developing
appropriate, efficientomprehension strategies. Brown (2004:306)
proposs some strategies for reading comprehension that can be applied

in the classroom as follows.

1) Identify the purpose of reading
Reading is an activity with purpose, so the teacher has to make sure
that thepurpose is in. The students will know what they are looking
for and can weed out potential; distracting information. Efficient
reading consists of clearly identifying the purpose in reading

(Brown, 2004:306



2)

3)

4)

5)

Skim the text for the main idea

Skimming is unning the eyes across the whole text for its gist. It
gives the reader the advantages to predict the purpose of the text,
main idea, or some supporting details. This activity can be done by
asking the students to read the whole passage and ask themhehen t
passage is about.

Scan the text for specific information

Scanning is quick searching for particular information in a text. The
purpose of its activity is looking for specific information without
reading the whole passage. Students are asked to seanels pa
dates, to find a definition or to list a certain number of supporting
details.

Guess when you are not certain

The students can use guessing to their advantage to guess the
meaning and the content message.

Analyze vocabulary

One way for students tmake guessing pay off when they do not
immediately recognize the words is to analyze the term of what they
know about it. Several techniqgues are used, such as looking for
prefixes that may give clues, looking for suffixes that may indicate
what part of spech it is, looking for roots that are familiar, looking
for grammatical context that may signal information, and looking at

the semantic context for clues.
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c. Teaching Reading in Junior High Schools

Teaching and learning process at school in Indonesegidated by
The Ministry of Education and Culture. Curriculum performs as the
guideline in a teaching and learning process. According to The Laws of
Education System No. 20 of 2003, a curriculum includes some ways or
methods as manual or learning actest in order to achieve some
specific educational purposes. Th€urriculum 2013 is the latest
curriculum réeased by the government. points out that the aim of
education isto developthrees pect s of st uwhemares 86 ¢ o mp
attitude, knowledgeand skill.

Based on th€urriculum2013 thebasic competencies oéadingfor
Grade VIl students include:

Tablel: Core Competencies and Basic Competencies of Reading

KOMPETENSI INTI KOMPETENSI DASAR
3. Memahami dan menerapkan | 3.3 Memahami tujuan, struktur
pengetahuan (faktudpnseptual, teks, dan unslkebahasaan
dan prosedural) berdasarkan ra; dari teks deskriptif tulis
ingin tahunya tentang ilmu tentang
pengetahuan, teknologi, seni, orang/binatang/bendaangat
budaya terkait fenomena dan pendek dasederhana.

kejadian tampak mata.

4. Mengolah, menyaji, dan menald 4.4 Menyusun teks deskriptif
dalam ranah konkret lisan dan tulis, sangat pende
(menggunakan, mengurai, dan sederhana, tentang

merangkai, memodifikasi, dan orang/binatang/benda,
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membuat) dan ranah abstrak dengan memperhatikan
(menulis, membaca, menghitun tujuan, struktur teks, dan
menggambar, dan mengarang) unsur kebahasaasecara
sesuadengan yang dipelajari di benar dan sesuai dengan
sekolah dan sumber lain yang konteks.

sama dalam sudut pandang/teo| 4.5 Menangkap makna dalam
teks deskriptif lisan dan tulis

sangat pendek dan sederha

According to the regulation ofhe Ministry of Education and
Culture No. 81A of 2013 about cugulum implementation, th
Curriculum 2013 uses sientific approach. The scientific method steps
used in the language classroom are described as follows.

1) Observing
Students read and/or listen to texts to list items they need to know in
order to understand and/or produce texts.

2) Qusstioning

Students limit the items they want to know and formulate questions

and propose tempary answers to their questions. The questions

based on their knowledge andlimited information they have

3) Experimenting/collecting data orformation
Studentscollect data/information relevant to the questions using one
or more technigues such as observation, interview, and reading

books.
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4) Associating/analyzing data orformation
Students sort out, classify, and identify relationships among the data
to find ou patterns to answer the formulated questions.

5) Communicating
Students communicate their answers to the questions orally and/or
in writing.

6) Creating

Students create texts to express thoughts/ideas

According to Rivers (1981:259), reading is the most ingobrt
activity in language class, not only as a source of information and a
pleasure activity, but also as a means of consolidating and extending
oneds knowledge of t he dshauld teacly e .

reading optimally

Nation (2009) draws soen principles for teaching reading. The

principles are described below.

1) Meaningfocused Input
1 Practice and training in reading should be done for a range
of reading purposes, such agseading to search for
information (including skimming and scanning), reading to
learn, reading for fun, reading to integrate information,

reading to critique texts, and reading to write.

The
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1 Learners should be doing reading that is appropriate to their
languae proficiency level.

1 Reading should be used as a way of developing language
proficiency.

2) Meaningfocused Output

1 Reading should be related to other language skills. The
course should involve listening, speaking and writing
activities related to the reading.

3) Language&focused Learning

1 Learners should be helped to develop the skills and
knowledge needed for effectiveading. The course should
work on the sutskills of reading and the language features.

1 Learners should be given training and practice in a range of
reading strategiessuch aspreviewing, setting a purpose,
predicting, posing questions, connecting to baokgd
knowledge, paying attention to text structure, guessing
words from context, critiquing, and reflecting on the text.

1 Learners should become familiar with a range of text
structures, such as those used in newspaper reports, stories,
recounts and inforationreports.

4) Fluency Development
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1 Learners should be helped and pushed to develop fluency in
reading. They need to read material that is very familiar and
contains nainknown language features.

1 Learners should enjoy reading and feel motivated to read.
Leaners should have access to interesting texts and be
involved in activitieslike listening to stories, independent
reading, and shared reading

1 Learners should read a lot. This can be monitored and

encouragedhrough the use of extensive reading

In the teaching reading processhe st udentsd conditi
considered as wellin nature, junior high schools whose students are
between twelve and eighteen, Brown (2001:92) clarifies they are an age
of transition, confusion, selfonsciousness, gnong and changing
bodies and minds. Therefore, students need a special set of
considerations applied to teach them.

Johnson (2008: 24) argues that creating reading condition is
important in the process of teaching reading. Therefeaghing reading
in junior high schools should be managed interestingly. It is done to get
student so attention and t o i nvol ve
reading.The processfdeaching reading will be much momgeaningful.

The activities should actively involve students the process of
teaching reading. The teacheshould apply appropriate activities in

order t o avoid student séb boredom. V a
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catch studentsd attention. With stud
teaching reading can easiyn well. Therefore, the activities of teaching

reading for junior high schools should be interesting.

d. Reading Assessment

In the teaching and learning process, one important part that the
teacher should do during thelassroom activities is assessment.
According to Brown (2003), assessment @ ongoingprocess that
covers a muclwider domain.In term of interactive reading, there are

some kinds of reading assessment which will be described as follows.

1) Cloze Task
One of the maspopular types of reading assessment task is the
cloze procedure. The wordloze&dmeanste ability to fill in gaps in
an incomplete image (visual, auditoryy cognitive). Cloze tests
usually consist of minimum two paragraphs in length in order to
achiese the learning target.

2) Comprehension Questions
In this assessment, the students are provided witpassage
accompanied bysome comprehension questionkhe questions
coverthe comprehension of these features: i) main idea (topic), i)
expressiogidioms/phrases in context, iii) inference (implied

detail), iv) grammatical features, v) degai(scanning for a
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specifically stated detail), vi) excluding facts not written (unstated
details), vii) supporting ideas, viii) vocabulary in context.

3) Shorti Answer Tasks
The other alternative to assess readingavidingthe students with
a passage, and thegadthe questions that must be answered in a
sentence or two.The questions cover the same specifications
mentioned above.

4) Editing
In this section, theteacher provides some sentences with
grammatical and rhetorical errors in each sentence that have to be
detected by the students.

5) Scanning
Scanning is a strategy used by all readers to find relevant
information in a text. Assessment of scanning is carried out by
presenting students with a textd requiring rapid identification of
relevant information.

6) Ordering Tasks
The teacher gives jumldegraragraph that must be rearranged by the
students into a well meaningful paragraph.

7) Information Transfer: Reading Charts, Maps, Graphs, Diagrams
Every educated person must be able to comprehend charts, maps,

graphs, calendars, diagrams, and the likee Btudents should
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convert nonverbal inputrom the charts, maps, graphs, etc. into

comprehensibleaformation.

e. Descriptive Texts

One of the text types taught for SMP student @eacriptivetext.
This text describes a pantil@r person, place or thing. Tompkins (1994)
and Stanley (199 define descriptive text as painting pictures with
words. By reading a descriptive text, readers feel that they see the
description just like they see pictureBhe purpose of this text is to
describe a person, place, or thing in such vivid detail that the reader can
easily form a precise mental picture of what is being written about, or can
feel that they are part of the experience (KangGuru in the Classroom:
Teacher s Gui de SSihAey PLAG88)kaasgris that h@ 05 ) .
aim of description is to convey to the reader what something looks like.
Anderson & Anderson (2003) add that descriptive text is different from
information reports because they descrébspecific subject rather than

geneal group.

Wardiman, efal. (2008) specify the generic structure of descriptive
texts into two parts, that is 1) introduction is the part of paragraph that
introduces the character; and 2) description is the part of paragraph that
describes the charactefhis indicates that a descriptive text has two
elementsi an element to identifya phenomenonidentificatior) and

another onedescriptior) to portray parts, qualities, or characteristics.


http://teachingenglish4all.wordpress.com/2011/04/23/tree-diagram-technique-in-teaching-%20%20writing-descriptive-text/
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2. The Needs Analysis
In developing materials, the important aspthett needs to be conducted
at the \ery beginning is needs analysis as it is very helpful to inform
materials selection and development (Tomlinson, 2008: 2&7addition,
Richards(2001: 12)states that the focus of needs analysis is to determine
the speific characteristics when it igsed for specific rather than general
purposes. The differences include: (1) differences in vocabulary choice, (2)
differences in grammar, (3) differences in the kinds of texts commonly
occurring, (4) differences in functis and (5) differences in the needs of
particular skills.There are two components of needs analysis that should be
carried ouin this processnamely target needs and learning needs.
a. Target Needs
Hutchinson (1987) definethe termtarget needsas somethinghat
areneeded by the learners in the futypasticularlyin terms of using
the language-utchinson divides the target needs into threetatdpets:
(1) Necessitiesare what the students have to do to cope with the
situation they are goingo undergo (target situatign)2) Lacks is
defined as the existing knowledge possessed by the leaamel$3)
Wantsare what the students need based on their own perspectives.
b. Learning Needs
The learning needs refers to what students should do tovethi
target situation. Learning needs tell which methods of learning they

should do and which materials they have to learn in order to achieve the
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target needs (Hutchinson, 1987). Nunan (2004) proposes some task
components which include goals, input, ggdure, settings, learner role
and teacher role

Interactive Learning Media

a. Media

1) Definition of Media

Media play an important role in the teachiegrning process.
Media are needed to reach the objectives of the teatdanging
process. Teachers shoulde various media or teaching aids in giving
the material to the students as stated by Harmer (200111843t fias
language teacher, we use a variety of teaching aids to explain language

meaning and construction, engage students in a topic or as th@basi

whol e activityo

LeverDuffy and McDonald (2009:61) add that media are
technologies that are used to facilitate the teachéoseover Gerlach
and Ely (1980 in Azhar (2006) state that a mediuis any person,
material, or event that establishemditions which enable learners or

students to acquire knowledge, skills, and attitudes.

From the definitions above, it can be concluded that media are
tools, materials, or events that establish conditions used by a teacher to
facilitate the instruction t@acquire knowledge, skill and attitudes, and

engage the learners in a topic or as the basis of a whole activity.
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2) Advantages of Media in the Teachihgarning Process

Using media in the classroom is very important because they can
improve the quality of the teachilgarning process. Moreover, the
students can comprehend the lesson easily. There are three types of
media that can be used in the teacHemyningprocess They are (1)
audio ape, radio, compact disc, etc.); (2) visual (pictures, poster OHP,

etc.); and (3) audio visual (television, video, VCD, computer, etc.).

According to Brinton (2001: 461), media help the teachers to
motivate students by bringing ac#iof real life into the classroom and
by presenting language in its more communicative coniéddition,
she summarizes the rationales for using media in the language

classroom as follows:

a) Media can be an important motivator for students in the laggua
teachinglearning process.

b) By using audio visual media, the students can create a
contextualized situation withiwhich language items are presented
and practiced. It is because the audiovisual media provide the
students with content, meaning, and gocia

c) Media can provide some authentic materials, so the students can

relate directly between the language classroom and outside world.

Moreover, Sudjana and Rivai (2009:2) state the rationales of the

use of media in teachirlgarning process as follows:
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a) The teachingearning process will be more interesting so that it can
i mprove the studentsd motivation.
b) The materials will be understood easily by the students, since the
media will enable them to master the teaching objective well.
c) The teaching methods wille various so the students will not get
bored during teachingarning processes.
d) The students will be more active because th@ygot only listen to
the teacherds explanati on but al s

observation, demonstration, etc.

GutschowLin (in Winatg, 2005) adds thatmedia can serve four

general purposes as follows:

1. To simplify the teaching and they can help to complete it.

2. Toalowtacher sé6 point o fthe princpler oft o 1 mp |
teaching object and illustration.

3. To avoid the usef the mother tongue of the students.

4. To motivate and to stimulate the students in the teadberging

process.

In conclusion, the use of media in the teacHaayning process is
useful for both of the teachers and the students. The first is for the
teachers. The teachers can avoid monotonous tealgangng process
because they have variation in teaching. Initamig the teaching

learning process will be more interesting. The second is for the
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students. Media can stimulate the
Therefore, they will be more active in the classroom. Moreover, the

students can understand the matsreasily.
3) Criteriaof Good Media

According to Sudjana and Rivai (2009:4), there are many things
that should be considered by the teachers in using media. First, the
teachers should understand about learning media, such as kinds and
advantages of learningnedia, characteristics of good media. Second,
the teachers should be able to develop learning media. Third, the
teachers should have knowledge and skills in seeing the effectiveness of

media.

There are some characteristics of good media accomliSgdjano

andRivai (2009: 4). They are:

a. Match with the teaching objectives
Learning media are chosen based on instructional objectives.
These instructional objectives include understanding,
application, and analysis.

b. Support the content of the materials
The mateals that include facts, principles, and generalization
need media in order that the students will understand the

materials easily.
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c. Easy to obtain
Media that are needed by the teachers should be easy to get. At
least the media are easy to be designetthdyeachers.

d. Easyto use
There are many kinds of media, but the important thing is that
the teacher should know how to use the media in the teaching
learning process. If the teachers do not know how to use the
media, they are useless. Therefore, good aetould be easy
to be used and they are not too complicated.

e. Match with the studentsdé intellig
Media should be appropriate with

the materials can be understood easily by the students.

In addition, Arsyad (2003:72)efines five criteria in choosing
media. They are:

a. Appropriate to the objectives intended to be reached.

b. Appropriate withthetasks and the learning objectives.

c. Suitable to support the content tife materias, especially in
terms of concepts, principler generalization.

d. Suitable to the needs, taskand individual differences of
students.

e. Practical, flexible and endurable.

Regardingthe explanation above, it can be concluded that the

characteristics of good mediaeamatching with the core competencies
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and the basicompetencies, relevant with the indicators, suitable to the
studentsdé needs, and easy to use anc

the media should be suitable to the learning objectives.

b. Interactive Multimedia

1) Definitions of Interactive Mulmedia

There are variouslefinitions of interactive multimedia stated by
experts from different poist of view. According to Deliyannis
(2012:5), when the term interactive multimedia is used in fields such as
art or education, it implies the use of mukipmedia used for
expression or communication and the existence of a dynamistaser
or contertaltering capability. England and Finné3011:2) state that
interactive multimedia is the integratioof digital media including
combinations of electronic text, graphic, moving images, and sound,
into a structured digital computerized environment that allows people to
interact with the data for appropriate purpodéggjar (in Chasim,2008:

33) defines mut i me dithen useaaf text, graphics, animation,
pictures, video, and sound to present information. Since these media
can now be integrated using a computer; there has been a virtual

explosion of computer based multi med

Vaughan (2008) proposes multi medi a
art, sound, animation, and video delivered to the users by computer or

ot her el ectronic or digitally mani plt
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control the multimedia, it is called interactive mulédia.In addition,
Vaughn (1993) in Mohler (2001:294) states that interactive multimedia
is classified as any combination of texgraphics, sound, animation,
and videa delivered and controlled by the computer. Extending this
definition, interactive muiimedia is defined as ndmear multimedia,
that is, any tool that gives control to the user rathem tha computer

(Mohler, 2001).

Moreover, Newby (1999) also proposes that multimedia can be
defined as the notion of a system that has various mediaasuiexs,
graphic, vides and audis. When they are integrated together to be

one under computer control, it is called interactive multimedia.

According to those definitions, it can be concluded that interactive
multimedia is a combination of some elergenf multimedia that are
delivered by the computer. It gives the control for the users to interact

with the multimedia for learning purposes.

2) Elements of Interactive Multimedia
Sutopo (2003) states that multimedia comssidtseveral elements
they ardexts, graphics, images, audicand vides.
a. Texts
A text is kind of data that are easy to save and to controls Text

could be in the forms of words, letters, or narrations in



26

multimedia. It can be combined to make an interactive and
dynamic instruction.
b. Graphis
Graphics are written symbols and images. The reason of
implementing graphics in the presentation of multimesliaat
the graphics have more interesting images. They will attract
studentsé attention and give then
c. Images
Images are vigal symbols that are used to explain data or
information. Pictures will make better images or visualizations
of the instruction materials.
d. Audios
Audios can be voice, natural sounds, music, and sound effects.
This can stimulate the student so
e. Videcs
Videos are pictures that appear one after another sufficiently
rapidly to give the illusion of continuous motion. The
presented videoach al so i mprove students®o
The movement stimulation from series of pictures in the layer
that makes a visual effect in the screen, called as animations, is

the same type of video.

The elements of the multimedia are texts, graphicages, audig)

and vides. The aim of those elements is to make the multimedia
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interesting. Texts can be in the forms of words, letters, or narrations that
are easy to save and to control. Pictures can be in the forms of
illustrations graphics, maps, phapetc. Rtures or graphics make the
presentation interesting and easy to understand. Saamdbe in the
forms of music, narratiaor special effects. Animations are used to

explain an illustration. Therefore, it can be easy to understand.
3) Types ofinteractive Multimedia

According to Robyler and Edwards (2000) based on its primary
storage equipment, multimedia can be classified into some different
types. They are (1) interactive video discs (IVD); (2) compact discs
read only memories (CDR); (3) diglt versatile discs (DVD); (4)
compact discgnteractive (CDI); (5) digital video interactive (DVjt
(6) Photegraphic compact discs (Photo CDk).the teachindearning
process, the compact disicgeractive is commonly used as the learning
media.In this study, the multimedia used was in the form of compact

discsinteractive (CDI).
4) Criteria of Interactive Multimedia

Stemler(in Wajiman, 201D states that the successful interactive
mul ti media should get the | earnersod
organize relevant informatiohglp thelearners to integrate information

into theirknowledge.
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Therefore, in developing interactive multinidit is important to

know the criteria of interactive multimedialewby (2000) givedive

criteriaof the interactive multimdia as follows.

a. Graphics

b.

(1) Using visuals that are neither too abstract not too realistic
(2) Eliminating distracting backgrouad

Texts

(1) Centering title at top of visual

(2) Using short, concise, meaningful, descriptive titles that
containkey words

(3) Eliminating unnecessary words

(4) Using italics, boldface, understanding, color or a change in
lettering style for emphasis

(5) Minimizing text on each visual

(6) Spacing between lines should B& fimes word height

Colors

(1) Using brightest and lightest colors to focus attention on
important elements

(2) Using lettering and visuals that contrast with background
colors

(3) Seleting colors that are harmonious
(4) Using consistent background colors in a series of visuals

(5) Limiting the number of colors in a visual to five
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d. Layout
(1) Making visuals as simple as possible
(2) Using size, relationships, perspectives and sisthal tools
as color and space to emphasize important elements
(3) Using a horizontaformat for overhead transparencies
slides
(4) Using pleasing layout that appears balanced and orderly
e. Audio
(1) Recording in an area that is as free as possible rimge
and sound reverberations. A small room such as an office is

preferable to the normalze classroom

Regardingthe criteria above, it can be concluded thagood
interactive multimedidasseveral qualities. First, thédyave graphics or
pictures tha can be animated to illustrate poinSecond, theyeach
facts or concepts, and motivating studeftsird, theyhave audio that
should be clear. Fourth, théyave the sound and music that should be
relevant to the screen displakifth, theyhave the clmr combination
between background and letters that should be appropBixih, they
have the buttons that are easy to. Used the last theyhave the texts

that are readable and clear.
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5) Interactivemultimediain the Teaching.earning Multimedia Process

The interactive multimedia provides some advargage the
teaching and learningprocess. According to Smaldinoet al.
(2005:148), there are five advantages of using interactive multimedia
program in the learning process. Those advantages are as follows:
a) Multiple media
Texts, audics, graphic still-pictures and motiopictures can
all be combined in one eagy-use system.

b) Learner participation
The materials presented in the program help to maintain
studentsdé attention and thhey al |l c
common media.

c) Individualization

Individualization & provided because branchingllows
instruction on remedial as well as enrichmenels.

d) Flexibility

The learners may hoose what to study from the menu,
selecting those areas that seem interesting, that seem most
logically to answer a question, or that present the greatest
challenge for them.

e) Simulations

An interactive multimedigprogram may be used to provide

stimulation experiences and difficult materials.
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Khoo (1994) summarizes sormadvantagesf using the interactive

multimedia in the classroom. They are:

a)

b)

d)

Reducdearning time

According to someasearch, interactive multimediaeo disc
training can reduce training time up to 60% over traditional
classroom methods. This can be attributed to the immediate
interaction and constant feedback which provides excellent
reinforcement of concepts and content.

Reduce cost

The cost of intective multimedia lies in the design and
production. When the same program is used by more students,
the cost per student is reduced.

Instructional consistency and fairness

Instructional quality and quantity are not compromised as
technology basednteractive instruction which is consistent
and reliable.

Increaseetention

The interactive approach provides a strong learning
reinforcement and increases content retention over time.
Mastery of learning

A good interactive system can ensure the learrohghe

prerequisites by learners before continuing to the new content.
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This provides a strong foundation for continued learning and
therefore helps to achieve mastery learning.

Increaseamotivation

Immediate feedback and personal control over the content
provided by an interactive multimedia system has proveéreto
highly motivating to learners.

More interactive learning

Interactive systems enable learners to have more responsibility
and better control over their learning and this generates a
greaterinterest to actively seek new knowledge rather than
passively accept the instruction.

Increased safety

Interactive multimedia and the simulations allow the safe study
of dangerous phenomena such as dangerous scientific
experiments on harmful substancesnatural disasters like
volcanic eruptions or earthquakes by the learners.

Privacy individual learning style

This system allows for orm®-one learning and caters to the
different learning styles of individuals. The freedom to ask
guestions repeatedly witbhb embarrassmergnd involvement

of each individual learner motivates them and reduces the

potential for distraction.
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j) Flexibility
The flexibility comes from the ability to navigate, by using a
keyboard, mouse or touch screen, through an interactive
progran and to chase what and how much information we

want and when we want it.

Therefore, ther@are many benefits of usingteractive multimedia
in the teachindearning process. The interactive multimedia can make
the teachingearning process effective, Hible and interesting. The
students will also be motivated tearn. Moreover, the students have

chance tdearn independently.

c. Interactive Multimedia for Reading

Reading plays an important role in the process of language
learning.In understanding a text, reading strategissdby the readers
play a significant roleThese reading strategies include creating mental
images, guessing intelligently, drawing linguistic schemata, drawing
content schemata, translating from L1 to L2 and ipted) (Levine &
Reeves, 1998)As stated by Anderso(2010), reading experts suggest
that one of the ways to enhance comprehension is through reading
devices that exist in the text itself. Learners are required to apply and
develop their reading using ategic readinglevices especially in their
content subjets so that they can improvkeir academic performance

(Dreyer & Nel, 2003).
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In the modern society, teachers can apply the multimedia
technology to assist the reading instructidan (2010 320-321) shows
some advantages of using interactive multimedia for teaching reading
as described below.
1) To Arouse Student so Reading | nter
Motivation Compared with the traditional English teaching,
mul ti media i s goodreddioginteeest@amuds i ng s
motivating students to study English. Multimedia assists the
teacher to integrate the pictis, music and video into the materials
and make the content more colorful.
2) To Effect L e aMultimadia @aching madesonoiyde
asssting seltstudy mode, which is helpful to turn a passive learner
into an active one through stimulating the initiatives in learners.
3) To Promote an Advanced Interactive Model of Readmgraction
is widely used nowadays. In the interactive mode, iotema
includes studerteacher, studergtudent, studemtomputer and
studentauthor interaction. In this way, the interactive mode will
yield the positive relationship among the teacher, students and the
computer and provide the optimum classroom enviemtm
4 To |l ncrease Student so Awareness i
Promote Transcultural Communication
In this research, the researcher will help the students to make the

English teaching and learning procassm smoothly and effectively.
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Therefore, the intactive multimedia for reading will be developfet
the QGade VIII studens of junior high shools. The research only
focuseson developing reading materials in the first semester.

The form of interactive multimedia itsghrovides somelements,
such astexts, graphics, images, audioand vides. The aim of those
elements is to make the multimedia interestideractive learning
with live-action videa, audics, graphics, feedback, expert advice, and
qguestions and answers keep learners interested eanfibrce skills.
Because it is exciig, challenging, and fun to us&; encourages
learners to return to the program again and again. Through continual
practice, learning is absorbed and integrated into daily performance.

Interactive multimedia as a faityl for language teaching and
learning has some roles in education. According to Levy (1997:83),
interactive multimedia has three roles in education, namely as a tutor, as
a tool, and as a tutee. They are elaborated as follows:

1) Interactive multimedia astator

Interactive multimedia as a tutor means that interactive multimedia

is used to deliver the materials and also used to respond to the

student sé i nput by doing eval uati

(1997:83) defines this function as an instructor that leted with

the way computer conducted the lesson by tutorials, drills, and

practice.
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2) Interactive multimedia as a tool
The interactive multimedia is used as a medium of learning in
terms of presenting materials. ltcami ev al uat e t he st uc
Wyatt (1984) in Levy (1997:83) defines this function as facilitator
without teacherds guidance.

3) Interactive multimedia as a tutee
The user should program the computer in such a way so that the
computer understands what is expected by the user. In this, term
interactive multimedia as a tutee, the computer can be either a tutor

or a tool.

In this design, the roles of interactive multimedia ara tagor and
atool underline the developing interactive multimedia for the teaching
reading. The interactive multird& as a tutor is the ability of program
to present the reading matersals anc
The interactive multimedia as a tool provides materials to the students.
Al t hough, it can be used to assist
presence is also important for the student to ensure the teaching

learning activities.

In conclusion the researcher believes that interactive multimedia
for reading materials will help the studenitsimprove theirreading
skill. Moreover, the form of intactive multimedia itselprovidessome

elements such as: texsound, graphics, animatian audics, aquiz and
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also feedbackvhich getsthe students interestéa the English teaching

and learning process.

B. Relevant Studies

The studies of interactive ritiimedia development as instructional menfia
language teaching have been conducted by some ressa®her of them is
Pratiwi (2017). She studied on developing interactive multimedia for teaching
grammar to the second grade students of SMPN 2 Pengasih in the academic year
of 2010/2011. The results of her research showed the average points obtained
from the questionnaire on the studénts agr e e me nt which range
4.25, this showed that the students agreed on the developed teaching grammar
that has two componentdome PageandMenu Page

In addition, Constantinescu (2007) concludes that the more the students read
using the apppriate skills and strategies, the more their vocabulary develops.
Multimedia plays an important part in both vocabulary acquisition and reading
comprehension; therefore, instructors should be aware of the potential benefits
of integrating technology in éhlanguage classroom.

Based on the explanation above, it can be concluded that the use of
interactive multimedia for reading materials is very useful. Students will enjoy
the English lesson without feeling bored and sleepy. By usingnteeactive
multimedia, theteaching and learning process wik lmore interestingand

flexible on condition that computers or laptops are around their daily life.
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C. Conceptual Framework

The purpose of this research tis know the characteristics of the effective
English Interactive Learning Media and to develnglish Interactivd_earning
Media for students at 1@de VIII of SMP N 2 Mertoyudan. Theeasos to
conduct the study are that (1) there is no maximum techyaitigzation in the
school, although the school haadvanced technologyroducts such as
computes and LCD; and (2) the English teachers have difficulty to find the
English I nteractive Learning Multimedi a
needs. Theffere, the English teachers prefer to use text books and L&&kar
Kerja Siswa. These conditiombring effects to the students. For example, the
students have low motivation and get bored in learning English.

To solve these problems above, it iecessary to develop English
Interactive Learning Multimediarhe problem is limitedor teaching reading for
students at €@de VIII of SMP N 2 Mertoyudan.interactive Learning
multimedia is defined athe use of texd graphics, animation, pictures, video
and soundto present informatiofNajjar (in Chasim_2008: 33).

In this research, the researcher usadntific approach. It is chosen because
this approach is encouraged to Umed at schoslbased on Curriculum 2013
However, the implementation &iitedby the use of computsias the learning
medium.In developing an appropriate interactive learning multimedia program
for students, there are at least two aspectsdhatild be considered, namely
content and design. Content presented in appropirgeractive learning

multimedia should meet the learning objectives. Multimedia design covers some
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aspects such as screen designs, elements, navigation buttons and interaction, and
feedback All the aspects should meet the criteria of effective learning
multimedia.

The researcher udehe model proposed by Jolly and Bolittibomlinson,
1998) to develop English interactive learning media because it is the most
suitable procedure with the research d¢tod. However, an adaptation was
done to suit the procedarwith research condition. It wakone by omitting

implementation step.
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CHAPTER 1lI

RESEARCH METHODS

In this chapter, there are discussios about the methodolgica steps
which underlie this study. It covers the research design, research subed, reseach
setting, research ingrument, data collection techniques, dta analysis techniques,
and research procedure.

A. Type of Sudy
The objective of this study is to develop an effective product that can be
applied for the educationgirogram. The research of this study is classified
into Research and Development (R & D). According to Gay (1987: 10), the
main purpose of R & D is developing products that can be effectively used in
the educational program.
B. ResearchDesign
The researcher used the model proposedolly andBolitho (Tomlinson,
1998) They explainhe R & D cycle into seven steds: identification of need
for materials, 2) exploration afeed, 3) contextual realization of materials, 4)
pedagogical realizatioof thematerials, 5) production of materials, 6) students
use of materials, and #®valuation of materials against agreed objectives.
Nevertheless, becausetbt time and the budggictor, the researcher did not
follow all of the steps from the R & D cycles abowor that reasanthe
researchemodified the steps of R & D cycles proposed by Jolly Bolitho

(Tomlinson, 1998: 98)Y0 meet the conditions of the research to develop
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English interactive learning medidhe following is the simple model of the

procedure of designing materials.

Conducting Needs Analysis l

Developing Course Grid j

Designing Materials (First Draft of the

Materials) '

Materials Evaluating by
Experts .

Writing the Final Draft of the
Materials

Figure 1:Steps in the Research
C. ResearchSetting
The research took place at SNNWP2 Mertoyudan. It has 18 classrooms
divided into threegrades. It has about 64students. The school is well
facilitated. Ithas 1 computer laatory whichis supportedoy two science
teachersassigned for using computer laboratorghere People in Japunan
Magelangconsider it as the best junior high school there. The environment
there is really nice to learn for the stutten
D. Research Subjects
The data were taken fro@rade VIl students ofSMP 2 Mertoyudan. The

researcher only used a groupGrfade VIII students consist3l students15
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males and 16 femas. The age average was aboutydars old. They learned
English as a foreign language.
. Researchinstruments

In collecting the data, questionnamere distributed to the students and
materials experts. Themeretwo types of questionnaire used in this research.
Those were the needs alysis questionnaire and expert judgment
guestionnaire. The need analysis questionna@redistributed to find out the
target needs and the learning needsGofde VIII students at SMPN 2
Mertoyudan.

Finally, theexpert judgment questionnaire waoposed to the materials

experts to know their opinion and suggestions about the materials.

1. Needs analysis questionnaire

The purpose of these questionnaireas to find out the target
needs and the learning needs. In developing the needs analysis
guestionnaire, this study referred to the theory of needs assessment

proposed by Hutchinson and Waters (1987), Graves, and Nunan (2004).

Table2: The Organization of the First Questionnaire

Number
No Aspect Purposg of the References
of Items guestions
Personal To find out basic and
1 Identity of Part A personal information| Graves (2000: 103
the Students about the learners
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To find out the

2 1 S t u d expettatidn _
Goals toward thdearning Graves(2000: 103)
English
Target Needs
To find out the
3 Necessities 3 student s & |Hutchinson and
terms of the target | Waters(1987: 58
situation
To find out the gap
bet [ .
4 Lacks 6 exiestin V\Iirelosvlgd eS Hutchinson and
g . g Waters (1987: 58)
and therequired
knowledge level.
To find ¢t} .
5 2, 4 Hutchinson and
Wants Wants. related to the Waters (1987: 58)
materials
Learning Needs
To find out the
6 7 contentshould be _
Input carried ouin the Nunan (2004: 47)
designed tasks
To find out what
! Procedure 5 students should do | Nunan (200441)
with the tasks
To find out the
8 . 10 activities that should _
Setting be carried out in the Nunan (2004: 70)
classroom.
The . .
. To find the necessity| Beatty (2003:
involvement .
of of the technology 48);Smaldino,
9 8.9 (multimedia Lowther and
technology
. . computer) on the Russel
(multimedia . :
learning materials. | (2012: 257)
computer)
Learne To find out the
10 ole 11 | ear ner s & | Nunan(2004: &)

classroom.




2. Expert judgment questionnaire

Table3: The Organization of the Second Questionnaire
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Item
No -
The Purpose of the Questions Number References
Material Aspects
1. | To |d§nt|fythe appropriateontent of the 1-6 BSNP
materials.
2. | Toidentify the appropriatéanguage used i 12-16
. BSNP
the materials.
3 7-11
" | Toidentify the appropriate methodology. BSNP
4. | Toidentify the appropriate lay out of the 17-20 BSNP
materials.
Media Aspects
1-6 Smaldino,
Lowther
5. | Toidentify the appropriate presentation and Russel
design of the media. (2012:257);
Beatty
(2003: 48)
7-12 Smaldino,
5 To identify the quality performance of the gsgtgﬁgsel
lepelgzztrjlca;udlo components and physica (2012:257):
PP ' Beatty
(2003: 48)
1315 | Benson,
2001;
To identify the effectiveness regarding the Benson and
. promotion of autonomous language Lor, 1998;
learning. Benson and
Vollerl(997
) in Beatty




45

2003: 49;
Beatty
(2003: 48)
16-20 | Smaldino,
Lowther
and Russel
(2012: 257);
Beatty
(2003: 48);
Duchastel
in Thomas
and
Kobayashi
(1987:192)

8. | Toidentify the effectiveness of the
illustration of the media.

F. Data Collection Analysis
After the data were collected, they were analyZdte data fromneeds
analysis questionnairgvere analyzed through calculating the percentage of

each answer on the questionnaire by following the formula of:

I Percentage (%) = f/N (1OCI

Where: P . Percentage
F . frequency
N : Total of Respondents

100% : Fixed Number
The highest percentage thfe answers on eacfuestionis considered as

the tendency of the students related to the condition.
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Data from apert judgment questionnaireises Likert-Scale as the
measurementThe result of the questionnaire waslculated by using the
formula proposed bguharto(2006: 5253).

R =Xhi XI
4

Where:

R : Range

Xh : The highest Score

Xl : The lowest Score

4 : Range oLikert-Scale

Then, thedata wereconverted to descriptive analysis in termk its
goodness as proposed by Suharto (2006: B2). The indicator to measuig
the Mean ¢). The means were calculated by using the formul@hefdata
conversion of:

Mn(e = E f X

n

Table4: Data Conversion Table (Suharto, 2006: 5253)

Scales Interval Descriptive Categories
4 3.25<x<4 Very Good
3 25<x<3.24 Good
2 1.75<x<2.49 Fair
1 1<x<1.74 Poor
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G. Research Procedure
In this research, the materials development model employed was the
model proposed by Jolly andBolitho (Tomlinson, 1998) with some
modification to meetthe conditions of the researcihe scheme of the
materials development stepstinis research is listed below:
1. Conducting needs analysis
A needs analysis was <conducted
percepion aboutlearning English, their needs, their learning needs, and
their expectation toward thenaterials, through a questionnairEhe
result of thequestionnaire was analyzed and used as the basis to develop
the course grid.
2. Developing Course Grid
The result of the needs analysis was used as the basis of developing
course gridof the materialsThe development of the course grdill
relates to the curriculum, especially in the reading skills.
3. Designing Materials (First Draft of the Materials)
This stageis the elaboration of the course grids made before.
St u d dacks,snéeds, and wants will become the starting point to
organizethe materials. The product of this stage will be called as the first
draft.

4. Materials Evaluation (Expert judgment)

The first draft of the developed materials was evaluated by experts,

to check whether there are some parts of the developed materials that

0]
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need to be changed or revised, in terms of grammatical, practicality, lay

out, and so an

. Revisingthe Final Draft othe Materials
The final draft was developed based on the result of the evaluation
guestionnaire. The final draft is considered as the final product of this

research
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
This chapter presents and discussesfitidings of the research. The first
part includes the results of the needs analysis, course grid, materials design, and
the first draft of materials, expert judgment and revisions. The second part
elaborates the discussion of the findings.

A. Research Findngs

This chapter presents the research findings and discus$iomsesearchvas
conductecbn November 28, 2014, at SMPN 2 Mertoyudafihe findings related
to the needs analysis, the explanation of the cogrige the process of designing
materialsthe process and the analysis of expaigment, and the revisisof the

designed materiasre discussed.

1. The Resulsof Needs Analysis
The needs analysis questionnaimas distributedto the students toget
information about theineeds and preferences. Tinébrmation gained from the
needs analysis covered the target needs and learaeds. The following is the
description of the result of the needs analysis.
a. The Description of the Studentsd Prof
On Friday, November28", 2014, theresearcher distributed a questionnaire
for need analysis to Grade VIl student&lass VIII A waschosen by the
researcher to be the part of the research.sTheu d erafile waédescribed as

follows.
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Table 5:Data of the Respondents

Students 0 Sex Age
Characteristics Male Female 13 14
Number of
Students 15 16 2! 4

The total number of the students of Class Wlwas31. Fromthe table
above, it can be seen that there Hsenale students antlé femalestudents.
They were mostly at3. The gender information was used as a consideration
in the materialslevelopment, particularly in selecting the input texts.
b. The Description of the Studentsdé Need:
As stated in the instruments, the first questionnaire was distributed to the
students to get he | e ar rMae as@ectsnoé thed giestionnaire were
made into eleven questions. The following is the result of the first
questionnaire.

1) Goal

Table 6:Goal

Question ltems N %

a. to get good scores 8 | 25.80%

b. to pass school examination] 7 | 22.58%

c. to support later education

What is your goal in job after graduating fron 15 | 48.38%

learning English at school|  school

d. to get knowledge about
English and the culture so
they can communicate in
English well

23 | 74.19%




51

e.

others

Fromthe percentage above, it can be seenrtiwat of the students, which

are 74.19%, claim that their main goal of studying English is to be able to

communicate in English fluently. The second highest tendency (48.38%) is to

support their later education job after graduating from school.

2) Necessities

Table 7:Necessities

Question ltems N %
a. answering questions bas 16 | 51.61%
on the texts '
b. matphmg guestions to th 6 | 19.35%
. : providedanswers
In your opinion, what kind C. answering questions bas
of activities could improve ™ - 0
your reading skills? on the_ texts by providing 9 | 29.03%
some pictures (pictureued)
d. rearranging and
completing sentences to 23 | 74.19%
make a good text

From the result of the questionnaire ahatehowsthat mostof themwill

find it easier to understand the materials on descriptive texiisere are

activities in which the students haverwarrange and complete sentences to

make a good tex{r4.19%). Nearly half of the studen{51.61%) assumthat

readingskills improvement can be achieved bypswering questions based on

the texts
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3) Lacks

Table 8:Lacks

Question ltems N %
a. vocabulary 2 6.45%
What is the explanation(s] P- grammar 4 | 12.90%
that should be expanded { ¢ the structure of the texts | 3 | 9.67%
comprehend the texts?
d. vocabulary, grammar and 0
the structure of the texts 22 | 70.96%

Table 8 shows thatmost of the students findifficulties in vocabulary,
grammar and in how the texts are structu(@6.96%) Meanwhile. The
second highest score (12.90%) shows that the students have difficulty in
understanding the grammar.

4) Wants

Table9'St udent s6 Wants from the Reading Ac:

Question Items N %
a. to be able to read the tex 11 3504
fluently
b. to be able to enrich th 14 | 45 16%
vocabulary
What are your expectatior C- 10 be able to comprehend
_ ancem i based on thd 5 |80.64%
readingactivities in the questions base
classroom? texts correctly
d. to be able to use th
language of the texts in| 21 | 67.74%
daily life context
e. others 0 0%
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From the result shown abovenost of the students (80.64%) want to be
able to comprehending the texts and answer the questiased on texts
correctly. On the ot Hamguagbd thedtextinddaily be ab

| i f e c ooptibndxd 6 §selectadsy 67.74% of students.

Table10St udent s6 Wants on the Reading Mate

Question ltems N %

a. topic related to daily life 22 | 70.96%

What kinds of topic do you p_ topic related to science 7 | 22.58%

want to have in the readi :
materials? c. topic related to technology 6 | 19.35%

d. others 3 9.67%

The data of Table 10 shows that most of the students (70.96%) want to
have the reading materials related to their daily life. The second dpabn
were mostly chosen by the students (22.58%) is topic related to science.

5) Input

Table 11:The Organization of Descriptive Texts

Question ltems N %
a. involved many texts 14 | 45.16%
b. involved many pictures/

What kinds of descriptive 16 | 51.61%

text materials do you wan|
to have as a learning
input?

illustrations

c. involved audios to learn
the pronunciation of some| 23 | 74.19%
words

d. involved many games 1 3.22%
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Regarding the organization of reading materials shown in Tdbédove,
overhalf ofthestudents7 4. 19 %) sedbecthepi nandods ve& me n't
to learn the pronunciation of some words. Meanwhile6 2% of the students
choose the involvement gdictures and or illustration.

6) Procedure

Table 12:Procedure

Question ltems N %
a. very unclear 0 0%
What doyou think of the
explanation of the b. unclear 2 6.45%
materials about descriptivi - ¢lear 25 | 80.64%
texts in the classroom?
d. very clear 4 | 12.90%

From Table 12, it can be seen thabshof the students thought the
teaching and learningrocess of readingspecially descriptive texts had
already been clear. It means that the studeatsunderstood welboutthe
materials explained by the teacher. As statethéntable above, over half of
the students §0.64%) seleco pt i o n Oabdutd2a90/6 of therstddents
chose O6very cleard.

7) Setting

Table 13:Setting

Question ltems N %

. a. individual 4 | 12.90%
When you do a reading
activity, how do you b. in pairs 2 6.45%
expect to finish the task?

c. small group 19 |61.29%
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d. large group 7 | 22.58%

Based on the data in Table 13, most of the students choose working in
small groups (61.29%) and the second highest option chose by the students
(22.58%) is working in a large group.

8) The Involvement of Technology

Table 14:The Use of Computers

Question ltems N %
How is the utilization of | & Never 0 0%
the technology such as | p. seldom 18 | 58.06%
computers to support the :
exp|anation of the C. sometimes 12 38.70%
materials? d. always 1 | 3.22%

As shown in Bble 14, the use of both the computer laboratory and the
language laboratory was still low. More than halftieé students (8.06%)
record that the teacherarely used either the computer laboratory the
language laboratory for her teaching activMeanwhile, 38.70% say that the

teacher sometimes uses thenpaiter or language laboratory.

Table15The Effect of Using Computers on

Question ltems N %
What do you think of the | & Very demotivated 0 0%
influgnce_of using b. demotivated 1 32204
multimedia to the -
comprehension of c. motivated 9 |29.03%

descriptive texts? d. very motivated 21 | 67.74%

St
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Based on Table 15, most of the students (67.74%) are very motivated to
learn reading by using interactive multimedia. Meanwhile, 29.03% of the
students admit that they are motivated enough to lesading by using

multimedia.
9) Lear nRele 6 s

TableleLear ner 6s Rol e

Question ltems N %
a. asking the teacher 0 0%
When you find a problem | ?rf’é‘r']r(‘j% the teacher and 5, | g6 7705
during reading a text, wh c. trying to solve the probler
do you do? - ying P 1 3.22%
by yourself
d. doing nothing 0 0%

From the table above, it can be seen that most of the students (96.77%) ask
the teacher and friends if they find difficulty in reading a text. The second
option that is chosen by the students (3.22%) is tryirephee the problem by
themselves.
2. Course Grid

After the needs analysis was conducted and the results were analyzed, the next
step was designing a course githe course grid is the guidelinne develop the
materials It is designed by referring to the result of the questionnaire by picking
the highespercentage of the respondents.

The reading materials that are going to develop are derived from the basic

competences 1.1, 2.3, 3.3, 4.4 and 4.5. It only focusea d@scriptive text.
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However, the materials are divided into three units. Each unit is described as

follows.

a. Unitl
The first unit discusses how to describe people. The topic is about famous
people. In this unit, the students are expected to be able tobdepepple.
Therefore, the given materials are the use of adjectives, the simple present
tense and the generic structure of descriptive texts.

b. Unit 2
The theme of Unit 2 is describing animals. The students will describe animals
around them. Therefore, thapic of this unit is animal kingdom. The same as
Unit 1, the students are to recognize the generic structure of descriptive texts.
Besides, they learn the adjectives used in describing animals. In addition, they
will learn how to order multiple adjectiseand learn about degrees of
comparison.

c. Unit3
The third unit is about describing things. The topic of this unit is about things
inside the classroom. The students are to describe things in the classroom.
Further, the relevant adjective words will be givi® help the students to
describe things. The focused grammar is prepositions.

3. Materials Design
The developed course grid, then, was used as the guideline to develop the

materials. There are three units in the materials which focus only on descriptive

texts. Each unit consists of 16 tasks and follows the scientific approach proposed
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by Curriculum 2013. All of them are arranged into five main pdsist Ready
Letdos, LReadd Db e tMDs e dRe lf éstel@eview The detailed

organization of the matts are shown in the following flowchart.

Figure 2:The Organization of the Materials
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4. The First Draft of the Materials
The following is the descriptionf the interactive reading materials for Grade
VIII students of Junior High School.
The opening slide is the cover of the materials. It contains the title, the logo of
the institution and the developer ds name

corner of the cover. If the button is clicked, the home page slide will appear.

INTERRCTIVE RERONG MATERIALS

for Grade VIII Students of
Junior High School

Figure 3 The Cover of the Materials
I n the home page, there are four menus

basic competencies, materials and profile.

Figure 4:The Menu of the Materials
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The core and basic competencies menu provides information abocorihe
and basic competencies of reading materials for Grade VIII students of Junior

High School.

INTERRCTIVE X
RERDING —x
MATERIALS

Gore Competsncies & CBasic Compelsnciss

Core C and Basic C of Reading

P P

KOMPETENSIINTI

3 r 1 berdasarkan rasa ingin

) ‘mengurai, merangkai, memodifikasi,

1ji, dan al nl
dan membuat) dan ranah 4, hi dan ) sesuai
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori

KOMPETENSI DASAR
3.3.Memahami  tujuan,
orang/binatang/bend:
4.4 Menyusun teks desk
n tujus ehahasaan, secara benar dan sesuai dengan konteks.
t pendek dan sederhana.

Figure 5:The Core and Basic @mpetences
The next iIs the userdés guide menu.

each button works so that they casiause the materials.

INTERRCTIVE
RERADING eaa
MRATERIALS

UWsers Guids

1. Pay attention to the available buttons.
2. Press the buttons below:

@ + To return to the main menv.
@ * To go to the next puge.
@ + To go to the previous page.

Figure6The Uswdebs G
Then, the profile menu is provided in order to give information about the

developer.
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INTERRCTIVE
HH  RERDING e
" MATERIALS

Lorofile

Hil My name is Thomas Triadi Wijaya. You can call

me Thomas. I live in Tidar Krajan, Magelang. I was
born on February, 10th 1991. My hobbies are
playing video games and watching movies. The
“Lord of The Ring" and “Star Wars" are my favorite

ones. Besides, T love Asian movies as well, especially
those from Japan. In the future, I want to be a game
developer. My motto in life that I believe is that “T
will finish what Pve started”.

)
7

Figure 7:Profile
The last is the materials menu. Once the menu is clicked, it directly shows the
three units of tB materials. The title of each unit amous PeopleAnimal
KingdomandThings in theClassroomHere is the figure of the materials menu.

+ INTERACTIVE
6% READING i

MRTERIALS

&
CAaterials

~N Anilm
Kingdom

Figure 8:Materials

a. Unitl
The title of Unit 1 isFamous PeopleBefore going to some tasks, there is a
preliminary task to build the background knowledge of the students about what

they are going to discuss in the unit.
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Do you ever read a text about
someone’s physical appearance? Do
you ever talk about your friend’s
look? He/she might say, “Look!
The man who is wearing a black
jacket has big round eyes. He also
has a pointed nose. He looks
handsome.” When he/she is saying
| that, he/she is actually describing
someone. In this unit, you will learn
more about describing people.

Figure 9:The Preliminary of Unit 1

The students, then, are given a dialog about the description of Nelson
Mandela. It is the followup section of the preliminary task. The students are

expected to recognize some adjectives that are usually used to describe people.

Of course 1 know. He is my idol. He is

the former president of South Africa.

He has short grey hair. His skin is dark
Do you know but I love his white teeth when he
Nelson Mandela? smiles. He is a brave man. He fought for
How does he look South Africa’s Independence.

like?

Figure 10:Get Ready

The next is Task 1. The first step of the scientific approach begins here, that is
observing The studets are given two descriptive texts about people. After

reading, the students are asked to tick some items on the table provided based on



63

the texts they have read. In this section, the students are also given chances to

write down by themselves some itethsy want to know further.

 Read carefully the texts belaw. Then, give check (/") on the items you want to know and/or  Read carefully the texts below. Then, give check (V") on the items you want to know and/or
~ write items you want to know further. '~ write items you want to know further.

o
FMA\ '

Figure 11:Task 1 of Unit 1 Figure 12:Task 1 of Unit 1

Based on the text you have read, give check () on the items you want to know and/or
write items you want to know further. Please save your work. .

Items you want to know Tick
The contents of the texts D
The Indonesian equivalents of the adjectives used in the texts r]

| The structure of the texts

The grammar used in the texts

‘Write more things you want to know further

Figure 13:Task 1 of Unit 1

In Task 2, the students are asked to formulate some questions based on their
observation they did in Task They are also asked to propose temporary answers

of the questions.
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Y : TasI;Z ).

s W

3 Based on the items you want to know, i Provide for
N _ questions you formulate based on your knowledge. Please save your work. .

Questions Answers
- | What is the texts about?

‘What are the i i for the adjecti
used in the lexts?
What is the structure of the texts?

‘What is the grammar used in the texts?

Figure 14:Task 2 of Unit 1

The second step of the scientific approach, thalaBecting, Associating,
Communicating Datastarts in Task 3. The students are provided with some
adjectiwes related to people. Once they click the button, they will hear the sound

of each word. This activity guides the students to pronounce the words correctly.

Task 3
s W

: 4‘ - Click on the words below to know how to pronounce the words.

Figure 15:Task 3 of Unit 1

Coming up to Task 4, the students are given eight adjectives words in Table
A. Meanwhile, Table B is a random list of the Indonesian meaning. To do the

task, the students should match the adjectives with the correct Indonesian
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meanings by dragging the nuers from Table A to Table B. The students are

expected to be able to guess the Indonesian meanings of the adjectives.

by ing the buttons on Table

;
famous 0 //’O ~ tinggi
tall oy =a O coklat
curly @‘k gelap
round nﬁincung
pointed terkenal
dark ramah
brown bulat
friendly

Figure 16:Task 4 of Unit 1

The next slide is the explanation of the adjectives. The students are given
examples of the use of the adjees. Besides, two tables contain the adjectives of

the physical appearance and the characters are provided to help the students

recognize the adjectives used to describe people.

Examples:
+ Evan Dimas has black hair.

“The word black is an adjective that
explains Evan Dimas’ hair.

* Dian has beautiful eyes.
The word beautiful is an adjective

More >>

Figure 17:Task 5 of Unit 1 Figure 18:Task 5 of Unit 1
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{
¢ } Study the explanation below.

Famous People

Physical Appearance

Body

Hair

thin

short

fat

skinny

long
wavy

shim

curly

tall
short

Figure 19Task 5 of Unit 1

After being given the explanation of the adjective words, the students try to
match adjective phrases with the appropriate pictures in Task 6. Thei@euare

pictures and adjectives phrases. To do the task, the students drag the adjective

~=

TR
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oo R Famous People aq

B Task 5

(.
' Study the explanation below.
4 ql ol

smart dumb funny clever nice

Personality

lazy jhard-working honest diligent loyal

creative friendly brave bad shy
L III:VL' A PEGSONS ehaFITITrs, you can us@dhe Tollowing words.

s

Figure 20:Task 5 of Unit 1

phrases to the blank spaces above the pictures.

In Task 7, the students are given five descriptions including pictures. They
are asked toetermine whether the statement is true or false by clicking the TRUE

or FALSE button. This activity checks the student comprehension about the

Figure 21:Task 6of Unit 1

adjectives. Here are the two samples of five.



Y Task 7 y Task 7

y { =
| Read carefully the below and whether the are TRUE or " Read carefully below and whether the are TRUE or
; u) FALSE by clicking the TRUE or FALSE buttons. E /1 | FALSE by clicking the TRUE or FALSE buttons.
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Figure 22:Task 7 of Unit 1

[ Mr. Boni has slanted eyes and an oval ] [ Anton has black hair.

Figure 23:Task 7 of Unit 1

After learning about the adjectives, the students are now being introduced

with the verbs usually used in the descriptive texts. Task 8 provides students with

a descriptive text about Raisa. This task requires the students tdyideatverbs

of the text by clicking the words.

Ig Task 8

ol ,
' Identify the verbs of the text below by clicking the words of the verbs. Share your answers to

f9 _your l:riends.
14

N

: r‘j | I

Raisa is an Indonesian famous singer. Her full name is Raisa Andriana. She has long

wavy hair. The color of her hair is black. Her eyes are round. She has bright skin that
~ makes her look beautiful. Her height is about 170 em and her weight is about 55 kg. She
likes cooking very much.

Figure 24:Task 8 of Unit 1

After identifying the verbs of the text, the students are asked to answer

comprehension questions of the same text. There are five questions. The students

should choose the best answer of each question by clicking the button. The correct

answer will end upvith green light, while the wrong answer will be red. If the
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students choose a wrong answer, the right one will automatically be shown. Here

are the two samples of five.

Famous People aua

Task 9 I Task9
N B o -
B uewes e aesions bolow by clking optoss &, B cor o The GRERN light indicaies | Answer the questions below by clicking options 4, b, ¢ or d. The GREEN light indicates
" CORRECT the i T answers. . CORRECT answers while the RED indicates INCORRECT answers.
Lottt ——
e
\ ]

Raisa Andriana
Raisa is an Indonesian f: s si

r. Her full name is Raisa
lor of her hair is black. Her
eyes are round. She has bright skin that makes her look heautiful. Her
height is about 170 cm and her weight is about 55 kg. She likes cooking

et om. 428017 e S

2. What is she?
< Anactress > & c.Adancar >
< b Amodel > & dAsinr >

name?

©

Figure 25:Task 9 of Unit1 Figure 26:Task 9 of Unhit 1

In Task 10, the students are given explanation about verbs, the use of verbs
and also the examples. In addition, a table contain a list of verbs and its function is

provided.

Famous People oo TR Famous People ag

+ Task 10 E Task 10
— | g
b jn Study the following explanation. ~ Study the following explanation.
| T— [ ST —
Verbs
f<3 - o ) Subject —~
In the previous text, you found the verbs which belong to the present tense. In | Tobe Haverhas verb e |
Kata ganti
—— { (pronouss)
or example: ) ) | o = like, look I
- Raisa is an Indonesian famous singer. | 2 o
2 You are have like, look
- She has long wavy hair. 25
They, We are like, look. |
The words is and has are verbl form or present tense. Because Raisa is subject name PR o She. 1t is has likes, looks |me
of a person and it is singular (tunggal) so the verb used is in the form of verbl, is. B e | is
Meanwhile, the word ske is a subject pronoun (kata ganti) of Raisa and it is singular father, Doni (tunggal) is has likes, looks Mar
50 the verb used is in the form of verb 1, has. Look at the table below. 1 children, students amak) | are have like, look I
1Y) ) Y \ /e
TS e
B\ 1

Figure 27:Task 10 of Unit1 Figure 28:Task 10 of Unit 1

Task 11 is the followup of the prior explanation. In this task, the students are
given an incomplete descriptive text about Jokowi. Some verbs are missing. To
complete the text, the students should choose the correct verbs by clic&ing§ on

the two verbs provided. This task checks the students understanding about verbs.



The next is the explanation about the generic structure of a descriptive text.

Task 11

Read carefully the text below and choose the correct verbs by choosing the words in the box.

full name

Jokowi -

{ him. He |

He + () friendly because he often
» () very humble although he

Joko Widodo

Jokowi v () the president of Indonesia in the period 2014 - 2019. His
|~ () Ir. H. Joko Widodo. He was born in Surakarta, 21 June
1961. He '~ /()3 children. They| |~ ( ) Kaesang Pangarep, Kahiyang
4 Ayu, and Gibran Rakabuming Raka.

() thin and tall. He

|+ () talking with people everywhere he goes.

~ () brown skin and short hair.
~ () smiling to everybody near
» () a president. He

Figure 29:Task 11 of Unit 1
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The explanation provides a text containing the names qfatte of the text. Here

is the screened slide.

by

K
i

74

Task 12

Study the following explanation.

(Y

4

g
v

e
T [—
'

Task 13 provides students with comprehension questions. There is a
descriptive text about Chris John. Then, the students are asked to answer ten

guestions related to the text.&@hnswers are already provided. To do the task, the

g 9
{

\
I u
\ .
\ B
—

Elvira Devinamira
Elvira was the winner of "Puteri Indonesia" in 2014.
Her full name is Elvira Devinamira. She was born in
Surabaya on June, 28th 1993. She is a model.
Elvira is good looking. She has a slim body. As a
model, her body is tall enough. It is 175 cm. She has

beautiful long hair. She is smart and creative.

Adapted
hitpiwwnw.sckolahoke. com2014/01/1 786
Devinamir:

puive Text Puteri Indonesia Elvira

— ! .
P -

Figure 30:Task 12 of Unit 1
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students should drag the answer to the blanks spaces under each question

activity helps the students to find specific information of the text.

| TaskI3 | TaskI3

Read carefully the text below and answer the questions by dragging the answers from the ~ Read carefully the text below and answer the questions by dragging the answers from the
¥ ,/‘ right box to the left box. Share your answers to your friends.

- the left box.

& i

Figure 31:Task 13 of Uni 1 Figure 32:Task 13 of Unit 1

The last step of the scientific approach, thatieating is presented in Task

. This

14. The students are provided with a jumbled paragraph about Epy Kusnandar.

The students are required to arrange the jumbled paragraph into a good one by

dragging the numbers to the blank spaces into a good order. This task shows

whether the students already understand about the descriptive text or not yet.

Task 14

Arrange the jumbled sentences below into a good paragraph by dragging the numbers into

n He has black and short hair.

Epy Kusnandar is a famous actor.
He is quite short because he is about 163 cm tall.
He plays as Kang Mus in Preman Pensiun.

He was born on 01 May 1964.

He has dark skin and an oval face.

Figure 33:Task 14 of Unit 1
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TheL et 6 s [DevaluMion) section starts from Task 15. In this task, the
students are provided with a descriptive text about Afgan. Theré s ar t 6 but t
to start the task. Once the button is clicked, the hidden text and the questions are
shown. The questions are in the form of true and false. The text is shown for only
ten seconds for each questionisactviter t hey

is useful for the students to learn about the scanning technique of reading.

Famous People a4q

Task 15
L Task 15 © Read carefully the following and whether the is TRUE or
5 s " | FALSE. To do the task, read the text by clicking the Show Text button. You only have 10
Read carefully the following and ine whether the is TRUE or . iy
FALSE. To do the lask, read the text by clicking the Show Text button. You only have 10 ¥ - —
#_ seconds for each statement.
Afgan

— 1 have an idol. e is a singer from Indonesia. Ile is very handsome and
smart. His name is Afgan Syahreza, also known as Afgan. He was born on

ause there are dimples on his cheeks when he is
glasses. Afgan’s favorite music is pop, R & B,
is favorite food is Kentang Balado. He loves

Adspted from: bitgs: i wikipdis oo ik Afisa_Syshrcza

Afgan’s full name is Afgan Syahreza.

Figure 34:Task 15 of Uni 1 Figure 35:Task 15 of Unit 1
Famous People a4a

Task 15

i R;Jd . the i and i vhether the is TRUE or
. FALSE. To do the task, read the text by clicking the Show Text button. You only have 10
~ seconds for each statement.

] A

Afgan

I have an idol. He is a singer from Indonesia. He is very handsome and
smart. His name is Afgan Syahreza, also known as Afgan. He was born on
May, 27th 1989 in Jakarta. He is well known as a talented young singer.

Afgan is quite tall. His height is 170 cm. He has an oval face and short
hair. He is easily known because there are dimples on his cheeks when he is
smiling and he always wears glasses. Afgan’s favorite music is pop, R & B,
Soul and Jazz. Ie likes eating. Iis favorite food is Kentang Balado. He loves
it because it’s delicious.

Adapted from: hups://id.wikipedia.org/wiki/Afgan_Syahreza

He was born on May, 27th 1998.

Figure 36:Task 16 of Unit 1

Then, in Task 16, the students are providetth wo descriptive texts. The

students are asked to answer the multiple choice questions by clicking the best
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answer . Each text consists of five quest

understanding about descriptive texts.

Task 16 Task 16

‘§ Read carefully the following texts. Click the a, b, cor d button to answer the questions. Fg Read carefully the following texts. Click the #, b, cor d button to answer the questions.

Deddy Corbiior Andre Taulany is an Indonesian singer, actor and comedian. He was
born in Jakarta, September, 17¢h 1974, He started his carrier as a vocalist
in a group band Stinky. He also plays in some Indonesian movies and as a
comedian he joined with the OVJ (Opera Van Java) team,

Andre is & handsome man. He has short and straight hair. The color of
his hair is black. He also has a fat nose. He is quite tall. His height is 173

socei > Shaga goud Loy by coai . em. He wears glasscs. They make him look smart.

Dier).

7. Who is Andre Taulany?
a. an artist
b. a guitarist

1. The text above tells us about?
a. Popular magicians in Indonesia
b, Hitam Putih
. Deddy Cobuzier
4.0CD

<. a football player
d. a singer, actor and comedian

Figure37: Task 16 of Unitl Figure 38:Task 16 of Unit 1

In the last section of et 6 s Pabox\sbhowe the results of the task is

provided. It helps the students to know how well they understand the discussion of

this unit.

Figure 39.The ResultsBoxofL et 6 s [Activito r e

After the evaluation, the students are directed td_tleet 6 s sé&cton.line c t

this section, the students are asked to tick on how much they have learnt the

discussion in Unit 1.
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Ty 7
i How much do you learn from this unit? Put a tick (V") by clicking the box according to how
‘much you have learnt.

—~—

New vocabularics

i ) I

| Generic structure of a descriptive text D D
Simple present tense D D
oo

Adjectives

OoOoia

Figure40L et 6 s Ref |l ect

The last section ik e t 6 s . The studentw are provided with three points

of the discussion in Unit 1.

Figure4llL et 6 s Revi ew

b. Unit2

The title of Unit 2is Animal Kingdom Before going to some tasks, there is a
preliminary to build the background knowledge of the students about what they

are going to discuss in the unit.
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Animal Kingdom ag

Do you ever visit a zoo? What kind

of animals you have seen? From all
of the animals in the zoo, you might
have the favorite one, right? You
may like it because of the nice look,
shape, size, cuteness, etc. For
example, you like tapir you’ve seen
in the zoo because tapir has unique
color. Can you describe your
favorite animal? In this unit, you
will learn more how to describe
animals.

71

g
ST

Materials

Figure 42:The Preliminary of Unit 2

The students, then, are given a dialog about the description of Komodo. It is
the followrup section ofthe preliminary. The students are expected to recognize

some adjectives that are usually used to describe people.

i Animal Kingdom ad

Hi! It was great. I saw some Komodo
dragons and 1 have the favorite one. 1
called it ‘The King’ because it is the
oldest and the biggest one. The weight is
166 kg and the length is 3.13 m. It has
powerful claws to strike its prey. The
teeth are sharp. The King has dark
brown skin. Tt loves hunting deer and
buffalo very much.

Hi! How was
your vacation in
Komodo island?

Figure 43:Get Ready

The next is Task 1. The first step of the scientific approach begins here, that is
observing The students are given two descriptive texts about people. After

reading, the students are asked to tick some items on the table provided based on
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the texts they have read. In this section, the students are also given chances to

write down by themselvesome items they want to know further.

N Animal Kingdom aa Animal Kingdom ag

. LetsRead o, . LetsRead oy 4
Tasklr * Task]r *

Read carefully the texts below. Then, give cheek () on the items you want to know and/or Read carefully the texts below. Then, give check (/) on the items you want to know and/or
‘write items you want to know further. write items you want to know further.

Text 1 4
Marty, the Giraffe
My family and I went to the Gembira Loka zoo last week. I saw

many interesting animals. My favorite one is giraffe. The zoo
keepers call it Marty. Marty has long necks and long legs. He
also has spotted patterns on his beautiful brown body. There are
small horns on top of his head to protect the head in fights. I lo
Marty very much because he is brave and gentle.

Sl
Text2
My lovely Prita
My father has many kinds of bird at home. My favorite one is
Prita, the blue macaw. She has nice blue feather. Her eyes are
round and wide. Prita has large and powerful beaks that can
* easily crack nuts and seeds. She can squawks and screams very
loud. The part of her body that I love the most is her wide blue
wings.

—t

Figure 44:Task 1 of Unit 2 Figure 45:Task 1 of Unit 2

Animal Kingdom L

Based on the text you have read, give check (V) on the items you want to know and/or
write items you want to know further. Please save your work. .

T —_—
Items you want to know
The contents of the texts
The Indonesian equivalents of the adjectives used in the texts
The structure of the texts

o

The grammar used in the texts

Write more things you want to know further

Figure 46:Task 1 of Unit 2

In task 2, the students are asked to formulate some questions based on their
observation they dith Task 1. They are also asked to propose temporary answers

of the questions.
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Animal Kingdom

Task2

Based on the items you want to know, Provide for :
you based on your dge. leeuveyonrwork..
Questions Answers
| What are the Ind ian equi I for the , i

used in the texts?

What is the texts about? ‘
What is the structure of the texts? |

‘What is the grammar used in the texts?

Figure 47:Task 2 of Unit 2

The second step of scientific approach, thatCwsllecting, Associating,
Communicating Datastarts in Task 3. The students are provided with some
adjectives related to animals. Once they click the button, they will hear the
pronunciation of each word. This activity guides the students to pronounce the

words correctly.

Animal Kingdom

Task 3 ’/

Click on the words below to know how to pronounce the words.

g

Figure 48:Task 3 of Unit 2
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Coming up to the Task 4, the students are givengigires in the left side
and five descriptions in the right side. To do the task, the students should match
the pictures with its appropriate descriptions by dragging the numbers from the
left side to the circle on the right side. The students are expéxtbe able to

comprehend the characteristics of animals.

. .
Animal Kingdom a4a
Task 4
Match the i i with the ipti by ing the buttons on the LEFT side
to the

It has colorful scales. It breathes with
gills. This animal lives under the
water.

Tt has wings to fly. Tt has sharp claws
to grasp its prey. This creature lays
eggs.

This animal has fur. Its ears are long.
It loves eating carrot and some
vegetables.

It has four legs. It can produce milk.
This animal has a pair of horns.

This creature is usually on the wall. It
has spots on its body. Small insects
are its favorite.
= 7
SO

AL

Materials |
Figure 49:Task 4 of Unit 2

In Task 5, the students are provided with a descriptive text about Whale,
especially Orca. The students are asked to carefully read the text. Below the text,
there isfive statements related to the text. The students are asked to determine

whether the statement is true or false by clicking the T or F button.
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Animal Kingdom - &g

L S
* o
Read carefully the text below. Then, the are TRUE or FALSE
by clicking the 1'RU ¥ or FALSE buttons.

.

Figure 50:Task 5 of Unit 2

The next slide is the explanation of the order of adjectives. The students are
provided with the formulation of the order of adjectives. Further, some elements
consist ofquality, size, shape, age, colandorigin are included to give a clear

picture. Additionally, the students are given examples on how to arrange multiple

adjectives ira good order.

-
Animal Kingdom I Animal Kingdom - ag
wEKy S ‘
Study the following explanation. |
- ' 1 |
o Example:
’ l.A  big  black gorilla,
det.  size color noun head
Quality  Size  Shape  Age ¢
i big round old black Javanese ordee af ).
beautiful  long young  white  Australian 2 A wild  young  grey wolf.
wild large brown  American det. quality:  age wolor  nounhesd
fame small blue Japanese
ponetil order of adj.

Figure 51:Task 6 of Unit 2 Figure 52:Task 6 of Unit 2

In Task 7, the students are given an adjective task. There are five sentences.

Each of them contains multiple adjectives. The students are expectedrtgear
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the random multiple adjectives into a good order. The correct order is already
exposed in the previous task. To do the task, they must drag and drop the

adjectives into the blanks provided.

Animal Kingdom - @4

Task 7 : -

p W] &P
Arrange the adjectives below into a good order by dragging the words into the blank boxes.
Share your answers to your friends.

D S
| -

(I | S |

Figure 53:Task 7 of Unit 2

After arranging the adjectivaato a correct order, the students are asked to
answer comprehension questions about Sumatran rhinoceros. There are five
questions. The students should choose the best answer of each question by
clicking the button. The correct answer will end up withegrdight, while the
wrong answer will be red. If the students choose a wrong answer, the right one

will automatically be shown. Here are the two samples of five.
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Task 8

\
Read carefully the following text. Click the a, b, ¢ or d button to answer the questions. The

GREEN light indicates CORRECT answers while the RED indicates INCORRECT answers.

Bony, the Sumatran Rhinoceros

Sumatran rhinos are the smallest of the living rhinoceroses and the
only Asian rhinos with two homs. Sumatran rhinos are generally
solitary creatures that feed on fruit, wigs, leaves, and shrubs.

Nowadays, the number of Sumatran rhinos is approximately 100 left.

Bony is one of them. He has two horns just like the others. As the

smallest rhino, Bony weighs about 800 kilograms and grows to a height [~

Task 8

\
Read carefully the following text. Click the 4, b, ¢ or dbutton to answer the questions. The

GREEN light indicates CORRECT answers while the RED indicates INCORRECT answers.

Bony, the Sumatran Rhinoceros
Sumatran rhinos are the smallest of the living rhinoceroses and the
only Asian rhinos with two horns. Sumatran rhinos are gencrally
solitary creatures that feed on [fruil, twigs, leaves, and shrubs.

-

Nowadays, the number of Sumatran rhinos is approximately 100 left.
Bony is one of them. I1e has two horns just like the others. As the

smallest rhino, Bony weighs about 800 kilograms and grows to a height |~

1. How many horns do the Sumatran rhinoceros have? 2. What is Bony’s weight?

Figure 54:Task 8 of Unit 2

Figure 55:Task 8 of Unit 2

The next task requires students to complete the blanks of a text with the
words provided. In this task, the students are given an incomplete descriptive text
aboutOrangutan Some adjectives are missing. To complete the text, the students
must put the coeact words on the blanks by dragging and dropping the words.

This task checks the students understanding about adjectives.

/ Animal Kingdom aa

Task 9

\
Look at the pictures. Then, fill in the blanks with the provided words in the box by dragging
it to the blank spaces of the text.

arboreal swinging strong small reddish-brown
= B

Orangutans have thin, shaggy, hair. They have long, powerful arms
and hands that they can use to manipulate tools. Orangutans have the ability
to make 13 tol5 different types of vocalizations. Orangutans live for about 35 to 40 years.
Orangutans are creatures, which means they spend most of their lives
= | slowly walking, and climbing through dense rain forests. Orangutans feed

mainly on fruits, especially wild figs. They also cat other kinds of vegetation, insccts, |

vertebrates and bird’s eggs.

Adapted from: hutp://www kidsplanet orgfactsheets/oragutan himl

Figure 56:Task 9 of Unit 2

Coming up to the Task 10, the students are given a text about two different

dogs. The text contains sonasljectives. The students are asked to find the
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adjectives by clicking the words. This task is the introduction of the degrees of

comparison.
Animal Kingdom a4
Task 10 > 4
Rudnmﬁﬂlylhefollowinglmmdﬁndtheaﬁectivesbycliddnglh;wurdl.sil;!your
answers to your friends.

Agnes and | have the same pet. We both like |

. | dogs. But our dogs are different. My dog is a Siberian
Husky. His name is Balto. Agnes’ dog is a Pomerian.
4 | Her name is Yuki. Balto is bigger than Yuki. But Yuki ||
is more hairy than Balto. Balto is also taller than Yuki.
Of course, he runs faster than Yuki because he has |
longer feet. He is more resistant with cold since he |
comes from cold environment in Siberia. Even though

Yuki is smaller but many people love her because she

is prettier.

Figure 57:Task 10 of Unit 2

The next slide is the explanation of the degrees of comparison. The students
are povided with three degrees of comparison; positive, comparative and

superlative. Further, some examples are provided to give them a clear explanation.

. .
Animal Kingdom a4
Task 11 ;
Y
Study the following explanation.
Positive Comparative ‘ Superlative
For words that have one or two syllable, we use —er and —est at the end of the words.
strong » stronger strongest
small smaller 1
tall taller tallest

For words that have two or more syllable, we use more and most.

hairy more hairy most hairy
active more active most active
attractive more attractive most attractive

Some words have irregular form to express degree of comparison.

-

Figure 58:Task 11 of Unit 2
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In the following task, the students are provided with a descriptive texitab
pet. The students are asked to carefully read the text. Below the text, there is five

statements related to the text. The students are asked to determine whether the

statement is true or false by clicking the T or F button.

/ Animal Kingdom aq

Task 12

\
Read again the text below. Then, determine whether the statements are TRUI or FALSE by
clicking the TRUE or FALSE buttons.

Agnes and T have the same pet. We both like dogs. But our dogs are different.
My dog is a Siberian Husky. His name is Balto. Agnes’ dog is a Pomerian. Her name
is Yuki. Balto is bigger than Yuki. But Yuki is more hairy than Balto. Balto is also
taller than Yuki. Of course, he runs faster than Yuki because he has longer feet. He is
more resistant with cold since he comes from cold environment in Siberia. Even
though Yuki is smaller but many people love her because she is prettier.
i
1. Balto is a Siberian husky while Yuki is a Pomerian.

2. Yuki has less hair than Balto.

3. Many people love Balto because he is cute.
4. Yuki is shorter than Balto.

5. Yuki is more resistant with cold than Balto.

Figure 59:Task 12 of Unit 2

To learn more about degrees of comparison, the students ardepravith
two different animals in terms of size, height, etc. of each queStlmnstudents

must provide the best answer of each question by clicking the correct pictures.

Here are the two samples of five.

Animal Kingdom au

Animal Kingdom ag
Task 13 § Task 13

A
Identify the characteristic of the following animals by clicking the correct one.

Identify the characteristic of the following animals by clicking the correct one.

<< Previous

Figure 60:Task 13 of Unit 2 Figure 61:Task 13 of Unit 2
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The next is the explanation about the generic structure of a descriptive text.
The explanation provides a text containing the naméseoparts of the text. Here

is the screened slide.

. Animal Kingdom
Task 14

Read the following text and study the explanation.

Mily, the Cute Hedgehog
Hedgehog is a carnivorous animal that originates
Identification from Asia, Europe and Africa. Hedgehog is an exotic
animal but it is not considered as a pet.
Mily is a hedgehog I found in my uncle’s backyard.
She has prickly spines. Her body is small. It makes her
Descriptions
look cute. She has small, round eyes. Mily is a nocturnal

animal. It means that she is more active at night.

Adapted from: http//animals.nationalgeographic.com/animals/mammals/hedgehog

b

Materials | ‘

Figure 62:Task 14 of Unit 2

The last step of the scientific approach, thatisating is presented in Task
15. The students are provided with a jumbled paragraph about a Persian cat. The
students areequired to arrange the jumbled paragraph into a good one by
dragging the numbers to the blanks spaces into a good order. This task shows

whether the students already understand about the descriptive text or not yet.
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N & Animal Kingdom a4

Task 15
Arrange the jnn;.lrled sentences below into a good by draggi Atlu into
the box.
His fur is very white and smooth.
Ilove him so much.
Snowball has small, round brown eyes.
His nose is very tiny and flat.

Last year, my parents gave me a Persian cat as my birthday present.
He likes playing with my plastic ball.

He is so fluffy.
Snowball is the best cat I've ever had.

Snowball is very active.

His name is Snowball.

EEEEEERERE

Figure 63:Task 15 of Unit 2

Then,thenextit et 6 s BeatiorMin this task, the students are provided
with two descriptive texts about animals; about octopus and peacock. The students
are asked to answer the multiple choice questions by clicking the best answer.
Each text conss t s of five guestions. Thi s act

understanding about descriptive texts.

ii!- Animal Kingdom ag = ' Animal Kingdom ag
 Let's Do More o Task 16 o
Task 16 ‘Q‘l\b—- X :::;mlﬁl!y thia following text and snswer the questions by Gi0stg that A leor o

Read carefully the following text and answer the questions by choosing the a, b, ¢ or d
button.

Octopus, the Intelligent Animal
The octopus is a mollusk and an invertebrate, which means it has no bones in

Octopus, the Intelligent Animal

“The actopus is a mollusk and an invertebrate, which means it has no bones in

its body. It also belongs to a sub-specics of mollusks called the cephalopods. This

means “head to foot” and is used as the name because an octopus’ "fect” are
atiached 1o its head.

its body. It also belongs Lo a sub-species of mollusks called the cephalopods. This
means “head to foot” and is used as the name because an octopus’ "feet” are
attached to its head.

The octopus can only be found in salt water, but they live in all the oceans.
The octopus that live in warm waters tend to be small while those that live in
| colder waters are much larger. The body of an octopus looks like a bag. Ithasa | |
The octopus that live in warm waters tend to be small while those that live in . | o s, g eycs, and gt amms, The s of the octopus have suckers.
colder waters are much larger. The body of an octopus looks like a bag. It has a |
bulbous head, large cyes, and cight arms. The amms of the octopus have suckers. | | 1. Where does the octopus live?

The octopus can only be found in salt water, but they live in all the oceans.

a. Salt water
b. Fresh water
c. River

d. Lake

Figure 64:Task 16 of Unit 2 Figure 65:Task 16 of Unit 2
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Task 16 Y Task 16

2B
4 o\ £
Read carefully the following text and answer the questions by choosing the 4, b, ¢ or d Read carefully the following text and answer the questions by choosing the a, b, ¢ or d
button.

The Beautiful Peacock The Beautiful Peacock

The peacock (slso known as peafowl) is & medium sized bird most closely | |
related to the pheasant. ‘ i
feathers or plimage. During a dis

feathers up o form a fan that strotches out nearly 2 meters in length. This colorfl
display is believed to be a way to atiract females for mating purposes, and secondly
to make the peacack look bigger and intimidating if he foels threatencd by
prodators.

There are 3 varietics of peacock: the Indian, the Green and the Congo. The

own for their amazing eye-spotted tail
. the peacack will stand its tail

There arc

3 varistios of peacock: the Tndian, the Green and the Congo. The

6. Peacocks are best known for its ...
a. wings

b eye-spotted tail feathers

c.legs

d. flying skill

7. How many varieties of peacocks are there?
al
b.2
c3
d.4

.

Figure 66:Task 16 of Unit 2 Figure67: Task 16 of Unit 2

In the last section of et 6 s pabox\Msbhowes the results of the task is

provided. It helps the students to know how well they understand the discussion of

this unit.

Animal Kingdom

Figure 68The Result BoxofL et 6 s [Actvitigo r e

After the evaluation, the students are directed toLtleet 6 s sé&cton. line c t

this section, the students are asked to tick on how much they have learnt the

discussion in Unit 2.
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Animal Kingdom

il :

How much do you learn from this unit? Put a tick (V") by clicking the box
- much you have learnt.

ey

Aspects

New vocabularies

Generic structure of a descriptive text

Multiple adjectives

Degrees of comparison

|ololo|o

Figure69L et 6 s Ref | ect

The last section ik e t 6 s . Theswdeatsvare provided with three points

of the discussion in Unit 2.

Animal Kingdom

Figure70L et 6 s Revi ew

c. Unit3

The title of Unit 3is Things in the ClassroonBefore going to some tasks,
there is a preliminaryaskto build thebackground knowledge of the students

about what they are going to discuss in the unit.
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Figure 71:The Preliminary of Unit 3
The students, then, are given a dialog about the description of a pencil case. It
is the followtup section of the preliminary. The students are expected to recognize
some adjectives that are usually used to describe things, especially in the

classroom.

A Hi, Rina! Yes, I lost it. It is a brand new |
ll thing. I just bought it a week ago. My §

pencil case is rectangular. The color is
Hey Andi! I heard that red. There is a Spiderman picture on it.
you lost your pencil 1 also put a sticker on it. Please let me
case. What does it look know if you find it. Thank you, Rina.
like? Perhaps, T can
help.

Figure 72:Get Ready

The next is Task 1. The first step of #wentific approach begins here, that is
observing The students are given two descriptive texts about things. After

reading, the students are asked to tick some items on the table provided based on
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the texts they have read. In this section, the students are also given chances to

write down by themselves some items they want to know further.

Task 1 J ,l/ 2 Task 1

i 5 =17l ey ..
Read carefully the texts below. Then, give check (47) on the items you want to know and/or- Read carefully the texts below. Then, give check () on the items you want to know and/or
‘write items you want to know further. A ‘write items you want to know further.

Based on the nextynuluv:md,gived;eds(n unﬂmitunlyvuw-md/ar 2
‘wrile items you want to know further. Please save your work. .
X
W
Items you want to know

The contents of the texts

The Indonesian equivalents of the adjectives used in the texts

The structure of the texts

The grammar used in the texts

Write more things you want to know further

fTﬁT{n als
Figure 75:Task 1 ofUnit 3
In task 2, the students are asked to formulate some questions based on their

observation they did in Task 1. They are also asked to propose temporary answers

of the questions.
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E oy p
Based on the items you want to know, formulate Provide
questions you formulate based on your knowledge. Please save your work. .

Questions Answers

What is the texts about?

Wi TR - oo
What are the for the adj
used in the texts?

What is the structure of the texts?

—
What is the grammar used in the texts?

Figure 76:Task 2 of Unit 3

The second step of scientific approachattis Collecting, Associating,
Communicating Datastarts in Task 3. The students are provided with some
adjectives related to things in the classroom. Once they click the button, they will
hear the pronunciation of each word. This activity guides thelests to

pronounce the words correctly.

Figure 77:Task 3 of Unit 3

Coming up to the Task 4, the students are given four pictures of things in the

classroom and four words. To do the task, the students should match the pictures
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with its appropriate namdsy dragging the words in the box to the blanks beside
the pictures. The students are expected to be able to understand the names of

things in English.

. .
. Things in The

Task 4
Match the pi with the appropri djecti Pprovi by ing the words into the
box.

rectangle
pink i
q |

I A B
2 i/ v
i mr" Materials I » %

Figure 78:Task 4 of Unit 3

In Task 5, the students are provided with a descriptive text about a wall
magazine in the school. The students are asked to carefully read the text. Below
the text, there is five statements related to the text. The students are asked to

determine whether the statement is true or false by clicking the T or F button.

Figure 79:Task 5 of Unit 3



