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APPENDIX A  

VIGNETTES  

 

Vignette 1 

Observation 1 

January 20, 2015 

The bell rang and the teacher entered the classroom. The class was noisy. Some of 

the students were talking with each other, some shouted out loud, and some other 

walked and ran around the classroom but soon they began to sit down as the 

teacher were ready to start her class.  

Without waiting all of the students to be seated, the teacher greeted them, saying 

ñAssalamualaikum warohmatullahi wabarokatuh. Good morning, class. How are 

you today?ò The students replied respectively. Some students were still standing 

and walking around the classroom even though the teacher was starting the class. 

She said, ñSudah siap belum? Ayo bukunya disiapkan.òAnd the students got ready 

to start the class. 

Since the teacher could not come to the class the previous week, she apologized 

and asked whether the students had finished the tasks she gave them. 

ñMaaf ya Miss Uswa minggu lalu tidak berangkat. Tugasnya sudah dikerjakan 

belum?ò 

Some students answered ñsudahò while some other said ñbelumò. The teacher 

then reminded them to submit the tasks after they are completed. 

The teacher divided the students into groups of four, gave a handout for each 

group and asked them to discuss the tasks on the handout. Meanwhile, a male 

student said while walking out the class, ñMiss, mau pipis ya.ò 

ñKemarin bilangnya gimana kalau mau pipis? In English please,ò said the teacher. 

ñEré. Mau pipis, Miss,ò said the student. The teacher permitted him and he 

walked away. 

The teacher then gave instruction to the students on what to do with the handout 

while the students were still noisy, ñCoba degarkan ya. Itu kan ada yang blank to, 

coba kalian diskusikan dengan anggota kelompok kalian terus diisi, ya.ò Since the 

students were still not paying attention, se asked, ñBisa to?ò 

ñBisa,ò said some students. 
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The teacher walked around, checking, monitoring and assisting students while 

some of them working on the handout. Meanwhile, some others are also walking 

around the class, playing and talking to their friends. The teacher warned the 

students who were slacking off but they did not really listen to her. 

While the teacher sat down in the teacher desk, a male student came to her and 

asked what to do with the task. Apparently he did not listen when the teacher gave 

instruction earlier. 

Around twenty minutes later the teacher asked, ñHave you finished?ò but the 

students said they had not finished the tasks yet, so she gave them five more 

minutes to complete the tasks.ò 

ñIôll give you five minutes, ya. Five minutes. Okay?ò 

ñOkay,ò said the students. 

With this five minutes left for them to complete the tasks, a male student came 

forward and asked what to do with the tasks. All this 20 minutes he and the 

members of his group did not know what to do with the tasks. The students then 

got back to work with the tasks while a few of them were still playing, either 

because they gave up with the tasks or because they relied on other members of 

their groups to complete the tasks. 

Five minutes later the teacher asked again, ñHave you finished? Siapa yang belum 

selesai? Raise your hand.ò 

Some students from three different groups raised their hands. The teacher then 

came up to the groups one by one to assist them. 

When the students had all completed the given tasks, the teacher discussed the 

results together with the students.  

After discussing the answers to the fill-in-the-blank task, the teacher read the 

dialogue aloud. She then asked me to join her reading the dialogue to give 

example to the students on how to read the dialogue. The teacher then read the 

dialogue together with the students before she asked them to practice the dialogue 

with their friends in their group. The teacher then asked each group to came 

forward and read the dialogue in front of the class. 

While a group was reading the dialogue, the other students were noisy and did not 

pay attention. ñKalau temannya di depan perhatikan ya. Perhatikan temannya, 

dihargai kalau ada temannya yang maju,ò said the teacher. 

While a group of students were reading the dialogue in front of the class, the 

teacher watched and assisted them if they found difficulties in pronouncing 

certain words. The teacher also appreciated each performance and invited other 

students to give applause every time a group finished reading the dialogue. 
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After all groups read the dialogue in front of the class, they discussed the next 

tasks with the same process: discussing the answer and practicing the dialogue. 

When the bell rang indicating the class was over, the students immediately wanted 

to walk out of the class. The teacher called out to them, ñNanti dulu belum ditutup 

kelasnya.ò 

The students stopped and the teacher said, ñOkay, see you next week.ò 

 

Vignette 2 

Observation 2 

January 27, 2015 

The teacher came into 7A classroom and greeted the students, ñAssalamualaikum. 

Good morning.ò The students were noisy talking to friends and walking around 

the classroom but  they answered, ñWa§laikumsalam. Good morning, Miss.ò 

ñHow are you today?ò said the teacher. 

ñIôm fine, thank you.ò The students answered. 

The previous meeting was a self study because the teacher could not come to the 

class. She gave tasks for students to finish in a piece of worksheet and the students 

submitted them after completing them. Today, the teacher gave the worksheets 

back to the students so they could discuss the answers together.  

ñSekarang kita bahas bersama, ya.ò said the teacher. 

She then called on the students one by one and asked them to give the correct 

answer. The first task was to find the Indonesian equivalent terms for the 

following words/phrases: ñmorningò, ñafternoonò, ñeveningò, ñnightò, 

ñgoodnightò, ñtake careò, ñIôm sorry to hear thatò, ñnice to meet youò, ñthanksò, 

and ñsee youò. Most students could find most of the answers, but none of them 

could find the equivalent term for ñtake careò which is ñhati-hatiò in Bahasa 

Indonesia.  

After that, the teacher read the words/phrases one by one and the students 

repeated after her. Then, the teacher called students by their name to read the 

words/phrases by themselves.  

Moving on to the next task on the worksheet, which is putting sentences into the 

correct order to form a dialogue, the teacher called on the students one by one and 

asked them to give the correct answer. She then led the students to repeat after 

her. 
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The next task is to complete a dialogue with correct expressions. After telling the 

correct answers to the students, the teacher again led them to repeat the sentences 

she read in the dialogue.  

The teacher gave another worksheet to the students and told them that they were 

allowed to work in pairs. She also explained in Bahasa Indonesia how to do the 

tasks in the worksheet. Some students worked on the worksheet immediately but 

most of them were not. They talked with their friends and walked around the 

classroom instead of doing the task. The teacher approached those students and 

told them to do the task but they did not listen. 

About fifteen minutes later the teacher asked whether they had done the first 

number on the task, ñKira-kira yang pertama apa, ya?ò but the students did not 

answer. They kept talking with their friends noisily. Only twenty minutes later 

that some students started doing the task. Some of them still did not know what to 

do with the task and one by one they asked the teacher. Some other students 

however did not do the task and just copied the answers from the friends who had 

finished it. 

When all students had completed the task, they discussed the answers together 

with the teacher. The teacher read the dialogue in the task and the students 

repeated after her. For each sentence in the dialogue, she read it three times. Then, 

the student worksheets were submitted to the teacher. 

The bell rang, indicating the class was over. To close the class, the teacher said, 

ñOkay class, timeôs up. See you next week.ò and the students ran off immediately. 

 

Vignette 3 

Cycle 1 Meeting 1 

May 13, 2015 

The bell rang and I entered the classroom accompanied by the classroom teacher.  

The students were busy talking to their friends; some of them were still outside. 

The teacher asked them to come in because the class would soon be started. 

I greeted the students, and some of them replied while some others were busy 

talking to their friends. Some students walked here and there in the classroom and 

made noises. 

ñHow are you today?ò No student answered . I repeated my question, ñHow are 

you today?ò 

ñIôm fine, and you?ò the students replied simultaneously. 



117 
 

 
 

ñIôm fine too, thank you.ò Then, I explained that I was going to teach the class for 

about a month starting that day, while being accompanied by their usual English 

teacher in the classroom.  

I asked the students whether they still remembered my name. As suggested by 

their English teacher, I also told them that whatever tasks given to them were 

going to be given to and graded by their English teacher.  

After praying and taking attendance, I began the class by asking everyoneôs 

opinion about English. Most of the students answered that English was a difficult 

subject. I told them that I was there to help them learning English and asked for 

their cooperation. I told them that they were going to start learning English from 

the things that were close to them, starting from their class. When I asked the 

students what they thought about their class in English, no students answered. 

Then, I repeated the question in Indonesian language. Students answered loudly. 

I asked them to mention the things they could see in their classroom. Since 

students answered randomly in Indonesian, I asked them to say it in English. 

However the students were unsure, so I guided them. I pointed an object and 

asked the students what it was called in English, ñIni meja bahasa Inggrisnya 

apa?ò 

ñTable!ò students answered loudly. I continued mentioning objects in the 

classroom while the students said their names in English. When none of the 

students could mention the English words, I wrote them on the board. Later, I read 

the words on the board and the students repeated after me. Up to this point, while 

most students participated well, a few students at the back seats paid no attention. 

They did not seem to be noisy enough to disturb the class but they clearly did not 

pay attention as they were doodling on their book or making paper planes; they 

continued to do so despite the presence of their English teacher who on occasion 

warned them. 

I distributed the handout to the students and asked them to read the text about 

classroom. I asked them to find any difficult words in the text and I told them that 

they could ask me but nobody said anything. I checked whether they really 

already knew all of the words. It turned out they did not know most of the words 

on the text. I wrote the words on the board in a list. Later I asked them to find the 

meaning of the words in dictionary but none of them brought/had a dictionary. I 

decided to just write the Indonesian equivalences of the listed words.  

After listing the difficult words, I asked the students to read text again. Students 

on the back were still not paying attention even when I went to the back and 

warned them. As these students were getting noisy, I pointed one of the noisy 

students to read the text and he did it playfully. At this point I realized that this 

class was going to be a lot more challenging that I had thought. 
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I read the text aloud and proceeded to check studentsô comprehension by first 

asking them the topic and general content of the text. Some of them answered 

correctly; some others just did not care. 

I asked the students to answer some questions about the text. The questions were 

already on the handout. A few minutes passed by and some students still did not 

know what to do since they did not pay attention to what I said. I explained again 

what they had to do. After making sure the students had completed the task, I 

discussed the comprehension questions about the classroom with the students.  

I gave another descriptive text about school library and asked the students to read 

it. This time, I listed difficult words on the board and write the Indonesian 

equivalences so that it would be easier for students to comprehend the text. The 

rest of the lesson was spent to discuss the comprehension questions about the text. 

This time, I called out to the noisy students to write the answer on the board. 

After making sure that the students comprehended both texts, I invited the 

students to compare the both texts. I told that them they were both descriptive 

text. I asked whether they knew what descriptive text was. No students answered. 

I pointed out that there was a short explanation about descriptive text in the 

handout. I also explained about the structure of descriptive text and invited the 

students to analyze the text. When a student answered, the researcher thanked him 

and praised him. 

Meanwhile, some students at the back were still noisy and did not pay attention. 

Instead they doodled on their note books. When I asked them about descriptive 

text, they confidently replied that they did not know. I asked them to ask other 

friends but they did it impolitely. Nevertheless, when the students answered, I 

thanked them. 

I continued explaining about descriptive text and asking the students to mention 

the content of the descriptive texts. I told them that after a few meetings they were 

going to write a descriptive text. But before that, I would help them learn how to 

make descriptive text little by little. I also promised that English lesson would be 

easy and fun as they were going to do games. The students seemed excited when I 

mentioned games. They said that they had never played games in English games 

and were looking forward to it.  

I also told them that the best writings would be displayed on the bulletin board to 

decorate their classroom.  Before closing the class, I reviewed what we had 

learned previously and asked the students whether they had questions. Since no 

students asked questions, I closed the class. 
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Vignette 4 

Cycle 1 Meeting 2 

May 18, 2015 

After greeting, praying, and taking attendance, I asked the students whether they 

still remembered what we had learned on the previous meeting.  As promised on 

the previous meeting, I planned to do a game with the students. I introduced and 

explained the rules to the game. The students were divided into groups and had to 

match English words about school with their Indonesian equivalences. All 

students excitedly participated in the game. 

As the students were still excited, I led the class to move on to the next activity. I 

asked the students to look at the handouts given to them the other day. A few 

students said that they had not gotten handouts yet since they did not come to the 

previous meeting. I had already prepared some extra handouts, so I gave them to 

the students. Also, two students said they lost their handouts while I knew they 

threw their handouts away as soon as the class ended in the last meeting, because I 

found a few torn handouts on the floor just after the class. Did not want to make a 

fuss, I gave them new handouts anyway, telling them not to throw this one.  

I started by asking the students whether they still remembered what they learned 

in the previous meeting. Some students answered randomly, ñclassroom, library, 

descriptiveò. As suggested by the teacher the other day, I let the students who 

were talking to their friends know that they could leave the class if they did not 

want to participate. Instead of listening to me, or calmed down a little bit, they 

teased me saying ñada yang marah euy (uh-oh, somebodyôs pissed off)ò.  

I reminded them that they were going to write a descriptive text next two meetings 

and that the best results were going to be displayed on classroom wall bulletin. I 

proceeded to teach by asking the vocabulary they had learned in the game 

previously. Students answered ñchair, wall, door, ruler, bag, éò they continued 

mentioning vocabulary used in the game. 

I explained that the words they mentioned were nouns and asked a volunteer to 

read description of nouns on the handout. A female student volunteered and I 

thanked her when she finished reading.  However, I pointed out that the student 

made pronunciation mistakes on some English words and I showed the correct 

pronunciation and asking the whole class to repeat after me. 

I proceeded to explain about noun, countable and uncountable nouns, and singular 

and plural nouns. Then, I asked the students to do a simple exercise on singular 

and plural nouns with pictures. They were allowed to work in pairs. While the 

students were working, I walked around the class, giving necessary assistance. 

Some students did not hesitate to ask questions. They mostly asked whether their 

answers were correct. 
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After some time, I invited the students to write their work on the board. Some 

students were confidently walked forward and wrote their answers. Some of them 

were impatient to wait for their turn and snatched the board marker as soon as 

their friend finished writing their answer. On the other side of the room, however, 

some students were slacking off playing with their friends. The teacher had 

invited them to participate but they said nothing in return. 

As the class had grasped about plural nouns in general, the activity moved on to 

the use of a/an. The activity involved pictures on the handout and also easy 

exercises so most students could follow them well. 

Proceeding to the next activity, the researcher explained about the use of adjective 

in a noun phrase, followed by an activity to put jumbled words into meaningful 

noun phrases and finally write simple noun phrases based on pictures, assisted by 

a list of vocabulary. Most of them could perform well although they did not pay 

attention to details on spelling. 

As the time was almost up, I reviewed what we had learned that day and reminded 

the students to take a good care of their handouts as they were going to be used 

for the next meeting as well. 

 

Vignette 5 

Cycle 1 Meeting 3 

May 20, 2015 

I entered the classroom and greeted the students. As usual, it was hard to get the 

students quiet especially because some students on the back did not listen to me. 

Nevertheless, I continued teaching the class; briefly reviewing what we had 

learned in the previous meeting. Then, I prepared LCD projector and laptop as I 

was going to use them to show the visual media of English picture dictionary. It 

was an application running on PC. 

As soon as I took out my laptop, the students were excited. They demanded to 

watch movies. I calmed them and gave them understanding that they needed to 

learn first, and I promised that they could watch movies some other time. 

I opened Cambridge i-dictionary on the laptop which was already connected to the 

projector. The application had pictures, sounds for English word pronunciation, 

songs, and simple exercises with interesting visualization.  

It was clear that using visual media/technology could easily draw studentsô 

attention. Even the students who usually were noisy at the back of the class were 

silent and looked at the displayed visualization. They got curios of what I was 

going to show them and as a result they listened to me.  
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As I showed visualization about preposition of place, the students were listening 

carefully. It was apparent that the use of technology and visual media captivated 

them. Even the students who usually showed no interest in English and were noisy 

at the back of the class actually listened and could also answer my questions about 

preposition of place when asked orally.  

The task for prepositions of place was given in the handout and the students were 

allowed to work in pairs. As usual, I walked around the class to see whether they 

needed assistance. After a while, the students finished their task and while 

discussing the answer to the task, I asked for volunteers to write the answers on 

the board. However, only some student participated. As the students who were 

actively participated did not seem to change significantly, I pointed to certain 

students to write the answer on the board. I thanked and appreciated their 

partitipation as well. 

The next activity was still an exercise on prepositions, with reference to a picture 

of a room. As they had already grasped something from the previous exercise, 

they could do this one faster.  

Moving on to the next activity, I explained the concept of óthere is/there areô by 

first inviting the students to look at the text given on the first meeting about óMy 

school Libraryô. I pointed out some sentences that used óthere is and there areô and 

asked the students whether they knew the difference. When none of them 

answered, the researcher explained the difference and how to use both phrases in 

sentences. 

The class, however, turned noisy and only some students paid attention. The 

classroom remained noisy when the researcher tried to proceed to the next point 

about arranging jumbled sentences and writing in a group. Students in the back 

kept making noises, chatting and shouting with their friends. Even some of the 

girls. This riot somehow had taken the school principalôs attention whose room 

was not far from the class. He just stood silently outside the class while opening 

one of the windows and glared at the noisy students. Magically, the students 

gradually went silent and sat back on their seats, neatly and calmly. The rest of the 

lesson proceeded well that day. The students started listening and doing the task 

on arranging jumbled sentences into a good paragraph, in groups.  

Getting to the next stage, I led the class to write a descriptive text. I asked the 

students to look around the classroom and asked them how they would describe 

their class. I threw a few adjectives to probe: clean, big, small, neat? 

I also asked the students to mention the things in their classroom, how many they 

were, and where they were located. I listed their answers on the board. Then, 

using this list I led them to construct a descriptive text.  

After finishing this activity, the students got back to their previous group. Each 

group was given a picture and asked to analyze it. They needed to write a 
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paragraph describing the picture. They had difficulty in doing the task and I 

encouraged them to not be afraid to make mistakes.  When I approached each 

group, they did not hesitate to ask questions. 

Initially, I planned to conduct a pair correction activity in which each group was 

supposed to check another groupôs work to see the mistakes. However, as most of 

them had difficulty in writing their own paragraph, it was apparent that pair 

correction was too early for them. 

At the end of the task, I took one sample, took a picture of it with my phone and 

displayed the work on LCD for the whole class to see. This way, I could gave 

feedbacks to the work by pointing out the mistakes and invited the class to voice 

their idea on how to correct the mistakes. 

As the class was almost over, I gave back their works and told them to revise their 

works before submitting them in the next meeting. I also reminded the students 

that they were going to write a descriptive text individually on the next meeting. 

The best works were going to be displayed in the class bulletin. 

A female student asked when they would watch movies. I promised that on the 

next meeting they were going to watch a movie. Some students choired in 

amusement. I also reminded the students to study at home before closing the class.  

 

Vignette 6 

Cycle 1 Meeting 4 

May 25, 2015 

After greeting the students, I prepared LCD and laptop to, as promised, play a 

short movie. It was a three-minute long motivational movie. The students were 

surprisingly calm and enjoyed the movie. The movie was about a middle school 

student who had a hard time going through his education because of financial 

problem. Nevertheless, he did not give up. He continued to pursue his dreams 

until he managed to become a successful person when he was adult. It was all 

because he did not stop to learn.  

As the movie ended, the students were surprisingly calm. I asked the moral of the 

story and the students expressed their opinions. Then, I asked them to submit their 

group homework and asked whether they were ready to write their own 

descriptive text. Some students said they were not ready. So I gave them 10 

minutes to study or ask anything to me. After that, I gave each student a paper 

with a picture on it. The students were supposed to write a descriptive text 

describing the picture. To avoid cheating, I provided four different pictures for the 

whole class.  
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The rest of the meeting, I walked around the class checking studentsô progress. As 

there was still some spare time after all students finished their descriptive text, I 

asked them to voice their opinions and critics about the way I teach. I gave them 

each of the students some paper to write in. They did not have to write their name 

on it so they could express their opinions and critics more freely, as there is safety 

in anonymity. 

 

Vignette 7 

Cycle 2 Meeting 1 

May 27, 2015 

I greeted the students as usual and then prepared LCD and laptop. I started by 

playing a short movie. The students were excited and as the movie ended, they 

were paying attention to me. The movie was a motivational and educational 

movie about a problematic boy who was somewhat depressed in his teenage year 

yet got a little attention from his parents. The character was involved in a juvenile 

act, got arrested by the police, and sent to prison. When he was locked in jail, 

however, he did not lose hope. He learned public speaking diligently and when he 

grew up he became a famous public figure. 

As the movie ended, I asked the moral of the story. The students seemed to be 

able to relate to the story and were calmer throughout the rest of the lesson, even 

the usually noisy students. 

The students choired in disappointment when I said to continue with English 

lesson. At this, I promised that they were going to watch movies again next time. 

The students were looking forward to it, saying ñBeneran besok nonton film lagi 

ya, Miss. Janji lho. Kalau bohong dosa.ò 

I began by displaying a series of picture in a slideshow. They were pictures of 

houses, starting from pictures of big, luxurious houses to simpler houses. The 

slideshow ended with pictures of homeless people. It was aimed to remind the 

students, who were mostly from poor family, to be grateful for what they had. 

Then, I displayed a picture of a house and asked the students what they think 

about it. I asked them tomention parts of the house (kitchen, living room, etc) 

while completing task 1 (writing parts of a house in a diagram) on the board. 

I asked them what objects they could find in a house. To assist, I opened a picture 

dictionary application and showed it to the students though LCD projector. The 

application showed parts of the house and the objects inside and around the house 

along with the English words and how to pronounce them. The students imitated 

the pronunciation of those words. 
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I gave a handout with a vocabulary list and a text describing a house. I asked the 

students to read the text and answer the comprehension questions. They worked in 

pairs and while they were working, I walked around the class to see if they had 

any difficulty. Once they completed the task, I led the discussion on what the text 

was about and aksed the students to write the answers to comprehension questions 

on the board.  

I announced that we were going to play a vocabulary game. The students are 

divided into small groups and given 10 minutes to memorize the vocabulary they 

had learned before. Then, I gave each group a handout with pictures. They were 

supposed to write the names of things in the picture as many as possible in a given 

time. 

As the game ended, the class was noisy but the students were excited. I reminded 

them to calm down as they were going to continue the lesson. It took a while until 

the students were back to their seats. I asked the students to look at the text given 

previously. I asked the students whether they know what type of text that was. 

The students recognized that it was a descriptive text, which suggested that they 

still remembered the last weekôs lesson about descriptive text. However, when I 

asked whether they still remembered the structure, a few students answered in 

doubt. So I explained again the structure of descriptive text while inviting the 

students to analyze the parts of the text. 

Noticing studentsô mistakes in their work on previous cycle, I explained again 

about noun phrases. To strengthen their grammar, I gave them exercises to make 

meaningful noun phrases based on pictures and words given. The fact that the 

majority of the students could do well on this exercise suggested that they were 

ready to proceed to the next activity.  

I explained the concept of cohesive and coherence in a text. I pointed out that the 

previous text used pronouns. I gave a simple exercise on pronouns and later 

discussed the answers. Then, I pointed the use of has/have in the text before 

giving an explanation. There was already examples on how has/have is used in a 

sentence but I gave more examples. As the students began to grasp the grammar 

rules of has/have, they were asked to do the exercise on the handout. 

Unfortunately, the time was up before all students could finish the task so it was 

assigned as homework.  
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Vignette 8 

Cycle 2 Meeting 2 

June 1, 2015 

I entered the classroom and greeted the students, accompanied by English teacher 

as usual. As promised, I played another short movie. This time it was a 

motivational movie about a naughty boy who stole medicine for his sick mother 

because they were too poor to afford it. The boy then was helped by a man who 

also gave food. Years later, the boy became a doctor who helped curing the man. 

The students seemed to like the movie and they calmed down. 

Reviewing what was taught in previous meeting, I asked what they could 

remember. The students mentioned some vocabularies about houses. Then, I 

reviewed briefly about the use of pronouns and has/have in sentences. I also asked 

the students whether they had finished the homework on has/have. As it turned 

out, not all students had finished the task despite its being assigned as homework. 

So, I gave a few minutes for them to finish it before proceeding to discuss the 

answers. 

After discussing the answers to the task, I initiated a game in which students were 

to make a small group and to do a race game of correcting English sentences in a 

paragraph. The students were excited doing the game. 

The next activity was writing a text together. I led the writing process; I asked 

probing questions about their dream house and what they wanted to have in their 

dream house. Their answers were then put together as a text on the board. 

The students then were divided into small groups and each group was given a 

picture of a house. They were supposed to work together writing a text describing 

the picture. To assist the students, I wrote an outline on the board.  

While the students were working, I walked around to give necessary assistance. 

Some groups were slower than the other and needed more intensive assistance. I 

told them that they did not have to finish the task in a rush and that they should 

use their time to be more focus on the quality of the text. 

However, when the class was over, some of the groups still did not finish their 

work. Therefore, the task was assigned for homework. Their homework was due 

next meeting. 
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Vignette 9 

Cycle 2 Meeting 3 

June 3, 2015 

I entered the classroom accompanied by the English teacher and greeted the class. 

I asked the students to submit the homework given on previous meeting.   

I asked whether the students had a dream house; a house they wanted to have 

when they grew up. I then explained that they were going to write a descriptive 

text about their dream house. I reminded the students that their works were going 

to be checked by their English teacher as well. The students listened carefully. 

One student even hushed his noisy friends at the back seats. 

I explained that they were supposed to write the text as good as possible. They 

could use their imagination to picture their dream house and make a list of 

information they wanted to put in their text before start writing it, just like when 

they did in Joint Construction of the Text activity in the previous meeting.  

Before starting to write, some students asked the details of the task. I answered 

one by one. Then, I gave each student a blank paper to work on. While students 

were working, I walked around the class making sure the ósuper-activeô students 

did not cause problems or disturb their friends. 

Surprisingly, the students finished writing their descriptive text before the class 

ended. I had asked them to re-check their works but the class turned noisy instead. 

As the students already finished their writing while there was still plenty of time, I 

initiated a game. It was a vocabulary game called Hang-Man. 

The students seemed having fun doing the game. However, when the class almost 

over and I gave prize to the whole class, the situation turned into a chaos that I 

could barely handle it. Fortunately, the class was over soon after.  
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APPENDIX B 

INTERVIEW TRANSCRIPTS AND FIELD NOTES  

 

Interview transcripts  

R : Researcher 

S : Student 

T : Teacher  

OT  : Other teacher 

 

Interview  1 

R : Permisi. Selamat pagi, Bu. 

T  : Selamat pagi. 

R  : Ibu Uswah, nggih? 

T : Iya, betul. Ada apa ya, Mbak? 

R : Sebelumnya perkenalkan, saya Mustika dari Pendidikan Bahasa Inggris 

UNY. Tujuan saya ke sini untuk minta izin melakukan penelitian skripsi. 

Tadi sudah ketemu bapak Wakil Kepala Sekolah dan diminta langsung 

menemui Ibu. 

T : Oh, ya silakan. Penelitiannya tentang apa, Mbak? 

R  : Penelitian PTK tentang writing, Bu. Saya berencana melakukan Action 

Research untuk meningkatkan kemampuan menulis dengan menerapkan 

óGenre-Based Approach. 

T : é dengan metode apa, Mbak? 

R  : Genre-based approach, Ibu. Maaf sebelumnya, Ibu sudah pernah 

menggunakan metode ini?  

T  : Belum sih Mbak kayaknya. Ya silakan saja, Mbak.  

R : Tapi sebelumnya saya perlu melakukan observasi dulu, Ibu. Untuk 

mengamati proses mengajar di kelas. 

T : Ya, boleh. Mau kapan, Mbak? 
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R : Saya manut Ibu mawon. Ibu ngajarnya hari apa. Kalau bisa pas ngajarnya 

menekankan pada writing. 

T : Minggu depan saja po, Mbak? Jadwal saya mengajar hari Senin dan Rabu. 

R : Oh, nggih. Senin dan Rabu. Maaf, Bu. Kalau boleh saya sekalian minta 

nomer telepon Ibu supaya kalau ada apa-apa bisa mengabari. 

T : Bolehébolehé [dictating phone number] 

R : Nggih sudah saya catat. Kalau begitu saya pamit dulu nggih, Bu. Insyaallah 

ke sini lagi minggu depan untuk observasi. 

 

Interview  2  

R : Halo, Dik. Baru selesai pelajaran Bahasa Inggris ya.  Sulit nggak tadi 

pelajarannya? 

S : Susah e, Mbak. 

R : Yang paling susah apanya? 

S : Ya pokoknya gitu lah susah. 

R : Kalau kamu yang paling susah apa?  

S2 : Ngartiinnya itu lho Mbak. Kata-katanya susah. 

R : Oh, gitu. Terus pelajaran yang paling disukai apa? 

S1 : Seni Rupa 

R : Kamu juga suka Seni Rupa? 

S2  : Iya Seni Rupa sama Olahraga. 

 

Interview  3 

T : Gimana, Mbak? 

R : Kelasnya agak ramai ya, Bu. Apa memang selalu begitu? 

T : Iya, Mbak. Memang seperti itu, ada beberapa anak yang memang nggak bisa 

diatur. Mbak lihat sendiri kan tadi? Soalnya saya kalau disuruh anu sama 

anak-anak, disuruh galak tu nggak terbiasa. Nggak bisa. Meskipun saya 

sering marah tapi nggak membuat anak takut e.  

R : Ibu sudah tiga tahun ya? 
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T : Dua tahun. 

R : Ibu saja yang sudah dua tahun seperti itu apalagi saya yang baru mencoba. 

T : Dulu kan awal-awal saya kan frustasi tapi disemangati, ókamu kalau bisa 

meng-handle anak-anak seperti itu dengan baik, itu kamu nggak akan 

kesulitan kalau ditempatkan misalnya ngajar di tempat manapun gitu. Yang 

penting kan, kalau di negeri kan anak-anaknya kan lumayan. Tapi kalau 

dibandingkan dengan di sini. Saya pernah to mbak, saya masuk kelas kursi 

saya dikasih sapu kok. Kan ada kursi sini. Aku kan baru masuk. Kursinya 

itu dikasih sapu coba. Itu kan penghinaan banget kan jadi kotor to. Aku tuh 

nanya óini siapa [pelakunya]? Ini namanya penghinaan ini.ô 

R : Tapi kalau dari pelajaran mereka bisa mengikuti? 

T  : Nggak, Mbak. Ya ada yang bisa mengikuti, tapi namanya sekolah swasta 

Mbak. Mereka yang masuk ke sini biasanya karena nggak keterima di 

sekolah lain, inputnya rendah jadi dari segi pelajaran agak kurang.  

R : Kalau pelajaran lain bagaimana Bu? Seperti itu juga? 

T  : Pelajaran lain, nggak semuanya seperti itu sih, Mbak. Kalau pelajaran yang 

mereka suka seperti kesenian ya mereka mau. 

R : Kalau untuk beberapa anak yang ramai seperti tadi itu gimana ya Bu 

menanganinya?  

T  : Sering saya tegur Mbak mereka itu. Tapi kadang udah nggak mempan ya 

saya biarkan aja. Yang mau mendengarkan ya cuma anak-anak itu aja. 

R : Biasanya anak-anak perempuan ya Bu yang lebih mendengarkan. 

T  : Ah, kalau di sini sama aja Mbak murid laki-laki atau perempuan. 

R : Wah, tantangan sekali ya Bu jadi guru sekolah swasta. 

T  : Ya jelas Mbak. Jadi guru sekolah negeri itu lebih enak karena input 

siswanya sudah bagus. Kalau di sini, yang penting mereka sudah mau 

mendengarkan. 

 

Interview  4  

R : Bu, anak-anak nggak pakai buku ya? Nggak dipinjami dari sekolah? 

T : Iya, ini kan dulu kan nganuépake buku kurikulum 2013 itu lho. Tapi kan 

ditarik lagi dikembalikan sama perpus, habis itu nggak dipinjami lagi. 

R : Oh gitu. Eh, perpusnya dimana to Bu? 
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T : Itu lho di situ. Di atas. Kadang kan saya kalau pinjam di perpus kan harus 

dikembalikan lagi. Jadi pinjem-balik, pinjem balik. Kadang kan perpusnya 

nggak ada yang jaga juga. Jadi mayoritas saya ngajarnya saya tulis di papan 

tulis. Misalnya, teks descriptive sama procedure itu kan di buku ada 

sebenarnya. Tapi saya tulis di papan tulis itu lho mbak terus anak-anak nulis 

nanti sekalian biar anu toé 

R : Malah kalau nulis begitu sekalian belajar ya Bu, kalau di buku belum tentu 

dibuka.  

T : Lha iya, kalau saya pertimbangannya kan kalau saya seringnya di papan 

tulis aja bahkan kadang anak-anak misalnya penugasan itu kadang tak suruh 

nyatet. Soalnya ya itu, soalnya mereka tak suruh fotokopi kadang nggak 

mau. Kadang kan mereka tak minta ókalian mbok itu pakai uang kas [kelas] 

kalian untuk fotokopiô. Pada nggak mau. [laugh] Ya gitu kadang 

pertimbangannya sarana prasarana mempengaruhi juga. 

R : Kalau LKS mereka sama sekali nggak punya? 

T : Kalau semesterékalau dulu pernah LKS. Ya saya sering pakai LKS itu. 

Kayaknya konvensional banget ya. Habisnya saya juga bingung ngajarnya 

gimana [laugh]. Nah terus pake LKS gitu to, Mbak, nah terus kan 

kurikulumnya itu kan ganti. Ya saya kan kurikulumnya 2013, tapi kan ganti 

lagi KTSP, terus nggak saya berikan to. Ya kayak gitu, Mbak. Mereka 

jadinya ya seadanya kayak gitu. 

R : Ya mau gimana lagi ya Bu ya memang adanya kaya gitu. 

T : Kenapa kok saya kayaknya ngajarnya seperti itu kok membosankan, lha 

saya juga bingung mau ngajar seperti apa. [laugh] Dulu kan pernah 

menerapkan kurikulum 2103 nah itu tak perhatikan gitu to Mbak, tak 

perhatikan nek di kurikulum itu kan anak-anak harus aktif, diskusi. Nah itu 

anak-anak kalau aktif [saat pelajaran] Bahasa Inggris itu agak susah. Tak 

suruh nanya nggak mau nanya. Akhirnya tak kasih tugas ya udah mbuat 

pertanyaan aja berdasarkan teks itu pertanyaannya gimana.  Ya [mereka] 

mau meskipun salah tapi kanéminimal ya mau secara tertulis tapi kalau 

secara lisan nggak bisa e. Belum bisa, belum bisa kalau lisan. 

R : Oh begitu, jadi Ibu ngajarnya lebih ke tertulisnya aja ya. Kalau yang 

speaking atau listening tu .. 

T : Iya, wong itu kadang saya memberikan materinya itu hampir kalau 

menerangkan itu pakai bahasa Indonesia lho mbak. Lha misalnya kalau 

pakai bahasa inggris paling cuma menyapa, dan itu mereka kalau dilakukan 

terus-menerus kan mereka tahu. 

R : Oya, kalau Ibu sebelumnya sudah pernah pakai metode genre based? 
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T : Ya, kan memangéya kayak gitu kadang-kadang seperti ituékadang-

kadang cuma itu latihan-latihan. 

R : Kalau Ibu metode yang paling sering dipakai di kelas biasanya apa, Bu? 

T : Eéitu ceramah sama tanya jawab aja. Sama penugasan. [giggle] biasanya 

seperti itu. Kalau diskusi itu sering ga jalan e. 

R : Kenapa, Bu? 

T : Kadang diskusi juga, misalnya ini ada procedure teks. Dulu pernah tak suruh 

diskusi misalnya bagaimana cara membuat ini, gitu to. Tak suruh diskusi 

mbok tanya sama temannya yang tahu, gitu kan. Tapi yang 

mauéapaéjalan itu ya cuma itu-itu aja. Lainnya cuma nyonto. Nanti 

pokoknya sudah jadi nyonto. Seperti itu jadi susah.  Misalnya ada 4 

kelompok gitu to. Entah kenapa kelompok anak-anak yang agak pinter itu 

menggerombol. Mungkin karena kenyamanan ya. Itu kan biasanya yang 

pinter, agak pinter itu jejer. Itu yang jalan ya cuma kelompok itu. Dan nek 

mau tak tentukan kelompok ini, ini, ini itu nanti ramai. 

R : Jadi meskipun sudah dicampur-campur misalnya yang pinter dengan yang 

nggak pinter dicampuré 

T : Tetep nanti yang mikir yang pinter. Yang nggak pinter tetep nggak mau. 

R : Oh, nggak mau. Padahal biasanya yang pinter ngajari yang lain ya Bu ya. 

T : Iya tapi kadang ya ada yang mau tanya dan ngajari. Tapi ada juga yang 

nggak mau tanya. Lha mbok ini diajari. Lha nggak tanya kok. Ada yang 

pokoke luweh. 

R : Apa cuma pelajaran Bahasa Inggris saja mereka begitu, Bu? 

T : Nek anak sini umumnya kayak gitu, Mbak. Tapi nek menurut survey 

pelajaran yang menurut mereka itu anu, misalnya matematika, IPA mungkin 

ya, yang mereka anggap nggak bisa itu lho Mbak. Tapi nek seni rupa yo 

jalan, olah raga jalan, menjahit jalan. 

R : Oh, ada pelajaran menjahit juga, Bu? 

T : Iya, PKK. [talking to a female older teacher] Di sini ada pelajaran menjahit, 

Bu ya? 

OT : Ada, pokoknya di sini itu kalau pelajaran yang tidak memakai ini [gesturing, 

touching head] 

T : [laugh] 

OT : Yang pakai skill aja. 

T : Menggambar ataué nek BahasaInggris, Matematika itu [laugh] 
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OT : Blondo. Nek kita yang penting cuma sing penting lulus, nggak nakal, nggak 

ramai.   

R : Oh, jadi yang nggak bisa itu sebenarnya mungkin bukan karena nggak bisa 

tapi karena nggak mau, Bu. 

T : Oh, ya bisa juga kayak gitu. Tapi anak-anak yang memang sebetulnya 

otaknya tidak nyampe itu ya ada. Ada yang memperhatikan tetapi nggak 

bisa yo ada. Yang perempuan-perempuan itu pada memperhatikan lho itu, 

tapi ya tetep hasilnya ya ga bagus lho. 

R : Kalau dari segi fasilitas gimana, Bu? 

T : Nek di sini itu fasilitasnya masih agak kurang e. Di belakang itu ada lab IPA 

kayaknya tapi nggak pernah dimanfaatkan e. Apa ya. Sebenarnya di sini itu 

fasilitasnya kurang anuékurang memadai. Kadang itu kalau pemerintah 

mengutamakan yang sekolah negeri yang dikasih bantuan. Kadang kan 

misalnya sekolah yang swasta kaya gini misalnya dananya nggak ada kan 

susah nyari dananya dari mana.  

R : Cuma mengandalkan dari SPP ya, Bu? 

T : Itu juga kan di sini siswanya latar belakangnya bukan orang mampu. 

Menengah ke bawah gitu. Kadang ada yang nggak mampu to, nunggak lama 

banget. Kadang mengandalkan bantuan. Pokoknya nanti kalau dapat 

bantuan lewat sekolah langsung dipotong untuk SPP. Padahal di sini rata-

rata gurunya bukan pegawai negeri. Jadi mereka gajinya diambilkan dari itu 

juga. Kadang kan SPP anak ada yang telat jadi kadang kan emang gurunya 

terima gaji mundur ada. Ya kayak gitu susahnya. Ya kan bagaimanapun 

juga itu pengaruh Mbak kok nggak menyediakan misalnya fotokopian 

materi. Kebanyakan kan kadang yang bukan guru pegawai negeri kan 

banyak itu kan perkara juga to. 

R : Ohésudah gajinya telat, kalau harus fotokopi materi kan é 

T : Makanya jadinya ngajarnya jadi apa adanya sekali. Itu syukur-syukur anak-

anak memperhatikan ya sudah Alhamdulillah. Nek hasil nek secara kognitif 

memang belum tentu bisa. Mungkin ya itu tadi mungkin ngajar afektif atau 

apa sikapnya mungkin ada peningkatan. 

 

Interview  5 

R : Ibu, saya mau minta masukan dari Ibu. Ibu kan sudah lama mengenal anak-

anak ini. Gimana ya untuk menangani anak-anak yang nggak mau 

mengikuti pelajaran?  
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T : Nah itu saya juga bingung Mbak. Kalau pas mengerjaan soal itu jawabannya 

nanti tak tulis di situ, tapi yo yang bisa cuma itu-itu terus. Yang lain yo 

cuma nyonto. Tak suruh, ómbok nggak usah nyontoô tu saya tuh masih 

kurang punya daya tu untuk mereka tidak menconto. Itu tu kesadaran diri 

kayaknya.  

R : Iya, Bu. Saya juga sudah merasakan sendiri susahnya. 

T : Iya itu motivasi dari dalam dirinya sendiri yang perlu diépokoknya saya 

nggak nyonto, saya pingin bisa sendiri, saya pingin membuktikan. Kalau itu 

pernah ya mungkin peningkatannya signifikan sekali. Tapi, ya itu mbuatnya. 

Gimana ya Mbak supaya bikin anak-anaknya punya motivasi dari dirinya 

sendiri? 

R : Kalau ini, saya kan bimbingan sama Bu Warsih; ini aja Mbak, personal 

approach. Jadi didekati satu-satu anaknya. Diajak ngobrol baisa, ókamu 

rumahnya mana?ô seperti itu. Lama-lama dia membuka diri. 

T : Oh, gitu ya. Saya jarang kayak gitu itu. 

R : Kalau saya dengar dari cerita Ibu Warsih, beliau dulu pernah menajdi guru 

juga sebelum jadi dosen dan punya pengalaman dengan anak-anak bandel. 

Tapi memang butuh waktu. Kayaknya kalau saya cuma ngajar satu bulan 

nggak bisa pake pendekatan personal dengan maksimal, apalagi anak yang 

ramai [bermasalah] lebih dari satu jadi untuk personal approach untuk 

penelitian ini sepertinya saya belum bisa. Mungkin bisa ibu coba karena ibu 

lebih lama mengajar di sini. 

T : Oh, begitu to.  

R : Kalau dari cerita Ibu Warsih, dulu beliau gajar di kelas yang ada 1 anak 

bandel. Nggak mau dengerin, kalau ada tugas nggak mau megerjakan. 

Semua pelajaran seperti itu. Tapi pas diampu sama Bu Warsih dia lama-

lama jadi anak yang bertanggungjawab. 

T : Bukunya ada nggak, ya Mbak kira-kira gimana caranyaé 

R : Setahu saya Ibu Warsih bukunya tentang metodologi penelitian. 

T : Ini banyak lho Mbak anaknya yang bermasalah. Kadang bolos, terlambat.  

 

Interview  7 

R : Mbak Herlina ketua kelas 7A ya? 

S : Iya, Miss. 

R : Miss Tika mau tanya, menurutmu gimana tadi pelajarannya? Mudeng 

nggak? 
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S : Ya mudeng sih Miss soalnya ngajarnya dikit-dikit dan tugasnya gampang. 

Tapi tugasnya banyak e Miss. 

R : Iya memang tugasnya banyak, tapi kan gampang-gampang to. Pilih mana, 

tugas banyak tapi gampang atau sedikit tapi susah? 

S : Ya yang gampang lah, Miss. 

R : Kalau game-nya gimana? Suka nggak belajar sambil main game? 

S : Suka, Miss. Besok lagi ya. 

 

Interview  9 

R : Oya, kemarin itu Bu, saking ramainya mereka sampai ada kepala sekolah 

diluar jendela diam memperhatikan agak lama sampai anak-anak diam. Saya 

jadi nggak enak sama Pak Kepala Sekolah. 

T : Memang sering kaya gitu kok. 

R : Oh, sering kaya gitu. Jadi nggak cuma saya kemarin itu? 

T : Nggak. Aku kadang dulu juga. Dari lima kelas, ini yang paling trouble lho 

Mbak. Kemarin kan saya sebenarnya, ada kelas 7A, 7B tapi yang satu kan 

sudah dipakai penelitian Mbak Zuli. 

R : Oh, iya Bu nggak apa-apa.  

 

Interview  10 

R : Bu kalau boleh tahu latar belakang keluarga siswa di sini rata-rata seperti 

apa ya, Bu? Kok sepertinya di sekolah sering ramai. Barangkali ada masalah 

di rumah. 

T : Di sini rata-rata ekonominya menengah ke bawah, Mbak. Bahkan ada yang 

kurang mampu. Ada yang orang tuanya cuma pemulung. Ada yang anak sini 

sepulang sekolah bantu kerja di warung sampai malam. Kemarin itu ada 

yang dari BK orang tuanya bercerai cuma ikut simbahnya.  

Interview  11 

R : Arjuna, kamu ngapain di luar? Itu teman-temanmu di dalam baru pelajaran. 

S : Iya, Miss. Baru disetrap Miss nggak boleh masuk. 

R : Lho kenapa?  
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S : Tadi waktu istirahat jajan di luar, Miss. 

R : Oh, gitu. Tapi nanti pas pelajaran Bahasa Inggris boleh masuk, kan? 

S : Iya kayanya. Nanti nonton film, Miss? 

R : Nonton film nggak yaé? Tapi yang jelas nanti pakai LCD.  

S : Ah, gitu. Mbok nonton film aja, Miss. 

R : Kalau nonton film terus belajarnya kapan dong? Eh tapi suka nggak kalau 

belajarnya pakai LCD? 

S : Ya suka, ada gambarnya terus lebih jelas. Pakai yang ada gambarnya tikus 

itu lho, Miss. 

 

Interview  12 

R : Oh iya, Bu. Itu kan di presensi ada 25 anak. Tapi ada yang tidak pernah 

berangkat, Nandaé 

T : Itu keluar e Mbak. Di sini ada yang dikeluarkan, ada yang keluar, tapi saya 

nggak tahu [yang mana] 

R :  Oh, gitu.  

T : Coba tak tanya [talking to a senior teacher]. Pak Ju, Adik Faisal itu keluar? 

R : Adik Faisal sama Ridwan Yakud. 

T : Kalau Ridwan Yakud itu pindah sekolah, Mbak. Tapi kalau Adik Faisal 

ituéaku kok lupa yaéoh, ikut mbahnya. Jadi dia pindah sekolah juga. 

R : Jadi pindah sekolah semua. 

OT : Kalau Nanda Kurnia masih. 

T : Masih tapi kalau di kelas malah nganu e éngrusak kelas. 

R : Istimewa memang Bu anak-anaknya. 

T : Ada beberapa yang memang ya gitu lah Mbak. Aulia, Avinas, é 

R : Ada juga yang kemarin itu lho Bu, saya suruh baca tapi diganti nama. 

T : Oh, Dewanto. Malah kadang guru itu nggak punya power e Mbak. Kadang 

udah tak suruh keluar nggak mau keluar. Masa saya suruh nyeret, diseret itu 

juga nggak mau e. Kadang anaknya sudah besar-besar e tarik-tarikan yo 

kalah [laugh] ya kayak gitu. Disuruh keluar belum tentu mau.  
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R : Iya, dirusuh keluar nggak mau. Saya juga udah nyoba, Bu. Nggak mau. 

T : Njenengan bukan gurunya asli. Saya gurunya asli lho, Mbak. 

R : Tapi kemarin waktu disetrap mau Bu beberapa anak itu di luar. Disetrap 

karena jajan di luar katanya. 

T : Kalau sama Pakéada beberapa guru tertentu yang ditakuti. Tapi ada guru-

guru yang nggak ditakuti. Saya termasuk guru yang nggak ditakuti sama 

anak-anak. 

R :  Mungkin karena sudah senior gitu ya Bu jadi ditakuti. 

T :  Sudah senior. Dan mungkin wibawanya juga harus lebih. [talking to another 

teahcer]  

OT : é Karang awake dewe ki maklum bocahe karang turahan sekolah liyane, 

dadi bocahe nganué  

R : Istimewa kok, Pak. 

OT : Iyo, bocah kene iso sukses ki gurune juara. Nek SMP 5, SMP liyane bocahe 

wis pinter-pinter  gurune kepenak. Yo po ra? 

R :  Nggih. 

OT :  Ning kene ki bijine iso apik, maune mlebune gur turahan nek bijine iso apik 

wah gurune sudah juara 

R : Luar biasa. 

OT : Ngene ki ora gur aku thok. Nek ngrasake ngadepi bocahe, wah.. 

 

Interview  14 

R : Bagus, gimana kemarin nulisnya bisa nggak? 

S : Susah e Miss. Nilaiku berapa, Miss? 

R : Belum dinilai. Tapi Miss yakin tulisanmu bagus kok. Susahnya dimana?  

S : Kosakatanya itu lho Miss.  

R : Oh gitu. Tapi sudah bisa kan caranya nulis teks deskriptif? Besok kita nulis 

deskriptif lagi lho. 

S : Iya, Miss. Itu to cuma kalimat pertamayaéapa itué 

R : kalimat pembuka. 
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S : Iya terus dikasih deskripsi. 

R : Betul! 

 

Interview  15 

R : Menurut Ibu bagaimana pembelajaran kemarin dengan genre-based? 

T : Menarik metodenya. Kemarin dikasih motivasi dulu, pakai video dan 

gambar-gambar itu ya. Anak-anak jadi lebih antusias, tapi meskipun begitu 

kadang-kadang anak-anak mungkin kalau sudah beberapa menit berlalu 

tetep anu ya Mbak tetep seperti biasa lagi ya. 

R : Iya Bu, kalau nggak menarik buat mereka. 

T : Intinya mungkin pas awal-awal itu cuma menarik antusias aja disetelkan 

video seperti itu. Tapi mereka pada waktu itu tertarik banget, antusias 

banget tapi setelah dikasih materi terus ada anak-anak yang tetep aja nggak 

mau. Ya itu nggak tau caranya gimana saya juga bingung. Tapi nek untuk 

secara keseluruhan lumayan sih mbak daripada misalnya nek saya kan 

jarang menggunakan media. Terus kemarin dikit-dikit to ngajarnya ini ini 

ini diulang-ulang jadi yo anak-anak yo paham.  
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Field notes 

Evaluation by the English teacher by the end of cycle I 

¶ Good syllabus. Lesson plan was design aptly based on the syllabus. 

¶ The lesson plan is well designed. The steps of teaching are elaborated in 

details. 

¶ Using pictures and things in the classroom as teaching media. 

¶ Materials: descriptive texts about classroom. 

¶ Opening class by greeting the students, and asking the things in the 

classroom. 

¶ The materials were varied. It begins with simple vocabulary, noun phrase, 

putting phrases in order, sentences, and writing a simple paragraph. 

Therefore, the materials were delivered little by little and in sequential 

order. 

¶ Classroom interactions are accommodated with discussions, question and 

answer session, and lecture. 

¶ Appropriate use of language. English was mixed with Indonesian language 

to make it easier for students to understand instructions. 

¶ Time allocation was used efficiently based on the lesson plan. 

¶ The researcher moved around the class to monitor the students. 

¶ Motivating students by asking questions and giving compliments. 

¶ Occasionally lack of classroom management causing the class to be noisy. 

¶ The researcher used pictures, videos and things in the classroom to deliver 

the materials or give tasks. 

¶ Assessment was done by assigning students to write a short descriptive 

text based on a picture. 

¶ Closing the class by reviewing what had been learned. 

¶ The majority of the students paid attention and participated in doing the 

tasks given. However, there are a few students who did not do tasks and 

doodled instead. 

¶ Techniques and classroom management needs to be improved so that the 

class can be properly controlled. 
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Evaluation by the English teacher by the end of cycle II 

¶ Lesson plan was design aptly based on the syllabus. 

¶ Lesson plan was good and detailed. 

¶ Using picture, application and videos as teaching media. 

¶ Materials: descriptive texts about house  

¶ Opening class by greeting the students, motivating the students and 

apperception. 

¶ The materials were varied and detailed, rather high in capacity. 

¶ Classroom interactions are accommodated with discussions, question and 

answer session, and lecture. Sometimes, along with tasks. 

¶ Appropriate use of language. Indonesian language was more dominantly 

used in order to make it easier for students to understand instructions. 

¶ Time allocation was used efficiently based on the lesson plan. 

¶ The researcher moved around the class to monitor the students. 

¶ The researcher used interesting videos and prizes to make the students 

enthusiastic. 

¶ Good classroom management. 

¶ The researcher used pictures, videos and software application to deliver 

the materials and give tasks. 

¶ Assessment was done by assigning students to write a short descriptive 

text about a house. 

¶ Closing the class by reviewing what had been learned and praying. 

¶ The students were paying attention to the videos and materials displayed 

with the LCD projector. The majority of students participated in doing the 

tasks, only a few refused to do it. The class began to get noisy when the 

researcher gave prize because the students were overexcited to take the 

prizes. 

¶ When giving prizes, the students should be more controlled so that the 

noise could be minimized. 
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Studentsô opinions on learning English through genre based approach  
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APPENDIX C 

Interview guideline 

Interview guideline (classroom teacher) 

1. Bagaimana pendapat Ibu mengenai keseluruhan pembelajaran tadi? 

2. Bagaimana pendapat Ibu mengenai materi yang disampaikan? 

3. Bagaimana teknik mengajar saya? Apa saja kekurangan dan kelebihannya? 

4. Apakah menurut Ibu anak-anak dapat menerima pelajaran dengan baik 

melalui penerapan GBA? 

5. Mohon kritik dan saran. 

 

Interview guideline (collaborator) 

1. Bagaimana pembelajaran tadi? 

2. Bagaimana teknik mengajar saya? Apa saja kekurangan dan kelebihannya? 

3. Bagaimana dengan pedekatan saya terhadap anak?  

4. Bagaimana dengan cara saya menangani kelas yang gaduh? 

5. Mohon kritik dan saran. 

Interview guideline (studnets) 

1. Bagaimana menurut adik pembelajaran tadi? 

2. Apakah pembelajaran tadi cukup jelas atau membingungkan? 

3. Apakah materi tadi terlalu sulit? 

4. Adakah yang masih belum dipahami? Apa saja? 

5. Apakah adik memiliki saran untuk pembelajaran selanjutnya? Apa saja? 
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APPENDIX D 

Attendance 

No.  
NAMA L/P 

MAY JUNE 

13rd 18th 20th 25th 27th 1st 3rd 

1.  ADIK FAISAL L - - - - - - - 

2.  ALVIN NOVANTORO L P P - - P P P 

3.  ANGGA DWI PRIYANTO L - P P P P P P 

4.  ARJUNA PUTRA PRATAMA L P P - P P P P 

5.  AVINAS NUR HIDAYAT L P P P P P P - 

6.  BINTANG NANDA SAPUTRA L P P P P P P P 

7.  DESY SUCI ANGGRAENI P P P P P P P P 

8.  DEWANTO KHOIRULLAH L P P P P P P P 

9.  DIAS PUTRA PERSADA L P P P - P P P 

10.  ERWINDO KRISTIANTO L P P P P P P - 

11.  FIKAR WISNU ARDANI L - P P P P P P 

12.  HANIFAH ADAWIYAH P P P P P P P P 

13.  HERLINA PUTRI ANTI P - - P P P - P 

14.  IFAN FAUSI L P P P P P P P 

15.  LANI FITRIA NUR HIDAYAH P - P P P P P P 

16.  M. LEO WAHYU P. L P P P P P P P 

17.  MARLIANA INDAH KUMALASARI P P P P P P P P 

18.  MUHAMMAD BAGUS 
PURWANTO 

L - P P P P P P 

19.  NADIA AYESHA MAHADEWI P - P P - P P P 

20.  NANDA KURNIA DWI YULIANTO L P P P P - P P 

21.  NOLA RISKA EVANI P P P P P P P P 

22.  NURWENDA AULIA 
WIDIANDHIKA 

L - P P P P P - 

23.  RIDWAN YAKUD DIAN P. L - - - - - - - 

24.  SINTA BELLA P P P - - P P P 

25.  SYAFITRI ANJANI P P P P P P P P 
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APPENDIX E  

WRITING SCORES 

THE STUDENTSô WRITING SCORES IN PRE-TEST 

NO. NAMA  L/P 
C O V L M 

TOTAL LEVEL 
R CL R CL R CL R CL R CL 

1. Adik Faisal L 
            

2. Alvin Novantoro L 3 3 1 2 2 1 1 1 1 1 16 POOR 

3. Angga Dwi Priyanto L 
            

4. Arjuna Putra Pratama L 2 2 2 2 2 2 1 1 1 1 16 POOR 

5. Avinas Nur Hidayat L 3 3 2 2 2 1 1 1 1 1 17 POOR 

6. Bintang Nanda Saputra L 3 3 3 2 1 1 1 1 1 1 17 POOR 

7. Desy Suci Anggraeni P 3 3 2 3 2 1 1 1 1 1 18 POOR 

8. Dewanto Khoirullah L 3 3 2 2 2 1 1 1 1 1 17 POOR 

9. Dias Putra Persada L 2 3 2 1 1 1 1 1 1 1 14 POOR 

10. Erwindo Kristianto L 1 1 1 1 1 1 1 1 1 1 10 VERY POOR 

11. Fikar Wisnu Ardani L 
            

12. Hanifah Adawiyah P 3 3 3 2 2 2 1 1 3 2 22 FAIR 

13. Herlina Putri Anti P 
            

14. Ifan Fausi L 3 3 3 2 3 2 2 1 2 1 22 FAIR 
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15. Lani Fitria Nur Hidayah P 
            

16. M. Leo Wahyu P. L 3 3 3 2 2 2 2 1 2 1 21 FAIR 

17. Marliana Indah K. P 3 3 2 2 3 1 2 1 2 1 20 FAIR 

18. Muhammad Bagus P. L 
            

19. Nadia Ayesha M. P 
            

20. Nanda Kurnia Dwi Y. L 3 3 1 2 2 1 1 1 1 1 16 POOR 

21. Nola Riska Evani P 3 2 3 2 2 1 2 1 1 1 18 POOR 

22. Nurwenda Aulia W. L 
            

23. Ridwan Yakud Dian P. L 
            

24. Sinta Bella P 3 3 2 2 
 

1 1 1 1 1 15 POOR 

25. Syafitri Anjani P 3 3 3 2 2 2 2 1 2 2 22 FAIR 

MEAN 
  

2,75 2,01 1,61 1,16 1,25 17,56 
 

LEVEL 
  

FAIR FAIR POOR POOR POOR 
 

POOR 
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THE STUDENTSô WRITING SCORES IN CYCLE 1 

NO. NAMA  L/P 
C O V L M 

TOTAL LEVEL 
R CL R CL R CL R CL R CL 

1. Adik Faisal L                       
 

2. Alvin Novantoro L                       
 

3. Angga Dwi Priyanto L 3 2 2 2 2 2 2 2 1 1 19 POOR 

4. Arjuna Putra Pratama L 4 4 3 3 3 2 2 3 2 2 28 GOOD 

5. Avinas Nur Hidayat L 3 3 3 2 2 2 3 2 1 1 22 FAIR 

6. Bintang Nanda Saputra L 4 4 2 2 3 3 2 3 1 1 25 GOOD 

7. Desy Suci Anggraeni P 4 4 3 2 3 3 3 4 4 4 34 VERY GOOD 

8. Dewanto Khoirullah L 4 4 2 2 3 1 1 2 1 1 21 FAIR 

9. Dias Putra Persada L                       
 

10. Erwindo Kristianto L 3 2 3 2 2 1 1 1 2 1 18 POOR 

11. Fikar Wisnu Ardani L 4 4 3 3 4 4 3 3 3 3 34 VERY GOOD 

12. Hanifah Adawiyah P 4 4 2 2 3 2 2 2 2 2 25 GOOD 

13. Herlina Putri Anti P 3 2 2 2 2 2 3 2 1 1 20 FAIR 

14. Ifan Fausi L 4 4 3 3 3 3 2 2 1 1 26 GOOD 

15. Lani Fitria Nur Hidayah P 4 4 2 2 4 4 4 4 2 2 32 VERY GOOD 
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16. M. Leo Wahyu P. L 3 3 3 2 3 3 2 2 2 1 24 FAIR 

17. Marliana Indah K. P 4 4 2 2 2 2 2 2 3 2 25 GOOD 

18. Muhammad Bagus P. L 4 4 3 2 3 3 2 3 2 2 28 GOOD 

19. Nadia Ayesha M. P                       
 

20. Nanda Kurnia Dwi Y. L 4 4 2 2 2 1 2 2 1 1 21 FAIR 

21. Nola Riska Evani P 4 4 2 1 3 3 2 3 1 2 25 GOOD 

22. Nurwenda Aulia W. L                       
 

23. Ridwan Yakud Dian P. L                       
 

24. Sinta Bella P                       
 

25. Syafitri Anjani P 4 4 4 3 3 4 3 3 3 3 34 VERY GOOD 

MEAN   
 

3,64 2,36 2,64 2,42 1,78 25,67 
 

LEVEL  
  

GOOD FAIR FAIR FAIR POOR 
 

GOOD 
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THE STUDENTSô WRITING SCORES IN CYCLE 2 

NO. NAMA  L/P 
C O V L M 

TOTAL 
LEVEL 

R CL R CL R CL R CL R CL 
 

1. Adik Faisal L                       
 

2. Alvin Novantoro L 3 3 1 2 2 1 2 1 1 1 17 POOR 

3. Angga Dwi Priyanto L 3 2 2 2 3 2 2 2 1 1 20 POOR 

4. Arjuna Putra Pratama L 4 4 3 3 3 2 3 2 3 2 29 GOOD 

5. Avinas Nur Hidayat L                       
 

6. Bintang Nanda Saputra L 4 4 2 2 3 3 3 3 1 1 26 GOOD 

7. Desy Suci Anggraeni P 4 4 4 3 3 2 4 2 3 2 31 VERY GOOD 

8. Dewanto Khoirullah L 4 4 2 2 3 1 2 2 1 1 22 FAIR 

9. Dias Putra Persada L 2 3 2 1 2 1 1 1 1 1 15 POOR 

10. Erwindo Kristianto L                       
 

11. Fikar Wisnu Ardani L 4 4 4 3 4 3 3 1 3 2 31 GOOD 

12. Hanifah Adawiyah P 4 4 3 3 3 2 3 2 2 2 28 GOOD 

13. Herlina Putri Anti P 4 4 3 3 3 3 3 2 3 2 30 VERY GOOD 

14. Ifan Fausi L 4 4 4 3 3 3 2 2 2 2 29 GOOD 

15. Lani Fitria Nur Hidayah P 4 4 3 2 4 3 4 2 2 2 30 VERY GOOD 
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16. M. Leo Wahyu P. L 3 3 3 2 3 3 3 2 2 1 25 GOOD 

17. Marliana Indah K. P 4 4 3 3 3 2 3 2 3 3 30 VERY GOOD 

18. Muhammad Bagus P. L 4 4 4 3 3 3 3 1 2 2 29 GOOD 

19. Nadia Ayesha M. P 4 4 4 3 3 3 3 2 2 2 30 VERY GOOD 

20. Nanda Kurnia Dwi Y. L 4 4 2 2 2 1 3 2 1 1 22 FAIR 

21. Nola Riska Evani P 4 4 4 4 3 3 3 3 3 3 34 VERY GOOD 

22. Nurwenda Aulia W. L                       
 

23. Ridwan Yakud Dian P. L                       
 

24. Sinta Bella P 4 4 3 2 3 2 3 2 2 2 27 GOOD 

25. Syafitri Anjani P 4 4 3 3 4 4 3 3 3 3 34 VERY GOOD 

MEAN 
  

3,75 2,8 2,67 2,42 1,92 27,15 
 

LEVEL 
  

GOOD FAIR FAIR FAIR POOR 
 

GOOD 
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APPENDIX F 

Writing assessment rubric by Weigle (2002) 

C
o

n
te

n
t 

Score Level  Criteria  

4 Excellent  Relevant to the topic  

3 Good  Mostly relevant to the topic but lacks detail 

2 Fair  Inadequate development of the topic 

1 Poor  Doesn t have knowledge of the subject 

O
rg

a
n

iz
a
ti
o

n 

4 Excellent  Ideas clearly stated/supported, well organize. 

3 Good  Loosely organized but words ideas stand out, logical 

but incomplete sequencing. 

2 Fair  An idea confused or disconnected, lacks logical 

sequencing, and development. 

1 Poor  No organization. 

V
o

c
a
b

u
la

ry
  

4 Excellent  Effective word/idiom choice and usage 

3 Good  Occasional errors of word/idiom form, choice usage, 

but meaning not obscured 

2 Fair  Frequent errors of word/idiom form, choice usage and 

meaning confused or obscured 

1 Poor  Little knowledge of English vocabulary, idioms, word 

form 

L
a
n

g
u

a
g

e
 u

s
e
 

 

4 Excellent  Few errors of agreement, tense, number, word 

order/function, article, pronouns, prepositions 

3 Good  Several errors of agreement, tense, number, word 

order/function, articles, pronouns, preposition 

2 Fair  Frequent errors of negation, agreement, tense, 

number, word order/function, articles, pronouns, 

preposition, and or fragments run-ons, deletion 

1 Poor  Dominated by errors. 

M
e

c
h

a
n

ic
s
  

4 Excellent  Few errors of spelling, punctuation capitalization, 

paragraphing 

3 Good  Occasional errors of spelling, punctuation, 

capitalization 

2 Fair  Frequent errors of spelling punctuation, capitalization, 

paragraphing, poor hand writing 

1 Poor  Dominated by errors of spelling, punctuation, 

capitalization, paragraphing, hand writing illegible. 

 

Source: Weigle, C. Sara (2002). Assessing Writing. Cambridge: Cambridge University Press. 
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APPENDIX G 

LESSON PLANS 

LESSON PLAN CYCLE 1 

A. Identity of the Lesson 

School : SMP Institut Indonesia 

Subject : English  

Grade/semester : VII/2 

No. of students : 24 students (15 male and 9 female) 

B. Standard of Competence 

12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sangat 

sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 

lingkungan terdekat. 

(12. To express meanings in short functional texts and short essays in the form of 

descriptive and procedure texts in order to interact with the surroundings.) 

 

C. Basic Competency 

12.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sangat 

sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan 

berterima untuk berinteraksi dengan lingkungan terdekat dalam teks berbentuk 

descriptive dan procedure. 

(12.2 To express meanings and rhetorical structure of short essays using written 

expressions accurately, fluently and appropriately in order to interact with the 

surroundings through descriptive and procedure texts.) 

 

D. Indicators 

1. Identifying things at school 

2. Answering the comprehension questions about the content of descriptive texts 

correctly 

3. Identifying the correct forms of singular and plural nouns  

4. Identifying the correct use of adjective in noun phrases  

5. Identifying the correct use of óthere iséô and óthere areéô in sentences  
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6. Identifying the correct use of prepositions of place 

7. Making simple English sentences and putting them in a coherent paragraph. 

 

E. Objectives 

With direction and explanation from the teacher followed by individual/group 

activities and tasks, students are expected to be able to identify the meaning of short 

descriptive text and to express their ideas in written form of descriptive text related to 

themselves and their surroundings. 

F. Materials 

1. Topic : My school 

2. Input text : Descriptive 

3. Key vocabulary  : things in the school (table, chair, whiteboard, window, 

door, library, teacher room, etc) 

4. Key structures  : present tense, singular and plural nouns, preposition of 

place, word order in noun phrases, pronouns and possessive 

pronouns 

5. Key spelling : changes in singular to plural forms of words ending with f 

and y. 

G. Time Allocation : 2 x 40 minutes 

H. Teaching Method: presentation, practice, production  

I. Media: pictures, projector, worksheets, real objects in the school. 

J. Activities 

 

a. Opening 

1) Praying 

2) Greetig 

3) Checing attendance 

b. Whilst-Teaching 

Building knowledge of the field (BKOF) 

1) Teacher (T) asks students (Ss) to look around their classroom and what they think 

about it. (T asks questions such as: Is it clean? Is it big? Can you mention the things in 

the classroom? The students may mention them in Bahasa Indonesia if they do not 
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know the English words for table, chair, windows, door, white board, marker, eraser, 

ruler, books, fan, etc.) 

2) T tells Ss the goal of lesson: to describe a classroom. 

3) T gives a short descriptive text describing a classroom with picture in a piece of 

paper. 

4) T reads the text loudly while Ss are listening to her. 

5) T asks whether there are difficult words in the text, and write the words on the board. 

6) T then asks Ss to find the meaning of the words in the dictionary. 

7) T asks Ss to re-read the text and then discusses the content of the text. 

8) To check Ss comprehension of the text, by giving a task related to the text.  

9) T gives Ss another descriptive text with picture and asks Ss to read it. 

10) T asks whether there are difficult words in the text, and write the words on the board. 

11) T then asks Ss to find the meaning of the words in the dictionary. 

12) T asks Ss to re-read the text and then discusses the content of the text. 

13) To check Ss comprehension, T gives a task related to the text.  

14) T asks Ss to re-read the new vocabulary they learn today and memorize them. Then, T 

leads the students to do a game and explains the rule. In this game, the students are 

divided into six groups. Each group is given a piece of paper and an envelope. There 

are English words written on the paper and their Indonesian equivalence in the 

envelope. The students are supposed to match the Indonesian equivalent of the 

English words on the paper. They have to do it as quickly as possible. The group that 

finishes first and has most correct answers is the winner. 

Modeling and Deconstructing of the Text  

1) T reviews what they have learned on the previous meeting. 

2) T asks Ss the similarities they can find in both texts given earlier. 

3) T gives an explanation about descriptive text and its features. 

4) T gives an explanation about singular and plural nouns, examples and exercise. 

5) T gives an explanation about adjectives and how to use them in noun phrases, and 

followed by exercise. 

6) T gives an explanation about prepositions of place using the i-dictionary application 

displayed with LCD projector and followed by an exercise. 
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7) T gives an explanation about present tense [there is/there are] followed by an 

exercise. 

8) T leads the class to do a game and explains the rule: in this game, the students are 

divided into six groups. Each group is given a piece of paper in which there are 

incorrect English sentences and they have to correct them. The group that finishes 

first and has the most correct answers is the winner. 

Joint Construction of the Text 

9) Together with Ss, T writes a descriptive text on the board.  

10) Provided with pictures, Ss are asked to make a descriptive text in groups.  

11) While Ss working with their text, T goes around the class to offer help and monitors 

their works. 

12) After all groups finish their works, each group is supposed to correct other groupôs 

work. Then, each group should revise their writing before finally submitting it to the 

teacher. 

Individual Construction of the Text 

13) T gives a picture to each student and them to write a descriptive text about it. 

14) While Ss working with their text, T go around the class to offer help and monitor their 

works. 

Linking to Related Text 

15) T asks Ss to find a descriptive text with other subject to describe, i.e. house. 

 

c. Post ïTeaching 

1) T concludes the materials have been taught.  

2) T gives chance to the Ss to ask the material they feel unclear. Then, T invites Ss to 

reflect on their learning experiences during the stages of learning.  

3) T closes the class and leads Ss to pray. 

 

K. Setting: classroom  

L. Teaching Media: pictures 
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M. Learning Resources: 

- Ministry of Education and Culture. 2014. Bahasa Inggris: When English Rings a 

Bell-Revised Edition. Jakarta: Kementerian Pendidikan dan Kebudayaan. 

- Nawangwulan, 2012. Funtastic English for VII Grade Junior High School. 2012. 

Retrieved February 22, 2015 from 

https://nawangwulan19.files.wordpress.com/2012/08/learning-material-

descriptive.pdf  

- Priyana, Joko, dkk. 2008. Scaffolding. Jakarta: Pusat Perbukuan, Depatemen 

Pendidikan Nasional. 

- Wardiman, Artono, dkk. 2008. English in Focus. Jakarta: Pusat Perbukuan, 

Depatemen Pendidikan Nasional. 

- Cambridge Primary i-dictionary  

 

  

https://nawangwulan19.files.wordpress.com/2012/08/learning-material-descriptive.pdf
https://nawangwulan19.files.wordpress.com/2012/08/learning-material-descriptive.pdf
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TEACHING MATERIALS CYCLE 1  

My classroom 

 
 Here is a picture of my classroom. The room is located on 

the first floor next to the library. It is clean and has complete facilities. 

The walls are painted white. A white board is hanging on the wall in 

front of the class. Next to it is a bulletin board where students can pin 

announcements. There are 10 tables and 10 chairs for the students. Each 

student gets one chair and one table for themselves so they can work 

comfortably on their own space. The table has a drawer in it to keep their 

stuff such as books or stationeries. My classroom is always clean 

because students of my class always diligently clean the classroom in 

turns. A clean and comfortable classroom like ours is a good place to 

learn. 

 

Answer the following questions based on the text above. 

1. What is the topic of the text above? 

2. Where is the classroom? 

3. How is the classroom condition? 

4. Why does the classroom always clean and comfortable? 

5. Mention the things in the classroom based on the text above. 
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My School Library  

 

 
 One of my favorite places in my school is the library. It is located just 

next to my classroom. I like reading so I like visiting my school library to 

read during breaks. It is a room filled with a lot of books. The books are 

placed in wooden bookshelves. On top of the bookshelves, there are two 

globes and a bouquet of flowers. There are posters above the bookshelves. 

There are also pictures of Indonesian heroes on the wall. In the middle of 

the library, there is a large green carpet. There is also a table for visitors to 

read books there. The library is quiet so I can always read peacefully here. 

 

Decide whether these statements are true or false according to the text above. Write T if it 

is true, or write F if it is false along with the reason. 

 

Statements T/F Reason 

1. The writer enjoys reading. T  

2. There are a numerous books in the 

library. 

  

3. There are only books in the library.   

4. The students can read the books in the 

library. 

  

5. The library is noisy.   
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Descriptive text 

Descriptive text atau teks deskriptif adalah teks yang mendeskripsikan sesuatu. Sesuatu itu 

bisa tempat, benda, hewan, orang, dll. Deskriptive text memiliki kaidah susunan penulisan, 

yaitu introduction/pembuka dan main part/deskripsi. Perhatikan tabel berikut. 

My classroom Judul  

Here is a picture of my classroom.  Introduction /pembuka 

The room is located on the first floor next to the library. It is clean 

and has complete facilities. The walls are painted white. A white 

board is hanging on the wall in front of the class. Next to it is a 

bulletin board where students can pin announcements. There are 

10 tables and 10 chairs for the students. Each student gets one 

chair and one table for themselves so they can work comfortably 

on their own space. The table has a drawer in it to keep their stuff 

such as books or stationeries. My classroom is always clean 

because students of my class always diligently clean the classroom 

in turns. A clean and comfortable classroom like ours is a good 

place to learn. 

Main part berisi 

deskripsi ruangan kelas 

secara jelas dan rinci. 

Deskripsi ruang kelas 

bisa menyebutkan: letak 

ruang kelas, benda-

benda yang ada di 

dalamnya, ukuran, dan 

keadaan kelas, dll. 

 

Kata benda tunggal dan jamak 

Kata benda merupakan kata yang merujuk pada suatu benda. Misalnya: book, pencil, pen, ruler, 

eraser, water, sugar, sand, music, dsb. 

 

No. Kata benda tunggal  Kata benda jamak  Aturan penulisan 

1.  A chair, a bag  Chairs, bags Noun + s 

2.  A box, a watch  Boxes, watches  Noun + es 

3.  A dictionary  Dictionaries  ¸ Ҧ ƛŜǎ 

4.  A bookshelf  Bookshelves  C Ҧ ǾŜǎ 

 

 

  

kata benda 

dapat dihitung  [ruler, bag, pencil]

tunggal  [a ruler, a bag, a pencil]

jamak [two rulers, three bags, four 
pencils]

tidak dapat dihitung [water, sand, 
sugar]
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Label the following pictures using the correct forms. Look at the example 

 

 
 

A bag 

 
 

Two bags 

 
 

ééééééééééé 

 
 

ééééééééééééé 

 
 

ééééééééééé 

 
 

ééééééééééééé 

 

 

 
 

ééééééééééé 

 

 

 
 

ééééééééééééé 

 

 

 
 

 

ééééééééééé 

 

 

 

 
 

ééééééééééééé 

 

 

 
 

 

ééééééééééé 

 

 

 
 

ééééééééééééé 

laptop    dictionary  bag   pencil case  
pen   ruler    pencil sharpener  eraser   
book   pencil   dictionary  
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ééééééééééé 

 
 

ééééééééééééé 

 
 

ééééééééééé 

 
 

ééééééééééééé 

 
 

ééééééééééé 

 
 

ééééééééééééé 

 
Put the jumbled words bellow into a well arranged noun phrases. 

1. good-shoes-my 

2. new-the-pencil case 

3. bag-expensive-an 

4. crayon-a-thick-orange 

5. dirty-blackboard-old-a 

1. ééééééééééééééé 

2. ééééééééééééééé 

3. ééééééééééééééé 

4. ééééééééééééééé 

5. ééééééééééééééé 

Adjectives 
Adjective adalah kata sifat yang menerangkan keadaan atau kualitas suatu benda, seperti new, 
empty, clean, dll. Adjective diletakkan sebelum kata benda. Perhatikan contoh berikut. 
A new dictionary 
An empty classroom 
A clean room 
Kita juga bisa menambahkan lebih dari satu adjective untuk menerangkan suatu benda. Contoh: 
A new thick dictionary 
A big empty classroom 
A small clean room 
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Write noun phrases according to the pictures. Use the list of adjectives below to help you. 

Look at the example given.   

 
 

stripped  : bergaris 
sharp  : tajam/lancip 
strong   : kuat 
soft   : lembut 
small   : kecil 
big  : besar 
clean  : bersih  
long   : panjang 
 

green  : hijau 
pink : merah muda 
red : merah  
blue : biru 
expensive : mahal 
cheap : murah 
old : tua 
new : baru 
 
 

a atau an? 
There is a white board in my classroom. 
There is an eraser on the table. 
a + kata benda yang diawali huruf konsonan. Contoh: a ball, chair, a horse. 
an +kata benda yang diawali huruf vocal: a, i, u, e, o. Contoh: an eagle, an umbrella, an idea. 
a/an juga digunakan ketika kata benda diawali dengan adjective [kata sifat]. Misalnya: a blue 
book, an old car. 
Perkecualian:  
U terkadang dibaca /ju/ seperti dalam kata unit atau unique. Dalam hal ini dipakai a Ҧ a 
unique bag, a unit of computer. 
H terkadang tidak dibaca tebal, seperti dalam kata hour. Dalam hal ini, dipakai an Ҧ an hour.  
 
 



162 
 

 
 

 

 
A new expensive bag 

 
 

ééééééééééééé 

 

 
 

ééééééééééééé 

 

 
 

 

ééééééééééééé 

 

 
 

ééééééééééééé 

 
 

ééééééééééééé 

 
 

ééééééééééééé 
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Prepositions of Place 

Put the correct prepositions to complete the sentences below. 
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Put the correct prepositions to complete the sentences below. 

 

1. The clock is éééé. the wall. 

2. The ball is éééé the table. 

3. The cat iséééé. the armchair. 

4. The table is éééé the armchair. 

5. The carpet is éééé the floor. 

6. The lamp is éééé. the table. 

7. The flowers are ééé the vase. 

8. The table is ééé the chars. 

 
Arrange the jumbled words below into a well arranged sentence. 

1. is- There-an-blackboard- old- my classroom ïin 

 

2. There -markers- on-two- are-table- the 

 

3. There- bag-are-new- in -some-books- my  

 

4. There-drawers-the teacherô desk-are- three 

 

5. There-pencil-is-in-pencil case- my-a 

1. ééééééééé

ééééééééé 

2. ééééééééé

ééééééééé 

3. ééééééééé

ééééééééé 

4. ééééééééé

ééééééééé 

5. ééééééééé

ééééééééé 

 

Write sentences in the table below according to the picture, using óthere isô and óthere areô 

appropriately. 

 

Things Sentences 

Map  
There is one map in 

the classroom. 

Chairs 
There are four chairs 

in the classroom. 

Table   

Clock   

Bookshelf   

There is/there are 
tŜǊƘŀǘƛƪŀƴ ƪŀƭƛƳŀǘ ȅŀƴƎ ŘƛŀƳōƛƭ ŘŀǊƛ ǘŜƪǎ ōŜǊƧǳŘǳƭ Ψaȅ {ŎƘƻƻƭ [ƛōǊŀǊȅΩ berikut. 

¶ There is a large green carpet. Ÿ There is + kata benda tunggal. 

¶ There are posters above the bookshelves. Ÿ There are + kata benda 

jamak. 
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Work in groups. Arrange the jumbled sentences below into a good paragraph of descriptive 

text. 

1. My school is big. 

2. All of the rooms are clean and comfortable, especially the library. 

3. It also has a beautiful school park in the center of the school. 

4. It has 18 classrooms, ten toilets, tree laboratories, a big library, a teacher room and a 

headmaster room. 

5. It is very big and has a lot collection of books. 

 

Work in small groups and pick one of these pictures. Then, write a descriptive text based 

on the picture you chose. 
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LESSON PLAN CYCLE II  

A. Identity of the Lesson 

School : SMP Institut Indonesia 

Subject : English  

Grade/semester : VII/2 

No. of students : 24 students (15 male and 9 female) 

B. Standard of Competence 

12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sangat 

sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 

lingkungan terdekat. 

(12. To express meanings in short functional texts and short essays in the form of 

descriptive and procedure texts in order to interact with the surroundings.) 

 

C. Basic Competency 

12.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sangat 

sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan 

berterima untuk berinteraksi dengan lingkungan terdekat dalam teks berbentuk 

descriptive dan procedure. 

(12.2 To express meanings and rhetorical structure of short essays using written 

expressions accurately, fluently and appropriately in order to interact with the 

surroundings through descriptive and procedure texts.) 

 

D. Indicators 

1. Identifying things in a house 

2. Understanding the content of descriptive texts 

3. Using adjectives in noun phrases  

4. Using the proper pronouns 

5. Using the has/have in simple sentences correctly 

6. Arranging jumbled words into a good sentence 

7. Arranging jumbled sentences into a coherent and cohesive paragraph 
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8. Making simple English sentences and arranging them into a coherent descriptive 

paragraph. 

E. Instructional Objectives 

With direction and explanation from the teacher followed by individual/group 

activities and tasks, students are expected to be able to identify the meaning of short 

descriptive text and to express their ideas in written form of descriptive text related to 

themselves and their surroundings. 

F. Instructional Materials 

1. Topic : My house 

2. Input text : Descriptive 

3. Key vocabulary  : things and rooms in a house [living room, dining room, 

bathroom, bedroom, sofa, bed, carpet, etc.] 

4. Key structures  : present tense, preposition of place, noun phrase, and 

pronouns. 

5. Key spelling :  

G. Time Allocation : 2 x 40 minutes 

H. Teaching Method: presentation, practice, production  

I. Teaching Learning Activities 

 

d. Opening 

1) Greeting 

2) Praying 

3) Checking Attendance 

e. Whilst-Teaching 

Building knowledge of the field (BKOF) 

1) The teacher (T) shows pictures of homeless people in order to get studentsô 

attention and to let them know how grateful they are to have a house to live in. 

Then, T shows pictures of different houses and asks the students (Ss) what they 

think about them. (T asks questions such as: Is it clean? Is it big? Can you mention 

the things in the house? The students may mention them in Bahasa Indonesia if 

they do not know the English words for living room, bedroom, bathroom, dining 

room, kitchen, sofa, carpet, etc.) 
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2) T tells Ss the goal of lesson: to describe a house 

3) T asks students to complete a diagram of parts of the house. 

4) T shows pictures of parts of a house using LCD projector [with Cambridge i-

dictionary application].  

5) T gives a short descriptive text describing a house with picture in a piece of paper, 

along with a list of vocabulary.  

6) To check Ss comprehension of the text, by giving a task related to the text.  

7) T leads the students to do a game and explains the rule. In this game, the students 

are divided into six groups. Each group is given a handout with pictures of a house 

and the rooms inside the house. The students are supposed to label as many things 

in the pictures as possible in a given time. The group that finishes first and has 

most correct answers is the winner. 

Modeling and Deconstructing of the Text  

1) T asks Ss the similarities they can find in the text describing house and the text on 

previous cycle describing classroom. 

2) T reviews the organization of descriptive text and its features. 

3) T reviews about adjective and noun phrases, and gives an exercise. 

4) T gives an explanation about pronouns and possessive pronouns and how to use them 

in sentences. The activity is followed by an exercise. 

5) T gives an explanation about the use of have and has in present tense, followed by an 

exercise. 

6) After they completed the task, T asks them to do peer-correction (with the teacherôs 

assistance). 

7) T asks students to arrange jumbled sentences into a good paragraph.  

8) T leads the class to do a game and explains the rule: in this game, the students are 

divided into six groups. Each group is given a piece of paper in which there are 

incorrect English sentences and they have to correct them during a given time. The 

group that finishes first and has the most correct answers is the winner. 
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Joint Construction of the Text 

1) Together with Ss, T writes a descriptive text on the board.  

2) Provided with pictures and a list of vocabulary, Ss are asked to make a descriptive 

text in groups. 

3) After all groups finish their works, each group is supposed to correct other groupôs 

work. After that, each group should revise their writing before finally submitting it to 

the teacher. 

Individual Construction of the Text 

4) T asks the students to imagine the house they want to have when theyôre gown up and 

to write a descriptive text about it. 

Linking to Related Text 

5) T gives another text with the same topic óhouseô, in different text type, advertisement. 

 

f. Post ïTeaching 

4) T concludes the materials have been taught.  

5) T gives chance to the Ss to ask the material they feel unclear. Then, T invites Ss to 

reflect on their learning experiences during the stages of learning.  

6) T closes the class and leads Ss to pray. 

 

J. Setting: classroom  

K. Teaching Media: pictures 

L. Learning Resources: 

- Cambridge Primary i-dictionary  

- Ministry of Education and Culture. 2014. Bahasa Inggris: When English Rings a 

Bell-Revised Edition. Jakarta: Kementerian Pendidikan dan Kebudayaan. 

- Nawangwulan, 2012. Funtastic English for VII Grade Junior High School. 2012. 

Retrieved February 22, 2015 from 

https://nawangwulan19.files.wordpress.com/2012/08/learning-material-

descriptive.pdf  

- Priyana, Joko, dkk. 2008. Scaffolding. Jakarta: Pusat Perbukuan, Depatemen 

Pendidikan Nasional. 

- Wardiman, Artono, dkk. 2008. English in Focus. Jakarta: Pusat Perbukuan, 

Depatemen Pendidikan Nasional. 

 

https://nawangwulan19.files.wordpress.com/2012/08/learning-material-descriptive.pdf
https://nawangwulan19.files.wordpress.com/2012/08/learning-material-descriptive.pdf
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TEACHING MATERIALS CYCLE II  

Study the following words. 

Armchair /῁ὄΈm.tώeᴅ r /  kursi berlengan Kitchen counter /῁kὤtώ.ᴅn 

῁kaᾆn.tᴅr/ 

rak dapur 

Bathroom /῁bὄΈɗ.rᾆm/  kamar mandi Lamp   /læmp/  lampu 

Beautiful /῁bjuΈ.tὤ.f ᴅ l/  indah Living room   /῁lὤv.ὤǼ.rᾆm/ ruang tamu 

Bed /bed/  tempat tidur Mirror /῁mὤr.ᴅ r /     Kaca 

Bedroom /῁bed.rᾆm/  kamar tidur New   /njuΈ/  baru 

Big /bὤg/  besar Plant   /plὄΈnt/  tanaman 

Cabinet  /῁kÞb.ὤ.nᴅt/  lemari kecil Plate   /pleὤt/  piring 

Clean   /kliΈn/  bersih Pot   /pὅt/  pot 

Comfortable /῁kᾈmp.fᴅ.tᴅ.bl/ nyaman Roof   /ruΈf/  atap 

Cozy   /῁kᴅᾆ.zi/  menyenangkan Shower   /ώaᾆᴅr/  shower 

Cup   /kᾈp/  cangkir Sink   /sὤǼk/  bak cuci piring 

Desk   /desk/  meja kerja Small   /smὉΈl/  kecil 

Dining room  daὤnὤǼ.rᾆm/ ruang makan Sofa   /῁sᴅᾆ.fᴅ/  sofa 

Fence   /fen t s/  pagar Stair   /steᴅ r /  tangga 

Floor   /flὉΈ r /  lantai Stove   /stᴅᾆv/  kompor 

Garage   /῁gÞr.ὄΈᾎ/  garasi Swimming pool /swὤmὤǼ.puΈl/     kolam renang 

Garden   /῁gὄΈ.d ᴅ n/  kebun Table   /῁teὤ.bl└/  meja 

Kitchen /῁kὤtώ. ᴅ n/  dapur Tidy   /῁taὤ.di/  rapi 

 

Read the following text about Risaôs house and answer the questions. 
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[for vocabulary racing game] Work in group. Label the following pictures.
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Write an appropriate noun phrase for each picture.  
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Change the underlined nouns to pronouns. No. 1 has been done for you. 

1. My friend has a new bag. The bag is blue. 

My friend has a new bag. It is blue.  

2. Andi bought a new bike yesterday. Today Andi rides the new bike to school.  

éééééééééééééééééééééééééééééé 

3. Anna is a new student in my school. Anna is from Jakarta. 

éééééééééééééééééééééééééééééé 

4. Pandu is my close friend. Pandu is also my classmate. 

éééééééééééééééééééééééééééééé 

5. Budi and I are neighbors.  Budi and I like playing together.  

éééééééééééééééééééééééééééééé 

6. Tina and Tini are twins. Tina and Tini like wearing the same clothes. 

éééééééééééééééééééééééééééééé 

 

Have/has? 

I 

have 

a really nice house. 

You a really nice house. 

They a really nice house. 

We a really nice house. 

He 

has 

a really nice house. 

She a really nice house. 

It a really nice house. 

 

Pronouns: they, we, he, she, it 
I like my classroom. It is clean big and clean. 
In my classroom, there are two fans. They are placed on the wall. 
Anna is my friend. She is very diligent.  
Pandu is my classmate. He is tall and handsome. 
My friends and I are going on a school trip next week. We are going to 
Borobudur temple. 
All students should attend flag ceremony every Monday. They should wear 
their school uniform. 
They, we, he, she, it adalah kata ganti orang, sedangkan they bisa menjadi kata 
ganti benda maupun orang yang jumlahnya lebih dari satu. 
All students should attend flag ceremony every Monday. They should wear 
their school uniform. 

¢ƘŜȅ Ҧ ŀƭƭ ǎǘǳŘŜƴǘǎ 
In my classroom, there are two fans. They are placed on the wall. 

¢ƘŜȅ Ҧ ǘǿƻ Ŧŀƴǎ 
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Correct the underlined words in the following paragraph.  

I live in my house with my family. My house is a simple and comfortable house. It have five 

room. The first room is the living room. The living room is large and have a long sofa with 

coffee table. We welcome guests in this room. There is also a small aquarium with goldfish in 

the living room. Next to the living room is a dining room and kitchen. The dining room and 

kitchen are in the same room. The bathroom and the laundry are also in the same room. There 

is only two bedrooms in my house. My parents sleep in one bedroom. The other bedroom is 

for me and my brother. It is a simple house but I like it. 

 

Arrange the sentences below into a good paragraph.  

1. There are four bedrooms, two bathrooms, a kitchen, a playroom and a dining room.  

2. My house is on Jl. Gejayan.  

3. There is a large garden in front of the house. 

4. It is a new house. 

5. There are many flowers there. 

6. It has many rooms. 

7. They are beautiful and colorful. 
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Work in a group. Write a descriptive text describing one of these houses [choose 1]. You 

can use the words below to help you. 

 

1.  

 
2.  

 
3.  

 



178 
 

 
 

4.  

 
5.  

 
 

 

  


