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THE USE OF FREE WRITING TECHNIQUE IN IMPROVING WRIT ING
ABILITY OF CLASS VIl B STUDENTS AT SMP MUHAMMADIYA H?2
MLATI IN THE ACADEMIC YEAR OF 2014/2015

Tri Oktavia Khaerani

NIM: 07202244102
ABSTRACT

The aim of this study was to improve studentstiwgiability of Class VIII
B at SMP Muhammadiyah 2 Mlati in the academic y#&2014/2015 through tl
use of free writing techniqgueBased on the observations, the problem
concerned with the lack of the students’ writingligbin generating ideas, lexico-
grammar features, and organization.

This research is categorized as classroom actiseareh (CAR) The
subjects of this research were grade VIII B stusleitSMP Muhammadiya@
Mlati Sleman Yogyakarta in the academic year of4PQ15 The data wel
collected using questionnaires, observatiand interview techniques. Then,
data were analysed using descriptive statistics guahtitative data analyses.
During the process of this research, the researaler fulfilled five criteria o
validity, namely democratic validity,outcome vatidi process validity, dialog
validity, and catalytic validity. Furthermore, tol@nce the trustworthiness of
research, the researcher implemented three okiads of triangulations, amely
time triangulation, investigator triangulation awlrce triangulation.

This research was conducted in two cycRased on the analysis of
research findingghe writing ability of the students were improvey using fre
writing technique based dhe qualitative data, such as the results of ttexview
transcripts of the students’ attitude and fieldesoit was shown thahe student
seemed to be more confidence and motivated beginrite in the terms fc
generating the ideas. Also, some activities witllimeassisted the technique |
the students an opportunity to identify and cortéet mistakes, haveroved ir
improving the students’ writing ability in the tesnfor the lexico-gramma
features and the organization of the text. MoreaVes improvement can also
seen guantitatively by comparing the mean valuesaoh score from the pres
to the postest, it can be concluded that all of the scoreawh aspect increas
Furthermore, the data also proved that free writgghnique can approoriate to
apply in individual work, pair work and group work.

Xii



CHAPTER |

INTRODUCTION

A. Background of the Problem
Language is a means of communication that is usedtransfer

information, ideas, and feelings from one personatwther. It is used to
communicate both in written and spoken languagessidering the importance
of the language, our government has drawn Englssla #oreign language that
should be mastered by the students. In Indonegiglidh teaching aims at
mastering four basic skills of language, which und listening, speaking,
reading, and writing skills.

Nowadays, the students are expected to mastse flooir skills in order
to be able to use English communicatively eventamitor spoken language. In
fact, the majority of students usually refuse taevrit caused they did not know
what to write. The writing skill is considered te the most difficult of the
language skills for Indonesian students. The fitage in learning language is by
hearing it. The students are able to understand ey heard but they do not
know how to write it. They might be familiar withnBlish listening and speaking
language such as from the English songs or watctiiegHollywood movies.
Then, some general signs are easy to find in pabéa which is related with the
use of their reading comprehension of languageesdntor example ‘push and
pull’ at the door of one store, ‘no smoking’, ‘pary area’, etc. In contrast, the

writing skill could be both new and difficult thiegused in daily life. Not all of



students write in English to send a text. In spitehe fact that writing is very
important, especially for Indonesian students whousd master four language
skills that have to be mastered since junior highosls, the writing skill is
considered as a difficult assignment. Based onrélsearcher’s observation and
the interview with the English teacher on Marchth2@015, everytime the
students were asked to make the writing assigntlesy, felt reluctant to do that.
Their results of English assigment were not as gmothe other English language
skill results.

There are still many reasons why writing Englishifficult. Elbow (1998)
said that there are many peoples cannot write. Téwlyconfused when they have
to write because they do not even know how to tted to write. Rigg (2011)
also stated that getting started to write can bg déficult. Similar with Rigg’s
statement, Doucette (2009) also found that gettiagted is the hardest part of
writing.

These conditions happened in Class VIII B studewfs SMP
Muhammadiyah 2 Mlati-Sleman. This problem is caubgdack motivation of
the students. Most of students’ parents in thisskthre not well educated or do
not have good background study. Most of them wesekipg-workers,
housemaids, farm workers, and many more. Theseitcom made the parents
not concern about the behaviour and the educatiothedr children. Another
problem comes from the teacher used a conventimeahique in the teaching
process. Many Indonesian teachers do not realie tesponsibles that being a

teacher is not only dealing with their attendancéhie class but also dealing with



their technique to facilitate the learner needs, thols they used and the result
that students achieved, the media, the good mhtand many more necessary
aspects. By using the conventional techniquestdheher is unable to increase
the students’ motivation for learning. That is wthgy feel bored and do not have
any spirit to join the learning activity. Therefoithe teachers as the facilitators
should be responsible to find the solution of thabfem. They should change and
develop their teaching strategy in writing, so saisfaction of teaching and
learning activities is able to be obtained and ettd motivation can be
increased.

Due to those facts, the researcher tried to praieguthe free writing
technique was an important tool helping studenexfress themselves by writing
and it is expected to give students a great staanointroduction to write. It is
always better to write something once or at leagtet in a day. This would keep
students’ mind fresh (Buana, 2008).

Free writing is a writing technique that makesdstus write whatever
comes into their head without stopping, worryingoatb grammar, spelling,
organization or even making basic sense. Elbow Q)L%&id that one way to
improve writing skill is practice to do free wrigrperiodically. It also can be an
useful media in order to help students start tdewioreover, Elbow(1980:14)
also found that this free writing activity can heffudents learn simply to get on
writing and not be held by worries about whetharytluise good words or right
words. Rigg (2011) added that if the students hawarite, "I don't know what to

say" repeat for 5 minutes, that would be fine. Tian aim of free writing is to



get something on the page. It is supported by B@l97) who stated that one-
way to improve the writing skill is to practice. this case, the practice will be
conducted in form of the free writing activity.

Based on the problems identified above, the reBearassumed that the
free writing as a technique in improving studemtsting ability is important and
can be used by the students help to generate ¢heaiadd engage themselves more
deeply in writing their expressions dealing witleithimagination or their own

experiences.

B. Identification of the Problem
According to the explanation above, it iimportant to apply the free

writing technique in teaching writing at eighth dea student of SMP
Muhammadiyah 2 Mlati-Sleman because of problemsvizel

1. The students’ writing ability is still low

2. The students get a lot of problems in writing gdtinglish

3. The student found it difficult to express and gatetheir ideas in writing

4. The students are less motivation in English wgitin

5. The students are not encouraged to practice Engliging a lot

C. Delimitation of the Problem
There are several elements of writing, includij@mmar, paragraph
organization, and vocabulary. Also, there are meicisaof writing which are

necessary in making a good writing. Those are maticn, capitalization,



spelling, cohesion, unity, and organization. Thibsegs are very important to be
mastered in supporting our writing to be a goodtiagi Considering those
elements of writing, there are several obstaclemaking a good writing. Those
obstacles are the lack of ideas, vocabulary, orgdion, choosing the topic, and
punctuation. As a result, they get stuck in thecpss of writing. These problems
happened in SMP Muhammadiyah 2 Mlati-Sleman. Ia tlaise, the study focuses
on investigating and describing the English teaghind learning in teaching
writing eighth grade students of SMP MuhammadiyahMti in Sleman
Yogyakarta. The researcher focused on some of ngriglements, they are
vocabulary, grammar, and paragraph organizatiorthef use of free writing

technique in teaching writing in order to improvedents’ writing skill.

D. Formulation of the Problems

Based on above explanation, this study tries tswan the following
question:
How can writing ability for the eighth grade stuteenf SMP Muhammadiyah 2
Mlati in the academic year of 2014/2015 be improbgdusing the free writing

technique?



E. Objectives of the Study
Related to the formulation of the problem, the otije of the study is to improve
the students’ writing ability by using the free tivrg technique of eight grade

students in SMP Muhammadiyah 2 Mlati in the acadegraar of 2014/2015.

F. Significance of the Study

The result of the study is expected to give aritmntiion to the teaching
and learning process of writing in English as &igm language.
1. For the Students

Through this study the researcher expected tleisntqgue can be used to
help the students in generating ideas which migHp tthem to write easily.
Besides, it helps students to improve their writfgity.
2. For the English teacher

The researcher hopes that this technique ableveoigformation for the
teacher in order to consider the free writing aditaghal technique in teaching
writing for EFL/ESL students and as a contributminthe study about English
language teaching and learning, particularly in W&y on how to improve

students’ writing skill.



CHAPTER Il

LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK

A. Theoretical Description
1. Theory of Writing Ability
a) Definitions of Writing

Meyers (2005:2) said that writing is a way to proellanguage, which you
do naturally when you speak. Writing is also anageta process of discovering
and organizing your ideas, putting them on a pawel reshaping and revising
them.

As stated by Wright (1997:17), “Speaking and wgtare both productive
skills.” This statement is supported by Widdowsd®96:61) that writing is a
physical productive activity. Productivehere megmeducing marks that are
perceived by the eye as a result of the movemethteofirm and fingers.

Writing has two types of rules of discourse: grartioa unity (cohesion)
and sense unity (coherence). Consequently, suctegsfing involves mastering
the mechanics of letter formation, mastering anelyoty conventions of spelling
and punctuation, using the grammatical system tw@pone's intended meaning,
organizing content at the level of the paragrapth #dv@ complete text to reflect
given/new information and topic/comment structuresising one's initial efforts,
and selecting an appropriate style for one's awdierlence, if students think of

the meaning they want to express, they will make fwrogress toward writing



accurately than they could if they thought of rulegrthermore, any idea that the
students advance must be supported with spec#dores or details and evidence.

In the classroom, writing is more than a symbadigresentation of text on
paper. It is an experience and an emotion feltH®y writer, who is trying to
generate the same response in the reader. It eddlve research with all its
methodologies, not just production of text. Seriaugers even spend years, often
a lifetime investigating, formulating ideas, andtmg those ideas into a written
text. Students as writers must do more than exipgegshemselves. They must
imagine their way into the minds of their readersi¢termine what must be done
to cause the reader to understand or agree. Iti@ddneaningful writing grows
from a writer's own pressing questions. It mearst tihe students should have
curiosity to discover before and as they write. Wlige students write, writing
defines their memories, motives, dreams, and valllfass, writing predominantly
allows the students expression of self, which im teffers the teacher an
opportunity to learn how best teach the student.

From the definitions above, it can be concluded tdting is a way to
produce language that comes from our thought. Byngr we can share our idea,
feeling or anything. It is also a productive adtiyiboth physically and mentally
which helps the writers put their thought into werm meaningful form.

c) Benefits of Writing

Scott and Yteberg (1990: 69) mentioned some benefitvriting. Firstly,

they state that writing helps to consolidate lezgnin the other skill areas. For

instance, reading helps students to see the ‘rofegiriting, and helps build up



their language choices. Secondly, they also adds$ writing is essentially
valuable in itself. There is an extraordinary feglabout seeing one‘s own work
in print, and great satisfaction in having writteemething which he/she want to
say. Thirdly, writing is one of the most active wathat we can engage in and
with the world. Scott and Yteberg further state, ritikig is an exciting and
rewarding activity and is the most visible of thHeglls” (1990). It is ultimately
responsible for nearly all of the man-created aspe€ our rapidly changing
world. Lastly, writing can improve understandingasf event, also ‘involvement'
and ‘engagement’ with the event. It provides thestapportunity for ‘affecting’
the event. In other words, as compared to othéls skinly writing provides ‘all at
the same time’ : understanding, involvement andpibwer to affect experience
and events. Based on the benefits of writing elaieor previously, it can be
concluded that writing mainly improves one‘s owmrleng because it records
his/her development which at a later stage canskeéulfor an evaluation of the
learning. It can also gain the learners’ understantoth of themselves or events
that happen around them. At last, writing can improthe learners’
communication, particularly in the written form.
c) Writing Skills in Junior High School

The essence of teaching writing is guiding andlifatng students to
work. This is supported by Brown (2000: 7) who megs that “teaching is
guiding and facilitating learning, enabling therlea to learn, and setting the
conditions for learning”. It implies that teachingannot be separated from

learning. When teachers teach writing to studehtsy do not only teach how to



develop ideas in writing, but they also need aocs®riattention of how to write
English sentences grammatically. Hence, teachingingr depends on the
teacher’s ability how to teach writing effectivelshich it makes students’ ability
being improved.

Teaching writing for students of junior high schoak one of the
important things that has to be done well becausgligh is one of the
compulsory subjects that has to be taught for stisdef the junior high schools
level. English learning in junior high school isgated to make the students reach
the functional level, that is, to communicate veritand oral in solving daily
problems. One scope of English learning at junighlschools is that students can
understand and produce a short functional text simait essay in the form of
procedure, descriptive, narrative, and recount ¢likeas,2006).

In producing the text, students of junior high salostill make some
mistakes in their writing. Edge as quoted by Har®007: 99) suggests that
mistakes can be divided into three broad categdriestly, “slips” is the mistakes
that the students can correct by themselves whemiktakes have been pointed
out to them. Secondly, “errors” means mistakes Wwigignnot be corrected by the
students themselves and need explanation. The'ddtmpts” is when a student
tries to say something but does not know yet theeeco way of saying it. To
respond to student's mistake, teachers can usédekdhat contains specific
criteria for writing task and criteria that haveebetaught and communicated to

the learners.
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Writing in junior high schools has some aims to #tedents. They are
intended understand the meaning of short functioes to interact with their
friends, parents, teachers, or people around tH&todents can express their
ideasin the form of short functional text using magpes of language style.
Students will also make some shopping lists, athartents, announcements,
greeting cards and instructions. Writing covers s@spects such as, vocabulary,
grammar, spelling, punctuation, written expressionake sentences, make
paragraphs, and text models.

Students in the junior high school have to know sdamd of texts. Some
texts that the teacher uses in their lesson amathae, explanation, exposition,

procedure, and recount.

2. Teaching Writing
a) Types of Writing Performances

According to Brown, there are a number of writingrfprmances in the
classroom (2001):
1) Imitative or writing down

At the beginning level of learning to write, stutkemill simply “write
down” English letters, words, and possibly sentsnae order to learn the
conventions of the orthographic code. Dictatiohsfatto this category, although
dictations can serve to teach and test high-omtergssing as well.

2) Intensive or controlled

11



Writing is sometimes used as a production moddei@mming, reinforcing,
or testing grammatical concepts. This intensivetimgi typically appears in
controlled, written grammar exercises. A commomtaf controlled writing is to
present a paragraph to students in which they havelter a given structure
throughout.

3) Self-writing

A significant proportion of classroom writing ma lbevoted to self-
writing. The most silent instance of this categaryclassrooms is note-taking,
where students take notes during a lecture fopthpose of later recall. Diary or
journal writing also falls into this category.

4) Display writing

Writing within the curriculum of school was mentemhas a way of life.
For all language students, short answer exercessy examination, and even
research reports will involve an element of display
5) Real writing

The two categories of real and display writing actually two ends of a
continuum, and in between the two extremes lay socongbination of display and
real writing. Three subcategories illustrate hoalitg can be injected: academic,

vocational/ technical and personal.

b) Roles of the Teacher in Writing

There are a number of tasks that the teacher neegerform in the

writing classroom in order to help her/his studetitsbecome better writters.

12



Among the tasks which the teacher has to perforfaréeduring, and after the
students writing are the following (Harmer, 2004421).

The first role is demonstrating. Teachers have d¢oable to draw such
features like writing conventions and genre coirstsan specific types of writing
to their attention. In whatever way students areeraware of layout issues or the
language used to perform certain written functiorfey example, the
importantissue is that they are made aware of thisgs-that these things are
drawn to their attention.

The second is motivating and provoking. Teachensh&dp provoking the
students into having ideas, enthusiast them wighvildue of tasks, and persuad
ing them what fun it can be in order to make thedshts keep going on the
writing task. It helps, for example, if teachers gdo class with prepared
suggestions so that when students get stuck theynomediately get help rather
than have, themselves, to think of ideas on thé spo

The third is supporting. Teachers need to be vappartive when students
are writing in the class, always available (exabyting exam writing of course),
and prepare to help students to overcome diffiesitStudents need a lot of help
and reassurance once they get going, both wittsidad with the means to carry
them out.

The fourth is responding. When responding, teactesst to the content
and construction of a piece supportively and ofteake suggestions for its
improvement. When teachers respond to a studemt'k @t various draft stages,

they will not be graded the work or judging it afirashed product. Instead, they

13



will tell the students how well it is going so fahen students write texts
teachers may respond by reacting to what they kaicerather than filling their
text entry full of correction symbols. Teachers ntiglso make comments about
their use of language and suggest ways of improwibgt this is done as part of a
process rather than part of an evaluation procedure

The last is evaluating. When evaluating the stuglewriting for test
purpose, teachers can indicate where they wroté avel where they made
mistakes and teachers may award grades; but althtmsg-marking is different
from responding, teachers can still use it not jasgrade students but also as a
learning opportunity. Then teachers hand back nthdazipts, teachers can get
students to look at the errors they have highlidtasted try to put them rightrather
than simply stuffing the corrected pieces of wartoithe back of their folders and
never look at them again.

Those five roles should be done by the teacheeaghing writing. The
teacher should maximize her/his roles in the wgittfass so that her/ his students’

writing skills can be improved optimally and theilllaecome better writers.

c) Classroom Activities in Teaching Writing

Commonly, activities are anything learners do e tkassroom. They help
students to process, practice, and generalize leugel and skills further.
Moreover, as stated by Price and Nelson (2010:, 1ddt)vities are designed to

provide:

14



1. motivation for students before beginning a sevielessons

2. background information, experience, or an opputy to recall prior

knowledge before a series of lessons

3. ongoing practice toward long-term objectivegaals

4. opportunities for students to apply a previolsirned skill

5. opportunities for students to generalize presliplearned information

6. opportunities for students to integrate knowkedmd skills learned

from lessons in different subject areas

Activities are not intended to provide initial insttion and do not include
the same evaluation as lessons. Activities may Ugei lessons, be part of
lessons, follow up lessons, or extend lessondidrdiscussion of the purposes of
classroom activities, Price and Nelson (2010: X08intion,

“Activities may have a variety of purposes—Ilearntivation, additional

experience, elaboration of information, additionapportunities for

processing and practice, or integration and geizetan of skills and
knowledge.”

The teacher and students have to understand thetiort of an activity,
the reason why an activity occurs, the directidmesy/tare supposed to follow, and
the relationship between one activity and anotieline with this, teachers’ care
can be reflected through their efforts in develgpactivities and materials that fit
the students‘ needs. They use certain activitielselp students progress toward
long-term objectives or goals. Imaginative and evned teachers will also find
many ways to individualize tasks. The point is tte@chers must be flexible and
willing to adapt to individual needs if all studserire going to be successful in the
classroom.

The classroom activities in a writing lesson cagage the students in the

variety of language use that goes beyond the usemlience of teacher giving

directions, students writing, and teacher markiRgihes, 1983: 14). Similarly,
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Jones and Jones (1998: 178) state, ‘Many studeeét their personal needs by
successfully completing classroom activities angdiggsnents’. Accordingly,
students need to receive clear instruction or me@m their activities to rate 33
progress. In order for students to learn, they raisi be engaged in an activity.
Specifically in writing, they must be actively irived in the writing process, for
instance, in creating, developing and experienairiging. In order to engage the
students, teachers can actually use various writiajvities such as peer

correction, collaborative writing, illustrated jowa writing, and many more.

3. The Problems in The Teaching-Learning Process aiirvyr
a) Student Motivation

It is interesting to note that motivation playgis@an important role on the
development of the students’ writing as it is avitig force for them to write in a
meaningful way. A growing body of researchers hated that motivation is the
most significant factor which can determine thecsgs in foreign language
learning.

According to Jere Brophy (1987), a leading researchn student
motivation and effective teaching, “Student motiatto learn is an acquired
competence developed through general experiencetiontilated most directly
through modeling, communication of expectationsd afirect instruction or

socialization by others (especially parents orhess).”
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Expectancy-Value Theory Summarized

Why am | doing this? + Will | be successful at it?>Level of student
motivation

figure 1. The student’s motivation degree
According to this theory, the degree to which adeti is motivated to
engage with an academic task is jointly determibgdhis/her expectancy for
success and by the value that he/she has attachedpecific task. This theory
suggests that students can be successful if thely apasonable effort and

appreciate the value of the learning activities.

b) Teacher's Feedback

Feedback is one of the essential facets in ingpttie students’ motivation
in language learning specifically in writing. EII{2009) indicated that in both
structural and communicative approaches to languagehing, feedback is
viewed as a means of fostering learner motivationl &nsuring linguistic
accuracy.

The role of the teacher is to facilitate learniagd it is often a formidable
and time consuming task to find ways to motivatedents that will achieve the
academic goals you've established for the courdealOthe variables in the
motivation equation, teacher’s feedback is thefonevhich you have the greatest
control, takes the least amount of time, and care len immediate and visible

impact on student motivation. In order to enharfoe $tudents’ learning and
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motivation to learn, the teacher should provide stattive, timely feedback.
Students want to be recognized for the hard work efifiort they put into their
classes, and whether we like it or not, many vieadgs as a primary incentive for
their scholastic efforts. By returning assignmemisckly and by constructively
communicating positive and negative feedback, eaetier is able to acknowledge
the students’ hard work while still encouragingnthi® strive for more. If students
donot receive feedback on their work, it is oftefficult for them to know
whether or not they are fully meeting teacher etqt@ns and learning the
material. In addition, if the teacher neglect xplain why something was wrong
or point the student in the right direction by het articulating teacher
expectations, the student may not make any additieffiort to succeed as he/she
doesn’t know what direction to take. Since the beawltimate goal is for students
to learn the course material, consider underscasingeemphasizing the grade
earned by prioritizing and shifting the focus fraime grade to the detailed
comments and feedback teacher provided on thek.wor

Feedback can give powerful effect in motivating #edents to improve
and produce good writing. A workby Ellis (2009) heeen published about giving
feedback on writing in foreign language classro@nd it has been pointed out
that feedback is crucial to support the studentging and boost up their level of
motivation. In fact, feedback is an influential kdo encourage and develop the
students’ writing skill especially to the lower fimency students. Receiving

feedback from the instructors directly during thetiwg process in the classroom
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will assist the students to expand the idea whidhgiwe a great impact to the
students’ writing.

The researcher believes that providing feedbaekgsitable strategy that
can attract the students to focus on the writingkdaand feel motivated to

continue improving their piece of writing.

4. Free Writing

Horsburgh (2005) stated the well-known pioneeréred writing activity
are Ken Macrorie, Donald Murray and Peter Elbowribgi1960s to 1970s, they
have promoted this activity as a tool that can muprstudent’s writing and fight
against writer’s block.

Elbow (1980) said that one way to improve writirkgllSs practice to do
free writing periodically. It also can be a usefuédia in order to help students
start to write. Moreover, Elbow (1980:14) also fduhat this free writing activity
can help students learn simply to get on writind aot be held by worries about
whether they use good words or right words. Rigg1l(d added that if the
students have to write, "l don't know what to seggeat for 5 minutes, that would
be fine. The main aim of free writing is to get sihing on the page.

Free writing technique means you write whatever &®mo your mind and
your feelings. It can take you a lot of places.eFreriting is a pre writing
technique in which a person writes continuouslydaset period of time without
referring to spelling, grammar, or topic. It proésaaw, often unusable material,

but helps writers overcome blocks of apathy andisélcism. This statement
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does not mean the students will not care to thexetes of writing, such as good
organization, spelling, grammar, and vocabularye $tudents must pay attention
to the elements because those are the most impdhiags to understand in

making a good writing. The objective of this teaue is the students will be

given freedom to write everything that comes igittmind and they will be easy

to get their ideas which they will share in a pajped then they will be given the
direction how to make a good writing like as thenaénts of writing.

According to Fontaine (1991) the general charasties of freewriting can
vary depending on context such as changing the ahaduime allowed or giving
a specific topic. If there is no specified topic the writing, it is called unguided
(self-sponsored) free writing whereas guided (teacponsored or focused) free
writing happens when a topic is given. Both ungdidsnd guided freewriting
have more benefits than just increasing writingficy and making a habit of non
editing while writing.

Meanwile, in free writing learners write for a pmtiof time on a topic of
their interest. This writing can take many formsgls as quick writing, which is
time-limited, done individually, and not always sbd and dialogue journals
which are written to a teacher, a classmate orrqihener who like to respond.
Wojansinski and Smith (2002) said that free writisga strategy used to aid
students with disabilities” writing. It is a timedctivity that encourages the
student to write in a stream of unconsciousnesslmihe main aim is to capture

as many ideas and thoughts as possible and allewviiting to flow wherever
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their minds lead them. Few days can be used tevadtadents to write on any
given topic while other days the teacher can diteetopic.

Free writing is a chance for students to write lfrder a brief period in a
class, usually 10 minutes or thereabouts (Dick290.1). He explained that this
activity offers students a rewarding experienceviofing because it can avoid the
inhibitions that normally influence writing, inhtimns that have developed since
the first grade of elementary schools, i.e. writivagl to be clear, correct and neat.

Moreover, Dickson said when students are askedrite,whey expect to
receive feedback from the teacher. It can be inftmen of comment or error
correction. Horsburgh added free writing cannoindtalone. It has to work
together with other exercises in improving studenting, in this case is feedback
given from teacher. This feedback can make studemtsv whether they made
mistake. If they did mistakes in writing, they aaake revision from the teacher’s
feedback and hopefully they will not make the sanistakes.

In free writing, the use of imagination is also esgary. Barber (2003)
stated that in writing down how we “see”, what we emagining, we gain control
and can return to these visual and emotional idemsn and again to discover
ourselves. Imagination is crucial to good writiagd at the same time undeniably
connected to the acquired skills and knowledge. Miagn difficulty with free-
writing is to be going from nothing to something.

In this research, the researcher asked the studenterite down the
sentence about whatever they wanted to wrote andefearcher just remained to

the students to give attention to the elementdermechanics of writing when
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they are doing free writing exercises. Also, iteoff a student center activity that
can be very beneficial for writing class. Brown @2) explains:

You may follow these steps of how to make a freiing:
1. From your list of changes, choose one ideaitiatested you.

2. Write the idea at the top of a clean sheet pepa

3. For ten minutes, write about this topic withstdpping. This means

that you should be writing something constantly.

a. Write down everything that comes to your mind.

b. Do not judge your ideas.

c. Do not worry about your spelling and grammar.

d. If you run out of things to say, continue writiwhatever comes to your

mind.

This process is called free writing. It is desigriechelp in writing free
ideas that you might not realize. An important aspé free writing is that you
write without being concerned about spelling, puatibn, or grammar.

By doing this, teachers help EFL learners find tteen voices in their
new language and develop the ability to communiedtectively in different
contexts and audiences. The free writing technicg® be suitably done when
students do not worry anymore about the mistakegrammatical features. In
doing this, the students need a good confidenckewahithe same time, they need
to consider two aspects: content and audience. (@ees are down on the page,
grammatical accuracy, organization, and the relétgnadually follow. Therefore,
free writing is important because in the act oftiwvg down what our imagination
tells us, we are better able to understand our mgaiihe students also tend to
choose free writing than other kinds of formal gt because in free writing,

they take time to re-write any events in their sivand shape the things that have

actually happened.
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B. Relevant Study

There were some relevant studies related to the afiskee writing
technique to improve students’ writing ability. Action research is written by
Hengky Kusuma Windarto (2012) entitled “Significas of lllustated Journal
Writing in Improving Writing Ability of Class VIIID Students at SMP N 2
Kalasan in The Academic Year of 2011/2012". He used writing activity in his
research study as unguided writing technique t@ lsélident generate ideas in
improving writing ability. He pointed out the mamim of free-writing is to
capture as many ideas and thoughts as possiblealiowd the writing to flow
wherever the students’ minds lead them. Free-writian also be a solution to the
problem of students‘motivation.

Another research was written by Nurfiryalianti Jiasehdin Hastini entitled
“Improving Writing Skill By Using Free Writing Tectique”. She applied in the
research The quasi-experimental research deskgnrédsearch aimed to find out
whether the use of free writing technique could riove students’ writing skill
especially in writing descriptive paragraph or reie conducted the research at
SMP Negeri 1 Pasangkayu. The population was tHalemyade students, and the
sample was class VIIIB as experimental class antiCVas control class. After
conducting and analysing the research, she cortltice use of free writing
technique can improve the students writing skillvnting descriptive paragraph
particularly in learning the elements of writingchuthe paragraph organization,
vocabulary, and grammar. It was proven after condgdhe treatment for eight

meetings. Besides, the free writing technique caakemthe students to start
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writing without thinking too much to the grammaticntences in sharing their
ideas in paper. It might make the students be cdatile in doing writing. The
free writing technique also can be used not onlyrprove students writing skill
but also to improve other skills or componentsiffecent genres and elements in
teaching English.

The research on free writing such as Hillocks’s meta-analysis of
composition research, provides the most stunning view of free writing.
Hillocks examining 75 welldesigned studies selected from a corpus of about
800, he classified free writing studies in the natural process mode, which is
characterized by a low level of structure and no directional teaching
methods. That mode did prove to be more effective than the teacher-
domination traditional presentational mode but was far less powerful than
the environmental mode, which focuses on both student interaction and

thoughtfully, structured classroom activities.

The internet TESL journal from Kenneth J. Dickson (2001) entitled
“Freewriting, Prompts and Feedback”, he concluded Freewriting is a
beneficial technique for students of English, despite some of the obvious
difficulties for learners of English. This writer's experience of using
freewriting in the classroom highlights the potential of the technique. These
variations provide a rich source from which students will benefit greatly in
their writing and in the enrichment of their ideas and language usage through

the feedback from fellow students and the class teacher. Once teachers have
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used these variations, inventing new methods for prompts and feedback

should become second nature.

It is supported by Elbow (1998), he states thatodmst way to improve our
writing is to do free writing exercises routinely.might do about three times a
week for ten minutes later on perhaps fifteen ariy. Related to this statement,

the writer used free writing technique to be ampiieteaching Englishwriting.

C. Conceptual Framework

As stated in the previous chapter, there are pnabl® be solved, related
to the students’ writing ability in grade class MB of SMP Muhammadiyah 2
Mlati. In regard with this statement, writing iseonf the basic skills that should
be mastered by the students. Writing is usuallysmmred as a complex activity
because there are many elements included in i) sisc grammar, sentence
structure, vocabularies and the type of texts shatuld also be understood by the
students. Realizing that writing is a complex dttivthe researcher concludes
that there is a way that should be done to maksttidents interested in doing the
writing activity. The researcher applied the freeitmg technique as an
appropriate approach to encourage student's miotivat English writing which
make the student confident to write anything arey ttio not need to worry about
making mistake in their English writing. Free wiigi also motivate the student be
creative to generate ideas that will keep their gmation to writing about
anything. As mentioned beforte use of imagination is also necessary in the fre

writing activity. Barber (2003) states that in wrg down how we “see”, what we
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are imagining, we gain control and can return gséhvisual and emotional ideas
again and again to discover ourselves. Imaginasamnucial to good writing, and
at the same time undeniably connected to the aadjskills and knowledge.

Then, when the free writing technique succeededeage student's
motivation, it will lead student to practice andmifiar with English writing
ability as often as possible.On the other hands;dmperating with others to use
free writing activity, students will feel more coonfable and confident in doing
task of the writing such as solve the grammar arghrazation problems in
English writing. Moreover, in group work, the stmtie can interact with others
and also share their knowledge to decide which wheabe written. At a later
stage, this condition can gain the students’abilitithose two aspects. As the
result, it can be concluded that the free writieghinique can improve English

writing ability in the eighth grade students of SMiehammadiyah 2 Mlati.
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CHAPTER 1lI

RESEARCH METHODS

A. Type of the Research

Vester (2002) states classroom action researctbeatone for those who
wants to take action to improve students’ learnfDigssroom action research is a
reflective process that helps teachers to explotkexamine aspects of teaching
and learning and also to take action and improasstoom action research
includes qualitative method, although data colléctey be quantitative (Putranti,
2010).

The objective of this research is to improve stiadearning process in
writing, while the situation in the classroom shibslpport the learning process.
Action research is not only a problem solving.nkalves identifying the reasons
for the action related to the students’ performaincihe classroom. Moreover, it
is also needed to gather and interprete the dathaw that the reasons and values
were justified and fulfiled. People doing actioesearch usually want to
investigate what is happening in their particulimnation and try to improve it.

They not only observe and describe what is happdmin also take action.

The reasons why the researchers chose the metholhssiroom action
research in conducting the study due to seversbrisic
1. The researchers wanted to see and conduct thewiréag activity done
regularly and continuously. The researchers wamtedee the process of

practicing the free writing activity that achievieyl students in the writing of
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each meeting, instead of just seeing the resultstedents writing. It is
supported by Elliot (1991, in McNiff, Lomax & Whitead,1996), “Action
research is about improving practice rather thaaypcing knowledge”.

2. When doing observation, the researcher acts aachde in the classroom,
this provides advantages for researcher to conkwetstigation as well as
reflect on the cycle that has been done.

3. This method can be performed from primary school ¢ollege
(Murtiyasa,2008). The researchers assumes thatniorj high school is a
good time to accustom them to do free writing aistin order to make them
feel that writing in English is not difficult if hey are accustomed.

Here in classroom action research, action reseescimake their own
decisions about what is important and what theyukhao. They become an
investigator of his or her personal teaching cantekile at the same time being
one of the participants in it (Burns,2010). Theyynmaake decisions about the
research procedures, but they do not make ownidasigbout the aims of the

research.

B. Setting of the research

The data in this study was gathered from eightldgrstudents of SMP
Muhammadiyah 2 Mlati Sleman Yogyakarta, which cstssof 38 students from
class VIII B. This setting and students were cholsecause the researcher has

done an observation in this school that most ofwhtng problems occur in this
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class. The students of this class still have lowitghn writing. This factor
facilitated the writer to get close to the students

This school has one teacher room and some othéitiésc such as a
mosque, a library, parking areas for students hiexac and staff, one canteen, and
a basketball court in the central part of the sthigmreover, there are also two
laboratories (computer and science/biology laboyatnd so on.

The research study was done for about three momMbasch 2015 until
May 2015, including the observation, planning, dhed implementation of free

writing activity in two cycles.

C. Subjects of the Research

This study is also collaborative in nature. It nmeeahat all members
involved should have a thorough discussion, thay slaare their opinions not
only when the actions are conducted but also iptaening and evaluation. If the
research was conducted collaboratively, the validitd reliability of the process
and findings are also strengthened.

The subject of this research included 38 eight ermdof SMP
Muhammadiyah 2 Milati in the academic year of 20048 As described
previously, the students’ writing ability could lBssumed as low, indicated by
their ability in generating ideas, using lexico+graar features, and organizing a

text, including applying the correct generic stunet
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D. Procedure of the Research

In this study, the researcher plan to conduct tyales and used a simple
action research model that has been developed byrii®and McTaggart (1988).
The action research typically involves four phaisea cycle of research but this

research was done in two cycles.

CYCLE 1

CYCLE 2

Figure 2. Action Research of
Kemmis and McTaggart model (1988) in Burns (1999:3)

The procedure described at the figure 2 showsttigplans is made by
considering the fact findings from preliminary obsdion. Then, the teacher as
the researcher follows all the stages in each dypdi@plementing free writing in
teaching writing. The detail research descript@axplained as follows:

1. Planning

Planning is the beginning process of the reseascbohduct actions or

after making sure about the problem of the resedinehresearcher needs to make

a preparation before doing an action research.hia stage, the researcher
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prepared some materials that were used in theradspeocess such as the lesson
plans based on the teaching materials, choosédest, prepare the materials that
needed in the learning process, and prepared thekicst for observation and
formative test.The researcher also prepared thé&uments such asdrama
scenario, technique and the instrument to obsende\aluate the teaching and
learning process

Besides, the researcher identifiedsome problentgbyviewing anEnglish
teacher and some students in SMP 2 Muhammadiyah. Nitee researcher asked
problems in teaching English especially teachinging to students. Moreover,
the researcher did informal interviews to some estisl about how their feeling in
English subject. Therefore, theresearcher and ¢heher developed a plan of
action inorder to bring animprovement.
2. Action

Action is implementation of planning. It means theearcherperformed as
the teacher, students and the teacher performad akserver conduct activities
based on planning that has been done in classrobenresearcher tried to take
how many students' abilities tounderstand in wgitimhe researcher conducted
drawing as activity before teaching the materiadsile teacher took note in form
of observation sheet. The researcher gave studesignments in indivudual,
pairs and group to do the free writing activityngsiree theme, sometimes using a
given theme and asked students to just write angdsvthat come into their

mind.Then,evaluated their mistakes and summarimediaterial.
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3. Observation

In this step, a researcher has to observe all svanactivities during the
research. The researcher observed the situatigheirclass during the lesson,
response and attitude of students when they wemngixplanation, doing task,
and knowing their difficulties. This observation w¥ery important for making
analysis on everything that happened in classroormgl implementing the free
writing activity.
4. Reflection

Reflection means to analyze the result based ordae that have been
collected to determine the next action in the nextle. At this point, the
researcher and the teacher did reflection, evaluand description on the effects
of the action inorder to make sense of what haspéragd based on the
observation sheet.The researcherthen decided tdudber cycle of action
research toimprove the situation revise the weaawes

This research study was implemented in two cyclé® explanation of
these cycles can be presented as follows:
« Cyclel.

The first cycle in this study was intended to h&lipdents generate ideas.
The implementation of action in this cycle was donavo meetings.The students
worked in pairs and some groups of work. In thisegghe researcher asked the
students to do some exercises such as the reseasgtdrawing as the activity
as the media assissted of the technique. It wasnbegh writing a sentence using

past tense. This tense uses in a recount text.efidrer this activity gave two
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benefits for students. First, it will help studetdsgenerate idea by writing one
simple past sentence. Second, it can evaluate régidenderstanding in using
simple past tense. Moreover, the researcher usecbtinpleting a text activity, the
researcher asked the students to complete thengisgird related by suitable
picture in the form of recount text. Then, studembsk in group to write a recount
text with holiday as a topic. This was intendedebthe students gather ideas
related to the topic provided. Although it was freeting, the researcher guided
the topic, to avoid the students‘confusion in gtgrthe writing.
e Cycle2

In the second cycle, the researcher also conductédo meetings. The
researcher decided that the text does not usepihe But, it was still related with
recount text. In this cycle the researcher askeaesguestions to the students and
tried to evaluate the mistakes in the first andosd meetings. Then, the
researcher gave the students some exercises rtatedstakes were found. The
researcher also decided to give exercises thatdeaténts to repeat the writing
activity, therefore these activities stimulated #sedent to write as a habit. Some
exercices for instances, correcting sentences ymsisgtense as one of the recount
text characteristics, arranging the random recdext, and write in group and
individually to make a recoount text. Beside, theearcher put one game in this
cycle, to create the class atmosphere effectivety avoid students were sleepy

along the lesson.
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E. Instrument
The instruments used here are test, observatiat,sred interview.

1. The test

The test consisted of the pre-test and the postRes-test was the test given
to the students to measure the students’ presabititvas conducted before the
cycle given while post-test was the test givenhe students by the writer to
measure the students’ ability after getting thattreent. The test was used to
measure the students’ skill in writing recount teBefore conducting the
treatment, the writer administered a pre-test toasuee their ability in
understanding about recount text. The pre-test atmsit writhg a recount text.
The researcher gave a picture and some clues/kedsvemd asked the students to
construct them into a text based on the picturecimels given. The students had
to do this test individually.
2. The observation sheets.

Burns (2010) says that observation sheets is ogeavgather observation
data using a coding system or checklist that ctssit aspects during teaching
learning activity. It is sometimes called systemati structured observation. It
would be better for the researcher if use a simpkrklist so that the observer is
able to focus on the particular issue. In line wite statement, Amna Khalid
(2006, cited in Burns,2010) explains:

“For me a classroom observation checklist mustausitain too many
items. This is a lesson | learned from a few olagous | conducted.

Some time back, in order to appear very professiand show off my
newly acquired knowledge | developed wonderfullyaded checklists

divided and subdivided into many topics. The chistkboked very well
done and highly useful but in practice, that wasthe case. | ended up
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with too much to look for in too little time. So wp when | design

checklists | restrict myself to looking at one avot aspects of my

teaching and | do not devise too many questiongodrhave too many

categories. If you keep your checklist concise atidk to the most

important points, your observation will be good”.

In this case, The English teacher checkedsome taspeteaching and
learning process such as the lesson plan, the, theksaterials and the media by

putting a tick to statements in the observatiorckhsts

3. The interview

The researcher chooses an interview in informalingetand it were
conducted before the pre-test, before and afteteingnted the cycle I, then,
before and after implemented the cycle Il. Theringv is unstructured and it
will allow the direction of the interview to be @emined by the students. This
kind of interviews is actually the most demandirdgeTdata from interview were
in the form of interview transcripts. The intervieane needed in order to know the
teacher's and the student’s opinion toward the lprabin the writing and the
implementation of the technique, the students' sasps and feeling after the
implementation. The field notes were used to recibrel students‘responses,
interaction, and motivation during the implemertati It could require a high
level of trust between interviewer and interviewekhe researcher did an
interview to a student in the end of lesson or nmeadbat with the student at break
time. The researcher did not bring a paper or g pestead a hand phone. The
researcher hid the hand phone in order to recoedctinversation and used
Indonesian language in order to make studentscfaefortable and they can say

everything related to English problem honestly.
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F. Data Collection Techniques

The data in this research study were obtained fr@mnstruments. All the
data needed in this research are the writing scarpmions, obstacles, and
expectation of the action implemented from the aes® members.

In these steps, the researcher tried to achievepitheess validity and
catalytic validity through the use of the test,sslaobservation, interview, and
guestionnaires.

Class observation was done by the researcher ante#ther. In depth
interview was also done with the English teachekriow the difficulties that
happen in the teaching-learning process of writMiganwhile, the researcher also
gave the students questionnaires to know theiicdiffes in writing. In the plan
of action, the researcher had an interview withtdaeher to decide what kind of
activity to be applied in order to solve the studedifficulties in writing. This
interview was also aimed at achieving the demaxatid process validity of the
research study. In action and evaluation, obsenvaind interview was done to
get the dialogic and outcome validity. Class obastow was done by the
researcher implemented the pre- test and questioAéter the implementation of
each cycle, there was an interview with some stisgéhe collaborator, and the
English teacher about the implementation of the fwiting technique. Lastly, in
the process of reflection, the researcher evaluhtedesult of the students‘writing
and used documentation to record their activit@@ntent, construct, and outcome
validity were expected to be achieved in this pssceThe process of

documentation in the implementation was done byctiaborator.
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G. Data Analysis Techniques

Data Analysis plays an important role in every eyof classroom action
research because it can be a reflection and revisioplanning the next cycle.
The data from this study was outlined from classradservation, interviews and
students’ writing test. The researcher started lieeove the students’ writing
before implement the cycle lusing pre-test andcectithat most of the students
were weak in writing despite they have the thoughtl ideas in their mind.
Furthermore, they could not express them well inttem form. Thus, the
researcher has changed the method of teaching \ogggthe comment and
feedback to the students and the following evidenemerged from the data
collected.

The data that have been collected were analyzédd ways, qualitative
and quantitative.The qualitative data which werdawmied from class room
observation and interview were described and amatjaFor the quantitative
data, the researcher conducted the pre-test andgsbsThe data were analyzed
by using descriptive statistics of the studensredn order to know the result of
the students’ performance in writing, the researcised a writing rubric.

The qualitative data were analyzed in five st@figse were assembling
data, coding data, comparing data, building in&tgiron, and reporting
outcomes.

1. Assembling the Data
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The first step was collecting the data over thaopeof the research
including field notes and interview transcripts.tms step, broad patterns were
compared and contrasted to see the fithess ofatze d
2. Coding the Data

In this step, the data were categorized into phrema. These categories
were called codes. Based on the codes, the data Makeled for storing and
retrieving. Data coding made it possible to redtreelarge amount of data that
were collected to more manageable categories.

3. Comparing the Data

After the data had been categorized, relatiossloip connections were
made among different sources of data. This stagaineed at describing and
displaying the data rather than explaining or ipteting them.

4. Building Interpretation

In this stage, data were interpreted based orptéeious steps to make

some sense of the meaning of the data.
5. Reporting the Outcomes

The final stage of the data analysis was repgittie major processes and
outcomes that were well supported by the data.

Meanwhile, the quantitative data in the form tfdents’ writing scores
were analyzed by calculating the means of the scofethe writing test. The
means of pre-test and post test were comparedaw kvhether or not there was

an increase in the students’ performances.
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H. Validity and Reliability

As stated by Anderson et al. (1994, in Burns, 1998), there are five
criteria to fulfill the validity of a research, naty democratic validity, outcome
validity, process validity, catalytic validity, amialogic validity. In this study, all
of them were used to indicate the validity of thigdy. The explanations of them
are given below:

1. Democratic validity

It is related to the extent to which researcheru$y collaborative. This

study tries to fulfill the criterion by doing sucimterviews with the

students and having discussion with the Englisiktcheain finding and
selecting problems to be solved.
2.  Outcome validity

It is related to the notion of action leading totcmmes that are

successfull within the research context. This research is etgokto be

able to solve more than one problems in teachiagilag process, for
example ones which are related with writing skillmotivation and
involvement.

3. Process validity
It is related to the extent which raises questiabsut the process of

conducting the research. Observing classroom #esyi making field
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notes during the lessons, interviewing studentsthedeacher, and having
discussion with the school principal in the scheduime will initiate the

process of this study.

4. Catalytic Validity
It is related to the extent to which the researttbwes participants to
deepen their understanding of the social realiethe context and how
they can make changes within it.

5. Dialogic validity
It is related to the extent that parallels the pescof collaborative enquiry
or reflective dialogue with ‘critical friend’ or ber researher. Asking the
teacher to act as an observer who observe and rpostudents’ reaction
during the teaching and learning process will fulfihis criterion.For
example, the researcher asked questions to otrsrandhers about

possible ways or actions to reduce difficulties chatng the study.

On the other hand, the reliability of the reseanas obtained by giving
genuine data, such as the field notes, interviansript and other records. To
obtain the trustworthiness, Burns (1999: 164) ps&so4 triangulation techniques,
and two of them were used in this research stullg.t&chniques are explained as
follows:

a. Time triangulation
In this research, the data were collected from MaocMay 2015. During

that period of time, this research was conductedsing the free writing
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technique to improve students’ writing ability. $hiechnique consist of
source triangulation and method triangulation.darse triangulation, the
data are colleted more than one source of data diffilerent time.
Meanwhile, in method triangulation the data areaoi®td more than one
technique.
b. Investigator triangulation

More than one observer is involved in the samearebesetting to avoid
observer being biased and to provide checks onréhability of the

observation.
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CHAPTER IV

FINDINGS AND DISCUSSIONS

This chapter presets the results of the researsdban the actions that
were implemented by the researcher in the class.eKplanation of the result is

divided into two sections: research findings arstdssion.

A. Research Findings

The research finding explains the reconnaissandetfan process of the
research in the clas§here are two sections are explained, the firsti@ec
presents the reconnaissance steps and the secencmorts the results of the
result of the action research cycles: plan, actiohservation and reflectionBhis
research was conducted by using classroom actswareh.This action research
was done in two cycledhe researcher took these data as a qualitatiigsaa

and a quantitative analysis.

1. The Reconnaissance

Initial fact-finding is the first step in conductjnaction research. To
identify the field problems concerning the Engliglaching and learning process
of Class VIII B in SMP Muhammadiyah 2 Milati, thesearcher did some
activities. First, the researcher came to the dchooask the observation
permission to the school principal who was abserthe school because she was

sick. Than, the researcher directly met the Enghth Avanza Naufal Hakim,
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who is the researcher’s friend in the collage dmdresearcher has communicated
before by phone with English teacher. Actually, teacher was teaching in the
Class VIl B as he was mentioned to the researbbfare in the phone about his
teaching scedule. Because the limited time, theheragave permission the the
researcher to conduct a brief class observationtandentify the teaching and
learning process of English at Class VIII B of SMBhammadiyah 2 MlatiThe
researcher shown the brief vignette based on teeraation in class VIID. The
vignette below shown the teaching and learning ggsf writing and students’

attitudes toward the writing class.

Date : March 20th2015
Place : Classroom of 8D
Activity : Class Observation

The teacher continued explained about the recexhbly reading his own
course books. Not all of students have the couosikd) but each of them hasja

student's work sheetLKS). Moreover, the teacher itself did not write tije

explanation about the lesson or gave a handouigastudents. The situasionI
d

the class was uncontrolled. The students were isgy.nfeome students were talk

—

with the other students. In fact, there was a fensudent had a nail polis
activity. The students did not pay attention to tiacher’s explanation, it could
be seen when she askédsudah jelas belum anak-anak?{“Is it clear
everyone?”). They did not say anything though the teacher repktite question]
three times. In this case, the teascher lookedisstyt because he used a logd
voice to explain the lesson. It seemed that thdestts needed some interestifg
media to increase their interest in learning wgtin
Then, the teacher gave the students writing tad$&sasked the students

write a recount text. Some of the students got wsed with the task that WI
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given by teacher. They also met the difficultiesviiiting a story and constructing
the words into some sentences. Some studentsPsigd ngerjain LKS aja pak,
nggak tau mau nulis apa PaK"Sir, it is better to work the student’s work
sheet. | do not any idea to write”).So the teacher decided to gave an assignjent
based on the student’s work sheet.

When all was finished, the teacher and the studdistsussed about thg

answers. The class was back very noisy. The teaxtesr reminded the student

7

to pay attention. However, the students still madene noise. Because thg
situation did not run well, the teacher asked tbdents to submit their work on
the desk in front of the class. the break time taih. The teacher said goodbye fo

students and went out of the class.

Based on the situation of the teaching learningcess, it could be
indicated that the process of the teaching andilegrabout writing English was
not quite successfulhe class situation also was uncontrolléde teacher in that
class was teaching by using conventional methodhalbpened because the
teaching technique used by the teacher was teaeméered. Moreover, the
students' participation was not really good. Mdsthem did not pay attention to
the teacher when explained the lessonand gavengiteigtions. Some students
talked to their friend and the other students wesisy during the lesson. They
alsocited to the other studenfBhe teacher also did not provide enough learning
sources. In the teaching and learning process, th@yteacher used the course
book. It happened because the main students' cbaadehad not been distributed
by the school. It probably the student can uselmuoks they have. In the other

hand, the school applied student's work sheet (Lii6)he students. This media
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does not give improvement to the student and teattrean infer that was the real
situation usually happen when the teacher taugthtarclass.

After that, some interviews were also conductedeb more information
related to the teaching and learning process. Hsergation to student at Class
VIl B was conducted on March 20th, 2015 whereasititerview to the English
teacher of Class VIII B was held in the same dagrathe teacher finished
teaching in that clas&rom the interviews, the researcher found somes finett
happen in the classroom during the English leskanthe students think English
language is not easy to learn especially writingglih. The teacher said
everytime the students were asked to make writssiganents, they felt reluctant
to do that. Their resutls of writing English assgrm were not as good as other
English language skill result. This happen wasamdy caused by the teacher, but
also caused by most of the students’ behaviourschathcteristics of this school
are unable to follow the lessons like the othedetis from the other school. The
following interview transcript showed the conditiof students’ attitude during

the teaching and learning process in the writirgl

R: Pak Avanza kalo untuk kendala-kendala di sekatalyang terkait dengan
teaching learning bahasa Inggris bagaimana y&(&, what are the problems

found in teaching learning English?)

ET: Oh untuk mengajarkan bahasa Inggris, mungkitivasi anak-anaknyd
kurang.( There was less motivation of the students to dsmme English tasks.)

R: motivasi kurang maksudnya p&k@uldyuo mention the example Sir?)

ET; iya motivasi bisa kurang karena disebabkan bmbe faktor, faktor
utamanya disini biasanya anak-anakanya berasal daluarga yang kurang
maksdnya kurang disini ya kurang mampu, iya kurakgnominya, orang tuanyg




= , Yd
akhirnya jadi seperti ini, ya harus di fahami batsaaya perilaku dan karakte
dari anak-anak disini seperti anak-anak yang riatsah dikendalikan saa
dikelas.
Terkait motivasi belajar bahasa inggris ya itu taalla yang senang belajar o
beri soal langsung mengerjakan, ada yang malessaal€Yes, it's caused by
some factors, the first factor here is most of thetudents come from poor
family with low social status and low salary, theréore some parents do not
give well education for their children in the housewhich is influence of
student behaviour and characteristic in the schodhat hard to controll them.
But, there are also some students love to study @mo their work even the
other students are lazy to do that.)

( The interview transcript 1

Moreover,the third section was the questioners were digeidbon March
21th, 2015 in order to strengthen the findings efieyal problems ano identify
the problems of the teaching and learning procéssriting. It was conducted
after the researcher observed the situation otldesroom before conducting the
cycles. The questionnaire was given to the students inrotdeget some
information which was related to the students’ifegl motivation, and interest in
doing the activities in the classroom. This questare was made in the form of
multiple choice in which it consisted of ten quess and each question consisted
of four options (A, B, C and D), looking the stutErresponses toward their
interert of writing English.The result of the questionnaires also assured the
problem. 23 out of the 32 students said that tkeynot like writing english text
and 27 students often find difficulties in writiignglish text. Then, 18 students
said they do not understand the recount text tieat have been learnt. 25 students

did not like the method of the teacher in teachimiging English text. There were
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only three of them who admitted that they undestainrecount text, while five
students abstained.

In the same day, the researcher also did the prelmntest (pre-test). The
purpose of this meeting was to find out and measheestudent’s ability in
writing a text. The teacher gave an advice forrdsearcher to prepare pre-test. It
consist of the test asked the students to wriienple recount text they have been
learnt before. The first step, the teacher helped¢searcher to prepare the class
and introduced the researcher to the studentsalgtithe implementation of this
stage also done to give the students a questiomerttee result was explained
before. Therefore, the researcher here was onlylamead about the
implementation of the pre-test. The researchetestato shared a piece of the
paper consist of anexercise for each student anthasn to write the answer on
the answer sheet. Most of them asked the sameiguestd said writing is very
difficult. It migh be caused they had to remembwirt experience and wrote it
into paragraph or they did not know what to writecan be seen from a brief

conversation of the field note below.

Student : Nulis opo ikP”

Researcher  “Kenapa baru satu kalimat?”

Student “Bingung, Miss.”

Researcher : “Coba lihat mana pekerjaan mu?”

Student : Mboh, Miss radong.. bingung mau nulis apa ki Iho”

( A brief conversation of the field note no.2 onela21, 2015
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They also said translating the Indonesian into Ehglanguage was
difficult to begin writing one sentence. Most ofeth did not work the last

exercise to write a simple recount text.

1 aufhc ~ -
\ fe cywn - Ly 2o Vaca ko~ | PR = S ~genn
Iribm | houam , 2UTA L&U\"" N
Lean e O D~
4 ) VAT Y vocad T
WE Un papdenily ol PRV TN (o Trere g, € w2
PO 5 L 2 Flov
Figure 3: The example of students’ work in pre-test

Wahyu Sarefye
V.
Mot chayy °:‘\ my g aldpottyer foeses
Wuall'y we are Playypng - the ridar B there promy  (Oafar
1arc ry L and | rt«:(,'
Figure 4: The example of students’ work in pre-test
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Based on the result of the pre-test implementatiat the researcher
examined from the answer sheet, it was found teesits got difficulties in begin
to write the recount texts. Most of the studentsewdifficult to express or
generate their ideas on the text. They did not tstded all related to the recount
texts. Beside, their texts were not correct on maspects, such as the content,
organization, language use and mechanic. They aidimderstand of the generic
structure and language features of the recount Tény made mistakes to answer
the generic structure of recount text. Moreoveeytiwere confused to write the
correct steps of generic structure of the recoemt, tsuch as what are the
orientation, the event and the re-orientation. Soaofiethem answered re-
orientation is in the first paragraph of the texidathe conclusion is the last
paragraph of the text. The other students stateghfvzation’ is replaced the
name of ‘orientation’ for the first paragraph oéttext. It was concluded most of
them can not write a recount text.

From the explaination above, in order to solve ¢hpoblems that found
from the researcher’s observation such as thevieterwith English teacher and
some students of class 8B on March, 20th 2015rakelt of questionere, and the
result of the pre-test that were eximened by tlseassher as the rater | and the
teacher directly as the rater Il after the impletagon of the pre-test on March,
21th 2015; the researcher planned some solutiorchwiere considered effective

in overcoming them. They are presented below:

The problem Technique / Solution Function

The teacher provided the The use of some To make the effective
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students by limited
varieties of media and
the teacher’s technique
was teacher-centered.

interesting media,
techniques.

teaching learning proces
and create some
interesting activities.
Thus, the student can ge
the point about the lesso

1>

—

The teacher focused
more on student’s work
sheet .

Giving handout to the
students consist of more
varieties activities and
the simple explanation
about the lesson.

It will not make the

students feel bored to the

lesson and they can

follow the lesson not only
just hear the teacher rea

the explanation.

The students could not
generate the ideas in
writing, they could not
write the recount texts,
their writing had little
details and some what
choppy, they reluctant tc
work the writing
assigments, and the
students lacked
vocabullary.

Free writing technique,
assisted by some media
rewards and some
interisting activities
(make a sentence based
on the picture, find
missing words, write a
recount text using free
writing technique, editing
the texts)

To let the students captu
as many ideas

allow the writing to flow

wherever their minds lea

them.

an
thoughts as possible at

re
d
nd

d

Most students wer
confused to identify
generic structure,
language feature and
social funtion of recoun
texts.

Discuss and identify th
text.

Arrange the recount text
[

eTo give student deep
understanding of the
recount text

The students behaviours
and characeristics, such
as they made some nois

when the lesson, they d dm

not pay attention to the

5 Giving a warning, games

rewards more attention,
Yeedbacks, and
otivations.

teacher.

,To change their bad habi
and motivate them.

ts

Table 1: The problems and solutions are found

2. The Implementation

of Cycle 1

There were two meetings in Cycle 1. This cycle iad of four steps.

They were plan, action, observe, and reflect. Tb#owWwing was a brief
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explanation of Cycle 1.
a. Planning

In the plan step, the researcher prepared all shibgsed on the
identification of the problems which conducted frtime observation of the class,
the interview, the questioner, and pre-cycle. Thiteegs can determine to the
syllabus, the lesson plan about recount text bygusiee writing technique,
drawing activity as the media that will assist tbehnique, the materials related to
the recount texts that have been printed out amd ttaeach student as handout to
make student more easy to follow the lesson, them@ke of recount text,
students’ writing test, the worksheet and answereslior students in writing
recount text. The learning materials and the legsan of this research were
designed based on the syllabus and the curricultitiheo school applied free
writing technique which was supported by the Emgtsacher of Class VIII B in
SMP Muhammadiyah 2 Miati, as reflected from theelview transcript on
appendix. Besides, the activities were designethbyresearcher in this meeting
are (a) students got the explanation about thergesgucture of a recount text,
language features; simple past tense and wordsis@posvder, word showing
adverb of time, (b) the students draw somethingttiey love the most in piece of
paper, for examples: a flower, a phone, a duck.th teacher ask the students to
exchange their drawing with their table mate, (g)g8tudents had to make a
sentence using simple past tense based on thewngdya(e) the teacher remind
the student do not forget to use adverb of timeth@ students had to write in the

whiteboard, (g) the teacher and students identiBirtsentences together, (h)
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students had to fill the missing word of the redotext based on the related
picture, (i) the students are asked to make a gmok consist of 4 up to 5
students, (j) the student had to make a recoumtbi@sed on the topic ‘holiday’
using free writing technique without worry abou tmistakes, (k) the teacher and
the students identify their rough draft and ed#ithmistakes together, () the
students had to write their final draft of recotet correctly. The last but not
least, the researcher designed the activity touat@lin the first cycle (m) the
students had to produce a story about recounbseséd on the topic ‘holiday’. In
this section, the students had to work individualiyd they have to submit it in
that day.

Moreover, the observation checklist and field-notese designed based
on the lesson plan and the learning strategy thed in this research. Writing test

was designed which ask students to write a redexit

b. Action and Observation

The implementation of action in the first cycle wasne in two
meetingdn this step, the researcher applied the actioredam the lesson
plan.The first meeting was conducted on Tuesdatjy W&y 2015 and the second
was on Friday, May 22th 2015.The researcher bedameaction taker as it was
ordered by the English teacher.
1) First meeting of Cycle |

Firstly, the researcher took a role as a teachke fEsearcher applied

three-phase technique (PPP) which was designetidoyesearcher in the lesson
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plan. The three-phase technique (PPP) consistdret tstages: presentation,
practice, and production. In the first stage, when class started, the researcher
greeted the students to start the classand chebkedtudents’ attendance. The
researcher greeted the students by saying “Ass&aium warrahmatullahi
wabarakatuh, Good morning everyone,how are youtaalhy?” The students
answered “Good morning miss (some students said gawning bu), | am Fine.
And you?” “l am fine thank you” Then the researcbentinued with checking the
attendance list by asking to the students. Thesdasn condition seemed noisy.
After that, the researcher gave the handduecount text example to the students
related to the recount text which more interestind simple to understand. It has
been searched from the internet to facilitate sitelanderstand the material. The
researcher was decided the theme of the recounistéjoliday. Even though the
researcher used a topic for the lesson plan, tipeementation of free writing as
the technique can be applied as well. As mentienptievious chaptelf there is
no specified topic for the writing, it is called guided (self-sponsored)
freewriting whereas guided (teachersponsored oused) freewriting happens
when a topic is given (Elbow, 1998b; Elbow & Bel&#n@000; Fontaine, 1991,

Lannin, 2007). The picture below as the modelingdoat for the students.
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Genre/Text Type:

Recount
Purpose: General Structure: General Language

Features:
To retell a - Orientation . Time words to
; . Series of events connect events

series of s

sequenced in time - Descriptive
events language

. Past tense

. Words which tell
us where, when,
with, whom, how

Figure 5: The Recount Text Model

Then, the researcher gave some questions to build ssidestkground
knowledge. Te researcher asked students the differences bemareative and
recount texts. The researcher mention two exantiples of the texts, “how about
snow white, apakah itu merupakan contoh tekscount?” Only one student
answered the question, some of them just kepttsidlahthey concerned to the
researcher, and most of them especially the maldests could not paying
attantion from the begining a lot of laughs andsgoFor a moment the researcher
thought that she has to create good athmosphetkeirclass for deliver the
teaching process effectively. Consider to the nodghe students who could not
be controlled by Mr. Avanza, the researcher didwaht the same condition with
that. Therefore, the researcher has to handlg give a minute the student to
make a noice they want. The researcher took arpaghg attention to those

students by standing in front of the class jugirgifor the moment. Then, hit the
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black-board hardly and make all of the student ableeep silent. The researcher

startedto give sentences with them, as we camdée ifield note below.

“saya sedang mengajar di kelas anak-anak TK yahapaeumur kalian? Masﬂ1
lima tahun, tiga tahun atau dua tahun? Oh | sedakéegitu please lanjutk
bikin ribut dalam kelas, apa perlu saya besok baatbon? Atau sekarang saya
keluar dulu beli permen, atau.... ya sudah ga ubeafajar bahasa inggrig
menyanyi saja biar kalian kalo tidak lulus dari isimasih bisa ngame
diperempatan lampu merah sama anak-anak punk, ppaassan, kedingir]
tidur di terminal, gimana... atau mau saya antardid&a ribut di ruang BK?,
Tolong tunjukan pada saya kalau saya itu mengagwa kelas dua SMP bukgn
anak-anak TK atau PAUD yah. Apa kalian nanti ga unatasuk kelas T
badannya paling bongsor sendiri? Suaranya palingoass sendiri”, somg
students laugh, the others just keep silent andréise said “gak mau bu”, thq
researcher continue to talk, “ Jadi tolong yah sagy@hon kerjasama d
kesediannya memberikan waktu untuk memperhatiag&kafapan ini, jangan maa\rI
dong saya samakan dengan anak TK, rugi lho biay@ngrtua kalian sudaf
keluar banyak buat sampe kelas dua ini, tapi bagigymasih mau jadi anak TK
silahkan dilanjutkan ributnya di depan kelas saganbnton, kalau sudah selagai
saya antar ke ruang BK, bagaimana? Sanggup metidi&las saya?"

( The researcher’s speech of the field note No.Map 19th, 2015

-

d

>

-

According to Mr. Avanza that mentioned in the intew was taken in the
field observation before, this condition is usudippen in the class, he said that
the teacher have to be patient to face the studéthbugh most of characteristics
of these students, male and female students, deg tlie researched is perforced
to take this act to control but can not let thisidition if will leadto create as
anactivity that will beusually happen in the classhould be corrected and find
the problem solving among teacher and students ufgpast a condusive

atmosphere in teaching learning process, thus Wetabachive the goal of the
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study. This act also was concidered from their thgé based on Book Library of
California Department of Education, "Characterstiof Middle Grade
Students,Caught in the Middle (198pages 144-148, mentioned there are some
psychological developmestiaracteristics of Middle Grade Students the
researcher mentioned some of them:are

1. Are often erratic and inconsistent in their behgvanxiety and fear are
contrasted with periods of bravado; feelings dhéftween superiority and
inferiority;

2. Have chemical and hormonal imbalances which ofteyjgeér emotions
that are frightening and poorly understood; mayesg to more childish
behavior patterns at this point;

3. Are easily offended and are sensitive to criticisoi personal
shortcomings;

4. Tend to exaggerate simple occurrences and bel@tgersonal problems,
experiences, and feelings are unique to themselves;

5. Are moody, restless; often feel self-conscious ahdnated; lack self
esteem; are introspective;

6. Are searching for adult identity and acceptancenewe the midst of
intense peer group relationships;

So, the researcher infered that she has to giveeaspre to them by
mentioned a similarity among them as a child @ kingdegarden. The students
will refuse and it will lead them spontaniusly regd and annoyed to did the act
(rude and noise) like before.

After that moment, the researcher continued thechieg, gave the
questions to the student ask about the diffencésdem narrative and recount
texts and most of students could be coorativelyvanshe question. The purpose

of this step will laed to develop their backgroukbwledge and remind them

about the recount texts that had been tought béforkir. Avanza.
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“Well, disini ada yang tahu perbedaan recount tektn narrative text? Mr.
Avanza bilang dua teks ini sudah kalian pelajarinkacoba siapa yan
mengetahui perbedaan dari dua text ini? Ada yang m&njawab? Tidak ada
Oke kalau begitu saya dengan terpaksa yaaah pilihi g@resensi ini (the
reserasher take attandance list of the studentlgyaamanya saya sebut hargis
bisa jawab”, then the researcher mentioned one nashethe students b
unfortunatelly he did not know the answer or lazynswer. The researcher tri
to make another simple question “how about Cindareébnow White, itu conto
dari teks narrative or recount?” the one studemtfiont side was pointed by tHe
researcher who looked whisper the answer from autaeimgo said “Yes mani,
Snow White itu narrative mam, kalau recount textpéngalaman pribadi” , thg
researcher said “ lya benar, bisa kalian lihat datdout atau copy-an yang sajya
bagikan, kali ini kita akan mempelajari recounttiesudah pernah dipelajari kag
ini? Di copy-an itu ada table yang lebih simple id&xt recount”.

( The researcher’s speech of the field note No.¥aw 19th, 2015)

While asked the students look at the hanad@t recount text exampléhd
researcher started to write the general structiiie recount text in white board
andguided the discussion to help students understanrd about the recount text,
the general structure of the recount text, thedangg feature of the recount text;
past tense and word showing order, adverb of ama the purpose of recount
text. She discussed one example of the recount li@xdddition, the researcher
gave a chance for the students to ask the quesbont the explanation of the
recount texts.

In the practice, the researcher asked the studenisrk in pairs to do
some exercises. The students were asked to wrnéeaunt textthe researcher
assisted drawing activity as a media that will hisle free writing technique. In
this stage, the students are asked to draw anyttiirag they love the most, after

that the students exchanged their picture withrthele-mates and make one
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sentence using past tense based on that picturealgicthis activities was lead on
the implementation of free writing techniques fbe tstudent. Meanwhile, the
implementation of this activity is purposed to avsetheir students’ ability in
writing and their understanding related to the leage characteristics of recount
text. It will lead the students understand how ¢orect the wrong tenses, for
instance, because the implementation in thisrstépnly free writing activity but
also editing activity that will make the studenea&ited a good text of recount.
Therefore, the researcher tought it was necessang uhis media to assist the
free writing technique.

In this meeting, the researcher also observed theéests’ attitude in
implementing the action. The following conversatumirthe fieldnote showed the
students’ attitude in the teaching learning procéseriting.

The teacher asked the students to make a sentased bn the pictures

with the past verb individually. The class seemei@dyn

S : Miss ini tuh gimana toh Misg®liss, how is it?

R: Gimana apanya dek®Vhat do you mean, dearp

S : Aku boleh gambar nya bebas mau apa §jla@an draw anything?)
R : lya bebas, yang kalian ingat sekarang, yang ahuatau yang kalian paling
suka?(Yes it is, the most thing that you remember now,séer or you loved)

S : bunga boleh Miss? Sepat{@an | draw a flower? Shoes?)

R: lya boleh, perhatikan sebentar everyone ayo walkt Cuma 3 menit kal
sudah langsung tukar dengan teman sebangkunya hatgsung bikin kalim

menggunakan past tense yang berhubungan denganagayab 2 menit lag
nanti di tunjuk maju kedepaf¥es it's up to you, attantion please everyone
three minutes for drawing, then you have to exchareyyour drawing with

your table mate and make one sentence use simplespdense related that
picture, two minutes left then I will point some ofyou to come forward)
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S susah Miss kalau gambar sepatu bagaimana kalima®iasih contoh mbalf.
(It's so hard miss, how about make sentence of worgshoes? Give an exampl
miss)
R: Okay, satu contoh yah perhatikan dulu semuatotmya gambar sepatd,
kalian bisa membuat kalimat ‘I bough a shoes yeésigr ‘Il bough a shoe
yesterday’ is that clear? Sudah jelagOkay, | will give you one example
attantion please, for example a picture of shoespy can make a sentence °
bought a shoes yesterday’ ‘| bought a shoes yestey is that clear everyone)
S: Miss bahasa inggrisnya menanam apa Migs&s, what is the English
language for ‘menanam’?)
R: Coba cari terjemahannya di kamus, kalian bawanka kan? Jangan lupg
pakai past tense yah kalimatngdry to check in dictionary, do you bring the
dictionary? Do not forget to use past tense)
S: nggak bawa mbaaékdont bring the dictionary)

(A brief conversation between the researcher andgstudent of the field not

No.4 on May 19th, 2015|>

14

1”4

From the conversation above, it can be concludatistudents need more
explanation about the simple past tense.Then,ttltests are less vocabullary of
English language, they also did not use a dictypt@ahelp find difficult words to
translate Indonesian language to English langugthermore, the result of this
activity showed that many students did not paynéitia of the form simple pas
tense. When some students asked to write in theeladard, there were found that
the students forget to use the verb 2 form in #@ence. Some results of this
activity can be seen in the appendix.

Next, the researcher applied a simple activitytfa students. Theyere
asked to fill in the blanks with the correct woltlssed on the suitable pictures. It
aimed to enrich their English vocabullaries andegate the ideas related to the

picture. Thenthe researchewalkedaround to help the students if they found
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some problems. After finished their workhe researcheand the students
discussed theanswer of this exercise, also thestsisheed to submit the exercise.

Because of the time was over, she asked a quesiiont the topic that
was taught by teacher “Ok, what have we learnedyt@yeryone?” the students
responded to her question. She reminded them dy stwre in their home for the
next exercise and the individual test that willgheen in the next meeting. Then,
the researcherlosed the lesson “This is the end of our lessaoiay, thank you”.
After that, the researcher and the students woolld fTadarus Al-Quranbefore
they went to home.

In this meeting, the researcher observed the stsidattitude in
implementing the action. The interview transcripeldw showed the

students’attitude in teaching learning process rating.

R :Gimana dek ada yang masih bing@r§o you have a difficulty?)
S : lya mbak bingundYes. | do Miss)

R :Apa yang masih bingun{#®hat is that?)

S Masih bingung bentuk kedua nya itu lho makave a difficulty

to modify the verb 2 Miss.)

R : Terus ada lagi gaKRAny other difficulties?)

S lya Mbak, kadang gak tau bahasa Inggrisnyaafées, Miss.
Sometimes | do not know how to translate a word ifEnglish.)

R :Kalo begitu sering cek dikamus (&0, you should consider to use
a dictionary.)

(Interview transcript 2

From the interview transcript above, the researctoemd that the
students’ difficulties were in the area of vocalbylaastery. Beside, from the last

exercise in the first meeting, the result showeddlwere many mistakes made by
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studentsto fill a suitbale wordwith the text, whesehat had been helped by the
pictures. Therefore, the researcher reminded thdests to use dictionary in
teaching and learning process.
2) Second Meeting of Cycle |

The second meeting was conducted on Friday, Math 2015. In the
second meeting of Cycle I, it was similar with tiirst meeting The researcher
greeted the students to start the class and chélekestudents’ attendance and the
researcher asked the student about the recourthtebdias been disscussed in the
first meeting to exemine and encourage the studedérstanding of the recount
text. In this meeting the researcher designed wee dctivities because in the
production phase the students are asked to makerya Isased on the topic
‘holiday’ and implemented the free writing techreégiihen,the researcher made
four up to five groups of work on writing recourgxt using free writing
technique. Each group consist of four to five stugleThis was intended to let the
studentsinteract with each other arghther ideas related to the provided topic.
Although it was free writing, the researcher guidde topic, avoiding the
student’sconfuse in starting the writing. Then egsber asked the students which
places they have been visited. They were requoenidke a free writing of the
recount text based on their own holiday experienitésad the students retell and
inform their holiday. The text could be about onk tbemember's holiday
experiences or the groups's holiday experiencd®e fesearcher also walked
around and checked the students’ discussidter finishing their free writing,

the next activity is editing of the text. The stotkeare asked to edit their writing.
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The teacher gave five minutes to read their writifigen, they are asked to check
their writing that consist of the generic structoferecount text, circle the wrong

of grammar, punctuation, spelling, good form, oigation, for instance tenses,

and the other characteristics of the recount #&fter that, the teacher and the
students identify their rough draft together.

Last activity, the researcher gave an individuat fer each student to
write the recount text using the free writing tapghé which have been practiced in
the groups of work before. The score of this tesppsed not only exemine the
students’ writing ability by giving the free wrigintechnique in the first cycle, but
also influenceto decide and evaluate the activifies the next cycle. The
researcher allocated 10 up to 15 minutes to whigetéxt and she facilitated the
students if they found some difficulties. In adulitj the researcher walked around
the students to monitore students’ work. The citsstion seemed noisy because
they called the researcher to come to their talblé asked some questions.
Meanwhile, this meeting was conducted on Fridathatend of the lesson hours.
Their tought only went home and finished the less®isoon as possible. The time
was over. The students had to submit their workh® researcher. Then, the
reseracher summarized and reflected the lessonclSsed the lesson by saying
thank you.

In this meeting, the researcher observed the stsidattitude in
implementing the action. The interview transcrigidw showed the students’

attitude in teaching learning process of writing.
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R :Gimana dek tadi susah gak bikin teksny®&*d you find any difficulties
inwriting a text?)

S Jlyambak. Hehgr'es, Miss. Hehe)
R :Menurutmu kesulitannya apa, d{}¢¥hat was your difficulty?)
S :Aku tuh gak bisa ngubah yang verb 2 itu loh mbakigBng e sama
teriemahinnyg | can notmodify the verb 1 into the verb 2 Missl confused.
And translate the language)
R :Oh, kayak gitu. Tapi kalo recount text nya uda faRaSama nulis ceritanyaj
gak bingung kan®Vell, Do youhave a problem in constructing a texty
S Gak tau juga sih mbak, tapi lumayan mba dari padaavanza, hehe, nek
mulainya ga bingung kan nulis bebas. pokoknya dég mba(Not really sure
miss, but you are better than Mr. Avanza, hehe, iid not confuse to start a
sentence, free writing isn’t? But you can see lataniss)
R :Lumayan faham kan, termsending pake topic atau topic nya belaB®etter
understanding, right? Well, do you like using the opic or not?)
S Ya mba, ga usah pake topic mba kayakgyas, Miss. It shuold be better do
not use the topic, | guess. )

(The interview transcript 3)

From the interview transcript above, the researctoemd that the
students’difficulty was the use of the simple p@&stse in writing a text.Besides
that, they got difficulties in translating the Indsian into Englishbecause most of
them did not bring the dictionary.

After implementing the test, the researcher exaththe answer sheet and
finds the result. The result of the students' wgtin Cycle |, especially in free-
writing activities, showed that the students of sSlavill B in SMP
Muhammadiyah 2 Mlati had written more sentencesoaspared to the number of
sentences they wrote in the pre-cycle. The imprardmn the number of
sentences they wrote is the indicator of their mrpment in generating ideas. In

the free-writing activity, each student evenly wrdive up to seven sentences,
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while in the pre-test, the maximum number of secgsnthey wrote was only
three. It means the free writing technique help $hedents to construct the
text.From the researcher's observation, it was &sod that the students were
confident enough in writing, since the mistakesavaotcounted here and they
could write anything which came to their mind abting topic they choose.

For the first cycle,most of the students had difficulties in writing
paragraph of recount text. It can be seen fronrt thiiing result. The students got
difficulties in arranging words to write recounktethey consumed the time only
thought about the words that would be written, roges some student just copy
the example text from the handout and the botiksonclude that the students
ability in writing recount text still poor. It fouhthat the first cycle was not

satisfying and still needed much effort to gaingbeal of free writing technique.

c. Reflection

Although the implementation of the free writingigity had improved the
student writing ability, but in this cycle the reaseher found that some of
indicators had not been achieved, such as grarhetitars that had to be
corrected to produce good writing of recount téktis research was dealing with
the basic competency in the lesson plan, it leadrésearcher also need to pay
attention of the grametical feature of the texte $bund here that some students
still made some mistakes such us the use of tepsegtuation, capitalization,
spelling, pronoun, ectlt meant that the second cycle should be conducted.

Thereforethe researcher needed to continue the second Aifteleconducting the
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first cycle, the researcher came to the teacheatigouss the result of the first

cycle. The interview transcript below showed theuteof the first cycle.

R :Bagaimana menurut bapak, apakah siswa sudah memgateeningkatan
setelah menggunakan (®o you think that students’ ability improved after
implementing the action?)

ET :Menurut saya perkembangan dalam menulis anak-analahs lebih baik
mbak dari pada kemare(l. think the students’ writing ability improved aft er
implementing this action.)

R :Menurut bapak, apakah saya masih perlu melakukale d&yerikutnya?
(Should I conduct the next cycle?)

ET :lya mbak, soalnya mereka masih sering salgtedt tense nya mbak.
Terus, pemilihan kata nyajuga masih belum tepégs. You shouldconduct the
next cycle because the students made mistakes in terms ofusing the simple past
tense. Then, the student did not used the appropriatewords in writing.

(The interview transcrip 4

Based on the interview transcripts above, the rebea and the teacher
decided to conduct the next cycle. The researchdrthe teacher decided to
conduct Cycle 2 because the students still madéakeis in terms of gramatial
feature and diction.

In conclusion, the first cycle did not successfudlghieve the learning
indicators. Then, researcher planned to conducseéieend cycle and observation
to improve the students’ writing skill of recoumixts by free writing technique.
Futhermore, n the next cycle the researcher had to give maaetige to write
recount text using free writing techniqute and edked more exercises related

language feature or characteristics of the rectaxtt She should re-explain about
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recount texts briefly and clearly in the next cy@esides, the researcher had to
monitor, facilitate, create the condusive atmopherethe students during the
teaching and learning process in the classroom.uBeeof topic on implenting
guided-free writing technique should be avoid, tswiil be easier for students to
lead writing the ideas freely even only one sergeioc each paragraph. She also
need to provide the appropriate and interesting imasdited free writing

technique which could motivate the students inimgitecount text.

3. The Implementation of the Cycle Il
a. Planning

In the second cycle, the researcher done in twaingsd hese meetings
were planned to improve the students’ writing skblased on the reflection and
result of the first cycle by improving the matesialf recount texts. Based on the
reflection in the first meeting, the researchemfibthat there were a few problems
and they should be solved. The problems were tdests’ difficulty to reduce
grammetical errors when writing recount text.

In addition, theresearcher took a role as the &radihe researcher choose
a partner as a collabolator in this cycle becaheadacher had a bussiness. This
meeting was planned to give examples of a recaxitand it more focused on
discussing the generic structure and grammatiedlifes of a recount text. In this
meeting, the researcher designed the activitieh asca) Students got the clear
explanation about the generic structure and languagtures of recount text;

simple past tense and word showing order, b) theroactivities, the students
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made group of works to arrange random sentencescorrect sentences, c) still
in the same group, the students are asked todismugsidentify the generic
stucture and characteristic of the random paraggpén with the student, the
teacher said that the recount texts in that exemnere incorrect text that have to
be arranged and marked the wrong grammatical festusing the color pens that
prepered by the teacher, e) the next activity alas designed that students had to
edit and correct the grammatical errors of the texd rewrite the final draft, f)
moreover, students had also to find a verb 2 fofrmome words that was given,
g) last activities students had to write a recotext without the topic by

implementingthe free writing technique.

b. Action and observation

The researcher implemented the action in two megetinrhe detail
descriptions of each meeting are presented asv®llo
1) First Meeting of Cycle Il

The first meeting was conducted on Tuesday, 26tl, M@15. The class
started at 09.45 am. The researcher started the blagreeting and checking the
students’ attendance. The researcher asked ohe students in the class to help
her. He was asked to share the hand out for adlesits. Then, the reseracher
asked for the students’ attention. She discussedtiterial with the students. The
students paid their attention when the researckplamed about the generic
structure and the language feature of a recountattxched on the handout. The

situation in the class could run effectively, itghi be the students have learnt
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from the first meeting in the cycle I. Next, tresearcher gave a chance for the
students to ask the question about the explan&iare, but the students just
kept silent. Based on the situation, the researdéeided to a mention the random
name of the students from the attendance list.€searcher purposed to evaluate
students’ understanding of the material before @m@nted the other activities
and prevented if some students were sleepy. Négt, résearcher asked the
students to make groups of six to seven. Thenetherre six groups in the class.
Each group consists of four up to five students Tdsearcher asked the students
to work the exercise cooperatively with their granpmbers. When they finished
their work, the reseracher asked some studentgabf group write the sentence in
the white-board. Because of there was no one détildents to come forward, the
researcher implemenbatu-batu’ game. The looser of this game will decide to
write in the whiteboard. This game works when #&earcher saithatu’ then the
students have to clap their hands once. If theareber saidbatu-batu’, then the
students have to claps their hands twice, and sontihthe researcher run the
instruction of the game faster to find one the stiidvho does not pay attention
with the instruction.

After that, still in the same group, the researchsked the students to
identify, arrange and editing the next exercisauabize random recount texts. The
researchertold that the recount texts in that esemere incorrect texts that have
to be arranged and marked the wrong grammaticalireaising a pen with 5
different colors that prepered by the researcher.$tudents had to edit and

correct the grammatical errors they have been famtimarked by the pen. The
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researcher walked around and checked the stud#iatsission and reminded the
students to check their rough draft. The discussiors effectively. They work
cooperatively and they also were aware to use itiodary during the lesson.
Some groups did not bring a dictionary asked thefter to help them when they
met a problem translating the language so theyuraterstand and arrange the
text. The last step, after the researcher gavebexddof their first draft, students
had to re-write their final draft correctly. Finglithe bell rang. The researcher
summarized the lesson that day. She closed thenldss saying good bye to the
students. “I think that all for today, thank youyenuch. Have a nice day.”
In this meeting, the researcher observed the stsidattitude in

implementing the action. The interview transcrigidw showed the students’

attitude in teaching learning process of writing.

R : Gimana tadi diskusinygWhat do you think about the discussion today?)
S ‘Asyik ko mbaklt was great, Miss.)

R :Kenapa kok asyik de@¥hy?)

S Soalnya khan pakek game batu-batu mbak jadi serbagenin ga ngantul
mbak, biasanya ga ada game mfBecause there are game batu-batu, so th
leson was'n boring and didn't make me sleepy Missysually there is no
game).

R :Terus, gimana tadi kerjaannya banyak salahnya ¢aki?you make a lot of
mistakes in your work?)

S Kayaknya banyak mbak, hef¥es, | did it. hehe)

R Kira-kira masih ada yang masih bingung géR® you still have difficulty?)

S lya mbak, kadang tuh masih salah verb dua.fes, Miss. | still made
mistakes using verb 2 in writing.)

R :Terus ada lagi gak dek kesulitanny&®, what else?)

S Apa ya mbak. Mmm...pokoknya yang verb itu yang hmasring salah
mbak(Mmmm... | think the difficulty only the use of verb 2).

1”4

( The Interview transcript 5)
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From the interview transcript above, the researctoemd that the
students’ difficulty was the use of the simple p&stse in writing a text.
However, she appreciated the lesson to use thergscin the discussion that day.
It means that picture series helped the studerdsristructing a text.

2) Second Meeting of Cycle Il

The second meeting was conducted on Friday, M#y, 2015. The class
started at 10.20 a.m. The researcher took a rola tesacher and greeted the
students to start the class and checked the ssidmitendance. After that, the

researcher gave question to the students aboutdterial in the meeting before,

“Well, sampai mana pelajaran kita kemarin? Kita Sudaempelajari tentang apaj
saja? Ayo sebutkan satu persatu, kalian pelajaggjkan dirumah”(Well, what
have we learnt last meeting? Come on mention one loyne the material we’ve
discussed, have you learned in the home, right?)

Then, one student answerégicount text, mengarang bebas, sama past
tense Miss, nyusun paragraph juga Mjdsut another student spokeatu-batu
game Miss’ This showed that students remember their lessdnready to the
next activities. The researchergave brief discusaioout grammatical feature. It
aimed to remind students about three kind pasettra occur in recount text.

Next, the teacher gave two exercises to fill amdl fihe appropriate past
tense for the sentences. In this activity studersked in pair with their table-
mate. Beside, the exercise designed to make stidenided which tenses among

simple past tense, continuous past tense and pgdist tense that suitable with
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the sentences. They did their work very well, alifiothere were several students
who made some noise.

The last activity was the individual test. Thistle final test to evaluate
the implementation of the cycle Il. The student asked to write a recount text
without the topic by implementinf of free writingdhnique. They able to use the
dictionary to help their work and open the handoutt omitted to use the same
sentences and same text with the give exampleallithey finished writing a
story based on their own work. Then, they submitiedr writing. The researcher
summarized the lesson and asked the students #imlgsson that day “Well,
what have we learned today? Is it difficult for P6urhey replied the questions
“About recount text mbakMmm... lumayan mbak not difficult bang€&he
researcher closed the lesson by saying good bye.

In this meeting, the researcher observed the stsidattitude in
implementing the action. The interview transcrigidw showed the students’

attitude in teaching learning process of writing.

R : Gimana tadi nuisnya sus(id you find some difficulties?)

S :Gak begitu mbak, lumayan bisa tédo. | did not.)

R :Uda bisa ya nulis recountnya? Uda faham kan step generic structurenyal
(Did you can write ar ecount text? Did you understad about the generic
structure?)

S:Ya lumayan mbak, karna tugas nulisnya banyak rjashkebiasa mbdl think
just a little bit Miss because many exercises, ieems bo be a habit for me
Miss.)

R :Terus, gimana tadi kerjaannya banyak salahnyk?@aid you make a lot of
mistakes in your work?)

S :Gak tahu mba kayaknya banyak mbak. Hedeln't know, but | think | did
it. hehe)

N
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R : Kira-kira asyik gak kalo nulis bebas gitu gakpaopic?(What do you think
if you free write a text without the topic?)
S :lya mbak. Jadi nulisnya bisa bebas kan mba reatahg apa aja, tapi ngaj
disini harus sabar mba, anak-anaknya kayak gitueh@tes, Miss. | can write
text about anything, but you need to patien to tedtstudents here hehe.)

( The interview transcript §

-

From the interview transcript above, the researéiend that the students
have no difficulty in writing a recount text. Thayere able to understand the
generic structure of recount text. Also the implaeméon of free writing
technique without the topic helped student genelegie ideas to begin write a fist

sentence.

c. Reflection
The result of the post-test in the second cyclewsldothat students’

writing skill improved. Their result was satisfagtdbecause the technique and
media assistedthe technique helped the studerdsvelop their idea and their
ability in writing. It could be seen from severapacts when the researcher
conducted the second cycle. First, they can arrangemake some sentences use
suitable grammatical feature. Second, they canawgtheir ability and generate
their ideas to make a recount text coherently atesively. The third aspect is
the students can create good atmosphere in teaamdgearning process and
cooperatively with the researcher to make the impletation of this technique

work out. They showed positive attitude to the\aiitis of the research.
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However, using this technique is only one of someysvto improve
students’ writing ability especially writing a ragat text. Since the teacher rarely
used the media in teaching writing, the researtiasr to develop her ability in
teaching showed to the students about the benkfihi® technique and some
assisted media in writing a recount text. In cosidn, the use of free writing
technique could improve students’ writing skills afrecount text in terms of
generate the ideas. In addition, their writing ioilvas improved in the aspect of
grammatical feature. Then, the students’ attitumeatds teaching was positive
and they could construct the paragraph coherentlycmhesively. Therefore, the
researcher took a decision to stop in this cycfeerAconducting the second cycle,
the researcher came to the teacher to discus®suét of the second cycle. The

interview transcript below showed the result of $keond cycle.

R :Menurut pak Avanza setelah melihat hasil siswaydle ini, apakah siswd
sudah mengalami peningkatan setelah menggunakanwriing technique darj
beberapa bantuan mediaAfter looked the result of second cycle, do yol
think that students’ ability improved after implementing free writing
technique and some assisted media?)

ET : lya dari hasilnya sih bisa dilihat kalau siswadah mengalami peningkataj.
(Yes. It could be seen from the result of the secdrcycle that the students’
ability in writing is improved.)

R :Menurut bapak, apakah saya masih perlu perbék@hould | conduct the
next cycle?)

ET :Menurut saya ini sudah cukup mbak,khan kitaabuthelihat kalau siswa
sudahmengalami peningkatan dari yang sebelunfhyfaink it's not necessary.
It is good enough because we can be seen that stoié writing skill is
improved rather than the previous cycle.)

-

( The interview transcript 7
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Based on the interview transcripts above, the rekea and the teacher
discussed to stop the implementation the actighigicycle. From the discussion
the teacher thought that students’ ability is inwei after implemented the action
in this cycle. In conclusion, the second cycle vegascessfully achieved the

learning indicators.

4. The Score of The Student

This section, the researcher discusses the re$ulheoresearch. This
research was conducted on March, 20th- May 29ttb.2B4ased on the research,
the goal was expected by the researcher thatimpgoove students’ writing skill
of recount texts have achieved. The result of #search can be seen from the
students’ attitude in teaching-learning process als® the result of students’
score in writing from pre-test to post-test. Thecdsssions of those aspects are
presented below. In the first cycle, the researcbeducted two meetings. Then,
she conducted the teaching and learning procetbeifirst cycle by giving some
models of a recount text. The texts were given iy tesearcher to give the
students clear understanding about recount textaddition, she did presenting,
discussing, practicing and producing a text. Basethe observation in the class,
the result shows that students bring some impromé&snduring teaching and
learning writing. They did not have difficulties generating ideas in writing.

The students’ improvement can be seen from theestad ability in
raising the some aspects of writing. The examplestodents’ writing are

presented as follows.
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Figure 7: the example of students’ work in cycle |

Based on the examples of students’ writing abdvean be seen that some
students still had difficulties in terms of gramn@me of them also made
mistakes in the use of grammatical feature, cap#abdn, spelling and

punctuations.
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Then, the result of the research showed the impnew¢ from the

students’ writing score in the first cycle. The quarnson between students’

writing score is presented in the following table.

Table 2: The Result of Writing Score in Pre-test

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Rater . | 19.C 11.€ 10.C 10.C 2

Rater2 | 18.0 10.7 10.0 10.0 2

Mean 185 11.25 10.0 10.0 2

Score

Table 3: The result of Writing Score in Cycle 1

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Rater . | 20.C 18.C 11.7 11.Z 3.2

Rater2 | 19.0 13.0 10.7 11.0 3.0

Mean 19.5 15.5 11.2 11.1 3.15

Score

The comparison of the mean score of the pre-testtlaat the first cycle

can be seen after gaining the score. The followaie shows the information

related to the students’ mean values in five aspect

Table4: The Comparison of Students’ Mean Score ini#e Aspects of
Writing in the Pre-test and Cycle 1

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Pre-test | 18.5 11.25 10.0 10.0 2

Post-test| 19.5 15.5 11.2 11.1 3.15

1

Gained | 1.00 4.25 1.2 11 1.15

Score

The table above shows the improvement of the stademiting skills in

all aspects. It presents the mean score in fiveaspof writing including the

content, organization, vocabulary, language use,na@chanic. It was taken from
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the pre-test and the first cycle. The descriptiohthe mean score in five aspects
are presented as follows. The first aspect is confdhe mean score in the pre-test
is 18.5, while in the score in the first cycle 8.8. Thus, the gained score in
content aspect is 1.00. The next aspect is orgamizaspect. The mean score in
the pre-test is 11.25 while in the first cycle s 15.5. Thus, the gained score is
14.25. Meanwhile, in vocabulary aspect, the meanesaf pre-test is 10.00 while
in the first cycle,thescore is 11.2. So, the gasmate is 1.2. Then in language use
aspect, the mean score in pre-test is 10.0 whéentban score in first cycle is
11.1. Thus, the gained score is 1.1. The last &spearechanic. The mean score in
the pre-test is 2 while the score in the first eigl3.15. Therefore, the gained
score is 1.15.

The reseracher found that there were some improvesmafter the
implementation of picture series in the first cyclée researcher also found that
there were some problems in the first cycle. Basethe result in the first cycle,
the implementation still had some weaknesses.,Ringt students still found
difficulties in constructing sentences. Second, shelents had difficulties about
the grammar. Third, the teacher did not managecthss well enough so that
sometimes some students were busy with themsehge§irally they did not join
and understand the lesson well. Therefore, theareler discussed with the
English teacher to design the second cycle. Thectilsg of this cycle is solving
some problems which are found in the first cycleud; the reflection in the first
cycle encouraged the researcher to make bettes plagh actions to implement in

the second cycle.
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In this cycle, the researcher decided to conduotrveetings because the
school would conduct final examination. Then, tesearcher had limited time in
the second cycle. The researcher decided to téactetount texts by media. The
goal by using this technique is assisting the sttedan genarating ideas and also
giving more explanation about the recount textshhiat generic structure and
grammatical feature. Then, the researcher desigmedctivity to make some
groups and each groups identify and arrange alsmgunt text and past tense
sentences. In addition, the researcher asked studenwork in pairs with
tablemate to find the correct words of past temsen$. Gave feed back for the
students’ work and asked them to revise their wohus, the researcher expected
that students would made better improvement ofingiskills. The researcher
also tried to manage the class in an appropriate seathat the students could
participate in the class actively. Based on the #iat the researcher wanted to
achieve, that is improving students’ writing alyilithe researcher found that the
result of theactions was satisfying. It could bersfom several aspects when the
researcher conducted Cycle 2. First, they can geraamd make some sentences
use suitable grammatical feature. Second, they icgmove their ability and
generate their ideas to make a recount text cotigreand cohesively. The third
aspect is the students can create a good atmosiphttte teaching and learning
process and cooperatively with the researcher tkerntt@ge implementation of this
technique work out. They showed positive attitudleéhe activities the objective

of the research. The result of the research irséo®nd cycle could also be seen
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through the students’ writing score. The comparisbetween students’

writingscore in cycle 1 and cycle 2 are presentetthé following table.

Table 5: The result of Writing Score in Cycle 1

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Rater . | 20.C 18.C 11.7 11.2 3.2

Rater2 | 19.0 13.0 10.7 11.0 3.0

Mean 19.5 15.5 11.2 11.1 3.15

Score

Table 6: The result of Writing Score in Cycle 2

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Rater . |21.c 18.1 12.4 11.€ 3.4

Rater2 | 19.6 15.1 11.3 11.5 3.2

Mean 20.75 16.6 11.85 11.55 3.3

Score

The comparison of the mean score of the first cgole that in the second

cycle can be seen after gaining the score. Theoviollg table shows the

information related to the students’ mean valuds/maspects.

Table7: The Comparison of Students’ Mean Score ini#e Aspects of
Writing in Cycle 1 and Cycle 2

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Cycle | 19,5 15.5 11.2 11.1 3.15

Cycle Il | 20.75 16.6 11.85 11.55 3.3

Gained | 1.25 11 0.65 0.45 0.15

Score
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The table above shows the improvement of the stademiting skills in
all aspects. It presents the mean score in fiveaspof writing including the
content, organization, vocabulary, language use,nagchanic. It was taken from
the the first cycle and the second cycle. The dasmns of the mean score in five
aspects are presented as follows. The first aspeontent. The mean score in the
first cycle is 19.5 while the score in the secogdie is 20.75. Thus, the gained
score in content aspect is 1.25. The next aspemgmnization aspect. The mean
score in the first cycle is 15.5 while in the setaycle score is 16.6. Thus, the
gained score is 1.1. Meanwhile, in vocabulary assplkee mean score of first cycle
is 11.2 while in the second cycle the score is 313, the gained score is 0.65.
Then in language use aspect, the mean score tnsfitd.1 while the mean score
in second cycle is 11.55. Thus, the gained scor@.4% The last aspect is
mechanic. The mean score in the first cycle is SvhBe the score in the second
cycleis 3.3. Therefore, the gained score is 0.15.

Then, the result of the research could also be Heengh the students’
writing score. The comparison between studentdingriscore in the pre-test and
the post-test is presented in the following table.

Table 8: The Comparison of Students’ Mean Score iRive Aspects of
Writing in the Pre-test and the Post-test cycle 2

Rater Content | Organization | Vocabulary | Language | Mechanic
use

Pre-test | 18.5 11.25 10.0 10.0 2

Post test 20.75 16.6 11.85 11.55 3.3

cycle 2

Gained | 2.25 5.35 1.85 1.55 1.3

Score
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The table above shows the improvement of the stademiting skills in
all aspects. It presents the mean score in fiveaspof writing including the
content, organization, vocabulary, language use,nagchanic. It was taken from
the pre-test and the post-test in the cycle 2. ddwriptions of the mean score in
five aspects are presented as follows. The figgéetsis content. The mean score
in the pre-test is 18.50 while in the cycle 2 sder20.75. Thus, the gained score
in the content aspect is 2.25. The next aspectganization aspect. The mean
score in the pre-test is 11.25 while in the cyclgéh2 score is 16.6. Thus, the
gained score is 5.35. Meanwhile, in vocabulary efspgke mean score of the pre-
test is 10.0 while that in the cycle 2 is 11.85, the gained score is 1.85. Then in
the language use aspect, the mean score in theegirés 10.0 while the mean
score in the cycle 2 is 11.55. Thus, thegainedest®rl.55. The last aspect is
mechanic. The mean score in the pre-test is 2.0e\lmat in the cycle 2 score is
3.3. Therefore, the gained score is 1.3.

Based on the indicator above, this result was fgatg It could be
concluded that the students showed their good essgit was found thahe use
of the free writing technique could improve studentriting skills of a recount
text in terms of generate the idaasing free writing technique is only one of
some ways to improve students’ writing ability esp#ty writing a recount text.
Since the teacher rarely used the technique andamedeaching writing, the
researcher has to develop her ability in teachiayved to the students about the

benefit of this technique and some assisted madaaiting a recount text.
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Therefore, the use of free writing technique coudtprove students’
writing skills of a recount text in terms of generahe ideas. In addition, their
writing ability was improved in the aspect of graatioal feature. Concidering

the improvment above, the researcher took a decisistop in this cycle.

B. Discussion

In this section, the researcher provides the resdilthe research in thefirst
and second cycles. It was to fulfill the democratalidity and the dialogic
validity as mentioned in Chapter Ill. In the dissio®, they analyzed the data
from the observations and the interview guides/adueate the action conducted.

The results of the research were used to proveisheof the free writing
technique to improve students’ writing abilityiretteaching and learning process.
Everyone was free to express their opinions, fgslimnd suggestions related to
the implemented actions

Before conducting a research, the researcher ctedian observation in
the writing class at Eighth grade students of SMEhdmmadiyah 2 Mlati. The
researcher have to chooce the recount text occitinsstandard competency and
basic competency at eight grade students and ot aés an ordered from the
teacher. The observation was done to know the gnablinteaching and learning
process of writing. Based on the observation, tbgearcher found that the
students had a problem in expessing and genertdt@igideas. They also could
not construct the paragraphs coherently and coélgsiin addition, they made

mistakes in language use anddiction. Besides ti@tiechnique and media used
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by the teacher was not sufficient and thestudelss had low motivation in
teaching and learning process. To overcome thelgral) the researcher and the
the English teacher discussed some actions to lenented in teaching learning
process. The researcher and the English teachitedeto conduct two meetings
inthe first cycle. The results of the first cycleosved the students’ improvement
in generating ideas. However, the students’ impmogt in content,
vocabulary,and grammatical feature were not satigfyStudents made mistakes
in writing arecount text. In the otherhand, thedstuts’ motivation in teaching
learning processimproved. They seemed enthusistonstruct a recount text.
However, someof the students were busy with thein dusiness. From the
results of research inthe first cycle, the researchnd the English teacher
discussed to conduct the secondcycle.

In the second cycle, the researcher also conduatedneetings. In this
case, the time to implement the actions was linita this cycle, the students’
improvement were increased. They could construteixain a good paragraph.
The free writing technique and the media assisefetthe technique helped the
students to generate ideas in writing a recount. tBesides, the student’s
improvement in content, vocabulary and languagewes satisfying. They made
few mistakes in terms of grammar. Moreover, thé&uakks of students in the
teaching and learning process improved. Many egesdin practicing stage could
attract their attention. They enjoyed to write witle@ topic in writing recount text
was ommited. They seemed very confident to writireely and asked to the

researcher when found some difficulties in writargcount text.
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From the explanation above, it can be concluded tthe use of free
writing technique and some assissted media haveoirad the students’ ability in
writing a recount text. It helped students togeteeraleas. In addition, the

students’ motivation and attention in teaching eadting process improved.
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CHAPTER V

CONCLUSIONS, IMPLICATIONS, SUGGESTIONS

A. Conclusions

Based on the findings of the study, the use of We&ng technique was
believed to be effective in improving students’ timg ability. The free writing
technique encouraged students to generate ideagitimg the recount texts.
During the implementation of the free writing teajue, the researcher used some
media assissted this technique such as picturesegjadrawing activities, etc.
Those media led the students to have positive nssgsotoward the teaching and
learning process. They did not show any recultamenore to be involved in the
writing assigments. It also increased their motorato write during the writing

process.

B. Implications

In teaching writing, it is important to implememnt appropriate teaching
approach. The use of free writing in teaching wgtespecially a recount texts is
an effective way to improve the students’ writingildy. One of the positive
points of using this technique is the studentsgererate the ideas to write a good
pargraph.

In the Cycle 1 the researcher found that some ditators have not been
achieved, such as grammatical features. However,sthdents’ generating of
ideas in writing is improved. They did not have atifficulty to create a text. In

the otherhand, they had difficulty in constructipgragraph coherently and
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cohesively. The researcher found that the studemishg still have inappropriate
grammatical errors. Therefore, the researcher mketedeontinue the second cycle.

In the second cycle, it can be concluded that sitstevriting skill is
improved. Their result was satisfying because tbe fvriting technique and some
media assisted to the technique helped the studergenerate their ideas and
their ability in writing. It could be seen from sral aspects when the researcher
conducted the second cycle. First, they can genéhair ideas to make a story.
The second aspect is the students’ writing abilitygrammatical improved. It
could be seen in the result of their writing. Thed aspect is the students were
coorporate with the researcher make an effectimesphere in the teaching and
learning process and they showed positive attiticdéhe activities that were
conducted by the researcher.

Based on the data obtained during the processissafesearch study, the
free writing technique has been proved to be Sianit in improving the students'
writing ability in terms of generating ideas. Theidents are able to write a
recount text better and descrease some grammaticak by implementing this
technique and media assisted. Otherwise, the teadbe has to have a good
preparation in lesson plan, media and material.sTtie improvement will be

able to achive in terms of students English writgity.

C. Suggestions

After conducting the research, the researcher pegpsuggestions for the

English teacher, and other researchers as presesitad.
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1. For English teachers

It is better for the teacher to provide the stuslemith activities that are
motivating for them, especially by using an appiatertechnique such as the use
of free writing technique. The teacher also cou#® some media and other

exposures, because sometimes writing can be exmgfist them.

2. For Other researchers

This research discusses the implementation of ireeng technique to
improve students’ writing ability in SMP Muhammadiy 2 Mlati. It is expected
that the result of the study can be used as artiawai reference for other

researchers, especially researchers dealing wattetiching of writing.
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APPENDIX 1
INTERVIEW TRANSCRIPTS



Interview Transcript 1
20 Maret 2015
Ruang guru SMP Muhammadiyah 2 Mlati

P . Peneliti

GBI : Guru Bahasa Inggris

P . Pak Avanza kalo untuk kendala-kendala di s¢kaii yang terkai
dengan teaching learning bahasa Inggris bagaimapa y

GBI : Oh untuk mengajarkan bahasa Inggris, mungkintivasi anak-
anaknya kurang.

P :  motivasi kurang maksudnya pak?

GBI: iya motivasi bisa kurang karena disebabkarebegia faktor, faktof

utamanya disini biasanya anak-anakanya berasakelagrga yang
kurang, maksdnya kurang disini ya kurang mampu, kiyeang
ekonominya, orang tuanya juga mungkin kurang meikéoe
pendidikan yang bagus pada anak-anak, ya akhiawja¢perti ini,
ya harus di fahami bahwasanya perilaku dan karakaer anak-
anak disini seperti anak-anak yang riot susah ditBkan saal
dikelas. Terkait motivasi belajar bahasa inggristydadi ada yang
senang belajar di beri soal langsung mengerjakda,yang males

malesan

P : Kalau diantara empat skill bahagagris seperti Listening, Writing,
Reading, Speaking yang paling sulit siswa bagi&iapa pak?

GBI : Dari empat skill itu Writing mbak, meka nek di suruh mengerjakan

tugas writing English pasti protes pada bilang Buah, ga bisa lah,
ya intinya menolak mba kalau disuruh mengerjaka@aguwriting.
Selain itu juga yaaa dari empat skill tadi nilahgadiperoleh sisw
paling rendah ya writing skill mba.

>

P : Oh begitu ya pak, kalau denganehisty masih lebih rendgh
Writing skill pak?
GBI : lya mba kan Listening mereka masih ada kemamba misalnya

dengerin lagu bahasa inggris yang popular.

P: Memangnya kalau Writing biasanya teknik atauiemgh apa pak?

GBI: Ya siswa sudah tidak tertarik duluan dengarititdy English mba paling
ta suruhkerjakan tugas-tugas dari buku.

P: Oh iya pak untuk bukunya biasa menggunaka aga pa

GBI: kadang dari Erlangga kadang dari LKS, adankuldari sekolah, ya kan
ga semua siswa punya bukunya mba bahkan dari fakimmomi
orang tua siswa tidak mampu untuk beli buku-bukt panerbit
yang bagus, jadi ya buku seadanya disekolah dararspunya
siswa punya buku apa saja tidak jadi masalah lditini.

P: Jadi seperti itu pak, baik kalau begitu terinsitkgpak Avanza sudah mau
meluangkan waktu untuk saya interview. Mohon bamtbapak
untuk penelitian ini pak.
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GBI

GBI:

GBI

GBI

GBI

GBI

Writing skill pak?

. lya mba kan Listening mereka masih ada & mba misalny

: Memangnya kalau Writing biasanyantielatau medianya apa pak?

: Ya siswa sudah tidak tertarik duluan giam Writing English mbg

: kadang dari Erlangga kadang dari LE&ang buku dari sekolah, ya

Pak Avanza kalo untuk kendala-kendala di sg¢kati yang terkai
dengan teaching learning bahasa Inggris bagaimapa y

Oh untuk mengajarkan bahasa Inggris, mungkiotivasi anak-
anaknya kurang.

motivasi kurang maksudnya pak?

iya motivasi bisa kurang karena disebabkaretsgta faktor, faktor
utamanya disini biasanya anak-anakanya berasakelaarga yang
kurang, maksdnya kurang disini ya kurang mampu, kyeang
ekonominya, orang tuanya juga mungkin kurang meikdoer
pendidikan yang bagus pada anak-anak, ya akhiedrasgperti ini,
ya harus di fahami bahwasanya perilaku dan karakaer anak-
anak disini seperti anak-anak yang riot susah difiltkan saa
dikelas. Terkait motivasi belajar bahasa inggristydadi ada yang
senang belajar di beri soal langsung mengerjakdmyang males
malesan

Kalau diantara empat skill bahaggris seperti Listening, Writing
Reading, Speaking yang paling sulit siswa bagiaiapa pak?

Dari empat skill itu Writing mbak, meka nek di suruh mengerjakan
tugas writing English pasti protes pada bilang kuah, ga bisa lah,
ya intinya menolak mba kalau disuruh mengerjakaasuwriting.
Selain itu juga yaaa dari empat skill tadi nilangadiperoleh siswa
paling rendah ya writing skill mba.

5>

Oh begitu ya pak, kalau denganehisty masih lebih rendgh

D

dengerin lagu bahasa inggris yang popular.

&

paling ta suruhkerjakan tugas-tugas dari buku.

: Oh iya pak untuk bukunya biasa ggemaka apa pak?

kan ga semua siswa punya bukunya mba bahkan deor fa
ekonomi orang tua siswa tidak mampu untuk beli bloldau dari
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penerbit yang bagus, jadi ya buku seadanya disekalan
semampunya siswa punya buku apa saja tidak jadalatagalau
disini.

P : Jadi seperti itu pak, baik kalagitu terimakasih pak Avanza sudah
mau meluangkan waktu untuk saya interview. Mohomtusn
bapak untuk penelitian ini pak.

GBI . lya mbak sama-sama, jangan sungkan didai orang-orangnya
enak mbak jadi ditanyakan aja kalau perlu apa athu kesulitar
apa mbak.

P : Oh siap-siap pak terimaksihyladaya pak.

Interview Transcript 2

19 Mei 2015

Depan Kelas 8B SMP Muhammadiyah 2 Mlati
: Peneliti

: Siswa

Gimanadekada yang masihbingung?

lyambakbingung.

P
S

P

S

P : Apayang masihbingung?
S Masihbingungbentukkeduanyaitulhombak.

P Terusadalagigak?

S lyaMbak, kadanggak tau bahasalnggrisnyaapa?
P

Kalobegituseringcekdikamusya
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Interview Transcript 3

22 Mei 2015

Depan Kelas 8B SMP Muhammadiyah 2 Mlati
P :Peneliti

: Siswa

S
P : Gimanadektadisusahgakbikinteksnya$S :lyambakeHe
P Menurutmukesulitannyaapa, dik?

S

Akutuhgakbisangubah yang verb 2 itulohmbakgBing e,
samaterjemahinnya

P : Oh, kayak gitu. Tapikalo recount text nyaudafafi
Samanulisceritanyagakbingungkan?

S : Gaktau jugasihmbak, tapilumayanmbadaripadavpaza, hehe,
nekmulainyagabingungkannulisbebas. pokoknyagitudbegm

P : Lumayanfahamkan, terus mending pake topictaf@a nyabebas.

S : Yamba, gausahpake topic mbakayaknya.

Interview Transcript 4

22 Mei 2015

Ruang Guru SMP Muhammadiyah 2 Mlati
P : Peneliti

GBI : Guru Bahasa Inggris
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GBI

GBI

GBI

GBI

Bagaimana menurut bapak, apakah siswa sudahgataeni
peningkatan setelah menggunakan ?

Menurut saya perkembangan dalam menulis-anak sudah lebi
baik mbak dari pada kemaren.

Menurut bapak, apakah saya masih perlu metakukycle
berikutnya?

lya mbak, soalnya mereka masih sering saliapast tense ny.
mbak.Terus, pemilihan katanya juga masih belumttepa

Oh baik pak, berarti cycle selanjutnya selain mdmbakembal

recount text, saya perlu fokus menjelaskan soaketegang

digunakan dalam recount text ya pak.
iya mbak seperti itu
Untuk RPP nya pak? Kapan sayarbisadiskusikannya

RPP nya manut aja mbak pokonya gagahin sama mbak, ud
pokoknya saya percaya mbak.

D

Interview Transcript 5

26 Mei 2015

Depan Kelas 8B SMP Muhammadiyah 2 Mlati

: Peneliti

: Siswa

p
S
P
S
P
S

Gimanatadidiskusinya?
Asyikkombak.
Kenapakokasyikdek?

Soalnya khan pakek game batu-batu mbak jedi ga bosenin g
ngantuk mbak, biasanya gaada game mba.

D
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Terus, gimana tadi kerjaannya banyak salabaka
Kayaknya banyak mbak, hehe.

Kira-kira masih ada yang masih bingung gak?
lya mbak, kadang tuh masih salah verb duanya.

Terus ada lagi gak dek kesulitannya?

»w T »W T v O

mbak.

Interview Transcript 6
29 Mei 2015

Depan Kelas 8B SMP Muhammadiyah 2 Mlati

P :Peneliti

S :Siswa

P : Gimanatadinuisnyasusah?

S Gakbegitumbak, lumayanbisatadi.

P Udabisayanulisrecountnya?  Udafahamkan step  stgpgneric

structurenya?

Yalumayanmbak, karnatugasnulisnyabanyakmbaigagisamba
Terus, gimanatadikerjaannyabanyaksalahnyagak?
gataumbakayaknyabanyakmbak. Hehe.

Kira-kiraasyikgakkalonulisbebasgitugapakad®@p

w T OnOW T O

tapingajardisiniharussabarmba, anak-anaknya kayalkefe.
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Interview Transcript 7

29 Mei 2015

Ruang Guru SMP Muhammadiyah 2 Mlati

P : Peneliti

GBI : Guru Bahasa Inggris

P Menurut pak Avanza setelah melihat hasil sidingycle ini, apakal
siswa sudah mengalami peningkatan setelah mengaunfke
writing technique dan beberapa bantuan media?

GBI lya dari hasilnya sih bisa dilihat kalawswsa sudah mengalan
peningkatan.

P Menurut bapak, apakah saya masih perlu pexbaik

GBI :Menurut saya ini sudah cukup mbak, kan kitdasumelihat kalau sisw

GBI

sudahmengalami peningkatan dari yang sebelumnya.jubja
sebentar lagi siswa akan melaksanakan UAS kan nthalah ada
perkembangan kok mbak yang bisa kita lihat darivast siswa.

Baik kalau begitu pak, saya masajd kalau memang bapak ju
sudah dapat melihat peningkatannya pada writingliEngiswa,
tapi menurut bapak teknik Free writing dapat tetbldan pak
meningkatkan writing ability siswa?

Betul mba, tekniknya membantu sekaindorong siswa untuk ma
menuangkan ide-ide mereka dalam tulisan. Yaa bpadtagiatan
yang mbak bikin juga menarik dan memotivasi sis®msa jadi
bahan referesi saya untuk kedepannya mengajasisava.

Waduh bapak bisa aja, masih garhsempurna pak, malah bap

lebih banyak pengalamannya daripada saya, hehe.y&ayg harus

belajar kesabaran pada bapak menghadapi siswansiawhehe
Sebenernya berat pak mengakhiri penelitiannya sodahi dekat
dan kenal siwa-siswanya, mereka cepat sekali apedd jadi ga
canggung malah seperti mereka siswa saya walayabayang
jahil pak. Mereka cepat mengikuti juga pak apa ysngerangin
mohon maaf pak, kalau menurut saya, sebenernyauwaéreka
jahil-jahil kayak gitu kayak males-malesan asalab&in dan
ditelatenin  memahami karakteristik mereka, bisasatia pak
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=

i}

AU

ak

96



GBI

GBI

GBI:

potensi-potensinya. Tapi gak tau juga pak menuapgak yang

sudah lama mengajar mereka, hehe.

lya mbak saya setuju mbak, tapi faadia kadang menciptakan
suasana, menerapkan teori juga suka berbeda pngktegas

dilapangan. Ya mungkin mbak sedang semangat-senmyag

haha. Paling yang saya pegang harus banyak sabar da

membangung image possitive di mata para siswa mbéi,
mereka mau mencontoh, mereka juga segan soalngatisggng
mbak tau karakter siswa disini, yaa mayoritasnyariengelunjak

susah diatur, yaa cukup berbeda dengan gambarea disekolah

favorite, hehe.

. lya pak sepertinya bapak malatasuzerjuang menghadapi para

siswa yang mohon maaf ya pak, nakal-nakal dan kusmpan,
hehe.

ya seperti itu mba semoga mbak bis&lum, haha.

lya bapak malah tetap saja paaa sudah banyak membantu

saya dan saya banyak merepotkan bapak. Saya berkesinh
sekali pak pada semua pihak di sekolah ini mau fjiekan saya
penelitian.

lya mbak sama-sama, saya juga mohaaf Redlau kurang memban
mbak, semoga setelah selesai penelitian mbak nmaaih main-|
main mampir ke sekolah ini.

Oh iya pak insyaallah nantissgntak ke bapak terlebihdahd
ya pak kalau mau main ke sekolahan, hehe.

u
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APPENDIX 2
FIELD NOTES



No :FN. 01
Hari, tanggal : Jumat, 20 Maret 2015

Jam : 09.00 WIB

Tempat : Ruang Kantor Sekolah

Kegiatan : Bertemu kepala sekolah dan guru balngsgis
Responden : Peneliti dan Guru Bahasa Inggris (GBI)

Peneliti datang ke sekolah pada pukul 09.00 WIBjepie bertemu
dengan GBI (GBI merupakan teman kuliah penelitdgzaudah membuat janj
sebelumnya lewat telepon dan GBI memberitahukaradeppeneliti bahw
bapak kepala sekolah sedang tidak berada di sekd{@mudian GBI
mengatakan untuk bertemu kepala sekolah dilain hdan tidak
mempersalahkan terkait perijinan bahkan GBI merkgatabahwa peneli%l'

i

w —

santai saja untuk berada disekolah tersebut semyamagkin, kerena terkalit
ijin observasi sebelumnya telah disampaikan GBlaklepkepala sekolah dan
kepala sekolah telah memberikan ijin dan mempdisilanya melalui GBI
Kemudian peneliti menyerahkan surat ijin obseryasig sudah dibawa, akan
tetapi GBI mengantar peneliti kepada staf tata aisatiuk menyerahkan surat
tersebut. Setelah itu peneliti bberbincang deng@hr@®nanyakan beberapa hal
terkait sekolah dan GBI menjelaskannya fasilitaslifas sekolah secafa
general dan secara khusus terkait dengan fasjldag ada untuk menunjang
pengajaran bahsa inggris. GBI mengatakan bahwalipehisa memula
onservasi kelas dan lapangan pada hari itu juganfdenya GBI mengantg
peneliti untuk melihat lingkungan sekolah yang sedanelakukan beberapa
pembangunan ruangan sekolah. Kemudian peneliti koledm wawancara
dengan GBI terkait mata pelajaran bahasa inggrilaske8 dan GB
menyampaikan bahwa peneliti dapat melakukan peneldikelas 8B adapujn
pelajaran bahasa Inggris yang sudah dipelajarhiatecout text tapi masi
banyak siswa yang kesulitan dalam menulis teks urdcoSetelah penelifi
menemukan permasalahan yang telah diutarakan GiElip juga memint
ijin untuk melakukan beberapa wawancara denganrapaesiswa kelas 8
terkait pembelajaran bahasa inggris. GBI menunjglkebapa siswa kelas §B
secara acak karena ketika peneliti meminta langgadna siswa tidak ada
satupun yang berkenan di wawancara. Setelah mengkammpbeberapa dat
peneliti berbincang sebentar dengan GBI dan GBIgumakan bahwa beligu
di diagnosa mempunyai batu ginjal dan sedang mkdakuawat jalan ole
karena itu GBI untuk sementara waktu GBI sering djkan tetapi peneliti tid
perlu merasa terhambat untuk melanjutkan penelitasamping itu, penelit)
memohon ijin kepada GBI bahwa setelah observasipimmeliti  harug
mematangkan semua persiapan yang menunjang dergiagadakan pre-tept
dan pengisian angket secepatnya. GBI memperbolehp@meliti untuk
melaksanaknnya pada hari Sabtu. GBI menanyakand&epaneliti tentang
materi yang digunakan untuk pre-test sudah siap &&um. GBI jugd
memberikan saran agar siswa diminta untuk memimimtad teks recount yang
sudah dipelajari sebelumnya. Peneliti menerimans@ml. Kemudian penelitj
menyampaikan semoga lekas diberikan kesehatan &e@&1 dan penelit
berpamitan pulang.

=

99



No :FN. 02
Hari, tanggal : Sabtu, 21 Maret 2015

Jam : 7.40 — 09.00 WIB
Tempat : Kelas 8B
Kegiatan ‘QuestioneralanPre-test

Responden : Peneliti, Guru Bahasa Inggris (GBfy&

GBI membuka dengan mengucapkan Assalamualaikumwir. dan
dilanjutkan dengan manyapa murid serta memerikshadi|n siswal
Kemudian, GBI menjelaskan tentang kegiatan yang akiaksanakan yait
pelaksaan pre-test yang diberikan peneliti untikemgikan oleh para sisw
GBI kemudian memperkenalkan peneliti kepada parawasi dan
mengkondisikan kelas agar para siswa siap untulgisiiorm angket dan preg
test.

Selanjutnya peneliti  memperkenalkan diri pada siswdan
menyampaikan tujuan peneliti memberikan angketptartest pada para siswa
dikarenakan ketika GBI menyampaikannya diawal madkdari kedatangah
peneliti terdapat satu siswa bertanya untuk apeeantersebut. Penelifi
menjelaskan akan mengadakan satu penelitian tesk&h satu tugas akhir
yang harus dipenuhi agas supaya peniliti dapat memeelulusan ditingk
universitas dan peneliti meminta kerjasama darm g&wa agar ikut membantu
terlaksanya tahap-tahap penelitian yang dilakukaldapun penelit
menjelaskan angket tersebet untuk mengetahui bagaimespon siswa dan
permasalahan apa saja yang dihadapai siswa berldetagan mata pelajaran
bahasa Inggris. Oleh karena itu peneliti menyangrakepada para siswa untuk
menjawab sejujur-jujurnya. Sementapae-test yang akan diberikan untyk
mengukur kemampuan dan pemahaman siswa dalam sescdiunt text yan
sudah dipelajari sebelumnya dengan GBI. Tidak |&B& meninggalkan kela
dan berkata bahwa beliau akan menunggu di ruarngrkan

Pada saat itu suasana kelas masih kondusif dan e dapal
dikatakan mengikuti apa yang diminta oleh pendllam proses pengisigan
angket terdapat para siswa yang bertanya bagaigemapengisiannya yaifu
dengan disilang atau dilingkari. Setelah semuaasiswnerima angket, peneliti
meminta siswa untuk mendengarkan instruksi pengisiari peneliti yaitu
siswa memilih salah satu point pada setiap norapatberupa tanda silang (x)
atau melingkari salah satu point tersebut. Paraasigerlihat mengerjaka
angket yang diberikan dan peneliti memberikan wakiumenit untuk par
siswa mengisi angket tersebut.

Kemudian siswa diminta untuk mengumpulkan semusetngersebu
dan mengerjakan tahap pre-test. Pada tahap itahsgeeneliti selesg
membagikan soal pre-test, kondisi kelas mulai taamyak para siswa yang

195 e
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No : FN. 03
Hari, tanggal : 18 Mei 2014

Jam : 09.00-9.30 WIB
Tempat : Ruang Guru
Kegiatan : Konsultasi RPP

Responden : Peneliti dan Guru Bahasa Inggris (GBI)

Peneliti menuju ruang guru bermaksud untuk menéBliseperti yang
sudah dijadwalkan sebelumnya memalui kontak telepdamun, GBI tidak
berada di tempat karena beliau sedang mengajataslik€emudian, peneli
menunggu GBI di depan ruang guru. Waktu jam iséitaBBl berada di ruan

g

guru. Peneliti menghampiri GBI di ruang guru. Pegnelenyapa GBI dan GB
membalas sapaan peneliti. Peneliti menyampaikansumiakedatanganny
untuk berkonsultasi tentang RPP yang telah dibaatRgneliti menyerahka
RPP kepada GBIl. Kemudian peneliti menanyakan kefdglatentang metod
pembelajaran yang peneliti gunakan. GBI mempeitsiahpeneliti untuk

I
a
n

a)

menggunakan metode sesuai dengan RPP yang sudaitadig. Peneliwi

kemudian berpamitan kepada GBI.
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No : FN. 04
Hari, tanggal : Selasa, 19 Mei 2015

Tempat - Kelas 8 B
Kegiatan : Cycle 1, peretemuan |
Responden : Peneliti, Guru Bahasa Inggris (GBI, $Siawa

Peneliti dan GBI menuju kelas 8B. GBI menyampaikahwa hari itu
peniliti akan menggantikan GBI untuk memberikangsgaran mengenai tel
recourt. GBI mempersilahkan peneliti membuka pelajaraml G menuju

bangku belakang dan bersiap mengamati proses tbetegagajar di kelas.

Peneliti memberikan forrabservattion check listang telah di siapkan. Pene

S

iti

menyapa siswa dengan mengucapkassalamualaikumWr. Wb, good morning
everyone. How are you all today®iswa kemudian menjawab sapaan peneliti

“Good morning miss. | am fine, and yduPeneliti menjawalsI’'m very well
thanks you” setelah itu peneliti memeriksa kehadiran siswaladerlihat

sangat gaduh. Peneliti menengkan siswa untuk tidmkuat gaduh di dalam
kelas. Peneliti kemudian membagik&andout berisi contoh teks recoupt
berjudul “ A Beautiful Day at Jogja” kepada sisv&belum memulai pelajaran
peneliti memberikan pertanyaan kepada siswa apadikalara mereka ada yanpg

baru saja pergi berlibur, apakah mereka suka meniggya dan apakah mereka
masih ingat mengenaiecount text.Beberapa siswa menjawab pertanyaan

peneliti dengan jujur dan siswa yang lain menjadiksal tersebut ajang

‘cengengesan’ membuat mereka semakin nyaman unéukbomat kegaduhg
didalam kelas. Peneliti menenangkan kembali dan beekan pertanyaa
berikutnya yaitu perbedaanarrative dan recount berhubung ada bebera
siswa yang menjawab jujur bahwa GBI sudah mengajadcountteks sepert
yang diberitahukan GBI pada peneliti. Tidak adavaiyang menjawab, penel
bertanya‘how about snow white, apakah itu merupakan comédls recount?’
hanya satu siswgerdengar menjawdbukan” kemudian disela-sela itu GH
bergegas memberikan form observation chech lisad@meneliti, sebelumny
menyampaikan kepada peneliti bahwa beliau memimatidak mengikuti
kegiatan didalam kelas dikarekan harus melakukdwgha check up ke R
Sardjito berhubungan dengan sakit batu ginjal ydierita GBI. Penelit
mempersilahkan GBI. GBI keluar kelas.

Setelah GBI meninggalkan ruang kelas kondisi paswas semakir]
gaduh dan kelas semakin tidak kondusif. Pada sapeneliti membiarkan pat

siswa untuk membuat kegaduhan dan peneliti terdidicepan kelas

menyaksikan siswa yang malah asyik berteriak-tedidilam kelas. Sebagia
siswa lainnya yang sudah menyadari hal tersebgslarg terdiam. Samp
akhirnya peneliti menenangkan dengan memukulkaghmgrus ke papan tul

=]

a

)

dan sejenak keadaan kelas langsung hening dantpbgretata,“saya sedang
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No : FN. 05

Hari, tanggal :Jumat, 22 Mei 2015

Tempat : Kelas 8B

Kegiatan : Cycle 1, Pertemuan Il

Responden : Peneliti, Guru Bahasa Inggris (GEdj Siswa

Peneliti dan GBI menuju kelas 8B. GBI mengawaliakeldengan
menyapa siswa dan mememriksa kehadiran. GBI mehmanakelas untu
diambil alih oleh peneliti berhubungan RPP sebelarai rancang untuk dua
kali pertemuan, oleh karena itu peneliti memintéukinrmenyelesaikan aktifitas
selanjutnya dan GBI meninggalkan ruang kelas. Renengingatkan tentanpg
pelajaran yang telah mereka pelajari sebelumya. udém, peneliti bersama
siswa mendiskusikan kembali contoh dari te&sount Siswa diminta untu
menyebutkargeneric structuredanlanguage featurelari teksrecount Tidak
lupa peneliti memberikan penjelasan tentéanmguage featurelan mengecek
pemahaman siswaAhy questions everyorie?

Langkah selanjutnya, peneliti meminta siswa memkatpimpok untuk
mengerjakan latihan selanjutnya. Tiap kelompokdberinpat sampai dengan
lima orang berdasarkan jumlah siswa yanghadir gedtaitu, maka penelit|
membagi siswa dengan hitungan angka satu sampgadenjuh. Kemudian
siswa dengan angka satu berkumpul dengan siswaatrggu lainnya
begitupun seterusnya sampai dengan siswa dengd dogih berkumpul
dengan siswa angka tujuh lainnya. Peneliti mensiga&a secara berkelompok
membuat teksrecourt bertemaholiday menggunakan teknikree writing
dimana mereka tidak perlu mengkhawatirkan tentasglahan-kesalahan yahg
dibuat. Mereka diberi waktu 10 menit untuk membtidisan teksrecount
bertemaholiday tersebut. Siswa tampak menghemat energi merekgaden
tidak membuat keributan di dalam kelas. Penelithgedilingi kelas untuK
mengecek pekerjaan siswa dan memfasilitasi bilsasimenemukan kesulitap.
Sebagian siswa bertanya mengenai terjemahan bahdeaesia kedalam
bahasa inggris. Sebagian siswa masih tampak kgadsersih dan bingung.
Ketika peneliti menyebutkan “ three minutes leftp@o tinggal tiga menit lagi
yaaa” para siswa mulai aktif bergegas untuk memtulisan bahkan sebagian
siswa lalu lalang berpergian untuk melihat pekerjeglompok lainnya. Peneli
mengondisikan situasi tersebut dan akhirnya pema#inanyakan pada setiap
perwakilan kelompok untuk membacakan hasil karangareka. Akan tetapi
para siswa tidak bersedia melakukannya, penetiyaung membacakan te
recount yang mereka buat di depan kelas. Selamuteks dikembalikan
kepada setiap kelompok dan peneliti melanjutkargdah selanjutnya yaitp
setiap kelompok yang sama diminta mety draft kasar yang mereka buat.
Mereka diminta untuk mengecek dari generic strectiacount teks apakin
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No : FN. 06
Hari, tanggal : Senin, 25 Mei 2015

Jam : 09.00-09.30 WIB

Tempat : Ruang kantor

Kegiatan : Diskusi hasil penelitian Cycle 1
Responden : Peneliti dan Guru Bahasa Inggris (GBI)

Peneliti telah sampai di sekolah pada pukul 0%@@eliti menuju ruang
guru. GBI sedang tidak berada di ruang guru. Sat@orang gurd
memberitahukan bahwa GBI sedang berada di ruaagisatha. Peneliti diminta
untuk menunggu di ruang tamu sebentar, salah saturgemnggil salah satu
siswa yang ada di depan ruang kantor untuk meraberiGBl bahwa peneliti
sudah menunggunya di kantor. Pukul 9.15 penelitebau dengan GBI di meja
kerja GBI. Peneliti menyampaikan kembali maksudakadgannya seperti yang
sudah di sampaikan sebelumnya melalui pesan simghkatan GBI yaitu untu
membahas hasil penelitian pada Cycle 1 yang telksdnakan. Penelii
menunjukan score test siswa kelas 8B dan juga nihgi&an hasil latiha
siswa pada cycle I. GBI mengecek dan meberikangpaidahwa siswa telgh
mengalami peningkatan dalam memulai menulis idardgan teks recount,
siswa juga cukup memahi generic structure dari tekount, hal ini jau
berbeda dengan sebelum ada penelitian, GBI menyakara sebelumny.
siswa enggan mengerjakan tugas menulis dan lebdngemengerjakan LK
yang diberiakan. Melihat dari hasil tulisan siswgg peningkatannya cukuyp
signifikan terlihat dibandingkan pada wakpue-test Namun, peneliti pu
mendiskusikan dengan GBI bahwa masih ada beberapek ayang haru
dibenahi dan di tingkatkan dari siswa. GBI menyaigja dan memberika
pendapat bahwa siswa masih kesulitan untuk mengguariata yang tepat sgat
menulis cerita. Selain itu, ia juga mengungkapkaimia siswa masih kesulitan

sadar akan penggunaan kamus saat kegiatan belaagajr di kela
khususnya saat belajar menulis. Berdasarkan hasiélpan yang didapa
peneliti dan GBI memutuskan untuk melakukan tahapikbtnya. Taha
tersebut dilakukan untuk memperbaiki kesulitan yaragih dialami oleh siswa.
Maka, GBI dan peneliti memutuskan untuk mengadakete ke dua. Setelgh
itu, peneliti berpamitan kepada GBI dan mengatakanok langsung mengajar
besoknya. GBI meminta menyiapkan RPP segera danbaveamya besok
selasa pada saat mengajar. Hal ini sangat mendalak tetapi GB
menyatakan hal ini disebabkan akan berlangsungi pada minggu-mingg
selanjutnya, jadi minggu ini merupakan minggu thiakKBM berlangsung
GBI mempercayakan sepenuhnya pada peneliti untakbpatan RPP. GBI
mengingatkan bahwa peneliti segera mempersiapkaterimgang akar
digunakan pada cycle berikutnya. GBI mempersilalpgeneliti pulang.
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No :FN. 7
Hari, tanggal : Selasa, 26 Mei 2015

Jam : 09.45 WIB

Tempat : Ruang kelas

Kegiatan : Pertemuan pertama dan kedua pada Cycle 2
Responden : Peneliti dan kolaborator (Dedy ClamstWibowo Mahasiswa

Sastra Inggris UGM)

Peneliti ditemani kolaborator menuju kelas 8B. GEbk dapat hadif
dikarenakan mengambil cuti ada tugas dari sekadahsddah disampaikan oleh

GBI sebelumnya kepada peneliti melalui pesan singRaneliti mengawa
kegiatan belajar mengajar dengan menyapa kemudianjulkan denga

memeriksa kehadiran siswa. Peneliti menyampaiakpada siswa bahwa GBI
tidak dapat hadir hari ini karena GBI sedang adasam yang tidak dapat
ditinggalkan. Kemudian, peneliti menyampaikan topéng akan di pelajafi

pada pertamuan pertama. Peneliti meminta salah sa$wa untu
membantunya. Salah satu siswa

diminta untuk membantu membagikhandoutkepada teman-teman yang |
Sebelum memulai penjelasan materi yang ada phdadout peneliti

menyampaikan beberapa kesalahan yang dibuat sigdaa lg@sil test individu
pada pertemuan kedua. Seperti penulisan huruf besaes yang digunakan
untuk teks recount, tanda baca, adverb of timenquo dan penulisan dalam

satu paragraf tidak perlu diberi jeda satu baredargutnya peneliti bersan

a
siswa mendiskusikan materi pada handout dan mekamjoontoh penulisan
a

yang benar dan langkah-langkah yang tepat dalanyusan paragraf. Siswj
memperhatikan apa yang peneliti jelaskan yang adia pandout Peneliti
menjelaskan kembali tentaggneric structurelanlanguage featuragar siswg
tidak lupa. Kemudian, peneliti mempersilahkan sisswauk bertanya.

Tahap selanjutnya peneliti meminta siswa membuddnksok dan
setiap kelompok diminta membuat kalimat simple paste, past contimue
dan past perfect tense . Kemudian perwakilan i@pasdiminta menuliskanny

a
di papan tulis. Karena kesulitan meminta merekaunk@depan, maka gufu
k

menggunakargame ‘batu-batu’. Game ini bekerja ketika guru mengueap
batu maka para siswa wajib bertepuk tangan satu Kgdabila guru
mengucapkan ‘batu-batu’ maka para siswa wajib pakeangan dua kali, dg
seturusnya sehingga didapat siswa yang melakuksaldten dalam jumlal
tepukan tangannya. Maka yang tidak sesuai jumlgiukin tangannyg

diwajibkan untuk menuliskan hasil kerja kelompokreka pada papan tuljs

sebagai hukuman. Setelah itu, peneliti dan siswaab®-sama mengorek
kalimat yang ada pada papan tulis tersebut dengaa menanyakan ci
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APPENDIX 3
OBSERVATION SHEETS



Observation Sheet of Cycle |

Date : May, 19th-22th 2015

Observer : The English Teacher

No

Observation ltem

Yes

No

Comment

A.

Pre-teaching

1. The teacher greets and asks the students’
condition.

2. The students respond to the teacher’s greetin

<
<

and tell about their condition.

3. The teacher leads a prayer.

4. The teacher reviews the previous materials.

5. The teacher introduces the new topic to the
students.

6. The teacher tells the objective of the teaching
and learning process.

< < (<<

whistlist-teaching

1. The students are ready to learn the materials.

2

2. The teacher build the students’ beckground
knowledge by the gquestion related to the recount
texts

3. The teacher distributes handout/worksheet.

2

4. The teacher and the students discuss the

language features and generic structure of a

recount text.

5. The teacher checks the students’
understanding.

<[] <

6. Student asks the students to draw something
the students love the most in a piece of paper

ha\t/

7. The teacher gives chances to the students to
ask questions.

8. The students deliver the questions to the
teacher.

9. The teacher asks the students to make a
sentence based on their drawing

Students havg
a

difficulty in
this
activity
because
they confused
to

change the




Observation Sheet of Cycle Il

Date : May, 26th-29th 2015

Observer : The English Teacher

No Observation Item Yes| No| Comment
A. | Pre-teaching
1. The teacher greets and asks the students’
condition.
2. The students respond to the teacher’s greeting
and tell about their condition. \
3. The teacher leads a prayer. N
4. The teacher reviews the previous materials. \
5. The teacher introduces the new topic to the N
students.
6. The teacher tells the objective of the teaching N
and learning process.
B. | whistlist-teaching
1. The students are ready to learn the materials.|
2. The teacher distributes handout/worksheet. \
4. The teacher gives more information about the
language features and generic structure of a \
recount text. N
5. The teacher checks the students’ N
understanding.
6. Student asks the students to make groups of wor\lll\
and gives an exercise to each group
7. The teacher implements ‘batu-batu’ game \
8. The teacher and the students identify the work N
together
9. The tea(_:her asks the students work in paihier|t N
next exercises
10. The teacher guides the students in every stage\/
doing the tasks.
11. The teacher and the students identify their N
sentence together.
13.The teacher asks the studens quk individually N
make a recount text without the topic
14.The lesson is smooth, sequenced, and logical.
C. | Post Teaching

1. The teacher summarizes and reflects the less

bn v
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APPENDIX 4
ATTENDANCE LISTS



Z
o

Nama

Mei

Cycle 1

Cycle 2

1st meeting 2nd meeting 1st meet

ng 2nd mee

ting

AGIL SATRIA YUDHA

AHMAD FAIZ

AL-KAUTSAR MIFTAH

ALVIAN AFRIANDI

AMELIA CHINTYA DEWI

ANINDA CAHYA FAUZANI

ANITA YULIANA ASTUTI

ANNISA FEBRILIANI
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ARGA FERIANTO

BAGAS EKA PRASETYA

BARNA KURNIAWAN SATRIA

DIAN KRISTIANTO

DIMAS PRASETYO P.

FAUZAN EQY WIBOWO

FEBRI DWI NUROHMAT

HANDI KRISHNA A.

HENDRA WICAKSONO

HUSAENI

JUANITO SABDA R.P.

MOCH DEWANTA DANU S.A.

MUHAMMAD AJI N.H.

MUHAMMAD SALYA W.D.

MUHAMMAD SUDARTO

NUR FAKIDAH

POPPY ANISA N.H

POPY ARIF WICAKSONO R.

PRASETYO AGUS WIDODO

PUTRI TAHKULIAH N.

REZA NANDA PRATAMA

RESKYA AUDREY H.

SANLISA ARI A

TAUFIK NURHIDAYAT

TIARA FIRDANIA A.P.

TIFA FILDANIA A.P.

TYAS EKAWATI

WAHYU SASETYO AJI

YUDA WIDARGO

MUHAMMAD IBRAHIM
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APPENDIX 5
LESSON PLANS



Attachment 1

Diving in Bunaken Island

Last year, | left New Zeal and for Bunaken
Island. | went there with a group of New Zealand
Orientation divers. Getting there was not quite easy.

Soon after our arrival at Bunaken, we gof a
general briefing. It included a description aboonvh
to take pictures under water.

Then, we began our diving. In our diving we
saw groups of tiny fish. In order to identify them,
Event 2 we needed a good guide. Without some knowledge
of their habitat and behavior, it was difficult {o
identify.

In summary, the trip was mostly enjoyable.
This place is so impressive with its marine life.

Event 1

Re-orintation

Attachment 2

Recount Text
Past Tense Simple
Past Tense Perfect
Past Tense Continuous
Bagaimana dan kenapa Simple Past Tense banyak dipakai dalam
penulisan sebuah teks recount? Berikut beberapa point yang harus digaris

bawahi:

Fungsi utama Simple Past Tense adalah untuk menyatakan kejadian atau
peristiwa di masa lampau yang specifik. ltulah kenapa Simple Past Tense sering

memakai keterangan waktu seperti yesterday, ago, last
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Objek penulisan recount text adalah pengalaman. Pengalaman pasti birisi
peristiwa-peristiwa. Karena bersifat pengalaman maka peristiwa tersebut pasti
telah terjadi sehingga Simple Past Tense lah yang paling umum dipakai dalam

penulisannya

Recount Text + Simple Past Tense
Lats week we went to the theatédre had avery good seat. We watched a very
interesting movie. The movie, tols us about loeeystWe were very excited in

that time.

Past Continuous Tense And Recount Text

Selain Simple Past Tense, teks recount bahasa Inggris bisa saja menggabungkanya
dengan Past Continuous (Progressive) Tense dalam menceritakan peristiwa

peristiwa yang terjadi sehingga penggambaran peristiwa itu terasa lebih detil.

Recount Text + Past Continuous Tense

Yesterday, | went to a gadget store. While | wdscteg a suitable phone, a
friend came and greeted me. He then helped medwosehthe best phone. While |
was paying for the phone he said that he was theesdg/shop.

Hal- hal yang perlu digaris bawahi adalah:

e Past Continuous Tense sering digunakan untuk mengungkapkan kejadian
yang sedang berlangsung ketika peristiwa lain terjadi. Kedua peristiwa ini

tentu terjadi sama sama di waktu yang lampau, alias terjadi sebelum
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diceritakan.

e Recount text kadang menceritakan peristiwa yang berkaintan dengan
peristiwa yang lain. Sehingga penggambaran peristiwa dalam teks berbentuk
recount itu akan terasa lebih "hidup" ketika ditulis dengan lebih detail dalam
hal setting of time.

Past Perfect Tense And Recount Text

Tenses lampau selajutnya yang sering di pakai dalam penulisan recount
text adalah Past Perfect Tense. Kenapa Tense lampau jenis perfect ini juga dipakai

dalam teks recount? Berikut adalah penjelasan singkatnya:

e Past Perfect Tenses digunakan dalam mengungkapkan suatu peristiwa yang
sudah selesai terjadi ketika peristiwa yang lain terjadi. 2 peristiwa tersebut
terjadi dalam kontek masa lampau alias telah terjadi sebelum diceritakan.
Hanya saja peristiwa yang satu mulai terjadi dan selesai sebelum peristiwa
yang lain terjadi.

e Recount Text kadang juga menceritakan urutan peristiwa yang satu dengan
peristiwa yang lain. Misal ada peristiwa makan. Sebelum peristiwa makan
terjadi, ada peristiwa memasak di dapur dahulu. Dalam pelajaran tenses
bahasa Inggris penceritaan peristiwa-peristiwa semacam itu mengharuskan
pemilihan tenses yang berbeda.

Contoh Recount text + Past Perfect Tense:

Two days ago | had big works for decorating my room. One day before, | had
bought 4 paint buckets with different colors. Before painting my room, 1 had

moved the furniture. 1 was tired but happy.

Attachment 3
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& recount el aboul events thal have
happened 1o You of other people.

Titha At the Beack

Taila when oot whieis B dral My friand and I went fo $ha
b pan 0o witls e e haack sa Saturdey,

Wikile we were af the beoch we
hod a coal o

Tails [ wvmmts Ie e i Sy After s gwim we buil
hopoered sondoostas

Lafer it begas fo rain, 55 we
poched up ohd went home.

Tallu harw Wie awpmrssnce ensed Wa were tired from oor doy ot
el watne IMeugEls you moy this beath, o we wort te bed
e @it L ey

Attachment 4

Susun kalimat-kalimat dibawah ini sehingga mengadiunan kalimat yang tepat.
Was | time yesterday shopping at this

Was what she this 5 am doing at morning?

Amira to bus went the school by yesterday.

Was physically exercises all doing day yesterday.

He many house protected cats his house at

Did they not running far keep away.

| One day before had 4 paint bought buckets witbreddifferent,

Before painting the furniture, had moved my room.

© ©®© N o 0o b~ 0 DdhE

The came teacher

10.teacher did not the come

Susun dan perbaikiah teks recount dibawah ini ndingks yang baik dan benar
Teks1

After that, | returned to my house. Sadly my mdahrtee that | should go and find
the money on the way. | could not find it

When me is young, | have a terrible bad experiemeen me was buying some
breads for breakfast.

First, me think | has only 15 years old when my nasik me to went a store to
buy some breads for breakfast. Then, | go on tatbuy

Finally, | return to my house again without the &kéast with breads.
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When | arrived at the store, | just realize thdtds lost money on the way | go to

the store. | could not buy the bread.

Teks2

Watching Movie
First, | wake up an hour late because my alarm kldon't go off. Then, | was in
such a hurry that | burn my hand when | was makirepkfast. After breakfast, |
get dressed so quickly that | forgot to wear socks.
Next, | run out of the house trying to get the %8B, but of course | missed it. |
wantto take a taxi, but | didn't have enough money.
Finally, | walk the three miles to my school ordydiscover that it were Sunday! |
hope | never have a day as the one | had yesteMayand my sister go to see a
film last night. It were an American movie calleldeTLost Flight. It showed how
people can quickly change when they has to lo@k #femselves in the jungle. It

were an terrible day yesterday.

Teks 3

Going Camping
We reach the camping ground after we walk for almné and a half hour from
the parking lot. We build the camp next to a smedir.
Last weekend, my friends and | camping. On Mondaypack our bags and get
ready to go home.
It were getting darker and colder, so we buildra tamp. The next day, we spend
our time observing plantation and insects while givés was preparing meals. In
the afternoon we go to the river and caught sorsle for supper. At night, we
hold a fire camp night. We sang, dance, read po@laye magic tricks, and even

some of us performed a standing comedy.
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Attachment 5

Game 'batu-batu’, geme ini bekerja ketika guru mengucapkan 'batu' maka para
siswa wajib bertepuk tangan satu kali, dan apabila guru mengucapkan 'batu-
batu' maka para siswa wajib bertepuk tangan dua kali, dan seterusnya hingga
didapat siswa yang melakukan kesalahan dalan jumlah tepukan tangannya. Maka
yang tidak sesuai jumlah tepukan tangannya diwajibkan untuk menuliskan hasil

work in pair-nya pada papan tulis.

Attachment 6
Fill in the blanks the right verb

My Holiday
Last week | (go) to Mount Bromo. |
(stay) at my friend's house in Probolinggo,

East Java. The house has a big garden with colorful
flowers and a small pool.

In the morning, my friend and | (see)

Mount Batok. The scenery (be) __ very
beautiful. We (ride) __ on horseback. It was
scary, but it was fun. Then, we went to get a close
look at the mountain. We (take) pictures
of the beautiful scenery there. After that, we taok
rest and had lunch under a big tree. Before we got
home, we went to the zoo at Wonokromo. We
went home in the afternoon.

We (be) __ very tired. However, | think it

was really fun to have a holiday like this. | hapg

next holiday will be more interesting.

Attachment 7

past tenses: simple, continuous, perfect (1)
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Complete the sentences. Type the correct ansvike ihox.

My brother (get) married last year.

1. Wel __ (have) dinner when Sally called.

2. John got to the cinema !ate and the film ___ rtjstehen he arrived.
3. | was driving home when the accident ____ (happen)

4.  (you/watch) TV when | phoned?

5. I'd studied really hard but | (not pase)dkam.

RENCANA PELAKSANAAN PEMBELAJARAN

(LESSON PLAN 11)

SMP/MTS : MTS Muhammadiyas 2 Miati
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Kelas/Semester :VIII (Delapan)/2

Jenis teks : Recount
Tema : Holiday
Aspek/skill : Menulis

Alokasi Waktu : 4 x 40 menit ( 2x pertemuan )

A. Standard of Competence:
6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek
sederhana berbentuk descriptive, dan recount untuk berinteraksi dengan

lingkungan sekitar.

B. Basic Competency :
6.2. Mengungkapkan makna dan langkah retorika dalam esei pendek
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar
dan berterima untuk berinteraksi dengan lingkungan sekitar dalam teks

berbentuk recount.

C. Indicators:
Write Verb-2 (Regular/Irregular Verbs) on a sentence
2. Arrange a sentence using simple past sentese correctly
3. Identify the generic structure of recount text
4. ldentify the characteristics and language feature of recount text
5. Use simple past tense in writing recount text
6. Write a simple recount text
D. Learning Objective

In the end of the study, students will be able to:

1. Write the sentences of simple past tense
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2. Write a simple recount text
3. Clear understanding of the recount text

E. Learning Materials

1. Input text: "Diving in Bunaken Island" (attachment 1)

2. Generic structure

A recount text is a text that telling the reader about one story, action, or activity.

Its goal is to entertaining or informing the reader.

R/

% Orientation : It tells who was involved, what happened, where the events
took places, and when it happened.

% Sequence of events : It tells what happenend and in what sequence.

R/

++ Reorientation : itconsists of optional-closure of events/ending.

3. Recount Text Characteristics:

e Use simple past tense. Last week, | went to Bali island with my family. There

are 3 kinds of past tense used in recount text:

Past tense simple, past tense perfect, past tense continues (attachment 2)

* Simple Past
FORM

[VERB+ed] or irregular verbs
Examples:

¢ You called Debbie
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¢ Did you call Debbie?
* You did not call Debbie.
e Past Continuous

FORM
[was/were + present participle]
Examples:

* You were studying when she called
¢ Were you studying when she called?

* You were not studying when she called.

¢ Past Perfect

FORM
[had + past participle]
Examples:

* You had studied English before you moved to New York

* Had you studied English before you moved to New York?

¢ Use words that show adverb of time, for examples: Yesterday, last week,
last...,

* Use words that show the order of events/ conjunction, for examples:

first, second,

F. Media:

1. Table of recount text
2. Five color pens

G. Learning Method: three-phase technique/PPP
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H. Teaching and learning activities

Open Phase

Aspect Teacher's sentences

Greeting T: Assalamualaikum warahmatullah wabarakatuh,
good morning class?

S: Wa'alaikum salam warahmatullah wabarakatuh,
good morning bu..

T: how are you today?
S: I'm fine thank you, and you?

T: I'm very well thanks.

Prayer T: Okay class, before we start our lesson today,
let's pray together, shall we?

Checking attandance list | Is anabody here? (teacher start to mention name
by name of the students)

Preparing class condition | T: Coukd you help me to clean the whiteboard?
S:....

T: Thank you, well let's start our lesson today.

Lead in Before start our lesson today, in the result of the
test, there were many mistakes found abaout
grammatical feature, such as: tenses,
capitalization, punctuation, etc. So today we are
going to learn about the grammatical feature used
in the recount text.

Core activities
Presentation

* The teacher share the handout that consist of picture/table of the recount
text for make the lesson more interesting, (attachment 3)
e The teacher gives more information about the generic structure of recount

text.
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e The teacher gives more information about the lexico grammatical feature.
e The teacher discusses the generic stucture and characteristic of the recount
text given with the student

e The teahcer remains also the use of adverbial time in the simple past tense

Practice:

e The students work in goups to arrange the sentence of past tense, past
continues tense and past perfect tense (attachment 4)

e The teacher asks some students of each group write the sentence in the
whiteboard.

e The teacher implements the game 'batu-batu' to choose student who have to
write in the whiteboard, (attachment 5)

e The teacher and the students identify students' work

e Still in the same group, the teacher asks the students to identify, arrange and
editing the next exercise about the random recount text. .

* The teacher informs that the recount texts in that exercise were incorrect
text that have to be arranged and marked the wrong grammatical feature
using the color pens that are prepered by the teacher

e The teacher asks students to edit and correct the grammatical errors they
have been found.

e The teacher asks the students to check their rough draft and rewrite their
final draft correctly

e The students work in pairs find the past tense of some words in next exercise

(attachment 6 and 7)

Production

e Individually, students are asked to write a recount text without the topic by
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implementing of free writing technique.

¢ Then, students have to submit their work.

Closing

¢ The teacher and students make the conclusion of the lesson and ask student
if there is any question (giving feedback

e The teacher evaluates, motivate and reflect on the implementaion of the

lesson.

e The teacher closes the lesson with prayer.

. Evaluation

Form: written (student make a recount text)
Scoring technique

Table 1

Scoring Rubric of Writing

No. | Item analysis Score

1 Content 30-27 Excellent to very good: knowledgeable-
substantive, thorough development of thesis, relevant
to assigned topic.

26-22 Good to average: some knowledgeable of
subject, adequate range, limited development of thesis,
mostly relevant to topic, but lacks detail.

21-17 Fair to poor: limited knowledgeable of subject,
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title substance, inadequate development of topic.

16-13 Very poor: doesn't show knowledgeable of
subject, non substantive, non pertinent, or not enough
to evaluate.

Organization

20-18 Excellent to very good: fluent expression, ideas
clearly stated, succinct, well-organized, logical
sequencing, cohesive.

17-14 Good to average: somewhat choppy, loosely
organized but main ideas stand out, limited support,
logical but incomplete sequencing.

13-10 Fair to poor: not-fluent, ideas confused/
disconnected, lacks logical sequencing and
development.

9-7 Very poor: does not communicate, no organization,
or not enough to evaluate.

Vocabullary

20-18 Excellent to very good: sophisticated range
effective word/ idiom choice and usage, word form
mastery, appropriate register.

17-14 Good to average: adequate range, occasional of
word/ idiom form, choice, usage, bit meaning is not
obscured.

13-10 Fair to poor: limited range  frequent errors of
word/ idiom form, choice, usage but meaning confused
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or obscured.

9-7 Very poor: essentially translation, little knowledge
of English vocabulary, idioms, word form, or not
enough to evaluate.

Language use

25-22 Excellent to very good effective complex
construction, few errors of agreement, tense, number,
word order/function, articles, pronouns, prepositions.

21-18 Good to average: effective but simple
construction, minor problems, in complex construction,
several errors of agreement, tense, number, word
order/function, articles, pronouns, preposition but
meaning seldom obscured.

17-11 Fair to poor: major problems in simple/ complex
construction, frequent errors of negation, agreement,
tense, number, word order/function, articles,
pronouns, prepositions and/or fragments, run-ons,
deletions, meaning confused or obscured.

10-5 Very poor: virtually no mastery of sentence
construction rules, dominated by errors, does not
communicate, or not enough to evaluate

Mechanic

5 Excellent to very good: demonstrates mastery of
conventions, few errors of spelling, punctuation,
capitalization, paragraphing.

4 Good to average: occasional errors of spelling,
punctuation, capitalization, paragraphing but meaning
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not obscured.

3 Fair to poor: frequent errors of spelling, punctuation
capitalization,  paragraphing, poor handwriting,
meaning confused or obscured.

2 Very poor: no mastery of conventions, dominated by
errors of spelling, punctuation, capitalization,
paragraphing, paragraphing, handwriting illegible, or
not enough to evaluate.

Total

1-100

Arthur Hughes, Testing for Language Teachers, (NY: Cambridge university

Press,2003), 2nd Ed,p.104

LA S

e. Pedoman Penilaian

Nilai maksimal = 100

Content: the lowest score is 13 and the highest score is 30
Organization : the lowest score is 7 and the highest score is 20
Vocabulary : the lowest score is 7 and the highest score is 20
4.Grammar : the lowest score is 5 and the highest score is 25

5.Mechanic : the lowest score is 2 and the highest score is 5

Nilai perolehan = Skor perolehan x 100

J. Sources

Skor maksimal

1. relevant text book (grammar english, etc)
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2. website about recount text (www.belajarbahasainggris.us)
3. website about grammar (http://www.englishpage.com/verbpage/simplepast.html)
4. Relevant pictures

Sleman, 2015

Approved by, Apprentice Teacher

Guru Bahasa Inggris

Tri Oktavia Khaerani

Avansa Naufal Hakim, S.Pd. NIM.07202244102
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APPENDIX 6
STUDENTS’ WRITINGS



The Example of Students’ Work in Pre-test
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The Examples of Students’ Work in Cycle 1
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Anniee  [erifyan; (o8)

8
A & 51
/

A

Last week, | spent my vacation in....7 ’I' ...... ,/chCity is famous in Indonesia. | went to the

.... zw Bokude Tewple 57

Tamily, 7 4 , i

- ....73....and | went there in the morning we went to Borobudur temple by private car
family. | had prepared everything before we went to Jogja. While we were driving, we get to see
some beautiful scenery mountains, forests, and waterfalls as well as cars pass by. b

My family and | arrived at the Borobudur Temple at 4:30 pm. There, I saw a lot of ...4......
Borobudur temple is crowded on a holiday vacation. | can learn and practice speaking English with a
foreign tourist different language to me. Dovi his name. He is very friendly. This is the first time |
spoke English with foreign tourists. We returned at 22:30 at night. it was a very interesting holiday
for me and my family was happy.
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Aﬁ‘\ Satrio ~udhs .
8.

Tasgi, Juje 4
. Last week, | spent my vacation in.,...1....., the city is famous in Indonesia. | went to the
2% acdadi ‘/EXW\Q 4

H:Ol\@3211d | went there in the morning we went to Borobudur temple by private car /<
7

family. | had prepared everything before we went to Jogja. While we were driving, we get to see
some beautiful scenery mountains, forests, and waterfalls as well as cars pass by. @%@ m\e
N

My family and | arrived at the Borobudur Temple at 4:30 pm. There, | saw a lot of ..A@/
Borobudur temple is crowded on a holiday vacation. | can learn and practice speaking English with a
foreign tourist different language to me. Dovi his name. He is very friendly. This is the first time |
spoke English with foreign tourists. We returned at 22:30 at night. It was a very interesting holiday
for me and my family was happy.
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m\h (’\?\\Janio\

&

\
,}wn‘rg
L@st week\, | spent my vacation in.....1......, the city is famous in Indonesia. | went to the
2, ‘ﬂol |<lq'j \ .4

T and fomil 9029\1{“0 gy Jogia \,"1

...... 3.....and | went there in the morning we went to Borobudur temple by private car

family. | had prepared everything before we went to Jogja. While we were driving, we get to see
some beautiful scenery mountains, forests, and waterfalls as well as cars pass by.

My family and | arrived at the Borobudur Temple at 4:30 pm. There, | saw a lot of 3Q&‘°
Borobudur temple is crowded on a holiday vacation. | can learn and practice speaking English with a
foreign tourist different language to me. Dovi his name. He is very friendly. This is the first time |
spoke English with foreign tourists. We returned at 22:30 at night. It was a very interesting holiday

for me and my family was happy.
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«%()ut‘l
Last we}<, | spent my vacation in.....17.... , ?1-3 city is famous in Indonesia. | went to the
and fatay  9oeg Yo Yoguakarke”™

......3....and | went there in the morning we went to Borobudur temple by private car
family. | had prepared everything before we went to Jogja. While we were driving, we get to see
some beautiful scenery mountains, forests, and waterfalls as well as cars pass by. SO

My family and | arrived at the Borobudur Temple at 4:30 pm. There, | saw a lot of ....4.02=
Borobudur temple is crowded on a holiday vacation. | can learn and practice speaking English with a
foreign tourist different language to me. Dovi his name. He is very friendly. This is the first time |
spoke English with foreign tourists. We returned at 22:30 at night. It was a very interesting holiday
for me and my family was happy.

139



The Examples of Students’ Work in Group

c&npoc ¢ Rppy  Aeassa
\ oy Cae 1daw
/ (/\JC«\\\) &C‘ SQK‘ O

Susun kalimat-kalimat dibawah ini sehingga menjadi susunan kalimat yang tepat.

1. Was I time yesterday shopping at this

2. Was what she this 5 am doing at morning?

3. Amira to bus went the school by yesterday.

4. was physically exercises all doing day yesterday.

5. He many house protected cats his house at

6. did they not running far keep away.

7.1 One day before had 4 paint bought buckets with colors different .
8. Before painting the furniture, had moved my room.

9. The came teacher

10. teacher did not the come

Susun dan perbaikilah teks recount dibawah ini menjadi teks yang baik dan benar.
Teks 1

t After that, I returned to my house. Sadly my mom told me that I should go and find the money on the
2 way. I cotld not find it ) £

2 When me'is young, I have a terrible bad experience when pfe was buying some breads for breakfast.
> First, me think I has ‘%ﬂy 15 years old when my mom ask me to went a store to buy some breads for

breakfast. Then, \I‘ﬁf) n to buy it.
4 Finally, I return to my house again withouyt the breakfast with breads. Gih
5 When I arrived at the store, I just realize that I has lost money on the way I go to the store. I could not

buy the bread.

Teks 2
Watching Movie

U First, I wake up an hour late because my alarm clock don't go off. Then, I was in such a hurry that I
burn my hand when I was making breakfast. After breakfast, I get dressed so quickly that 1 forgot to
wear socks.

2 Next, I run out of the house trying to get the 9:30 bus, but of course I missed it. I want to take a taxi,
but I didn’t have enough money.

v Finally, T walk the three miles to my school only to discover that it were Sunday!
I'hope I never have a day as the one I had yesterday.

AMe and my sister go to see a film last night. It were an American movie called The Lost Flight. It
showed how people can quickly change when they has to look after themselves in the jungle. It were an
terrible day yesterday.

Teks 3
Going Camping

{ We reach the camping ground after we walk for about one and a half hour from the parking lot. We'
build the camp next to a small river.
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Z Last weekend, my friends and 1 camping.
% On Monday, we pack our bags and get ready to go home.

1 It were getting darker and colder, so we build a fire camp. The next day, we spend our time observing
plantation and insects while the girls was preparing meals. In the afternoon we go to the river and

caught some fish for supper. At night, we hold a fire camp night. We sang, dance, read poetry, playe
magic tricks, and even some of us performed a standing comedy.
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The Students’ Work in Drawing and Making A Sentence
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The Students’ Individual Work in Post Test of Cycle 2
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The Students’ Individual Work in Post Test of Cycle 1
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APPENDIX 7
STUDENTS’ SCORE



09 00€ 00€ (443 0vs 09 00€ 00€ ee 0LS [BI0]
ki v v v Vv v v \4 A4 v WIHVHE] OYIWIWVHNIN 8¢
S 5 Lo S ) S S S S b ODAVAIM VANA LE
[4 P1 14 ST §T l ¥l 14! Ll 9T IV OALASVS NAHVM of
[4 6 0l B L& [4 0l 6 ! i LLVMVAT SVAL 33
Z 8 L 6 Ll Z k 8 0l Ll 'd'V VINVAL VIl e
[4 01 6 ST L1 Z 6 01 £l 14 d'V VINVOUId VEVIL €€
8 L 6 8 61 (4 6 L 01 6l LVAVUIHYINN AldNV.L 43
4 £l 4! €T 4 4 ¥l £l Sl [ ¥V [dV VSI'INVYS 1€
[4 6 8 ET Ll [4 3 6 Sl Ll "H AZHANY VANSIH 0€
I I I I ] I | 1 I | YAV.LVYd VANVN VZ3Y 6C
[4 14! 14! LT &L [ ¥l ¥l ¢l C ‘N HVITANHVL 14.LNd 8¢
[4 L [ L £l ¢ £ L L £l 0dOodim SNDV OALISVHd LT
v v v v v A4 v A4 v v “d ONOSHVIIA 411V AdOd 9cC
g 0l 1] 6 Iz 4 01 0l 01 1T H'N VSINV AddOd €C
[4 L L L Ll [4 i L 3 Ll HVAIAVd 4NN 7
4 01 6 6 0T 4 6 01 01 0T OLdVANS AVIWWVHNIN €T
v Y v v A4 ¥ v v v vV ‘A'M VATVS OYIWIWVHIIN [
[4 0l 0l 01 0T (4 01 0l Sl 0z "H'N 1TV AVIWWVHAW 1T
v v \4 v \4 \4 v v A4 v VS ANVA VINVYMIA HOOW | 0
[4 8 L L £l rd L 8 6 €l 'dd VALIVSs OLINVA( 6l
Z 8 8 £ El [4 8 3 6 Ll INGVSNH 8l
[ L L 6 Ll G L L 01 Ll ONOSHVOIM VIANIH Ll
v v \4 v v v v v v v 'V YNHSIEY [ANVH 91
v A4 A4 v Y Y v v A4 A4 LYWHOHUNN IMd 14934 €l
& & L L el [4 L L 6 gl OMOgIM ADT NVZNVI ¥l
C gl Sl ST £t [4 ! S1 Ll 9t 'd OALISVHd SVINIQ £l
4 ¥l 14! ST Y [4 ! 14! Ll $T OLNVILSIH NVId Cl
[ 0l 6 L 1! g 6 0l 8 81 VIALYS NVAMVINUNY VNIVY | [
[4 L L 6 71 [4 L L 0l £l VALISVUd VAd SVDVH 0l
[4 L L 6 £l € L L 0l 1! OLNVIddd VDUV 6
< ¥l Sl 0Z ¥C [4 ¢l vi 0C Y4 INVITTHE9d VSINNY 2
[4 4! 4 a1 61 C cl Cl Sl 0t [LALSY VNVITNA VLINV L
[4 £l 14! St 1T [4 14! £l £l 17 INVZNVd VAHVD VANINY 9
z £l [4 0T 1T € Cl £l 01 12 IMEId VALNIHO VITIWY £
T Il Cl 6 91 4 €l 4! 01 81 IONVIHIV NVIATY ¥
[4 L L & £l [4 £ L L £l HV LJIN dVSLOVI-TY 3
4 01 g L £l [ I 0l 01 ol ZIVd AVIAHY 4
[4 6 8 6 91 [ 8 6 0l 61 VHANA VIYLYS TIDV [
JIUBYDAIN [251) 95ensuUe || AIB[NqRI0 A [UONEZIUETRIQ)| JU2IU0]) [JIUBYDSN [257) 98ensue| | AJE[Nqea0, HonezZIuBsel() juajuos)
Z 1okl [ 121B1 VIANVN ON

159 - 214




66 §9¢ PSE 627 LZ9 60T TLE S8E ¥6s 099 e,
v A4 v A4 \4 v A4 v v v WIHVd8] QvIWIWYHNIN 8¢
I 1 1 I I I I ! I I 0DYVAIM VANA LE
14 Sl ¢l L1 5C 14 Sl Sl 07 9 IV OALISVS NAHVM 9¢
£ S1 6 ST 1T £ 0l Sl 0c 1T LLYAVIE SVAL gL
£ Sl 6 ST Ll £ 0l Sl 81 Ll 'd'Y VINVATId V4IL €
£ 01 01 ST 1T € 0l 0l 0¢ ST 'd'V VINVOYId VHVIL g€
13 01 6 L 6l £ 6 L 9l 61 LVAVAIHINN AIdNVL 3
€ gl ¥l ET C 4 14! £l 17 it YV IV VSI'INVYS 1€
€ 6 8 €T Ll € 3 6 91 Ll ‘H AFHANY VANSIYH 0¢
€ Sl £l ST 61 14 Sl Sl 0t 0t YIVLVYd VAONVN VZ3Yd 6z
1% 1 4! 81 (44 ¥ ¥l bl 0T (44 ‘NHVITNANHV.L I¥.LNd T
£ L L L ¢l £ L & 9l Ll OQOdIM SNOV OALISVYUd LT
v Y v v Vv A4 v A4 v v “d ONOSAHYOIM d1¥V AdOd 9T
£ 01 Il ST 0¢ 14 ¢l ! 0Z £ H'N VSINY AddOd €T
€ 01 0l 8T 81 14 51 ! 0T 0T HVAIAVS 4NN ¥
€ ! 6 ST 0z £ 0l 01 31 1T OLAVANS AVIWWVHNOW £C
v \4 v v Y v v v v A4 ‘A'M VATVS AVIWIAVHNIN (47
£ 01 0l ST 0T 3 0l 01 Ll 0c "H'N 1TV OVINAVHNIA 1T
4 8 6 6 ¢l 3 6 6 9l Ll V'S NNVA VINVMIA HOOW | 0T
£ 01 Sl €T 81 g 11 gl Ll 0T 'd¥ Vagvs OLINVIT 6l
Z 3 3 01t Sl z 8 3 Ll Ll INAVSNH 8l
[ L L 01 Ll T L L 51 Ll ONOSHVIIM VIONIH Ll
£ Sl 91 LT Ll € Ll ¥l 91 Ll ¥V YNHSIEN IANVH 91
v v Y v v v Y A4 v Y LYWHOUNN IMG [HE3d <l
Z L L L 91 3 £ L Ll Ll oMO8IM A0 NvzZNvd tl
14 ! Sl LT 4 14 ¢l ! 0T 9t ‘d OALISVHd SYWIA El
q g1 14! 81 ¥ ¥ 51 Sl 0z 4 QLNVILSIYY NVIA Cl
E 01 6 ST 0T ¥ 6 01 81 1T VIALVYS NVAVININA VNIVE | 11
€ L L 6 Ll £ L L £l Ll YALISVHd VAT SVDvd ol
[ L L 6 gl £ L L Ll L4 OLNVIMdd VYOUV 6
4 Sl Sl 6T L4 14 Ll 14! 0T st INVITRIE3d VSINNY 8
{4 01 Sl qT 0¢ ¥ Cl ! 81 IT ILALSY VNVITNA VLINY L
14 Sl 14! €T 17 14 1! £l 81 1T INVZNVd VAHVD VAONINY 9
3 01 01 €T 1T ¥ £l Sl 81 1T 1A3A VALINIHO VITIWY g
€ Sl [4! 14 41 € 91 1 Ll 81 IANVIYIV NVIATY ¥
[4 L L L Sl € L L Ll Ll HV LAIW AVSLNYI-TV €
€ 0l Ll £ o1 € 11 0l Ll Ll Zlvd QvIWHVY <
Z 6 8 6 Ll < 8 6 Ll 6l VHANA VIILYS TIOV [
SIURYDAA 05[] S8ENTUET|AIB|NQEI0A [UONEZIUEEIQ| JUIU0)) [JIUBUDISIA |35() 238NaURT | ATB[NQBIOA MONEZIUESEI()| JUajuo’)
z J9%el [ 19381 VINVN oN

13[04D




L6 She 0p< 5SSy 685 10T 6FE 1LE 345 8¢9 [E10L
Y L v A4 \4 v v Y \4 Y WIHVHE! OVINWYHNIW 8¢
£ Sl 81 Sl 1T r €l 8l Ll 0z ODUVAIM YANA L
14 Sl Sl LT ST 4 ¢l Sl 4 £C [TV OALIGSVS NAHYM 9¢
v 11 6 ST 1z v 0l 81 0¢ ST ILVMVAI SYAL 33
£ [1 6 ST Ll 4 0l 81 81 £Z 'd'V VINVATId VdIL ¥E
14 0l 0l ST 1T 1 0l 01 0T §C dV VINVAUId VHVIL €
Y hd hd v v v Y v v v LVAVAIHINN MI4dNV.L e
14 ! 14! ) (74 £ 14! £l 1Z £ YV MV VSIINVYS 1€
¥ 6 8 €T 81 3 8 6 91 0C "H ATAANY VAMSTY 0€
A4 v hd Y v v v v v v VIWVIVYd VONVN VZ3d | 6T
& Sl 14! 8T (o 14 vl 14! 0Z ¢ ‘N HVIINMHVL [YLNd 8¢
£ & L L 81 £ L L 91 6l OdOdIM SNDY OALISYYHd | LT
v Y Y v Y v Y Y v v d ONOSAHYOIM A1V AdOd | 9T
£ Sl 11 1 %4 L4 Sl ¢l 0T €C H'N VSINV AddOd £€
£ 51 0l 8T 81 v Sl Sl 0T £C HVYAIMV4 UNN T
£ 0l 6 ST 0c £ 0l 01 31 1T OLIVANS QVININVHNW | €T
£ 01 £l LT 1T £ 01 11 61 0T AM VATVYS OVININVHNW | €C
£ 0l 01 ST 0z £ 0l 0l Ll 0z HNITY QVIWAVHNIN 1T
€ 8 6 ST Sl € 6 6 91 81 V'S NINVA VINYMIAA HOOW 02
v v v v v v v v A4 Y dY VAgvs OLINYNT 6l
£ 8 8 ST ¢l £ 8 8 Ll 61 INFVSNH 81
£ 0l i 01 L1 £ L L ¢l 31 ONOSMVIIM VHANTH Ll
€ Sl 91 ST Ll £ Ll 14! 91 6l 'V VNHSIEY IANVH 91
£ 0l ¢l 6T 61 € ] 0l 81 61 LYWHOUNN IMd 1Wgdd | €1
£ 0l 6 ST 81 £ 6 6 Ll 0¢ OMOEIM ADT NVZNVd | Pl
£ ! 3! ST LY 14 Sl 51 02 ST 'd OALISVYd SYWId £l
€ Sl jd! 8T P 14 Sl Sl 0c ET OLNVILSIEA NVId Cl
€ 01 6 ST 0T £ 6 01 81 (&4 MTALVS NVAVINAINA VNUVY 11
Y A Y Y v Y v v \4 \'4 YALISVHd V3 SvDOvd 0l
£ /1 0l ST 81 € 0l 01 Ll 8l OLNVYIYTd VDUV 6
€ Sl Sl 4 |24 4 Ll 14! 0T ST INVITIHETd VSINNY 8
14 01 €l ST 0z £ 4! 8l 31 [ LLALSY YNVIINA VLINVY | L
1 I 1 1 I 1 1 ! 1 I INVZNYd VAHVO VANINY | 9
v 01 0l ST 17 3 £l cl gl (44 IMIA VALNIHO VITAWY | €
£ g1 Cl ST £l £ o1 Sl L1 81 IANVIHAV NVIATY 14
v Y v Y v v A4 v Y V HY LAIN dVSLNY ATV £
£ 01 1 ST Ll 3 ]! 0l Ll 6l ZIVd AVYIWHY C
€ 6 8 ST Ll £ 8 6 Ll 61 VHANA VI¥LYS 11DV |
OIUBYI3JN |25} 20eNBUET] | AJE[NGEJ0A |UONEZIUBGRI() | JUSIUOD) [JIUBUJSJA | 25 90BNGURT| | AIZ[NQEo0A | UOLBZIUESeRI() | 1U2IH0))
[ [ 1o1ml VIAVN ON

11 3194




APPENDIX 8
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