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O believers, if you help (the cause of) Allah, He will help you and make firm your

steps. (QS. Muhammad: 7)
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And this worldly life is nothing but diversion and amusement. And indeed, the

home of the Hereafter — that is the (eternal) life, if only they knew.

(QS. Al Ankabut: 64)
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DEVELOPING INTERACTIVE MULTIMEDIA FOR TEACHING
DESCRIPTIVE TEXT READING TO GRADE VII STUDENTS
AT SMPN 6 YOGYAKARTA

Reza Halimah
11202241007

ABSTRACT

The aims of this study are: 1) to find out the needs of Grade VII students
of SMPN 6 Yogyakarta in terms of learning descriptive text reading; 2) to find out
the characteristics of appropriate interactive learning multimedia that can be used
to support the teaching and learning process of descriptive text reading; 3) to
develop the appropriate interactive learning multimedia for teaching descriptive
text reading to Grade VI students of SMPN 6 Yogyakarta.

This is an educational research and development (R & D) study. The
subjects of this study were Grade VII B students of SMPN 6 Yogyakarta. The
research procedure followed the model proposed by Jolly and Bolitho with a little
modification. The steps were identification of the needs for material, exploration
of the needs, contextual realisation of the materials, pedagogical realisation of the
materials, productions of the materials, expert judgment, and revision. The data
collection instruments were needs analysis questionnaire and expert judgment
questionnaire. The data from needs analysis were analysed quantitatively utilizing
frequencies and percentages and the result were used to develop the course grid.
The quantitative data obtained from the expert judgment were converted into
descriptive analysis whereas the comments and suggestions were used to revise
the first draft to become the final product.

From the results of the needs analysis, it was found that the students want
to be able to use English as a means of communication both in the spoken and
written form and to pass the national examination. Related to the reading skill,
they want to enrich their vocabulary and to be accustomed to English spelling.
The difficulties in reading English text are caused by unfamiliar vocabulary and
pronunciation. The final product of this study is an interactive learning
multimedia for teaching descriptive text reading for Grade VII students entitled
“Reading Time” which consists of three units and covers the topics related to
students’ interest and daily life (people, animals, places, things, and occupations).
The materials were developed by considering the results of the needs analysis and
the documents of the curriculum. The research findings showed that the
multimedia was considered appropriate. The mean score for both materials and
media aspects was 4.3 which was “Very Good”.
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CHAPTER |
INTRODUCTION

In this chapter, the researcher presents six sub-chapters, namely the
background of the study, identification of the problem, delimitation of the
problem, formulations of the problem, objectives of the study, and the

significances of the study.

A. Background of the Study

Nowadays, English serves as a lingua franca in many parts of the world. It
means that English is used among different groups of people for communication.
The language is used as a second or foreign language for one of or both of the
speakers. It shows that English has a power as a language for communication. In
Indonesia, it is taught as the first foreign language in the formal schools. It is
taught from the elementary level as a local content up to the secondary level as a
compulsory subject.

There are four skills in English language teaching. They are writing,
speaking, listening, and reading. Ideally, all of those skills have to be taught as an
integration. Reading has a considerable role in the language teaching to strengthen
the skills which are acquired by the students in listening, speaking, and writing.
Reading affects the learning process of other skills. The students have to be able

to achieve reading competencies as stated by the national curriculum,



Talking about reading, people will automatically think about some texts.
Students have to deal with texts from many sources such as books, the internet,
newspapers, magazines and so forth in order to gain knowledge, get some
information, and reach other purposes. It is why language teachers devote
considerable time and effort to promote the reading skill among their students.
Besides its role as a medium for students to get knowledge and new information,
reading is one of the important tools for assessing students’ language ability. This
is proven by the fact that the final examination for the junior high school in
Indonesia is in the form of the written texts most of which contain various text
types and one of them is the descriptive text. If the students do not understand the
text well, they may fail to do the test.

According to the school-based curriculum, the junior high school students
in Indonesia should learn many texts including essays and short functional texts.
The essays include descriptive, narrative, report, recount and procedure texts,
while the short functional texts are notices, warnings, greeting cards,
announcements, and invitations. Every text type has its own generic structure and
linguistic elements that are different from one another. The descriptive text will be
the first genre of those texts that will be taught to Grade VII students in the junior
high school. However, it is not easy to encourage them to read and understand the
descriptive text since the text usually consists of some paragraphs which are
totally different from the previously taught texts, namely short functional texts.

There are some factors that influence the success in teaching reading. One

of them is learning material. Learning materials are fundamental elements in the



teaching and learning process, including in the teaching and learning of reading.
The learning materials help the teachers to deliver the instruction and information
to the students and facilitate the students to understand the instruction given by
the teachers. There are many kinds of learning materials that can be used to teach
reading, e.g. magazines, newspapers, charts, images and some technological aids.
By considering that learning materials are significant to make the process of
teaching reading run well and achieve the goals, the teachers have to design the
learning materials carefully.

In relation to learning materials, teachers tend to use textbooks or other
printed materials to teach reading. They consider the textbooks as the main
materials and other materials which are from the internet, magazines, newspapers
as the additional ones. Nowadays, there are many textbooks that are well-designed
and the teachers can use them to teach reading to their students, yet the teaching
and learning process of reading will be just a series of monotonous activities such
as reading a text and answering the questions. The consequence is that the
students will get bored easily. Eventually, it can be concluded that teaching
reading by using textbooks is not enough. That is why teachers need more than
textbooks or printed materials to assure that the teaching and learning process of
reading runs well and the students are engaged. The teachers should innovate the
learning materials and media.

Along with the innovative theories and improvements in information and
technology, the learning media used in the teaching and learning process change.

In this modern era, learning media are not only chalk, blackboard, video player



and tape recorder. There are also personal computers (PCs), laptops, LCD
projectors and internet which can facilitate the teaching and learning process.
Teachers can combine some media such as texts, pictures and videos into a
package. A package of some media called multimedia is now available. The
multimedia contains more interactive features than printed materials. The
availability of multimedia challenges the teachers to utilize it appropriately based
on the learning needs.

In the English teaching and learning process, the use of multimedia as
teaching media undoubtedly helps the students to be autonomous learners and
makes the teaching and learning process a learner-centered process since the
interactive features in the multimedia give the students an opportunity to study
independently. Furthermore, the elements of multimedia such as videos,
recordings and pictures can show the students the models of target language uses.
However, there is a problem in the implementation of interactive multimedia in
the English teaching and learning process. As stated earlier, most of the teachers
tend to use printed materials rather than interactive multimedia, especially in
reading. As a consequence, the students get bored easily. In addition, teachers
who use multimedia in their teaching often find some difficulties in finding the
appropriate learning sources. Even though many interactive multimedia sources
can be found easily, those which fulfil the requirements of national standard of
competencies are still limited.

Considering those issues, this study is to find a solution in order to

facilitate the students in learning the reading skill, especially descriptive text



reading. The focus of this study is developing appropriate interactive multimedia
for teaching descriptive text reading which can fulfil requirements of national

standard of competencies.

B. The Identification of the Problems

Based on the background of the study, the researcher identified some main
problems in relation to the teaching and learning process of reading, especially
descriptive text reading. The problems are analysed and then elaborated in this
section.

The first problem is related to the material sources used by the teachers. As
stated in the previous sub-chapter, most of the English teachers’ learning material
sources are just from textbooks or other printed materials. The teachers give a text
to the students and ask them to read the text and then do the tasks based on the
instruction. The tasks are easily predicted by them and therefore their curiosity is
not well-developed. Those activities will make them easily get bored since the
learning materials are monotonous.

The second problem is about media. The media used by the teachers to
deliver the material such as whiteboard and board markers do not help the
students much in reading activities. New technologies such as PCs, laptops and
LCD projectors are rarely used by the teachers to gain students’ motivation to
read.

The third problem is about the time allocation. Textbooks contain some

interesting activities in order to make the students understand about the material,



in this case descriptive text. However, the teachers are unable to teach all of the
activities because of the limitation of the time. The time allocation for English in
junior high school that the researcher has observed is just forty minutes in a
meeting and there will be four meetings in a week. In those meetings, the teacher
should deliver the materials and give the test including the main and remedial test.
Therefore, the time is very limited for the teachers to deliver all of the activities in
the textbooks.

The last problem is about the availability of the interactive multimedia
sources. Actually, there are many interactive multimedia sources available in the
CD rentals or bookstores, but the one that fulfil the national standard requirement
is rarely found. It is found that the standardized textbooks are more easily found
than the standardized interactive multimedia. That is one of the reason of some

teachers not to use the interactive multimedia.

C. The Delimitation of the Problems

This study focuses on developing interactive multimedia for teaching
reading descriptive text. The study is designed for seventh grade students at
SMPN 6 Yogyakarta. The researcher focuses on developing interactive
multimedia for teaching reading descriptive text for seventh grade students at
SMPN 6 Yogyakarta because she believes that interactive multimedia give the

contributions in helping the teachers to deliver descriptive text materials.



D. Formulation of the Problems
Based on the background of the study, identification of the problem and
delimitation of the problem, the research problems can be formulated as follows.

1. What are the needs of Grade VII students of SMPN 6 Yogyakarta in term
of learning descriptive text reading?

2. What are the characteristic of appropriate interactive learning multimedia
that can be used to support the teaching and learning process of
descriptive text reading?

3. What is the appropriate interactive learning multimedia for teaching

descriptive text reading to Grade VIl students of SMPN 6 Yogyakarta?

E. Objectives of the Research

Based on the delimitation and formulation of problem above, the

objectives of this research are:

1. to find out the needs of Grade VII students of SMPN 6 Yogyakarta in
terms of learning descriptive text reading.

2. to find out the characteristic of appropriate interactive learning
multimedia that can be used to support the teaching and learning
process of descriptive text reading.

3. to develop the appropriate interactive learning multimedia for teaching

descriptive text reading to Grade VI students of SMPN 6 Yogyakarta



F. Significances of the Research

The results of this study are hoped to give some practical and theoretical
significances for these following parties:
1) Practical Significances
a. English Teachers

The English teachers of SMPN 6 Yogyakarta can use the findings of this
study to solve the problem in the classroom. In other words, they can implement
the use of this interactive multimedia to deliver descriptive text materials in a
more interesting way. Furthermore, the findings of this study can also be used as a
means to motivate the teachers to vary their learning materials and media so that

the students will not get bored easily with the teaching and learning process.

b. Students
The researcher expects that this study will help the students comprehend

English descriptive text more easily and motivate them to love reading.

c. Other Researchers
The collaborator and other researchers can make the findings of this
study one of the references about developing learning materials for the reading

skill that they can improve it using many other references.



2) Theoretical Significance
Theoretically, this study provides beneficial and referential contributions
in giving general knowledge of developing interactive multimedia for teaching

descriptive text reading to Grade VII students.



CHAPTER I
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK

The objective of this study is to develop an interactive multimedia for
teaching descriptive text reading to Grade VII students of the junior high school.
In this chapter, the theories of reading including the way to teach and assess the
reading skill, the material development, the interactive multimedia, the relevant
studies, and the conceptual framework will be explained.

A. Literature Review
1. Reading
a. The Nature of Reading

Reading is considered as one of the English skills which has some
significant roles in the teaching and learning process. According to Maxom (2009:
139), reading is one of the four skills which need to be learned besides listening,
speaking, and writing. Reading also has a considerable role in the language
teaching to strengthen the skills which are acquired by the students in listening,
speaking, and writing. Richards and Schmidt (2002: 442) say that reading is
perceiving a written text in order to understand its contents. This can be done
silently (silent reading). The understanding of the contents is called reading
comprehension. They also add that reading is saying a written text aloud (oral
reading). This can be done with or without an understanding of the contents.

In a more complex definition, Johnson (1983: 17) defines reading as “a

complex behaviour which involves conscious and unconscious use of various

10
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strategies, including problem-solving strategies, to build a model of the meaning
which the writer is assumed to have intended.” Based on this definition, reading
not only deals with getting meaning of a text but also getting the message which
the writer intends to convey. The term getting meaning differs from getting
message since when someone gets the meaning of a text, there is no guarantee that
he can understand the text in terms of the writer’s intention (Nuttal, 1996). It
happens because every person has different prior knowledge and experiences, so it
may cause different interpretations about the text.

Reading belongs to a receptive skill of English which means that it deals
with responding rather than producing a text (Harmer, 2007). However, reading is
seen as a complex process since it involves a great deal of the precise knowledge
and reading strategies to be equipped (Spratt et al., 2005). In the previous
definition, Johnson (1983) also states that reading is a complex behaviour which
involves the use of the various strategies both consciously and unconsciously
used. Moreover, Plaut (2005) adds to the complexity of reading that “reading is a
complex task involving the rapid coordination of the visual, phonological,
semantic and linguistic processes.” From those arguments, reading is not seen as a
passive process. In other words, reading is an active process which needs a lot of
practices.

In line with the fact that reading is an active process, Hedge (2007: 188)
considers reading as an interactive activity because there is a dynamic relationship
between the texts and the readers. The readers strive to make sense of the texts.

The term ‘interactive’ also refers to the interplay among various kinds of
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knowledge that a reader employs in comprehending the text. Furthermore, Birch

(2002: 4) considers reading as an interactive activity in three ways. They are:

1) The different processing strategies, both top and bottom, along with the
knowledge base, interact with each other to accomplish the reading.

2) The readers’ mind interacts with the written text so that the reader can
understand the message.

3) The reader interacts indirectly with the writer of the texts if the text across time
and space because it is the writer who is communicating the information to the
readers, but it is the reader who must grasp the information from the writer.

The reading skill deals with the written texts. Written texts are not
restricted as the texts that can be found in the books, newspapers, magazines, or
websites. There are many kinds of written texts. Brown (2001) argues that the
variety or genres of written texts are much larger than the spoken texts. He
mentions twenty five genres of written texts. The following texts are included in
genres of written texts mentioned by Brown (2001): non-fiction (e.g. reports,
editorials, articles and dictionaries), fiction (e.g. novels and short stories), letters,
greeting cards, diaries, journals, memos, messages, announcements, newspaper

‘kournalese’, academic writing, forms, applications, questionnaires, directions,

labels, signs, recipes, bills, maps, manuals, menus, schedules, advertisements,

invitations, directories, and comic stripes or cartoons.

In conclusion, Grabe (2009) states that reading is “a combination of
processes” which includes a rapid process, an efficient process, a comprehending

process, an interactive process, a strategic process, a flexible process, a purposeful
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process, an evaluative process, a learning process, and a linguistic process. He

adds that those processes provide a good definition of reading.

b. Purposes of Reading

Smith (2004) says that the meaning of reading does not depend on what
the reader is reading but his purpose of reading. One of the keys to reach
comprehension is by knowing the purposes of reading. Some experts propose
some motives of reading. Grabe and Stoller (2011) classify, at least, four purposes
of reading in general: 1) reading to search for simple information and reading to
skim, 2) reading to learn from texts, 3) reading to integrate information, write and
critique texts, and 4) reading for general comprehension. Reading to search for
simple information is a common reading ability. In reading to search, readers
typically scan the text for specific information and skim the text for general
understanding (Grabe and Stoller, 2011). Reading to learn typically occurs in
academic and professional contexts in which the readers need to learn a
considerable amount of information from the text. While reading to integrate
information requires additional decision of the readers about the importance of the
information from some sources, especially supporting one, and restructuring their
own concept. In reading for general comprehension, the readers need to have
skills in forming a general meaning representation of the main ideas.

The next sub-chapter highlights the processes of reading and how the

readers make understanding of the texts.
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c. Models of Reading Processes

While reading the text, there are mental processes occurring inside the
readers’ thought. In general, there are three models of reading processes: bottom-
up model, top-down model, and interactive model.
1) Bottom-up model

It is called “bottom-up” because it starts with the text itself (Johnson,
2001). In bottom-up processing, readers must first recognize a multiplicity of
linguistic signals (letters, morphemes, syllables, words, phrases, grammatical
cues, and discourse markers) and use their linguistic data processing mechanisms
to compose some sort of an order on these signals (Brown, 2001: 299). In other
words, the reader should begin with decoding each individual letter, word, and
sentence structure of the text and then build up the interpretation of meaning as a
whole. Petterson (2001) says that these are the lower level processes that work to
construct meaning from a recognition of sounds and words, which, when
identified, are fit into larger phrasal units and then matched with related ideas

stored in the long term memory.

2) Top-down model

It is the opposite of the bottom-up model. According to the explanation
of Brown (2001: 299), it can be said that the top-down processing suggests the
readers to form their perceptions starting with a larger object, concept, or idea
before working their way towards more detailed information. In other words, top-
down processing happens when the readers work from the general to the specific;

the big picture to the tiny details. Top-down model deals with what the readers
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bring to the text; those are knowledge, experiences, expectations, and intuition to
make interpretations of the text (Johnson, 2001; Brown, 2001). Therefore, it is
also called as ‘concept-driven processing’ (Johnson, 2001).

When the readers are relating between what they get in the text and their
background knowledge and experiences, they build schemata in their mind
(Johnson, 2001). According to Artlett in Johnson (2001), schemata are mental
frameworks that the readers hold as individuals and which they bring with them
when they read. The theory underlying this process is called ‘schema theory’
which is defined by Gillet and Temple (1986: 207) as “a model of reading
comprehension that takes into account what readers may already know and how

they go about developing and adding to schemata as they read.”

3) Interactive model

This model is the integration between the elements of bottom-up and top-
down model. This model exists because there are many arguments said that both
models are needed although in a certain situation, one of the models is more
needed than another one (Johnson, 2001). Murtagh (1989, in Nunan, 2003)
considers this combination as the best model. It effectively connects important
aspects of the bottom-up and top-down model. In order to comprehend the texts,
the readers have to consider the essential elements of the linguistic signals in the
texts and use their background knowledge to create a strong concept of what is
being read in their minds. This model also encourages the readers to be more

conscious of the strategies in comprehending the texts.
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d. Micro- and Macro-Skills of Reading

To achieve different purposes in reading, a good reader needs to master
reading skills. According to Grabe and Stroller (2011: 8-9), the term ‘skill’
represents linguistics processing abilities that are relatively automatic in their use
and their combination. Moreover, Grabe and Stoller (2011) view skills as “general
learning outcomes of goal-driven tasks, acquired gradually and eventually
automatized.” Brown (2004: 187-188) divides the reading skills into two big
elements, namely micro-skills and macro-skills.

In micro-skills, readers are required to have skills to deal with graphemes
and orthographic patterns and linguistic signals. Brown (2004) also provides the
list of micro-skills of the reading comprehension as follows.

1. Discriminating among the distinctive graphemes and orthographic
patterns of English

2. Retaining chunks of language of different lengths in short-term memory

Processing writing at an efficient rate of speed to suit the purpose

4. Recognizing a core of words, and interpret word order patterns and
their significance

5. Recognizing grammatical word classes (nouns, verbs, etc.) systems
(e.g., tense, agreement, and pluralisation), patterns, rules and elliptical
forms.

6. Recognizing that a particular meaning may be expressed in different
grammatical forms

7. Recognizing cohesive devices in written discourse and their role in
signalling the relationship between and among clauses.

w

In macro skills, readers need to make use of their discourse knowledge,
communicative functions of written texts, inference skill, scanning, and skimming
techniques. Brown (2004: 187-188) presents the macro-skills of reading as

follows.
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1. Recognizing the rhetorical forms of written discourse and their
significance for interpretation.

2. Recognizing the communicative functions of the written texts,
according to form and purpose

3. Inferring context that is not explicit by using background knowledge

4. Inferring links and connections between events, ideas, etc., deduce
causes and effects, and detect such relations as main idea, supporting
idea, new information, given information, generalization and
exemplification

5. Distinguishing between literal and implied meanings

Grabe and Stoller (2011) add that those skills are acquired gradually.
Thus, it is important to take into account that being a skilled reader needs big

efforts.

e. Reading Comprehension

Reading cannot be separated with comprehension since comprehension is
an essential goal of reading. Anderson (in Nunan, 2003) states that in an English
class context, it should be explicitly taught by the teachers. They should keep in as
one of the principles of teaching reading, because monitoring comprehension is
essential to successful reading.

Smith (2004) describes comprehension as “relating aspects of the world
including texts to the knowledge, intentions, and expectations we already have in
mind.” Added to this, Lynch (1996) states that comprehension involves the
relationship among background knowledge, context, and language. According to
Snow (2001: 11), reading comprehension is a process of simultaneously
extracting and constructing meaning through interaction and involvement with

written language. As the discussion of the definition of reading itself, readers
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extract information of written texts to construct the meaning of the texts. While
Richards and Schmidt (2002: 443) list four kinds of reading comprehension. They
are:

1) literal comprehension: reading in order to understand, remember or recall
the information explicitly contained in a passage;

2) inferential comprehension: reading in order to find information which is
not explicitly stated in a passage, using the reader’s experience and
intuition, and by inferring;

3) critical or evaluative comprehension: reading in order to compare
information in a passage with the reader’s own knowledge and values;

4) appreciative comprehension: reading in order to gain an emotional or
other kind of valued response from a passage.

Snow (2002) adds that comprehension consists of three major elements
which are the readers, the texts, and the activities. The readers are the elements
that do the comprehending. They use their skills, micros and macros, and their
background knowledge to comprehend the text. The texts are elements that are to
be comprehended. Reading activities definitely deal with all written texts. The

readers make comprehension through them. The activities of reading are the

elements in which the interaction between readers and texts occurs.

f. Reading Comprehension Techniques and Strategies

To do reading comprehension, the students need to apply various
strategies. According to Mereillon (2007), reading comprehension strategies are
“tools that proficient readers use to solve the comprehension problems they
encounter in texts.” Brown (2001) proposes ten strategies that are applicable in
the classroom techniques for reading comprehension. They are listed below.

1. ldentifying the purpose in reading.
2. Using grapheme rules and patterns to aid in bottom-up reading.
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3. Using different silent reading techniques for relatively rapid reading.

4. Skimming the text for main ideas.

5. Scanning the text for specific information.

6. Using semantic mapping or clustering.

7. Guessing when you aren't certain.

8. Analysing vocabulary.

9. Distinguishing between literal and implied meanings.

10. Capitalizing on discourse markers to process relationships.

Elsewhere, Moreillon (2007) proposes strategies to maximize readers’
impact on reading comprehension by activating or building background
knowledge, using sensory images, questioning, making predictions and
inferences, determining main ideas, and synthesizing.

Nuttall (1996) argues that it is important to know the students’ problems
in reading to decide what strategy to use. The students need to know how the

strategies work through modelling and they need to practice them a lot (Lems et

al., 2010).

2. Teaching Reading

This sub-chapter focuses on the theories about teaching reading,
principles of teaching reading, teaching reading at the junior high school, and
assessing reading.
a. Teaching Reading

Teaching is guiding and facilitating learning, enabling the learner to learn
and setting the condition for learning (Brown, 2000: 7). Therefore, we may say
that teaching reading is a set of activities in guiding, facilitating, enabling, and

setting the condition for the students to read.
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There are some reasons why teachers should teach reading to their
students. In the first place, many of the students want to be able to read texts in
English either for their careers, study purposes, or simply for pleasure. The second
reason stated by Harmer (1998: 68) is that any exposure to English is a good thing
for language students. At very least, some of the language sticks in their minds as
a part of the processes of language acquisition, and, if reading text is especially
interesting and engaging, acquisition is likely to be even more successful. Harmer
(1998: 68) also adds that reading texts provide good models for English writing.
When we teach the skills of writing, we will need to show students models of
what we are encouraging them to do. According to him, reading texts also provide
opportunity to study language: vocabulary, grammar, punctuation, and the way
sentences, paragraphs, and texts are constructed. The last reason stated by him is
that good reading texts can introduce interesting topics, stimulate discussion,
excite imaginative responses, and be the springboard for well-rounded, fascinating
lessons.

Teachers who teach reading not only transfer the knowledge to their
students but also play other important roles in order to enhance the students’
reading ability. The teachers have to guide or show the way to the students in
gaining knowledge and skills of reading. Then they also have to facilitate the
learning process through giving some interesting activities which motivate their
students to interact with the reading materials, teachers, and other students. In
order to enable the students to read, the teachers should give appropriate reading

materials to them and those should be adjusted with some factors such as
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students’ characteristics, ages, needs, and interests. It is also significant for the
teacher to create engaging condition and fun class atmosphere that can raise

students’ motivation to read.

b. Principles of Teaching Reading
To conduct reading activities, teachers should attend some principles of
teaching reading. Harmer (1998: 70) mentions six principles of teaching reading.
1) Reading is not a passive skill.
Reading is an incredibly active occupation so the students have to understand
what the words mean, see the pictures the words are painting, understand the
arguments, and work out if we agree with them.
2) Students need to be engaged with what they are reading.
Students who are not engaged in the reading activities are less likely to benefit
from it. When they are really fired up by the topic or the task, they get much
more from what is in front of them.
3) Students should be encouraged to respond to the content of a reading text, not
just to the language.
The teachers have to give students a chance to respond to the message of the
text by asking their feeling about the topic.
4) Prediction is a major factor in reading.
There are some hints that the readers can find in the books from the covers,
photographs, and headlines. The moment when they get this hint, their brain

starts predicting what they are going to read. Expectations are set up and the
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active process of reading is ready to begin. Therefore, teachers should give
students ‘hints’ so that they can predict what’s coming too. It will make them
better and be more engaged readers.

5) Teachers should match the task to the topic.
Once the teachers have taken a decision about what reading text the students
are going to read, they need to choose good reading tasks. The most interesting
text can be undermined by asking boring and inappropriate questions; the most
commonplace passage can be made really exciting with imaginative and
challenging tasks.

6) Good teachers exploit the text to the full.
Any reading text is full of sentences, words, ideas, descriptions, etc. It does not
make sense just to get students to read it and the drop it to move on to
something else. Good teachers integrate the reading text into interesting class

sequences and use the topic for discussion and further tasks.

c. Teaching Reading at Junior High Schools

Indonesia is an EFL country. It means that, in Indonesia, English is not a
dominant language. In other words, English is not used for real life
communication, but only learned as a subject in schools. The environment lacks
English input or exposure. Moreover, in general, the students are not highly
motivated to learn it, though some may have integrative or instrumental
motivation. In Indonesia, English is one of the compulsory subjects in the junior

and senior high school.
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In teaching English at junior high school, the teacher should consider the
characteristics, ages, needs, and interests of the students. Junior high school
students, considering their ages, belong to teenager. Penny Ur in Harmer (2001:
38) suggests that teenage students are in fact overall the best language learners.
Added to this, Harmer (1998: 2) says:

“They may push teachers to the limit, but they are much happier if
that challenge is met, if the teacher actually manages to control

them, and if this is done in a supportive and constructive way so
that he or she ‘helps rather than shouts’.”

He also states that teenagers, if they are engaged, have a great capacity to learn, a
great potential for creativity and a passionate commitment to things which interest
them.

Herbert Puchta and Michael Scratz in Harmer (2001: 39) see the
problems with teenager as resulting in part, from °. . .the teacher’s failure to build
bridges between what they want and have to teach and their students’ worlds of
thought and experience’. Students must be encouraged to respond to texts and
situations with their own thought and experience, rather than just by answering
questions and doing abstract learning activities. Teachers must give them tasks
which they are able to do rather than risk humiliating them. According to the
theories above, it can be concluded that teenager learners can be very potential if
the teachers know how to deal with them. Therefore, the teachers’ duty is
provoking students’ engagement with materials which are relevant and involving.

To guide the teachers in creating and developing materials for teaching
and learning activities, the government, the Ministry of Education, has arranged

the curriculum. According to Laws of National Education System No. 20 of 2003,
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a curriculum includes some ways or methods as manual of learning activities in
order to achieve some specific educational purposes. The school-based curriculum
is now the curriculum applied in the schools by the Ministry of Education. The
Ministry of Education has arranged the regulations which standardize the national
curriculum. So the teacher should use the curriculum documents as the guideline
in making decision about what to teach and how to teach. Based on the
curriculum, students of junior high school should attain some competencies
related to reading. The competencies can be attained by mastering reading
materials. The learning materials of reading stated in that curriculum are short
functional texts such as tables, lists, cautions and warnings and essays in the form
of descriptive texts and procedure texts.

Based on the background of this study, identification of problem and
delimitation of problem, the researcher focuses on descriptive text. According to
the school-based curriculum, there are one standard of competence and two basic
competences of descriptive text reading. The following table presents the standard
of competence and basic competences (SK and KD) of descriptive text reading for
Grade VII students of the junior high school according to Badan Standar Nasional

Pendidikan (BNSP) 2006.
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Table 1. Standard of competence and basic competences of descriptive text
reading for grade VII students of junior high school.
Standard of competence Basic competences

11. Understanding the meaning of  [11.2 Responding to the meaning and

written functional text and short rhetoric step accurately, fluently and
and simple essays in form of appropriately in the very simple
descriptive and procedure related essays related to students’

to students’ surrounding. surrounding in form of descriptive

and procedure.

11.3 Reading aloud meaningfully the short
and very simple essays in form of
descriptive using correct
pronunciation.

The table shows that, in the teaching and learning of descriptive text
reading, Grade VII students of the junior high school are expected to achieve the
competencies of understanding the written language to access knowledge about
the object being described and understanding the way to read the text using
correct pronunciation.

According to Brown (2001), reading can be divided into silent and oral
reading. Oral reading is taught to the beginning and intermediate students of
English, while silent reading is taught to the intermediate and advance level. In
this case, descriptive text reading is also included in silent reading which aims to
comprehend the texts well. Brown (2001) and Vaughn & Bos (2009) describe
stages of the teaching reading comprehension. The stages are summarized as
follows:

1) Before reading
In this first stage, teachers should introduce the topic of the text to the

students in order to activate students’ background knowledge. Some strategies of



26

reading such as skimming, scanning, predicting, and activating schemata that can
help students understand the text should be introduced in this stage. The use of
prompts such as visuals, realia, photos, and videos is recommended. The use of
those items will facilitate the students to think about how the text they read may
be related to other texts.
2) During reading

In this stage, the teacher monitors the students’ comprehension by
encouraging them to self-questions.
3) After reading

In this last stage, the teacher provides some follow-up activities like
discussing the content of the text, retelling the idea of the text, answering
comprehension questions, learning vocabulary found in the text, identifying the

author’s purpose, and identifying the main idea and supporting details of the text.

b. Assessing Reading

After teaching reading skill to the students, teachers should identify
whether their students have attained the required competence or not. It can be
done by conducting an assessment. According to Richards and Schmidt (2002:
35), assessment is a systematic approach to collect information and make
inferences about the ability of a student or the quality or success of a teaching
course on the basis of various sources of evidence. Brown (2004: 5-6) classifies
assessment into two groups which are a formal and informal assessment. Formal
assessments are defined as exercises or procedures specifically designed to tap

into a storehouse of skills and knowledge. He also points out that formal
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assessments are systematic, planned sampling techniques constructed to give
teacher and student an appraisal of students’ achievement. To extend the tennis
analogy, formal assessments are the tournament games that occur periodically in
the course of a regimen of practice. On the other hand, informal assessment can
take a number of forms, starting with incidental, unplanned comments and
responses, along with coaching and other impromptu feedback to the student.
Furthermore, a good deal of a teacher's informal assessment is embedded in
classroom tasks designed to elicit the performance without recording results and
making fixed judgments about a student's competence.

An assessment can be done by test, interview, questionnaire, observation,
etc. Nation (2009) states that there are several reasons for assessing reading and
the skills and knowledge that are involved in reading. They include assessing to
encourage learning, assessing to monitor progress and provide feedback, assessing
to diagnose problems, and assessing to measure proficiency. The same form of the
assessment may be used for a variety of goals. More specifically, this is a table
which consists of goals, purposes, and means of assessing reading proposed by
Nation in 2009.

Table 2. Goals, purposes and ways of assessing reading.

Goals of assessment Purposes Ways of assessing

Motivate Encourage learning - Reading logs
- Book reports
- Comprehension tests
Speed reading graphs

Measure achievement - Monitor progress
- Guide teaching
- Provide feedback to the

Comprehension tests
Speed reading graphs
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learner
- Award a grade

Diagnose problem - Isolate reading - Reading aloud
difficulties - Vocabulary tests
- Provide focused help - Receptive grammar
tests
- Translation

- Speed reading tests

Measure proficiency - Award a grade - Comprehension tests
- See if standards are - Cloze tests
achieved - Speed reading tests

According to Brown (2004), the formal assessment of reading can be

carried out in a number of different ways. These are several examples of them.
1) Written response

The students should reproduce the probe of the text in a written form. If the
teachers find an error or a mistake in their writing, the teacher should make sure if
the error or mistake comes from students’ writing or from students’ reading.
2) Multiple-choice

Multiple choice responses are not only a matter of choosing one of four or,
even, five possible answers. The teachers may try other formats of multiple-
choice tests. Some of formats are especially fruitful at the low levels of reading,
include same or different, circle the answer, true-false, choose the letter, and
matching. However, the teachers should carefully choose the appropriate
‘distractors’.
3) Picture-cued tasks

The students are asked to read a sentence or passage and then choose one of

some pictures that is being described in the text or passage. On the higher level,
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the students are asked to read a series of sentences or definitions and each of them
describes a labelled part of a picture or diagram. Their task is identifying each
labelled item.
4) Gap-filling task

It is also called “filling-in-the-blank” task in which the students are asked to
complete sentences or passage with appropriate words or phrases based on their
comprehension. Nuttal (1996) also points out that the teachers are recommended
to delete words that lead to the main ideas or the cohesive devices in order to
check students’ understanding.
5) Impromptu reading plus comprehension questions

This test contains many comprehension questions about main idea,
expressions, idioms, phrases in context, inference, grammatical features,
supporting details both stated, and unstated and vocabulary in context.
6) Scanning

This kind of assessment is carried out by presenting the students with a text
and requiring rapid identification of relevant bits of information. There are some
possible stimuli such as an essay, a technical report, a menu, an application form,
a table or chart, etc.
7) Ordering task

The teachers give students some sentences which are about a topic and ask

them to arrange those sentences into a good and meaningful paragraph or passage.
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8) Information transfer: reading charts, maps, graphs, diagrams
According to Brown (2004: 211-212), this assessment can be done by having
these following tasks:

a) reading a graphic; answer simple, direct information questions;
b) reading a graphic; describe or elaborate on information;

c) reading a graphic; infer/predict information;

d) reading a passage; choose the correct graphic for it;

e) reading a passage with an accompanying graphic; interpret both;
f) reading a passage; create or use graphic to illustrate.

3. Materials Development
a. The Definition of Materials

In language teaching, anything which can be used by teachers or learners
to facilitate the learning of a language can be named as materials. Materials may
be linguistic, visual, auditory or kinaesthetic and they may be presented in a print,
an audio or a video form, on CD-ROMS, on the Internet or through live
performance or display (Richards and Schmidt, 2002: 322). Since a material can
facilitate both teachers and students in conducting the teaching learning process, it

becomes a significant aspect.

b. Learning Materials in EFL Country

Indonesia is one of EFL countries. The condition and situation of English
learning are different from those of English native speaker’ or ESL countries. In
an EFL country, there is less English exposure than an ESL or English speaking

countries. So, more attempts should be made by EFL teachers and material
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developers to create and develop English materials creatively using available
resources to fulfil students’ need and enable the students to learn English
successfully in a fascinating way. The teachers should be more creative and
productive to create an ideal classroom environment for English learning. The
materials should be delivered appropriately. One of the factors that helps a teacher

in delivering the materials is instructional media.

c. Principles of Materials Development
There are some principles of materials development which are followed in

this research. Tomlinson (1998: 7-21) proposes sixteen of them as follows.

1) Materials should achieve impact.

2) Materials should help learners to feel at ease.

3) Materials should help learners to develop confidence.

4) What is being taught should be perceived by learners as relevant and useful.

5) Materials should require and facilitate learner self-investment.

6) Learners must be ready to acquire the points being taught.

7) Materials should expose the learners to language in authentic use.

8) The learners’ attention should be drawn to linguistic features of the input

9) Materials should provide the learners with opportunities to use the target
language to achieve communicative purposes.

10) Materials should take into account that the positive effects of instruction are
usually delayed.

11) Materials should take into account that learners differ in learning styles.
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12) Materials should take into account that learners differ in affective attitudes.

13) Materials should permit a silent period at the beginning of instruction.

14) Materials should maximize learning potential by encouraging intellectual,
aesthetic and emotional involvement which stimulates both right and left brain
activities.

15) Materials should not rely too much on controlled practice.

16) Materials should provide opportunities for outcome feedback.

4. Task-Based Language Teaching (TBLT)
a. Definition of Task

When the tasks are transformed from the real world to the classroom, they
become pedagogical in nature. Richards, Platt and Weber (in Nunan, 1989: 6)
define a pedagogical task as”

“....an activity or action which is carried out as the result of processing or
understanding language (i.e. as a response). For example, drawing a map
while listening to a tape, listening to an instruction and performing a
command may be referred to as tasks. Tasks may or may not involve the
production of language. A task usually requires the teacher to specify what
will be regarded as successful completion of the task. The use of a variety
of different kinds of tasks in language teaching is said to make language

teaching more communicative . . . since it provides a purpose for a
classroom activity which goes beyond the practice of language for its own
sake.”

From this definition, tasks are defined in terms of what the learner will do
in class rather than in the world outside the classroom (Nunan, 2004:2).

Nunan (2004:4) also states that a pedagogical task is:

“...a piece of classroom work that involves learners in comprehending,

manipulating, producing or interacting in the target language while their
attention is focused on mobilizing their grammatical knowledge in order to
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express meaning, and in which the intention is to convey meaning rather
than to manipulate form. The task should also have a sense of
completeness, being able to stand alone as a communicative act in its own
right with a beginning, a middle and an end.”
Skehan (1988, in Nunan 2004: 3) puts forward five key characteristics of
a task. They are :
- meaning is primary;
- learners are not given other people’s meaning to regurgigate;
- there is some sort of relationship to comparable real-world activities;

- task completion has some priority;

- the assessment of the task in terms of outcome.

b. Components of Task
Nunan (2004:41) proposes a simple model of a minimum specification of

task as represented in the diagram below.

Goals —> <—— Teacher role
Input —> TASK <—— Learnerrole
Procedures —— <— Settings

‘Goals’ are the vague, general intentions behind any learning task. They provide a
link between the task and the broader curriculum. ‘Input’ refers to the spoken,
written and visual data that learners work with in the course of completing a task.
Data can be provided by a teacher, a textbook or some other source. ‘Procedures’
specifies what learners will actually do with the input that forms the point of

departure for the learning task. ‘Role’ refers to the part that learners and teachers
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are expected to play in carrying out learning tasks as well as the social and
interpersonal relationships between the participants. ‘Settings’ refers to the
classroom arrangements specified or implied in the task. It also requires
consideration of whether the task is to be carried out wholly or partly outside the

classroom.

c. Sequencing Tasks

In developing materials, the tasks should be arranged in an appropriate
order. Nunan (1985) suggests that activities can be graded according to the
cognitive and performance demands made upon the learner. Nunan (1989: 118-
119) also proposes the following steps of teaching sequence for written language
with some modifications which can be used as a guidance to sequence the tasks

developed in the Units.

1) Processing (comprehending)

a) Read a text — no overt response.

b) Read a text and give a non-verbal, physical response (e.g. learner raises hand
every time key words are heard).

c) Read a text and give a non-physical, non-verbal response (e.g. tick a box or
grid each time key words are heard).

d) Read a text and give a verbal response (repeat or write key words when they

are heard).

2) Productive

a) Read cue utterances, dialogue fragments and rerwite.
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Read a cue and complete a substitution or transformation drill.
Read a cue (e.g. question) and give a meaningful response (i.e. one that is true

for the learner).

Interactive

Simulation (e.g. reading a text about family, students, working from role
cards, circulate and find other members of their family).

Discussion (e.g. students in small groups discuss texts about their families).
Problem solving (e.g. in an information gap task, students are split into three
groups; each group read an incomplete description of a family; students
recombine and have to complete a family tree, identify which picture from a

number of alternatives represents the family etc.).

In this ten-step sequence, the demands on the learner gradually increase,

both within each phase, and from one phase to the next. It illustrates the notion of

task continuity, where skills acquired or practiced in one step are then utilized and

extended in succeeding steps (Nunan, 1989: 119).

d. Principles of Task-Based Language Teaching

Nunan (2004: 35) summarizes seven underlying principles for task-based

language teaching. They are explained as follows.

1) Principle 1: Scaffolding

Lessons and materials should provide supporting frameworks within

which the learning takes place. At the beginning of the learning process, learners
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should not be expected to produce language that has not been introduced either

explicitly or implicitly.

2) Principle 2: Task dependency
Within a lesson, one task should grow out of, and build upon, the ones that

have gone before.

3) Principle 3: Recycling
Recycling language maximizes opportunities for learning and activates the

‘organic’ learning principle.

4) Principle 4: Active learning
Learners learn best by actively using the language they are learning.
5) Principle 5: Integration
Learners should be taught in ways that make clear the relationships

between linguistic form, communicative function and semantic meaning.

6) Principle 6: Reproduction to creation
Learners should be encouraged to move from reproductive to creative

language use.

7) Principle 7: Reflection
Learners should be given opportunities to reflect on what they have

learned and how well they are doing.
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e. Procedures in Developing Units of Materials

There are some procedures that can be applied in the material
developing. Nunan (2004: 31-33) proposes a six-step procedure that enables the
developer to create a linked sequence of enabling excercises and activities that
will prepare the learners to carry out the tasks.
1) Schema building

Schema-building exercises will serve to introduce the topic, set the
context for the task, and introduce some of the key vocabulary and expressions
that the students will need in order to complete the task.
2) Controlled practice

This step is to to provide students with controlled practice in using the

target language vocabulary, structures and functions.
3) Authentic listening (or reading) practice

This step involves learners in intensive listening practice. The listening
texts could involve a number of native speakers in order to provide authentic
materials. This step would expose them to authentic or simulated conversation,
which could incorporate but extend the language from the model conversation in
step 2.
4) Focus on linguistic elements

The learners now get to take part in a sequence of exercises in which the

focus is on one or more linguistic elements.
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5) Provide freer practice

So far, students have been involved in what | call ‘reproductive’
language work; in other words, they have been working within the constraints of
language models provided by the teacher and the materials. At this point, it is time
for the students to engage in freer practice, where they move beyond simple
manipulation.
6) Introduce pedagogical task

The final step in the instruction sequence is the introduction of the
pedagogical task itself. Learners find it highly motivating, having worked through
the sequence, to arrive at step 6 and find that they are able to complete the task

more or less successfully.

f. Designing Reading Task According to TBLT

The steps to design reading tasks based on TBLT principles are divided
into three stages (Zan Mao, 2012: 8). They are pre-reading, while-reading, and
post-reading stage.
1) Pre-reading Stage

This is the first and primary stage of the procedure, the aim is to activate
the background knowledge of the readers, arouse their interest to the text and set
up a purpose for them to read on. It is intended to provide readers with
opportunities to activate their own existing schematic knowledge and to use their
imagination to make predictions. This stage can serve as the preparation stage.

The tasks given at this stage will usually enable the learners to engage in active
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purposeful interaction which will fan their desire to read the text. Students may be
motivated and prepare themselves better for the reading task and understand more

about the passage when they get into detailed study of it.

2) While-reading Stage

At this stage, the teacher can design and assign some tasks to make
students read the text efficiently and have a profound understanding. Tasks are
designed to train students’ reading skills such as scanning, skimming, reading for
thorough comprehension and critical reading. As for the reading activities, there
are many forms that can be recommended in class: read for specific information;
read for gist or general ideas of the text; deduce the meanings of certain words
from a given context; infer the writer’s intended message from a given context;

recognize author’s purpose and attitude.

3) Post-reading Stage

Post-reading activities are principally designed for learners to practice
communicative output. The tasks at this stage are designed to offer students
communicative opportunities to use the language points to communicate and
extend the content of the text to the real-life situation. There are many forms
available for the activities of the stage, such as text rewriting, role-playing,
suggestion making, discussion, report, etc. these activities involve speaking,
listening and writing. At this stage, group or pair work, in my point of view, can

make the reading more communicative. The students are at the center of the
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activities. They are active readers and participants in the reading tasks. The

teacher is supposed to be an organizer and a guide.

5. Instructional media
a. Definition

The term instruction can be defined as “the arrangement of information
and environment to facilitate learning” (Smaldino, et al., 2006: 7). Based on
Gagne in Smaldino et al. (2006: 7), environment means not only where the
instruction occurs but also the methods, media, and technology needed to convey
information and guide the learners.

Related to the statement above, Reiser and Dempsey in 2007 asserted
instructional media as the physical means in which through them an instruction
can be presented to the students. It can be textbooks, newspapers, videos,
teachers’ physical instructions, etc. Meanwhile Scanlan (2003) in Seth (2009)
argues that instructional media are all materials and physical means used by the
teacher to apply the instruction and facilitate the students achieving the

instructional objectives.

b. Types of Instructional Media

Experts classify the types of instructional media based on various
considerations. There are some types of instructional media according to the
Guide to Teaching and Learning Practices arranged by Florida State University.
They are real objects and models, printed text (books, hand outs and worksheets),

printed visuals (pictures, photos, drawings, charts, and graphs), display boards
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(chalk, bulletin, and multipurpose), interactive whiteboards, overhead
transparencies, slides, and filmstrips, audio (tape, disc and voice), video and film
(tape and disc), television (live), computer software, and a website. While
Smaldino et al. (2006: 57) classify media based on its format. According to them,
the types of media are flip charts (still images and text), slides (projected still
image), audio (moving images on TV screen), and computer multimedia (graphic,
text and moving image on the monitor). Each format has different strengths and
weaknesses based on types of messages which are able to be recorded and

displayed.

c. The Roles of Instructional Media in the Teaching Learning Process
Instructional media serve many roles in an English teaching and learning
activity as stated by Smaldino et al. in 2017 and have been summarized below.

1) Media as an instructional situation which is used for supplemental support of
the teacher in the classroom. It can enhance and promote learning.

2) Instructional media can help the students to learn by themselves without the
teacher’s instruction or explanation because the objective, guidance,
materials, and self-evaluation guidelines have been packaged for the students.

3) The use of technology as instructional media, such as computer and internet,
allows the teachers to give and students to receive instruction without facing
each other. It makes distance learning being possible to carry out so the
teaching and learning process can run whenever and wherever as long as the

media is available.
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d. Instructional Media Selection
Among many types of media which are available, teachers should
carefully choose the most appropriate one based on some considerations. Strauss
and Frost (1999) in Seth (2009: 26) propose nine key factors which should be
considered in selecting media. They are:
a) institutional resource constraints
b) course content appropriateness
c) learner characteristics
d) professional attitudes and skill levels
e) course learning objectives
f) learning relationship
g) learning location
h) time (synchronous vs. asynchronous)
i) media richness level
Furthermore, Reiser and Dick (1996) in Seth (2009) state three criteria in
selecting the good instructional media. They are:
1) Practicality
The practicality includes the availability of the media, cost efficiency, and time
efficiency.
2) Students appropriateness
It is about to see whether the intended media are appropriate for the

developmental and experimental levels of the students or not.
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3) Instructional appropriateness
It includes three main points, which are:
a) the appropriateness of media for the planned instructional strategy;
b) the efficiency and effectiveness manner offered by the media;
c) whether the media will facilitate the students acquisition of specific

learning objective or not.

6. Interactive Multimedia
a. The Definition

Richards and Schmidt (2002: 345) explain multimedia as the use of
several different types of media for a single purpose, e.g. as in a video that uses
film, audio, sound effects, and graphic images. They also add that multimedia is a
collection of computer controlled or computer mediated technologies that enables
people to access and use data in a variety of forms: text, sound, and still and
moving images. Vaughan (2008: 1) says that multimedia becomes interactive
when the users of multimedia application can control what and when some parts
of the application contents will be delivered. Added to this, lesson on CAl
(Computer-Assisted Instruction) materials may involve a question on the
computer, a response from students, the feedback from computer telling the
students if the answer is “correct”. In CAI, such activities are said to be

“interactive” (Richards and Schmidt, 2002: 265)
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Principles of Interactive Learning Multimedia

To design interactive learning multimedia, we have to take into account

seven basic principles of interactive multimedia as recommended by Mayer

(2005: 6-7). The following is the list of the principles.

a)
b)

c)
d)

e)

f)

9)

Multimedia principle: Students learn better from combination of words and
graphics than from word alone.

Split-attention principle: Students learn better when the corresponding words
and graphics are placed closely to one another than separately.

Modality principle: Students learn better from graphics and narrations than
graphics and printed texts.

Redundancy principle: Students learn better when the same information is not
presented in more than one format.

Segmenting, pre-training and modality principles: Students learn better when
a multimedia message is presented in learned-paced segments rather than as a
continuous unit, students know the name and characteristics of the main
concepts and the words are spoken rather than written.

Coherence, signalling, spatial contiguity, temporal contiguity and redundancy
principle: Students learn better when an extraneous material is excluded
rather than included, when cues are added that highlight the organization of
essential material, when corresponding words and pictures are presented near
rather than far from each other on the screen or page or time and students
learn better from graphics and narrations than from graphics, narration and
on-screen text.

Personalization, voice and image principles: Students learn better when the
words of a multimedia presentation are in conventional style rather than
formal style and when words are spoken in a standard-accented human voice
rather than a machine voice or foreign-accented human voice; but students do
not necessarily learn better when the speaker’s image is on the screen.

c. Elements of Interactive Learning Multimedia

The effective interactive learning multimedia should contain some

elements that enable both teachers and learners to use it easily and effectively.

Ivers and Baron (2010: 112) describe the main elements which make up a typical

multimedia program. Those are as follows.
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1) Text

This is the base to most applications the on-screen display of words. The
use of different styles, fonts, and colours can be used to emphasize specific points.
They should be easy to read. Besides, the text should be written grammatically.
2) Image

Seeing a picture of an object has more impact than merely reading about
it. Examples include conventional artwork, computer-generated artwork,
photographs, or captured video frames.
3) Video

It can help make learning more meaningful to students. Integrating video
production into classroom activities has many benefits for students. It may
encourage collaboration and requires students to be active and constructive.
4) Animation

Animations are graphic that imitate movement. All animations consist of
a series of images that are shown in rapid succession and fool the eye into seeing
motion.
5) Sound

Sounds can be used in strategic parts of the program or during a movie to
emphasize certain points. This may include speech, audio effects and music.
6) Interactivity

This refers to the action that occurs as two or more objects have an effect

upon one another.
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7) User control
There has to be some degrees of user controls which are to provide
students with the option to leave or choose certain parts of the program. On-screen

options should exist for them to visit other areas of the program.

d. Advantages of Using Interactive Learning Multimedia

The researcher planned to develop interactive media by considering that
interactive multimedia has many advantages in the English teaching and learning.
The advantages, according to the Guide to Teaching and Learning Practices

arranged by Florida State University, are that the interactive media able to:

Gain attention. A picture on the screen, a question on the board, or music

playing as students enter the room all serve to get the student’s attention.

- Recall prerequisites. Teachers may use the media to help students recall what
they learned in the last class, so that new material can be attached to and built
upon it.

- Present objectives to the learners. Handing out the day’s learning objectives to
the students will be fruitful to both teachers and students since they will
understand what they should do to attain the objectives.

- Present new content. Not only can media help make new content more

memorable, but also media can help to deliver new content (a text, movie or

video).
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7. Multimedia for Teaching Reading

In these recent years, the development of information technology leads to
the integration of multimedia into teaching of English in order to create an
interesting learning atmosphere. The use of multimedia in teaching of reading is
expected to help the students attaining the competence. Besides, it is also expected
that the use of multimedia in the teaching of reading can change students’ attitude
toward the English learning and teaching process and improve their reading skill
and interest in reading.

Multimedia in teaching and learning process is commonly associated
with Computer-Assisted Language Learning (CALL). CALL has come to
encompass issues of materials design, technologies, pedagogical
theories, and modes of the instruction. Materials for CALL can include those
which are purpose-made for language learning and those which adapt existing
computer-based materials, video and other materials (Beatty, 2003: 7-8).
Warshchauver (1996: 3-20) says

“What makes multimedia even more powerful is that it also
entails hypermedia. It means that the multimedia resources are
all liked together and that learners can navigate their own path
simply by pointing and clicking a mouse.”

Hypermedia provides a number of advantages for language learning.
First of all, a more authentic learning environment is created, since listening is
combined with seeing, just like in the real world. Secondly, skills are easily
integrated, since the variety of media make it natural to combine reading, writing,

speaking, and listening in a single activity. Third, students have a great control

over their learning, since they can not only go on their own pace but even on their
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own individual path, going forward and backwards to different parts of the
program, honing particular aspects and skipping other aspects altogether. Finally,
a major advantage of hypermedia is that it facilitates a principle focus on the
content, without sacrificing a secondary focus on language form or learning
strategies. For example, while the main lesson is in the foreground, students can
have access to a variety of background links which will allow them rapid access to
grammatical explanations or exercises, vocabulary glosses, pronunciation
information, or questions or prompts which encourage them to adopt an

appropriate learning strategy.

8. Developing an Interactive Multimedia Program
a. General Features of Interactive Learning Media

According to Alessi and Trollip (2001: 48), the interactive multimedia
should have five general features. They are introduction to the program, learner
control, presentation of the information, providing help, and ending of the

program.

b. Models of Developing Interactive Multimedia Program.
The researcher uses a model of developing material which consists of
six-steps proposed by Jolly and Bolitho in Tomlinson (1998: 98). The steps are:
- ldentification of the need for materials
The identification will be done by the teacher or material developer in order

to find the needs to fulfil or a problem to solve by the creation of materials.
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- Exploration of need
The exploration of the area of needs or problems covers what language, what
meanings, what functions, what skills, etc.
- Contextual realisation of materials
The contextual realisation of the proposed new materials is done by finding
suitable ideas, context or texts with which to work.
- Pedagogical realisation of materials
It deals with pedagogical realisation of materials by finding of appropriate
exercises and activities and writing of appropriate instruction for use.
- Production and student use of materials
Physical production of materials involves considering the layout, type, size,
visuals, reproduction, tape length, etc.
- Evaluation of materials against agreed objectives.
Evaluation is needed to find the strengths and weaknesses of the product and
to revise the product if it is needed.
However, in this study, the step of student use of material or actual using will be
eliminated and replaced by expert judgment or alpha test to shorten the time. In
other words, the expert judgment is sufficient to know the strengths and

weaknesses of the final product of this study.

9. Some software used in developing interactive multimedia
There are some available software that can be used to develop interactive

multimedia. They are Macromedia, Adobe Flash Player, Corel Draw, Lectora
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Inspire, Adobe Photoshop , Microsoft Power Point, etc. Lectora Inspire is the
software chose by the developer to develop the interactive learning multimedia in
this study since this software is intentionally made to facilitate those who want to

create interactive learning multimedia.

B. Relevant Research Studies

Many studies about interactive multimedia have been done. Many of
them show that interactive multimedia gives advantages to the learners. Neo. M.
et al. (2008: 663) found that most learners state that multimedia elements help
them understand the materials more easily. The interactive multimedia also helps
them do their assignment because it provides visualisation and information. In
addition, it also provides a fun element to the learning process and enhances their
learning of the material. Kamat and Shinde, in their research (2009:7), state that:

“Students’ perceptions on the use of multimedia and interactivity

were very positive. Students said that learning with interactivity

and multimedia was interesting and engaging; they also found this

method of learning useful and favourable. Some students

expressed their desire to learn whole curriculum through
interactive multimedia packages.”

There was also a study conducted by Arif Himawan in 2013 entitled
“Developing Interactive Multimedia for Reading Instruction for the Tenth Grade
of Students of Senior High School at SMA N 7 Yogyakarta.” He found that the
interactive multimedia is useful for reading instruction and increase students

motivation to learn reading skills. Moreover, he suggests English teachers to make

more efforts in creating and developing English material creatively.
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B. Conceptual Framework

There are many problems related to teaching and learning of reading
which are monotonous learning media and material, limited time and availability
of interactive learning multimedia. The results of those problems are the students
can easily get bored since there is no innovative technology in the learning
material. Based on the relevant studies between reading and interactive
multimedia, it can be concluded that interactive multimedia gives many benefits
both for teachers and students. For teacher, interactive multimedia helps them to
deliver the material effectively and interactively in an interesting way. While for
students, the use of interactive multimedia in learning process can help them to
achieve the required competencies and change their attitude towards English,
especially reading skill.

According to KTSP, there are some types of texts that should be taught in
grade VII of junior high school such as short functional text and essay in form of
descriptive text. Based on the identification of problem, the researcher focusses on
the descriptive text which is longer and more difficult to learn by grade VII
students than short functional text which is shorter and easier. Needs analysis is
conducted to gain the information about target needs and learning needs. The
model of material writing process proposed by Bolitho in Tomlinson (1998: 98) is
chosen by the researcher as the development model guide because the steps are
simple and feasible. However, an adaption is done to suit the research condition,
especially time limitation. It was done by omitting the student use or actual use of

material and replacing with expert judgment.
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The content of the material will be adapted from various sources
including the printed textbooks. There are many interesting reading tasks in the
printed textbooks that can be adapted in the interactive multimedia program in
order to meet the students’ needs. However, the task will be modified and added
with some pictures, animations and sounds. In this study, it is expected that the
interactive learning multimedia makes the teaching learning process more

fascinating and enjoyable.



CHAPTER 11
RESEARCH METHOD

This chapter presents the method used in this study. The type of research,
the research procedure, the research setting and subject, the data collection
technique, research instruments, and the data analysis techniques are explained
below.

A. Type of Research

The type of this research is educational Research and Development (R
and D) since the purpose of this research is for developing a new product to be
applied in an educational institution. According to Gall, Gall, and Borg (2003:
569), educational research and development (Educational R & D) is an industry-
based development model in which the findings of the research are used to design
new products and procedures, which then are systematically field-tested,
evaluated, and refined until they meet specified criteria of effectiveness, the
quality, or similar standard. This definition matches the research that will be
conducted by the researcher. The product was developed to meet the needs found
in the field (school). The product that was planned to be developed is an
interactive learning multimedia containing some reading materials and activities

about descriptive texts for Grade VI students.

53
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B. Research Procedure
The research procedure adapted the six-step model proposed by Jolly and
Bolitho in Tomlinson (1998: 98). However, the model was modified by omitting
the step of student use of materials and replacing with expert judgment or alpha
test since expert judgment is enough to find out the strengths and weaknesses of
the product. The steps are:
1) Identification of the needs for materials
The researcher identified the needs for materials using questionnaire and

also considered the document of the curriculum which is the school-based
curriculum.
2) Exploration of the needs

From the questionnaire and the document of curriculum, the researcher
found the needs.
3) Contextual realisation of the materials

The researcher tried to find the suitable ideas, contexts, or texts with which
to work based on students’ need and interest that have been analysed before. The
researcher began to think about the sources of the materials.
4) Pedagogical realisation of the materials

After considering the ideas, contexts, and choosing the appropriate texts, it
was time for the researcher to develop some tasks or activities. The researcher
considered the clarity in giving the instruction in the task, since clarity is
important to help the students know what they should do toward the tasks given

by the teacher.
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5) - Production of the materials

This step included the consideration of the appropriate layout, type size,
visuals, sounds, reproduction, etc.

- Student use of materials

This step was done by having an alpha test. The term ‘alpha test’ was
proposed by Alessi and Trollip in 2001. Actually, the materials that have been
designed should be tried out to the actual users (students) or we may call it as an
empirical judgment. However, in recent years, English Education study program
of Faculty of Languages and Arts, State University of Yogyakarta has changed
this step. In this study program, the material developer just needs to do an alpha
test, which means that he or she does not has to try the product out to the actual
users, yet he or she needs to conduct an expert judgment or theoretical judgment
in order to get the validation of the product and substitute the empirical judgment.
6) Evaluation of the materials against agreed objectives.

The experts gave the critic, corrections, or suggestions toward the product.
It was significant to know if the product has fulfilled the objectives arranged by
the developer or not.
7) Revision

It was actually an additional step of the procedure. To make the product
better, it needs to be revised based on the critics, correction, or suggestions given

by the experts in the alpha test.
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C. Research Setting and Subjects

The setting of the research was at SMPN 6 Yogyakarta which is located at
Jalan RW. Monginsidi 01, Cokrodiningratan, Jetis, Yogyakarta. Furthermore, the
research subjects were thirty six students from Grade VII B class of SMPN 6

Yogyakarta as the sample of this study.

D. Data Collection Techniques

The data collection technique used by the researcher in this study was
questionnaire. There were two questionnaires used in this study. The first one was
used in the needs analysis stage to obtain the information about students’ needs
and learning needs. The second questionnaire was used in the expert judgment
stage to substitute the field testing stage. It was in order to get some suggestions,

comments and validation about the final product.

E. Research Instruments

The research instruments of this study consisted of two questionnaires. The
first questionnaire was used in the needs analysis process in order to gain
information about learners’ and learning needs. This questionnaire is in form of
multiple choice questions. The students might choose more than one choice or add
their own answers that describe their needs. The second questionnaire was used
for expert judgment to get the validation, comments and suggestions for revising

the product. The kind of the questionnaire used in the expert judgment is a
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numerical scale questionnaire. The organization of those questionnaires is as

follows.

Table 3. The Organization of the First Questionnaire (Needs analysis)

No. | The Aspects The Purposes of The Item Reference
Questions Number
1. | Students’ To find some information Hutchinson &
personal concerning the students’ Walters (1987:
identity identity. 63)
2. | Goals To find out the reason of 1 Nunan (2004: 41)
learning English
To find out the reason of 2 Nunan (2004: 41)
learning reading
3. | Lacks To find out gap between the | 3 Hutchinson and
students’ current Waters (1987:
proficiency and the target 56)
proficiency
4. | Wants To find out students’ want | 5 Hutchinson and
related to topic of materials Waters (1987:
56)
5. | Input To find out the information | 4, 6,14 | Nunan (2004:
about students’ preference 47-49)
related to kind of input and
the length of it.
6. | Procedure To find out the information |7,8,9 Nunan (2004: 52-
about students’ preference 63)
of reading activities
7. | Techniques | To find out information 10 Nunan (2004: 52-
of teaching | about students’ preference 63)
and learning | for teaching and learning
techniques
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8. | Teacher’s To find out information 11 Nunan (2004: 64)
role about the role that the
teacher should perform
9. | Learners’ To find out information 12 Nunan (2004: 64)
role about the role of the
students
10. | Learning To find out the English 13 Vaughan (2008:
media learning reading media that 6)
students’ need.
11. | Multimedia | To find out students’ 15, 16, Stemler (1997: 1)
design preference for multimedia 17, 18,
design 19, 20
Table 4. The Organization of the Second Questionnaire (Expert Judgment)
No The Expert Categories
1 | Materials Expert 1. Content Quality
2. Instructional Quality
2 | Media Expert 1. Technical Quality
2. Programming Quality
Table 5. The Organization of the Questionnaire for Materials Expert
Content Quality
No. Statements References
1. | Materials coverage Nunan (2004: 41-42)
2. | The effectiveness of materials presentation Nunan (2004: 41-42)
3. | The effectiveness of the language use in Nunan (2004: 41-42)
explaining the materials
4. | The quality of pictures in explaining the Nunan (2004: 41-42)
concepts
5. | The quality of instruction in using the program Nunan (2004: 52-63)
6. | The quality of task items Nunan (2004: 41-42)
7. | The balance of the materials and activity items Nunan (2004: 41-42)
8. | Quality of example in explaining the materials Nunan (2004: 41-42)
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Instructional Quality
1. | Relevance to the standard of competence Depdikbud (2013)
2. | Relevance to the basic competences Depdikbud (2013)
3. | Relevance between the indicators and the Depdikbud (2013)
basic competences
4. | Clear target audience Hutchinson & Walters
(1987: 63)
5. | Clear learning instructions Nunan (2004: 52-63)
6. | Completeness of the materials Nunan (2004: 41-42)
7. | Clear presentation of the materials Nunan (2004: 41-42)
8. | Order of the lesson Nunan (2004: 52-63)
9. | Language use of the materials Nunan (2004: 41-42)
10. | Relevance between the activity items and Nunan (2004: 41-42)
the materials
11. | Balance between the materials and the Nunan (2004: 41-42)
activity items
12. | Relevance between the activity items and Nunan (2004: 41-42)
basic competence
13. | Relevance between the activity items and the | Nunan (2004: 41-42)
indicators
14. | Media attraction Nunan (2004: 41-42)
15. | Appropriate feedback

Table 6. The Organization of the Questionnaire for Media Expert

Technical Quality
No. Statements References
1. | Choice of background Mishra & Sharma
(Pemilihan penyajian materi) (2005: 199-200)
2. | Proportional layout Mishra & Sharma
(Tata letak teks dan gambar) (2005: 199-200)
3. | Font types and font size Mishra & Sharma
(Bentuk dan ukuran huruf) (2005: 199-200)
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4. | Composition of background color Mishra & Sharma
(Komposisi warna penyajian materi) (2005: 199-200)
5. | Composition of text color Mishra & Sharma
(Komposisi warna teks) (2005: 199-200)
6. | Accuracy of the choice of pictures Mishra & Sharma
(Ketepatan pemilihan gambar) (2005: 199-200)
7. | Quality of pictures Mishra & Sharma
(Kualitas gambar) (2005: 199-200)
8. | The use of button for navigating the program | Mishra & Sharma
(Penggunaan tombol untuk (2005: 199-200)
menjelajah/mengoperasikan program)
9. | Quality of animation Mishra & Sharma
(Kualitas animasi) (2005: 199-200)
10. | Accuracy and background music Mishra & Sharma
(Ketepatan dan penyajian musik) (2005: 199-200)
Programming Quality
No. Statements References
1. | Interactivity level between students and the | Mishra & Sharma
program (2005: 199-200)
(Tingkat interaksi antara siswa dan program)
2. | Ease of interaction to the media Mishra & Sharma
(Kemudahan berinteraksi dengan prgram) (2005: 199-200)
3. | Clear navigation structure of the program Mishra & Sharma
(Kejelasan urutan navigasi program) (2005: 199-200)
4. | Clear instruction in using the program Mishra & Sharma
(Kejelasan petunjuk saat menggunakan (2005: 199-200)
program)

F. Data Analysis Techniques

Data collected from this study were in the form of quantitative data which
were obtained from two questionnaires. The data were in the form of frequency
percentages from needs analysis questionnaires. The students’ answers were

calculated and the results were in the form of percentages. The two highest
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percentages were considered representing the students’ needs. The percentages

were calculated using the following formula:

P : percentage (%)
f . frequency
N : number of respondents
100 : fixed number
In this study, the researcher used a numerical scale as the type of the
second questionnaire; each indication of the responses to the statement is
measured by numbers. The scales are as follows:

Table 7. The Numerical Scale

Very good
Good

Satisfactory

Poor

| N W B~ O

Very poor

Then, the results of the second questionnaire were converted into
descriptive analysis by using the quantitative data conversion by Sudjono (2003:

335).



Table 8. Quantitative Data Conversion by Sudjono (2003: 335)
No. Interval of Mean WValue Categories
Formula Score Range
1 |x=Mi+185 x=42 Very Good
2 | Mi+06SDi<=X=M+185Di 34X =42 | Good
3 | Mi—-06SDi=X%=M+065D4 26<x=34 |Far
4 |Mi—185Di=% =Mi—065Di 18<x =26 |Poor
5 |T=Mi-188Di =13 Very Poor
X  =mean value

Mi =the ideal mean
= 11.-"1 {maximal score + minimal score)
=1/, (5+1)
=3

5D =the ideal standard deviation

= 1};6 {maximal score — minimal score)
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

This chapter describes the research findings and the discussion in details.

The research findings regarding needs analysis results, the course grid, the unit
design, the first draft, revisions of the first draft, the expert judgment, and the
evaluation result and the final draft of the interactive multimedia are described.
A. Research Findings
1. The Result of the Needs Analysis

A needs analysis was conducted as the first step of this research to find out
the target and learning needs of the students. The needs analysis was conducted on
14™ February 2015. It was done by distributing questionnaires to the students of
VIl B at SMPN 6 Yogyakarta in the academic year 2014/2015. The questionnaires
were in the form of multiple choice questions. The students were allowed to
choose more than one answer or write down their own answers. The two highest
percentages were considered as the representation of students’ needs. The results

of the needs analysis are explained as follows.

a. The Personal Identity of the Respondents

In the needs analysis questionnaire, the students were asked to write down

their personal identity which are about their names, ages and sex.
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Table 9: Data of Respondents in Needs Analysis Stage

Group of Respondents Age Sex
11 12 13 Male Female
Students of VII B 1 14 17 12 20

Based on the data above, there were 32 respondents who filled in the needs
analysis questionnaire. They were all the students of VII B at SMPN 6

Yogyakarta

b. Target Needs
A target need is learners’ view about the target situation (Hutchinson and
Waters, 1987). The analysis of target needs is subcategorized into three parts,

which are necessities, lacks and wants.

1) Necessities

According to Hutchinson and Waters (1987), what is called as
‘necessities’ is types of need determined by the demands of the target situations,
that is, what the learner has to know in order to function effectively in the target
situation. Table 9 shows the students’ view about the target goals.

Table 10: Students’ View about Goals of Learning English

Statements Nsut? db:r:t;)f Percentage
The students’ motivation to learn English is
a. to obey the school rule that English is a 3 9.37%
compulsory subject
b. to be able to use English as a means of 28 87.50%
communication both written and spoken
c. to pass the national examination 9 28.12%




d. to study abroad 9 28.12%
e. others
1) to do some English task easily 1 3.12%
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The two highest percentages, 87.50% and 28.12%, represent students’

goals in learning English that are to be able to use English as a means of

communication both written and spoken, to pass the national examination and to

study abroad.

Table 11: Students’ View about Goal of Reading English Texts

Statements Number of Percentage
Students

The students’ motivation to read English texts
is ...
a. to understand the texts 17 53.12%
b. to give response towards the texts 6 18.75%
c. to be accustomed to English spelling 13 40.62%
d. to enrich English vocabulary 21 65.62%
e. others

1) to use English fluently 1 3.12%

A conclusion that can be taken from the table above is that the motivation

of students to read English text was to enrich English vocabulary and to

understand the text.

2) Lacks

Lacks can be described as the gap between what the learners know already

and what they do not know yet or between students’ current proficiency and the

target proficiency. In other words, it can be stated that lacks are discrepancies

between necessity and what the learner already knows. Table 11 presents the

students’ views about their lacks.
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Table 12: Students’ View about Their Lacks in Reading English Texts

Statements Nsutrl? dbeer:tgf Percentage
To the students, thing that cause difficulty to
read is ....
a. unfamiliar vocabulary 18 56.25%
b. sentence structure 7 21.87%
C. uninteresting topic 3 9.37%
d. English pronunciation 9 28.12%
e. Others

Table 11 shows that 56.25 % of students realized that there is a gap
between their knowledge of vocabulary and the target knowledge of vocabulary in
the text. Moreover, 28.12% of students stated that they find a gap between their

pronunciation skill and the target pronunciation skill.

3) Wants
Wants in this target needs are related to students’ preference about topic of
the English materials which is presented in Table 12.

Table 13: Students’ View about Their Wants in Reading English Texts

Statements NSU,[T dbeer:t(s)f Percentage
Topics or themes of texts that the students
like are ....
a. science and technology 4 12.50%
b. daily life 22 68.75%
c. society (social life) 7 21.87%
d. music and entertainment 13 40.62%
e. others
1) sports activity 1 3.12%

From the table, it can be known that daily life, music and entertainment

represent students’ wants about topic of the English materials.
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c. Learning Needs

Hutchinson and Waters (1987) make a distinction between target needs
and learning needs. Learning needs are equated to the route of learning. This
concerns things such as how learners learn the language, why they learn it and
what resources are available to help them learn. Learning needs are represented
through some components of task (Nunan: 2004) which are the input, the
procedure, the teacher’s role and the students’ role. Added to this, the learning

media and multimedia design are also considered as students’ learning needs.

1) Input

‘Input’ refers to the spoken, written and visual data that learners work with
in the course of completing a task (Nunan, 2004: 47). The students’ views about
the input that should be covered in the tasks are presented in Table 13.

Table 14: Students’ View about the Models of the English Text They Like

Statements NSutT db:nrtgf Percentage
The models of the English input text that the
students like are ....
a. text followed by questions 8 25.00%
b. dialogue or monologue 14 43.75%
c. text with some pictures 14 43.75%
d. text followed by list of unfamiliar 7 21.87%
vocabulary
e. others
1) an easily understood text 1 3.12%
2) achallenging text to read and do the 1 3.12%
follow-up activity

From the table above, it can be concluded that dialogue or monologue, text with
some pictures and text followed by questions are the students’ preference about

the model text.
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Table 15: Students’ View about Topics of Input Text

Statements Nsutrl? dbeer:tgf Percentage
Topics or themes of texts that the students
like are ....
a. science and technology 4 12.50%
b. daily life 22 68.75%
c. society (social life) 7 21.87%
d. music and entertainment 13 40.62 %
e. others
2) sport activity 1 3.12%

The two highest percentages show us that the most preferable topics based on the

students’ view are daily life, music and entertainment.

Table 16: Students’ View about Lengths of the Input Text

Statements Nsutrl? dbeer:tgf Percentage
The lengths of texts that students want are
about ...
a. 100-150 words 15 46.85%
b. 150-200 words 8 25.00%
c. 200-250 words 6 18.75%
d. 250-300 words 2 6.25%
e. Others
1) depending on the topic of the text 1 3.12%

From the table above, it can be seen that 46.85% of the students chose the input
text that consists of 100-200 words and a quarter of them chose the longer input

text which consists of 150-200 words.

2) Procedure

Procedure specifies what learners will actually do with the input that
forms the point of departure for the reading activity. These are data from needs

analysis that shows the students’ preference of the reading activity.
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Table 17: Students’ View about Reading Activities which Aim to Enrich

Their Vocabulary

Number of
Statements Students Percentage
To enrich students’ vocabulary, reading
activities they like the most are . . .
a. readlng a text then answering some 15 46.85%
questions related to the text
b. mat_ch the vo_cabulary V\_/lth its 13 40 62%
equivalence in Indonesian
c. completing sentences or paragraphs 14 43.75%
with words provided '
d. co_mpletlng sentences or paragraphs 10 31.25%
with words based on my knowledge
e. others
1) translatl_ng an English text into 1 3.12%
Indonesian

The researcher considered the two highest percentages as the representation of the

students’ preference about the reading activity in order to enrich their vocabulary.

Based on the table, the two highest percentages are 46.85% and 43.75%. These

mean that reading a text followed by answering some questions related to the text

and completing sentences or paragraphs with words provided are the students’

preference.

Table 18: Students’ View about Reading Activity which Aims to Enrich

Their Knowledge about English Sentence Structure

Number of
Statements Students Percentage
To enrich students’ knowledge about English
sentence structure, reading activity they like
the most is....
a. identifying grammatical error in the 5 15.62%
sentences
b. arranging words into meaningful 18 56.25%
sentence
c. completing sentence with available 99 68.75%
words
d. correcting grammatical error of 4 12.50%
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sentences

e. others

Based on the two highest percentages, reading activities that students preferred for

enriching their knowledge about English sentence structure are completing

sentence with available words and arranging jumbled words into a meaningful

sentence.

Table 19: Students’ View about the Way to Do the Task

Statements NSutT db:r:tsOf Percentage
The way the students preferred to do the
reading task is....
a. individual 20 62.50%
b. in pairs 15 46.87%
c. in small groups (3-5 students) 9 28.12%
d. in large group (more than 5 students) 1 3.12%
e. others
1) dgpgndlng on the condition and 9 6.25%
difficulty level

From the table above, the researcher found that 62.50% of the students preferred

to do the reading task individually and 46.87% of them stated that they preferred

to do the task in pairs.

Table 20: Students’ View about Technique of Teaching Reading

together

Statements Nsutrl? db(fnrtSOf Percentage
The technique of teaching reading that the
students preferred is ....
a. explaining reading materials from 7 21.87%
textbook
b. engaging students in a discussion 10 31.25%
c. using media (e.g. laptop, computer and 14 43.75%
so on) to explain material
d. giving some tasks and doing them 14 43.75%

e. others
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Based on the two highest percentages which are 43.75% and 31.35%, the teaching
reading techniques that are preferred by the students are when the teacher uses
media (e.g. laptop, computer, and so on) to explain material, gives some tasks and

engages the students in a discussion.

3) Teacher’s Role

It refers to the part that teacher is expected to play in carrying out learning
tasks as well as the social and interpersonal relationships between him/herself and
the students (Nunan: 2004). Below is the table of students’ view about teacher’s
role in teaching reading.
Table 21: Students’ View about Teacher’s Role in Teaching Reading

Number of
Students

Statements Percentage

According to the students, teachers’ role in
teaching reading is....
a. explaining material in front of class 2 6.25%
b. going ar?unq the class to monitor 93 71.87%
students’ activity
c. explaining and giving example on how
to do the task
d. asking students to look for texts and
summarize them
e. others
1) explaining the material and
supervising students

17 53.12%

1 3.12%

According to 71.87% of the students, the teacher should go around the class to
monitor students’ reading activity, while 53.12% of them stated that the teacher

should explain and give example of how to do the task.
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4) Students’ Role

It refers to the part that the students are expected to play in carrying out
learning tasks as well as the social and interpersonal relationships between
themselves and the teacher (Nunan: 2004). Below is the table of students’ view
about their role in teaching reading.

Table 22: Students’ View about Their Role in Learning Reading

Statements NSutT db:r:tsOf Percentage
According to the students, their role in learning
reading is....
a. just listening to the teacher 1 3.12%
b. engaging in the reading activities 24 75.00%
actively
c. giving some suggestions to the teacher 8 25.00%
d. doing the teacher’s instruction 16 50.00%
e. others
1) listening to the teacher 1 3.12%
2) doing some English learning game 1 3.12%

According to three-quarters of the students, their role in the reading activity is
engaging in the reading activity actively, while half of them taught that they

should do teacher’s instruction during reading activity.

5) Learning Media
The researcher also collected data from the students about their preference
and needs related to learning media used in teaching and learning of reading.

Below is a table presenting students’ view about learning media.



Table 23: Students’ View about Material Sources

Statements Nsutrl? dbeer:tgf Percentage
Students’ preference of material sources
are...
a. Textbooks 16 50.00%
b. interactive multimedia 22 68.75%
C. newspaper, magazine, pamphlet 7 21.87%
d. internet 9 28.12%
e. others
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Based on the table above, 68.75% of the students preferred interactive multimedia

as the material sources, while half of the students preferred textbooks.

6) Multimedia Design

Multimedia design covers what should be put in the interactive multimedia

including fonts, colours, navigations and the content itself. In other words, the

design is all about what the interactive learning multimedia will look like. These

are several tables presenting the students’ view about the multimedia design.

Table 24: Students’ View about Additional Items in the Interactive

Multimedia
Statements NSU,[T dbeenrtgf Percentage
The English teaching and learning
media that the students want are....
a. music or sound effects 14 43.75%
b. pictures 21 65.62%
C. quizzes 22 68.75%
d. puzzles 15 46.87%
e. others

Beside the main content of the interactive multimedia which is text, 68.75% of the

students wanted the availability of quizzes and 65.62% of them wanted the

availability of pictures in the interactive multimedia.
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Multimedia
Statements NSU,[T dbeer:tgf Percentage
Background colours in interactive learning
multimedia that the students want are ...
a. blue 21 65.62%
b. red 8 25.00%
c. purple 7 21.87%
d. brown 2 6.25%
e. others
1) white 3 9.37%
2) green 4 12.50%
3) pink 4 12.50%
4) grey 1 3.12%
5) orange 1 3.12%

According to 65.62% of the students, the best background colour in the interactive

multimedia is blue, while according to a quarter of the students, the most suitable

colour for the interactive multimedia is red.

Table 26: Students’ View about Font of Interactive Multimedia

Statements Nsutrlr db:nrt:f Percentage
Font of interactive learning multimedia
that the students want is....
a. times new roman 7 21.87%
b. book antiqua 4 12.50%
c. tempussans ITC 20 62.50%
d. arial 6 18.75%
e. others
1) Comic Sans MS 5 15.62%
2) Chiller 4 12.50%
3) Kiristen ITC 1 3.12%
4) Calibri 1 3.12%
5) Cambria 1 3.12%
6) Gadugi 1 3.12%
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In terms of font, 62.50% of the students chose Tempus Sans ITC as the font of
contents in the interactive multimedia and 21.87% of the students chose Times

New Roman.

Table 27: Students’ View about Navigation Buttons of Interactive Multimedia

Statements NSU,[T dbeer:tgf Percentage
According to the students, the navigation
buttons of interactive learning multimedia
should....
a. be simple and easy 17 53.12%
b. :cjse symbols which match with the 16 50.00%
unction
c. be easily found 11 34.37%
d. produce sound when pressed 14 43.75%
e. others
1) attractive 4 12.50%
2) not destru_ct the students attention to 1 3.12%
the material

The two highest percentages describe that, based on students’ view, the navigation
button of interactive learning multimedia should be simple and easy and use

symbols which match with the function.

Table 28: Students’ View about the Availability of Answer Key in the
Interactive Learning Multimedia

Statements NSU,[T dbeenrtgf Percentage
According to students, the availability of
the answer key in the interactive learning
multimedia is....
a. not needed
b. sometimes needed 12 37.50%
c. nheeded 19 59.37%
d. extremely needed 8 25.00%
e. others
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What can be concluded from the table above is that the most of the students

needed the availability of the answer key in the interactive learning multimedia.

2. Course Grid

After finding the results of the needs analysis, the researcher went to the
next step which is creating a course grid. The course grid will be a guideline to
design the units of the interactive learning multimedia. The results of the needs
analysis, the standard of competence and the basic competences will be the
considerations in creating the course grid. Regarding the results of needs analysis,
the researcher considers the two highest percentages of the respondents. The
course grid consists of seven points which are basic competences, indicators, unit
titles, input texts, tasks, the key vocabularies and the key grammatical. Each unit
is derived from standard of competence 11 and basic competences 11.2 and 11.3.
In each unit, students are expected to understand language features, generic
structure, meanings of words and main ideas and supporting details in the

descriptive texts. These are the explanation.

a. Course Grid of Unit I

The topic of Unit I is the descriptive text about people around the
students. This unit focuses on how to describe people and the adjectives and verbs
used to describe people. It includes comprehending the texts and reading the texts

aloud. The title of this unit is “He is Very Kind.”
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b. Course Grid of Unit Il

The topic of Unit Il is the descriptive text about animals and places. This
unit focuses on how to describe animals and places and the adjectives and verbs
used to describe them. It includes comprehending the texts and reading the texts

aloud. The title of this unit is “Brownie Stays in My Backyard.”

c. Course Grid of Unit 111

The topic of Unit 1l is the descriptive text about occupations and things.
This unit focuses on how to describe occupations and things and the adjectives
and verbs used to describe them. It includes comprehending the texts and reading

the texts aloud. The title of this unit is “My Uncle is a Journalist.”

3. The First Draft of the Interactive Multimedia

After finding the results of the needs analysis and creating the course grid,
the researcher then developed the interactive multimedia. The researcher applied
the development phases of Jolly and Bolitho’s model which comprised material
realisation, material production and evaluation followed by revision. The material
realisation stage includes finding the suitable ideas, context, or texts with which to
work based on students’ needs and interest that have been analysed before, and
then creating the tasks preceded by clear instruction.

After finishing the first stage, the researcher moved to the second stage
which is the material production. In this stage, the researcher presents the process

of the first draft production. The process comprised mapping the flow of
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interactive multimedia, describing the design of it, importing the contents of it and

producing pictures, animations and audio or sounds.

a. The Map of the Interactive Multimedia

The map describes the interactive multimedia from the beginning to the
end. It is in the form of flowcharts. There are two kinds of flowcharts. They are
the main flowchart and the unit flowchart. The details of those flowcharts are as

follows.

1) Main Flowchart
It is the first flowchart of interactive multimedia and describes the map of

it in general. The following is the figure of main flowchart.

A |

Introduction

Main menu
I

2 1 2 | h | A 4 4
l glf;s; [ Unit | l Unit Il l Unit 11 [FinaITest [Developer

Figure 1: Main Flowchart

Based on the figure above, the interactive multimedia developed in this
study is firstly divided into two parts, which are “Introduction” and “Main Menu.”
The “Introduction” part which is the first page of the interactive multimedia

contains the name of it, the users’ grade and the name of the developer. It is in
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order to welcome the users. From the “Introduction” page, the users are able to
access the next page which is “Main Menu.” This is the main page of interactive
multimedia since it covers the link to the User Guide, Unit I, Unit Il, Unit III,
Final Test and Developer.

Moreover, based on the contents of interactive multimedia, the researcher
groups the contents into two parts. The first part covers User Guide which
presents the information about the way to operate or use the interactive
multimedia appropriately and Developer which presents the identity of the
interactive multimedia developer. The second part comprises Unit I, Unit 11, Unit
Il and Final Test which presents the main descriptive text reading material. The

details of those three units will be exposed in the Unit Flowchart description.

2) Unit Flowchart
This second flowchart describes parts of each unit and other sections of the
interactive multimedia. The detailed materials of each unit has been explained in

the course grid. The figure of unit flowchart can be viewed as follows.
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Let's Read

Task 6
Study Page |<
Task 7

Summary

Unit —~ Course Overview

Culture Corner

Fun Page

Reflection

Vocabulary List

Figure 2: Unit Flowchart

Based on the figure, a course overview page is the starting content of a
unit. A course overview page introduces the material that will be discussed in the
unit. This page contains the title of the unit, main menu, basic competences,
indicators and the picture illustration. Then, the content of the unit will be divided

into seven sections. The first section is “Let’s Read.” The focus of this section is
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reading comprehension. There are five tasks in this section namely Task 1, Task
2, Task 3, Task 4 and Task 5 which contain warming up activity, passages and
quizzes. The second section which is “Study Page” focuses on language features
of the passages. This section contains two tasks namely Task 6 and Task 7. Those
tasks present the organization of the text (generic structure), notes about
grammatical rules in the passage and quizzes. The third section is “Summary”
which sums up the main materials in the unit. There is also additional section
namely “Culture Corner” which functions to enrich students’ knowledge about
culture related to the topic of the unit. Another additional section is “Fun Page”
which presents some fun materials related to topic being discussed in the unit. It
can be song, game, etc. The next section is “Reflection.” It asks students to reflect
their feeling and achievement after learning the unit. Then, the last section is
“Vocabulary List” which contains words including their phonetic transcriptions,

parts of speech and the equivalence in Indonesian.

b. The Contents of Interactive Multimedia

As explained in the previous part, the contents of the interactive
multimedia are divided into two parts. They are general information and main
material. Since the first one does not need any further explanation, this subchapter

presents the main materials which comprise Unit I, Il and I11.
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The title of Unit I is “He is Very Kind.” Through this unit, the

students will learn about descriptive texts about people. There are some

descriptive texts about people, notes, language features and also some quizzes.

Those contents are presented in some tasks. The organization of Unit | is

presented in the following table.

Table 29: The Organization of Unit |

whether the statements
are true or false based on
the text.

Name of Name of o )
Description Function
Sections Tasks
The students are asked to | As a warming up
match some sentences activity to direct the
about people’s students to the topic
Task | description with the of the unit.
appropriate picture
and then identify the
meaning of adjectives
used in the sentences.
The students are givena | As vocabulary
text entitled “My practice and reading
Mathematics Teacher” comprehension
Task Il | then they are asked to practice.
complete some sentences
based on the text using
Let’s Read words given in the box.
The students are asked to |- As a vocabulary
classify the adjectives and reading
Task 111 | available in the text into comprehension
several categories and practice.
read aloud the adjectives |- Training their
they found. pronunciation.
The students are givena | Checking students’
text entitled “Ms Nanda, | understanding about
My Music Teacher” and | the text and as a
Task IV | are asked to state vocabulary practice.
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The students are asked to
answer some multiple
choice questions based

As a reading
comprehension
practice and

to train the

Task vV | on their understanding of
the text entitled “Tommy | pronunciation skill
Sugiarto”, then to read of the students.
the text aloud after their
teacher.
The students are asked Giving students the
to: information about
- study the note about language features
descriptive text and its | and generic structure
Note language features. of descriptive text.
- study the example of
descriptive text
organization (generic
structure).
The students are asked to | Giving students a
Study Page study about simple grammar practice.
Task \VI | present tense and then
correct the verbs of a text
entitled “Nimas, One of
My Best Friend”
The students are asked to | Giving students a
arrange jumbled words grammar and
Task VIl | into meaningful pronunciation
sentences then arrange practice.
the sentences and read
the text aloud.
Summary )
The students are givena | Giving students
Culture . . . .
Corner text about th_e description | information about
of Queen Elizabeth II. culture.
The students are asked to | As an fun additional
Fun Page Cross Word | finish thg W_ord Search practice for the
Puzzle about adjectives used in | students.
describing people.
Reflection -
The students are given a
Vocabulary . .
List - list of vocabularies

available in the unit.
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2) Unit 11

The title of Unit II is “Brownie Stays in My Backyard.” Through this
unit, the students will learn about describing animals and places. There are some
descriptive texts about animals and things, notes, language features and also some
quizzes. Those contents are presented in some tasks. The organization of Unit Il is

presented in the following table.

Table 30: The Organization of Unit 11

Name of Name of o )
Description Function
Section Task
The students are givena | As a warming up
descriptive text entitled | activity and reading
“Chacky, My Brazil comprehension
Turtle”, then they are practice.
Task | asked to relate the
adjectives to the part of
animal being described
and answer questions
based on the text.
Students are asked to Giving them a
read the text entitled reading
Task 11 “Brownie, My Dog”, comprehensnon
then answer questions practice.
, based on the text.
Let’s Read The students are givena | As a vocabulary and
text entitled, “My pronunciation
Brother’s Smart Parrot” | practices.
Task Il | then are asked to fill in
the blanks using provided
words in the box and
read aloud the text
The students are asked to | As a vocabulary
Task IV | match the name of places | practice.
with their description.
Students are given atext | As areading
entitled “Lovina Beach” | comprehension
Task V' | and are asked to read the | practice.
text and answer the
questions based on the
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text.
The students are asked Giving students
to: information about
- study about main idea | main idea,
Note and supporting details | supporting details
- study about adverbs and the use of
of time and place adverbs of time and
place.
The students are givena | Checking their
text entitled “My understanding about
Study Page Task VI | Backyard”, and then they | the explanation of
are asked to identify the | main idea and
main idea and supporting | supporting details in
details of each paragraph. | the Note.
The students are givena | As a vocabulary
text entitled “Lovina practice.
Task VII | Beach” then are asked to
find some adverbs of
place and time available
in the text.
Summary }
Culture Students are given a Giving student§
Corner } short text about _the pet some information
funeral in America. about culture.
Students are provided Giving students fun
“Who Am | with some descriptions of | additional practice
Fun Page [ animal then they are for the students.
' asked to guess what the
animal is.
Reflection -
Vocabulary 'I_'he students are_given a
List - list _of voc_abulaneg
available in the unit.
3) Unit I

The title of Unit 11l is “My Uncle is a Journalist.” Through this unit,
the students will learn about describing people’s occupations and things around

them. There are some descriptive texts about people’s occupation and things,
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notes, language features and also some quizzes. Those contents are presented in

some tasks. The organization of Unit Il is presented in the following table.

Table 31: The Organization of Unit 111

The students are given a

Name of Name of o Function
Description
Section Task
The students are asked to | This task is as a
Task | match names of warming up activity
occupation and the and vocabulary
pictures. practice as well.
The students are asked to | As vocabulary
Task Il match the names of practice.
occupation with their
description.
The students are givena | As vocabulary and
text entitled “The Twin reading
Flight Attendants” then | comprehension
Task Il | are asked to list the verbs | practices.
used in the text and
answer some questions
Let’s Read based on the text.
The students are givena | As reading
text entitled “My Uncle | comprehension and
is a Journalist” then are | pronunciation
Task IV | asked to state whether practice.
the statements are true of
false and read the text
aloud.
The students are givena | As reading
text entitled “Reno, A comprehension
Kind Clown” then are practices and
Task V' | asked to complete some | pronunciation
sentences based on the practice.
text by using words
given in the box.
The students are asked Giving some
to: information about
- study about adverbs of | the differences
Note frequency and manner. | between “use” and
Study Page - study about the “wear” and about
differences between the | adverbs of frequency
word “use” and “make” | and manner.
Task VI To check students’
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text entitled “My Brother
is a Postman” and asked
to fill in the blanks using
adverbs of frequency and
manner available in the
box.

understanding about
the explanation in
the “Note”

The students are given a
list of things, then they

To check students’
understanding about

Task VIl | are asked to group the the explanation in
words into two categories | the “Note”
“wear” and “use”
Summary -
The students are givena | Giving students
Culture . . B - )
text entitled “London some information
Corner »
Busker. about culture.
The students are givena | As a fun additional
Fun Page Let’s Sing | song lyric of “Que Sera | material.
Sera”
Reflection -
4) Final Test

It contains some exercises to assess students’ achievement after learning

all of the materials in the interactive multimedia. It comprises six tasks which are

divided into three types of quiz, i.e. multiple choices, matching and short answer

quiz.

c. The Design of the Developed Interactive Multimedia

After creating the flowcharts, the developer created the design of

interactive multimedia based on the flowcharts. There is a basic design of the

interactive multimedia. The following figure shows the basic design.




Figure 3: The Basic Design
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Table 32. The Components of the Basic Design

No. Name Function

1. | Content area To put the main content of the multimedia
2. | Home button To let the user go to the Homepage

3. | User guide button | To let the user go to User Guide page

4. | Exit button To let the user end or close the program

5. | Back button To let the user go to the previous page

6. | Next button To let the user go to the next page

Based on the basic

design, the researcher developed the interactive

multimedia. The developer added various kinds of content into the basic design

which depends on the parts or units. Considering the number of pages of the

interactive multimedia, the researcher only presented some of the figures of pages

in this chapter. Those figures will represent other pages that have typical contents

with each of them. The following is the first draft of the developed interactive

multimedia.



a) Introduction page (Welcoming page)

‘Rgzading Timg “

Reza Halimah

89

Interactive Multimedia far Descriptive Text Rm/;nq

for VII Grade Students of Junior High School

Figure 4: The Design of Introduction Page °
Table 33. The Components of Introduction Design
No. Name Function
1. | Title To let the user know the title of the multimedia
2. | Start button To let the user start the program
3. | Picture illustration | To give the illustration of the multimedia
4. | Subtitle To give information about the target user of the
multimedia
5. | Name of developer | To let the user know about the name of the

developer




b) Homepage
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IChoose one of the parts you want to go by 1T ollm
iclicking the Main Menu buttons below. %% %

HOMEPAGE

1

Figure 5: Homepage

(loer G [ UNIT |
Developer [UNIT I

[

|’Fina|Test l CUNIT I

R GG
!

Table 34. The Components of Homepage

No. Name Function

1. | Title of the page To give the users information about the title of the
page

2. | Instruction To give the users information about what should
they do to operate the page

3. | Main menu To let the users choose which part of multimedia
they want to go




c) User guide

USER GUIDE
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m Flik tembel "User Cuide” untuk melihat

ali ke N2 rhik "wext”

Figure 6: User Guide

halaman selaniutnya _ ]

Table 35. The Components of User Guide Page

of the components

No. Name Function

1. | Title of the page To give the users information about the title
of the page

2. | Theicons and functions | To explain the function of each icon to the

user

d) Course Overview Pages

Each unit in this interactive learning multimedia has the same design for

course overview pages. These figures represent the course overview pages of all

units.
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Dou you have any idea about how to
‘tell about someone to your friend? In
‘this unit, you will read some texts about
\describing people, both physially and| —————————— 2
‘characteristically. Learn them through
:some challenging tasks.

- 3
4 5
Figure 7: Course Overview Page 1
Table 36. The Components of Course Overview page 1
No. Name Function
1. | Title of the Unit To let the user know the title of the unit
2. | Course overview To give information to the user about the brief
paragraph description of the unit.
3. | Sections of the Unit To enable the user access the content of each
buttons section of the unit
4. | Name of the Unit To let the user know the name of the unit
5. | Hlustration picture To give the user illustration about the
description of the unit.
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Basic Competences Indicators
11, Responding to the meaning and thetoric step 1. Recognizing language features of
accurately, fluently and appropriately in the descriptive text (positive and negative
very simple essays related to students’ sentence in the present tense);
surroundings in form of descriptive and 2. Recognizing the generic structure of it;
procedure. 3. Identifying the meaning of words in the
2. Reading aloud meaningfully the short and text;
very simple essays in form of descriptive 4. Reading aloud the descriptive texts using
texts using the correct pronunciation. cotrect pronunciation.

Figure 8: Course Overview Page 2

Table 37. The Components of Course Overview Page 2

No. Name Function

1. | Basic competencies To give information to the user about the
basic competences that should be achieved
through this media.
2. | Indicators To give information to the user about the
indicators of the unit.

e) Main contents of the unit

Based on the explanation of the Unit Flowchart, each unit consists of
seven sections which are Let’s Read, Study Page, Summary, Culture Corner, Fun
Page, Reflection and Vocabulary List. These following figures show the examples

of pages in each section.

1) Let’s read
This section focuses on reading comprehension which contains passages

and some tasks. The following is the figure of Let’s Read page.
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[BAck to the task

m’ﬂjs

Ms. Nanda, My Music Teacher

1 will #ll you about my Gvourite teacher. My fvourits teacher is Ms Nanda. She is my
imusic teacher and the leader of the school choir. Ms Nanda is 3 little and thin woman. His hair
iis short and black. She is 35 years old. Ms Nanda always has interesting topics for her music

class. She is also good at playing guitar, piano, fute and other music instrumens.

Ms Nanda believes in cur musical talents. In her class, everyone has a chance o sing and
Qack creatively. She uses her free time for giving singing lessons after school or duting our breaks
She teaches us to be confident with our voices. She s3ys that we need 3 lot c{pra:ii:es. Hwill be
useful to improve our skill. Finally, | can say that Ms Nanda is the best teacher and she raally

‘cares about us. She makes me love music more and more.

Figure 9: Let’s Read page

2) Study Page
This page focuses on language features of the passages. The tasks of this
page present the organization of the text (generic structure), notes about

grammatical rules in the passage and quizzes. The following is the figure of study

page.

NOTE
The texts entitled “My Mathematics Teacher” and “My Favorite Teacher® are descriptive teds. A descriptive text £ells
3bout people (or many things) in specific ways. The purpose of the text is to describe someohe of something in specific

ways. The organization of the text is 3s follows:

It ins the introd y part of the
! _' things/objects.
STUDY PAGE
N

It contains the description of the things/objects.

The language features

1. The use of the simple present tense
= Fdsrrier

2. The use of adjectives

3. The use of adverbs

4. The use of action and thinking verbs.

Figure 10: Study Page



3) Summary

1 i Descristive texts about people.
|
) v
] \ I2. The purpose, geheric structures and language features of the text.
o In this unit, ‘\ - The putpose of the descriptive text is to describe something in a specific way.
. you have \ - The text consists of two parts. They are identification and description.
& - The language festures of the text are the use of adjectives, adverbs, simple present
learned 3 guag I plep)
= tense, action verbs and thinking verbs.
-— about: _[/
| i )
SUMMARY 5. Simple present tense.
#‘ - We use simple present tense to tell about facks, regular actions in the present
time pericd, habits and general truth.

- Positive form = §+ V1
S+ \Vi+s/es
S+ auxilany

- Negative form = § + do hot/does hot
S + is/am/are*not

Figure 11: Summary Page

4) Culture Corner

Queen Elizabeth 11
QiTTEEITTITRYEY TR

Queen Elizabeth 11 is well known throughout the world. She is the
Queen of sixtesn countties but resides in the United Kingdom. Her ancestors

CULTURE have ruled over the UK for over 3 thousand years. She holds enormous power
over her 129 million subjects. She is 3 hard-working Queen and makes changes

CORNER o the world over six decades.

— She is also the Head of the Commonwealth (the collection of 16
nations). She married 3 Greek prince in 1947. Her husband is known as the
Duke of Edinburgh. Elizabeth 3lways takes her position as 3 Queen setiously.
She never gives 3 press intendew and no one knows her political views. She has
been an ultimate professional throughout her working life. Even her dress has
stayed consenative. She is amous for her plain-coloured coats. She continues
%o 3ttend many cultural events as part of her public role.

Figure 12: Culture Corner
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5) Fun Page
This page presents some fun materials related to the topic being discussed in

the unit. This can be a quiz, song and word search. The following is the figure of a

fun page.
w3 X
r|Y ( N O|Y \
S D |W|S H BlQ| [T > | J | W
F W A W = E 'V Z A '
s|T|R |G|E olz ww \‘ ’
FUN PAGE ol ol Bl 1 B ' ~’
T ] | Wi Y B | |
. z|A|V Al L GIN|I|E|Q|G|H
11 O T > | N G F S |F A|U|G|M E
Ty . , ilatEsla e :
Q|w Z | L Z T|wW|V
‘ Y
-
, =

Figure 13: Fun Page

6) Reflection
It is in the form of survey pages which aim to reflect users’ feeling and

achievement after learning the unit. These are the figure of reflection pages.



1. This unit gives me:
™ new expetiences
‘ : ;
I useful learning experiences
I no useful learning experiences
I new learning strategy
I no useful learning strategy
The most interesting part in this unit

3.Things that | want to stu more 3re....
REFLECTION I"’9 idas, dy morean |

>
2

4. Read these statements. Then, click yes, no or some. button. ¥

Some Ne
| can understand the adjectives fo describe people c c c
| can answer questions about people’s description. c s s
I can understand to content of descriptive text. c c e
| can understand the rule and the use of simple present tense. e c c

-

t
S
S
@

escriptive text aloud with correct pronunciation o r

Ican read the g

Figure 14: Reflection Page

7) Vocabulary List

Parts of Phonetic Indonesian

Speech Transcriptions Equivalents

afraid adjective /2" frerd/ takut, cemas
attractive éri;ecfl\'e o 'trek. v/ "menarik
bald adfective | Moald/ | botak, gu:m’u[
bored ad[ective | bad/ | Bosan

~busy ad|ective [ 7oz ["sibuk

~ cheerful ad:ec’iwe | /'Ifla‘f‘ll [ ceria, riang
cruel ad|ective [ Tknuzal/ I'1a |

curly adlective IRl keriting
fat ad|ective | It/ | gemuk
flat ad|ective Mt/ [ pesek |
friendly ad|ective /-frend 1/ ramah
funny ad[ective /fan./ lucu
happy adjective Ihap.i/ senang
i hc[é(u] ad[ective [ /‘heli.).(‘l! ["suka mcnoiong
hungry ad|ective /'hay.gri/ lapar
kind adjective kamd/ baik hati

Figure 15: Vocabulary List Page
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8) Quiz pages
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There are some quizzes in the developed interactive multimedia. They are

True or False quiz, short answer quiz, matching quiz, fill in the blank quiz and

multiple choice quiz. The figures are as follows.

a) True or False quiz

Figure 16: True or False Quiz

Table 38. The Components of True of False Quiz

No. Name Function

1. | Instruction To let the user know about what should they
do on the task.

2. | ‘Show the text’ button | To enable the users displaying the passage.

3. | Question list To display the questions of the task.

4. | True or False options To enable the users choosing true or false as
the answer.

5. | ‘Done’ button To submit the answers and get feedback.




b) Short Answer quiz

[ 1o R R

1. Who is the name of the writer's pet!

2. Why people called the pet a5 turtle red-ear slider?
[
3. What does the writer’s pet like! 3
[ ]
4. What is the favorite food of the writet's pet?
[ }

LET'S READ
1N

5. When does the writer like to see his/her pet?

—1 5
Figure 17: Short Answer Quiz
Table 39. The Components of Short Answer Quiz
No. Name Function
1. | Instruction To let the user know about what should they

do on the task.

2. | ‘Show the text’ button | To enable the users displaying the passage.

3. | Question list To display the questions of the task.

4. | Answer column To enable the users writing down their
answers.

5. | ‘Done’ button To submit the answers and get feedback.
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¢) Matching quiz

1. Mr. Angqara is good-looking.

2. Mrs. Riska is pretty.

f
) ] 3. Arief is heloful. b. @
'.LET‘S READ TG N
\ 5. Fahmi has a pointed-nose. a @
£ e oa
6. Sheilla has curly hair. Q q

7. Hari is muscular ang strong.
8. Hamas is bald.

Figure 18: Matching Quiz

Table 40. The Components of Matching Quiz

No. Name Function

1. | Instruction To let the user know about what should they
do on the task.

2. | Leftcolumn To display the statements to be matched with
the options in the right column.

3. | Right column To enable the users to choose the option to be
matched with the statements in the left
column.

4. | ‘Done’ button To submit the answers and get feedback.
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d)

Fill in the blank quiz

1.1have s vourite teacher. HisnicknameisG)[___ | andhetaaches(B) [ |

2 Hesso @[ | thathealways triestobe (B) in order not o be late.
S HemakesMath [ ko me because he explains it in fun ways.

4 He :l the students to do Math excercises routinely.

5.Heiswvery [ | Helikesto make some jokes during his class.

punctual humorous interesting  discipline sc3hy

D
M. Farizal Hakim Mr. Fariz Math suggests thinks ﬂ

Figure 19: Fill in the Blank Quiz

Table 41. The Components of Fill in the Blank Quiz

No. Name Function
1. | Instruction To let the user know about what should they
do on the task.
2. | ‘Show the text’ button | To enable the users displaying the passage.
3. | The incomplete To enable the users building their
sentences understanding about what are being
discussed.
4. | Answer box To enable the users writing down their
answers.
5. | Option box To give students options of possible answer.
5. | ‘Done’ button To submit the answers and get feedback.
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e) Multiple choice quiz

1. The underlined words in “He is men’s right-handed single player” mean ....

©  Tommv cannot play badminton usina his right hand.

Tommy always plays badminton using his right hand.

Tommy suggests people fo play badminton using their right hand.

¢
-
-

Tommy will not win the game if he plays badminton using his right hand

2. The undetlined word in °... the son of 3 former . * has the closest meaning o ...
C candidate

© developer

€ initiator

ex
3. Tommy was bornon ...

1986
1967

1988 Done :’—

1989

3 200 e T

Figure 20: Multiple Choice Quiz
Table 42. The Components of Multiple Choice Quiz
No. Name Function
1. | Instruction To let the user know about what they should
do on the task.
2. | Questions To show what the user should answer.
3. | Options To give students the possible answers.
4. | ‘Done’ button To submit the answers and get feedback.
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9) Developer 2

Name : Reza Halimah
Place, date of birth - Sragen, 21th Mei 1994
Address : Grasak, RT 41, Gondang, Sragen.

Email address : rezahalimah@gmail com

DEVELOPER

Phone number - 085729770544

Figure 21: Developer Page

Table 43. The Components of Developer Page

No. Name Function

1. | Photo To display the photo of the developer.

2. | ldentity To give information about identity of the
developer.

4. Alpha Testing

After developing the first draft of the interactive learning multimedia, the
researcher went to the next step which is alpha testing. This test involved an
expert who judged the content, instructional, technical and programming quality.
The expert is a credible and permanent lecturer from English Education Study
Program of State University of Yogyakarta. Considering his expertise and
experience, his assessment and suggestion are considered to be valid. The result of

the alpha testing (expert judgment) is described in the following explanation.



104

a. The Expert Judgment towards Content Quality

There are eight points in the questionnaire for assessing the content quality.
All of them are listed in the following table and followed by the result from the
content expert.

Table 44. The Result of Expert Judgment towards Content Quality

Point Statements Score
1. Materials coverage 5
2. Clear presentation of the materials 5
3. Clear use of language for instructions and of materials 4
4. Quality of pictures to explain the concepts of materials 4
5. Quality of instruction to use the program 5
6. Quality of test items 4
7. Balance of the materials and test items 4
8. Clear examples to explain concepts 3

Total Score 34
Mean 4.25

The table shows the mean of the content quality of the developed interactive
learning multimedia is 4.25. Based on the quantitative data conversion used in this

study, it is categorized as “Very Good” since the mean is more than 4.2.

b. The Expert Judgment towards Instructional Quality
There were fifteen points that were used to assess the instructional quality
of the developed learning multimedia by the expert. Those are listed in the

following table completed by the result of the expert judgment.
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Table 45. The Result of Expert Judgment towards Instructional Quality

Point Statements Score
1. Relevance between materials and Standard of Competence 5
2. Relevance between materials and Basic Competence 4
3. Relevance between indicators and Standard of Competence 4
4. Clear target audience 5
5. Clear learning instruction 5
6. Completeness of materials 4
7. Clear presentation of materials 4
8. Order of materials 5
9. Language used to explain materials 4
10. | Relevance between test items and materials 5
11. | Balance between materials and test items 4
12. | Relevance between test items and Standard of Competence 5
13. | Relevance between test items and indicators 4
14. | Media attraction 4
15. | Appropriate feedback 4

Total Score | 66
Mean | 4.4

The mean score for instructional quality of developed interactive learning
multimedia is 4.4 which indicates that the instructional quality is categorized as

“Very Good” since the mean is more than 4.2.

c. The Expert Judgment towards Technical Quality
To assess the technical quality of the developed interactive learning
multimedia, the expert considered these eight points. The points are listed in the

following table and followed by the result of the expert judgment.



Table 46. The Result of Expert Judgment towards Technical Quality

Point Statement Score
1. Choice of background 4
2. Types and sizes of font 4
3. Composition of background colours 5
4. Composition of text colours 4
5. Accuracy of choice of pictures 4
6. Quality of pictures 4
7. The use of navigation buttons 5
8. The display of the animation 4
9. Choice of sounds 4

Total Score 38
Mean 4.22
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The table shows the mean of the technical quality of the developed interactive

learning multimedia is 4.22. Based on the quantitative data conversion used in this

study, it is categorized as “Very Good” since the mean is more than 4.2.

d. The Expert Judgment towards Media Quality

The questionnaire for assessing media quality contains eight points that

were used as the considerations for the expert to assess. These are the points listed

in the following table and completed by the result of the expert judgment.

Table 47. The Result of Expert Judgment towards Media Quality

Point

Statements

Score

1.

Interactivity level between students and media

Ease of interaction to media

Clarity of program navigation structure

Clarity of instruction to use the program

Setting of animation

Accuracy of animation

Nlo|g M~ wi

Split of materials

I NN NS IS TS,




8.

Efficiency of the use of text

4

Total Score 36

Mean 45
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The mean score for instructional quality of developed interactive learning

multimedia is 4.5 which indicates that the instructional quality is categorized as

“Very Good” because the mean is more than 4.2.

5. Suggestions and Revision

The material and media expert not only gave scores towards the interactive

learning multimedia but also gave some suggestions. The suggestions have been

taken as the consideration for revising the multimedia. The following table tells

about the suggestions and action taken by the researcher in revising the

multimedia both material and media aspects.

a. Suggestions from Material Expert and the Revision

Table 48. Suggestions from Material Expert and Action Taken

No. Aspect Evaluated Suggestion Action Taken

1. | Example to explain the | The examples of the The examples of the
concepts explanation in the explanation in the

Study Page section Study Page section
should be in the form | have been changed
of descriptive into descriptive
sentences. sentences.

2. | ldentical indicator Eliminate one of those | One of the identical

indicators. indicators has been
eliminated.

3. | Relevance between Add task related to the | Tasks related to
material and indicator indicator “reading indicator “reading
“reading aloud” aloud”. aloud” have been

added into the Units.

4. | Relevance between Add task related to the | Tasks related to




108

material and indicator
“identifying main idea

and supporting details”

indicator “identifying
main idea and
supporting details”.

indicator “identifying
main idea and
supporting details”
have been added into
the Units.

and grammatical
mistakes.

5. | The diction of texts Match the diction with | Some of difficult
the students’ level of | words have been
competence. replaced with the

easier ones.

6. | Spelling and grammar | Correct some spelling | The spelling and

grammatical mistakes
have been corrected.

b. Suggestions from Media Expert and the Revision

Table 49. Suggestions from Material Expert and Action Taken

No. Aspect Evaluated Suggestion Action Taken
1. | Relevance between The picture of section | The picture of section
pictures and the age of | title pages should be title pages have been
the user matched with the age | matched with the age
of the user which is of the user.
teenager.
2. | The colours of some The colours of some The colours of some
texts texts should be texts have been
brighter so those will | brightened.
be easy to read.

6. The Final Draft of the Interactive Learning Multimedia

Based on the suggestions from the expert, the researcher made some
revisions towards the first draft of the interactive learning multimedia. The
following tables show the figures of some pages that have been revised. The
complete pages of the interactive learning multimedia are available in the

appendix.
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Table 50. The Final Draft of Course Overview of Unit I, Il and 111

The Figure Revision

The identical
indicator has
been eliminated.

Indicators

Basic Competences

Recognizing language features of
descriptive text (positive and negative
sentence in the present tense);

1. Responding to the meaning and thetoric step
accurately, fluently and appropriately in the
very simple essays related to students®

surroundings in form of descriptive and 2. Recognizing the generic structure of it;
procedure. 3. Identifying the meaning of words in the
2. Reading aloud meaningfully the short and text;

it

Reading aloud the descriptive texts using
correct pronunciation.

very simple essays in form of descriptive
texts using the correct pronunciation.

Basic Competences Indicators

Responding to the meaning and rethoric
step  accurately, fluently  and
appropriately in the very simple essays
related to students’ surrounding in form

Recognizing language features of
descriptive (adverb of time and place);
Recognizing the generic structure of
descriptive text;

I

of descriptive and procedure. 3. Identifyving the meaning of words in the
2. Reading aloud meaningfully the short text;
and very simple essays in form of 4. ing main idea and supporting
descriptive using correct details of the text;

Reading aloud the descriptive texts
using correct pronunciation.

Indicators

Basic Competences

. Responding to the meaning and

rhetoric step accurately, fluently
and appropriately in the very
simple essays related to students®
surrounding in form of descriptive
and procedute.
Reading aloud meaningfully the
short and very simple essays in
form of descriptive using correct
pronunciation.

%}

v

L

w

. Recognizing language features of descriptive

(adverbs of frequency and manner)
Recognizing the generic structure of
descriptive text;

Identifying the meaning of words in the
text;

Getting main ideas and supporting details
of the text;

Reading aloud the descriptive texts using
correct pronunciation.




Table 51. The Final Draft of Task Il of Unit |
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The Figure

Revision

My Mathematics Teacher

My Favourite teacher is Mr Farizal Hakim. People call bim Mr Fariz He is one of fhe
Mathematics teachers in my junior high school. He is 28 years old. He is #all and handsome. He
lhas 2 pointed nose, short and black hair, and quite dark skin. He comes to the school every
'morning by motorcycle. He always comes to the class on time. He says that discipline is important
IHe explains the material in fun ways. The students can really enjoy the lesson.

He gives the students ways to remember Maths formulas more exsily. He tells us o enjoy
the learning process, because it will be useful for our future. He never blames the students if they
[answer his questions or quiz incorrectly. He tries to help the students find the correct answer. He is

also 3 kind of humotous person. I he notices some of the students are sleepy, he makes some

[iokes to wake them up. He is very kind, right!

Back to quiz
I

The text has been
shortened and the
difficult words
have been
changed into the
easier ones.

Table 52. The Final Draft of Task 111 of Unit |

The Figure

Revision

ooty

The task related
to indicator
“reading aloud”
was added.




Table 53. The Final Draft of Task IV of Unit |

111

The Figure

Revision

BAck to the task

m’ﬂjj

Ms. Nanda, My Music Teacher

1 will #ll you about my Bvourite teacher. My Avourite teacher is Ms Nanda. She is my
Imusic teacher and the leader of the school choir. Ms Nanda is a little and thin woman. His hair
fis short and black. She is 35 years old. Ms Nanda always has interesting fopics for her music

«class. She is also good at playing guitar, piano, flute and other music instruments.

Ms Nanda believes in our musical &alents. In her class, everyone has a chance to sing and
act creatively. She uses her free time for giving singing lessons after school or during our breaks.
‘She teaches us to be confident with cur voices. She says that we need 3 lot of practices. H will be
seful £o improve our skill. Finally, | can say that Ms Nanda is the best teacher and she really

‘cares about us. She makes me love music more and more

The text has
been shortened
and the difficult
words have
been changed
into the easier
ones.

Table 54. The Final Draft of Task V of Unit |

The Figure

Revision

D

Tommy Sugiarto

Tommy Sugiaréo is one of the Indonesian badminton players. He is now 27 years old. He s a right-
lhanded player in the men single player feam. He is a son of 3 former Indonssian badminton player in the era
of 1980, lcuk Sugiarto.

Tommy is &ll. His height is 178 cm. His skin is dark brown. He has 3 pointed hose. His hair is black and
short. His body is muscalar, becguse he doss many exercises routinely. That is o improve his badminton skill.

His hobby is playing foothall, swimming and travelling. Those activities encourage him to enhance his
tphysical fitness. He says that he wants to make sure that his body is always in 3 good condition. That is to

ize his pe! in playing badminton.

Indonesian Thomas Cap player in 2008, champion of SEA Games 2011 in the badminton men’s team [

and champion of Laos International Challenge on 2010 are some of his achievements in the badminton

farena. indonesia must be proud of having such a falented badminton player.

The text has
been shortened
and the
difficult words
have been
changed into
the easier ones.
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Table 55. The Final Draft of Task V of Unit | (Reading Aloud)

The Figure

Revision

[Shou the text

[1- The underlined words in “He is 3 right-handed player in the men single player team” maan ....|
e

ommy cannof plav badminton using his riaht hand

© Tommy always plays badminton using his right hand.

suggests people fo play badminton using their right hand

© Tommy will not win the game if he plays badminton using his right hand

¢ candidate
e

developer
* initiator
oex

The task for
reading aloud
has been added.

Table 56. The Final Draft of Note of Unit I

The Figure

Revision

The simple present tense in English is used o describe an action that is reqular, rue or normal.
We use the pressnt fense for describing:

1. Repeateq or regular actions in the present time period
¢ A doctor examines patients in 3 hospital or clinic.
¢ Thetnin to Berlin leaves every hour.
* John sleeps sight hours every night during the week.
3. Habits
* 1 get up arly every day.
*  Carol brushes her teeth twice a day.
*  They travel to their country house every weekend.

STUDY PAGE [iSyr=ws
> o The President of The USA lives in The White House.
*  Adog has four legs.

*  We come from Switzerland.
4. Things that are always / genenally true
* ltrainsa ot in winter.

o The Queen of England lives in Buckingham Palace
o They speak English atwork.

The examples of
the use of the
simple present
tense were
changed into
descriptive
sentences.




Table 57. The Final Draft of Culture Corner of Unit |
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The Figure

Revision

[ CULTURE
| CORNER

Queen Elizabeth 11
fEErsTrzzereesryag

Queen Elizabeth 11 is well known throughout the world. She is the
Queen of sixteen countries. She resides in the United Kingdom. Her ancestors

have ruled over the UK for over 3 thousand years. She holds massive power over
her 129 million subjects. She is 3 hard-working Queen. She makes changes o
the world over six decades.

She is also the Head of the Commonwealth (the collection of 16
nations). She married 3 Greek prince in 1947. Her husband is known as the
Duke of Edinburgh.

Elizabeth always fakes her position as 3 Queen sericusly. She has been an
altimate professional throughout her working life. She doss not dress
glamorously. She is famous for her phain-coloured coats. She continues to

attend many cultaral events as part of her public role.

The text has
been shortened
and the difficult
words have
been changed
into the easier
ones.

Table 58. The Final Draft of Task 11 of Unit |1

The Figure

Revision

puts

trains

My Brother’s Smart Parrot

Sverymaninmyhousehasa () [ |.1hawesome(2)[_ | in my aquarium.

My father has some roosters and hens. My brotherhasavery 3)[ | pet. ltisaparrot.

My brother wants that his parrot aan (4) [ |like people. Every day, my brother 5)[ |

bim b spaak ke pacple. Firs, he says some (&) [ ] words or expressions sach 3 *hello”

“good morning” and “good bye”. Then, heasksthe (7) [ | o repeat what he says. H
again and again until his parrot can imitate the words.

Now, his parrot can imitate what people say.

re are some words and expressions that the parrot

<an s3y such as “how are you, good afternoon and so on. However, *hello” is the word that the parrot can say

yvery (@) [ |.Sincemybrother ()] | his parrct in front of the house, every time

someone passes by, the parrot always (10) [ | him/her by saying *hello’.

The task related
to indicator
“reading aloud”
was added.
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Table 59. The Final Draft of Task IV of Unit Il

The Figure Revision

The colour of
the text was
brightened.

1. hospital

2. 2 building for islamic religious activities and worship

2. railway station  b. 2 placefon

3. market
4. airport
5. mosque rship gods and goddess and sometimes become touris
LET'S READ 6. church an religious
7. bank o save, borrow or fran:
8. prison e where aircraft regularly take off and land, with buildings for passengers fo vait in
9. laboratory i. 3 place fo buy or sell goods

10. temple j. 3 place where paople who are il o injured are trested and faken care of by doctors and nurses

Table 60. The Final Draft of Task V of Unit Il
The Figure Revision

The text has
been
shortened and
the difficult
words have

~(Lovina besch )
Lovina Beach is one of the mu st spots when visiting Bali Island. i 1s
located in Buleleng, about § km from Singaraja city. i can be a fourist destination for
ithose who want to see dolphins. There are also man many small boats that line in the |

SO The Gl
The

it is not 3 right place for sunbathing. : - been ChanQEd

Dolphin’s performance in Lovina Beach begins in the morning 3t 5:00 o'dlock.
“This is because the dolphins are always visible in the momming. At first you may not see
any single dolphin, but then they will emerge [umping out of the water. It looks like -
they greet the visitors. Dalphin's performance does not st long. They usually dissppear | s
4t 7 a.m. Besides the dolphin show, it lso offers 3 variety of sccommodations ranging
t%‘hnhadﬁgﬂs."‘ ilab Favery ordable pri

into the easier
ones.




Table 61. The Final Draft of Note 1 of Unit |1
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The Figure

Revision

E\kc ing the content of the ba,‘an
D}  identify what kind of bag i is!
isa 1:| bag.

Done

F\ knowing the content of Iza an

vou idel ntn vhat kind of bag it i

The
explanation and
task about main
idea and
supporting
details have
been added.




1

r a.1likethe location of mv auite bic house and the backvard inside it
€ b. My big house has eight rooms and 1 like it
¢ 1like suburb area because it is quiet and the air is very fresh

Write three supporting details of

116

(T}:af is how we find the most important point of the izlusgra‘:‘[ons]

In the text, we also need fo find the most important point sbout
the topic. We call it as ‘main idea’. It always contains the topic.

Other things besides the main idea are called as supporting details”
Supporting details explain more about the main idea sentence

- The main idea of paragraph one is ...

h one.

Main idea of paragraph two is

3. There are some ki

b. The are 2 pool, 3 garden and a gazebo in the backyard
; ferent hobbies




Table 62. The Final Draft of Summary of Unit |1
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The Figure

Revision

The

misspelled
1. The descriptive text about animal and place has the same language features as
A words and
|2. Every paragraph of a descriptive text has a main idea and supporiing details. g ramm atl Cal
- The main idea tell the reader about the most imporiant point of the topic. H
i supperi K i e ot mistakes have
been
3. One of the language features of descriptive text is the use of adverbs. There are]
some kinds of adverbs. Tiwo of them are adverbs of time and adverbs of place. corre Cted .
Adverbs of time ell us about when and how long something happens.
Adverbs of place tell us 3bout where something happens.
e
4 \rj [—I\ p
i
Table 63. The Final Draft of Task V of Unit 11
The Figure Revision

The
misspelled
words and
grammatical
mistakes have
been
corrected.




Table 64. The Final Draft of Task Il of Unit 111
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The Figure

Revision

1. chet

2. pilot

3. sailor

4. athlete

5. architec

6. dancer

7. typist

8. lawyer

9. army

10. pharmacist

The colour of
the text was
brightened.

Table 65. The Final Draft of Task I11 of Unit 111

The Figure

Revision

) Back Eo Ta In

Back to Task 111 B

A Twin Flight Attendant

1 'have 3 twin cousin. Their names are Sofia and Julia. They are twenty
#wo. They are very beautiful and smart. They have graduated from college last
IR 70N |year Now, they work at Garuda Indonesia Aitlines company as flight
iattendants. Their main dufy is fo ensure the safety and comfort of the
tpassengers during the flight. They must explain o the passengers about safety
‘standard, weather condition, what should do and what should not do in the -

iplane, and also know how to deal with passengers” complaints. They

,
«ontinuously learn to speak English more Auently because they have to deal | SR

with people from many different countties around the world.

The text has
been
shortened and
the difficult
words have
been changed
into the easier
ones.




Table 66. The Final Draft of Task 111 of Unit 111
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The Figure

Revision

1. What is the main idea of the text?

2. How old are Sofia and Julia?
[ ]
3. Where are Sofia and Julia work at?

[ ]
4. What are their occupation?

[ ]
5. What are their main duty in the flight?

[ ]
6. Are they good at handling complaint?

[ ]
7. Why do they always learn to speak English fluently?

The task
related to the
indicator
“identifying
main idea and
supporting
details” has

been added.

Table 67. The Final Draft of Task 1V of Unit I11

The Figure

Revision

1. Uncle Wawan writes some articles for bulletin. © True € False
2. Uncle Wawan is not so good at writing. € True € False
3. Uncle Wawan writes the report slowly. £ Trae © False
4. Uncle Wawan may join some important meetings to get the news. ¢ True € False
5. Television and radio broadcasts the news. € True € False
6. Uncle Wawan does not write the news about politics. € True € False
7. Uncle Wawan writes both local and national news. € True € False

The colour of
the text has
been
brightened
and the
misspelled
words have
been
corrected.




Table 68. The Final Draft of Task V of Unit 111
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The Figure

Revision

Reno, 3 Clown

1 have 3 neighbour. His name is Reno. He is a clown. He works in 2 camival and
sometimes pecple invite him o their birthday parties to entertain the invitess. He wears 2
ery colourful costume. He also wears 3 colourful and funny wig and footwear. He also
lipaints his face. Everyone will not relize that the clown is Reno, because his appearance is
otally different from the daily appearance in his home. His job is £o entertain people. He
lenteriains all of people from children o the adult. He is able to demonstrate mime and
(Eunny fcial expressions He, without saying any single word, makes people lzugh and forget
ltheir problem for a while. He is very funny and kind. Although some pecple say that being 3
lclown is easy, 1 know that it is hot. Reno often tells me that when he is sad, he has o hide
laway his sadness and show his happy face in front of the audiences. Moreover, he has to

The task
related to the
indicator
“reading
aloud” has

been added.

Table 69. The Final Draft of Section Title for Each Unit

The Figure

Revision

LET'S READ

The picture
of section
title pages
have been
matched with
the age of the
user.




STUDY PAGE

CULTURE CORNER
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B. Discussion

The research findings that have been explained above lead the researcher
to the discussion. The discussion will be divided into two parts. They are content
aspect and media aspect.

1. The Content of the Interactive Learning Multimedia

There are two considerations when the researcher developed the content
of the interactive learning multimedia. They are the result of the needs analysis
and the document of the curriculum. The content should meet the criteria available
in those concerns. The results of the needs analysis were employed by the
researcher to design the kind of task, while the document of the curriculum,
especially the standard of competence and basic competences, were utilized to
determine the indicator that should be achieved by the students.

After being assessed by the expert, revised by the researcher and the final
score was converted into qualitative data, it was found that the result of the alpha
test showed that the contents of the developed interactive multimedia are “Very

Good”.

2. The Media Aspect of Interactive Learning Multimedia
There are four points of the media aspect that should be discussed. They
are the interactivity level, navigation, picture and animation and screen

appearance.
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a. Interactivity Level

The interactivity level of a multimedia can be judged when the user can
control what and when parts of the program that will be delivered. To gain the
interactivity level of the multimedia, the developer should make sure that the
multimedia enables the user to operate the content multimedia based on their
needs. Added to this, there is also a significant item of a multimedia that can make
the multimedia interactive. It is the feedback. The availability of feedback does
not only make the multimedia interactive, but also it promotes autonomous
learning. The researcher applied the immediate feedback in the developed
interactive multimedia, especially in the quizzes. It functions to let the users know
whether their answer is correct or not. In some quizzes, the immediate feedback
also perform a function as a key answer as it shows the correct answer when the
user answer incorrectly.

Based on the findings, the developed multimedia have met the criteria of
interactivity. It provides the users with many navigation buttons that enable the
user to explore the interactive multimedia based on their needs. The immediate
feedback helps them to be more aware of their mastery of the material. In short, it
can be said that the developed interactive learning multimedia gives the user

chance to interact with the program.
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b. Navigation

The navigation button has a significant role in the use of interactive
learning multimedia as in enables the users to move from one part to another, get
the feedback, control the audio visual, and so on.

According to the result of the alpha test, the researcher found that the
navigation of the developed interactive multimedia can work well and easy to
find. It uses pictures that symbolize its functions, so it will not took a long time
for the user to understand each function of the navigation button. Furthermore, the
navigation button was used consistently in all parts of the multimedia, for
example: the “back” and “next” buttons for all of the pages use the same symbol,

99 ¢

so do the “home”, “exit” and other buttons.

c. Picture, Animation and Sound

Picture, animation and sound are the components of audio visual that are
applied in the developed interactive multimedia. The researcher employed some
pictures and animation to illustrate the title of the units and sections, the content
of the texts, symbolize the navigation button and to decorate the presentation of
some pages so those look more attractive. However, the researcher did not employ
much sound in the multimedia as the result of the needs analysis showed that most
of the students did not want the availability of sound. The sound are represented

by the use of song in the fun page of Unit IlI.
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Based on the result of the alpha test, the expert assessed the quality of the
picture, accuracy of the choice of picture and animation and the choice of sound

are good and did not need any revision.

d. Screen Appearance

Screen appearance includes the choice of background, type and size of
font, composition of background colours, and media attraction. Based on the
result of the expert judgment, it can be seen that the choice of the background is
good. It does not distract another component of the page. The type and size of font
are also good. They are clear and readable. The composition of background
colours is very good. The colours of the background and the text are well-

integrated. Overall, the media attraction is good and interesting.



CHAPTER V
CONCLUSIONS AND SUGGESTIONS

This chapter presents the conclusions of the study and the suggestions to
other parties. The conclusions discuss about the result of the needs analysis which
are target needs and learning needs and the appropriate interactive learning
multimedia for teaching descriptive text reading to Grade VI students of SMPN 6
Yogyakarta. Added to this, the suggestions are addressed to English teachers and

other researchers.

A. CONCLUSIONS

As a product-based research, this research aims to develop an interactive
learning multimedia for teaching descriptive text reading to Grade VII students
based on several considerations. Some of them are the result of the needs analysis
and the document of curriculum.
1. Target Needs

It was found that the motivation of the research subject in learning
English is to be able to use English as a means of communication both in spoken
and written form and also to pass the national examination. In relation to reading
skill, they keep their motivation to read high since they want to enrich their
vocabulary and to be accustomed to English spelling. However, they faced some
difficulties while reading English text. Some of them is caused by unfamiliar
vocabularies and pronunciation. The findings also show that the students’ most

favourite themes of the text are daily life, music and entertainment.
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2. Learning Needs

The students’ preferences related to the model of English input text are
dialogue or monologue, text with some pictures and text followed by questions.
Almost a half of the total number of the subject desired the texts that consist of
100-150 words. Reading a text followed by answering some questions related to
the text and completing sentences or paragraphs with words provided are the
students’ preference in learning the vocabulary. The students desired to learn the
sentence structure by using explicit approach through some activities, such as
completing sentence with available words and arranging jumbled words into a
meaningful sentence.

The students wanted to do the tasks individually and in pairs. Furthermore,
the teaching reading techniques that are preferred by the students are when the
teacher uses media (e.g. laptop, computer and so on) to explain material, gives
some tasks and engages the students in a discussion. Related to the teachers’ role,
the students stated that the teacher should go around the class to monitor students’
reading activity and give example of how to do the task. They were also fully
aware that, during the teaching and learning of reading, they should be engaged in
the activities actively by doing the instruction. The interactive learning
multimedia and the textbooks were their most preferred media to learn reading.

Related to the content and design of the interactive learning multimedia,
the students wanted to include some pictures and quizzes inside it. Blue and red

were the colour they chose to be applied in the multimedia. According to them,
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the navigation buttons of the multimedia should be easy to find and the symbols

should represent the function of each function.

3. The Appropriate Interactive Learning Multimedia for Teaching
Descriptive Text Reading

The appropriate interactive learning multimedia for teaching descriptive
text reading to Grade VII students of SMPN 6 Yogyakarta had the following
design.
a. The Introduction

It contains two Course Overviews that function to let the users know
about what they will learn in the Unit. The course overview includes the title of
the unit, a picture illustrated the title, a brief introduction paragraph described the

content of the unit, the basic competences and the indicators.

b. The Main Part

Each unit of the developed interactive learning multimedia consists of
seven section. They are Let’s Read, Study Page, Summary, Culture Corner, Fun
Page, Reflection, and Vocabulary List. The further explanations about each
section are described below.
1) Let’s Read

The focus of this section is reading comprehension. There are five tasks

in this section which contain warming up activity, passages and quizzes.
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2) Study Page
This section focuses on language features of the passages. This section
contains two tasks presenting the organization of the text (generic structure), notes

about grammatical rules in the passage and quizzes.

3) Summary

It sums up the main material of the unit.

4) Culture Corner
It is an additional section which functions to enrich students’ knowledge

about culture related to the topic of the unit

5) Fun Page
It is another additional section which presents some fun materials related

to topic being discussed in the unit. It can be song, game, etc.

6) Reflection

It asks students to reflect their feeling and achievement after learning the unit.

7) Vocabulary List
It contains vocabularies including their phonetic transcriptions, parts of

speech and the equivalence in Indonesian.
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c. Final Test

It contains some exercises to assess students’ achievement after learning
all of the materials in the interactive multimedia. It comprises six tasks which are
divided into three types of quiz, i.e. multiple choices, matching and short answer

quiz.

B. SUGGESTIONS
Based on the conclusions of the research, some suggestions are proposed

to students, English teachers and other researchers.

a. To the students
Students should be more aware that the availability of interactive
learning multimedia can help them to learn in a fun way. Hence, they need to

optimize the use of the multimedia especially for the autonomous learning.

b. To the English teachers

Nowadays, most of schools have been facilitated with the multimedia
facilities such as language and computer laboratory. The teachers are expected to
optimize the utilizations of those facilities by applying the use of Information and
Communication Technology (ICT) to vary the activities in the classroom and
attract the students’ attention during the teaching and learning process. One of the
way to apply the ICT in the classroom is by using the interactive learning

multimedia effectively to promote autonomous learning.
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c. To other researchers

In terms of the content, other researcher may use the authentic materials
that surely will give some benefits to the user of the interactive multimedia. They
also need to be consistent about the indicator that the students’ need to achieve,
since the indicator will affect the kind of the tasks. In other words, the kind of the
tasks should be matched with the indicator. In terms of the interactivity, the
developer should give more immediate feedback. This is crucial since it will help
the users to be aware of their mistakes in doing the tasks. Related to the additional
contents such as picture, animations and sounds, the developer should make sure
that the contents are in a good quality and do not distract the users’ focus on the

main material.
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ANGKET KEBUTUHAN BELAJAR BAHASA INGGIRS SISWA
KHUSUSNYA DALAM HAL MEMBACA (READING)

A. Data Responden

Nama :
Umur . ... tahun
Jenis Kelamin (lingkari salah satu) :L/P

B. Kebutuhan Belajar Bahasa Inggris
Berikut ini adalah beberapa pertanyaan yang berkaitan dengan
kebutuhan belajar bahasa Inggris adik-adik. Berilah tanda silang (X) pada
setiap jawaban yang sesuai dengan kebutuhan diri kalian masing-masing atau
bila adik-adik memiliki jawaban yang lain boleh menuliskannya di pilihan
paling bawah pada tiap-tiap nomor. Adik-adik dapat memilih atau menuliskan
lebih dari satu jawaban.

1. Tujuan saya belajar bahasa Inggris di sekolah adalah

a. memenuhi peraturan sekolah yang menyatakan bahwa bahasa Inggris
adalah pelajaran wajib

b. supaya mampu menggunakan bahasa Inggris sebagai alat komunikasi
lisan dan tertulis dengan baik

c. supaya dapat mengerjakan soal-soal ujian

d. untuk mempersiapkan diri apabila ingin meneruskan pendidikan ke
luar negeri

e. lain-lain, sebutkan ...........ccccooniiiinnnn,

2. Tujuan saya belajar membaca (reading) teks-teks bahasa Inggris adalah
a. supaya dapat memahami teks bahasa Inggris yang dibaca

supaya dapat merespon teks bahasa Inggris yang dibaca

supaya terbiasa dengan ejaan (spelling) bahasa Inggris

supaya menambah penguasaan kosa kata bahasa Inggris

lain-lain, sebutkan ..........ccccoovvviiininnnnne

® oo o

3. Kesulitan yang saya alami saat belajar membaca (reading) teks-teks
bahasa Inggris adalah
a. Banyak kosa-kata yang sulit dimengerti
b. Tidak memahami struktur (grammar) kalimat dalam teks
c. Topik atau tema teks yang tidak menarik

138



d.

e.
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Tidak tahu bagaimana cara melafalkan (pronunciation) kata-kata di
dalam teks
lain-lain, sebutkan ............ccccocevvveiiiiiinennnne

. Model teks bahasa Inggris yang saya sukai adalah

a.

© oo o

Teks yang disertai dengan beberapa pertanyaan
Dialog atau monolog

Teks yang disertai dengan beberapa gambar

Teks yang disertai dengan daftar kosakata yang sulit
lain-lain, sebutkan ............ccccocevveiiiivienennne

. Topik atau tema dalam teks yang saya inginkan adalah

a.
b.

C.
d.
e

Sains dan teknologi

Kehidupan sehari-hari

Kehidupan sosial dan masyarakat

Musik dan hiburan

lain-lain, sebutkan ...........cccccocevvveiiiiiinnennne

. Panjang input teks bahasa Inggris yang saya inginkan adalah

a.

® oo o

100-150 kata
150-200 kata
200-250 kata
250-300 kata
lain-lain, sebutkan ...........cccccceevevieiieennnnn,

. Untuk menambah pengetahuan kosa kata, saya lebih suka aktivitas
membaca (reading) antara lain

a.
b. Menjodohkan kata dengan arti bahasa Indonesianya

C.

d. Melengkapi kalimat atau paragraf dengan kosa kata berdasarkan

Membaca teks kemudian menjawab pertanyaan
Melengkapi kalimat atau paragraf dengan kosa kata yang disediakan

pengetahuan yang saya miliki
lain-lain, sebutkan .............cccocecvveiiiiineennne

. Untuk menambah pengetahuan struktur bahasa (grammar), saya lebih
suka aktivitas membaca (reading) antara lain

a.
b.
C.

mengidentifikasi kesalahan struktur bahasa pada kalimat

menyusun kata-kata menjadi kalimat yang bermakna dan benar
melengkapi kalimat dengan kata-kata yang sesuai dengan struktur
bahasa
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e.
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membenarkan kesalahan struktur bahasa pada kalimat
lain-lain, sebutkan .............cccocevvveiiiiiineennne

9. Latihan soal reading sebaiknya dikerjakan secara

10.

11.

12.

13.

a.

©T oo o

Individu

Berpasangan

Kelompok kecil (3-5 orang)

Kelompok besar (lebih dari 5 orang)
lain-lain, sebutkan ............ccccocevveiiiivinnennne

Teknik pengajaran bahasa Inggris, khususnya reading, yang saya sukai

adalah

a. Menjelaskan materi dari modul

b. Mengajak saya dan teman-teman untuk berdiskusi

c. Menggunakan media tertentu (laptop, komputer, dan lain sebagainya)

untuk menjelaskan materi

d. Memberi soal lalu membahasnya bersama-sama

lain-lain, sebutkan ...........cccccocevveiiiivineennne

Dalam pelajaran bahasa Inggris, khususnya reading, peran guru
sebaiknya.

a.

© oo o

Menjelaskan sambil duduk dan berdiri di depan kelas saja
Berkeliling dan memberi masukan pada pekerjaan siswa
Menjelaskan dan memberi contoh langkah-langkah mengerjakan soal
Menyuruh siswa mencari teks bacaan dan merangkumnya

lain-lain, sebutkan ............ccccocevveiiiivinnennne

Dalam pelajaran bahasa Inggris, khususnya reading, peran siswa
sebaiknya.

a.

© oo o

Mendengarkan guru saja

Berpatisipasi aktif dalam kegiatan pembelajaran di kelas
Memberi saran dan kritik tentang cara mengajar guru
Melaksanakan instruksi dari guru

lain-lain, sebutkan ............cccocevveiiiivineennne

Dalam pembelajaran membaca (reading) bahasa Inggris, saya ingin
meteri berasal dari

a.
b.
C.

Buku paket
Multimedia interaktif
Koran, majalah, pamflet, dan sebagainya
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15.

16.

17.

18.

d.

e.
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Internet
lain-lain, sebutkan ............ccccocevvviiiiiiiennnnne

Input teks deskripsi (descriptive text) yang saya inginkan adalah tentang

a.

©T oo o

Orang

Binatang

Benda

Bangunan

lain-lain, sebutkan ............ccccocevveiiiiiinnennne

Saya lebih suka jika media pembelajaran bahasa Inggris dilengkapi
dengan

a.

© oo o

Efek suara atau musik

Gambar

Kuis atau latihan soal

Puzzle atau game

lain-lain, sebutkan ...........cccccocevvveiiiiiinnennne

Saya ingin media pembelajaran interaktif bahasa Inggris yang

a.

® oo o

Menggunakan materi otentik

Instruksi dan penjelasan materi yang jelas

Sesuai dengan kompetensi inti dan kompetensi dasar
Menggunakan tata bahasa yang baik dan benar
lain-lain, sebutkan ............ccccoevvviiiiiinnnne.

Dalam multimedia pembelajaran interaktif, saya ingin background atau
latar belakangnya berwarna

a.

® oo o

Biru

Merah

Ungu

Cokelat

lain-lain, sebutkan ............ccccccoeeeiinenen.

Jenis huruf yang digunakan dalam multimedia pembelajarn interaktif
yang saya inginkan adalah

a.

b
C.
d
€

Times New Roman

. Book Antiqua

Tempus Sans ITC

. Arial

lain-lain, sebutkan ..o,
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19. Dalam multimedia pembelajaran interaktif, tombol navigasi yang tersedia
seharusnya

20.

a.

® oo o

Menggunakan sistem yang mudah dan sederhana
Menggunakan simbol yang sesuai dengan fungsinya
Dapat ditemukan dengan mudah

Mengeluarkan suara jika ditekan

lain-lain, sebutkan ............ccccoeniniiinnnne.

Dalam multimedia pembelajaran interaktif, adanya kunci jawaban dari
latihan soal-soal

a.

® oo o

Tidak dibutuhkan

Kadang-kadang dibutuhkan

Dibutuhkan

Sangat dibutuhkan

lain-lain, sebutkan ............cccocveveiiieieennenn,
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School

Class / Semester

Subject

Standard of Competencies

: SMPN 6 Yogyakarta
VI
: English

COURSE GRID

: Understanding the meaning of written functional text and short and simple essays in form of descriptive and procedure
related to students’ surrounding.

Basic competencies Indicators Unit Titles Input texts Tasks Key Key
Vocabularies Grammatical
11.2 Responding to the [Students are able to: He is Very 1. My - Completing Teacher, tall, Simple present
meaning and 1. recognize language Kind Mathematics some sentences | handsome, tense :
rhetoric step features of descriptive Teacher based on the nose, black, Positive form.
accurately, fluently | text text using short, hair, skin, | Negative form
and appropriately 2. recognize the generic words given in | discipline,
in the very simple structure of descriptive the box. scary, fun,
essays related to text. lesson, easy.
students’ 3. recognize the - Grouping the
surrounding in coherence and cohesive adjectives into
form of descriptive | paragraphs in a classification
and procedure. descriptive text. table.
4. identify the meaning of
words in the text.
2. Mrs Nanda, Stating Help, difficult,
My Music whether the blame,
Teacher statement true | humorous, kind,
or false based | music, little,
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11.3

Reading aloud

meaningfully the

short and very
simple essays in

form of descriptive

using correct
pronunciation.

Students are able to read
aloud the descriptive
texts using correct
pronunciation.

. Tommy

Sugiarto

. Nimas, a Best

Friend of
Mine

. My

Mathematics
Teacher

. Tommy

Sugiarto

on the text

Answering
multiple choice
questions based
on the text.

Choosing the
correct form of
the verbs

- Reading aloud
some
adjectives in
the text.

- Reading aloud
the whole text.

thin, creative,
teach.

Badminton,
exercise, tall,
muscular,
champion,
performance.

Classmate, slim,
tall, face, oval,
eyes, veil,
smart, good,
like,
characteristic,
friendly,
opportunity.
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11.2

Responding to the
meaning and
rhetoric step
accurately, fluently
and appropriately
in the very simple
essays related to
students’
surrounding in
form of descriptive
and procedure.

Students are able to:

1. recognize language

features of descriptive

. recognize the generic

structure of descriptive
text.

3. recognize the
coherence and cohesive
paragraphs in
descriptive text.

4. identify the meaning of
words in the text.

5. get main idea and
supporting details of
the text.

N

Brownie Stays
in My
Backyard.

=

Chacky, My
Brazil Turtle

My Dog,
Brownie.

. My Brother’s

Smart Parrot

Lovina Beach

- Relating the
adjectives to
the part of
animal being
described

- Reading and
answering the
questions.

- Answering
questions
based on the
text.

- Filling in the
blank to
complete the
text using
provided
words.

- Finding the
adverbs of
time and place

- Answering
questions

Shell, leg, tails,
eyes, claws,
turtle, sharp,
fibre.

Chinese, breed,
small, fluffy,
cute, cuddle,
thick, fur,
bones, bark.

Pet, parrot,
train, speak,
expressions,
fluently.

Dolphin,
sunbathe, boat,
appear,
disappear, line,
emerge, last,
accommodation,
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11.3

11.2

Reading aloud
meaningfully the
short and very
simple essays in
form of descriptive
using correct
pronunciation.

Responding to the
meaning and
rhetoric step
accurately, fluently
and appropriately
in the very simple
essays related to
students’
surrounding in
form of descriptive
and procedure.

Students are able to read
aloud the descriptive
texts using correct
pronunciation.

Students are able to:

1. recognize language

features of descriptive

. recognize the generic

structure of descriptive
text.

3. recognize the
coherence and cohesive
paragraphs in
descriptive text.

4. identify the meaning of
words in the text.

5. get main idea and
supporting details of
the text.

N

My Uncle is A
Journalist.

=

. My Dog,

Brownie.
My Backyard

Lovina Beach

The Twin
Flight
Attendants.

My Uncle is a
Journalist.

based on the
text

- Pronouncing
the adjectives
and object
being
described in
the text.

- Reading aloud
the whole text.

- Answering
questions
based on the
text

- Listing the
verbs used in
the text.

Stating whether
some
statements are
true or false

affordable

Twin, cousin,
beautiful, smart,
graduate,
collage, flight
attendant, duty,
ensure, safety,
passenger,
plane.

Journalist,
write, story,
broadcast.
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11.3

Reading aloud
meaningfully the
short and very
simple essays in

form of descriptive

using correct
pronunciation.

Students are able to read
aloud the descriptive
texts using correct
pronunciation.

. London

Busker.

. Reno, a

Clown.

. My Brother is

A Postman

. My Uncle is

A Journalist.

. Reno, A

Clown.

Reading the
text to enrich
their cultural
knowledge.

Completing
some sentences
based on the
text by using
words given in
the box

- Filling the
blanks using
available
adverbs of time

Reading aloud
the whole text.

Busker,
performer,
entertain,
public,
acrobatic,
circus, magic,
poetry.

Clown,
costume, facial
expression,
paint, entertain,
wig, colourful,
appearance,
adult.

Postman,
uniform, letter,
package,
deliver, post
office, address,
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THE ARRANGEMENT OF
THE MATERIALS

149



UNIT I

HE IS VERY KIND

Do you have any idea about how to tell about someone to your friend? In
this unit, you will read some texts about describing people. Learn them through
some challenging tasks.

Objectives of the unit
Students are able to:
1. recognize language features of a descriptive text (positive and negative
sentences in the simple present tense);
2. recognize its generic structure;
identify the meaning of words in the text;
4. read aloud the descriptive texts using correct pronunciation.

w
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LET’S READ
TASKI

Match the sentences with the pictures based on their description. Then
identify the meanings of the underlined words. Discuss them with a friend
sitting next to you.

1. Mr Anggara is good-looking.

2. Mrs Riska is pretty.

3. Arief is helpful.

4. Nino is sad.

5. Fahmi has a pointed nose.

6. Sheilla has curly hair.

7. Hari is muscular and strong.

8. Hamas is bald.
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TASK I
Read the text carefully. Complete the following sentences based on the
text by using words in the box.

My Mathematics Teacher

My favourite teacher is Mr Farizal Hakim. People call him Mr Fariz. He is
one of the Mathematics teachers in my junior high school. He is 28 years old. He
is tall and handsome. He has a pointed nose, short and black hair, and quite dark
skin. He comes to the school every morning by motorcycle. He always comes to
the class on time. He says that discipline is important. He explains the material in
fun ways. The students can really enjoy the lesson.

He gives the students ways to remember Maths formulas more easily. He
tells us to enjoy the learning process, because it will be useful for our future. He
never blames the students if they answer his questions or quiz incorrectly. He tries
to help the students find the correct answer. He is also a kind of humorous person.
If he notices some of the students are sleepy, he makes some jokes to wake them

up. He is very kind, right?

1. I have a favourite teacher. His nickname is (a) . . . and he teaches (b) . . ..
2. Heisso (a)... thathealways triesto be (b) ... in order not to be late.
3. He makes Maths . . . to me because he explains it in fun ways.
4. He. .. the students to enjoy the learning process.
5. Heisvery ... He likes to make some jokes during his class.

punctual humorous interesting

discipline scary Mr Farizal Hakim

Mr Fariz Maths suggests thinks
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TASK 111

Classify the adjectives of the passage entitled "My Mathematics
Teacher" into the following categories. Then read those adjectives
aloud. You may consult your dictionary or the vocabulary list about the
correct pronunciation.

Age

Body

Face

Nose

Hair

Skin
Personality

TASK IV
Read the text carefully then put thick (v) in the column T if the statements
are true or F if they are false.

Ms Nanda, My Music Teacher

I will tell you about my favourite teacher. My favourite teacher is Ms
Nanda. She is my music teacher and the leader of the school choir. Ms Nanda is a
little and thin woman. His hair is short and black. She is 35 years old. Ms Nanda
always has interesting topics for her music class. She is also good at playing
guitar, piano, flute and other music instruments.

Ms Nanda believes in our musical talents. In her class, everyone has a
chance to sing and act creatively. She uses her free time for giving singing
lessons after school or during our breaks. She teaches us to be confident with our
voices. She says that we need a lot of practices. It will be useful to improve our
skill. Finally, I can say that Ms Nanda is the best teacher and she really cares

about us. She makes me love music more and more.
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Statements T F
Ms Nanda teaches dance in the school.
Ms Nanda is not fat.
Ms Nanda’s class is always boring.
Ms Nanda does not care about her students.
Ms Nanda makes the writer dislike music.
Ms Nanda helps her students to be more confident.
Ms Nanda is good at singing.

No|g|MwINE

TASK V

Read the text carefully and then answer the questions by choosing a, b, ¢ or
d. After that, read the text aloud. You may consult your dictionary or the
vocabulary list about the correct pronunciation.

Tommy Sugiarto

Tommy Sugiarto is one of the Indonesian badminton players. He is now
27 years old. He is a right-handed player in the men single player team. He is a
son of a former Indonesian badminton player in the era of 1980, Icuk Sugiarto.

Tommy is tall. His height is 178 cm. His skin is dark brown. He has a
pointed nose. His hair is black and short. His body is muscular, because he does
many exercises routinely. That is to improve his badminton skill.

His hobby is playing football, swimming and travelling. Those activities
encourage him to enhance his physical fitness. He says that he wants to make sure
that his body is always in a good condition. That is to maximize his performance
in playing badminton.

Indonesian Thomas Cup player in 2008, champion of SEA Games 2011 in
the badminton men’s team and champion of Laos International Challenge on 2010
are some of his achievements in the badminton arena. Indonesia must be proud of
having such a talented badminton player.

1. The underlined words in “He is a right-handed player in the men single player
team” mean ....
a. Tommy cannot play badminton using his right hand.
b. Tommy always plays badminton using his right hand.
c. Tommy suggests people to play badminton using their right hand.
d

. Tommy will not win the game if he plays badminton using his right hand.



155

2. The underlined word in “... the son of a former Indonesian badminton player
.... ““has the closest meaning to ....
a. candidate
b. developer
c. initiator

d. ex

3. Tommy was born in ....
a. 1986
b. 1987
c. 1988
d. 1989

4. Why does he always want to stay in a good condition?
a. Because he wants to enhance his physical fitness
b. Because he loves his hobby
c. Because he always wants to play badminton
d. Because he wants to play badminton optimally

5. The underlined word in “such a talented badminton player....” has the closest
meaning to ....
a. having interest on something
b. confident in doing something
c. having some talents in a certain field

d. learning something to gain a talent
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STUDY PAGE

NOTE 1

The texts entitled “My Mathematics Teacher” and “My Favourite
Teacher” are descriptive texts. A descriptive text tells about people (or many
things) in specific ways. The purpose of the text is to describe someone or

something in specific ways. The organization of the text is as follows:

Identification It contains the introductory part of the things/objects.

Description It contains the description of the things/objects.

The language features
1. The use of the Simple Present Tense
2. The use of adjectives
3. The use of adverbs
4. The use of action and thinking verbs.
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Study the example of organization of a descriptive text.

I will tell you about my favourite teacher. My

favourite teacheris Ms Nanda. She is my music

teacher and the leader of the school choir. |dentification

Ms Nanda is a little and thin woman. His hair
is short and black. She is 35 years old. Ms Nanda
always has interesting topics for her music class. She
is also good at playing guitar, piano, flute and other
music instruments.

Ms Nanda believes in our musical talents. In
her class, everyone has a chance to sing and act — S Description
creatively. She uses her free time for giving singing
lessons after school or during our breaks. She teaches
us to be confident with our voices. She says that we
need a lot of practices. It will be useful to improve our
skill. Finally, 1 can say that Ms Nanda is the
best teacher and she really cares about us. She makes

me love music more and more.
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NOTE 2
Study the rule of simple present tense below.

The simple present tense in English is used to describe an action that is regular,
true or normal.
We use the present tense for describing:
1. Repeated or regular actions in the present time period
« | take the train to the office.
e The train to Berlin leaves every hour.
« John sleeps eight hours every night during the week.
2. Facts
e The President of the USA lives in the White House.
e Adog has four legs.
o We come from Switzerland.
3. Habits
o | getup early every day.
o Carol brushes her teeth twice a day.
o They travel to their country house every weekend.
4. Things that are always / generally true
e Itrainsa lot in winter.
o The Queen of England lives in Buckingham Palace.
e They speak English at work.

The pattern
Positive form

Subject Verb (V1) The rest of the sentence
I / you / we / they speak English at home
He / she / it (singular speaks English at home.
noun)

Subject Auxiliary The rest of the sentence
I am good at cooking
You / we / they (plural are good at cooking
noun)
He / she / it (singular noun) IS good at cooking




Negative form
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Subject Do/does + not | Verb (V1) The rest of
sentence
| / you / we / they do not speak English at home
He / she / it (singular noun) does not speak English at
home.

Subject

Auxiliary + not

The rest of sentence

I am not good at cooking
You / we / they (plural are not good at cooking
noun)

He / she / it (singular noun) is not good at cooking

TASK VI

After studying rules of the simple present tense, complete this passage by
choosing one of the words in the brackets.

Nimas, a Best Friend of Mine

Nimas (is/are) one of my best friends. Her full name (is/are) Nimas
Martha. She (is/are) my classmate. Now, she (is/are) 14 years old. Nimas
(has/have) a slim and tall body. She (has/have) an oval face. She always
(wear/wears) a veil. She (has/have) a pointed nose and dark skin.

Her friends (say/says) that she (is/are) a smart and kind girl. She (is/are)

always responsible with her job and she always (try/tries) to be discipline with her
time. All of my classmates (like/likes) her because of her good characters. She

always (defends/defend) the truth. She (help/helps) everyone who is in need.
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TASK VII
Arrange these words into meaningful sentences and then arrange the
sentences into a good descriptive paragraph.

has — height — My — body — about — is — his — thin — father — and — 173cm.
English — He — an — is — teacher — SMA Teladan — in.

reminds — always — He —me — hard — study - to.

My — diligent — is — a — teacher — father.

name — My father’s — Ilham Rusdi —

years — is — He — old — fifty.

big — thick — face — with — oval — is — His — moustache — eyes — and.

to have — | — proud — like — father — him —am —a.

. and — white — His — curly — skin — is — hair — is — his.

10. arrives — He — on time — always — school —

©oNe bk wdE

SUMMARY
In this unit, you have learned about:
1. Descriptive texts about people.
2. The purpose, generic structures and language features of the text.
The purpose of the descriptive text is to describe something in a specific way.
The text consists of two parts. They are identification and description.
The language features of the text are the use of adjectives, adverbs, simple
present tense, action verbs and thinking verbs.
3. Simple present tense.
We use the simple present tense to tell about facts, regular actions in the
present time period, habits and general truth.
Positive form = S+ V1
S + V1+s/es
S + auxiliary
Negative form = S + do not/does not
S + is/lam/are+not
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CULTURE CORNER

Queen Elizabeth 11

. Queen Elizabeth 11 is well known

throughout the world. She is the Queen of
sixteen countries. She resides in the United
Kingdom. Her ancestors have ruled over the UK
for over a thousand years. She holds massive
power over her 129 million subjects. She is a
hard-working Queen. She makes changes to the
world over six decades.

She is also the Head of the Commonwealth (the collection of 16 nations).
She married a Greek prince in 1947. Her husband is known as the Duke of
Edinburgh.

Elizabeth always takes her position as a Queen seriously. She has been an
ultimate professional throughout her working life. She does not dress
glamorously. She is famous for her plain-coloured coats. She continues to attend
many cultural events as part of her public role.

Adapted from: http://www.famouspeoplelessons.com/g/queen_elizabeth.html
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FUN PAGE

Word Search

There are eighteen adjectives in this box. Find all of them.
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REFLECTION

1. This unit gives me (put a tick):
[ new experiences.
[ useful learning experiences.
(1 no useful learning experiences.
[ useful learning strategy.
(1 no useful learning strategy.
2. The most interesting part in this unitis . . . .

3. Things that | want to study more are . . . .

4. Read the statements. Then, give a tick (V) to yes, no, some.

Statements

Yes

Some

No

| can understand the adjectives to describe
people.

I can answer questions about people’s
description

| can understand the content of descriptive text.

| can understand the rule and the use of the
simple present tense

| can read the descriptive text aloud using
correct pronunciation.
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VOCABULARY LIST

Words

Parts of

Phonetic

Speech Transcriptions
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Indonesian
Equivalents

afraid adjective /o' frerd/ takut, cemas
attractive adjective /o' treek.tiv/ menarik
bald adjective /ba:1d/ botak, gundul
bored adjective /ba:d/ bosan

busy adjective /'biz.i/ sibuk
cheerful adjective /'tfia. I/ ceria, riang
cruel adjective /'kru:.ol/ iahat

curly adjective /'kslif keriting

fat adjective [Tt/ gemuk

flat adjective Iflet/ pesek
Friendly adjective [-frend.li/ ramah
funny adjective /" fan.i/ lucu

happy adjective I'haep.i/ senang
helpful adjective I'nelp.FI/ suka menolong
hungry adjective /"han.gri/ lapar

kind adjective /kamnd/ baik hati
lazy adjective [erzi/ malas

long adjective /loy/ panjang
muscular adjective I'mas.kjo.lor/ berotot

old adjective /avld/ tua

pretty adjective ['prit.i/ cantik

sad adjective Ised/ sedih

short adjective /fort! pendek
smart adjective /smazt/ pandai
strong adjective /stroy/ kuat

tall adjective Jtoel/ tingqi

tired adjective /tarod/ lelah

young adjective /ian/ muda

veil houn verl/ kerudung
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UNIT 1

BROWNIE STAYS IN MY BACKYARD

Do you have any pet or place you like the most? Or have you ever gone to
the zoo? Can you describe your pet, animals in the zoo or your most favourite
place? In this unit, you will read some texts about describing animals and places.
Learn them through some challenging tasks.

Objectives of the unit:
Students are able to:

1. recognize language features of descriptive text;
recognize its generic structure;
identify the meaning of words in the text;
get main idea and supporting details of the text;
read aloud the text using correct pronunciation.

a s e



166

LET’S READ

TASK I

Read the text carefully, and then fill the table of the description and answer
the questions based on the text.

Chacky, My Brazilian Turtle

| have a pet. My pet is a Brazilian turtle. I call him Chacky. Many people
call Chacky as “red-ear slider turtle”. It is because he has red fibre behind his eyes
that resembles a red ear. Chacky has a beautiful green and yellow shell. Moreover,
Chacky has four legs and one long tail. It has sharp claws. He likes eating and his
favourite food is “kangkung”. I like to see him when he eats his foods. In addition,

I like to see him when he walks on the floor. It always makes me laugh.

0. | Part of Body | Description
Shell
Eyes
legs
tail

claws

gk~ wNEZ

Questions

What is the name of the writer’s pet?

Why do people call the writer’s pet “red-ear slider turtle”?
What does the writer’s pet like?

What is the favourite food of the writer’s pet?

When does the writer like to see his/her pet?

a bk wn e
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TASK I
Read the text carefully and then put thick (v) in the column T if the following
statements are true or put thick (v) in the column F if they are false.

My Dog, Brownie

| have a pet. It is a dog. | call it Brownie. Brownie is a Chinese breed. He
is cute, small and fluffy. He has thick brown fur. When I cuddle him, his fur feels
soft. Brownie does not like bones. Every day he eats soft food like steamed rice,
fish or bread. Every morning | give him milk and bread. When | am at school,
Brownie plays with my cat. They get along well and never fight. It is because
Brownie does not bark a lot. He treats the other animals in our house gently and
he never eats shoes. Brownie is really a sweet and friendly animal. That is why |

love him so much.

No. Statements T F
The writer’s pet is a big Chinese breed dog.
Brownie’s fur feels soft.

Brownie dislikes bones.

The writer gives Brownie steamed rice every
morning.

The writer also has a cat.

Brownie barks a lot.

Brownie disturbs the other animals in the
writer’s house.

N oo M e
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TASK I

Complete the text by filling the blanks with the words in the box. After the
text is completed, read the text aloud. Consult your dictionary or your
teacher about the correct pronunciation of some difficult words.

My Brother’s Smart Parrot

Every man in my house has a (1. ... ). | have some (2. ... )in my aquarium.
My father has some roosters and hens. My brother has a very (3. ... )pet. It is a
parrot. My brother wants that his parrot can (4. ... ) like people.

Everyday my brother (5. ... ) him how to speak like people. First, he says
some (6. ... ) words or expressions such as hello, good morning and good bye.
Then, he asks the (7. ... ) to repeat what he says. He does that again and again
until his parrot can imitate the expressions well.

Now, my brother’s parrot can imitate what people say. There are some
words and expressions that this parrot can say such as “hello, good morning, how
are you, who are you and good bye”. But, “hello” is the word that the parrot can
say very (8. ... ). Since my brother (9. ... ) his parrot in front of the house, every
time someone passes by, the parrot always (10. ... ) him or her by saying “hello”.

puts trains greets fish smart

parrot speak fluently short pet



TASK IV

Match the names of the place in Box A with their descriptions in Box B.

A

=

hospital

2. railway station

3. market

4. airport

5. mosque

6. church

7. bank

8. prison

9. laboratory

10. temple

B

a building to save, borrow or transfer
money

a building to worship gods and
goddess and, sometimes, become
tourism destination.

a place to buy or sell goods

a building for Islamic religious
activities and worship

a building where criminals are forced
to live as a punishment

a building for Christian religious
activities

a building with scientific equipment
for doing scientific tests or for
teaching science

a place where aircraft regularly take
off and land, with buildings for
passengers to wait in

a place to wait the train to come

a place where people who are ill or
injured are treated and taken care of

by doctors and nurses

169
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TASK V
Read the text carefully and then answer the following questions.

LOVINA BEACH

Lovina Beach is one of the must-see tourist spots when visiting Bali
Island. It is located in Buleleng, about 9 km from Singaraja city. It can be a tourist
destination for those who want to see dolphins. There are also man many small
boats that line in the seashore. The fisherman rents those boats to the tourists who
want to see dolphins. So, it is not a right place for sunbathing.

Dolphin’s performance in Lovina Beach begins in the morning at 5:00
o’clock. This is because the dolphins are always visible in the morning. At first
you may not see any single dolphin, but then they will emerge jumping out of the
water. It looks like they greet the visitors. Dolphin’s performance does not last
long. They usually disappear at 7 a.m. Besides the dolphin show, it also offers a
variety of accommodations ranging from inn to cottages. Those are available at a
very affordable price.

Questions

Where is the location of Lovina Beach?

Is it the best choice for visitors who like to sunbathe? Why?
What is the special view of Lovina Beach?

When we can see the dolphins clearly?

What kinds of accommodation are available there?

o s~ owDdE
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Study Page

NOTE 1
Main Idea and Supporting Details

By knowing the content of the bag, can you identify what kind of bag it is?
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Do the same thing towards this illustration.

That is how we find the most important point of the illustrations. In the
text, we also need to find the most important point about the topic. We call it as
main idea. It always contains the topic. Other things besides the main idea are

called as supporting details. Supporting details explain more about the main idea
sentence.
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TASK VI
Identify the main idea by choosing a, b or ¢, and then write down the
supporting details of paragraph one and two of this text.

My Backyard

My name is Ruvi. | live at Jalan Sukowati 162, Magelang. It is a suburb
area. | like the location of my home very much because it is quiet and the air is
very fresh. We live in a quite big house. My house consists of three bedrooms, a
living room, a dining room, a kitchen, a warehouse and a backyard. My favourite
place in my home is my backyard.

My backyard is quite large. There are guava, mango and lime tree. My
mother likes gardening, so she puts some kinds of flower there. In another side,
my father likes breeding, so he puts some roosters and hens there in a small cage.
There is also a small pool for my catfish. Across to the small pool, there is a
wooden gazebo. | usually use it for gathering with my friends of family.
Sometime my family and | spend our time in the gazebo before having dinner.
Every Sunday, we give our backyard a good clean-up. Those are why | like my
backyard very much.

1. Main idea of paragraph one s ....
a. | like the location of my quite big house and the backyard inside it.
b. My big house has eight rooms and 1 like it.
c. | like suburb area because it is quiet and the air is very fresh.

Write three supporting details of paragraph one.

2. Main idea of paragraph two is ....
a. There are some kinds of activity that my family does in the backyard.
b. The are a pool, a garden and a gazebo in the backyard.
c. My family and | have different hobbies.

Write three supporting details of paragraph two :
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NOTE

Study the explanation about adverbs of time and place below.

A

Adverbs of time

Adverbs of time tell us when and how long an action happens, e.g. now, then,
soon, tomorrow, yesterday, today, tonight, early, at 7 o’clock, in the evening,
at noon and so on.

For example:

- He gets up early in the morning.

- We want to go to Malang next month.

- Later they will study abroad.

- Ruvi’s shop opens at 9 a.m.

- Niko stays in home all day long.

- The show lasts for 2 hours.

- The fun bike registration starts from Monday to Friday.

Adverbs of place

Adverbs of place tell us where something happens, for example here, there,
near, somewhere, outside, across the street, on the top, at some places and so
on.

For example:

- He will come here.

- The children play outside the building.

- He stands near the paintings.

- They fly kites on the top of hill.

- He lives somewhere in New York.

- She goes upstairs.
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TASK VII
Reread the text carefully and underline some adverbs of time and place in
the text.

LOVINA BEACH

Lovina Beach is one of the must-see tourist spots when visiting Bali
Island. It is located in Buleleng, about 9 km from Singaraja city. It can be a tourist
destination for those who want to see dolphins. There are also man many small
boats that line in the seashore. The fisherman rents those boats to the tourists who
want to see dolphins. So, it is not a right place for sunbathing.

Dolphin’s performance in Lovina Beach begins in the morning at 5:00
o’clock. This is because the dolphins are always visible in the morning. At first
you may not see any single dolphin, but then they will emerge jumping out of the
water. It looks like they greet the visitors. Dolphin’s performance does not last
long. They usually disappear at 7 a.m. Besides the dolphin show, it also offers a
variety of accommodations ranging from inn to cottages. Those are available at a
very affordable price.

SUMMARY

In this unit, you have learned about:

1. The descriptive text about animal and place has the same language features as
the descriptive text about people.

2. Every paragraph of a descriptive text has a main idea and supporting details.
- The main idea tell the reader about the most important point of the topic.
- The supporting details explain more about the main idea.

3. One of the language features of descriptive text is the use of adverbs. There
are some kinds of adverbs. Two of them are adverbs of time and adverbs of
place.

d. Adverbs of time tell us about when and how long something happens.
e. Adverbs of place tell us about where something happens.
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CULTURE CORNER

American people do love having pets. They
treat their pets as a part of their families. When their
pets die, they will be so sad since they loss one of ‘the
members’ of their families and they will treat the dead-
pet body just the same as they treat a dead human body.
Therefore, pet funerals become a common part of
American culture in the beginning of the 20th century
and the creations of pet memorial become a tradition in
it. There are a great number of pet cemeteries across the
states that have a number of elegant and ornate
monuments to the beloved pets of many families. What

about in Indonesia? Is there any pet funeral here?

FUN PAGE
WHO AM 1?
Guess what the animal is based on the description.

1. 1 am a farm animal. | can be brown, black or white. | give milk.

2. 1 am an animal. | am black and white. I look like a stripy horse.

3. I have four legs. | am a pet. | hate cats. | bark.

4. 1 am a wild animal. |1 come from Australia. | have a pouch in which I keep my
young baby and | jump.

5. I 'am from Africa. | am yellow and brown. My neck is so long. | eat leaves.

6. | am the biggest land mammal and | have a very long trunk.

7. 1 am a big mammal that lives in the Arctic, North America. My fur blends into
the snow so | can hide when trying to find prey.
8. lam a land animal. | eat leaves on the trees. | have a very long neck.



REFLECTION

1. This unit gives me (put a tick):
[ new experiences.
(] useful learning experiences.
] no useful learning experiences.
(1 useful learning strategy.
(1 no useful learning strategy.
2. The most interesting part in this unitis . . . .

3. Things that | want to study more are . . . .

4. Read the statements. Then, give a tick (V) to yes, no, some.

Statements

Yes

Some

No

| can understand the adjectives to describe
animal and place.

I can answer questions about animal’s and
place’s description

I can understand the content of descriptive text.

| can understand the use of adverbs of time and
place

| can read the descriptive text aloud using
correct pronunciation.

177



VOCABULARY LIST
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Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents
pet houn Ipet/ binatang peliharaan
leg houn lleg/ kaki
tail noun /te1l/ ekor
sharp adjective [fazp/ tajam
claw houn /klo:/ cakar
breed noun /bri:d/ keturunan
flufty adjective I'fIaf.i/ berbulu lebat dan halus
bone houn /bavn/ tulang
soft adjective /spft/ halus, lembut
bark verb /ba:k/ menggonggong
parrot noun ['peer.ot/ burung beo
imitate verb /'im.1.tert/ menirukan
dolphin houn ['dol.fin/ lumba-lumba
visible adjective /'viz.1bl/ dapat dilihat
affordable adjective /o'fa:.da.bl/ terjangkau
pool houn Ipu:l/ kolam
wooden adjective Mwud. 2 n/ terbuat dari kayu
backyard houn / beek'jazd/ halaman belakang
cage noun /kerd3/ kandang, sangkar
suburb noun I'sab.3:b/ pinggiran kota
funeral noun Mjuen >r. 21/ pemakaman
culture houn I'kal.tfor/ budaya
foothill houn /"fut.hil/ bukit di kaki gunung
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UNIT I

MY UNCLE IS A JOURNALIST

Do you have any idea about how to tell about someone’s occupation to
your friend? In this unit, you will read some texts about describing people’s
occupation and things they use around you. Learn them through some challenging
tasks.

Objectives of the unit:
Students are able to:
1. recognize language features of the descriptive text (adverbs of frequency and
manner);
2. recognize its generic structure;
3. identify the meanings of words in the text;
4. get main idea and supporting details of the text;
5. read aloud the descriptive texts using correct pronunciation.
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TASK I
Match the pictures with the names of the occupation in the box.

/ librarian \

11340028 041814]

I IR (i

veterinarian

waiter

musician

z00 keeper

mechanic

dentist




TASK 11
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Below are several kinds of occupation. Match the names of the occupation in
Column A with the correct descriptions in Column B.

A

1. chef

2. pilot

3. sailor

4. athlete

5. architect

6. dancer

7. typist

8. lawyer

9. army

10. pharmacist

B

. someone who has some achievements

in sport.

.someone who flies aircraft
. someone who types paperwork
.someone who navigates ships

. someone who dedicates his life in

military to save the country

. someone who studies law and helps

people to solve their legal issues

g. someone who is very good at dancing
h. someone who dispenses drugs to

patients according to a prescription

i. someone who is expert in designing

buildings

j. someone who cooks in a restaurant or

hotel.
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TASK 111
Read the text carefully, underline the verbs available in it and then answer
the following questions.

The Twin Flight Attendant

| have a twin cousin. Their names are Sofia and Julia. They are twenty
two. They are very beautiful and smart. They have graduated from college last
year. Now, they work at Garuda Indonesia Airlines company as flight attendants.
Their main duty is to ensure the safety and comfort of the passengers during the
flight. They must explain to the passengers about safety standard, weather
condition, what should do and what should not do in the plane, and also know
how to deal with passengers’ complaints. They continuously learn to speak
English more fluently because they have to deal with people from many different

countries around the world.

Questions.

1. What is the main idea of the text?

How old are Sofia and Julia?

Where do Sofia and Julia work at?

What is their occupation?

What are their duties in the flight?

Are they good at handling complaint?

Why do they always learn to speak English fluently?

No akowd
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TASK IV

Read the text carefully. Then put thick (v) in the column T if the following
statements are true or put thick (v) in the column F if they are false. After
that, read the text aloud. You may consult your dictionary or the
vocabulary list about the correct pronunciation

My Uncle is a Journalist

I have an uncle. His name is Wawan. He works as a journalist in Jakarta.
He writes news stories or articles for a newspaper or magazine and broadcasts
them on radio or television. Surely, he is very good at writing. He often gets
involve in some important meetings held by government to know what is really
happening there. Sometimes, he conducts an interview with people to get
information precisely. After that, he writes the things happen in the meeting
quickly to be published in the newspaper or even broadcasted in a radio or
television programme. He writes stories for national, regional and local press. As
well as education and politics, he reports on sports, arts and culture, science and
business. He also covers national and local events, entertainment and human’s

interest stories.

No. Statements T F
Uncle Wawan writes some articles for bulletin.
Uncle Wawan is not good at writing.

Uncle Wawan writes the report slowly.

Uncle Wawan may join some important
meetings to get the news.

Television and radio broadcasts the news.
Uncle Wawan does not write any news about
politics.

Uncle Wawan writes both local and national
news.

© | & |
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TASK YV

Read the text carefully and then complete the sentences number 1-5 based
on the text by using words in the box. Then, read the text aloud. Make
sure your pronunciation is correct.

Reno, a Clown

I have a neighbour. His name is Reno. He is a clown. He works in a
carnival and sometimes people invite him to their birthday parties to entertain the
invitees. He wears a very colourful costume. He also wears a colourful and funny
wig and footwear. He also paints his face. Everyone will not realize that the clown
IS Reno, because his appearance is totally different from the daily appearance in
his home. His job is to entertain people. He entertains all of people from children
to the adult. He is able to demonstrate mime and funny facial expressions He,
without saying any single word, makes people laugh and forget their problem for
a while. He is very funny and kind. Although some people say that being a clown
is easy, | know that it is not. Reno often tells me that when he is sad, he has to
hide away his sadness and show his happy face in front of the audiences.

Moreover, he has to think about some jokes to entertain them.

1. Reno’s houseis ... my house. He worksasa. .. ina carnival.

2. To make his appearance different from usual, he always wears a . . . on his
head and unique . . . on his feet.

3. Reno’s duty is ... people by ... mime and funny facial expressions.

4. People are ... to see his performance.

5. 1 know that being a clown is not an . . . job because a clown should be able to

... his or her sorrow when he or she is sad.

easy clown happy hide wig

shoes entertaining near performing
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STUDY PAGE

NOTE 1

Study the explanation about adverbs of frequency and manner and then do
the task.

1. Adverbs of frequency
Adverbs of frequency tell us 'how often' we do something or something happens, for

example : always, usually, often, sometimes, twice a week, once a year, monthly,

fortnightly, never, seldom and so on.

The examples:

| often go to the cinema.

She sometimes visits me at home.

We usually drink coffee.

I go to the cinema twice a week.

She takes these tablets three times a day.
I change the sheets once a fortnight.

I meet him several times a year.

| visit my parents once a month.

2. Adverbs of manner
Adverbs of manner tell us how someone does something or how something
happens, e.g. nicely, quickly, carefully, angrily, happily, easily, correctly,
perfectly and so on.
The examples:

He swims well.

The athlete runs quickly.

She speaks softly.

James coughs loudly to attract her attention.
Mike plays the flute beautifully.

They eat the chocolate cake greedily.
Norma walks to the podium gracefully.
Mom loves her children sincerely.
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TASK VI
Fill in the blanks using adverbs of frequency and manner in the box.

My Older Brother is a Postman

| have an older brother. His name is Johny. He is a postman. He works at
the Central Post Office. He delivers letters and packages to many people (1. ... ) in
the morning and afternoon. He (2. ... ) starts working at 8 a.m. He knows many
locations of people’s addresses in the town (3. ... ). If he do not know the location,
he (4. ... ) looks at his GPS. It is to direct him to the location (5. ... ), so he will not
get lost.

He works (6. ... ) in a week. He (7. ... ) wears orange uniform, so people
will (8. ... ) notice him as a postman. He delivers the letter home to home by
motorcycle. There are two big bags on the motorcycle. Those contain letters and
packages. He starts delivering the letters and packages to the nearest address from
his office then moves to the farer one. He usually stops working at 3 p.m. He
enjoys his occupation and he is glad to be a postman.

twiceaday sometimes  precisely easily

usually well always five days

Note 2
Notice the difference between “use” and “wear”

e The word “use” is used when we are utilizing an object for a specific
purpose.
e You can use the word “wear” + anything that you can put on your body.
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TASK VII

In the table, there are things that people use or wear when they are working.
Read aloud words in the table below, and then group the words into two
categories which are “use” and “wear.”

uniform refrigerator
shoes hat
stethoscope typing machine
thermometer washing machine
camera tape recorder
notebook handcuffs
apron whistle
coat screwdriver
knife saw
gas stove Scissors
SUMMARY

1. The descriptive text about occupations and things has the same language
features as the descriptive text about people, animal and place.

2. One of the language features of descriptive text is the use of adverbs. There
are some kinds on adverbs. Two of them are adverbs of frequency and
adverbs of manner.

a. Adverbs of frequency tell us about how often something happens.
b. Adverbs of manner tell us about how something happens.
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CULTURE CORNER

A London Busker

Do you know about London busker? A London busker is a street
performer, especially in London. Literally it is defined as a person who entertains
in public places for money. Performances can be just about anything that people
find entertaining. Performers may do acrobatics, animal tricks, balloon twisting,
card tricks, caricatures, clowning, comedy, contortions, dance, singing, fire skills,
flea circus, fortunate telling, juggling magic, mime, living statue, musical
performance, puppeteering, snake-charming, storytelling, reciting poetry or prose,
street art such as sketching and painting, street theatre, and sword swallowing.
Nowadays, you can find London buskers not only in the street, but also in the

cafe, restaurant and so on. In addition, you may find some different terms of this

kind of occupation in other countries.
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FUN PAGE
LET’S SING
QUE SERA SERA
by Connie Francis
.1 2 3 5 3 5.3 5.
L When I was just a little girl
2. When I was just a child in school

3. Now I have children of my own

3 5 3 6 b5 .6 5 3 4.
L I asked my mother, "What will I be?
2. I asked my teacher, "What should I try?
3. They asked their mother,"What will I be?
7 12 1 7 . 6 717
L Will I be pretty? Will I be rich?"
2. Should I paint pictures? Should I sing songs
3. Will I bepretty? Wil I be rich?
. 4 5 6 5 7 1. .
L Here's what she said to me.
2. This  was her wise reply
3. I tell them tenderly

Reff: 1 7646 .

(Que sera sera

7 21 65 1 3.
What e ver will be will be.

5 6 5 3 5 2 5.
The future's not ours to see

2 3471
Que Sera Sera

2 3 4 7 1.0
What will be, will be.



REFLECTION

1. This unit gives me (put a tick):
[ new experiences.
(] useful learning experiences.
] no useful learning experiences.
(1 useful learning strategy.
(1 no useful learning strategy.
2. The most interesting part in this unitis . . . .

3. Things that | want to study more are . . . .

4. Read the statements. Then, give a tick (v) to yes, no, some.

Statements

Yes

Some

No

| can understand the adjectives to describe
occupation and thing.

I can answer questions about occupation’s and
thing’s description

I can understand the content of descriptive text.

| can understand the use of adverbs of
frequency and manner

| can read the descriptive text aloud using
correct pronunciation.
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Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents

apron noun /'e1.pron/ celemek
borrow verb /'bor.ou/ meminjam
buy verb /bay/ membeli
chef noun /fef/ koki
clean verb Jkli:n/ membersihkan
coach houn /kautf/ pelatih
dentist noun /'den.tist/ dokter gigi
drive verb /drarv/ mengendarai
lawyer noun Mora'/ pengdacara
librarian houn /lar'brea.ri.an/ pustakawan
mechanic noun /mo'keen.ik/ montir
musician houn Imjuszf 2/ pemusik
saw verb /soil gerqaji
scissors noun /'s1z.07/ qunting
screwdriver noun /'skru: drar.va'/ obeng
secretary noun ['sek.ro.tri/ sekretaris
tailor houn ['ter.1a’/ penjahit
take verb /tetk/ mengambil
teach verb Htictf/ mengajar
type verb Jtap/ mengetik
typist noun ['tar.pist/ juru ketik
veterinarian noun / vet.”r.i'neo.ri.an/ dokter hewan
whistle noun /'wis.l/ peluit
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FINAL TEST

TASK |
Read the text carefully, then answer the following questions by choosing a,b,c
ord.

Yogyakarta, 31th May 2015

Dear Dilla,

Hi, Dilla! How are you? | am here, doing fine. | want to tell you something
great. Guess what! | and my family move to a new house.

Now, we live at Jalan Sukowati 162, Magelang. It is a suburb area. | like
the location of my home very much because it is quiet and the air is very fresh.
We live in a quite big house. My house consists of three bedrooms, a living room,
a dining room, a kitchen, a warehouse and a backyard. My favourite place in my
home is my backyard.

My backyard is quite large. There are guava, mango and lime tree. My
mother likes gardening, so she puts some kinds of flower there. In another side,
my father likes breeding, so he puts some roosters and hens there in a small cage.
There is also a small pool for my catfish. Across to the small pool, there is a
wooden gazebo. | usually use it for gathering with my friends of family.
Sometime my family and | spend our time in the gazebo before having dinner.
Every Sunday, we give our backyard a good clean-up. Those are why | like my
backyard very much.

How about you? Do you enjoy living in Jakarta? Please tell me about that.
I miss you so much.

Lots of love,

Echa

1. Why does Echa like her new house?
a. Because it is located at Jalan Sukowati 162, Magelang.
b. Because there is a backyard inside the house.
c. Because the place is quite and the air is fresh.
d. Because it is large and clean.

2. The underlined word in “It is a suburb area.” refers to ....
a. Jalan Sukowati 162, Magelang
b. Dilla’s old house
C. The writer’s house



d.

Magelang.

3. How many rooms does Echa’s new house have?

a.

4. The underlined word in “There is a wooden gazebo.” means ...
a.
b
C.
d. taken from wood

b.
C.
d

three
SiX

seven
eight

made of wood
located in the woods
near the woods

5. Where is the location of the small pool in Echa’s backyard?

a.

b.
C.
d

across her mother’s flowers
beside the gazebo
across the gazebo
next to the gazebo

193



TASK 11
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Match the terms in the left box with their definitions in the right box.

1. clown

2. carnival

3. entertain

4. mime

5. joke

6. wig

7. demonstrate

8. laugh

9. hide

10. neighbour

. when you use movements of your

hands and body, and expressions on
your face, without speech, to
communicate emotions and actions or
to tell a story

b. to show; to make clear
. person who wears funny clothes, has a

painted face, and makes people laugh
by performing tricks and behaving in a
funny way

. an artificial hair worn on the head to

hide a loss of hair or to cover your
own hair

. public enjoyment and entertainment

that shows many interesting
performances

. to keep a group of people interested or

enjoying themselves

. put something in place where people

cannot see it.

. someone who lives very near to you
i. something, such as a funny story or

trick to make people laugh

j. tosmile while making sounds with

your voice that show you think
something is funny or you are happy
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TASK III
Read the text entitled "My Twin Sister" carefully.

My Twin Sister

I have a twin sister. Her name is Annisa Rachma Damayanty. | usually call
her Nisa. She is now 12 years old. She is the second child in our family of three
siblings. Now, Annisa studies at SMP Teladan. She is in the 7th grade, but we are
in the different class. She joins the organizations at school such as Youth Red
Cross, Science Club and scout. She wants to be a doctor or entrepreneur. She likes
studying biology and making handcraft from flannel fabrics.

She is short and fat. She wears a veil. Her face is round. Her eyes are
round and bright. She has a flat nose. Her height is about 145 cm and her weight
Is about 35 kg. She has fairy skin.

She is a very kind girl. She is diligent and clever. She is friendly and
she likes helping her friends. Her hobbies are reading books, swimming and
playing music instruments such as guitar and flute. Annisa also likes browsing.
She has some accounts on social media. She often chats with her friends through
Facebook. Her idol is Justin Bieber, a singer from Canada. She has a lot of things

about him such as his biography’s book and his songs.

Mention some adjectives about Nisa’s appearance and personality.
Appearance Personality

Answer the following questions based on the texts.
Are Nisa and her twin in the same class at school?
What are Nisa hobbies?

How does Nisa’s body look like?

What does Nisa usually do in her Facebook account?
What kind of Justin Bieber’s stuff does Nisa have?
What is the main idea of the last paragraph?

o gk whE
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TASK IV
Choose the correct form of the words in the brackets, and then answer the
following questions.

Ullen Sentalu

The Ullen Sentalu Museum (is, am, are) a Javanese culture and
art museum located in Kaliurang, Yogyakarta. The museum (display, displays)
relics and artefact from royal houses and kratons of Java, such as Yogyakarta,
Pakualam, Surakarta and Mangkunegaran.

It also (offer, offers) a unique blend of Javanese culture and natural beauty
of the foothills of Merapi. You will see the life of four Mataram Kingdoms
through the collections of poetry, batik, as well as photos and paintings there.

The museum (has, have) two main buildings, namely Guwa Selo Giri
(underground building) and Kampung Kambang. Kampung Kambang (store,
stores) the collections of batik, kebaya, manuscripts, photographs, paintings, etc.

Ullen Sentalu also (manage, manages) cultural activities such as art
Mataram workshops, including etiquette, norms, ideas, painting, architecture,
cultural tourism, outbound, exhibitions and so on. This museum (open, opens)
from Tuesday to Sunday at 8.30 a.m. -16.00 p.m.

Questions

Where is the location of Ullen Sentalu?

Where do the relics and artefacts in the Ullen Sentalu come from?
How can we see the life of four Mataram Kingdoms?

How many main building does Ullen Sentalu have?

What kinds of activities are held in Ullen Sentalu?

How long does the museum open in a day?

o gk wbhE


http://en.wikipedia.org/wiki/Museum
http://en.wikipedia.org/wiki/Kaliurang
http://en.wikipedia.org/wiki/Yogyakarta
http://en.wikipedia.org/wiki/Kraton_(Indonesia)
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TASKV
Read the text carefully, the answer the questions based on it.

Mr Kartolo, a Farmer

Mr Kartolo is very happy. The rainy season of this year makes the farm
beautiful. It is planting time. Rice fields become fresh and green during this
season and by the end of this season, Mr Kartolo is ready to harvest his crops. Mr
Kartolo ploughs the land at the beginning of the rainy season. Then, he usually
works early and finishes at noon. Milking the cows, feeding the livestock and
cleaning the bams are among Mr Kartolo's duties before breakfast. He does most
of the hard outdoor work by himself.

Questions
1. What is a farm like during the rainy season?

2. What is the colour of the rice field in the rainy season?
3. When does Mr Kartolo’s workday end?

4. When does Mr Kartolo plough the land?

5. What does Mr Kartolo do before breakfast?

TASK VI
Match the following words in Box A with their appropriate meanings in the
Box B.

A B
1. harvest c. building for storing day
2. plough d. amount of grain, grass, etc. produced in a year or
3. crops season
4. barn e. situated outside building
5. outdoor f. cutting and gathering of crops
g. break up the surface of land
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FIRST DRAFT OF THE INTERACTIVE LEARNING MULTIMEDIA FOR
TEACHING DESCRIPTIVE TEXT READING FOR VII GRADE STUDENTS OF
SMPN 6 YOGYAKARTA

A. Welcoming Page (Page 1)

Reza Halimah

e /
Interactive Multimedia for Descriptive Text Reading

for VII Grade Students of Junior High School

B. Home Page (Page 2)

Main Menu buttons below.

sy

% Choose one of the parts you want to go by clicking the

v

HOMEPAGE

‘ ao\’
-

| Final Test LUNIT I




C. User Guide (Page 3)

How to use this interactive learning multimedia.

_, To use this multimedia effectively, you have to know the function of each navigation button.
7% Here are the explanations.

Flik tombel "Home" untuk kembali
ke menu utama.

USER GUIIDE rlik tembel "User €uide” untuk melihat

petuniuk pengzunaan tembol navigasi

Ilik tombel "Exit" untuk keluar

7 . Ilik tombel "Eack” untuk kembali ke '~ Flik tombel "~Next" untuk menuiu
“.r7  halaman sebelumnya 2. halaman selaniutnya

D. UNIT I
Course Overview (Page 4)

He is Very Kind.

Do you have any idea about
thow o tell about someone ‘o
UNI I vour friend? In this unit, you will

Iread some texts about describing

ipeople. Learn them through some

«hallenging tasks.




Course Overview (Page 5)

Basic Competencers

Indicators

(=8

._Responi'iing to the meaning and

rhetoric step accurately, fluently and
appropriately in the very simple
essays  related to students’
surroundings in form of descriptive
and procedure.

. Reading aloud meaningfully the short

and very simple essays in form of
descriptive texts using the correct
pronunciation.

-

[V )

. Recognizing language features of

descriptive text (positive and negative
sentence in the present tense);

. Recognizing the generic structure of it;
. Identifying the meaning of words in the

text;

. Reading aloud the descriptive texts using

correct pronunciation.

1. Let’s Read (Page 6)




Task I of Let’s Read section (Page 7)

1. Mr Angqara is cood-looking.

2. Mrs Riska is pretty.

f.
3. Arief is heloful . <
% Ninois sad. b
5. Fahmi has a pointed nose. g.

6. Sheilla has curly hair.
7. Hari is mascalar and strona.
8. Hamas is balqd.

Task II of Let’s Read section (Page 8)

[k o iz

D
My Mathematics Teacher

My é\curi{e ieac'her is Mr Farié[ Hakim. ?eop.le ca” him Mr Fariz. He is che ci? the
iMathematics teachers in my junior high school. He is 28 years ol4. He is t3ll 3nd handsome. He
lhas 2 pointed hose, short and black hair, and quite dark skin. He comes to the schoo| every
LET'S READ imorning by motorcycle. He always comes to the class on time. He says that discipline is important.
[He explains the material in fun ways. The students can really enjoy the lesson.

He gives the students ways to remember Maths z%rmu[&s mots e351'[y. He tells us to ehjoy

the [e.arning process, beczuse it will be useful for our future. He never blames the students i;ﬁqey

answer his questions or quiz incotrectly. He tries o help the students find the correct answer. He is
also 3 king of humorous person. if he notices some of the students are sleepy, he makes some

jiokes to wake them up. He is veny king, right?




Task II of Let’s Read section (Page 8)

1. 1haves Gvourite teacher. Hisnicknameis@) [ | andhetaaches®) [ |
Z.Heisso @[ | thathealvays tiestobe(B)[ | inordernottobelate

S HemakesMaths | | %o me because he explains it in fun ways.

LET'S READ 4 He [ thestudents o enjoy the learning process.
5.Heisvery [ | Helikesto make some jokes during his class.
punctual humorous interesting  discipline scahy

Mr Farizal Hakim MrFariz  Maths suggests thinks ﬂ,

Task III of Let’s Read section (Page 9)

l Show the text

| |
Skiry
L

Hair




Task IV of Let’s Read section (Page 10)

Bﬂck to the task

Ms. Nanda, My Music Teacher

1 wwill £l you about my Guourite teacher. My Gvourite teacher is Ms Nanda. She is my
imusic teacher and the leader of the school choir. Ms Nanda is 3 little ang thin woman. His hair
LET'S READ iis short and black. She is 35 years old. Ms Nanda always has interesting fopics for her music
«class. She is also good at playing guitar, piano, fute and other music instruments.

Ms Nanda believes in cur musical falents. In her class, evehyohe bhas 3 chanceto sing and
Qact craatively. She uses her free time for giving singing lessons after school or during our breaks.
She teaches us o be confident with our voices. She s3ys that we need 3 lot ctfpracﬁ:es. 1& will be
luseful to improve our skill. Finally, 1 can say that Ms Nanda is the best teacher and she raally

‘cares 3bout us. She makes me love music more and mote.

Task IV of Let’s Read section (Page 12)

|Show the text

1. Ms Nanda teaches dance in the school. C True ¢ False
LET'S READ 2. Ms Nanda is not &t. € ‘True © Fales
3. Ms Nanda’s class is always boring. € True ¢ Fale
4. Ms Nanda does not care about her students. € True © False
5. Ms Nanda makes tha writer dislike music. € True C Fake
6. Ms Nanda helps her students to be more confident. € True © Fale

7. Ms Nanda is good atsinging.




Task V of Let’s Read section (Page 13)

Back to the task

Tommy Sugiarto

Tommy Sugiarto is one of the Indonesian badminton players. Heis now 27 years old. He
iis 3 right-handed player in the men single player team. He is 3 son of 3 former Indonesian
Ibadminton player in the era of 1980, lcuk Sugiarto.

LET'S READ Tommy is tall. His height is 1778 cm. His skin is dark brown. He has a pointad nose. His
lhair is black and short. His body is muscular, because he does many exercises routinely. That is to
limprove his badminton skill.

His hobby is playing focthall, swimming and travelling. Those activities encourage him to
tenhance his physl'ca[ fithess. He B that he wants to make sure that his body is always in 3 good
«condition. That is fo maximize his performance in playing bagminton.

Indonesian Thomas Cup player in 2008, champion of SEA Games 2011 in the badminton
imen’s team and champion of Laocs International Challenge on 2010 are some of his
achievements in the badminton arena. Indonesia must be proud of having such a falented

Task V of Let’s Read section (Page 14)

[1. The underlined words in “He is a right-handed player in the men single player tsam” mean ...
' Tommy cannot play badminton using his right hand.

¢ Tommy always plays badminton using his right hand.

Tommy suggests people to play badminton using their right hand.

©  Tommy will not win the game if he plays badminton using his right kand.

(2. The underlined word in *... the son of a former Indonesian badminton player ... * has the closest maaning to .... |
LET'S READ € candidate

€ developer

© initiator

C e

5. Tommy was born in ...

1986
1967
r 1968 Done
1989




Task V of Let’s Read section (Page 15)

}4. Why does he always want to stay in 3 good condition? |

¢ Because he wants to enhance his physical fitness
¢ Becguse he loves his hobby
Beczuse he a[r.'a‘,

-

wants to play badminton

€ Because he wants to play badminton optimally

|5. The undetlined word in “such a talented badminton player....' has the closest meahing to.... I

c ha‘.ing Interest on s:meﬁ'nir:g

€ confident in doing something

-~

having some talents in certain field

¢ learning something to gain a falent

< ""—] (—‘j\\\

2. Study Page (Page 16)




Note of the Study Page section (Page 17)

STUDY PAGE
s

NOTE

The texts entitled My Mathematics Teacher” and “My Favorite Teacher” are descriptive texts. A descriptive text tells
about peopfe (or many ihings) in speci;ic ways. The purpose of the text is to describe someche or somefbin; in spe:i;f:

ways. The organization of the text is 3s follows:

things/objects.

It contains the introductory part of the

It contains the description of the things/objects.

The language features

-

r -
The use of the simple present tense
2. Theuse :{&d{ecﬁ‘.es
3. The use of adverks

4. The use of action and thinking verbs.

Note of Study Page section (Page 19)

STUDY PAGE

1will £ell you about my t’a‘.ourife teacher. My {a‘.ourife teacher is

Ms Nanda. She is my music teacher and the leader of the schoo| chair.

Ms Nanda is 2 little and thin woman. His hair is short and black.
She is 35 vears o[d. Ms Nanda a[ways has interesting topics for her music
Iclass. She is also good at playing guitar, piano, Aute 3nd other music
instruments.  Ms Nanda believes in our musical falents. In her class,
leveryone has 3 chance fo sing and ack creatively. She uses her free time for
\aiving singing lessons after school of duting our breaks. She taaches usto
be confident with our voices. She s3ys that we need 3 lot of practices. 1t will
be useful to improve our skill. Finally, 1 can say that Ms Nanda is the
best teacher and she really cares about us. She makes me love music more

ang motre.

IDENTIFICATION

DESCRIPTION




Note of Study Page section (Page 20)

| The simple present fense in English is used to describe an action that is ragular, true or hormal.

R : AR e
We use the present tens for describing:

1. Repeateq or regular actions in the present time period

4. Things that are always / generally true

o ltrainsalot in winter.

*»  The Queen of England lives in Buckingham Palace.
¢ They speak English at work.

Note of Study Page section (Page 21)

3. Habits
* 1get up early svery dav.
o Carol brushes her teeth fivice 3 day.

o They travel to their country house evary weekend.

The Patterns

1. Positive form

Subject Verb (V1)
1/you/we/they wear
He/she/it (singular ears
houh
STUDY PAGE
; Subject Aaxiliary
am
You/we/they are
He/she/it (singular i

nouh

The rest of the sentence
maroon jacket.

matooh jackst

The rest of the sentence
good at cooking
good at cooking

good at cooking



Note of Study Page section (Page 22)

1. Negative form

Subject Do/does + not Verk (V1) The rest of the sentence
1/ you]“w/fhey do hot wear marooh [acket.
He/she/it (singular does not wear maroon jacket.
' houh
STUDY PAGE
s Subject Aaxiliary + not | The rest of the sentence
H am hot good at cooking.
You/we/they are not good at cooking.
Fe/she/it Gingular is not good at cooking.
houh

Task VI of Study Page section (Page 23)

Nimas, 3 Best Friend of Mine

Nimas € is/ € are ) ohe of my best friends. Her full name (€ is /€ are ) Nimas Martha.
She (T is /€ are ) my classmate. Now, she (€ is/ € are) 14 years old.

STUDY PAGE Nimas (¢ have /¢ has ) a slim and fall body. She ( € have/ ¢ has ) an oval fce.

She always ( € wear/ ¢ wears) 3 veil. She ( € have / ¢ has) 3 pointed hose and dark

Her friends (' say /€ says ) that she (¢ is / € are) 2 smartand good person.

She ( £ is/ € are) always responsible with her joband (" tny/ € #ries) to be disciplined.
All of my classmates (¢ like / € likes ) her bacguse of her good characters.

She always (€ defend/ € defends) thetruth. She (r help/ ¢ helps) evervone who is in heed.




Task VII of Study Page section (Page 24)

1.is — height — My — about — is — his — thin — fther — and — 173cm.

2. English — He - an — is — teacher — SMA Teladan - in.

3. reminds — always — He —me — hard — study - to.

4. My — deligent — is — 3 — teacher — fther.

5. name - My fther's - Ilham Rusdi — is.

Task VII of Study Page section (Page 25)

é. years — is — He - old — fifty.

7. big - thick — face — with — oval — is — His — moustache — eyes —and.

8. %o have - 1 — proud - like - Gther — him —am -a.

9. ang — white — His — curly — skin — is — hair — is - his.

10. arrives — He — on time — always — school - at.




3. Summary (Page 26-27)

SUMMARY

. 3 2. The purpose, geheric structures and language Features of the text.
{ In this unit, - The purpose of the descriptive text is to describe something in a specific way.
| you have : - The text consists of fwo patts. They are identification and description.
lea" l 3 -The [angua;e features of the text are the use or’adiecﬁ‘.es, adverbs, simple present
= |_— tense, action verbs ang thinking verbs.
- about: o 2 =
V -
SUMMARY 3. Simple present tense.
". - We use the simple present tense to tell sbout facks, regular actions in the present

time petiod, habits and general truth.
- Positive form = §+ V1
S+ Vits/es
$ + uailiary
- Negative form =5+ do hot/does ot
S +is/am/arethot




'

N

Culture Corner (Page 28-29)

CULTURE
CORNER

Queen Elizabeth 11
HESEsgusceassresak

Queen Elizabeth 11 is well known throughout the world. She is the
Quesh of sixteen countties. She resides in the United Kingdom. Her ancestors
have ruled over the UK for over 3 thousand vears. She holds massive power over
her 129 million subjects. She is 3 hard-working Queen. She makes changes to
the world over six decades.

She is also the Head of the Commonweslth (the collection of 16
nations). She married 3 Greek prince in 1947. Her husband is known as the
Duke of Edinburgh.

Elizabeth always t3kes her position 35 3 Queen sen'cusly. She has been an
ultimate professional throughout her working life. She doss not dress
glamorausl*,n She is {amous for her p|ain-:o|oured coats. She continues to
3ttend many cultural events as part of her public role.




5. Fun Page (Page 30-33)

; l ack to the answer box

FUN PAGE




Answer box

V

FUN PAGE

h

thin

FUN PAGE happy

short
fast
strong
small
heavy

tall

old

yound

light
wel k

S]OW




6. Reflection (Page 34-35)

REFLECTION

1. This unit gives me:
new experiences
o useful learning experiences
I ho useful learning experiences
" new learning strategy
I ho useful learning strategy
Th

e most interesting part in this unit ‘:;f' d

cEFLECTION y 'lﬂ’"’"-‘s that | want to study more are.... l
|

X

-
s

W\

4. Reaq these statements. Then, click yes. no or some. button. -

Some No
| can understand the adjectives to describe people - - -
| can answer questions about people’s description. s s c

-



7. Vocabulary List (Page 36-38)

YOCABULARY
UST

Parts of i Indonesian
e 1 Equivalents

| adjective /2" fre1d/ takut, cemas

attractive ‘ adjective | Tatrek v/ |“menarik
bald } agjective | oald/ | botak, gundu[
bored \ 3gective | ba:d/ | bosan
busy ‘ ad|ective [ 7o/ | sibuk
cheerful ‘ adfective | /'t | ceria. riang
crud | 3djective | 7kruzal/ | jzhat
curly } ad|ective el keriting
fat | adjective | /fet/ | gemuk
flat ; ad|ective | Mat/ . pesek
frld’)dly | ad|ective /-frend. 1/ ramah
funny | ad[ective /'fan.i/ lucu

~ happy ‘ adjective /hap.i/ senang
}ICIP(UI ad|ective . [help.f'V ["suka menolong
hungry | ad[ective /"han.gri/ lapar
kjnd 1 adfective /kamd/ baik hati




Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents

lazy adjective flerzi/ malas
long adective Moy/ paniang
muscular adjective /'mas.kju.lar/ berotot
old adjective | Jauld/ | tua
pretty adjective [ /priti/ |"cantik
sad adective fsaed/ sedih
short adjective Ifot/ pendek
AN B smart adjective | /sma:t/ | pandai
strong agjective | /stroyy/ [ kuat
tall ad|ective Ao/ finggi
tired adjective | /tarad/ | lelah
younq adjective fiany muda
veil noun | e | kerudung

E. UNIT I
Course Overview (Page 39)

Brownie Stays in My Backvard.

Do you have any pet or place
'you like the most? Or have you ever
‘gone to the zoo? Can you describe
| [your pet, animals in the zoo or your
imost favourite place? In this unit, you
will read some texts about describing
ianimals and places. Learn them
rthrough some challenging tasks.

UNIT II

TR
v _— '
? AN -V R R
=T
T T

,"{_7 ..f\\
2 [’1 &




Course Overview (Page 40)

Basic Competences Indicators
1. Responding to the meaning and rethoric 1. Recognizing language features of
step  accurately, fluently and descriptive (adverb of time and place);
appropriately in the very simple essays 2. Recognizing the generic structure of
related to students® surrounding in form descriptive text;
of descriptive and procedure. 3. Identifying the meaning of words in the
2. Reading aloud meaningfully the short text;
and very simple essays in form of 4. Getting main idea and supporting
descriptive using correct pronunciation. details of the text;

5. Reading aloud the descriptive texts
using correct pronunciation.

1. Let’s Read (Page 41)




Task I of Let’s Read section (Page 42)

5 3 X

(Chacky, My Brazilian Turtle

A. Redescribe parts of Chacky's body based on the text.

1. Shell
[ J

1 hawe 2 pet. My pet is 3 Brazilian turfle. 1 all

lhim Chacky. Many people call Chacky as “red-ear slider

%urtle”. 1t is because he has red fibre behing his eyes that

LET:S READ Iresembles 3 red ear. Chacky has 3 beautiful green and 2By

llong il 1% has sharp claws. He likes eating and his| 3. Legs

,\,re”c\-.' shell. Morecver, C'nAcky has four Igs and cne

iavoutite food is “kangkang®. 1 like to ses him when he I |

we3ts his foods. In addition, 1 like to see him when he| 4. Tail

walks on the Asor. 1 always makes me laugh.

Task I A of Let’s Read section (Page 43)

‘ Shou the text

1. Who is the name of the writer's pet!

[ ]

25 '."“"E'Jy people calleg the petas turtle red-ear slider?
[
3. What does the writer's pet like?
[ |

4. What is the favorite food of the writer's peti

LET'S READ

5. When does the writer like o see his/her pet!




Task IT of Let’s Read section (Page 44)

My Dog, Brownie

1have 3 pet. 1t is 3 dog. | call it Brownie. Brownie is 3 Chinese breed.

[He is cute, small and Hu{xf\ He has thick brown fur. When 1 cuddle him,
lis £ur feels soft. Brownie does not like bones. Every day he sats soft food
like steamed rics, fish or bread. Every morning 1 give him milk and bread.
"When 1 am at school, Brownie p[a:.'s with my cat. Tney get along well and
Inever r’ight. It is because Brownie does not bark 3 lof. He treats the other
gnimals in our house gently and he never eats shoes. Brownie is raally 2

ssweet 3nd friendly animal. That is why 1 love him so much.

Task 11 of Let’s Read section (Page 45)

Show the text
1. The writer's pet is 3 big Chinese breed dog.
2. Brownie's fur feels soft.
3 3. Brownie dislikes bones,
LET'S READ
4. The writer gives Brownie steameq rice svery morning.
5. The writer also has 3 cat.

6. Brownie barks 3 lof.

7. Brownie disturbs the othe animals in the writer's house.

- e
- .
-
-
- .
-




Task 11T of Let’s Read section (Page 46)

My Brothet’s Smart Parrot |

$rains Every man in my house hasa (1) I:] 1 have some (2):' in my aquarium.

My father has some roosters and hens. My brother has 3 very (3) :] pet. 1tisa parrot.

My brother wantsthat hisparrotcan (4) [ |like people. Bvery day, mybrother )]

fish him how to speak like people. First, he says some (6) |:] words or expressions such as “hello”,

smart “good morning” and “good bye™. Then, he asks the (7) :] o repeat what he says. Hedoes it
again and again until his parrot can imitate the words.

parrot
Now, his parrot can imitate what people say. There are some words and expressions that the parrot

spezk <an say such as “how are you, good afernoon and so on. However, *hello” is the word that the parrot can say

sayveny (8) [ |.Since my brother (6)[ ] hisparrotin front of the house, every time

fAuently
someone passes by, the parrot always (10) : him/her by saying “hello.

short Done |
e
-

Task IV of Let’s Read section (Page 47)

1. hospi{al
railway station
market

N

airport

mosque

. church

o u

LETS READ

~

- bank

a
e

8. prison

Q. labora{ory
10. temple




Task V of Let’s Read section (Page 48)

(:( Lovina Beach ):1

Lovina Beach is one of the must-see toutist spots when visiting Bali Island. i

lis located in Buleleng, about § o Gy Smgmhciiy 1 can bea tourist destination
Jﬁ:r{bose wbo wahficsndofphhs Hamver tbmwhomnﬂomnbz&w le

LET'S READ

'may nak see- any slngle:do]phln, bui‘bben ibey will emezge [umplng ou't’ oFHae

water as. ifiheygmtthewsm Dolﬂblnspafommdoa net last lang Thqr

wsually disappearat7am.

Baiééﬂqe clolphin shm, i alsa oﬂ%'s 3 varisty afmmmodaﬂcg ns ranghg
hich ar

Task V of Let’s Read section (Page 49)

oo

1. Where is the location of Lovina Beach?

2. 1Is it the best choice for visitors who like to sunbathe? Whyi

3. What is the special view of Lovina Beach?
4. When we can see the dolphins clearly?

5. What kinds of accomodation available there!



2. Study Page (Page 50)

Note of Study Page section(Page 51)

A. Adverbs of Time

Adverbs of time tell us when and how long an action happens, e.g. now, then, soon,
tomorrow, yesterday, today, tonight, early, at 7 o'clock, in the evening, at hoon and so on.

For example :

- He gets up eatly in the morning.

STUDY PAGE - Wewant o go to Malang next month.
3 - Later they will study abroad.

- Ruvi'sshop opensat 9 a.m.

- Nike stays in home all chy lor)g.
- The show lasts for 2 houars.

- The fun bike registration statts from Monday to Friday.




Note of Study Page section(Page 52)

A. Adverbs of Place

Adverbs of place tell us where something happens, for eample here, there, near,

somewhere, cutside, 3cross the street, on the top, at some places and so on.

For eﬂmpfe;

- Hewill come here.

STUDY PAGE - The children play outside the building.
- He stands near the paintings.

- They fly kites on the top of hill.

Task VI of Study Page section(Page 53)

d Lovina Beach b

Loving Beach is ohe of the must-ses fourist spots when visiting Bali Island. 1t
iis located in Buleleng, about § km from Singaraja city. i can be 3 fourist destination
tfor those whe want o see dolphins. However those wheo want to sunbathe, it is hot
3 right choice because at the edge of Lovina Beach there are many small boats that
lline in the seashore. The fisherman rents those boats o the foutists who want o
ssee dolphins. —

Dolphin’s performance in Lovina Beach begins in the morning at 5:00
wielock. This is because the dolphins are aliways visible in the morning. At first you Adverbs of place
imay hot see any single dolphin, but then they will emerge jumping out of the
nuater as if they greet the visitors. Dolphin’s performance doesn’t last long. They
tusually disappearat 7 3.m.

Besides the dolphin show, i#also offers a vatiety of accommaodations rahging
¥rom inn o cottages which are available at 3 vehy affordable ptice. So if you want to
*ake 3 holiday in North Bali, particalarly 3t Loving Beach, you do not heed £o worry

lbecause facilities and infrastructure are all available there, Done

Adverbs of time




Task VI of Study Page section(Page 54)

Have you found all of these?

Adverbs of place Adverbs of time
1. in buleleng 1. in the morning

2. about 9 km from Singaraja city 2.3t 5:00

3. 3t the adge of Lovina beach 3 a2t frst

4. in the seashore 4 3t7am.

5. at Lovina beach e~
6. there =)

-

@

-

Task VII of Study Page section(Page 55)

\Ackoss £ the small pool, there is 3 wooden gazebo. 1 usually use it for gathering with my friends
or family. Sometimes my family and 1 spend our time in the gazebo before having dinner.

My home consists of three bedrooms, a living room, 3 dining room, a kitchen, 3 warshouse

3nd a backyard. My Gvourite pla:e in my home s my backyard.

T - e - T : The correct
My father li eeding, so he put some cocl 8 here | 7 gel her side -
y 'rat ar Ises' :‘eqln? 5o he put some ix&s ang "Jfl’lls there in 3 small cage in another sig a"angement is
lof the backyard. There is also 3 small pool for my catfish.

|He“o. my name is Ruvi. 1 live at Jalan Sukowati 162, Magelang. i is 3 suburb are3. I :

My backyard is quite large. There are guava, mango and lime tree. My mother likes gardening,
5o she put some kinds of fower there.

Every Sunday, we will give our backyard a good clean-up. Those are why 1 like my backyard

very much.
i l.ike the loca.ﬁo.n ome l'lc.mse very much, because it is quiet and the air is very fresh. 1 live Dona
with my family in 2 quite big house.




3. Summary (Page 56-57)

1. The descriptive text 3bout animal and p]a:e bhas the same [ang uage features as
the descriptive text about people.

2. Every paragraph of 3 descriptive text has 3 main ide3 and supporting details.
- The main idea tell the reader about the most imporiant point of the topic.

- - The supporting details explain more about the main idea.

3. One of the language featares of descriptive text is the use of adverbs. There arel

some kinds of adverbs. Tivo of them are adverbs of fime and adverbs o{phce.

Adverbs of time £ell us 3bout when and how long something happens.
Aduerbs of place ell us 3bout where something happens.




4. Culture Corner (Page 58-59)

SUMMARY

American people do love having pets. They treat their
pets 353 part of thelr families. When their pets die, they will be
s 53d sinca they loss one of ‘the members’ of their families

“and &ey will regt the dead-pet body fust the same 35 they
et 3 deadbuman body. Therefore, pet funerals become 2
<ommon part of Ametican culture In the beginning of the
20th century and the crestions of pet memotizl become 3
tradition in . Thers 3re 3 gre3t humber of pet cem

across the states that have 2 number of elegant and omate
monuments fo the beloved pets of many families. What

about in Indonesial Is there any pet funeral here!




5. Fun Page (Page 60)

Who am | quiz (Page 61)

1.13m a farm animal. | can be brown, black or white. 1 give milk.
2. 13m an animal. 1 am black and white. | look like 3 stripyhorse.

3.1 have four legs. 13m 3 pet. 1 hate cats. | bark.

I

4.13m 3 wild animal. 1 come from Australia. | have 3 pouch o keep my babyv and 1 jump.

5.13m from Africa. 1 am vellow and brown. My heck is so long. 1 a3t legves.

6. 1 am the bigqest I3nd mammal and 1 have 3 very long frank.

7.13m a big mammal that lives in the Arctic, North America. My fur blends into the show so 1 can hide
when trying to find prey.




Feedback of Who am | quiz (page 62-69)

FUN PAGE

FUN PAGE




FUN PAGE

FUN PAGE




FUN PAGE

FUN PAGE

X




FUN PAGE

=

6. Reflection(Page 70-71)

REFLECTION




1. This unit gives me:
I”  new expetiences
o useful [-ﬁrnin; experiences
" no useful learning experiences
I new learning strategy
I no useful learning strategy
= i 2.The most interesting part in this unit is ...

| |
REFI.ECTION 3.11”"'}95 {ba(: I want to sfuq'y more 3re ...
[ |

4. Reaq these statements. Then, click yes, no or some. button. -

Some
1 can understand the adjectives to describe animal and place. e -
| can answer questions about animal’s and place s description. r C
1 can understand %o content of descriptive fext s s
| can understand the use of adverbs of time and place. c c
| can reaqd the descriptive text aloud with correct pronunciation. - -

7. Vocabulary List (Page 72-75)

YOCARBULWARY
UST




Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents

pet noun /pet/ binatang peliharaan
leg noun Nleg/ kaki
tail noun /te1l/ ckor
sharp ad|ective /fa:p/ talam
claw noun Kloy/ cakar
breed noun forizd/ keturunan
fuffy adective IIAfi/ berbulu lebat dan halus
bone noun /oaun/ tulang
soft ad[ective /soft/ halus, lembut
bark verb ak/ menggonggong
parrot noun /'p@r.at/ burung beo
imitate verb /m.rten/ menirukan
do|pbin noun ['dol.fin/ lumbaz-lumba
visible adjective /N1zabl/ dapat dilihat

Words

Parts of Phonetic Indonesian

Speech Transcriptions Equivalents
3ffordable adjective /a'fadabl/ ter{angkau
pool noun pul/ kolam
I I wooden adjective Mwod. 2o/ terbuat dari kayu
VOCABULARY backyard noun /bak'ja:d/ halaman belakang
LT cage houh /kerds/ kandang, sangkar
N suburb houn /'sab.3ib/ pinggiran kota
?uncka! houn /"tju;‘n o 1. = vV pcmakaman
culture noun I'kaltfor/ budaya
foothill noun [fot.hil/ bukit di kaki gunung



F. UNIT I
Course Overview (Page 76-77)

MY Uncle is a Journalist

Do you have any idea about how
‘to tell about someone’s occupation to
'your Fn‘end? In this unit, you will read
some texts about describing people’s
occupation and things they use around
‘you. Learn them through some
challenging tasks.

UNIT III

==

Basic Competences Indicators

1. Responding to the meaning and 1. Recognizing language features of
rethoric step accurately. fluently descriptive (adverbs of frequency and
and appropriately in the very manner)
simple essays related to students’ 2. Recognizing the generic structure of
surrounding in form of descriptive descriptive text;
and procedure. 3. Recognizing the coherence and cohesive

2. Reading aloud meaningfully the paragraphs in descriptive text;
short and very simple essays in 4. Identifying the meaning of words in the
form of descriptive using correct text;
pronunciation. 3. Getting main ideas and supporting




1. Let’s Read (Page 78)

Task I of Let’s Read section (Page 79)




Task II of Let’s Read section (Page 80)

. chet

. someone who fAies aircraft

2. pilot b. someone who dedicates his life in military to save the country

3. sailor c. someone who studies law and helps people to solve their leqal issues
4. athlete d. someone who cooks in a restaurant or hotel.

5. architec e. someone who naviqgates ships

6. dancer f. someone whno dispenses qruqs to patients according to a prescription
7. typist g. someone who is ex;:er{ in dﬁigr}i:g ':uilcii:g

8. lawygy h. someone who types paperwork

Q. army . someohe who is very gooq at dancing

10. pharmacist i- someone who has some achievements in sport.

Done

o

Task 111 of Let’s Read section (Page 81)

A Twin Flight Attendant

1 'have 3 fwin cousin. Their names are Sofiz and Julia. T.'ney 3re ftventy
o, T'hey‘ 3re very beautiful 3h4 smart. T'ney have graduzted from co”ege last
year. Now, they work at Garuda Indohesia Airlines company as ﬂighf
attendants. Their main duty is to ensure the sa(feé}f and comfott of the
tpassengers during the fight. They must explain o the passengers about safety
sstandard, weather condition, what should do and what should not do in the

tplane, and also know how to deal with passengers” complaints. They

«ontinuously learn to speak English more Huenily because they have to deal

nith people from many different countries around the world.




Task III A of Let’s Read section (Page 82)

List of the verbs availakble in the text. ’

Done

||

-
L
£

/

Feedback of Task I A (Page 83)

Have you found all of these?

List of verbs availakble in the text

b
LEET"S READ




Task 111 B of Let’s Read section (Page 84)

1. What is the main idea of the text?
[ |
2. How old are Sofia and Julia?

[ |
3. Where are Sofia and Julia work at?

[ |
LET'S READ 4. What are their occupation?

[ ]
5. What are their main duty in the ﬂigh(!

[ |
6. Are they good at handling complaint?

[ |
7. Why do they always learn to speak English fuently?

[

Task IV of Let’s Read section (Page 85)

i o s

1 have an uncle. His hame is Wawan. He works as 2 fourna]is& in Jakarts. He
nrites hews stories of articles for a newspaper of magazine and broadeasts them on radic
) <o television. Surely, he is very good at writing. He often asts involue in some imporant
LET'S READ . i 5 5 K2
imeetings held by government to know what is really happening there. Sometimes, he
‘conducts an inteniew with peopleto get information precisely. Afker that, he writes the

things happened in the meeting quickly to be published in the newspaper or even

Ibroadeasted in 3 radio or television programme. He writes stories for national, regional
and local press. As well as education and politics, he reports on sports, arts and culture,
iscience and business. He also covers national and local events, entertainment and

thuman’s interest stories.

Task IV of Let’s Read section (Page 86)



. Uncle Wawan writes some articles for bulletin.

2. Uncle Wawan is not so good at writing. € Tem € Fales
3. Uncle Wawan writes the report € Tem € Falee
LET'S READ 4. Uncle Wawan may join some important meetings to get the news. © Tr C False
5. Television and radio broadcasts the Ll © Fala
6. Uncle Wawan does not write the news about politics. € Toen € False

. Uncle Wawan writes both local and national news.

Task V of Let’s Read section (Page 87)

Reno, 3 Clown

1 have 3 neighbour. His name is Reno. He is 3 clown. He works in 3 aarnival and
sometimes pecple invite him fo their birthday parties to entertain the invitees. He wears 3 very
\olourful costume. He also wears 3 colourful and ﬁmny wig ahd foctwear. He also paints his|
face. Everyone will not realize that the clown is Reno, because his appearance is totally
\different from the daily appeatance in his home. His job is to entertain people. He entertains
all of pecple from children to the adult. He is able fo demonsttate mime and funny facial
lexpressions He, without saying ahy single word, makes people laugh and forget their problem
for 3 while. He is very funny and kind. Although some people s3y that being 3 clown is easy,
1 khow that it is not. Reno often tells me that when he is sad, he has to hide away his sadness
land show his happy face in front of the audiences. Moreover, he has to think about some
jokes o enterain them.

Task V of Let’s Read section (Page 88)



1. Reno’s house is 1:] my house. He works as 3 [:I in 3 carnival.

2. To make his appearance different from usual, he always wears 3 :’ on his head and unique :]on his feet.

[}

. Reno’s duty is I:l people by I:l mime 3nd z"ann',.* facial expressions.
LB : L r
4 Peopleare [ ] %o ses his performance.

5.1knowthatbeingadownisnotan [ ]job becauseaclownshouldbeableto [ hisor
her sorrow when he or she is sad.
eAS".' clowh k’!&pp‘:' hige 1‘-'[;

- e ROt Done
shoes ehter3ining hezr pertorming

2. Study Page (Page 89)

Note 1 of Study Page section (Page 90-91)



A. Adverbs ofFrquent.y

Adverbs of frequency tell us “how often’ we do something or something happens, for eample :
al'.'.'a‘;-'s, usua”y’, o;&en. sometimes, fivice 3 week, chce 3 year, mon‘&h[y, ;orinighf[y. newver, sel::om
and soon.

For eample :
1 often go to the cinema.

STUDY PAGE

She sometimes visits me at home.

We asaally drink coffee.

1 go %o the cinema twice 3 week.

She takes these t3blets three times 2 day.
1 change the shests once a fortnight.

1 meet him several times 3 year.

1 visit my parents once 3 month.

A. Adverbs of Manner

Al £ 1 31 L 1 | 1
Adverbs of manner tell us how somecne does something or how something happens, eg.

nicely, qui:k[y, csrelful[)", angily, happily, easily, correctly, per(edl}-' and soon.

For example :

o Heswims well.
SEUDY FAGE o Theathlete runs quicldy

*  She speaks softly.

e James :oughs lomﬂy to attract her attention.
o Mike plays the Aute beautifully.

. T:“yey e3t the chocolate cake greedi[yA

»  Norma walks to the podium gracefully.

o Mom loves her children sincelely.

Task VI of Study Page section (Page 92)



[ My Older Brother is a Postman. |

motorcycle. There are tivo big bags on the motorcycle. Those contain letters and packages. He starts
Gelivering the letters 3nd packages to the nearest address from his office then he moves £o the frer one.
He usually stops wotking at 3 p.m. He enjoys his occupation and he is glad fo be 3

tvice 3 day

vcell

sometimes pricesely

ahways five days

exsily

usua]ly

Note 2 of Study Page section (Page 93)

The word “use” is used when
we we are utilizing an object

for 2 specif
for 3 specitic purpose.

Task VI of Study Page section (Page 94)

You can use the word
“wear” + anything that you
can put on your body.

1 have an older brother. His name is Johny. He is 3 postman. He works at Central Post Office.
He delivers letters and packages to manv people (1. [ ) in the morning and aferncon.
He (2 1) startsworking 3t 8a.m. He khows many locations of people’s addresses in the town.
GLC——1  ifhedonotknowtheloction, he (41 ) looksat his GPS.
istodirecthimtotheloaation (5. [ 1), so hewill not getlost.

Heworks 6. 1)inawesk He(7. [ 1 )wears ot3hge uni(orm,
so peop[e o ) notice him 3sa postman. He Jelivers the letter home to home by




1. uniform
2. shoes
3. stethoscope
4. thermometer
6. camerz

7. hotebook

8. apron

9. coat
10. qas

3. Summary (Page 95-96)

© wear

© wear
 wear
 wear
© wear

 wear

use

use

use




. The descriptive ext about occupations and things has the same language
Features 35 the descriptive text about people, 3nimals and places.

In this unit,
you have
f learned
- about: - =

- manher.

SUMMARY oI

2. One of the Ianguage features of Jescriptive text is the use of adverbs. There
o are some kinds on adverbs. Tivo of them are adverbs o.[;requency and adverbs of]

o Adverbs o(t:requenq-' | us about how often some(i':ing Bap-pens.
o Advetbs of manner tell us about how something happens.

4. Culture Corner (Page 97-98)




CULTURE
CORNER

lA London Busker

Do you know about London busker! A London busker is 3 street
tperformer, especially in London. Literally i is defined as 3 person who
tenterizins in public places for money. Performances can be just about
anything that people find enterfaining. Performers may do acrobatics,
animal tricks, balloon twisting, card tricks, caricatures, clowning, come'i)',
‘contortions, dance, singing, fire skills, flea circus, fortunate telling, juggling |
imagic, mime, living statue, musical performance, puppeteering, snake-Si
«<harming, storytelling, reciting poetry or prose, street art such as sketching .
ang painting, strest thestre, and sword swallowing. Nowadays, you can find
lLondon buskers not only in the strest, but also in the cafe, restaurant and so
on. In addition, you may find some Jifferent terms of this kind of

‘occupation in other countries.

5. Fun Page (Page 99-100)




Que Sera Ser2

When 1 was just 2 little girl Biasck o 2l
1 asked my mother what will 1 be
Will 1 be pretty. will 1 be rich Now 1 bave children of my own
Here's what she said to me. They ask their mother what will
1 be
Reff. Will 1 be bandsome. will 1 be
FUN PAGE Que sera, sera rich
Whatever will be, will be 1 tell them tenderly.
The futare’s not ours to see
Que sera, sera Back to reff

What will be. will be.

When 1 grew up and fell in love

1 asked my sweetheart what lies
ahead

Will we have rainbows day after day

6. Reflection (Page 101-102)

REFLECTION




1. This unit gives me:
I new experiences
r useful learning experiences
I ho useful IeAl’!‘:ins expetiences
I new learning strategy
I ho useful learning strategy
Th

e most interesting part in this unit is...

REFLECTION 3.T})ings that | want to sfu&y more Jre....
| |

4. Reaq these statements. Then, click yes, no or some. button. !

Some No
| can understang the adjectives fo describe occupations and things. r r g
| can answer questions about occupations’ and things’ description. s c e
| can understand fo content of descriptive text s s s
| can understand the use of adverbs of frequency and manner. c c s '
Done
| can read the descriptive text sloud with correct pronunciation. - - r 3

7. Vocabulary List (Page 103-105)

VOCABULARY
UsST




Words

Parts of

Phonetic

Indonesian

Speech Transcriptions Equivalents

apron noun {'er.pron/ celemek

| borrow verb fbor.av/ meminjam

l buy verb foav membeli
chef nounh [fef! koki

" clean verb /klin/ membersinkan

| coach noun /kautf/ pelatib
dentist noun /'den.tist/ dokter gigi

:v_z_i_rivc verb fdrav/ mengendarai
lawyer noun Mo/ pengacar

eriil;rarian noun /larbrea.ri.an/ pusiarfiawan
mechanic houh /ma'kan.k/ montir

| musician noun Imjuszf®n/ pemusik

[ saw verb /55;/ gergajt

Words

Parts of

Phonetic

Indonesian

I'wis.l/

Spee Transcriptions Equivalents
scissors noun [siz.2z/ gunting
| screwdriver noun /'skru: dra1.va'/ obeng
| secretary noun Fsek.ra.tri/ sckretatis
| tailor noun Iterla’ penfahit
| take verb fteik/ mengambil
| teach verb Aty mengajar
; type verb /tarp/ mengetik
;Wf’iﬁ noun ."}allilst/ juru ketik
| veterinarian  noun /vet rinearion/  dokter hewan
X whistle noun peluit




The end of the Units (Page 106)

You have learned all of the Units of this interactive learning
multimedia. Now, get ready to do your Final Test. Click the
Start button to go to Final Test page.

G. Final Test (Page 107)




Task | of the Final Test (Page 108-109)

[Back to the quiz

Yogyakaria, 3tth May 2015

Deat Dilla,

Hi, Dilla! How are you? 1 am hete, doing fine. 1 want fo tell you something great. Guess what! 1 and my fmily move to 3
new house.

Now, we live at Jalan Sukowati 162, Magelang. 1t is a suburb area. 1 like the location of my home very much since it is
quiet and the air is very frash. We live in 2 quite big house. My house consists of three bedrooms, 3 living room, a dining
room, 2 kitchen, 3 warshouse and 3 backyard. My favourite place in my home is my backyard.

My backyard is quite large. There are guava, mango and lime tree. My mother likes gardening, so she puts some kinds of
flower there. In another side, my fther likes breeding, so he puts some roosters and hens there in 3 small cage. There isalso 3
small pool for my ¢ catfish. Across to the small pool, there is 3 wooden gazebo. 1 usually use it forg gathering with my friends of
Farr:ll Sometime my ramllx and 1 spend our time in the gazebo before | having dinner. Every Sunday, we give our ba_kvarq 3
good clean-up. Those are why 1 like my backyard very much. > 3

How about you? Do you enjoy living in Jakarta? Please tall me about that. | miss you so much.

Lots of love,

The undetlined word in “If is 3 suburb are3.” refers to ..

1. ‘w\'hy Joes Echa like her new house?

2.
€ 2 Because it is located at Jalan Sukowati 162, Magelang. ¢ 3 jalan Sukeowati 162, Magelana
€ b. Becuse there is 3 backyard inside the house. ¢ b.Dilla’s old house
€ ¢ Becqusetheplaceis quiteand the air is frash. O Thewriter’s hotise
€ 4. Becuseitislargeand clean. 4 Magelang
3. How many rooms does Echa’s hew house have? 4. The undetlined word in “There is 3 wooden gazebo.” means....
€ 3 three 3 made of wood
¢ bosix € b located in 3 wood
€ ¢ seven ¢ nearthewoods
€ 4 eight 4. taken from wood

5. Where is the location of the small pool in Echa’s backyard?
€ 3. across her mother’s flowers

€ b. beside the gazebo

© ¢ acrossthe gazebo

¢

4. next to the gazebo




Task 11 of the Final Test (Page 110)

1. clown

2. aarnival

3. entertzin

€. demonstrate

. hide

\’)

10. neighbour

Task 111 of the Final Test (Page 111)

My Twin Sister

1 have 3 fwin sister. Her name is Annis3 Rachma Damayanty. | usually call her Nisa. She is
now 12 years old. She is the second child in our family of three siblings. Now, Annisa studies 3¢
SMP Teladan. She is in the 7th grade, butweare in the :il'{(ereni class. She foins the organizations
at school such as Youth Red Cross, Science Club and scout. She wants to be 3 doctor or

entreprenzur. She likes studying biclogy and making handcraf from flannel fbrics.

She is short and fat. She wears 3 veil. Her face is round. Her eyes are round and bright. She
has 3 flat nose. Her height is about 145 cm and her weight is about 35 kg. She has fairy skin.

She is 3 very kind gitl. She is diligent and clever. She is friendly and she likes helping her
friends. Her hobbies are reading books, swimming and playing music instruments such as guitar
and Aute. Annisa also likes browsing. She has some accounts on social media. She offen chats
swith her friends through Facebook. Her idol is Justin Bieber, 3 singer from Canada. She hasa ot
of things about him such as his biography’s book and his songs.




Task 111 A (Page 112)

RS . - = N Show the text

Adjectives about her appearance Adjectives about her personality

FINAL TEST

Done

\. % F“I\\
N A )

Feedback of Task Ill A (Page 113)

Have you found 3ll of these?

[Adjectives about appearance | [Adjectives about personality |

w
FINAL TEST

N




Task 111 B (Page 114)

O u
o)

1. Are Nis3 3ng her &win in the same class at school?

2. What are Nis3a hobbies?

[ ]
3. How does Nis3's body look like?

[ |

4. What does Nisa usually do in her Facebook account?

5. What are kinds of Justin Bieber's stuff that Nisa has?

Task IV of the Final Test (Page 115)

Back to the quiz

Ullen Sent3lu

The Ullen Sentalu Museum € is/ € am / € zre) 3 Javanese culture and art
museum located in Kaliurang . Yogyakarta. The museum (€ display/ rdisplays) relics
and artefact from royal houses and kraton of Java, such as Yogyakarta, Mangkunegaran,

Surakartz and Pakualam.

Kalso (€ offer / € offers )3 unique blend of Javanese culture and natural
beauty of the foothills of Merapi. You will see the life of four Mataram Kingdoms through
the collections of postry, batik, as well as phofos and paintings there.

The museum (€ has/ € have) two main buildings, namely Guwa Selo Giri
and Kampung Kambang. Kampung Kambang (€ store / € stores) the collections of
batik, kebaya, manuscripts, potographs, paitings, stc.
Ullen Sentalu also ( ¢+ manage / © manages) cultural activities such as art
Mataram workshops, including etiquette, norms, ideas, painting, architecture, cultural
tourism, outhound, exhibitions and so on. This museurn ( ©P2N /€ opens ) from

Tuesday to Sunday at 830 3.m. -16.00 p.m.
Done




Task IV of the Final Test (Page 116)

FINAL TEST

1. Where is the location of Ullen Sentalu?

[Show the text

2. Where do the relics and artifacts in the Ullen Sentalu come from?

3. How we can see the life of four Mataram Kingdoms?

4. How many main building does Ullen Sentalu have?

5. What kinds of activities held in Ullen Sentalu?

6. How long does the museum open in a day?

Task V of the Final Test (Page 117)

FINAL TEST

|Mr Kartolo, a Farmerl

Mr Kartols is very happy. The riny
se3son of this year makes the farm beutiful. It
is planting fime! Rice fields become fresh and
green during this season and by the end of this
sezson, Mr Kartolo is ready to hanest his
crops. Mr Kartolo ploughs the land at the
beginning of the miny season. Then, he
usually works early and finishes at noon.
Milking the cows, feeding the livestock and
cleaning the bams are among Mr Kartolo’s
duties before breakfast. He doss most of the
hard outdoor work by himself.

1. What is 3 farm like during the rainy season?

) 2. What is the colour of the tice field in the rainy season?

¥ | |
" 3 When does Mr Kartolo's workday end?

4. When does Mr Kartolo plough the l3nd?

5. What does Mr. Kartolo 4o before breakfast!

M -




Task VI of the Final Test (Page 118)

a. animals, such as cows and sheep, and birds, such as
chickens, kept on 2 farm

3 Vs 1 Lo &k . 2 g
2. plough b. situateq outside building
FINAL TEST
SRR c. building for storing the crops

4. amount o{grair}, grass, etc produceq in a2 year or season
1 2 : c r £
e. break up the surface of land

5. outqoor

6. livestock £ cutting and gathering the crops

Done
1 e
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Instrument for Software Assessment by the Content Expert

Title : Developing Interactive Learning Multimedia for Teaching
Descriptive Text Reading to the Grade VII Students at SMP N 15
Yogyakarta.

Producer : Reza Halimah

Year : 2015
\/J/A\) /m‘ﬁft;\x ]ﬂA P

Name 8 cngmnsssnransarsllinnnshsbisssi s

Institution \jl-/’/gé ........ % /7ﬁ’) s Fg} ‘ UN7

Petunjuk Pengisian:

1. Tulislah nama dan institusi Anda.

2. Berilah tanda centang (V) pada kolom skala yang sesuai dengan pendapat
Anda terhadap setiap pernyataan tentang Pengembangan dan Validasi
Program Multimedia Interaktif untuk Pembelajaran Reading.

Keterangan skala:
1 = Sangat kurang

2 = Kurang
3 = Cukup
4 = Baik

5 = Sangat baik
3. Tulislah komentar dan saran untuk perbaikan program di lembar yang
telah disediakan.

1. Kualitas Konten (Quality Content)

Skala
No. Pernyataan WERE 7 5
1. | Cakupan materi o
(Materials coverage)
2. | Kejelasan materi v
(Clear presentation of the materials)
3. | Kejelasan bahasa
(Clear use of language for v
instructions and of materials)
4. | Kejelasan gambar untuk menjelaskan T

230



konsep
(Quality of pictures to explain the
concepts of materials)

Kejelasan petunjuk untuk pemilihan
menu

(Quality of instruction to use the
program)

Kejelasan soal-soal latihan
(Quality of test items)

Keseimbangan materi dengan soal
(Balance of the materials and test
items)

o

£

&

Kejelasan contoh yang menjelaskan
konsep
(Clear examples to explain concepls)

Nilai Total (Total Score)

Nilai Rata-Rata (Average Score)

2. Instructional Quality

e

27, m:fp@g

No.

Skala

Pernyataan

27153 -

wn

1%

Kesesuaian antara materi dengan
Standar Kompetensi

(Relevance between materials and
Standard of Competence)

Kesesuaian antara materi dengan
Kompetensi Dasar
(Relevance between materials and
Basic Competence)

Kesesuaian antara indikator dengan
kompetensi dasar

(Relevance between indicators and
Standard of Competence)

Kejelasan sasaran produk
(Clear target audience)

N

Kejelasan petunjuk belajar
(Clear learning instruction)

Kelengkapan materi
(Completeness of materials)

Kejelasan materi
(Clear presentation of materials)

S

Keruntutan materi
(Order of materials)

231

v
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9. | Penggunaan bahasa dalam |

menjelaskan materi P

(Language used to explain materials)

10. | Kesesuaian latihan soal dengan :

materi \/

(Relevance between test items and

| materials) ] :

11. | Keseimbangan materi dengan soal

tes /

(Balance between materials and test

items)

12. | Kesesuaian soal dengan kompetensi

dasar /

(Relevance between test items and

! standard of competence)

( 13. )| Kesesuaian soal dengan indikator
(Relevance between test items and

| indicators)

14. | Daya tarik media

(Media attraction)

15. | Pemberian umpan balik

(Appropriate feedback)

Nilai Total (ZTotal Score)

Nilai Rata-Rata (4verage Score)

AN

Comments and Suggestions

...................................................................................................

e . il

:L x /{,\_QW / /”z ’\»Z‘-‘/(’Mh ...... A(& ,,,,, 717"? _%
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Instrument for Software Assessment by the Media Expert

Title : Developing Interactive Learning Multimedia for Teaching
Descriptive Text Reading to the Grade VII Students at SMP N 15
Yogyakarta,

Producer : Reza Halimah

Year 12015

WY/A2 /?:Z A

Institution - -/VV Xg / -f /}/31 v

. Petunjuk Pengisian:

1. Tulislah nama dan institusi Anda.

2. Berilah tanda centang (V) pada kolom skala yang sesuai dengan pendapat
Anda terhadap setiap pernyataan tentang Pengembangan dan Validasi
Program Multimedia Interaktif untuk Pembelajaran Reading.

Keterangan skala:

| = Sangat kurang
2 = Kurang

3 = Cukup

4 = Baik

5 = Sangat baik
3. Tulislah komentar dan saran untuk perbaikan program di lembar yang

telah disediakan.
1. Kualitas Tampilan (Technical Quality)
: Skala
No. Pernyataan BERE 3 5
1. | Pemilihan latar belakang /’
(Choice of background)
2. | Jenis dan ukuran huruf v
(Types and size of font)
3. | Komposisi warna latar belakang
(Composition of background colour)
4. | Komposisi warna hurufiteks v i
(Composition of text colour) y
|5, | Ketepatan pemilihan gambar v’
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4. Kualitas Pemrograman (Programming Quality)

Skala
15 2 3 4

No. Pernyataan

1. | Tingkat interaktivitas siswa dengan

media
(Interactivity level between students
and media)

2. | Kemudahan berinteraksi dengan
media

(Ease of interaction to media)
3. | Kejelasan struktur navigasi program
(Clarity of program navigation

B 2B | 0%

structure)

4. | Kejelasan petunjuk  penggunaan
program
(Clarity of instruction to use the
program)

5. | Pengaturan animasi
(Setting of animation)

, vd

6. | Ketepatan animasi /
vd

vd

(Accuracy of animation)

7. | Pembagian materi

(Split of materials)

8. | Efisiensi penggunaan teks
(Efficiency of the use of text)
Nilai Total (Zotal Score)

Nilai Rata-Rata (4verage Score)

Comments and Suggestions
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THE FIRST DRAFT OF THE INTERACTIVE LEARNING MULTIMEDIA FOR
TEACHING DESCRIPTIVE TEXT READING FOR VII GRADE STUDENTS OF
SMPN 6 YOGYAKARTA

A. Welcoming Page (Page 1)

Reza Halimah

- J
Interactive Multimedia for Descriptive Text Reading

for VII Grade Students of Junior High School

B. Home Page (Page 2)

IChoose one of the parts you want to go by
clicking the Main Menu buttons below.

i

HOMEPAGE

’ Final Test \ CUNIT I




C. User Guide (Page 3)

How to use this interactive learning multimedia.

, To wse this multimedia effectively, you have to know the function of each navigation button.
»  Here are the explanations.

Ilik tombol "Home" untuk kembali
ke menu utama.

USER GIUIIDE Flik tembeol "User Guide” untuk melihat

petuniuk penggunaan tombel navigasi

Flik tembel "Exit" untuk keluar
dari pregram

Ilik tombel "Eack” untuk kembali ke [~ Flik tembel "~ext” untuk menuiu
: halaman selaniutnya
' A<
3 —— |
- s
I N7 WAL

D. UNIT I
Course Overview (Page 4)

Do you have any idea about
thow to tell about somecne to

your friend? In this unit, you will

; =
lread some texts about describing

UNIT I

ipeople. Learn them through some

Ly «hallenging tasks.

N DT T

.
R S
b R 3

T (b




Course Overview (Page 5)

Basic Gompetencers

1. Responding to the meaning and rhetoric step
accurately, fluently and appropriately in the
very simple essays related to students’
surroundings in form of descriptive and
procedure.

2. Reading aloud meaningfully the short and
very simple essays in form of descriptive
texts using the correct pronunciation.

Indicators

=

Let’s Read (Page 6)

1. Recognizing language features of
descriptive text (positive and negative
sentence in the present tense);

. Recognizing the generic structure of it;

. Identifying the meaning of words in the
text;

4. Reading aloud the descriptive texts using

cotrect pronunciation.

Ll bo

LET'S READ




Task I of Let’s Read section (Page 7)

1. Mr Anqqara is good-looking.

2. Mrs Riska is pretty.

f
3. Arief is helpful. b. <
4. Nino is sad. A
5. Fahmi has a pointeqd nose. g

6. Sheilla has curly hair. Q
7. Hari is muscalar and strona.
8. Hamas is balq.

Task II of Let’s Read section (Page 8)

Back to quiz

e e
My Mathematics Teacher

My ;’a‘.curi{e ‘Eea:.her is Mr Fariza.l Hakim. F’eop.le ca” .'nim Mr Fariz. He is ohe o;r f.'ne
iMathematics teachers in my junior high school. He is 28 years old. He is tall and handsome. He
E1'135 3 pointed hose, short and black hair, and quite dark skin. He comes to the school evehy
imorning by motorcycle. He 3lways comes fo the class on time. He says that discipline is important.
[He explains the material in fun ways. The students can really enjoy the lesson.

He gives the students ways to remember Maths formalas more exsily. He fells us fo enjoy

¥the learning process, because it will be useful for our future. He hever blames the students if they

answer his questions or quiz incorrectly. He tries to help the students find the correct answer. He is
also 3 kind of humorous person. If he notices some of the students are sleepy, he makes some

[jiokes to wake them up. He is very king, right?




Task II of Let’s Read section (Page 8)

1. 1havea favourite teacher. Hisnicknameis @) [ | andhetaaches®) [ |
2. Heisso (3): that he always triesto be (b)l:l in order not £o be late.

5. He makes Maths |:| o me because he explains i€ in fun ways.
4 He [ thestudentsto enjoy the learning process.

5.Heisveny[ | Helikesto make soma jokes during his class.

pundua[ humorous interesting discipline scary

Mr Farizal Hakim MrFariz  Maths suggests  thinks M

Task III of Let’s Read section (Page 9)

Ciow e toxc

Hair




Task IV of Let’s Read section (Page 10)

['BAck to the task

Ms. Nanda, My Music Teacher

1 will £l you about my Gvourite teacher. My Bvourite teacher is Ms Nanda. She is my
Imusic teacher 3and the leader of the schoo| choir. Ms Nanda is 3 little and thin woman. His hair
iis short and black. She is 35 years old. Ms Nanda always has interesting topics for her music
class. She is also good at playing guitar, piano, fute and other music instruments.

Ms Nanda believes in our musical t3lents. In her class, evehyohe has 3 chance to sing and
Qact crestively. She uses her free fime for giving singing lessons after school of during our breaks.
She teaches us to be confident with cur voices. She says that we head a lot of practices. 1 will be
luseful to improve our skill. Finally, 1 can say that Ms Nanda is the best teacher 3nd she raally

‘cares about us. She makes me love music more and more.

Task IV of Let’s Read section (Page 12)

|Show the tezt

1. Ms Nanda teaches dance in the school. € Trae ¢ False
2. Ms Nanda is not &2, C True ¢ False
3. Ms Nanda’s class is always boring. € True ¢ False
4. Ms Nanda does not care about her students. © True ¢ False
5. Ms Nanda makes the writer dislike music. © True ¢ False
6. Ms Nanda helps her students to be mote confident. ¢ Trae r [False

7. Ms Nanda is qood at singing..




Task V of Let’s Read section (Page 13)

[Back to the task

Tommy Sugiarto

Tommy Sugiaro is one of the Indonesian badminton players. He is now 27 years old. He is a right-
!handed p[ayer in the men sing[e player team. He is 3 son of 3 former Indonesian badminton player in the ery
£ 1980, lcuk Sugiarto.

Tommy is &3ll. His height is 178 cm. His skin is dark brown. He has 3 pointed hose. His hair is black and
sshort. His body is muscular, because he does many exercises routinely. That is to improve his badminton skill.

His hobby is playing foothall, swimming and ‘Era\ve”ing. Those activities ehcoutage him o enhance his
tphysical fithess. He says that he wants o make sure that his body is always in 3 good condition. That is to
imaximize his performance in playving badminton.

indonesian Thomas Cup player in 2008, champion of SEA Games 2011 in the badminton men’s team /

iand champion of Lacs International Challenge on 2010 are some of his achievements in the badminton
arena. Indonesia must be proud of having such a &alented badminton player.

Task V of Let’s Read section (Page 14)

LET'S READ

[1. The underlined words in “He is 3 right-handed player in the men single player team® maan ... |

€ Tommy cannot plav badminton using his right hang.

*  Tommy always plays badminton using his right hand.
€ Tommy suggests people to play badminton using their right hand.

s Tor.":m)-' will not win the game ifhe p[ays badminton using his righf hand.

Shou the text

[2. The undetlined word in *... the son of 3 former Indonesian badminton plaver ... * has the closest meanina fo ..

¢ candidate
© developer

r initiator

-

ex

[5. Tommy was born in ...
1986
1967
1968
1989

afole] Re e




Task V of Let’s Read section (Page 15)

I Show the text

}4. Why does he 3lways wantto stay in a good conhdition?

€ Because he wants to enhance his physical fithess
€ Because he loves his hobby
€ Becjuse he always wants to play bagminton

€ Becjuse he wants to play badminton optimally

5. The undetlined word in *such a talented badminton player...” has the closest maaning %o ....

R : Ve
" having interest oh something

dent in doing something
Pt i S o
having some talents in certain feld

earhing something to gain a &alent

3 5

2. Study Page (Page 16)




Note of the Study Page section (Page 17)

NOTE
The texts entitled *My Mathematics Teacher’ and *My Favorite Teacher” are descriptive texts. A descriptive text tells
about peopfe (or many ihings) in speci.fi: WaYs. The purpose of the text is #o describe somesohe or someﬂ'yl'ng in s;eciﬁ:

ways. The organization of the text is 3s follows:

It contains the introductory part of the

) things/objects.

It contains the description of the things/objects.

STUDY PAGE
S

The languzge Fel{ur

-

s -
The use of the slmple present tense

. Theuse o{adiecﬁ‘.‘es

S}

£y
. Theuseof a;‘p.erbs

(&7}

. The use of action and thinking verbs.

Note of Study Page section (Page 19)

l

STUDY PAGE instruments. Ms Nanda believes in our musical falents. In her class,

1will tell you about my fvoutite teacher. My Bvourite taachet is

Ms Nanda. She is my music teacher and the leader ofthe school cheir. = CAHON

Ms Nanda is 2 little and thin woman. His hair is short ang black.
She is 35 years old. Ms Nanda always has interesting topics for her music
class. She is also good 3t playing guitar, piano, Aute and other music

levervone has 2 chanee to sing angd act creafi\.ely. She uses her free time for DESCRIPTION
laiving singing lessons after school or during our brezks. She teaches us o
be confident with our voices. She says that we heed 3 lot of practices. 1t will
be useful to improve our skill. Finally, 1 can say that Ms Nanda is the
best te3cher 3nd she rea”y cares about us. She makes me love music more

land more.




Note of Study Page section (Page 20)

The simple present tense in English is used to describe an action that is regular, true or normal.

We use the present tense for describing:

1. Repeateq or regular actions in the present time period

s John sleeps sight hours every night during the week.

STUDY PAGE [y 3. Habits

' o The President ofThe USA lives in The White House. ¢ lgetup ‘33']‘:' evehy q.a‘,*
o Adog has four legs. o Carol brushes her testh fivice 3 day.

*  We come from Switzerland. o They travel to their country house every weekend.

4. Things that are always / genenlly true

* ltrainsalotin winter.
o The Queen of Englang lives in Buckingham Palace.

e They speak English at work.

S 47, s
4wl
N i
7

Note of Study Page section (Page 21)

The Patterns

1. Positive form

Subject Verk (V1) The rest of the sentence
/you/we/they ek maroon jacket.
He/she/it (singular eears maroon jacket
noun

STUDY PAGE
Subject Aaxiliary The rest of the sentence
am gooq at cooking

You/we/they are goeq at cooking
He/she/it Gingular s go0d 3t cooking
houh




Note of Study Page section (Page 22)

1. Negative form

Subject Do/ does + not Verk (V1) The rest of the sentence
1/you/we/they 4o not speak Eng[isi's at home
He/she/it Gsingular goes hot sl English at home
noun

STUDY PAGE
Subject Aaxiliary + not The rest of the sentence
am hot good at cooking

You/we/they are hot good at cooking

He/she/it (singular ood at cooking

houh

u

is

Task VI of Study Page section (Page 23)

Nimas, 2 Best Friend of Mine |

Nimas ( € is/ € are ) one of my best friends. Her full name (€ is /¢ zre ) Nimas Martha.
I She (T is /T are ) my classmate. Now, she (€ is/ € are) 14 years old.

tasd

| ' 2 < - 355 5 oy 5 7
'STUDY PAGE Nimas (¢ have /€ has ) 3 slim and tall body. She ( ¢ have/ ¢ has ) an oval face.

F_ She always ( © wear/ ¢ wears) 3 veil. She ( ¢ have / ¢ has) 3 pointed hose and dark

Her friends ( say /€ says ) that she (¢ is / € are) a smartand good person.

She ( € is /€ are) always responsible with her joband (f try/ € tries) £o be disciplined.
All of my classmates (¢ like / € likes ) her because of her good charactars.

She always (€ defend/ ¢ defends) thetruth. She (¢ help/ ¢ helps) svervone who is in need.




Task VII of Study Page section (Page 24)

1.is — height — My — about — is — his — thin — fther — and — 173cm.

2. English — He - an — is — teacher — SMA Teladan - in.

3. reminds — always — He —me — hard — study - to.

4. My — deligent — is — 3 — teacher — fther.

5. name - My fther's - Ilham Rusdi — is.

Task VII of Study Page section (Page 25)

é. years — is — He - old — fifty.

7. big - thick — face — with — oval — is — His — moustache — eyes —and.

8. %o have - 1 — proud - like - Gther — him —am -a.

9. ang — white — His — curly — skin — is — hair — is - his.

10. arrives — He — on time — always — school - at.




3. Summary (Page 26-27)

SUMMARY

[t. Descriptive texts about people.|

In this unit, 12. The purpose, genel:ic s.frucé_urfes and I?nguge r?zzﬁures o{t_:ﬂe i_em‘. o

s have - The purpose of the Jescriptive text is to describe something in 3 specific way.
}’ — The text consists of fwo parts. They are idenfi!ficaficn ang description.

earned - The [anguage features of the text are the use of adjectives, advetbs, simple present
about: fense, ackion verbs and thinking verbs.

3. Simple present tense.
- We usa the simple presant tense to tell about facks, regular actions in the present
time period, habits 3nd general truth.

- Positive form = §+ V1
S+ \Vi+s/es
§ + auxiliary

- Negative form = § + do not/does not
S+ is/am/arethot




4. Culture Corner (Page 28-29)

CULTURE

| CORNER

CULTURE CORNER

Queen Elizabeth 11
HES=avadseveREERI N

Queen Elizabeth 11 is well known throughout the world. She is the
Queen of sixteen countries. She resides in the United Kingdom. Herancestors
have ruled over the UK for cvera thousand vears. She holds massive power ovar
her 129 million subjects. She is 3 hard-working Quesn. She makes changes to
the world over six decades.

She is also the Head of the Commonwealth (the collection of 16
nations). She married 3 Greek prince in 1947. Her husband is known a3s the
Duke of Edinburgh.

Elizabeth 3lways takes her position as 3 Queen seticusly. She has been an
altimate professional throughout her working life. She does not dress
glamorously. She is famous for her plain-coloured coats. She continues o
attend many cultural events as part of her public role.




5. Fun Page (Page 30-33)

FUN PAGE

[[Back to the answer box

FUN PAGE




Answer box

V

FUN PAGE

h

thin

FUN PAGE happy

short
fast
strong
small
heavy

tall

old

yound

light
wel k

S]OW




6. Reflection (Page 34-35)

. This unit gives me:

new experiences
, : ;
useful learning experiences
- . ]
no useful learning experiences

new learning strategy

=
r
=
I no useful learning strategy
Th

e most interesting part in this unit ﬁ

3.Things that | want to study more are....

4. Reaq these statements. Then. click yes, no or some. button. e

—
e

“
REFLECTION

Q

W

Some No
| can understang the adjectives to describe people - . e
| can answer questions about people’s description. s r s
| can understang to content or’des:ripiiu.'e text. C c e
| can understand the rule and the use of the simple present fense. 8 r c

I can read the descriptive text alouq with correct pronunciation.




7. Vocabulary List (Page 36-38)

\I I VOCABULWARY UST

Parts of Phonetic Indonesian
Speech Transcriptions Equivalents
atraid adfective fa'frerd/ takut, cemas
 attractive é&;ec‘.ive | Ta'trek v/ T menarik
bald adjective | Moa:1d/ | botak, gundal
bored 3g|ective | oad/ | Bosan
~ busy adlective [ 7oz 1 sibuk
cheerful | adjective [Tt fl | ceria, tiang
crud adlective | /kruzal/ | 13hat
curly ad|ective Sl keriting
fat adfective | /fet/ | gemuk
flat ad|ective | ey | pesek |
(rl’cndly ad|ective /frend.1i/ ramah
funny ad[ective /fan.i/ lucu
happy adjective /hasp.i/ senang
[ hc[pfur i ardrlcc'ti\fc | /'hél;.i‘l/ ["suka mcnojcng
hungry dlective /"han.gri/ lapas
kind adfective /kamd/ baik hati
E Y
>N i




Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents

lazy adjective flerzi/ malas
long adective Moy/ paniang
muscular adjective /'mas.kju.lar/ berotot
old adjective | Jauld/ | tua
pretty adjective [ /priti/ |"cantik
sad adective fsaed/ sedih
short adjective Ifot/ pendek
AN B smart adjective | /sma:t/ | pandai
strong agjective | /stroyy/ [ kuat
tall ad|ective Ao/ finggi
tired adjective | /tarad/ | lelah
younq adjective fiany muda
veil noun | e | kerudung

E. UNIT I
Course Overview (Page 39)

Brownie Stays in My Backvard.

Do you have any pet or place
lyou like the most? Or have you ever
‘gone to the zoo? Can you describe
'your pet, animals in the zoo or your
imost favourite place? In this unit, you
will read some texts about describing
‘animals and places. Learn them
'through some challenging tasks.

LINIT II L

vow
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Course Overview (Page 40)

Basic Competencers

Indicators

1. Responding to the meaning and rethoric
step  accurately,  fluently and
appropriately in the very simple essays
related to students’ surrounding in form
of descriptive and procadure.

. Reading aloud meaningfully the short
and very simple essays in form of
descriptive using correct pronunciation.

[

[ ]

Ll

(=

. Recognizing language features of

. Recognizing the generic structure of

. Identifying the meaning of words in the
. Getting main idea and supporting

. Reading aloud the descriptive texts

descriptive (adverb of time and place);
descriptive text;

text;

details of the text;

using correct pronunciation.

1. Let’s Read (Page 41)

LET'S READ




Task I of Let’s Read section (Page 42)

[Back to Task I B

‘Chacky, My Brazilian Turtle

A. Redescribe parts of Chacky's body based on the text.

1. Shell
[ |

1 have 3 pet. My pet is 3 Brazilian tarfle. 1 call

i Cl'xa:ky. Many people aall C§13<k}" 235 “red-ear slider

%urtle”. 1t is becguse he has red fibre behing his eyes that

resembles 3 red ear. Chacky has 3 beautiful green ang| 2= 5=

llong tail. 1% has sharp claws. He likes eating and his 3. Legs

wellow shell. Moreover, Chacky has four legs and one

{avourite food is “kangkung”. | like £o see him when he L ]

weats his foods. In addition, 1 like to see him when he 4. Tail

wialks on the foor. It always makes me laugh.

Task I A of Let’s Read section (Page 43)

I ihow The Text

1. What is the name of the writer's peti

I
2. Why did people call the pet 3 turtle red-ear slider?

I |
3. What does the writer's pet like?

| |
4. What is the fvorite food of the wiiters pet!

| |

5. When does the writer like to see his/her peti




Task II of Let’s Read section (Page 44)

My Doq, Brownie

1'have 3 pet. I is 3 dog. | call i Brownie. Brownie is 3 Chinese breed.
IHe is cute, small and Auffy. He has thick brown fur. When 1 cuddle him,
lis fur feels soft. Brownie does not like bones. Every day he eats soft food
like steamed rice, fish or bread. Every morning ! give him milk and bread.
"When 1 am at school, Brownie plays with my <at. T'ney get along well and
Inever fight. 1t is because Brownie doss not bark 3 lot. He treats the other
@nimals in cur house gently and he never eats shoes. Brownie is really 3

sswest and friendly animal. That is why 1 love him so much.

Task 11 of Let’s Read section (Page 45)

9]

w

. The writer’s pet is 3 big Chinesa breed dog.
. Brownie’s fur feels soft.

. Brownie dislikes bones.

4. The writer gives Brownie ste3med Hee every morhing.
5. The writer 3lso hasa cat.

6. Brownie barks 3 lot.

7. Brownhie disturbs the other animals in the writer’s house.

[ Show the text

- .
-
- e
- .
-




Task 11T of Let’s Read section (Page 46)

I

| My Brother's Smart Parrot |

£rains Every man in my house hasa (1) :I 1 have some (2):] in my aquarium.
My father has some roosters ang hens. My brother hasaveny (3) [ | pet. Hisaparrct.
My brother wants that his parrot an (4) I:l like people. Every day, my brother 53]
him how to speak like people. First, he says some (6) |:| words of expressions such as “hello”,
smart “so0d morning” and “good bye”. Then, he asks the (7) :] to repeat what he says. He does it

again and again until his parrot can imitate the words.
parrot

Now, his parrot can imitate what people say. There are some words and expressions that the parrct

speak <ah sy such as “how are you, good afernoon 3nd so on. However, “hello” is the word that the patrot <3n sy

fuertly Ayvery (8) [ . Since my brother (5) [ hisparrct in front of the house, every time
someone passes by, the parrot always (10) I:] him/her by saying *hello.
Done |

short

Task IV of Let’s Read section (Page 47)

1. hospi{al 3.3 Euildlng for islamic rell;l:us activities ang '.';crsitxp

2. railway station b 3 place to wait the frain fo come

3. market c.a }:uxl:&x:tg where criminals are forced fo liveas a p:znxs'r:mer:‘c

4. airport 4. 3 building with scientific equipment for doing scientific tests or for teaching science

5. mosque - Euxldlr‘.g to ‘.‘cars'r.lp gods and goddess ang sometimes become fourism destination
LET'S READ 6. church f3 building for Christian religious activities

7. bank g-a bul[alr:g o save, borrow or "crsr:sf'er money

8. prison h. a place where aircraft regularly take off and land, with buildings for passengers to wait in

9. laboratory i. a place to buy or sell goods

10. temple i. 3 place where people who are ill or injured are frezted and faken care of by doctors and nurses




Task V of Let’s Read section (Page 48)

(:1 Loving Beach b
Loving Beich is oe of the mast-ses fouristspots when viting &l sland. tis
llocated in Buleleng, about § km from Singanaa city. It can be tourist destination for
#hose who want to see éolpbn‘m There are also man many small boats that line in the
sbiore The Lheman vert those boits ko Srehourbl who watt bo s dolohlio: o
Dalpluin’ p-:&»mm in Lovina Beach begins in the morning at 5:00 o'clock.

e dolphins are always visible in the moming. At first you may hot see

lany slngle dolphin, but then they will emerge jumping out of the water. It looks like | 55
*thaygreet{he visitors. Dolphin’s performance does not last long They usually disappear | B2
4t 7 am. Besides the dolphin show, it also oftets: 3varisty ofaowmmodzhons ranging.
¥from inn fo cottages. Those are aailableats very affordable price.

Task V of Let’s Read section (Page 49)

Show the text

. Whete is the location of Lovina Beach?

2. 15 it the best choice for visitors who like o sunbathe? Why!

LET'S READ B What is the special view of Lovina Baach?

4. When we c3n see the dolphins clearly?

5. What kinds of accomodation available there!




2. Study Page (Page 50)

STUDY PAGE

Note | of Study Page section (Page 51)

By knowing the content ofthe bag, aan
&1 ) 1 oy r sy
vou identify what king of bag it is?




Note | of Study Page section (Page 52)

233

By knowing the content of the bag, aan
a id vhat kind of bag it is?

fisa [ bag
Done

."'L-_i - A%
N7 L”L

Note Il of Study Page section (Page 53)

[Ti'na’: is how we find the most important point of the iilus‘tr&‘:‘lons}

In the text, we also need +o find the most important point about
the topic. We call it as ‘main idea’. It always contains the topic.

Other things besides the main idea are called as supporting details’
Supporting details explain more about the main idea sentence.




Task VI of Study Page section (Page 54)

| My Backvard |

My name is Rum. | live at Jalan Sukowati 162, .‘v‘xegeIang. It is 3 suburb area. 1 like the
llocation of my home v
.

! ol C s 1 - = g= = iz
thouse. My house consists of three bedrooms, 3 living room, 3 dining room, a kitchen, a

warehouse and 3 backyard. My f@vourite p[a:e in my home is my backyard.
My backyard is quite larse. There are guava, mange and lime tree. My mother likes gardenin
- e 1 r ~ = =8 s = 1: =
5o she puts some kinds of flower there. In another side, my father likes breeding, so he puts some

: S e " Sy o L SEe 5
Iroosters and hens there in 3 small cage. There is also 3 small pool for my atfish. Across to the

: T : : e RS e e
small pool, there is 3 wooden gazebo. 1 usually use it for gathering with my friends of family.
o 2 Aoy o N = S ’ foas i o = N
‘Sometime my family and 1 spend our time in the gazebo before having dinner. Every Sunday, we

igive our backyard 3 good clean-up. Those are why 1 like my backyard very much.

Task VI of Study Page section(Page 55)

1. The main idea of paragraph one is ...

r 3

. ¢ ps r =p s 1 ¥ § = o
.1 like the location of my quite big house and the backyard inside it.
€ b. My big house has eig'né rooms and | like it.
< 1like suburb are3 because it is quiet and the air is very fresh.

Whrite three supporting details of paragraph one.

. Main idea of paragraph two is ...

- O Y B U P D 7 Br S i r -
3. There are some kings of activity that my rar:':lljc does in the backyard.

AN

b. The are a pool, 3 garden and a gazebo in the backyard.

B S :
€ < My family and | have different hobbies.

Write three supporting details o‘pzngrzph ohe.

e I
e Bl <
>




Note Il of Study Page section (Page 56)

Study the explanation about adverbs of time and place below, and then do the task.

A. Adverbs of Time

Advetbs of time tell us when and how long an action happens, eg. how, then, soon,
tomotrow, yesterday, today, tonight, early, at 7 o'clock, in the evening, at noon and so on.

For example :
He gets up early in the morning.
STUDY PAGE - Wewant to g0 to Malang next month.
- Later they will study abroad.
Ruvi’s s;'!op opensat § a.m.

Niko stays in home all day long.
The show l3sts for 2 hours. , ~

The fun bike registration starts from Monday to Friday.

Note Il of Study Page section (Page 57)

B. Adverbs of Place

. r » - £ 2
,‘\.q‘.‘erbs of pla:e te” us ‘n.'i'mre somef:"':lng :ﬁappens. ror exarnple 'nere, t:ﬂere. near,

somewhere, outside, across the street, on the top, at some p]a:es and so on.

For exarnp!e:
- Hewill come here.

'STUDY PAGE - The c!':i[dren P[a}' outside the bui[g'ir_'(s.
" - He stands near the paintings.
They z{ly kites on the top of bill.

He lives somewhere in New York.

1 o0
ne SC}QS uggxr.

w




Task VII of Study Page section (Page 58)

Adverbs of time

Lovina Beach is one of the must-see tourist spots when visiting Bali 1sland. s
llocated in Buleleng, about § km from Singataja city. it can be 3 fourist destination for
¥those who want to see dolphins. There are also man many small boats that line in the
sseashore. The fisherman rents those boats to the tourists who want £o see dolphins. So,
ift is hot 3 Hight place for sunbathing.

Dolphin’s performance in Lovina Bech begins in the motning 3t 5:00 o'clock. Adverbs of place

“This is because the dolphins are always visible in the morning. At first you may hot see
any single dolphin, but then they will emerge jumping out of the water. It looks like
‘they grest the visitors. Dolphin’s petformance doss not last long. They usaally
Jisappear at 7 a.m. Besides the dolphin show, it also offers 3 variety of accommodations
Iranging from inn to cottages. Those are 3vailable 3t 3 very agordab[e ptice. Done

Have you found all of these?

Adverbs of place Adverbs of time
1. in buleleng 5 1. in the morning
2. about 9 km from Singaraja city 2.3t 5.00
3. 3t the adge of Loving beach 3. at first
4. in the seashore 4. 3t7am.
STUDY PAGE 5. 3t Lovina beach %

6. there




3. Summary (Page 59-60)

The descriptive text about animal and p[ace bhas the s3me ]anguage feztures as
the descriptive text about people.

2. Every paragraph of 3 descriptive text has 3 main ide3 and supporting details.
- The main idea tell the reader about the most imporant point of the topic.
- The supporting details explain more about the main idea.

3. One of the language features ::ff:iescripﬁ‘.e text is the use of adverbs. There are

some kinds of adverbs. T of them are adverbs of fime and adverbs orfphce.

Adverbs of time tell us 3bout when and how long something happens.
Aduetbs of place tell us 3bout where something happens.




4. Culture Corner (Page 61-62)

CULTURE CORNER

Ametican people do love having pets. They treat their
pets 35 2 part of their families. When their pets die, they will be
so sad since{'hey loss one of ‘the members’ of their familigs
Z and they will trest the dead-pst body fust the sme 35-thay

SUMA Y trest 3 dead human body. Thersfore, pet fanenals becom 3
" ) part of Ametican culture in the beginning of the
20th centary and the creations of pet memotial become 3
‘tradition In i There are 3 great number of pet cemetaries
across the states that have 3 number of elegant and ornate

monuments o the beloved pets of many families. What
-3bout in Indonesial Is there any pet funeral here?




5. Fun Page (Page 63)

FUN PAGE

Who am | quiz (Page 64)

1.1am a farm animal. | can be brown, Black or white. 1 give milk.

2. 13m an animal. 1 am black and white. | look like 3 stripyhorse.

4.13m 3 wild animal. 1 come from Australia. | have 3 pouch o keep my babyv and 1 jump.

5.1am from Ar’rica. 1am vellow angd brown. My neck is so lonq. 1 eat legves.

6. 1 am the bigqest I3nd mammal and 1 have 3 very long frank.

7.13m a big mammal that lives in the Arctic, North America. My fur blends into the show so 1 can hide
when trying to find prey.

e ——




Feedback of Who am | quiz (page 65-72)

FUN PAGE

FUN PAGE




FUN PAGE

FUN PAGE




FUN PAGE

FUN PAGE

X




FUN PAGE

.

6. Reflection(Page 73-74)




is unit gives me:
hew expetiences

- : ;
useful learning experiences

new learning strategy
no useful learning strategy

Th

=

r

" no useful learning experiences
r

r

Th.

e most interesting part in this unit is ...

REFI.ECTION 3.11)!"'}95 {ba(: I want to Sfud’y more 3re ...
[ |

4. Reaq these statements. Then, click yes, no or some. button.

- Some No
1 can understand the adjectives to describe animal and place. e - -
| can answer questions about animal’s and place s description. r C =
1 can understand %o content of descriptive fext s s s
| can understand the use of adverbs of time and place. c c r

Done

| can reaqd the descriptive text aloud with correct pronunciation. I - I ’

7. Vocabulary List (Page 75-77)




Words Parts of Phonetic Indonesian
Speech Transcriptions Equivalents

pet noun /pet/ binatang peliharaan
leg noun Nleg/ kaki
tail noun /te1l/ ckor
sharp ad|ective /fa:p/ talam
claw noun Kloy/ cakar
breed noun forizd/ keturunan
fuffy adective IIAfi/ berbulu lebat dan halus
bone noun /oaun/ tulang
soft ad[ective /soft/ halus, lembut
bark verb ak/ menggonggong
parrot noun /'p@r.at/ burung beo
imitate verb /m.rten/ menirukan
do|pbin noun ['dol.fin/ lumbaz-lumba
visible adjective /N1zabl/ dapat dilihat

Words

Parts of Phonetic Indonesian

Speech Transcriptions Equivalents
3ffordable adjective /a'fadabl/ ter{angkau
pool noun pul/ kolam
I I wooden adjective Mwod. 2o/ terbuat dari kayu
VOCABULARY backyard noun /bak'ja:d/ halaman belakang
LT cage houh /kerds/ kandang, sangkar
N suburb houn /'sab.3ib/ pinggiran kota
?uncka! houn /"tju;‘n o 1. = vV pcmakaman
culture noun I'kaltfor/ budaya
foothill noun [fot.hil/ bukit di kaki gunung



F. UNIT I
Course Overview (Page 78-79)

Do you have any idea about
how to tell about someohe’s
occupation to your friend? In this
unit, you will read some texts about
describing people’s occupation and
‘things they use around you. Learn
‘them through some challenging tasks.

UNIT III

T
oo

Basic Competences Indicators

1. Responding to the meaning and 1. Recognizing language features of descriptive
thetoric step accurately. fluently (adverbs of frequency and manner)
and appropriately in the very 2. Recognizing the generic structure of
simple essays related to students’ descriptive text;
surrounding in form of descriptive 3. Identifying the meaning of words in the
and procedure. text;

2. Reading aloud meaningfully the 4. Getting main ideas and supporting details
short and very simple essays in of the text;
form of descriptive using correct 3. Reading aloud the descriptive texts using

pronunciation. correct pronunciation.

R A%
< , I -
I i




1. Let’s Read (Page 80)

w LET'S READ

Task I of Let’s Read section (Page 81)

3. Librarian

4 Mechanic

5. Veterinaria

j
Waiter




Task II of Let’s Read section (Page 82)

ne who deqdicates his lif

b so e untry
. sailor c. someone who studies law and helps people to solve their legal issues

oks in a restaurant or hotel

3,
4. athlete n-9a

e someone who navigates ships

3
5. architec =

ugs 1o patients acoorgink

6. dancer

7. typist o is expert in designing

8. lawyer h. someone who types paparwork
Q. army i. someonhe who is very g-.:\»:\' at Li?:",':'f.*:g

vements in sport Done

10. pharmacist i- someone who has some

Task 111 of Let’s Read section (Page 83)

A Twin Flight Attendant

1 have 3 twin cousin. Their names are Scfia and Jalia. ﬂ’!ey are ftwenty

*wo. They are very beautiful and smart. They have graduated from college last

MR 170 |yer Now, they work at Garuda Indonesia Aitlines company as flight

ttendants. Their main dufy is fo ensure the safety and comfort of the
tpassengets duting the flight. They must explain £o the passengers about safety
sstandard, weather condition, what should do and what should not do in the
tplane, and also know how to deal with passengers’ complaints. They
‘continuously learn to speak English more Auenil}f because they have to deal

with people from many Jifferent countries around the world.




Task III A of Let’s Read section (Page 84)

List of the verbs availakble in the text. ’

Done

||

-
L
£

/

Feedback of Task I A (Page 85)

Have you found all of these?

List of verbs availakble in the text

b
LEET"S READ




Task 111 B of Let’s Read section (Page 86)

1. What is the main idea of the text?
[ J
2. How old are Sofia and Julia?

[ |
3. Where are Sofia and Julia work at?

[ |
4. What are their occupation?

[ |
5. What are their main duty in the flight?

[ |
6. Are they good at handling complaint?

[ |
7. Why do they always learn to speak English fluently?

[

Task IV of Let’s Read section (Page 87)

['Back to the quiz

1 have an uncle. His name is Wawan. He works as 3 journalist in Jakara, He
htites hews stoties or articles for 3 newspaper o magazine 3nd broadeasts them on radio
a wor television. Surely, he is very good at writing. He often gets involve in some imporant
LET'S READ s 2 > £E
imestings held by government to know what is really happening there. Sometimes, he
«conducts an intendew with people to get information precisely. Afer that, he writes the

things happened in the meeting quickly o be published in the newspaper or even

Ibroadeasted in 3 radio of television programme. He writes stories for national, regional
and local press. As well as education and politics, he reports on sports, arts and cultare,
science 3and business. He also covers national and local events, entertainment and

Ehuman “s Interest stories.




Task 1V of Let’s Read section (Page 88)

1. Uncle Wawan writes some articles for bulletin.

False

2. Uncle Wawan is not so good at writing. € True € False
3. Uncle Wawan writes the report slowly.  True * False

4. Uncle Wawan may join some important meetings to get the news. © True  False

v

. Television and radio broadcasts the news. © True © False
6. Uncle Wawan does not write the news about politics. © True © False

7. Uncle Wawan writes both local and national news.

Task V of Let’s Read section (Page 89)

Reno, 3 Clown

! have 3 neighbour. His name is Reno. He is 3 clown. He works in 2 carnial and
sometimes pecple invite him fo their birthday parties to entertain the invitess. He wears 3
ery colourful costume. He also wears 3 colourful and funny wig and foobwear. He also
ipaints his face. Everyone will not realize that the clown is Reno, because his appearance is
kotally different from the daily appearance in his home. His job is to entertain pecple. He
tentertains all of people from children fo the adult. He is able to demonstrate mime and
ifunny facial expressions He, without saying any single word, makes people laugh and forget
eheir problem for a while. He is very {unny and king. Although some pecple say that being 3
clown is easy, | know that it is hot. Reno often tells me that when he is sad, he has to hide

Qway his sadness and show his bappy fee in front of the 3udiences. Moreover, he has to




Task V of Let’s Read section (Page 90)

1. Reno's house is I:I my house. He works as 3 :’ in 3 carninal.
2. To make his 3ppearance q'i{t,erenf from usual, he a[;-:ays wears 3 |:| on his hea:i and unl'que :]on his feet.

Z 3.Renosdutyis [ |peopleby [ |mimeand funny facial expressions.
LET'S READ

4. People are |:] %o see his performance.
5.1knowthatbeingaclownisnotan [ ] job becauseaclown should beableto [ | hisor

her sorrow when he or she is sad.

casy clown haP'p‘;»' hide wig

shoes entertaining he3r performing

2. Study Page (Page 91)

STUDY PAGE




Note 1 of Study Page section (Page 92-93)

A. Adverbs of Frequency

Adverbs orf;requenq* tell us how often’ wedo something or something happens, for eample :
ahways, usually, often, sometimes, fivice 3 week, ohce 3 year, monthly, r’oﬁnightly never, seldom
an:i so oh.

| For example :
STUDY PAGE - 1 often go to the cinema.
. - She sometimes visits me 3t home.

We asaally drink coffee.

- 1 goto the cinema twice 3 week.

- She f3kes these fablets three times 3 day.
1 change the shests once a fortnight.
! meet him several times 3 year.
1visit my parents ohce 3 month.

A. Adverbs of Manner

Adverbs of manner tell us how someohe doss something of how something happens, eg.

nice[‘,.f, quickly. :arer’u”y. an;n‘[;.«. happil‘,-'. asily, .:oned[)-', per;e:f[}-' and scon.

P For e»ample g
{ o Heswims well.
‘ STUL EACE o Theathlete runs qul'cl:ly.

e She speaks so&ly

» James coughs loudly to attract her attention.
o Mike plays the Aute bezuﬁFu“y

o They e3t the chocolate ke greedily.

*  Norma walks to the podium graae(u"y.

e Mom loves her children sincerely.




Task VI of Study Page section (Page 94)

[ My Older Brother is a Postman. |

1 have an older brother. His name is Johny. He is 3 postman. He works at Central Post Office.
He delivers letters and packages to manv people (1. [ ) in the morning and aferncon.
He (2 1) startsworking 3t 8a.m. He khows many locations of people’s addresses in the town.
B ifhedonot knowtheloction he (4 1 ) looks 3t his GP5.
istodirecthimtotheloaation (5. [ 1), so hewill not getlost.

Heworks 6. 1)inawesk He(7. [ 1 )wears ot3hge uni(orm,
so peop[e o ) notice him 3sa postman. He Jelivers the letter home to home by
motorcycle. There are tivo big bags on the motoreycle. Those contain letters and packages. He starts
Gelivering the letters 3nd packages to the nearest address from his office then he moves £o the frer one.
He usually stops wotking at 3 p.m. He enjoys his occupation and he is glad fo be 3

tvice 3 day sometimes pricesely exsily

Done
well always fie days usua”y ‘I

Note 2 of Study Page section (Page 95)

The word “use” is used when You <an use the word
we we are utilizing an object “wear® + anything that vou

STUDY PAGE Bl can put on your body.




Task VI of Study Page section (Page 96)

1. uniform

2. shoes € wear
3. stethoscope C ‘wear
4., thermometer C wear
6. camera © wear
7. notebook © wear
8. apron © wear
9. coat © wear

10. qas

3. Summary (Page 97-98)

use

use

use

use

use

use

use




. The descriptive ext about occupations and things has the same language
Features 35 the descriptive text about people, 3nimals and places.

In this unit,
you have
f learned

- about: . =y

- manher.

SUMMARY oI

2. One of the Ianguage features of Jescriptive text is the use of adverbs. There
- 1 [1 F £l 1 [ < 1 3 £
- are some kinds on adverbs. Tivo of them are adverbs of frequency and aduerbs of|

o Adverbs o(t:requenq-' | us about how often someﬁi':ing Bappens
o Advetbs of manner tell us about how something happens.

4. Culture Corner (Page 99-100)




4 CULTURE
CORNER

b
.

lA London Busker |

Do you know about London busker! A London busker is 3 street
tpetformer, especially in London. Literally it is defined as a person who
‘entertains ih pub]ic plam for money. Performances <an be fust about
ianything that pecple find entertaining. Performers may do acrobatics,
animal tricks, balloon twisting, card tricks, caricatures, clowning, comedy,

‘contottions, dance, singing, fire skills, flea circus, fortunate telling, fuggling i
imagic, mime, living statue, musical performance, puppetseting, shake- |EEREN

«<harming, stonytelling, reciting poetry or prose, street art such as sketching
iand painting, strest theatre, and sword swallowing. Nowadays, you can find
lLondon buskers hot ohly in the street, but also in the cafe, restaurant and so
on. In addition, you may find some different terms of this kind of

‘occupation in other countriss.

5. Fun Page (Page 101-102)

FUN PAGE




Que Sera Ser2

When 1 was just 2 little girl Biasck o 2l
1 asked my mother what will 1 be
Will 1 be pretty. will 1 be rich Now 1 bave children of my own
Here's what she said to me. They ask their mother what will
1 be
Reff. Will 1 be bandsome. will 1 be
FUN PAGE Que sera, sera rich
Whatever will be, will be 1 tell them tenderly.
The futare’s not ours to see
Que sera, sera Back to reff

What will be. will be.

When 1 grew up and fell in love

1 asked my sweetheart what lies
ahead

Will we have rainbows day after day

6. Reflection (Page 103-104)

REFLECTION




1. This unit gives me:
I”  new experiences
r useful learning experiences
I houseful learning experiences
I new learning strategy
I ho useful learning strategy
2.The most interesting part in this unit is...

[ |
REFLECTION 3.T})ings that | want to sfu&y more Jre....
| |

4. Reaq these statements. Then, click yes, no or some. button. -

Some No
| can understang the adjectives fo describe occupations and things. r r g
| can answer questions about occupations’ and things’ description. s c e
| can understand fo content of descriptive text © s s
| can understand the use of adverbs of frequency and manner. c c r i
Done
| can read the descriptive text aloud with correct pronunciation. e - - >

7. Vocabulary List (Page 105-107)




Words

Parts of

Phonetic

Indonesian

Speech Transcriptions Equivalents

apron noun {'er.pron/ celemek

| borrow verb fbor.av/ meminjam

l buy verb foav membeli
chef nounh [fef! koki

" clean verb /klin/ membersinkan

| coach noun /kautf/ pelatib
dentist noun /'den.tist/ dokter gigi

:v_z_i_rivc verb fdrav/ mengendarai
lawyer noun Mo/ pengacar

eriil;rarian noun /larbrea.ri.an/ pusiarfiawan
mechanic houh /ma'kan.k/ montir

| musician noun Imjuszf®n/ pemusik

[ saw verb /55;/ gergajt

Words

Parts of

Phonetic

Indonesian

I'wis.l/

Spee Transcriptions Equivalents
scissors noun [siz.2z/ gunting
| screwdriver noun /'skru: dra1.va'/ obeng
| secretary noun Fsek.ra.tri/ sckretatis
| tailor noun Iterla’ penfahit
| take verb fteik/ mengambil
| teach verb Aty mengajar
; type verb /tarp/ mengetik
;Wf’iﬁ noun ."}allilst/ juru ketik
| veterinarian  noun /vet rinearion/  dokter hewan
X whistle noun peluit




The end of the Units (Page 108)

You have learned 3ll of the Units of this interactive learning
multimedia. Now, get ready to do your Final Test. Click the
Start button to go to Final Test page.

G. Final Test (Page 109)




Task | of the Final Test (Page 110-111)

Back to the quiz

Yogyakarta, 3tth May 2015

Dear Dilla,

Hi, Dilla! How are you? 1 am hete, doing fine. 1 want to fell you something great. Guess what! 1 and my family move to 3
new house.

Now, we live at Jalan Sukowati 162, Magelang. 1 is 2 suburb area. 1 like the location of my home very much since it is
quist ang the air is vehy fresh. We live in 2 quite big house. My house consists of thres bedrooms, a [i\.&ng room, 3 dining
room, 3 kitchen, 3 warehouse and 3 backyard. My Avourite place in my home is my backyard.

My backyard is quite large. There are guava, mango and lime tree. My mother likes gardening, so she puts some kinds of
flower there. In ancther side, my father likes breeding, so he puts some roosters and hens there in 3 small cage. There isalso a
small pool for my catfish. Across o the small pool, there is 3 wooden gazebo. | usually use it for gaﬂﬂering with my r’riends of
family. Sometime my family and 1 spend our fime in the gazebo before having dinner. Every Sunday, we give our backyard a
good clean-up. Those are why 1 like my backyard very much. i g

How about you!? Do you enjoy living in Jakarta? Please tell me about that. I miss you so much.

Lots of love,

D
1 2. The undetlined word in “H is 2 suburb area.” refers o ...
€ 3. Because it is located at Jalan Sukowati 162, Magelang. € 3 jalan Sukewati 162, Magelana
¢ b. Becquse there is 3 backyard inside the house. ¢ b Dilla’s old house
¢ ¢ Becausethe place is quite ang theairis Frash. O o Thawriters house
€ §.Because it is large and clean. 4 Magelang
3. How many rooms does Echa’s hew house havel 4. The undetlined word in “There is 3 wooden gazebo.” means....
€ a three © 2 made of wood
€ b.six ¢ b located in 3 wood
€ ¢ seven € ¢ nearthewoods
€ 4 eight € 4 taken from wood
5. Where is the location of the small pool in Echa’s backyard?
€ 2 across her mother's flowers
¢ b. beside the qazebo
€ ¢ 3cross the qazebo
€ 4. nextto the gazebo
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1. clown

2. aarnival

3. entertzin

FINAL TEST

8. demonstrate

o

hide

“10. neighbour

Task 111 of the Final Test (Page 113)

My Twin Sister

1 have 3 twin sister. Her name is Annis3 Rachma Damayanty. | usually aall her Nisa. She is

now 12 years old. She is the second <hild in our amily of thres siblings. Now, Annisa studies 3t

SMP Teladan. She is in the 7th grade, but we are in the different class. She joins the organizations

at school such as Youth Red Cross, Science Club and scout. She wants to be a doctor or

entrepreneur. She likes studying biclogy and making handeraf from fannel Gbrics.

She is short and Gt She wears 3 veil. Her face is round. Her eyes 3re round and brig'nt. She

has 3 flat nose. Her height is about 145 cm ang her weight is about 35 kg. She has firy skin.

She is 3 very kind girl. She is diligent and clever. She is friendly and she likes helping her

friends. Her hobbies are reading books, swimming and playing music instruments such as guitar

and Aute. Annisa also likes browsing. She has some accounts on social media. She often chats
with her friends through Facebook. Her idol is Justin Bieber, 3 singer from Canada. She hasa lot

of things about him such as his biography’s book and his songs.
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RS . - = N Show the text

Adjectives about her appearance Adjectives about her personality

FINAL TEST

Done

\. % F“I\\
N A )

Feedback of Task Ill A (Page 115)

Have you found 3ll of these?

[Adjectives about appearance | [Adjectives about personality |

w
FINAL TEST

N
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a1 3 X

1. Are Nis3 and her twin in the same class 3t school?

[ |
2. What are Nisa hobbies?

[ |
3. How does Nis3's body look like?

4. What does Nisa usually do in her Facebook account?

5. What are kinds of Justin Bieber’s stuff that Nisa has?

[ ]
é. What is the main ide3 of the last paragraph?

Back to the quiz

Ullen Sentalu

The Ullen Sentalu Museum € is/ € am / € are) 2 Javanese culture and art
museum located in Kaliurang . Yogyakarta. The museum (€ display/ rdisplays) relics
and artefact from royal houses and kraton of Java, such as Yogyakarta, Mangkunegaran,
Surakartz and Pakualam.

it also (  offer / € offers ) a unique blend of Javanese culture and natural
beauty of the foothills of Merapi. You will see the life of four Mataram Kingdoms through
the collections of postry, batik, as well as photos and paintings there.

The museum (€ has/  have) two main buildings, namely Guwa Selo Giri

and Kampung Kambang. Kampung Kambang (€ store / € stores) the collections of
batik, kebaya, manuscripts, potographs, paitings, etc.

Ullen Sentalu also ( ¢~ manage / © manages) cultural activities such as art
Mataram workshops, including etiquette, norms, ideas, painting, architecture, cultural
tourism, outbound, exhibitions and so on. This museum ( PER /€ opens ) from
Tuesday to Sunday at 830 a.m. -16.00 p.m.

Done
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ko3 R
oo

1. Where is the location of Ullen Sentalu?

2. Where do the relics and artifacts in the Ullen Sentalu come from?
3. How we can see the life of four Mataram Kingdoms?

4. How manyv main building does Ullen Sentalu have?

[ |
5. What kinds of activities held in Ullen Sentalu?

6. How lona does the museum open in a day?

7. What is the main ide3 of the last paragraph?

[ | Done I

Task V of the Final Test (Page 119)

|Mr Kartolo, a Farmerl

1. What is 3 farm like during the rainy season?

Mr Kartols is very happy. The riny I |
se3son of this year makes the farm beutiful. It
is planting fime! Rice fields become fresh and
FINAL TEST green during this season and by the end of this o r I |

sezson, Mr Kartolo is ready to hanest his 3. When does Mr Kartolo's workday end?
crops. Mr Kartolo ploughs the land at the [ I |
beginning of the riny season. Then, he '
usually works early and finishes at noon.
Milking the cows, feeding the livestock and | |
cleaning the bams are among Mr Kartolo’s 5. What does Mr. Kartolo do before bregkfast!
duties before breakfast. He doss most of the | |

hard outdoor work by himself.
Done

) 2. What is the colour of the tice field in the rainy season?

4. When does Mr Kartolo plough the l3nd?




Task VI of the Final Test (Page 120)

a. animals, such as cows and sheep, and birds, such as
chickens, kept on 2 farm

3 Vs 1 Lo &k . 2 g
2. plough b. situateq outside building
FINAL TEST
SRR c. building for storing the crops

4. amount o{grair}, grass, etc produceq in a2 year or season
1 2 : c r £
e. break up the surface of land

5. outqoor

6. livestock £ cutting and gathering the crops

Done
1 e

H. DEVELOPER (Page 121)

Name : Reza Halimah
Place, date of birth - Sragen, 21th Mei 1994

Address - Grasak, RT 41, Gondang, Sragen.

Email address - rezahalimah@gmail com

DEVELOPER

Phone number - 085729770544
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