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DEVELOPING ENGLISH WRITING MATERIALS IN THE FORM OF
COMIC STRIPS FOR GRADE VIIl STUDENTS

by:
Delia Trista Nanda
10202244020

ABSTRACT

This research aigd to find out the target and learning needs of Grade VIli
students of SMPN 3 KalasaMoreover it had a goalthat was to develop
appropriate comic strimaterialsfor learning writingskills.

This is a research andlevelopment (R& D) study The subjects of this
research were 32 students of Grade VIII of SMPN 3 Kalasas. régearch
procedure was adapted fraimre model ofolly andBolitho (1998) consisting of
identification and exploration of needs for materials, contextual and pedagogical
realization of materials, physical production, expert judgment, and writing final
draft. The neesl analysis data were collected by using questéres andan
interview. Then, the results of questionnaires wealeulated through percentage.
Thus, the highest percentage was considered as the needs of siddantghile,
the results oéxpert judgment were analyzed in the form e$ctiptive stastics.

Three unis of materials were developed in this research. Each unit consists
of introduction, man lesson and reinforcement. Eaghit contains 1816 tasks.
These materials used comic strips asinput text The units covered some
activities such as answering question, filling the blank and completing. text
Mostl vy, the themes used represented stud
of theexpert judgment, the material@revery goal based ora meanscoreof 3.7.

In conclusionthe materialswereappropriate to be used in Grade VIII of SMPN 3
Kalasan.
Keywords: learning materials, writing, comic strips



CHAPTER |

INTRODUCTION

A. Background of Research

The Indonesian Ministry of Education and Culture applies a new
curriculum to replace the previous curriculukyrikulum Tingkat Satuan
Pendidikan (KTSPdr SchoolBased Curriculum. The new curriculum is
called Kurikulum 2013or Curriculum 2013. This new arriculum was
createdi n or der t o eedsutheyarelprieparing ldaangr® for n
future demands of competences such as communication competences, and
critical thinking competences, working competences and global society
competences. Curriculum 28 focuses o studerdcentered learning.
According to Richards and Schmidt (200%02), in studententered
learning, a teacher is only seen as a helper, adviser or courndalst.
learnersare expecteds the active role in a learning process.

One ofthe subjects listed itCurriculum2013 is EnglishEnglish is
a compulsory subject in secondary school levels. Based on Curriculum
2013, English is seen as communication tools. THearning English
focuses in the four basic skills: listening, speakinggading, and writing
By studying it,hopefully, learnerscan havebetter chanceto understand
and be understood by everyone around them.

Therefore, in order to meet the objectives of English learning, a

teacher must be more creative in designing legrmlans and learning



activities. A creative teaching and learning process helpemstsido be

more creative However, someof them are not ready to be creative

teachers. They only concentrate on delivering materials without
considering the creative asp&cSome teachers use the same methods

many times without any changEonsequent | vy, t hose dec
motivation. With too much repetition, students will be easily bored and

lose their interest in learninghus the teaching and leming process ma

not go well.

In addition, one of the important factors in making a successful
teaching and learning processaisnaterial. Materials are inputs of the
learning process for the students to achieve the objectives of learning.
There are so many sources tltah be used as materials forrlgag
English, for examplenass media like magazines, books, newspapers, or
from electronic media like radio, television, the internet, etc. One of the
attractive materials that can be used is comic sti@mmic strips &
short stories that combine pictures and texts. They are simple, clear, and
understandable reading materials. In addition, comic strips are reading
materials which teens tend tike to read. As Gonzaldsspada (2003)
says, most children and young adults/e reading comic strips and they

definitely attract junior high school



B. Problem identification

According to the observatioheld in SMPN 3 Kalasant was
found some problems inthe teaching and learning procedsirst, the
learring processvasfocusedon usingLKS oraworkbook as the one and
only learning material. Students only have a workbook; they do not have
other text bookto support the learning process. Thus, it does not fulfill
their needs.

The rext problem found ina class related to Englisk students
have a difficulty indevelopingwriting skills. They found writing skills
difficult to be mastered. Learners are confused about how they start the
writing process and how to make a good paragraph.

Another problem g that students have low motivation. Students
were unlikelyinterested in the teaching and learning process. Shelge
each other whilghe English class was running. Therefotkis research

focused oimaking comic stristo help studentsnjoy the leaming.

C. Limitation of the Problems
Based on the identification of the problems stated above, there
were many problems found during the teaching &arning processes.
However,the research concexmn the material problemsThe research
focused ondeveloping English writing materials for Grade VIII of SMP

students. The materials were in the form of comic strips.



D. Formulation of Problems

Based on the limitation of the problems, the problems were

formulated as follows:

1.

What are the targemeeds of Gade VIII students ofSMPN 3
Kalasan in learning writing English?
What are the learning needs @Gfade VIII students oEMPN 3
Kalasan in learning writing English?
What are the appropriate comic strips for learning writing rizsdse

for Grade VIII studentsf SMPN 3 Kalasan?

E. Objectives of the Research

In line with the formulation of problems, the objectives of the research are:

1.

To describe the targeteeds of Grade VIII students &VIPN 3
Kalasan.

To describe the learningeeds of Grade VIII students SMPN 3
Kalasan.

To develop English Writing Matels for Grade VIII students of

SMPN 3 Kalasan in the form of comic strips.



F. Significance of the Research
This research is expected to give a valuable contributiothdo
following parties:

1. Englishteachers
Teachers can use the material asadditional source in teaching
students of the junior high school in learning English writing skills.

2. Students
This research will hel students to improve their writing skaind
also motivate them in learning English, especially in learning

writing skills.



CHAPTER Il

LITERATURE REVIEW & CONCEPTUAL FRAMEWORK

A. Literature Review
1. Writing Theories
Writing is one of the four language skills; reading, writing, listening and
speaking. Like speaking, writing belongs to the productive skills. According
to Harmer (2007: 265) a productive skill is a term for speaking and writing,
a skill where students taa to produce language. Unlike the speaking skill
which produces a product in spoken form, writing produces a product in
written form.
a. Definitions of Writing
There are many definitions of writing proposed by many experts. Brown
(2001:335) says thatriting is a product of thinking, drafting, and revising
processes with specialized skills. Writing is a skill that not every person
grows easily; it needs entirely special sets of the competencies. In line with
Brown, Richards and Schmidt (2002: 592) nmmmthat writing is a product
of planning, drafting and reviewing and revising. Writing includes strategies,
procedures and decisignaking handled by the writers while they write.
According to Taylor (2009:2) writing is an activity of bringing
knowledge,then recording and preserving it. Writing is a product of writer
understanding. It can be used for making sense of experiences, to show

opinions, feeling, and any knowledge of writer. Taylor also adds that writing



can be used for preparation of speakiotivities. Writing is an activity that
can usefully be prepared by working in other skills such as listening, speaking
and reading (Nation, 2009: 113).

From many definitions proposed by the experts, it can be concluded that
writing is an activity which neds a set of process&therwise this skill also
can bringout writerd knowledge. Moreover, writing also can be used to show
feeling or thinking.
. Writing Objectives

In doing writing, everpody has a particular objective that they want to

accomplish. Thre are someobjectives of writing proposed by expext
According to Nation, (2009:115) a written work is usually completed for an
objective and a particular target reader. The objective can be widehged
and determined based on their objective of writing. For example, a writer
wants to write an informal letter written for a friend or a relative to inform his
and his familydéds activities. While thi:
the purpose imind by suiting the information and expression needed to the
receiver.

Based on writing objectives proposed by Purves, Sofer, Takala and
Vahapassiin Nation, 2009: 115), writing activities are conducted to learn,
convey or signal, inform, convince or peasle, entertain, maintain friendly

contact, store information, anldelp to remember information.



c. Aspects of Writing

Brown (2004: 218) says writing is a unique skill that has its own features
and convention. Further, he also divides the aspect oivthimg skill into
two critefia: micro skills and macro skills (2004:2221). The micro skills
are: 1) producing graphemes and orthographic patterns of English, 2)
producing writing at an efficient rate of speed to suit the purpose, 3)
producing an accegble core of words and use appropriate word order
patterns, 4) using acceptable grammatical systems (e.g. tense, agreement, and
pluralization), patterns, and rules, 5) expressing a particular meaning in
different grammatical forms, and 6) using cohesiverias in written
discourse. Then, Brown also lists the macro skills of writing, as follows: 1)
using the rhetorical forms and conventions of written discourse, 2)
accomplishing appropriately the communicative functions of written
discourse, 3) conveyinginks and connections between events and
communicative such relations as main idea, supporting idea, new information,
given information, generalization, and exemplification, 4) distinguishing
between literal and implied meaning while writing, 5) conveyiotucally
specific references in the context of the written text, and 6) developing and
use a battery of writing strategies,
interpretation, using prewriting devices, writing with fluency in the first drafts,
using paraphrases and synonyms, soliciting peer and instructor feedback, and

using feedback for revising and editing.



d. Writing Processes

A process is something that should be done in order to do every activity.
Writing as one of the learning activities alsashits processes. Nation (2009:
116) divides the writingorocesses into seven processBsconsidering the
goals of the writer, 2) having a model of the reader, 3) gathering ideas, 4)
organizing ideas, 5) turning ideas into written $X) reviewing whahas
been written, and 7) editing.

Similar to Nation, Harmer (2007:279280) also mentions some
organized ways in doing a writing project. Firstly a project startwiafing
or chaosing of topics which means that teachers or students (or it can be both)
decide on a topic. The topic can come from students or the teachers may offer
a list of possible topics. The next stepdea or language generatiomere
students start making plans on how tocsaplish the task, how to find out
the information and where they can get the information needed. Teachers can
give instructions on the way to get the information. Next, the third step is
data gatheringStudents can gather data from many sources. It cdroime
the internet, encyclopedias, television, radio, text books or questionnaires.
The fourth step iplanning,after having topiespecific language and data that
they have required, students start making a plan on how the final project will
be set out. fien, the next step drafting and editing Students start making
the project. Before the final produstwritten, they start writing the draft; it
can be a whole section or only parts of that. Then, the draft wdblrected

teachers or fellow student$he draft will be seledited as well. The sixth
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step isthe result this is when the final goal of project is reached. The last

step isconsultation/tutorial throughout the lifetime of a project, teachers will

need to be available as a tutor, advisedper, and prompter for students to

help them progress.

In addition, Jenkinson in Palmer (1994) explains that the writing process

may be followed by some following steps:

a)

b)

d)

e)

pre-writing activities

Learners are given some optional topics. After the tdyEs been
chosea, theybrainstormideas. The ideas must follow the chosen topic.
writing a draft

Learners start writing the draft of the work. The draft isrtfiest work.

peer review of the draft

The | earnersé work st aradrmers. Same be
errors and mistakes concerning grammatical errors and mistakes,
organization of ideas, subject and verb concordance, verb agreement,
tenses, etc. may be spotted.

revising/editing

After reviewing, the draft is revisedabed othe suggestiongrom
reviewes.

writing the final draft

Learners start writing the final draft or the final work.

r

ev
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2. Teaching Writing
a. Principles of Teaching Writing
There are many approaches in teaching English. A teacher can select any
appropriate approach which gnée proper for his/her class based on their
uni queness. Besides the <c¢cl assos uni qu
teaching and learning process will be one factor to help a teaelesmtsa
particular approach or a technique. According to Nation (208995), there
are three teaching principles that must be taken into account by a teacher
during teaching writing.
1) Meaning focusedinput

In meaning focused input, it is believed that a successful writing process

is if the writers are well prepared for what they are going to write.

Learners should bring theaxperiences and knowledge during writing.

Before they do writing, learners will choose a topic.

2) Meaning focused output

1 Learners will be expected to do lot$§ writing in many kinds of
writing genres in order to do practices for maspectsn the writing
skills.

1 The aim of writing is to convey a message to reader, so the learners
must be taken into account the communicative purposes during the
writing proces.

1 Writing should interest the learners.

1 Learners use writing for increasing their language knowledge.
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Learners can use technology in order to develop the writing skills.
Writing instructions shouldbe basel on careful needs analysis which
considers what the learner needs of writing are, what they can do now,

and what they want to do.

3) Language focused learning.

In language focused learning, a learning process focuses on the micro

skill of languages, and theagis of writing processes.

b. Teachersd Rol es in Writing

In many teaching and learning processes, teachers have a vital position in

order to make a successful class. Teachers employ the important roles to

make sure the learners get the materials well. Altog to Harmer (2007:

330), teachers in the learning writing procésse three important roles as

motivator, resources, and feedback provider.

1)

2)

Motivator

Oneof the important roles in teaching language is to motivate students
in doing writing tasks. Teachers are expected to create the right
condition for generating ideas, persuading learners of the usefulness of
the activities or encouraging themdo hardvork.

Resources

Teachers should be ready to give information and language resources
while students do the writing task and the need arises. Teachers should
offer constructive advicand suggestionsnlaccordancéo this, Brown

(2001: 340) statesthatated er 6 s r ol e i n teachi

ng

a
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is as a facilitator or as a coach. Teachers offer guidance on helping
students to engage in the thinking process of the writing activity.
Teachers must not force his or her o
opinion.

3) Feedback Provider
Giving feedback on writing tasks needs particular care. Nation (2009:
115) says teachers should give students positive responses and
encourage them in doing writing. Teachers will choose what and how
much focus on writing Wile they offer a correction based on student
needs at a particular stage of a study and task. Nation (2009: 115)
explains that providing writers with feedback is an important way in

encouraging writers to keep their goals and target readers in mind.

3. Learning Materials
a. Definitions of Tasks
There are many definitions of taskaggestedoy many expertsLong

(1985) states tasks are a piece of work undertaken for oneself or for others,
freely or for same reward. Il n other wo
do in everyday life, atvork, at play and in betweefrooks (1989) cited in
Branden(2006: 4)says that tasks are a piece of work or activities, usually
with a specified objective, undertaken as parts of an educational course, at
work, or used to elicit data for research. Added to this, Bahman & Palmer

(1996) cited in Brander{2006: 4) say tasks areactivities that involves
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individual in using language for the purpose of achieving a particular goal or
an objective in a particular situation. After stating many various definitions
from many experts, Branden (2006: 4) states that tasks are actividscin
people engage in der to attain an objective.
. Task Components
Nunan (2004: 466) states that taskmust be analysed based on some
task componentsuch as goals, input data, procedures, settings and roles.
1 Goals
Goals are relatedilo a communicatie purpose or directly
describing teacher £verg taskhad eepunpaseer s 6 b e
directed at the learners when doing tasks. There is a relation between
tasks and the | earnersodo broader curr
1 Input
Input is related to real tasks in learnirlg refers to the spoken,
written and/or visual data that learners work with in the course of
completion tasks. Data can be provided by teachers, textbooks or some
other sources. In addition, it should be possible for teachers to aelect
authentic writen text whichis appropriate to the needs, interest and
proficiency levels of learners.
1 Procedures
It refers to what learners will do with the input. It considers
criteria for task selection. Procedu

focuses, accuracy and fluency.
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First, it is authenticity. Candlin and Edelhoff (1982) cited in
Nunan, (2004: 53) sta that authenticity invoks much more than
simply selectingexts from the outside arena of language teaching, and
that the processes should also be al
focuses. They are basically concerned with skill getting or g&ifig.

In skill using, they apply these skills to communicative interaction.
Third, it is focused on the learners developing accuracy and fluency.
Brumfit (1984) cited in Nunan, (2004: 56) states that accuracy and
fluency are not opposites, but are competary.

Teacher and Learner Roles

Roles are the paim which a learner and a teacher are expected to
play in a learning task likeéhe social and interpersonal relationship
among the participants. Richards and Rodgers (1986) cited in Nunan,
(2004:64) state that tasks will show assumptions about giving an
achievement to dearner, so that the learnemake to the learning
process. Brthermore,a learner who knows his own preferred learning
style and then apply on oneds own |
becomea better learner.

Settings

Setting is the classroom arrangements specified in the task. It
requires consideration of wheththe task is to be partly outside or
inside the classroom. There are two different aspects of the learning

situations. They are mode and an environment. Learning mode refers to



16

the | earnersdéd operating on an indiyv
environmenm refers to where the learning actually takes place. It might

be a conventional classroom in a school or language centre, a
community class, a workplace setting, a-selfess agre, or a mult

media language centre

4. Writing in Junior High School
a. Learner Characteristics
The age ofSMP or junior high school students is around 12 to 15 years
old, so they are categorized as teens. Accordirigroovn (2001: 91), teens
are the age of transition, confusion, selbnsciousness, growing, and
changing bodies @hminds. Teens are in between childhood and adulthood,
therefore teaching them requires special consideration. In line with Brown,
Harmer (2007: 83) states that adolescence is an age stage of the search for an
identity and a need for sedisteem; they neeid have positive feeling about
themselves and feel valued. Furthermore, Brown (2001: 92) states the learner
characters of teenagers.
1) Around the age of twelve, the intellectual capacity adds abstract
operational thought.
2) Their attention spans are lengthening, but teenagessstill easily
distraced with many diversions in their life, then the attention can be
shortened.

3) Their essential nature of appealing to all five senses lessens.
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4) In this level age, the factors soanding ego, selimage and selésteem
are in the top. They are very sensitive with emotional along mental

capabilities and others.

b. Teaching English in Junior High School

In SMP, the curriculum used i&urikulum 2013or Curriculum 2013.
Curriculum 2013is a continuity ofthe past curriculum used (thegre
Kurikulum Berbasis Kompetensi @ompetency Based Curriculum which is
developed in 2004 anBTSP (Kurikulum Tingkat Satuan Pendidikam)
SchootBased Curriculum which is developed in 2006). Curriculum 2013 is a
curriculum which is formulated from determiniBKL (Standar Kompetensi
Lulusan)based on student abilities and student needs. As stated in the decree
of Ministry for Education ath Culture No. 54 year 2013, achievement
competencies are used as orientation to devklmmpetensi Dasa(Basic

Competence) andompetensi Int{Core Competenge

Table 1: Junior High School Grade VIII Core Competence and Basic

Competence

Kompetensi Inti Kompetensi Dasar

1. Menghargai dan menghayati | Mensyukuri kesempatan dapat
ajaran agama yang dianutnya | mempelajari bahasa Inggris sebagai

bahasa pengantar komunikasi

Internasional yang diwujudkan dalan

semangat

belajar.

(continued
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2. Menghargai dan menghayati
perilaku jujur, disiplin,
tanggungjawab, peduli
toleransi, gotong royong),
santun, percaya diri, dalam
berinteraksi secara efektif
dengan lingkungan sosial dan
alam dalam jangkauan
pergaulan dan keberadaaya.

2.1.Menunjukan perilaku santun dan
peduli dalam melaksanakan
komuknikasi antar pribadi
dengan guru dan teman.

2.2 Menunjukkan jujur, disiplin,
percaya diri, dan bertanggung
jawab dalam melaksanakan
komunikasi transaksional denga
guru dan teman.

2.3. Menunjukkan perilaku tanggung
jawab, peduli, kerjasama, dan
cinta damai, dalam melaksanak;
komunikasi fungsional.

3. Memahami dan menerapkan
pengetahuan (faktual,
konseptual, dan prosedural)
berdasarkan rasa ingin tahuny
tentang ilmu pengetahuan,
teknologi, seni, budaya terkait
fenomena dan kejadian tampa
mata.

3.9Menerapkan struktur teks dan
unsur kebahasaan untuk
melaksanakan fungsi sosial
menyatakan dan menanyakan
perbadingan jumlah dan sifat
orang, binatang, benda, sesuai
dengan konteks pengmaannya.

3.10Menerapkan struktur teks dan
unsur kebahasaan untuk
melaksanakan fungsi sosial teks
deskriptif dengan menyatakan
dan menanyakan tentang
deskripsi orang, binatang, dan
benda, pendek dan sederhana,
sesuai dengan konteks
penggunaannya.

3.11Menerapkan struktur teks dan
unsur kebahasaan untuk
melaksanakan fungsi sosial
menyatakan dan menanyakan
tindakan/kejadian yang
dilakukan/terjadi di waktu
lampau, sesuai dengan konteks
penggunaannya.

(continued)
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3.12Menerapkan struktur teks dan

unsur kebahasaan untuk
melaksanakan fungsi sosial teks
recountdengan menyatakan dar
menanyakan tentang kegiatan,
kejadian, dan peristiwa, pendek
dan sederhana, sesuai dengan
konteks penggunaannya

3.13Menerapkan struktur tes dan
unsur kebahasaan untuk
melaksanakan fungsi sosial dari
teks pesan singkat dan
pengumuman/pemberitahuan
(notice), sesuai dengan konteks
penggunaannya.

. Mengolah, menyaiji, dan
menalar dalam ranah konkret
(menggunakan, mengurai,
merangkai, memodifikasi, dan
membuat) dan ranah abstrak
(menulis, membaca,
menghitung, menggambar, dar
mengarang) sesuai dengan ya
dipelajari di sekolah dan
sumber lain yang saandalam
sudut pandang/teori.

4.10Menyusun teks lisan dan tulis
untuk menyatakan dan
menanyakan tentang
perbandingan jumlah dan sifat
orang, binatang, benda, dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaalyang benar dan
sesuai konteks.

4.12Menyusun teks deskriptif lisan
dan tulis, pendek dan sederhan:
tentang orang, binatang, dan
benda, dengan memperhatikan
fungsi sosial, struktur teks, dan
unsur kebahasaan yang benar
dan sesuai konteks.

4.13Menyusurteks lisan dan tulis
untuk menyatakan dan
menanyakan tentang
tindakan/kejadian yang
dilakukan/terjadi di waktu
lampau, dengan memperhatikar
fungsi sosial, struktur teks, dan
unsur kebahasaan yang benar
dan sesuai konteks.

(continued)
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(continued)

4.15Menyusun teks recount lisan da
tulis, pendek dan sederhana,
tentang kegiatan, kejadian,
peristiwa, dengan memperhatiks
fungsi sosial, struktur teks, dan
unsur kebahasaan yang benar
dan sesuai konteks.

4.17Menyusun teks tulis pesan
singkat dan
pengumman/pemberitahuan
(notice), sangat pendek dan
sederhana, dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaan yang benar dan
sesuai konteks.

Afterward, the learning process in Curriculum 2013 is oriented to
develop character competences including: 1) attitude: accepting, operating,
appreciating, comprehending, and carrying, 2) skills: watching, asking, trying,
reasoning, providing, and creatjng) knowledge: knowing, understanding,
applying, analysing, evaluating, and creating. Those are clearly stated in the
decree of Minister for Education and Culture No. 65 year 2013.

In addition, the learning process of Curriculum 2013 uses the scientific
approach. The scientific approach includes inquiry learning with
constructivism characteristics. The aims of scientific approach are to develop
good attitudes, gain knowledge, and acquire skills.

Furthermore, there are five learning stages in the scaemigproach,
they are observing, questioning, experimenting, associating, and

communicating. The first stage is observingtHa observing stage, students



21

focus on meaningful learning. By observing, students can satisfy their
curiosity. Besides, studentsill learn the connection between observing
objects and learning materials. They read/watch/listen to a particular text
from any sources, then they give attention to the social function, structure,
and format otthe text. Nation (2009: 1163uggests a way observing stage

that is having a model of readeln this stage, students observe examples of
text paragraphs. The next stage is questionlnggquestioning, students
formulatetheir own questiondased on things h e y derstaid or tget

other nformation which is associated with the learning material (it can be a
factual question or a hypothetical question). Quastioan be called good
guestiongf they fulfill good question criteria. The criteria are brief and clear,
inspiring, focugg in learning topig probing or divergent, validating, dgng
students a chance tihinking back stimulating the cognitive ability, and
stimulating interaction. In this stage, students can ask everything about the
material or topic. Harmer (200279) suggests way which is called idea or
language generation, students can start for asking on how they should carried
their ideas into work.

Third stage is experimenting or collecting information. In order to get an
authentic source, students must do an experiniendine with this, Harmer
(2007: 279) suggests data gathering. Students can gather data from any
sources. Next stage is associating. Associating includes the reasoning activity.
Reasoning is a logic and systematic thinking process based on facts that can

be observed to get a conclusion as knowledge. Based on Curriculum 2013, a
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teacher and a student are active subjects. According to Nation (2009: 119),
this stage is called organigindeas. In the organizing idea statgarners are
given opportunitiesa put their own point of view into their writing. The next
stage is communicatingt is aimed for developing the abilities in presenting
all knowledge and abilities either in oral and written form. NafR909: 119)
suggests a way called ideaatext. In this stage, the learners put their ideas
into written form.

Table 2: Relevance of learning steps, learning activities and developed

competencies

Steps Learning Activities Developed
Competencies

Observing Reading, listening, Learning to become a

observing, watching sincere and careful
person, and to seek
information.

Asking Asking questions about | To develop creativity,
the new information, and curiosity, and ability to
then getting new phrase questions for
information. (from shaping critical thinking.

factual questions to
hypothetical questions)

Gathering -doing experiment To develop careful

Information/experiment | -reading other sources | attitude, honesty, well
beside text book mannered attitude,
-observing an object/ appreciating other
occurrence/ activity. opinion attitude, and a

- interviewing informant | communication ability,

To apply information
gathering skills in every
way (that was learnt in
school) and to develop
learning habitual.

(cortinued)
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(continued)

Associating - Processing collected | To develop honest
information from attitude, careful attitude,
gathering information or | obey the applicable ruleg
experiment, or even fron| habit, hardworking

observing activities. attitude, ability of
- Processing information| applying procedures and
form ability of deductive and
inductive thinking ways.
Communicating Delivering the results of | To develop honest
observing, making attitude, careful attitude,

concluson of analysis tolerance attitude,
orally, in written form, or| systematically thinking
in every kind of media. | ways, attitude of
expressing opinions
briefly and clearly, and
ability of using good
language.

5. Writing Assessments
In the teaching and learning process, assessing is one of the important
aspects. According to Brown (2004: 4) an assessment is not only testing, but
it is an ongoing process that includes wider domain, whenever learners
respond to theuestionsor offers a comment. As anotianguage skills, in
learning writing students also must be assessed. Brown (2004: 220) divides
writing performances into four types; they aretative, intensive, responsive,
andextensive.
a. Imitative Tasks
In imitative practices, a sentence form is the main focus, while the
context and meaning are secondary concern. In order to produce a written

language, learners must attain basic skills like writing letters, words,
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punctuation, and very brief sentences,wadl as the right spelling skills.
There are some activities in the imitative practices (Brown, 2004:223).
1) Tasks in (Hand) Writing Letters, Words, and Punctuation
There are some limited varieties of types of tasks that are used to assess

s 0 me b ahility o do handwriting to produceritten letters or symbols.

Thetypes are:

a) Copying: students are asked to copy letters and word without any change.
b) Listening to cloze selection tasks: it combines a dictation with a written
script that has missing wadThis task provides list of missing words
in test sheet which test taker should select. The aim is not to assess

spelling but to give writing practicing.

c) Picturecued tasks: in pictureued tasks, tesbkers are asked to write
words based on what pizes displayed. In this type of assasst, test
makers musinake sure no ambiguity in identifying the pictures.

d) Form completion tasks: tetikers are asked to complete a simple form
(registration, application, etc.). They are asked to fill the forrmdaone,
address, phone number, and other data.

e) Converting numbers and abbreviation to words: test takers are asked to
write out the numbers displayed.

2) Spelling Tasks and Detecting Phone@mpheme Correspondences
a) Spelling tests: In spelling tests, atber dictates a simple list of words,

one word at a time and then follows by word in a sentence. It assesses the
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right spelling. A teacher can lessen the listening error by choosing words
that students have heard or read in their class.
b) Picturecued task: in picturecued, it assesses the spelling of pictures
that are displayed and focuses on familiar words whose spelling may be
unpredictable.
c) Multiple-choice techniques: in multipiehoice techniques, words and
phrases are presented in the form of migtghoices. It can use
homonyms to make it more challenging.
d) Matching phonetic symbols: if students are familiar with phonetic
symbols, they can be asked to write the phonetic symbols of words.
Intensive Tasks
Intensive performances are focused @@noducing an appropriate
vocabulary within context, collocation, idioms and correct grammatical
features in length of a sentence. Brown (2004-223) states some activities
in intensive writing performances.
Dictation and DicteComp
Dictation is interpetation in writing from what one hearsatly. It can be
classified asan imitative writing type, especially since the test focuses on the
correctspelling. In the dictation, test takers hear a passage, which is read
three times; first with normal speed, then with long pauses between phrases,
and the last, back to the normal speed, so that they can check their work.

Then the test takers write the passageshimave been heard. Dicttomp is
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a form of controlled writing. A teacher reads tivthree times paragraphs in
normal speeds, the learners write the text from the best of the recollection.
Grammatical Transformation Tasks

Learners are asked to transfofroam one grammatical sentence into another
different grammatical sentence, for examples: 1) changing the tenses in a
paragraph, 2) changing full forms of verbs to reduced forms (contractions), 3)
changing statements to yes/no or-gkestions, 4) changinguestions into
statements, 5)etc.

PictureCued Tasks

A teacher shows pictures and students ns&keences or paragraphs based on
pictures presented. There are some varieties of pictied tasks in the
intensive writing: short sentences, picture desiotpt picture sequences
description, etc.

Vocabulary Assessment Tasks

In the vocabulary assessment tasks, learners are asked to define words or
using words in a sentence.

Ordering Tasks

These tasks focus on ordering or re ordering a scrambled set of intoda
correct sentence.

ShortAnswer and Sentence Completion Tasks

Test takers are given questions in more elaborate answers, adjusted with

writing skills.
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c. Responsive and Extensive Tasks

Responsive writing gives an opportunity for test takerbavepossible
creative response assessment framework, they are answesed on the
assessment prompExtensive writinghas same principles with responsive
writing, yet in longer text. However, it gives more freedom to choose topics,
length and style.

1) Parahrasing

The aim of doing paraphrasing i s
words. A teacher must ensure that learners understand the objective of
paraphrasing.

2) Guided Questions and Answers

Guided questions and answers are a leavder task type of wiihg that
has the pedagogical benefit of guiding learners. It is an assessment format
which a testadministrator presents a series of questions which function as an
outline of written texa.

A teacher can use an analytic/ holistic score to score guidlitithg.
Guided writing may be as long as two or three paragraphs. Guided writing
may be less to appear on the formal test, and more likely is used for
prompting a draft of writing.

3) Paragraph Construction Tasks

It is important to do reading before writimgparagraph. Learners read an

effective paragraph, then analyse its ingredients and next they emulate it. It

takes on numbers of different form.



a)

b)

4)

28

Topic Sentence Writing

Learners start with stating a topic through a lead sentence. The
assessment consigif1) specifying the writing of a topic sentence 2) scoring
points for its presence or absence, 3) scoring and/or commenting on its
effectiveness in stating the topic.
Topic Development Within a Paragraph

A paragraph should provide readers with meaningfhnected thoughts
or ideas, so it should have another stage of assessments that slamalign
within paragraph. There are four criteria applied to assess the quality of a
paragraph.
- The darity of the expression idea.
- The logic of the sequences atwhnections.
- The cohesiveness or unity of the paragraph.
- The overall effectiveness or impact of the paragraph as a whole.
Development of Main and Supporting Ideas Across Paragraph

While writers start writing longer with two or more paragraphs, the
writers try to articulate the main idea following states supporting ideas.
Strategic Options

In order to make good writing, learners must be directed to a right path.
Teachers need a good strategy in giving tasks, so writers will aware of the
demand of tasksThere are two kinds of strategies ; 1) attending to tasks,
learners must fulfill the criterion of writing and 2) attending to genre, learners

are given tasks with restriction in particular a text genre.
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6. Comic Strips
a. Definition of Comic Strips
Before discuss about definition obmic strips, it is important to define
what comic is. According to Masdiono, (1998: 11) comic is a story in the
form of pictures. Comics are different from picture stories. In the picture
stories, pictures are only arustration, the complement of story, but in the
comics, the text is the complement; as dialog or as narration of the story.
Comics are media visual with a group of pictures anddsaiom addition,
McCloud (1993:9) says that a comic is contiguous pictuaesanged based
on a story plot that aims to give information and get aesthetic appreciation
from the readers. This opinion is supported by Eisner (1998) who defines
comics as sequméial art. Also, Smith (20062) explains that a comic is one
of the mediawhich combines static images which usually splits into panels
and stories conveyed through ®xt
Otherwise comic strips are one of the specific styles of the comics. Smith
(2006: 03) explains that comic strips are specific styles of comics which
usually have one to four panels. They commonly appear in the newspaper.
Comic strips usually center on the same cast yet the stories are meant to stand
on their own; the readers are not necessary to be aware of the previous strips

to understand the current one.
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b. Components of Comic Strips

Furthermore comic strips, as one in the comic books, have some aspects.
According to Masdiono (1998: 13), the components of comics are panels,
gang, narration, balloon texand sounds effects. First, it is thanel Panel
is a place where one act picture and story is locateBanel has its aim for
making the story line of comics. Thus, in order to make a good story, every
panelhas to be placed orderly based on the siagy Then, a good order of
panelis from right o left and from top to down. Next, it gang Gangis a
space between two pane(Sanghas a function as separation between two
ideas or two acts in story. Third, it is a narration. It is the dialog inside the
balloon texs. Narration is really importanpart of the story, because it
containsthe story of the comics. Next part is a balloon text. A balloon text is
where the narration is placed. By seeing balloon texts, readers can detect the
expression of the dialogs. The last part is a sound effectlikriite name, a
sound effect performs the voices out of the dialogs, like the voices of nature,

the voices of things, etc.
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MAYAMA

MORITA SENPALL
HE'S DEAD TO
THE WORLD.
WHAT po 1 DOT!

5015AY,
GIVEUP AND  ALWAYS SLEEPS
FOR AT LEAST
49 HOURS
ELD  WHEN HE GETS
YEAR  BACK FROM ONE
F OF HIS JAUNTS,

_l Balloon text

\
Sound Effect

Narration

Figure 1: Parts of Comics

c. Advantages of Comic Strips for Language Learning
Like anotherform of materials, comics as one of the teaching and

learning materials have some advantages. First, according to Banks (in
Clysdesdale, 2007) comics are ways to bridge tipebgaweerfirst language
or cultures and the target language. Comics can khegmulticultural
situation to their stories. In line with Banks, Davis (1997) states that comics
have a widespread appeal to all groups and levels of society because they
reflect authentic language and culture, and contain interestiony content
and daracter development. Davis also explains comics can fill the need of
contentbased courses because of its mdiltnensional nature, combining
both words and pictorial images. Comics allow teachers and students to

explore language in creative ways. Thesaching materials can heighten



32

student so i nterest . Mor eover, Cl ysdes

combination of text and visual which give a total effect for linguistic and

laab)

cul tur al i ntegration GQompiadgs othked faor o
litera c y, 0 stwdénesrneed to learn to recognize certain symbols and
decode their meaning, much in the same way they do while reading texts
(Derrick: 2008).In addition, Smith (2006: 06) explains that with combination
of text and illustration, comics are werful aids who excel at visual learning
or who have short attention spans. B a
strips can be regarded as a potential material in the teaching and learning
process to motivate st udaedcstipsasmediat er est .
a teaching and learning process will be more effective.
. Comic Strips for Writing

Nowadays, it is not unusual activities that comic strips are used for an
English classroom. Some experts state some advantages of using comic strips
espeally in the prewriting stage. Edmunds (2006) states that comic strips
enable students to identify the elements of a story through the presented
visual art and dialogues. They consist of enough words and expressions that
can help students to construct semes. They also provide contextual clues
to the meaning of written narrative. In line with that, Vukoja (2005) states
that through the use of comic strips in the prewriting activity, students can
explore the structural devices of a story (plotlines, dtaradevelopment,
setting, and thensg Moreover Fay (2009) states that the reasons of using

comics in the classroom are their visual appeal, efficiency, and power of
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message. According to Faulkner (2009) in Yunus, et al. (2010) comic strips
canspurstudet s6 i nterest to write English.
practice language and creative writing than simply writing them out as words

alone on a blank page. In addition Clysdesdale (2007) says comics put
learners at ease with the material. Comicsidiomake learners feel alienated

and distant from the materi al by strugc

comprehension is greatly reduced.

. Review of Related Studies

This research is about developing comic strips as English writing
materials forstudents of junior high school Grade VIIl. These are some
previous studies related to the research. However, the related studies are not
completely the same as this study. Those studies support much for this
research.

One of the studies wasonducted by Ksti and Purwati (2013). The
researcherstudiedimplementing comic strips as media for teaching writing
narrative tex¢ for Grade X of senior high bool. Fromthe research, they
found that comic strips could be used as media for teaching writing narrative
texts. The implementation of comic strips as media in teaching writing
narrative éxts to Grade X is effectivand going well. The comic strips can
stimulate the students to geteas for writing their narrative textand
motivate the students to become more active in the learning process. From the

results of research, studentsdéd composi
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implementation of comic strips as learning media. It lbarseen from their
scores of first to third tasks in the first and second meeting. The students
mostly progressed positively in every aspect of writing.

Another related study is conducted by Ramliyani (2010). The research
focuses on analysing the effeaft using comic as media in teaching writing
exposition texd for senior high school. From the researcte tlesearcher
found that there wersignificantly different output scores between before
treatment is given and after treatment is given. The rdsaMfisttat st udent s ¢
learning scores wer@ncreased after using comic as media for teaching
writing. Further, in conclsion, he explains thatomic as learning media is
more effective to improve the writing exposition text skill rather than using
the convetional text books.

. Conceptual Framework

In order to meet the objectives of learning English, there is one thing that
should be considered for creating a successful class. One important point that
should be considered is how to make a class interesting for learners. One way
of creating an interéisig class is by making a creative class. A creative class
means a class with a creative learning processreaterial

However, not all teachers are able to make a creative class. Some
teachers still use monotonous and less attractive materials. fQhe kess
attractive materials i£KS or workbooks. Yet, there are many teachers that

still used workbooks as the only material used. It makes the learning process
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unattractive. With amnattractive clasdearners willbe easily bored with the
learningprocess.

There is another problem found in a class related to English that is
students have a difficulty in writing skills. They found writing skills difficult
to be mastered. Learners are confused about how they start the writing
process, i.e. generatingeas into composition and how to make a good
paragraph.

In accordance with the problem&ated above, the researcher ainied
make attractive materials which support writing skike. attractive material
enticsst udent sé | ear nistndgntsaa léae nviitg skils. and he
The researcher madeaterials for the junior high school in the form of comic
strips. A comic or comic strip is kind of reading testthat has so many
pictures in it. It is believed that it is one kind of reading g¢lat teenagers
like to read. Thus, by delaping comic strips adearning material the
researcher expectdthe teaching ah learning process of English become
more nteresting and the students viaé motivated to learn English.

Anotheradvantage in using comic strips is comic strips can help students
in prewriting stage, which is generating ideas. Comic strips are written in the
simple sentences and easigad, sat will be understood by learners and help
learners to grasthe abstracideas for helping generating ideas. Furthermore,
comic strips also can enrich studentd

make their writing more beautifully written.
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The process of materi al devel opment
Tomlinson (998: 98) with some adoption to adjust to the needs of research.
The materials were developed by following Curriculum 2013 for junior high

school.
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CHAPTER 1lI

RESEARCH METHOD

A. Type of Study

This study bcused on developing a product that can be used effectively
for an educational program. Based on the goal, this study can be classified as
research and development (R&D). In this case, this study developed an
educational product of English writing matesiah the form of comic strips.

Wallace (2006: 114) states that research and development is a strategy
that incorporates extant knowledge from theory and empirical research into a
product that can be used for the improvement of practice. In addition, Gay
(1987: 8) states that the major purpose of R & D is to develop effective
products used for educational programs. . In line with other experts, Borg and
Gall (1983) say R & D is a type of research which is used for creating a
particular product and try outtsi effectiveness. The rqduct was
systematically createdvaluated and refined until it meets with the specific

criteria of effectiveness, quality, or similar standards.

B. Setting
The research was conducted on Magl5 in SMPN 3 Kalasan,
Yogyakarta. The school is located on Jalan Sidokerto, Purwomartani, Kalasan,

Sleman, Ygyakarta. It has 3 grade levelsth 4 classes for each grade. The
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subjects of this research were the students of Grade VIII of SMPN 3 Kalasan.

Their age range is from 12 to 13 years old.

. Research Procedure

In this study, the researcher used the procedure adapted from the model
of materials design proposed Bglly and Bolitho in Tomlinsorf1998: 98).
The reason of adaption was to adjust it to suit the needs of the research. The
first, second and third step were adapted from Jolly and Bolitho in Tomlinson
(1998: 98) andthe last two steps were adjusted to suit the needs of the

research.

Identification of needs for materials & Exploratig
of needs

A 4
Contextual and Pedagogical realization of
materials

A 4
Physical production (first draft)

A 4
Expert Judgment

A 4
Writing final draft

Figure 2: The Research Procedure adapted from Jolly and Bolit
Materials Development Model in Tomlinson (1998: 98)
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1. Identification of needs for materials and exploration of needs
In this stage, a needs analysis was conducted to gather information about
the target needs and learning needs. After the data results of needs analysis
were gathered, the results were analysed for designing learning materials and
creating a course grid. #m t he questi onnairehe and
researcher found the learning and targeeds The needs analysigias
conducted by distributing questionnaires to the students of junior high school
and interviewing the English teacher.
2. Contextual and Redagogical realization of materials
In this stage, the researcher developed the course grid used in the
materials. The course grid was developed basdtexurriculum used irthe
junior high school, with adjustment from the needs analysis results. The
contents of course gt were the ideas, context or text, appropriate exercises
or activities, etc.
3. Physical production of materials
After deciding the course grid, the units of materials were designed.
Besides from the course grid, the designing processvied the results of the
needs analysis. The resultstbE needs analysis showed the suitable ideas,
context or text for the materials. Then, the researcher made the appropriate
exercises or activities. In addition, th@matsof materials were taken mt
account in the process. From this whole process, it produced the first draft of

materials.
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4. Expert Judgment
The first draft was consulted with the expert. The aim of expert judgment
was to examine the materials. It examined every part of the matéhals;
content, presentation, language and the lay out. The results of expert
judgment were used as the base for writing the final draft.
5. Writing the final draft
After getting feedback from the expert, the materials were revised. The
suggestions and feedbackom the expert were combined to revise the first

draft to be the second draft or the final draft.

D. Research Instruments

As the goal of this research is to develop writing materials for an
educational program, there were important points needed tmrmdered.
They were obtaiing the learning anthrget needs. To gain the laarg needs
and target needs data, the researcher distributed questionnaires ard did
interview.

The guestionnaires were distributed to the students in order to do needs
analysis on English writing materials. The results of these questionnaires
were used at the next stage of this research. Here is the organization of the

guestionnaires.
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No | Aspects The Purpose of the Item References
Questions Number
1. | The St u Tofindthe A Hutchinson
Profile information about and Waters
student s (1987: 63)
2. | Necessities To find out the 1 Brown
student s (2001: 142)
expectation of Nunan
learning (2004: 174)
To find out the|2 Hutchinson
student s (1987: 55)
terms of targe
situation
3. | Wants To find out 3 Hutchinson
student s (1987: 55)
related to the
materials
4. | Setting To find out 4 Nunan
| ear ner s (2004: 70
learning mode 73)
5. | Procedures To find the 8 Nunan
information about (2004: 53
student s 63)
of learning
activities in the
classroom
6. | Lack To find the 512 Hutchinson
| earner s ( and Waters
(2006: 62)
7.|Lear nerH Tofindout 11 Nunan
| ear ner s (2004: 14)
8. | TeacherH Tofindoutthe 10 Nunan
Roles teacher 03 (2004: 64
the classroom 70)
9. | Input To find the 6,7,9 Nunan
information about (2004: 47)
t he st udé

opinion of the

learning aids
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To support the needs of the research, the research conducted an
interview. It was held in order to gain arfnation about target and learning
need. The researcher interviewed the English teacher of SMPN 3 Kalasan.

Besides the first questionnaires, thesearcher also used second
guestionnaire to evaluate the first material draft. The questionnaire evaluated
the materials appropriateness and comic strips appropriateness. It was
distributed to the expert of material design. The questionnaire followed the
standard of InstrumenPenilaian Buku Bahasa Inggrisreated byBadan
Standar Nasional Pendidikan (BSN&)d taken from McCloud (2006). The
organization obecond questionnaire was preserite@iable 4.

Table 4: Evaluationinstruments

No. Components of evaluation Number of Reference
item
1. | The appropriateness of content 1718 BSNP
2. | The appropriateness of language 971 16 BSNP
3. .| The appropriateness presentation 177 25 BSNP
4. | The appropriateness of lay out 2671 34 BSNP
5. | The appropriateness of content g McCloud
language of comic strips 35-39 (2006: 128
132)
6. | The appropriateness of comic illustratio McCloud
2006: 3944,
40-49 540145, 178
179)

E. Data Analysis Technique
As mentioned before in the previossction, there were twkinds of
guestionnaireslistributed to the subjesiof research. The first questionnaire
used for needs analysis was analygedugh calculatingpercentagef each

answersThe percentage was calculategdividing the number of frequency
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and otal participants and then it wasultiplied by 100 % (Sudijono, 2003:
129). Then, the highest percentage was considered representing the needs of
students.

The second questionnairehich was used for processing e¢hmaterial
evaluationwas analysed using descriptive statsstito collect the responses
of the questionnaire, the researcher used a Ldaate. A Likeriscale (Cohen,
et al. 2005: 253) provides a range of responses to a given question or
statement. Itwas used for indicating the strength of their agreement and
disagreement dealing with the statement and question given to them.

Table5: The categories of expert judgment

No Categories Score
1. Strongly Agree 4
2. Agree 3
3. Disagree 2
4. Strongly Disagree 1

Then, the results of the data gathered from the second questionnaire were
calculated by using formula proposed by Suharto (2005:589 to find the
range or the data interval.

The data wereconverted into descriptive statistics. It was aimed to
summarize a given data set which could not be represented entirely. The
researcher used the meag @s the indicator of measurement. The means
were catulated using the formula proposed by Suhg@95:58).

Then, the result dataere converted to descriptiggatistics in terms of

its goodness as the formula proposed by Suharto (2005:58).



Table 6: Scaleof Descriptive Categories Interval
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Scale Interval DescriptiveCategories
1 1 O x O 1 Poor
2 1.73 0O x Fair
3 2.49 0O x Good
4 3.25 0O x Very Good
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSIONS

This chapter presents the findings and discussions of the research. The

researchfindings discuss about the target and the learning needs through the

results of the needs analysis, and the appropriate learning materials through the

course grid, the unit design and the expert judgment.

A. Research Findings

1.

The Results of the Needénalysis
The first stage of the research was conducting a needs analysis. The
needs analysis was conducted to assess the target and learning needs of the
students. It was conducted by distributing questionnaires to Grade VI
students of SMPN 3 KalasangBian on May, 202015 andnterviewing the
English teacher of SMPN 3 Kalasan.
Description of the Studentsd Profile
There are four classes in Grade VIII of SMPN 3 Kalasan. However, the
guestionnaires were distributed to one class omhe class was hosea
randomly. Theclass was class VIII D of SMPN 3 Kalasan. Here is the data
di splay of the respondentsdé profile

Table7: Data of Respondents

St ude nt Sex Age
Characteristics Male Female | 13 14 15

Number of
Students

16 16 3 24 5

of
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According to the data of Table 7, the total numbemale and female

students washe same. Hence, they were egimahumber. Most of students
were 14 years oldin conclusion, the studentswaren t he r ange of t e
age.
Description of Target needs

Hut chinson and Waters (1987) define 1
about the target situation. Tlamalysis of the target needs waisided into
three points. Thewerenecessities, lacks, and wants.
Necessities

Necessitiesare described as what the learners have to know in order to
function effectively in target situatiorH(tchinson and Waters, 1987: 54).
Necessities in this study includest udent sd goal of | ear n
student s6 vedBnglasblbedat ahefustudent sd goce
English are presented in Table 8.

Table8: The Goal of Learning English

Question | Item N F Percentage
What is| a. To.pas.s the nation 37 9 28%

your goal|l examination

for b. To get a good mar
learning | in the school report
English at| c. To help

school? | communicating in
English fluently both | 32 5 |16%
oral and written to
foreign people

d. To get knowledge
about English like
grammar, expressiof
idiom, etc.
e. Others |32 0 |0%

32 |3 | 9%

32 24 | 75%
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Table 8 shows thammost students waed to learn in order to get
knowledge about English. They hadgoal tobe able to mastdenglish by
learning thegrammatical rule

Another aspect of necessitesvwas udent sé6 view about th
The data of studeris vi ew of t hae presenéedio Tabl&EO gl i s h

Table9:St udent sd6 View about the Use of E

Question | Item N | F Percentage

| use a. as communication tools

En gl i|formydaily life, bothoral |32 |7 22%
andwritten

b. as communication tools
with the English teacherin | 32 | 12 | 38%
English class

c. to help me read an
English text books

d. to help me read all book
in English

e. to help me to listen to
songs and to watamovies |32 |5 16%
in English

32 |2 6%

32|11 | 34%

Table 9 showed that the results were spreading. There #vérems
which most studentshose. Thewere usingenglish as communication tools
with the Englishteacher at English class atadhelp them to read all books in

English.

2) Wants
Hutchinson and Water6 1 9 8 7 : 56) s t adnghing thed t Awan
learners wanto know. In this sidy, the description of wantswash e st udent s

wants in learning writing.
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Tablel0: Studentsd Wants in
Question | Iltem N | F Percentage
What do | a. Tq be able to write with 32 | 26 | 81%
you want | the right grammatical rules
in b. To be able to write o
learning | coherently and cohesive 3210 0%

P . )
writing® C. To be able to write with & 32 |6 19%
rich vocabulary

Lear ni

From Table 10, it can be concluded that most of the studentediant

be able to write with the right grammatical rules.

Lacks

According to Nunan (2004: 55), lacks refer to the gap beteerar ner s 6

existing knowledge and the knowledge required in the target situation.

By

understanding lacks of students, the material d@ees can decide which

learning aspectshould be put inhe lesson. This part identifiedh e

view about diffculties in writing English.

Tablell St udent sé View about Di
Question Item N |F Percentage
What do you | Spelling of English 0
think about | words 3212 6%
writing in PunctuatiorMark 32 |0 | 0%
English? Using the right 0
(difficulties) | vocabulary in writing 32 |4 13%
Using th_e rlght N 32 |3 9%
expression in writing
The writing 32 |8 |25%
composition
Grammatical rules 32 |14 | 44%
Idioms 32 |13 [41%
Effective sentences 32 (13 |41%
To write agree with the
chosen communicativeg 32 | 9 28%
purpose
Cohesive writing 32 |7 22%
Finding an idea 32 |6 19%

ffoi

n

student s

cul t



From Table 11, there wetlree items that most dhe students found
difficult. They were the grammatical rules, idioms and effgetisentences.

However, theravasone item that althe students found it easy, the item was

punctuation mark. This result wasnila r  t

studentsvantedto learn grammatical rules.

c. Description of Learning Needs

Learning needsare describeél as what knowledge and abilitieghe

0

want smostrofthe u |
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t s,

learners will require in order to perform to the required degree of competence

in the target situation (Nunan, 2004: 60). The componahnksarning needs

includad i

1) Setting

nput,

procedures,

V

aqdt ttiesaqg,h elrédasr merl

Setting can be defined as the implantation of how tasks should be carried

out .

Tabl e

12 shows

Tablel2 Setting

earner so

Question Item N |F Percentage
In what kind | Learninginateam |32 |22 |69%

of situation

do you feel | Learning in pairs 32 |9 | 28%
comfortable

while Learning individuall

learning ) V132 5 16%
English?

In the terms of setting, it can be seen that more thHrohthe students
felt more comfortable to learn Engligh a team. Then, more than a quarter

of the students prefiexd to learn in pair. In conclusion, most students felt

comfortable while learning in a team.

preferenc
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2) Procedures
Procedures specify thactivities of what learners should do with the
input. Procedures ithis research covedthe activities of learning writing.

Table 13: Procedures

Question ltem N |F Percentage
You want to| drilling 32 |3 9%
learn English using learning media | 32 | 16 | 50%
byéée getting explanation 32 |8 |25%
usingmotion 32 |0 | 0%
finding the information 32 |3 9%
by yourself
getting many exampleg 32 | 5 16%
getting many exercises 32 | 3 9%

Table 13 shows that half dhe students preferred learning English
using learning media. Then, a quarter of the students wanted to learn by
getting explanation. However, none of the respondents chose using motion.
It can be conclueld, according to results, it wasportant to use leaimg
media in learning process.

3) Input
Nunan (2004: 41) states thaput refers to any data in spoken as well as
in written that learners work with in the course of completingsk. tlnput in
this study includedhe comic strip utility, opinion of a good material and

themes.
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Table 14: Comic Strip Utility

Question Item N |F Percentage
What do you| Very helpful 32 |3 9%

think of

using comic | Helpful 32 |28 | 88%

strips as

media in Not helpful enough 32 |0 | 0%
learning

writing Not helpful at all 32 |0 [0%
English?

Table 14 shows thaimost all of the students stated that using comic as
learning media is helpful, while the rest of the students stated that it is very
helpful. Fromtheresult above, it can beoncluded that using comic strips as
one of the media in learningriting is helpful for learners

Tablel5: Studentsd Opinion of a Good

Question Item N |F Percentage

What do youl Having many pictures o

think about & and colorfuldesign 32 |11 | 34%

good learning Havin

. g a lot of 0

material? explanation 32 (14 | 44%
Having many 32 |11 | 34%
examples and test

From Table 15, it shows that thesult ofthes t udent s @masp i ni on
even. The highespercentage wenb having a lot of explanation, while a
third of the students thought that a good material should have many pictures
and colorfuldesign Then, another a third d¢fie students thought that having
many examples and tesis one ofthe goodmaterial characters. In concios,
a good learning material wasmaterial which has mg pictures and colorful

design andhas many explanation and examples.
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Table 16; Themes

Question Item N |F Percentage
What kind of | Schools 32 |2 6%
theme do you| Daily life 32 |11 | 34%
like? Hobbies 32 |14 | 44%
Living things 32 |3 9%
Popular things 32 |5 16%

Table 16 shows that almost half of the students chose hobbies as their
favorite theme. Then, a third of the students thought that tfglas their
preferable theme. In condion, daily life and hobbies were their favorite
themes.

4) Learnersodé Rol es

Learnersodo roles identify what the
process is running. The result of the needs analysis related toatlmerlee r s 0
role is presented in Table 17.

Table 17: Learnersod Rol es

Question ltem N |F Percentage
Ina teach!ng | i st en t o 3 |8 2504
and learning explanation
process, note down  everythin 0
students explained bythe teacher 3216 | 19%
shoul d|be actlvgly participated i 32 |22 | 69%

the learning process

learn individually and d( 32 1o | o%

the task quietly

Table 17 shows that more than half o€ tetudents thought that they
should actively participate in the learning process. However, none of the

students chose to learn individually and do the task quietly.

e
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Tablel8 Teachersd Rol es

Question Item N |F Percentage
In ateaching and | explain the formula
learning processs | and ask students 132 |11 | 34%
t eacher g workon the exercises
read the texts an
translate it directly
together with  the

32 |0 | 0%

students
walk around the clas
while control

studentso (32 |4 13%
give comment on th
st udwonkt s 0
guide the students i
discussing the texts

32 |20 | 63%

From Table 18, it shows that more thiaalf of the students though that
theteacler should guide the students to disdhestexs.
. Description of the Interview Results

There werefour classes in Grade VIII SMPN 3 Kalasan taught by one
English teacher. As the plan, the English teacher was intadidby the
researcheon Thursday of April, 11 2015. Based on the interview results,
Grade VllIstudents of SMPN 3 Kalasan hdidficulties in learning speaking
skills and writing skills. According to the teachgethose difficulties were the
result of their limited vocabulary. The teacher added that the limited
vocabulary lead to the incorrect sentences and paragraph composition.
Moreover she said that the usual writing activity held was arranging
sentences into paragraph as stated in Curriculum 2013. According to the
curriculum used, i.eCurriculum 2013, students dwt straightly learrthe

Englishgrammar, hence the activities didt center in applying the English
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grammar. The tedner explained that studerike to write a descriptive text
related to their life Based on the interview resylthe teacher said a good
material wasa material which follows the syllabus and sissarningmedia.
The media should give the students choices to do the tasks andsctzance
have heir own thought and idea. It whstter if the themgof tasks or media
are still around the studéns 6 | i f e , Endlish praficisneyof tha e

studentss still low.

. The Course Grid

The course grid was made as the guideline of the developed materials. It
was written in order to plan, order, and organize the materials. The course
grid consistd of core competences and basic competences, unit titles, topics,
an input text, definition and generic structuretbg text, language features,
and activities.

The course grid was developed from the results of the needs analysis. By
taking the highest percentage of the needs analysis, the course grid was

developed for GadeVIII junior high school students.

. Course Grid of Unit 1

The course grid of Unit 1 was developed based on core competences 1, 2,
3 and 4, and basic competences 1.1, 2.1, 3.10, and 4.12. The unit title of this
unit was OHowk dbik ¢fBchsed alldarnisg descriptive
texts in describing people. Thgrammar focused osimple present tense and

usingadjectivewords



55

b. The Course Grid of Unit 2

The course grid of Unit 2 was developed based on core competences 1, 2, 3

and 4, and basicompetences 1.1, 2.2, 3.9, and 4.10. Thig focused o

degrees of comparisons. glnput text used in this unit wakescriptive text

in theform of comic strips. The unittittewas! t i s better than vy
c. The Course Grid of Unit 3

The course gd of Unit 3 was developed based on core competences 1, 2, 3

and 4, and basic competences 1.1, 2.12,3ahd 4.15. This unit focuseadh o

recount texd and simpe past tenseThe tite of this unit wasé Do Yy ou

remember ?20.

3. The Unit Design
The next stemfter developing the course grid was developing the comic
strips for learning writing materials. The learning materials cartbdtthree
units. Each unit of materialsvas developed with theame design and
sequences. Eadateveloped unit was designedarthree stages: introduction,
main lessorand reinforcement. The design of developed materials is shown

on the diagram below.
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Introduction Building Up

Observing &
Questioning

Looking for
Information

Unit Design Main Lesson

Associating

Creating

Reinforcemen Reflecting

Figure 3: The Unit Design of the Materials

Figure 3 shows thathe unit design had three stages. They were
introduction, main lesson and reinfernent. Theintroduction consisteaf
Abuil di ng .Jhew tha mdnilegsornt doresisted Afobserving
questioningo, nl ooking for i migor mati o
activities. The last part wainforcement. This part includeir e f | ect i ngo
activities.

The first part ofthe material design was introduction. In this part, the
materials focused on helping students have background knowledge of the
topic that will be learnt in each unit.

The next part of material design was the main lesson. The esson
part was developed using the sequence of Curriculum 2013, i.e. scientific

approach. Observing and questioning activities referred to observation and
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the questioning stage of scientific approach. In this part, students were given
a chance to observédné input text and make questions based on the things
they do not know or they want to know. Then, looking for information
activities referred to the experimenting or gathering information stage of
scientific approach. Students were encouddgdind as mgh information as
they can, regardinthe unit topic. Then, associating activities referred to the
associating stage of scientific apach. In this part, studenfgocessed the
information which they have collected in the preview activities. The last part
was creahg. These activities focused dhe communicating stage. In the
communicatingstage students were asked to wraiesimple paragraph based
on eachunit topic.

The last part of material design was reinforcement. In reinforcement,
students were giveachance to do selvaluation. Students were encourge
to make they own summaries based on what they have learnt and what their
lacks are.

As stated in the prewus part, this material consistefithree units:

a. Unitl

Unit 1 was developed based on the course grid of Unit 1. From the core

competences and basic goetences of Unit 1, students wengected to

be able to identify the social function, text structur@nd language

features ohdescriptive text and to write a simple description text. Unit 1

had 15 tasksTasks 1-2 were included in thevarm up activities. Then

observing & questioning activitiasclude Tasks 3}. Tasks 8 belongd
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to looking for information activities. Next,Tasks 913 were in the
associating activities, and Tasks -18 belongd to creating. The

description of each task is in Appendix E.

. Unit2

Unit 2 was developed based on the course grid of Unit 2. From the core
competences and basionpetences of Unit 2, students wengected to
beable to identify the social function, rules of degrees of comparison and
to write a simple description text usinggtees of comparison. Unit 2
had 16 tasksWarm up activitiesconsisted of Tasks-2. Tasks 3 - 4
belongd to observig & questioning activities. Therooking for
information activitiescontained Tasks-%0. Next,Tasks 11 - 14 were in
associating activities, anthen Tasks 1A6 wentto creating activities.

The description of each task is in Appendix E.

. Unit3

Unit 3 was developed based on the course grid of Unit 3. From the core
competences and basic goetences of Unit 3, students wengected to

be able to identify the social function, text structure, and language
features otherecount text and to write imple recount text. Unit 3 had

16 tasks.Tasks 1-2 belongd to warm up activities. Nexbbserving &
guestioning activitiesonsisted of Tasks-8. Tasks 5 9 went to looking

for information.Thenassociating activitiesontained Tasks 1013, and
Tasks 1416 belongdto creating activities. The description of each task

is in Appendix E.
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The Expert Judgment

After the first draft was developedheé materials were assessed by an
expert. The expert of the developed materials was Ella Wulandari, M.A. She

is a permanent lecturer of English Education Study in Yogyakarta State

University who has nine year experieageteaching.

The Results of ExpertJudgment and Revision of Unit 1

The Results of Expert Judgment

The Appropriateness of the Contents

The first aspect to evaluate Wi appropriateness of the contents. Table

19 shows the analysis of the appropriateness of contents of Unit 1.

Tablel19: The Appropriateness of the Content of Unit 1

No

Iltem

Score

1.

The developed materials are in accordance
Core competences and Basic competence
junior high school Grade VIII second Semes
1.1,2.1, 3.10, and 4.12

The developed materials cover some tg
which are relevant t

The developed materials lead students
comprehend the social function of descript]
texts

The developed materials lead students
comprehend text structuré descriptive texa

The developed materials lead students
comprehend the language features
descriptive texd

The developed materials lead students to m
a written text of the descriptive text which
considers the text structure and langu
features

The developed materials lead students to W
descriptive text within daily life context

The developed materials contain pictures, ta
text which are taken from relevant sources
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From Table 19, it can be seen that the meah \Value of the
appropriateness of the conteitUnit 1 is 3.75.The aspect was categorized
as fVer pecaBatepdsiion wasin theinterval 3.25 Ox.04.

b) The Appropriateness of Language
The expert judgment data of the appropriateness of language of Unit 1 is
presented in Table 20.

Table 20: The Appropriateness of Languagelbfit 1

No | Item Score

9. | The materials are developed in grammaticg 3
English

10.| The materials use correct spelling 3

11.| The materials use correct word choices 3
12.| The explanation uses languages in
accordance with cognitive development of | 3
students

13.| Theinstruction uses languages in accordan
with cognitive development of students

14.| The languages are clear and easy to be

understood by students 3
15.| The units/activities/paragraphs/sentences 3
reflect in good arrangement
16.| Theunits/activities/paragraphs/sentences 4

reflect in good engagement

From Table 20, it can be seen that the memn value of the
appropriateness of the languaafdJnit 1 is 3.13. The aspect weategorized
as f Go o d ds postiewasimteednterval 2.4Dx0O 3. 2 4 .
c) The Appropriateness of Presentation
The expert judgment data of the appropriateness of presentation of Unit 1

is presented in Table 21.
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Table 21: The Appropriateness of Presentation of Unit 1

No | ltem Score

17. | The developed materials are presented 4
systematically

18. | The developed materials present the texts, 4
activities, and pictures equally

19. |The devel oped mater.|
initiative and creativity in written language

20. | Thedeveloped materials encourage interaci
between students, between students and 3
teachers, and between students and
environment

21. | The developed materials encourage studen
to do reflection and evaluation in learning 4
activities and encourage communicgtin
English

22. | The tasks encourage students to communig 4
in written language

23. | The tasks are started by guided activities to 3
free activities

24. | The tasks are arranged in scientific approaq 3

25. | The tasks and pictures have identity such a 3
title, number, or reference

From Table 20, it can be seen that the memn value of the
appropriateness of the presentatioh Unit 1 is 3.44. The aspect was
categori zed ,besausk NsgosgiondBin thel interval 3.2%x._

O 4.



d) The Appropriateness of Layout

The expert judgment data of the appropriateness of layout of Unit 1 is

presented in Table 22.
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Table 22 The Appropriateness of Layout of Unit 1

No | Item Score

26. | The layout of developed materials 4
interesting

27. | Font type and color are easily to read. 4

28. | The font variation is adequate 4

29. | The font variation is not many 4

30. | The space between paragraphs is normal | 4

31. | The pictures/illustrations are relevant to 1{ 4
topic of materials

32. | The pictures/illustrations are used in esth 4
and functional aspect

33. | The pictures/illustrations are proportional g 3
explains topic of materials.

34. | Titles are placed consistently 3

From Table 22, it can be seen that the megn value of the

appropriateness of the layoait Unit 1 is 3.8.T h e

fiVery Goodo, because its position was in the interval 3.25 Ox. O4.

aspect wa s

e) The appropriateness of Content and Language of Comic Strips.

The expert judgment data of appropriatendssoatent and language of

comic strips of Unit 1 is presented in Table 23.

cat e
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Table 23: The Appropriateness of Content and Language of

Comic Strips of Unit 1

No | Iltem Score
35.| The story of comic strips achieves t
communicative purposes

36.| The story is presented clearly and easily tc
understood

37.| The story plot is clear

38.| The word choices are appropriate
39.| The dialogue is related to themes

WA

From Table 23, it canbe seen that the mean)(value of the
appropriateness of content and language of comic stripsibfl is 3.8. The
aspect wax at egor i zed ,abecauSeseposytionBas m dhe
interval 3.250x.0 4 .

The Appropriateness of Comic lllustrations.

The expert judgment data of appropriateness of content and language of

comic strips of Unit 1 is presented in Table 24.

Table 24: The Appropriateness of Comic lllustrations of Unit 1

No | Item Score
40. | Panels are adequate

41. | Thepanel shape does not interfere the spe
balloon

42.| The characters are varied

43. | The characters represent the daily life hum
44. | The characters are knowable

45. | The strips are presented clear

46. | Speech balloons are presented following
expression of the characters.

47.| Speech balloons do not interfere f{
illustrations

48. | The background is related to the themes
49. | The color variation is adequate 3

RIS

N
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From Table 24, it can be seen that theean %) value of the
appropriateness of comic strip illustrationsUriit 1 is 3.9.The aspect was
categori zed ,hesausitypmositignwaBio the ioterval 3.2%x._

O 4.
2) The Review of Unit 1

In general,Unit 1 of developed materials wast egor i zed as
Go o d o0 . indicatedwatise mearx) value 3.6. The expert stated that the
matergls are appropriate favriting for Grade VIII. However, there wesdill
some parts that need to be revis€de review of Unit 1 is presented in the
Table 25.

Table 25: The Review of Unit 1

No | Aspect Suggestion
1. | The ontents No suggestion
2. | The lnguage 1 Check the grammar

1 Revise the ruion sentences
M Delete some words

3. | The presentation No suggestion

4. | The layout No suggestion

5. | The content and langua¢f Change the tense used in the co
of comic strips strips of Task 1

1 Revise the ruion sentences
6. | The lllustration of comiq No suggestion
strips

3) The Revision of Unit 1
According to the results of the expert judgrheroposed byhe expert,
the developed materials warevisedin same aspea The revision of Unit 1

is presented in the Table 26.
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Table 26: The Revision of Unit 1

No | Suggestion Revision
1. |Check the grammar The grammar was checked

2. |Revisethe runon sentences | The sentences were split into tv
separated senten
separate the sentences into {
different clauses.

3. Delete some words words were deleted
4. |Change the tense used in { The tense washanged

comic strips of Task 1

The detailed description about revision of Unit 1 can be seen in
Appendix I.

b. The Results of Expert Judgment and Revision of Unit 2
1) The Results of Expert Judgment
a) The Appropriateness of the Contents
The first aspect to evaluate wie approprigeness of the contents. Table
27 shows the analysis of the appropriateness of contekisibP.

Table 27: The Appropriateness of the Content of Unit 2
No | Item Score
1. | The developed materials are in accordance
Core competences and Basic competences
junior high school Grade VIII second Semes
1.1,2.2,3.9,and 4.10
2. | The developed materials cover some texts w
are relevant to the |
3. | The developed materials lead students
comprehend the social function of degrees| 4
comparison

(continued)
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4.

The developed materials lead students
comprehend structure of degrees of comparisor

The developed materials lead students
comprehend the language featuresdefjrees ol
comparison

The developed materials lead students to e
written text of degrees of comparison wh
considers the structure and language features

The developed materials lead students to w
degrees of comparison texwithin daily life
context

The developed materials contain pictures, ta
text which are taken from relevant sources

From Table 27 it can be seen that the mear) (value of the

appropriataess of the content of Unit 2 is 3.7b.h e

as fiVery Goodo, because its position was in the interval 3.25 Ox.04.

b) The Appropriateness of Language

The expert judgment data of the appropriateness of language of Unit

2 is presented in Table 28

Table 28 The Appropriateness of Language of Unit 2

aspect

wa s

No | Item Score

9. | The materials are developed in grammaticg 3
English

10.| The materials use correct spelling 3

11.| The materials use correct word choices 3

12.| The explanation uses languages in
accordance with cognitive development of | 3
students

13.| The instruction uses languages in accordar

. o 3

with cognitive development of students

14.| The languages are clear and easy to be 3
understood by students

(continued)

cat
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15.

The units/activities/paragraphs/sentences

reflect 3

in good arrangement

16.

The units/activities/paragraphs/sentences
reflect in good engagement

From Table 28 it can be seen that the meax) (value of the

appropriateness of the languagdJoiit 2 is 3.13. The aspect wastegorized

as i Glecadsés positionwasin the interval 2.40Dx 0 3. 2 4 .

c) The Appropriateness of Presentation

The expert judgment data of the appropriateness of presentatibt &

Is presented in Table 29

Table 29: The Appropriateness of Presentation of Unit 2

No | Item Score

17. | The developed materials are presern 4
systematically

18. | The developed materials present the te 4
activities, and pictures equally

19. | The developed materiakn c our age 3
initiative and creativity in written language

20. | The developed materials encourage interag
between students, between students 4
teachers, and between students
environment

21. | The developed materials encourage stud
to do reflection and evaluation in learnir 4
activities and encourage communicating
English

22. | The tasks encourage students to communi 4
in written language.

23. | The tasks are started by guided activitieg 3
free activities

24. | The tasks are arrangedsoientific method.

25. | The tasks and pictures have identity such 3
title, number, or reference.
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From Table 29 it can be seen that the meax) (value of the

appropriateness of the presentatioh Unit 2 is 3.5.T h e

aspect

categorized as fiVery Goodo, because its position was in the interval 3.25 Ox._

O 4.

d) The Appropriateness of Layout

The expert judgment data of the appropriateness of layounif2 is

presented in Table 30

Table 30: The Appropriateness of Layout of Unit 2

No | Item Score
26. | The layout of developed materials
interesting 4
27. | Font type and color are easily to read 4
28. | The font variation is adequate 4
29. | The font variation is not many 4
30. | The space between paragraghsormal 4
31. | The pictures/illustrations are relevant to 1{
topic of materials 4
32. | The pictures/illustrations are used in esth
and functional aspect 4
33. | The pictures/illustrations are proportional g
explained the core of materials. 4
34. | Titles areplaced consistently 4

From Table 30 it can be seen that the meax) (value of the

appropriateness of the layoof Unit 2 is 4.T h e

fiVery Goodo, because its position was in the interval 3.25 Ox.O4.

e) The appropriateness ob@tent and Language of Comic Strips.

aspect wa s

W a ¢

cat e

The expert judgment data of appropriateness of content and language of

comic strips oUnit 2 is presented in Table 31
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Table 31 The Appropriateness of Content and Language of Comic

Strips ofUnit 2

No ltem Score
35. | The story of comic strips achieves t
communicative purposes

36. | The story is presented clearly and easily to
understood

37. | The story plot is clear

38. | The word choice is appropriate

39. | The dialogue is related to themes

WA

From Table 31 it can be seen that the mear) (value of the
appropriateness of content and language of comic stripsiv2 is 3.8. The
aspect wax at egor i zed ,abecauSeseposytionBas m dhe
interval 3.250x.0 4 .

The Appropriateness of Comic lllustrations.

The expert judgment data of appropriateness of content and language of

comic strips olUnit 2 is presented in Table 32

Table 32 The Appropriateness of Comic lllustrations of Unit 2

No ltem Score
40. | The panels are adequate 4
41. | The panel shape does not interfere the 4
speech balloon
42. | The characters are varied. 4
43. | The characters represent the daily life 4
human
44. | The characters are knowable 4
45. | The strips are presented clear 4
46. | The speech balloons are presented
. . 4
following the expression of the character
47. | The speech balloons do not interfere the 4
illustrations
48. | The background is related to the theme
49. | The color variation is adequate 3
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From Table 2, it can be seen thathe mean X). value of the
appropriateness of comic strip illustrationsliit 2 is 3.9. The aspect was
categori zed ,hesausitypmositignwaBio the ioterval 3.2%x._

O 4.
2) The Review of Unit 2

Based on the results of the expert judgmentan be concludethat the
developed materials wewery good. It can be shown from the méahvalue
of Unit 2 was 3.7. However, there weseme aspects that need to be revised.
The review of Unit 2 is presented in Table 33.

Table 33: The Review of Unit 2

No | Aspect Suggestion

1. | The contents Put more examples in the input text
using word fAoneo

2. | The language 1 Check the grammar

1 Revise the instruction of Task 14
i Delete some words

3. | Thepresentation No suggestion

4. | The layout No suggestion

5. | The content and langua¢y Change some words in the comic st
of comic strips of Task 3

I Change some punctuation marks
6. | The lllustration of comiq No suggestion
strips

3) The Revision of Unit 2
After the suggestion was given by the expert, the researcher revised some

aspects of Unit ZThe revision of Unit 2 is presented in Table 34
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Table 34: The Revision of Unit 2

No | Suggestion Revision

1. | Put more examples in the inp S o me exampl es o]
text of usi ng|objectwereadded in the inputtexts
object
2. | Check the grammar The grammar was checked

3. Revise the instruction of Tag The instruction was made into

14 simple and clear sentence.
4. | Delete some words Words were deleted
5. Change some words in tl The words are changed
comic strip of Task 3
6. Change the punctuation The punctuation were changed

The detailed description about revision of Unit 2 can be seen in Appendix
l.
c. The Resultsof the Expert Judgment and Revision of Unit 3
1) The Results ofite Expert Judgment
a) The Appropriateness of the Contents
The first aspect to evaluate wiag approprigeness of the contents. Table
35shows the analysis of the appropriateness of contents of Unit 3.

Table 35: The Appropriateness of the Content of Unit 3

No | Item Score

1. | The developed materials are in accordance with (
competences and Basic competenceguafor high

school Grade VIl second Semester: 1.1, 2.2, 3.12 4
4.15.

2. | The developed materials cover some texts which 4
relevant to the | eaners

3. | The developed materials lead students to compre

the social function of recounttext 4

4. | The developed materials lead students to compre

text structure o recount text 4

(continued)
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(continued)

5. | The developed materials lead students to compre
the language features afecount text

6. | The developed materials lead students to mak
written recount text which considers the text struci 4
and language features

7. | The developed materialsedd students to write
recounttext within daily life context

8. | The developed materials contgictures, table, test
which are taken from relevant sources

From Table 35 it can be seen that the mear) (value of the
appropriateness of the conteftUnit 3is 3.75The aspect was <cat
as fiVery Goodo, because its position was in the interval 3.25 Ox. 04,
b) The Appropriateness of Language
The expert judgment data of the appropriateness of languddaeito8 is
presented in Table 36

Table 36: The Appropriateness of Language of Unit 3

No | Item Score

9. | The materials are developed in grammaticg 4
English

10.| The materials use correct spelling 3

11.| The materials use correct word choices 3
12.| The explanation uses languages in
accordance with cognitive development of | 3
students
13.| The instruction uses languages in accordar

with cognitive development of students 3

14.| The languages are clear and easy to be 3
understood by students

15.| Theunits/activities/paragraphs/sentences 3
reflect in good arrangement

16.| The units/activities/paragraphs/sentences 4

reflect in good engagement
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From Table 36 it can be seen that the mear) (value of the

appropriateness of the languagfdUnit 3 is 3.25T h e

as fiVery Goodo, because its position was in the interval 3.25 Ox.04.

c) The Appropriateness of Presentation

The expert judgment data of the appropriateness of presentation of

Unit 3 is presented in Table 37

aspect wa s

Table 37: The Appropriateness of Presentation of Unit 3

No | Item Score

17. | The developed materials are presented 4
systematically

18. | The developed materials present the texts, 4
activities, and pictures equally

19. | The developed materiaddsn c our ag e 3
initiative and creativity in written language

20. | The developed materials encourage interag
between students, between students and 3
teachers, and between students and
environment

21. | The developed materials encourage studen
to doreflection and evaluation in learning 4
activities and encourage communicating in
English

22. | The tasks encourage students to communig 3
in written language

23. | The tasks are started by guided activities tg 3
free activities

24. | The tasks are arrangedsaientific method

25. | The tasks and pictures have identity such a 3
title, number, or reference

From Table 37 it can be seen that the mear) (value of the

appropriateness of the presentatioh Unit 3 is 3.33.T h e

aspect

categorized as fivery Goodd, because its position was in the interval 3.25 Ox.O

4.

cat

W a ¢
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The expert judgment data of the appropriateness of layouninf3 is

presented in Table 38

Table 38 The Appropriateness of Layout of Unit 3

No | Item Score
26. | The layout of developed materials is
interesting 4
27. | Font type and color are easily to read 4
28. | The font variation is adequate 4
29. | The font variation is not many 4
30. | The space betwegraragraphs is normal 4
31. | The pictures/illustrations are relevant to the
topic of materials 4
32. | The pictures/illustrations are used in estheti
and functional aspect 4
33. | The pictures/illustrations are proportional ar
explained the core of materials 4
34. | Titles are placed consistently 4

From Table 38 it can be seen that the meax) (value of the

appropriateness of the layoof Unit 3 is 4.T h e

fiVery Goodo, because its position was in the interval 3.25 Ox. O4.

aspect wa s

e) The appropriateness of Content and Language of Comic Strips.

cat e

The expert judgment data of appropriateness of content and language of

comic strips olUnit 3 is presented in Table 39

Table 39: The Appropriateness of Content and Laage of

Comic Strips of Unit 3

No | Item Score

35.| The story of comic strips achieves t
communicative purposes. 4

36.| The story is presented clearly and easily tg
understood 4

37.| The story plot is clear 4




75

(continued)

(continued)

38.| The word choices am@propriate
39.| The dialogue is related to themes

R

From Table 39 it can be seen that the mear) (value of the
appropriateness of content and language of comic striphivf3 is 4. The
aspect wax at egori zed  abecauBeseposytionBas m dhe
interval 3.250x.0 4 .

The Appropriateness of Comic lllustrations.

The expert judgment data of appropriateness of content and language of

comic strips olUnit 3 is presented in Table 40

Table 40: The Appropriateness @omic lllustrations of Unit 3

No Item Score
40. | The panels are adequate 4
41. | The panel shape does not interfere 4
speech balloon
42. | The characters are varied 4
43. | The characters represent the daily 4
human
44. | The characters are knowable 4
45. | The stripsare presented clear 4
46. | Speech balloons are presented follow
: 4
the expression of the characters.
47. | Speech balloons do not interfere 4
illustrations
48. | The background is related to the theame | 4
49. | The color variation is adequate 3
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From Table 40 it can be seen that the meamr) (value of the
appropriateness of comic strip illustrations it 3 is 3.9 The aspect was
categori zed ,besausid/pesitignwasSia thalidterval 3.20x.0
4.

2) The Review of Unit 3
Based on the score of thesults of the expert judgment, it shows that the
materials are very good. It can be indicated from riean k) value of
material 3.7. However, some aspects neededbaorevised. The review of
Unit 3 ispresentedn Table 41.

Table 41: The Review of Unit 3

No | Aspect Suggestion
1. | The contents No suggestion
2. | The language 1 Check the grammar

1 Revise the rion sentences
9 Check the punctuation

3. | The presentation No suggestion
4. | The layout No suggestion
5. | The content and langua¢ No suggestion

of comicstrips
6. | The lllustration of comiq No suggestion
strips

3) The Revision of Unit 3
After the suggestion was given by the expert, the researcher revised some

aspects of Unit 3The revision of Unit 3 is presented in Table 42.
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Table 42: The Revision of Unit 3

No | Suggestion Revision
1. |Check the grammar The grammar was checked

2. |Revise the ruion sentences | T h e sentences W €
separate into two clauses.

3. | Checkthe punctuation The punctuation werehecked

The detailed description about revision of tisiican be seen in Appendix
l.
B. Discussion

As productbased research, this research aimeddevelop appropriate
comic strips for learning writing for Grade VIII students. The result of this
research was writing learning materialshe form of comic strips for Grade
VIl students. This research hadveral steps that need to be conguehg
were finding out targeand learning needs, creating @@urse gd, making
the first draft, evaluating the produeind making the final draft.

The first step of this research was conducting needs analysis. The
needs analysis was conducted in tway®; distributing questionnaires to
students and conducting interview withe English eacher. Questionnaires
were distributed to Grade VIII students of SMPN 3 Kalasan. The total
number of questionnaire respondents \Basstudents. They werts males
and16 f emal es. Fr om edultsethe qasearcher foumch ai r e s
information abouthe target needs and learning needs. Tdrgdt neesl are
divided into three pointsnecessities, lacks, and wants Lear ni ng nee

components werenput, procedure, settig , | e asmedrtgacher roe | e
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Moreover, from the interview the results werahe difficulties (lack) of

students the usual activities heldhe English proficiency of students, the

description of a good materidl pr ocedur e) , ana instudent
learning English (wants).

The needs analysis described many learning needs and target needs. First
studem s &6 goal f or |te gerknawledpe aboutgbnglish.hIn wa s
addition to th s , student s6 \as commumichtionBoolg ini s h wa
English classes and to help readgksh books. Thenthe quesb nnai r es 6
results show thastudents hadlifficulties in grammatical rules, idioms and
effective sentences. However, the English teacher said students ilatked
vocabulary. Teir limited vocabularies broughhto otherproblems;the error
sentences androng paragraph composition. The English teachsp aaid,
writing and speaking wathe most dficult skill for students. Howevethe
students wartdto be able to write with the right@mmatical rules.

In terms of learning needs, leaners diki learn ina group Next,
students wamd to learn by using media. Then, students stated using comic
strips as learning media is helpful. Then, students chose hobbies and daily
life as their favoite theme. In addition to this, the English teacher sttted
good theme for Grade VIlllwabhosear ound t he studentsdé |
Then, studemst stated that a good material waaving many pictures and
colorful design, muclexplanation, and any examples and textHowever,

according to interview resultshe teache stated that a good material was
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following the used auwiculum and syllabus. Besidea good material should
give choices to do tasks and spaces to students exploring their idea.
Regarding he | ear ner s 6edtoactively paricipatediretmet s wa n |
learning process. Then, dents thought a good teacher was somebody who
guidesthe students in discussingtext. According to the interview results,
the English profiiency ofGrade VIII students wastill low, yet they already
met with the expectation of Curriculum 2013.
After conducting the needs analysis, the researcher desiigaedurse
grid of the materials. The course grid covered core and basic competences,
unit titles topic, input texd, definition and generic structures aftext,
language features, and activities. This course grid covered 3 units wiih 15
tasks for each unit.
Unit 1 was derived from core competences 1, 2, 3 and 4, and basic
competences 1.1, 2.3.10, and 4.12. This unfocused a descriptive text
The input text used in this unit wasdescriptive text irthe form of comic
strips. The unittittewad8 How doesdshé&hl dlbthesksl t k b ad
The course grid of Unit 2 was developed basedore competences 1, 2,
3 and 4, and basic competences 1.2, 3.9, and 4.10. This urfibcused a
degrees of comparisons. Thgut text used in this unit watescriptive text
in the form of comic strips. The unit title wag | t ir $han lyestertiad .
This unit hadl6 tasks.
The course grid of Unit 3 was developed based on core competences 1, 2,

3 and 4, and basic competences 1.1, 212, and 4.15. This unibéused a



80

recount text and simple past tense as gramnaarstx. The title of this unit
was@o you remembed6tasks. Thi s unit had
After the materials we develped, they werevaluated by the expert.
The expert judgment was hold by distributing questionnaire to the expert.
Based on the questionnaire, there were some aspecshthad be evaluated.
They were theappropriateness of contentbe appropriateness of language,
the appropriateness of presentation, dimelappropriateness of layout. Those
points were derived from BSNP. Besides those material aspects, the comic
strips & media also were evaluated. The points which need to be evaluated
were the appropriateness of contentdatanguage comic stripsand the
appropriateness of comic strip illustrations. Those points were taken from
McCloud (2006). Based on the results of gfi@naires, it can beoncluded
that the materials werappropriate for learning writing for Grade VIII
students. It can be seen from the mean
goodo. After the revision was templ et ec

final draft.
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CHAPTER V

CONCLUSIONS AND SUGGESTIONS

This research aimetb find out the target and learning needs of Grade VIl
students of SMPN 3 Kalasan and developing appropriate writing learning
materials for Grade VIII students ihe form of comic strips. This chapter consists
of the conclusions of the research and suggestions to other researdhcnglish
teaches.

A. Conclusions
The conclusions were drawn frothe previous chapter abofibhdings

and discussian This aimed toanswer the quesins of this research. There

werethree conclusns which were drawn. Theyeretarget needs, learning

needs and the appropriate learning writing materials for Grade VIl students.

1. Target needs of Grade VIl students of SMPN 3 Kalasan

Target needseferredto what learners need to do in thegit situation.
Target needs were divided into three panescessity, lacks, and wants. For
the necessity parthe students learn English because they wantedeto
knowledge about English. Thestudents also need English as
communication tools in English classes and to help them read English books.
In terms of wants, Students wedtto be ableto write with the right
grammatical. For the lack part,the students haddifficulties in the

grammatical rules, idioms and effective ssmes. Otherwise, they also had
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difficulties with vocabulariesFrom the finding of target needbge researcher

considered the results.

2. Learning needs of Grade VIl students of SMPN 3 Kahsan.

Learning needs refer to anything that learners reduine the target
situation. The | earning needs include I
and t erae Foesetbng, the students fetimfortable while learning in
team. In accordare with procedures, most dhe students chose using
learning media while learning English. For input ptréstudents agreed that
using comic strips as learning media is very helpful. Thenstuden stated
that a good material shoulihve many pictes and colorfuldesign a lot
explanation, andnany examples and textIn addition a good material
should follow the syllabus and give the students choices in doing tasks. Then,
students choose hobby and daily life as their favorite thefitee thems
sloul d be familiar withkerstoudedtes d al il fee.r
actively participatei n t he process. For t he teach

should guide the student in discussing the text.

3. Appropriate comic strips for learning writing materials for Grade VIl
students at SMPN 3 Kalasan
According to results of the pert judgment, the materials warensidered
appropriatelt can be seen from the mean value of the material, 3.7 which is

categori zed Thedeveloped witing mabedads .for Grade VI
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of SMPN 3 Kalasan have the characteristics as described in the following
paragraphs.

The developd materialsconsidered the findings of target and learning
need. It can be seen from the materials. Firseic cor dance wi th tar
results, the materials providesome activities that focused ampplying
grammatical rules and enriching their vocabularies. In mxidithe learning
materials fulfilled their wants of get knowledgef English. Then the
deweloped materials also took into account the results of learning needs. From
the setting, the materials provided some activitggam.Then, he materials
provided comic strips as learning media. The materials also hady man
pictures and colorful desigrand provided examples in evetgsk As the
results of the preferable thespethe themes used in the materials were
familiar wi t buchsas fadilg, nfrteredAnd dxperierce In
addition, the learning materials followed the core competencebasit
competencef Curriculum 2013or Grade VIl

The materialsvere developed with the same design and sequembes
materialsstared with a title page. In the title page consised of the title of
units, a picture which describdhetopic of unit andthe brief explanation
about what will be learnt. Adr title page, it wastartedwith leadin activities,
whichwasc al | ed A Bui | di n gstudépt®were givendlbad s s e ct
about the topic

The next part wathe mainlesson. Tie main lesson consisted 4 parts.

They were fobser vi ng and guestioningo, il c
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flassociatingo and fAcreatingo activitie:
Curriculum 2013.

The last part of the unit wasinforcement. The reinfoeanent coverethe
selfevaluation part. Thispart wascd | e d Arefl ectingo. S

encouragedo make their own summaries based on what they have learnt.

B. Suggestions
1. For other material developers

a. Materi al devel oper s s h oneddsl beforensi der
developing materials.

b. Material developers should consider developing the materials in all skills
(speaking, listening, writing and reading), because one skill is not enough
to cover the althe needs of students

c. Material developers mudie aware of the English proficiency of the
students, because it will not help thenmvhile the materialsare too
difficult or too easy for students.

d. The studentshouldbe familiar to the themes used in learning materials
It is better to choose the thesrsoundtheir surroundings.

2. For English Teachers
English teachers are encouraged to use various interesting materials
English teachers can develtheir own media by following the steps used by

the researcher. The process is started by doing needs analysipetd e
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judgment. Moreover, English teackare encouraged to use comic srias

writing media.
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APPENDIX A
NEEDS ANALYSIS
QUESTIONNAIRE



KUE SIONER ANALISIS KEBUTUHAN SISWA TERHADAP
PELAJARAN MENULIS BAHASA INGGRIS SMP

A. Profil Siswa
Isilah data pribadi ad#adik sebagai berikut:
Nama
Kelas
Umur

Jenis Kelamin

B. Potensi
Berilah tanda silang (X) pada huruftac, dan seterusnya sesuai dengan
pendapat adik. Adik boleh memilih lebih dsatu jawaban untuk
pertanyaan tertentu. Jika adik memilih jawabannign tulislah jawaban
adik dengan singkat dan jelas. Semua jawaban yang adik berikan tidak

akan mempengaruhi nilai akademis ajpor.

1. Tuuanadi k bel ajar Bahasa I nggris di sek
a. Lulus ujian nasional
b. Demi mendapatkan nilai rapor yang baik
c. Membantu adik berkomunikadengarbaik secara lisan atau
tulisan dengan orang asing
d. Mendapatkan pengetahuan tentang fungsi kebahasaan dalam
Bahasdnggris, sepertgrammar ekspresiidiom, dll.

e. (Lainnya)

2. Adik menggunakan Bahasaggr i s untukée

a. Alat komunikasi secara lisan dan tulisan sehari hari



b. Alat komunikasi kepada teman dan guru Bahagagris ketika
pelajaran Bahasadggris

c. Alat untuk membaca buku teks Bahasgdris

d. Alat untukmembaca seluruh buku yang ditulis dalam Bahasa
Inggris

e. Alat mendengar lgu dan menonton film Bahasagigris

. Adik ingin belajar menuliswriting) dalam Bahasaalg gr i s agar é é
a. Mampu menulis dengan grammar yang tepat

b. Mampu menulis karangan yang runtut

c. Mampu menulis dengan gmmdaharaan kataqcabulary yang

kaya

. Adik nyaman belajarBahasaggr i s keti kaéé (pilihan
satu)

a. Belajar berkelompok

b. Belajar secara berpasangan

c. Belajar sendiri

. Menurut adik penggunaan media komik dalam pembelajagarulis
(writing) Bahasan ggr i s it ué

a. Sangamembantu

b. Membantu

c. Kurang membantu

d

. Tidak membantu sama sekali

. Menurut adik materialintuk pembelajarapang baik seperti
a. Banyak gambar dan warna

b. Banyak teks atau penjelasan

c. Banyak contoh kalimat atau teks.



7. Adik ingin belajar menuliswriting) dalam Bahasen ggr i s dengan cart

(boleh memilih salah satu)

a. diulangulang @rill)
b. menggunakan media pembelajaran (gambar, film, dll)
c. banyak penjelasan
d. dengan gerakan
e. menemukan informasi sendiri
f. diberi banyak contoh
g. dengan latihan menulis yang banyak
8 Tema menulis yang adi k gemari adal ahéeé:t
a. Tema yang berhubungan dengan sekolahan
b. Tema yang berhubungan dengan kehidupan sehari hari
c. Tema yang berhubungan dengan hobi
d. Tema yang berhubungan dengan makhluk hidup (hewan,
tumbuhan)
e. Tema yang berhubungan dendeah yang sedang popular (artis,
film, dll)
9. Menurut adi k, dalam proses pembel aj ar
a. Menjelaskan formula dan bertanya kepada siswa untuk
mengerjakan latihan
b. Mendikte sebuah tekslan meminta siswa untuk mengartikanya
c. Sering memutari keladan memberikan komentar kepada
pekerjaan siswa
d. Memandu siswa kéta sedang menjelaskan sebuah teks
1000Menurut adi k, dalam proses pembel aj ar

a. Mendengarkan semua penjelasan dari guru

Mencatat semua hal yang dijelaskan oleh guru

Aktif berpartisipasi dalam proses pembelajaran



d. Belajar secara individu dan mengerjakan tugas secara tenang

Berilah tandangcentang () pad a

pilih

11.Menurut adikmenulis dalam Bahasadagris itu.............

an

yang

di pili

Mudah

Sulit

Ejaan kosakata &asdnggris

Penggunaan tanda baca yang
tepat

Penggunaandsakata dalam

Bahasanggris

Penggunaan ekspresi dalam

Bahasanggris

Susunan bahasa dalam kalimal

Grammar

Ungkapan

L @ mom

Menggunaknkalimatyang

efektif dalam karangan

Sesuai dengan tujuan
komunikatif communicative

purpose} karangan

Menulis secara terpadu

(cohesive

Menemukan ide tulisan




APPENDIX B
NEEDS ANALYSIS DATA



THE RESULTS OF NEEDS ANALYSIS QUESTIONNAIRE

1. TargetNeeds

M Necessities

Questions Items N F | Percentage
What is your a. To pass the national examinatig 32 | 9 28%
oalfor : [
g ' b. To get a good mark in the schog 3| 3 9%
learning report
English at c. To help communicatinig
school? English tuently both oral and 32| 5 16%
written toforeign people
d. To get knowledge about
English like grammar, expression,| 32 | 24 75%
idiom, etc.
e. Others eée 32| O 0%
| use a. @& communication tools for my 0
Engl i s h|dalylife, both oral and written 821 7 22%
b. ascommunication tools with
the English teacher in the English | 32 | 12 38%
class
c. to helpme to read English text 32| 2 6%
books
d. o .helpme to read all books in 2| 1 34%
English
e. bhelp m.ells.tento spngs and 20| 5 16%
watch movies in English
T Wants
What d : ite vi
a . 0 you g To be able Fo write vith the 32 | 26 81%
want in right grammatical rules
I [ : i
ea.lr_nlng b. To be al_)Ie to write coherently 2| o 0%
writing? and cohesive
c. To be a_ble tavrite with rich 32| 6 19%
vocabularies
1 Lacks
What do you Spelling of English Easy 32| 5 16%
think about words Moderate| 32 | 25 78%
writing in Difficult | 32 2 6%
English? Punctuation Mark Easy 32| 10 31%
Moderate| 32 | 22 69%




Difficult | 32| O 0%
Using the right Easy 32| 4 13%
vocabulary in writing | Moderate| 32 | 24 75%
Difficult | 32| 4 13%
Using the right Easy 32| 7 22%
expression in writing Moderate| 32 | 22 69%
Difficult | 32| 3 9%
The writing Easy 32| 2 6%
composition Moderate| 32 | 22 69%
Difficult | 32 | 8 25%
Grammatical rules. Easy 32| O 0%
Moderate| 32 | 17 53%
Difficult | 32 | 14 44%
Idioms Easy 32| 2 6%
Moderate| 32 | 17 53%
Difficult | 32 | 13 41%
Effective sentences Easy 32| 3 9%
Moderate| 32 | 15 47%
Difficult | 32 | 13 41%
To write agree withite | Easy 32| 2 6%
chosen communicative| Moderate| 32 | 20 63%
purpose Difficult | 32| 9 28%
Cohesive writing Easy 32| 7 22%
Moderate| 32 | 13 41%
Difficult | 32| 7 22%
Finding an idea Easy 32| 1 3%
Moderate| 32 | 24 75%
Difficult | 32| 6 19%
2. Learning needs
1 Setting
Ir? wh_at kind of | Learning in a team 32 | 22 69%
situation do you . _
feel Learning in pairs 32| 9 28%
cor_nfortablg Learning individually
while learning 32| 5 16%
English?
1 Procedures
You want learn| drilling 32 3 | 9%




English by € | using learning media 32| 16 50%
getting explanation 32| 8 25%
using motion 32| O 0%
finding the information by yourself| 32 | 3 9%
getting many examples 32| 5 16%
getting many exercises 32| 3 9%
1 Input
What do you | Very helpful 32| 3 9%
think of using  Fhepful 32| 28 88%
comic strips as
media i Not helpful enough 32| 0 0%
Iearmng writing| Not helpful at all 32 0 0%
English?
What do you Having many pictures and
i 2| 11 4%
think abOUF a colorful 3 34%
good learning : i
material? Having a lot of explanation 32| 14 44%
Having many examples and text | 32 | 11 34%
What kind of | Schools 32| 2 6%
theme do you | Daily life 32| 11 34%
like? Hobbies 32| 14 44%
Living things 32| 3 9%
Popular things 32| 5 16%
T Learnersod Rol es
Inateaching |l i sten to the t (32| 8 25%
q] . . .
and learning notedown everything explained b 2| 6 19%
process, the teacher
students i ici i
, be qctlvely participated in the 32 | 22 69%
s houl dé]learning process
Iegrn individually and do the tag 2| o 0%
quietly
1T Teachersod Rol es
In a teach_mg explain theformula ar.wd ask gtlents 2| 1 34%
and learning to work on the exercises
rocess, a it ali
p read the tgxt and translate it ditly 32| 0 0%
teacher together with the students
shoul dé [
walk around the class while contr 32| 4 13%

student so6 ewonmnients




on the students

guide the students in discussing

the texts

32

20

63%




APPENDIX C
INTERVIEW TRANSCRIPT



A

B

The Interview Transcript

: Researcher

: The Teacher

:AiDi mul ai saja ya bu, wawancakillanyae.

apa yang paling sulit untuk siswa itkill apa ya bu @

: fiYang paling sulit untuk siswa igpeaking karenavocabularyanak

tidak banyak, tapi yang sulit lainya untuk anaiting.o

: AiPertanyaan kedua, kemampuan raiata siswa untuk menulis jgerti

apa ya bu, untuk kelas 20

. Sdinester ¥

: ASemua bu, rata rata kemampuar

: fiYa sudah sesuai dengan kebutuhan anak&smp.

: Mdénurut ibu, bagian darskill writing yang kurang dari siswad?

. Yding paling susah bagi siswa adalah bagk@sakata dan susunan

menulis, tapi yang paling nggak bisa memang kosakata, tapi itu kan
berurutan kan ya mbak, kalau kosakata nggalapmenulis kalimatnya

juga susak o

. Kafau grammamya siswa bu@

A Gr @aminkamasekarang sudah tidak diajarkan to mbak di kurikudum.

. Sdperti apa yau pembelajaramriting di kela®o

. Kahauwriting?! Kalauwritingt u ki ta hanya menyusun

Untuk tingkat smp kan menyusun, jadi menyusun kata menjadi kalimat

A i

k



A

: AiKalau semisal model tekieskriptifatau sebagainya, dikelas biasanya

seperti apa®d

: AiKarena kurikulum 2013 itu menyusun, semisal teks deskriptif itu

menyusun dari orientasi dan itu , itu , sebagainya dan nanti itu diberi
satu kalimat, kalimatreypendek aja semisal dari kalimabhave a pet

itu nanti disusun satu satu, grammar nya kan tidak..tidak, dia tidak
memikirkan grammar nya meraka hanya menyusun saja, jadi anak tidak

perlu tausubject, verb objeéto

0o é | adi s e mi saaan diaunub kkebubipdragnagh t e m

itu belum ya bu@

‘Aly a@
: fiTerus.. kegiatan menulis yang disegasiswa itu seperti apa ya boi?

: iKegiatan yang disenangi siswa ya itu menulis deskriptif dan

mengungkapkan diri senrdisemisal saya mempunyiain io € .

: AiMenurut ibu, material pembelajaran yang baik untuk pembelajaran

writing apa yabu? o

: iYang baik ya yang menurut silabus itu, oh bisa menggunakan media dan

dikembangkan sendiri, misal ada gambar tapi lebih dari satu, dan anak

bisamemilih ssuai yang diinginkaid.

: AOh berarti anak anak suka jika ada media nga?

: Alya,,, tetapi biasnya anaknak punya ide nya masing masing, semisal

jika mendeskripsikan temanya, mereka punya kalkahtmatnya sendiri,



atau kalau hewan, biasanya merelesmang mendeskripsikan cat, karena
biasanya semua masih sekitar rumah nya, sekitar-anak itu sendird

. Jafli ratarata tema masih sekitar ananako

: filya, karena masih smp, kalau terlalu jauh anak akan bingung, jadi
masih sekitar lingkungadulu.o

: AOh begitu, kalau begitu wawancara nya sampun bu, terimakasih
banyako

: fOh sudah, samaamao



APPENDIX D
COURSE GRID



COURSE GRID

Unit 1
Name of the School : SMP N 3 Kalasan
Class/Semester - VIII/2
Core Competences Basic Competences

1. Appreciating and comprehending the religion values. 1.1 Thanking God for the chance of learning English as th

2. Appreciating and comprehending the values of honest international Language which is realized in the learni
discipline, responsibility, care, tolerance (mutual spirit.
assistance), welbehaved, confidencehile interacting 2. 1 Showing the welbehave and care behavior while
effectively with the social and natural environment communi@ting with each other, likely students and
around. teachers.

3. Understanding, applying the knowledge (factual, 3.10 Applying text structures and language features for d
conceptual, and procedural) based on the interest in the social function of short and simple descriptive tex
science, technology, arts, culture, and humanities with about humans, animals, things based on the context
insights, nationalit, and civilized insights in relation to 4.12 Creating short and simpdeal and written descriptive
phenomena and events. text about humans, animals, and things by considerir]

4. Processing, presenting and reasoning of the concrete the right social functions, text structures and languag
(using, analyzing, arranging, modifying, making) and features based on the context.
abstract domains (writing, reading, accounting, drawin
composing) of the learning neatals studied at school of




from any sources which have the same view.

Unit Title | Topic Indicators Input text Definition and Language Activities
Generic Structures | Features
of Text
How does| Descriptive| Learners are abl§  Comic strips| 1.The Definition and| The Language 1 Answering
she look | Text to: of Purpose of Featureof guestion based
like? 1 Identify the descriptive | Descriptive Text Descriptive Text on the comic
social text. Descriptive textis a|f Using strips.
function text which says wha]  attributive and
descriptive apersonorathingif identifying 1 Examining a
text. like. Its purpose istq  process. descriptive text
describe and reveal|{ Using in form of
T Identify the particular person, adjective and comic strips.
text place, or thig. classifiers in
structure of nominal 1 Answering
descriptive 2.The Generic group. questions
text. Structure of f Usingasimple based on the
Descriptive Text present tense comic strip
Descriptive text has text.
1 Identify the structure as below:
language 1 Identification; {1 Finding the
features of identifying the information
descriptive phenomenon to about a




text.

Write a
simple
descriptive
text

be described.
Description;
describing the
phenomenon in
parts, qualities,
or/and
characteristics.

descriptive
text.

Finding
adjectives
related to
describe
people.

Making
conclusion
based on a
guestioning
task.

Mentioning the
generic
structure of
text.

Filling the
blank withthe
right words
based on the




text.

Writing a short
descriptive text
based on the
comic strips.

Writing a short
descriptive
text.

Making
reflection of
what students
have learnt.




COURSE GRID

Unit 2
Name of the School : SMP N 3 Kalasan
Class/Semester - VIII/2
Core Competences Basic Competences
1. Appreciating and comprehending the religion values. 1.1 Thanking God for the chance of learning English as th
2. Appreciating and comprehending the values of honest international Language which is realized in the learni
discipline, responsibility, care, tolerance (mutual spirit.
assistance), welbehaved, confidencehile interacting 2.2 Performing honest, discipline, confident, and respt
effectively with the social and natural environment attitudes in transactional communication with teachel
around. and friends
3. Understanding, applying the knowledge (factual, 3.9 Applying text structures and language features for d
conceptual, and procedural) based on the interest in the social function of stating and asking about quality
science, technology, arts, culture, and humanities with and human characteristics comparison, animal, thing
insights, nationalit, and civilized insights in relation to based on theontext.
phenomena and events. 4.10 Creating oral and written text for stating and asking
4. Processing, presenting and reasoning of the concrete about quantities and human characteristics comparis
(using, analyzing, arranging, modifying, making) and animal, things by considering the right text structures
abstract domains (writing, reading, accounting, drawin and language features based on the context.
composing) of the learning neatals studied at school of




from any sources which have the same view.

Unit Title Topic Indicators Input Definition and Language Featurey Activities
Generic Structures o
Text
It is better| Degresof | Learners are Comic 1.The Definition and | Degrees of 1 Answering
than Comparison able to: Strips of Purpose of Comparison are guestion
yesterday 1 Identify the descriptive | Descriptive Text used when we based on the
social text Descriptive text is a | compare one perso comic strips.
function of contained | text which says what| or one thing with
degres of the degree | a person or a thing is| another.
comparison of like. Its purpose is to Examining a
comparison| describe and reveal g There are three descriptve
featuresof | particular person, Degrees of text using
1 Identify the human place, or thing. Comparison in degres of
rules of qualities English, they are: comparison
degres of and 2. The Generic 1. Comparative adjectives in
comparison characteristj Structure of degree. form of comic
cs, animal, | Descriptive Text 2. Superlative strips.
1 Write and, things | Descriptive text has | degree.
simple structure as below: Answering
descriptive 1 Identification; questions
text using idenifying the 1. Comparative based on the
the degree phenomenon to bg degree. comic strips




of
comparison

described.

Description;
describing the
phenomenon in
parts, qualities,
or/and
characteristics.

When we compare
two persons or two
thingswith each
other, we use
Comparative
degree.

Examples:

a. This house is
bigger than that on€
(Comparative
degree)

2. Superlative
degree

When we compare
more than two
persons or things
with one another,
We use Superlative
degrees.
Examples:

a. This is the biggeg
house in this street.

text.

Examining
grammar ruleg
of degrees of
comparison

Finding
adjectives and
the change
into the
comparison
degree
adjectives.

Finding the
information
about degrees
of

comparison.

Making
conclusion
based on the




(Superlative).

questioning
task.

Making
sentences
based on the
story of comic
strips.

Making
sentences
based on
available
words.

Writing a
short
descriptive
paragraph
using degree
of comparison
based on the
comi c ¢




story.

Writing a
short
descriptive
paragraph
using degree
of
comparison

Making
reflection of
what students
have learnt.




COURSE GRID

Unit 3
Name of theSchool : SMP N 3 Kalasan
Class/Semester - VIII/2
Core Competences Basic Competences

1. Appreciating and comprehending the religion values. 1.1 Thanking God for the chance of learning English as th

2. Appreciating and comprehending the values of honest international Language which is realized in the learni
discipline, responsibility, care, tolerance (mutual spirit.
assistance)yell-behaved, confidence, while interacting 2. 1 Showing the welbehave and carbehavior while
effectively with the social and natural environment communicating with each other, likely students and
around. teachers.

3. Understanding, applying the knowledge (factual, 3.12 Applying recount text structures and language featu
conceptual, and procedural) based on the interest in for doing the social function by stating and asking ab
science, technology, arts, culture, and humanitids activities, events and incidents using simple and sho
insights, nationality, and civilized insights in relation tg text based on the context
phenomena and events. 4.15Creating short and simple oral and written recount te

4. Processing, presenting and reasoning of the concrete about activities, events and incidents by considering
(using, analyzing, arranging, modifying, making) and right social functions, text structures and language
abstract domains (writing, reading, accounting, drawin features based on the context.
compasing) of the learning materials studied at school




from any sources which have the same view.

Unit Title Topic Indicators Input Definition and | Language Featureg Activities
Generic
Structures of
Text
Do you Recount | Learners are Comic strips | Recount text is| Language features 1 Answering
remember? text able to : of recount atext thattells | The use of nouns guestion based o
1 Identify the| text. Awhat and pronouns (e. the comic strips.
social happene g.: David, we, his)
function purpose of 1 The use of past
recount recount text is tenses (e. g.: We 1 Examining a
text. to tell the went to the zoo) recount text in
readers what | The use of time form of comic

1 Identify the
text
structure of
recount
text.

1 Identify the
language
features of
recount

happened in thg
past through a
sequene of
event.

A recount text
is organized to
include:

a. An
orientation

conjunctions (e.g.]
and, after, finally)
The use of adverb
and adverbs of
phrases (e.qg.:
yesterday, last
month, two days
ago.

strips.

1 Answering
guestions based
on the comic strip
text.

1 Finding the
information about
a recount text.




text.

Writing a
short
recount
text

b. A record of
events

C.
Reorientation

Answering
guestions based
on the comic strip
text.

Finding sentence
connectors.

Making
conclusion based
on a questioning
task.

Filling the blank
with the right
words based on
the tex.

Writing a short
recount text base
on the comic
strips.




1 Writing a short
recount text.

1 Making reflection
of what students
have learnt.




APPENDIX E
TASK DESCRIPTION



TASK DESC

RIPTION

Unit 1. How does shéook like?

Building up

Task 1

Instruction:Read the comic strips below.

This task aims to give students the background knowledge
topic that will be discussed. In this task, students are ask
read the comic strips which includescriptivesentences.

Task 2

Instruction:After you read the comic strips, answer the follow
guestion. You may discuss them with your friends.

This taskis related with previous task. In this task students ar
asked to work with their friends to answers somestjons
which are related from previous comic strips.

Observing

& Questioning

Task 3

Instruction:Read the following comic strips and give the tick
in the boxes for items that you want to know.

This task is in the observation stag@&st they observe the inp|
text, in this case descriptive text. Then, students are ask
choose the items that thep not know and do not undensth
based on the comic strips. This task helps students to idf
their comprehension of the text.

Task 4

Instruction: Referring to the items that you do not know or |
want to know more, make them into relevant questions. Exal
are given to you.

According to the scientific stage, this task refers to
guestioning stage. This task facilitasgacents to create questiol
referring to the pst task in the observation stagtudents are
asked to make questions based on the items that they do nol
or want to know in the previous taskhe questions will be th
reference of the next activity

Looking fo

r information

Task 5

Instruction: Read the texand answer the questions that follo

You may work with your partner.




According to tle scientific stage, this task refers to the staf|
collecting dta. In the collecting data staggudents & asking tg
collecting data odo the experiments. In thisage the input of
text is given to the stlents. Students are asked to read the i
text Then, they are asked to answer the questions. T
guestions aim to check their comprehension ofripeatitext.

Task 6

Instruction: Now, read again the text in Task 5 and answer
guestions. You may work with your groups. After you anj
those questions, present your answers to the class.

This taskis also referring to theollectinginformation stage. Thi
task aims to facilitate the students to identify descriptive t
Students are asked to answers questibhis task is done in pail
as the result of the nesdnalysis before that students like to wq
in pair or in team. Thisask will be referring to the next activity.

Task 7

Instruction: According to the information that you have foy
from the previous task, fill in the table below with it. You I
work in groups. Present your answers to the class.

This task is asked studis to make conclusion. This tal
facilitates the students to colledaia about the descriptive te)
This task is done by working in groups.

Task 8

Instruction:Now, fill in the table with the adjectives as many
you know based on the group belowou can search in you
dictionary or browse the Internet. You may work with Yy
friends. Examples are given to you.

This task aims to give the students the vocabularies which w
usein the next tasks. According to the interview results, stud
are lacked in the vocalaries. Hence, this task will suppd
students with related words. Students are asiedind the
adjectives which relates to the topic

Assosiatin

Task 9

Instruction:Now, read again the strips in Task 3 and answerg
gquestionsstated in Task 4 earlier.

According to the scientifictage this task is in the agsiating
stage Associating stage focuses in processing colle|
information. This task askstudents to find the answers frc




formulated questions made by the studeifitsey are asked f{|
read again the previous comic strips in Task 3 and answe
guestion which they have made before.

Task 10

Instruction: Read again the strips in Task 3 and mention
generic structure of it.

In this task, students are askedrtention the generic structure
the input text in Task.3t aims to fulfill one of indicators in thi
course grid, that is identifying the text structure of descrig
text.

Task 11

Instruction: Read the comic strips and fill in the blank with |
right verbs. One example is given to you.

In this task, students are asked to fill in the blank with the |
verbs. This task aims to ch
tense. This task focuses in grammar used. This task support
of the results bneeds analysis that is to be able to write
grammatical rules. In addition, one answer example is give
the results of needs analysis that is materials which have
examples.

Task 12

Instruction: Read the comic strips and fill in the blamkth the
right adjectives by choosing one of options presented below.

In this task, students are asked to fill in the blank with approp
adjectives which have been presented by the writer. This
aims to check studentsod und

Task 13

InstructionrRead the comic strips
sentences based on information that you get in the comic stri

This task aims to describe comic strip story into sentel
Students are asked to observe the comic strips,tteeml they
write sentences based on the information which they get.
activity is included in guided activities.

Creating

Task 14

Instruction: Read the comic strips, and then complete the
below based on the comic strips. Put a suitable titleHerstory

This task is included in guided activities. In this task, student
asked to observe the comic strips, and then they ma




paragraph based on information which they get from cc
strips. This task is provided with first sentence and last sent
Students are asked to continue from the first sentence.

Task 15

Instruction:Now, write a short descriptive text. You may wait
text that about family, house or anything that you find familig
you.

This task is the last stagef the scientific stage that i
communicating stageThis task is free guided task. Students
asked to make a descriptive paragraased on theneed
analysis result, students like a theme that involving their (
life, so in this &sk, students are asked to makgaragraph abol
anything that familiar with their daily life.

Reflecting

Unit 2. It is better than yesterday.

Building up

Task1

Instruction:Read the comic strips below.

This task aims to give students the background knowledge c¢
topic that will be discussed. In this task, students are asked tc
the comic strips which includdegrees of comparis@entences.

Task 2

Instruction:After you read the comic strips, answer thegialiving
guestion. You may discuss them with your friends.

This taskis related with previous task. In this task students are
asked to work with their friends to answers some questions whi
are related from previous comic strips.

Observing & Questioning

Task 3

Instruction:Read the following comic strips and give tlok (V) in
the boxes for items that you want to know.

This task is in the observation stadérst they observe the inp|
text, in this case descriptive text contained degrees of compar|
Then, students are ask&xlchoose the items that thdg notknow
and do not understd based on the comic strips. This task hq
students to identify their comprehension of the text.




Task 4

Instruction:Referring to the items that you do not know or you v
to know more, make them into relevant questions. Bbemmare
given to you.

According to the scientific stage, this task refers to the questic
stage. This task facilitategudents to create questions referring
the pat task in the observation stag&udents are asked to ma
guestions based on titems that they do not know or want to kn(
in the previous tasklThe questions will be the reference of the n
activity.

Looking

for information

Task 5

Instruction:Read the texand answer the questions that follow. Y
may work with your partner.

According to tle scientific stage, this task refers to the staf
collecting data. In the collecting data stage, students are ask|
collecting data odo the experiments. In this staglee input of texi
is given to the stlents. Then, they are aski&dread the input tex|
Then, students answer the questions. Those questions aim to
their comprehension of the input text.

Task 6

Instruction: Read carefully the previous tasks. Read the folloy
sentences taken from Task 3 and Task 5. Observéaliezed
adjectives.

This task aims to check their understanding about degre
comparison grammar rules. Students are asked to observe deg
comparison, and then they explain the rules.

Task 7

Instruction:Now, read the following text and firtkde sentences wit
degrees of comparison. You may work with your partner.

This taskis also referring to theollectinginformation stage. Thi
task aims to facilitate the students to identify degrees
comparison. Students are asked to find sentenceained degree
of comparisonThis task is done in pairs as the result of the siee|
analysis before that students like to work in pair or in team.

Task 8

Instruction: After you do the previous task, find the answers of
guestions below. You may wavkh your partner.

This task is related with previous task. It is asked students to al




guestion based the comic strips from Task 7. The question|
students to analyze the degrees of comparison which they find
Task 7.

Task 9

Instruction: According to the information that you have found fr
the previous task, fill in the table below with it. You may wor
groups. Present your answers to the class.

This task asks students to make conclusion. It facilitheestudents
to collecting dad about degrees of comparisdrhis task is done by
working in groups.

Task 10

Instruction:Find as many adjectives as you know. You can sear
your dictionary or browse the Internet. Then, change the adjed
into degrees of comparison. One exampl@iven to you. You mg
work in groups.

This task aims to give the students the vocabularies which will
the next tasks. According to the interview results, students
lacked in the vocabularies. Students are astidohd the adjectivey
and changento degrees of comparison. In addition, this task |
aims to check their understanding about degrees of comps
adjectives.

Associating

Task 11

Instruction: Now, read again the strips in Taskdd answes the
guestions stated in Taskearlier.

According to the gentific stage thistask is in the associating stag
Associating stage focuses in processing collected information
the previous stage. This task asksdents to find the answers frc
formulated questions made by the studeftsy are asked to rea
again the previous comic strips in Task 3 and answer the qu
which they have made before.

Task
12

Instruction: Read the strips and make a sentence usin
comparative degree adjective based on the story in the comic {
Oneexample is given to you.

According to the scientific stagthistask is in the associating stag
In this stage students are askednake sentences of comparison
degrees. Comic strips are used as input of this task. The comic
will help studeng © understand the texAccording to the need
analysis result, most of the students are lacked in the grammar




systems, so this task will help students with the grammar relate
the topic of the unit

Task
13

Instruction: Now, read the strips below anmdake sentences usil
comparative degree and superlative degree adjectives based |
story in the comic strips. One example is given to you.

This task has the same aim with previous task. Yet, in Tas
students are asked to make sentences using atineridegree
adjectives.

Task 13

Instruction:Read the comic strips |
sentences based on information that you get in the comic strips

This task aims to describe comic strip story into sentences. Stu
are asked to observe the comic strips, and then they write sen
based on the information which they get. This activity is gul
activity.

Task 14

Instruction: There are five queions with three things in eac
guestion. Compare the quality of three things in each question
first one has been done for you.

This task is a senguided task that guides students to
comparison adjectives in written form. The task is askedestsdo
make sentences based on the available words.

Creating

Task 15

Instruction: Read the comic strips below. Find different &
comparable things between two characters in the comic si
Complete the paragraph based on the comparable thingsiydy
before. Put the suitable title as well.

This task is included in guided activities. In this task, studenty
asked to observe the comic strips, and then they make a par{
based on information which they get from comic strips. This ta
provided with first sentences. Students are asked to continue
the first sentences

Task 16

Instruction Now, write a short text consisting of the senter
using comparison degree adjectives. You may write a text §
family, house or anything thatoy find familiar to you. Onq
example of a text is given to you.




This task is the last stage of the scientific stapat is
communicating stageThis task is free guided task. Students
asked to make a descriptive paragraph contained degre
comparison Based on the nesdinalysis result, students like
theme that involving their daily life, so in thiask, students ar
asked to make paragraph about anything that familiar withirth
daily life. In addition, one paragraph example is given.

Unit 3. Do you remember?

Building up

Task 1

Instruction:Read the comic strips below.

This task aims to give students the background knowledge ¢
topic that will be discussed. In thiask, students are asked to re
the comic strips of narrative text

Task 2

Instruction:After you readhe comic strips, answer the f@iing
guestion. You may discuss them with your friends.

This taskrelates with previous task. In this task students are ask
to work with their friends to answers some questions which are
related from previous comic strips.

Observing & Questioning

Task 3

Instruction:Read the following comic strips and give the {i¢kin
the boxes for items that you want to know.

This task is in the observation stadrst they observe the inpl
text, in this case narrative text. Then, students are askeloose
the items that thegio not know and do not undemsthbased on th
comic strips. This task helps students to identify f{l
comprehension of narrative text.




Task 4

Instruction:Referring to the items that you do not know or you v
to know more, make them into relevant questions. Example
given to you.

Accordingto the scientific stage, this task refers to the questio
stage. This task facilitategudents to create questions referring
the pat task in the observation stag&udents are asked to ma
guestions based on the items that they do not know i twe&know
in the previous tasklThe questions will be the reference of the n
activity.

Looking

for information

Task 5

Instruction:Read the texand answer the questions that follow. Y
may work with your partner.

According to tle scientific stage, this task refers to the stagfe
collecting ata. In the collecting data stagg#udents are asking |
collecting data odo the experiments. In this staglee input of texi
is given to the stlents. Students are asked to read the input
Then, students are asked to answer the questions. Those qu
aim to check their comprehension of the input text.

Task 6

Instruction: Now, read again the text above and answer
guestions. You may work with your groups. After you answer |
guestions, present your answers to the class

This task aims to check their understanding of narrative
Students are asked to answer questions related to narrative
Then, students are asked to present their answers to the cl:
they can disagss their answers with all students in the class an
teacher.

Task 7

Instruction:According to the information that you have found fr
the previous task, fill in the table below with it. You may wor
groups. Present your answers to the class.

This task asks students to make conclusion. This task facilitee
students to collecting databout narrative texThis task is done by
working in groups.




Task 8

Instruction:Read the comic strips, and then answers the quesil
You may work in groups

This task asks students to read narrative comic strips, and the
answer questions followed. This task aims to check |
understanding about sentence connecters which still rela
narrative text. This task is done in group, so students cansgitc
get the right answers.

Task 10

Instruction: Find as many sentence connectors as you know.
can search in your dictionary or browse the Internet. One exal
is given to you. You may work in groups.

This task aims to give the students thwcabulariesof sentence
connectorswhich will be in the next tasks. According to t
interview results, students are lacked in the vocabularies. Sty
are askedo find sentence connectors.

Assosiating

Task 11

Instruction: Now, read again the stripgn Task3 and answes the
guestions stated in Taskeérlier.

According to the scientific stagthistask is in the associating stag
Associating stage focuses in processing collected information
the previous stage. This task asksdents to findhe answers fron
formulated questions made by the studeftey are asked to rec
again the previous comic strips in Task 3 and answer the qu
which they have made before.

Task
10

Instruction:Read again the strips in Task 3 and mentiongdseeric
structure of it.

In this task, students are asked to mention the generic struct
the input text in Task .3t aims to fulfill one of indicators in th
course grid that is identifying the text structure of narrative text.

Task 12

Instruction Read the comic strips and fill in the blank with the rij
verbs. One example is given to you.

In this task, students are asked to fill in the blank with the |
verbs. This task aims to che
This task focusesnigrammar used. This task supportes one of
results of needs analysis that is students want to be able to
with grammatical rules.




Task 13

Instruction: Read the comic strips and fill in the sentences )
suitablesentenc&onnector. One examplg given to you.

In this task, students are asked to fill in the blank with approp
sentence connectors. Thi s
understanding of applying sentence connector in the paragraph

Task 14

Instruction:Read the comic strips abofitmy busy da
sentences based on information you get from the comic strips.

This task aims to describe comic strip story into sentences. Stu
are asked to observe the comic strips, and then they write sen
based on the information whidhey get. This activity is guide
activity. Task 14 also relates to the next task.

Task 15

Instruction:Now, arrange the sentences from the previous task
a good recount text, and then put a suitable title.

This task relates to the previous taikasks students to arrani
sentences they have made from previous task into a good parg
Students are also asked to put a suitable title.

Task 16

Instruction:Now, write a narrativeext. You may write about you
last holiday, your funny experience&s anything that you fing
familiar to you.

This task is the last stagef the scientific stage that i
communicating stageThis task is free guided task. Students
asked to make a narrative teased on the nes@nalysis result
students like a #me that involving their daily life, so in thiagk,
students are asked to mak@aragraph about anything that famil
with their dalily life.
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UNIT 1

How does she lookke?

In this unit you will l@arn

how to describe persons




HOW DOES SHE LOOK|ZKE

eyilcing Yp

ask 1

Read the comic strips below.

Plan

— I There are two long friends,
Budi and Anto. One day, they
make a plan to meet.

SAMSUL

TEXT MESSAGES

N\
oo
o
S

Hi Anto, long

i 1
We will meet at 4 time no see!

o'clock. What do you
wear?

I wear a green shirt
with blue pants . I also|
wear eyeglasses and
bring a red side bag.

sk 2

After you read the comic strips, answer the following question. You may discuss it

with your friends.

1 Who is Anto?
I How does Anto look based on comic

strips? Describe it.




Observing & Questioning

ask 3

wSIR (KS FT2ff 2

to know.

My Family

My mother is 47 years old. Her name
is Anisa. She is thin-faced , long I
black-haired and brown-eyed. She is ||

My family has four members,
they are my parents, my sister
and me.

a good-looking and elegant person.

AL TTRIN]

11111

lidz;

Father can make a dinner. His
cooking is very tasty, as tasty as

Finally, my sister Nadina. She is 22
years old. She has short curly hair and
brown eyes. She wears eyeglasses. She

mother's cooking.
is very smart .

Hello, good
afternoon.

xged el

Right now, she is studying English,
but she also knows Arabic and
Mandarin. I want to be as smart as my

sister.

gAy3a O2YAO &iNALA

HOW DOES SHE LOOKII3KE

YR 3A

My father, Lukman, is 5 years older
than my mother. He is 52 years old. In
spite of his age, he is still black-haired.
He has dark eyes. He is quite tall, but
a bit shorter than me. He works ina
travel company

They all, except me, speak Sundanese
very well, because we were living in
Bandung for 5 years. Unfortunately I
was only 3 when we were leaving to
Jakarta, so I can't speak Sundanese.
Now, we live in Jakarta.

Kumaha
rasa’na?

Story adapted frormttp://www.englishindo.com/2012/03/simple-descriptive-text-examples.html|

[

(0p))
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1. Theinformation from the comic strips.

2. The purpose of the story.

3. The organization of thestory.

4. The dominant verb form used in the story.

Write more things you do not know or want to know further below.

A =/ =4 4 =

Referring to the items that you do not know or you want to know more, make

them into relevant questions. Examples are given to you.

1. What information do you get from the comic strips?
2. What is the purpose of the story?
XXX XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXOD

)
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4. XXXXXXXXXXXXXXXXXXXXXXXXXXXXXEXXXXXX
5. XXXXXXXXXXXXXXXXXXXXXXXXXXXXXEXXXXXX
6. XXXXXXXXXXXXXXXXXXXXXXXXXXXXX;XXXXXX
7. XXXXXXXXXXXXXXXXXXXXXXXXXXXXXEXXXXXX

\l@@[k(ﬁ@ ffor infermation

9

Read the comic strips and answer the questions that follow. You may work with

your partner.

Doni

Doni is my close friend. He is a
transfer student. The first time I

Where is
the school

The school
library is near the

laboratory.

Doni is a quite good-looking
person. He is tall and slim, with
olive skin and curly dark hair

. He has a great sense of style, so
he always looks well-dressed
even in casual clothes.

Doni is very outgoing. He has a
fantastic sense of humor and he
always makes me laugh. I really
enjoy his company.

What do you

call a ghost bee? A ——

boobee! AI[I]{ Hahahaha!
A N
| ML
&

“
A —

Wy

Story adapted fromhttp://freeenglishcourse.info/fontohlrdescriptivetext-tentangorang

danarti.html
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Who is Doni?

Where did the writer and Doni meé&t

When did the writer and Doni meet?

How does the Doni look?

| 26 NS 52yAQa OKLF NI Ol SNEK

a & W nhRE

Do you find difficult words in the text?
You can consult your Dictionary or

ask to your teacher.

%sk 6

Now, read again the text in Task 5 and answer the questions. You may work with

your groups. After you answer those questions, present your answers to the class.

1. What kind of text is the text above?

2. What is the purpose of the text above?

3. Do you know thegeneric structure of the text? Explain and mention the
generic structure of the text above.

4. What kind of tense is used in the text above? Mention some examples
from the text.

5. Do you know what adjective word is? Mention the adjective words from

the text.
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wsk 7

According to the information that you havéound from the previoustask, fill in
the table below with it. You may work in groups.iésent your answesto the

class.

sl Descriptive text

===l The purposes of descriptive text

=l The tense used

Now, fill in the table with the adjectives as many as you know based on the group
below. You can search in your dictionary or browse the internet. You may work

with your friends. Examples are given to you.

old

beautiful tall kind
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%me)w\bua CUUE

Now, read again the strips in Task 3 and answers the questions stated in Task 4

earlier.

Questions from Task 4 Answers

1. What information do you get fromthe 1. X X X X X X X X X X X X X X X X X
comic strips?
2. Whatis the purpose of the story? 2. X XXXXXXXXXXXXXXXX)>

o XXX XXXXXXXXXXXXXX B XXX XXXXXXXXXXXXX XD

4, X XXX XXXXXXXXXXXXX 4, XXXXXXXXXXXXXXXX XD
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S X XXX XXXXXXXXXXXXX 5 XXXXXXXXXXXXXXXXX?

XXXXXXXXXXXXXXXXX B XXXXXXXXXXXXXXXXX?

%sk 10

Read again the strips in Task 3 mention the generic structure of it.

Task 3Text

Generic Structure

My family has four members, they are me, my sister, and

both of my parents.

My mother is 47 years old. Her name is Anisa. She iddbed ,
has long black hair and beautiful brown eyes. She is a-good

looking and elegant person.

My father, Lukman, is 5 years older than my mother. He is 52 y
old. In spite of his age, hessll blackhaired. He has dark eyes.

He is quite tall, but a bit shorter than me.wdeksin a travel
company Father can make a dinner. His cooking is always Vv

tasty as tasty as mother's cooking.

Finally, my sister Nadina. She is 22 years old. Stshdras
curly hair and browreyes She wears eyeglasses. She is very
smart .Right now, she is studying English, and she knows

Arabic and Mandarin.want to beas smart as my siste
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They all, except me, speak Sundanese very well, because we \
living in Bandung for 5 years. Unfortunately | was only 3 whe
we were leaving to Jakarta, so | can't speak Sundanese. Now,

live in Jakarta.

%k 11

Read the comic stripand fill in the blank with the right verbs. One example is

given to you.

My mother

My mother is(1) a

beautiful person. She
66 AWEUUOa wl
1 al UWEOOOUGG B
brown and her color skin

0608 PpKAwWODIT T U

2T 1 wo 00 wepk A
kind person and she
68 wwpt AUOWI

, AawOOUT 1 Ubq
to dance. | love my

mother.

*
/7 WO
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Read the comic strips and fill the blank with the right adjectives by choosing one of

options presented below.

My best friend is Ranti
and she is my
classmate. We go to
school together. =

Sheistall phuA WE O E w
271 wi ECwl 60wy
EOEwwo6 86 wpK A u
lal UWEOE wo6 66 g

Tall / Short
Fat / Thin
Wavy/ Straight

Black/Brown

o & w0 DdPkE

Black/ Brown

Ranti

21T 1T wbUwYl Ua wd 211 wbUWEOUOWY

always does her She likes to give gifts to
homework. Many T Owiubpi OEUS
teachers have a high to have such a friend.

opinion of her.

&
RS

\L\‘l

L

St (3]

Pointed/ Flat
Lazy/ Diligent

Generous/ Stingy

© ® N o

Happy/ Sad
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k 13

wSIR GKS O2YAO adGNALEA Fo0o2dzi aYe oONER

information that you get in the comic strips.

How do I
answer these
English
questions ?

You should
read the text
first, then look
vocabularies up in
the dictionary!

10.

NE
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Creating

sk 14

Read the comic strips, and then complete the text below based on the comic

strips. Put a suital# title for the story.

Mr.BaraismyuncleéééééééééééééééééééééééééééI

,,,,,,,,,,,,,,,,,,
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g@sk 15

Now, write a short descriptive text. You may write a text that about family,

house or anything that you find familiar to you.

\ NEUUECLIIE

9 Inthis unit, | learnt about:

T 1 donot understand about:




UNIT 2

It Is better than psterday

In this unit you will learn

how to compare things

animals ompersors.
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Building Up

sk 1

Read the comic strips below.

Mountain and Hill

On Sunday afternoon,
Rusadi and Kibo came

What is the
difference
between them?

A mountain is
beautiful hill! higheeand bigger

than a hill.
Rusadi, is a hill
different with a

mountain? "
course, it is

different.

k 2
After you read the comic strips, answer the following questions. You may discuss
it with your friends.

1. Do you know a mountain andrall? What are they?
2. Which one is highér A mountain or a hill?

3. Which one is bigger? #ountain or a hill?

\_ _J




OloserVing & Questiening

k 3
wSIFR (KS

want to know.

IT IS BETTER THARESTERDAY7

F2ff2gAy3 O02YAO0 aidNARLEA | YR

My Newest Skirts

I have two new skirts which I just bought
with my friend in the clothing store.

Qgi'fe

One of the skirts is a green skirt and
the other one is a yellow skirt.

x|&

The green skirt is longer than
the yellow skirt.

My friend said the yellow skirt is
imore beautiful than the green skirt|

However, the green skirt is cheaper
than the yellow skirt.

[because it has flower prints on it.

yellow skirt has
flower prints, it
is beautiful.

2P 50.000 P 55.000

&

Both of them are pretty, I
really like my new skirts.

2.¢KS YSIHyAy3a 2F¥ SE
i K

A
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3.¢KS YSIyAy3a 2F SELINBA
GKFy (GKS &8Stft2g &l AN
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skirt is longer than the yellova { A NIi ¢ >
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Write more things you do not know or want to know further below
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Referring tothe items that you do not know or you want to know more, make

them into relevant questions. Examples are given to you.

1. 2 KFG A& GKS YSIyAy3a 2F SELINBaarzy aiKS

2.2 KFG A& GKS YSI yAy3 sRifis Bokelhpaitituldhargthe grédn K S

3

a I
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sk 5

Read the text below and answer the questions that follow. You may work with

your friends.

My Best Friend

Rudi is one of my best friends.

Rudi is the neatest person
— who I have ever known.

Hi, Rudi!

how's life? !

He likes putting his
books in order.

He orders his books from the biggest
to the smallest.

friend like him.

I am really happy to have a

Rudi’s
book shelf

Questions

. Who is Rudi?

. WhatAh & wdzRA Q& OKI

1
2
3. What does he like to do?
4

How he order his books?
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Grammar Review

-

Read carefully the previous tasks. Read the following sentences taken from Task 3

and Task 5. Observe the italicized adjectives.

From Task 3
1. The green skirt ingerthan the yellow skirt.
2. The yellow skirt isnore beautifulthan the green skirt because it has
flower prints on it.
3. The green skirt isheaperthan the yellow skirt.
From Task 4
1. Rudi is theneatestperson who | ever known.

2. He ordes his book from théiggestto the smallest.

(Did you notice that in all the sentences, the adjectives have different f(%
than the usual form? From the Task 3 list, how the sentences explgid A K X
daripada and how the sentences from task 4 expl&n (paling),it is called

degrees of comparisorCould you explain how to write degrees of

\comparison adjectives? )




‘ask 7

IT IS BETTER THARESTERDAX2

Now, read the following text and find the sentences with degrees of

comparison. You may work with your partner.

My Small lut Pretty House

My house is small but it is a

pretty house.

w-nn»

left.

Although my house is small, it is cleaner
than my next-door neighbor's house on the

My house is smaller than my next-door
neighbor's house on the left. My neighbor's
house is bigger than mine.

_ | My friend said my house is the most

ask 8

After you do the previous task, find the answers of the questions below. You

may work with your partner.

1. What is the reason of the writer using the degrees of comparison which you

find in the text above?

2. Do you know the rulesf degrees of comparison? What are the rules used in

those sentences?

beautiful house she has ever seen. I love

my house.

Your house is
beautiful.
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lask 9
%ccording to the information that you have found from the previous tasks,

answer these questions. You may work in groups. Present your answers to the

class.

V The reason of usg degree of comparison:

%sk 10

Find as many adjectives as you know. You can search in your dictionary or browse the

internet. Then, change the adjectives into degrees of comparison. One example is given

to you. You may work in groups.

Comparative degree Superlative degree

Big Bigger Biggest
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%sk 11

Now, read again the strips in Task 2 and answer the questions stated in Task 3

earlier.

Questions from Task 3

1. 2KFEG A& GKS YSEYAY 1. XXXXXXXXXXXXXXXXX
green skirt is longer than the yellow
a1 ANDEK
2 BEE Al UTRE YSI.)”\Y2.XXXXXXXXXXXXXXXX)
yellow skirt is more beautiful than the
ANBSY aiANIleK

o XX XXXXXXXXXXXX XX
o XXX XXXXXXXXXXXX XD

4, X XXX XXXXXXXXXXXX>
4, X XXX XXXXXXXXXXXX>

S XXX XXX XXXXXXXXXX >
S XXX XX XXXXXXXXXXX >

6. X XXXXXXXXXXXXXXX >
6. X XX XXXXXXXXXXXXX>
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k12
Read the strips and make a sentence usinganparative degree adjective based

on the story in the comic strips. One example is given to you.

Doni, yesterday, my father
just had his birthday

Your father is
younger than mine. My

Really?

How old is your ; father is 60 years old this
fathier Randi, - Yesterday was his 57th "\ & aten Jed

birthday. year.

RandDa ¥ lydukgerbandDana T+ (0 KSNJ

Will we
start to First, we prepare one | think, we can start
cook, 8asz kg of sugar and a half cooking now.
mother? prepare the kg of eggs.
ingredients
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You are still
taller than me!

Don't worry Santi,
you are cute.

We have
two types of rulers, a
blue stick and a red stick,

the 30 cm and the 12
cm ruler.

Do you have a

What kind
of ruler do you
want?

I will take
one of 12 cm
ruler.
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sk 13

ow, read the strips below and make sentences using comparative degree and
superlative degree adjectives based on the story in the costigps. One

example is given to you.

Someday, Rina and Nani went to a
canteen to eat some food.

about you Rina?

Whatdo NL__Il%
you want to eat, noodles what
Nani? A =

According to Rina, noodles are more delicious than hamburger an

bakso is more delicious than noodl®&skso is the most delicious food.

near a hospital, shop
and post office. The hospital
is 50 m from my house. The
shop is 150 m from my house.
The post office is 100 m
from my house.

Hy house !
M ~a

Good
morning friends, I
will tell you about
where I live.

So my
friends, I
welcome you all to
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I will read
your score from
the last English

quiz. -
Bayu got 10,
Ratu got 8, and Lilis

got 9.

I will start distributing your
English quiz paper.

L

Ah, Tonly ,’ ~

N
) ( Itisagood

score, isn't it? J

sk 14
here are five questions with three things of eadumber. Compare qualities of
three things in each set, with real purposes. The first one has been done for you.

1. Horse, zebra, donkeybig/small

1 In my opinion, a horse is bigger than a zebra. A zebra is bigger than a
donkey. So, a horse is the biggest amel a donkey is the smallest one.

Lake, sea, oceanwide/ narrow

Stone, sand, bricg heavy/ light

ice, fire, waterc hot/ cold

o & 0N

train, car, bicycle, fast/slow
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k 15

ead the comic strips below. Find different and comparable thilhgéween two
characters in the comic strips. Complete the paragraph based on the
comparable things you find before. Put the suitable title as well.

We are twins, but we have
many differences. First, our

Then, our characters. |

Yes, I know! )
Roni, do Itis a film about Y& Rino,
you know two princess, do you know
"frozen"’ right? "frozen"?

F 4 ‘ //-
V

o T
| ; w"[ !Icl !n ‘ !

-

B
]
hts

i

And also, our abilities.

/|

add X to the
formula.

still don't
understand..

Yes, I win this
running race!
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ae ylFrYS Aa w2yAX YR L Y | (¢Aaeod
twins, we have many differenCes.........uuuvvveeiiiii

fask 16
ow, write a short text consisting of the sentences using comparison degree
adjectives. You may write a text about family, house or anything that you find
familiar to you. One example of a text is given to you.

| have two brothers. Their names are Boni and

Dedi. Dedi is older than me and Boni is younger
than me. Boni is the tallest person in our family
and Dedi is thesmartest person in our family. My
brothers are very kind to me. | love my brothers.
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1 Inthis unit, | learnt about:

T |1 donot understand about:




UNIT 3

Doyou remember?

In this unit you will learn dw

to tell the past events,




DO YOU REMEMBER

BYlieing U@

ask 1

Read the comic strips below.
My Family Vacation

At lunch........

Wow

great, Santi!
What did you
do there?

Nita, last
holiday I went to a
mountain with my
family.

beautiful scenery there,
the air was very fresh, my
sister and I played some
games, and took some
photos there.

sk 2

After you read the comic strips, answer the following questions. You may discuss

it with your friends.

1. Do you know where Santi and her family went last holiday/?
Explain it.

2. What did Santi and her family do in their holiday?

3. Where did you go in the last holiday? What did you do
in there?

4. How did you feel during the holiday?
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sk 3

Read the following comic strips and give a tiék ¥htthe boxes for items you

want to know.

Vacation to Beach

By the night, we made bonfire
and roasted fishes .Then, in the
midnight, it was time to share
our scary stories. One by one,
we told our story.

At the beach, we played football
in the beach. It was fun.

Last week, my friend and I
went to the beach by public
transportation. We reached
the beach at 4 p.m. The beach
was beautiful and clean.

TR

Finally, we went home in
the morning. It was a
moment that I never forgot.

Story adaptedrom: http://www.kuliahbahasainggris.com/recourtext-pengertiantujuan-generic

structure-dan-contoh-terlengkap.htmi

1. Theinformation from the comic strips.

2. The purpose of the story.

3. The organization of thestory.

4. The dominant verb form used in the story.



http://www.kuliahbahasainggris.com/recount-text-pengertian-tujuan-generic-structure-dan-contoh-terlengkap.html
http://www.kuliahbahasainggris.com/recount-text-pengertian-tujuan-generic-structure-dan-contoh-terlengkap.html

DO YOU REMEMBESS

Write more things you do not know or want to know further below.

A =/ =a =4

Referring to the items that you do not know or you want to know more, make

relevant questions. Examples are given to you.

1.What information do you get from the comic strips?

2.What is the purpose of the story?
SXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX
AXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXX
BEXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXD
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Jask 5

Read the comic strips and answer the questions that follow. You may work
with your partner.

Camping

Last weekend, my friends and
I went camping.

Then, we built the camp next to
a small river. It was getting
darker and colder, so we built a

On the Sunday morning, we
spent our time observing
plantation and insects.

fire camp.

From here,
we're walking to '
camping site!

Itisa
beautiful
butterfly.

We reached the camping ground
after we walked for about one and a
half hour from the bus stop.

In the afternoon we went to
the river and caught some fish
for supper.

In the night, we held a fire
camp night. We sang and
danced.

Next day, we packed our bags
and got ready to go home.

Story adapted fromhttp://brechonana.blogspot.com/2014/12/pengertiadan-contoh

recounttext-bahasaingqris.html



http://brechonana.blogspot.com/2014/12/pengertian-dan-contoh-recount-text-bahasa-inggris.html
http://brechonana.blogspot.com/2014/12/pengertian-dan-contoh-recount-text-bahasa-inggris.html

DO YOU REMEMBER

What is the text tellingyou about?

What did they do? What happened?

What did they do when they arrived in the camping site?
What did they observe on the Sunday morning?

What did they catch in the river?

What did they do at night?

N o o & w NP

When did they come back home?

Do you fin  d difficult words in the text?
You can consult your Dictionary or

ask to your teacher.

Now, read again the text above and answer the questions. You may work with
your groups. After you answer those questions, present your answers to the

class.

1. What kind of the text is above?

2. What is the purpose of the text above?

3. Do you know the generic structure from the text? Explain and mention the
generic structure from the text above.

4. What kind of tense that used in the text above? Mention some examples

from the text?




DO YOU REMEMBESS

lask 7
%According to the information that you have found from the previous task, fill in

the table below with it. You may work in groups. Present your answers to the

=l RECOUNT tEXTE

4 The purposes of recount text -

=d T he tense used with an example sentence




DO YOU REMEMBER

Read the comic strips, and then answdfge questions. You may work in

groups.

My Terrible Day

1 Do you know sentence connectors? Find sentence connectors in the story.

1 What is purpose of sentence connectors in the story? Explain.




