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THE ILLOCUTIONARY ACTS OF WRITTEN CONVERSATIONS IN
THE TENTH GRADE SENIOR HIGH SCHOOL STUDENTS’
TEXTBOOK: LOOK AHEAD |

By
Yogi Satrio Aribowo
05202244041

ABSTRACT

The research is an attempt to analyze the illonatp acts of written
speech acts in the tenth grade of senior high $¢brtibook;Look Ahead | based
on Searle’s classification of illocutionary actsidato find out the factor that
influences the analysis result, and the benefit ¢ha be gained. It is expected to
give an insight of comprehending the written illdonary acts to sets-in a
fundamental knowledge of pragmatics in order toroup pragmatic competence.

The research study is classified into descriptivalitptive research. The
data were collected from the written conversatiohie textbook|l ook Ahead I.
The key instrument used in this research is theareber's knowledge of the
illocutionary acts. Searle’s classification of thecutionary acts becomes the
main key in the data analysis. As the supplementaoys of the instruments,
some forms of data sheets were used during thandsanalysis

Based on the analysis of the illocutionary acthawritten conversations,
there are four types of illocutionary acts werenfduThese four acts are; (1)
Representatives acts was found 128 times, (2) ive=scacts was used 60 times,
(3) Commissives acts was occurred in 16 occasem,(4) Expressives acts that
was found 62 times in the analysis. These writfmesh acts were not easy to be
analyzed because there are no gestures, facisdsstpns, tone or word stressing
of the speakers included. The contexts of the azatiens were the integral point
of analysis. As for factor that influences the tesmas the curriculum. As
reflected in the SK-KD of tenth grade senior highaol students, particular acts
such as representatives, directives, and exprassi@ee fully supported, while the
declaratives acts were the opposite. Even thodgretwas benefit that can be
gain, it was related to (1) Reading, and (2) Speakikills. The written form of
the conversation stimulates the reading skillshef learners to comprehend the
message and/or information, as well as the comernithes the knowledge of the
learners’ speaking skills that can be used in theah situational context.

Xii



CHAPTER |
INTRODUCTION

A. Background of the Study

The final goal of the learning of English is thhetstudents can use the
language in real communication. It means that thdesits are taught English in
order that they are able to speak English. Brow®8T1 202) states that the
culmination of language learning, however, is natpdy in the mastery of the
forms of the language, but the mastery of the formerder to accomplish the
communicative function. So, whether or not, deviglgpstudents’ language
fluency should be more emphasized. There are mactprs involved to ensure
the success of English teaching and learning psocas be achieved. The main
factors are the teaching techniques and the legmmaterials that used in the
process of English teaching and learning.

One of the most popular material sources usedanehching and learning
process is textbook. Textbook can be used as #raitgy material provider and
the guideline of the teaching and learning proceszrder to reach its goals. To
comprehend learning material especially from thebi@ok is not an easy task.
There are many learning materials that can be elérirom textbooks. One of the
most commonly provided materials in textbooks isegih acts that commonly
presented in conversations, since the main purpbslee teaching and learning
process concerned in communication.

To comprehend the learning materials such as; c¢eattens, in a

textbook requires better linguistic understandirfgboth teacher and student.
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Concerning a textbook provides written forms ofrhéag materials, there are no
external factors involved in conversation such gestures, facial expressions,
tone or word stressing, so the investigation waélldifferent from the oral speech
acts. On the other hand, studying English convierssaialso requires the ability to
understand the intended meaning of the speakezdcaltagmatic competence,
which is not all of those people had, to prevest pnagmatic misunderstanding.
Below is the example of pragmatic misunderstanding.
There is a teacher chats with her student conagrthie time of paper

consultation.

Teacher : “I've waited for you.”

Student . “l was there on 3 p.m.”

Teacher : “Why didn’t you come at 6 p.m.?”
Student : “That’s funny, ma’am.”

The expression “Why didn’t you come at 6 p.m.?adsually used by the
teacher to show her disappointment to the studemity, he/she didn't come
earlier, but the student did not fully understahe teacher’s expression. Perhaps
the student thought that the teacher’'s expressias a joke. That is why the
student replied by next expression.

The factual case above shows that written conversatvere not easy to
be pragmatically understood. Concerning the faat the ability to comprehend
learning materials, such as written conversatichsmportant, the failure of
understanding conversations can be a problem tée#raing success Especially,
conversation is an integral part of speech actemnadd provided in the textbook.
Based on that reason, this research is conducyeidtdntion to investigate some

written conversations of speech acts in the legrmaterials source.



B. Identification of the Problems

The success of the English language teaching oedugs the students are
able to function in a truly communicative settinigatt is in a spontaneous
transaction involving one or more other people. Tdws, however, are often in
contrast with the ideal. The students still findlifficult to express their thoughts,
opinions, and feelings. If the students have madtesome of the linguistic
competences and they are added with the knowletitgnguage use, they will
undoubtedly have communicative competenbteanwhile, the teaching and
learning of English cannot be separated from tlaehters, students, materials
given to the students, and any other supportingmetes of learning. All of the
elements play important roles in the successfulliEimgeaching and learning
process.In addition, Dublin and Olshtain (1986: 27-32) dhwat there are five
basic components of a language-teaching programy ahe the curriculum and
syllabus, students, teacher, resources, and materia

The first component is the curriculum. It is guideed protocol which
policy-makers convey information to teachers, tertb writers, examination
committees, and learners concerning the program. shflabus might have the
titte of ‘curriculum’, ‘plan’, and ‘course outline’ The second component is
students. According to Brown (2001: 92), the teans an age of transition,
confusion, self-consciousness, growing, and chanbodies and mind. Students
come from different backgrounds of study, interestivation, and preference in
how to learn English. That is why a correct chatéechnique is very important

in teaching them. The students will learn best ipgithe correct techniques and
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have the opportunity to use the language frequeltlgommunicative programs,
students are expected to take an active part ihetraing process. They are put
into situations in which they must share respofisds, make decisions, evaluate
their own progress, and develop individual prefeesmand so on.

The third component is teachers. The teacherghtdthools are typically
non-native speakers. Therefore, the following fextoeed to be considered; (a)
teachers’ command of the target language, (b) &athraining, background,
level of higher education, exposure to the ideaeming the nature of language
and language learning, teaching experience, ande@jhers’ attitude toward
English. Teacher plays an important role in the lBhgteaching and learning
process. One important duty of the teachers isusditimg interaction in the
classroom. It is a must to teach the students lwoimtéract to use the language.
The next component is resources. Dublin and OlIst{886: 32) give limitations
on resources into a number of key factors that nedd considered carefully as a
part of the policy-making process. They are theetiavailable and classroom
setting.

The last component is materials. Materials thatgaven to the students
are usually in the form of textbooks, and audiatals. Materials are developed
based on the learning objective and learners’ cherniatics. They begin with the
analysis of what the learners are expected to aehMaterials must be selected
based on the learners’ need. They must be preseémtésteresting ways or

techniques so that the students can easily compdehe materials.
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From all the basic components stated above, therrabts an important
requirement in English teaching and learning ati¢isi The ability to comprehend
learning materials such as; written conversatiohecomes an important
requirement to both of the teacher and students,itys an interesting and

challenging topic to be studied in a research.

C. Limitation of the Problem

Based on the background of the study and the fu=tton of the
problems and due to the researcher’s limitatiotinne and knowledge, this study
has some limitations. The first limitation is maéisource. The mainly material
source, textbook, is chosen. There are many kihtextbook used as the material
source. In this study, the tenth grade senior ktgdents’ textbook.ook Ahead |
published by Erlangga in 2007 is chosen. It is Basethe observation result that
the book is widely used by the English teacher. $heond limitation is the
material itself. This study only focuses on thelgsia of the illocutionary acts of
speech acts used in the written conversations enteéltbook. It is considered
because of comprehending the written speech aotbeased as a way to prevent
pragmatic misunderstanding, which can be a prolienthe English teaching

learning process in general.

D. Formulation of the Problem
Based on the problem limitation, this study is d@erapt to answer the

following questions:



1.

2.

6
What are the illocutionary acts of speech acts usedhe written
conversations of the tenth grade senior high sckaadents’ textbook:
Look Ahead I?
What are the factor that influences the result hid &nalysis, and the
benefits that can be gained from the understanaliniige illocutionary acts

in written conversations to the English teachingd Earning?

E. Objectives of the Research

Corresponding to the formulation of the probleme thbjectives of the

research are:

1.

to identify the illocutionary acts of speech actsed in the written
conversations of the tenth grade senior high sckaadents’ textbook:
Look Ahead I.

to find out factor that influences the result of timalysis, and the benefits
that can be gained from the understanding of tleeutionary acts in

written conversations to the English teaching aaaring.

F. Research Significance

This research study is expected to give a valuabkdribution to the

following parties:

1.

The English teachers and learners
The result of this research study is expected ve brief explanation of

the illocutionary acts of written conversation mettextbook as learning
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material, and the benefit that can be gained rélate¢he English teaching
and learning process.

The other researchers

The result of this research study can be used smuece of thought for
other researchers who wish to conduct similar tgpicesearch related to
the analysis of the illocutionary acts, to get sansghts of what aspects

they should be concerned with.



CHAPTER Il
LITERATURE REVIEW, CONCEPTUAL FRAMEWORK AND
ANALYTICAL CONSTRUCT
To analyze the illocutionary acts of written corsagions is challenging,
because they did not have the attributes as thealaspeech acts did. This
research study is aimed to give an explanation @iv Ho understand the
illocutionary acts in written form, with the purpot have better understanding to

make the teaching and learning process easierdir ¢to sharpen the theoretical

framework of this study, this chapter is aimedewiew some relevant theories.

A. Literature Review
1. Pragmatics

Pragmatics is about how people understand otheoisght and idea which
are expressed through communication. Yule (1996adéled, pragmatics is the
study of language based on the user’s point of vlewoncerns the choices they
make, and the constraints they encounter in usinguage in social interaction,
also the effects their use of language has on tier oparticipants of a
communication. Furthermore, Levinson quoted infLatid Kurniawati (1997: 2)
offers some definitions of pragmatics as follows,
a. Pragmatics is the study of the relations betwerguage and context, which

are grammaticalized or encoded in the structuelahguage,

b. Pragmatics is the study of the relations betweaguage and context as the

basics of language understanding,
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c. Pragmatics is the study of the ability of languagers to pair sentences with
the context appropriately,
d. Pragmatics is the study of all aspects of meaningsinvolved in a semantic
theory.

In other words, pragmatics is a subfield of lingusthat studies language
the ways in which context contributes to meaningagkatics encompasses
speech act theory, conversational implicature, talkinteraction and other
approaches to language behavior in philosophy,okmyy, and linguistics. So
pragmatics can be defined as a study talking allwaitrelationship between
language and context, in which the contextual megf an utterance can be
different from the grammatical meaning. In thisp@s, pragmatics explains how
language users are able to overcome apparent aitybifiie ability to understand
speaker's intended meaning is called pragmatic etanpe. Whereas an utterance
describing pragmatic function is described as matapatic. Pragmatic
awareness is regarded as one of the most chalpagpects of language learning,
and comes only through experience. There are sopertant topics in the scope

of pragmatics.

a. Speech Acts

Speech act is a technical term in linguistics ahd philosophy of
language. According to Schmidt and Richard (19831).1speech acts theory
discusses the functions and uses of language ibrthed sense. Speech acts are

all the acts people perform through speaking, tedl things done by the people
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when they speak. Speech acts are commonly takeinctode such acts as
promising, ordering, greeting, warning, invitingdaoongratulating. In addition,
Schmidt and Richards (1983: 30) convey that in gidime language, people
characteristically do three things,

1) People say something,

2) People indicate how we intend the hearer to takat wie have said,

3) People have definite effects on the hearer asudtres

According to Austin (1997: 17-18), speech acts loaranalyzed into three
terms: locutionary, perlocutionary, and illocutionary acts. Locutionary acts are
simply the speech acts that have taken place. Tékey to the acts of saying
something in the full sense of “say”. Illocutionaagt is a complete speech act,
made in a typical utterance that consists of thikvely of the propositional
content of the utterance and a particular illoquaity force. Perlocutionary act is
defined as the effect of the utterance on theneteas result of saying. In other
words, perlocutionary act is actual effect, suclpesuading, convincing, scaring,
enlightening, inspiring, or otherwise getting somedo do or realize something,
whether intended or not.

Furthermore, Austin distinguishes locutionary afidcutionary acts. A
locutionary act refers to the performance of aeratice; the actual utterance and
its ostensible meaning, comprising phonetic, phatid rhetic acts corresponding
to the verbal, syntactic and semantic aspects of meaningful utterance.
Whereas an illocutionary act concerned with theypratic illocutionary force of

the utterance, thus its real, intended meaning.cbmeept of an illocutionary act
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is central to the concept of a speech act. Althahghe are numerous opinions as
to how to define illocutionary acts, there are sdamels of acts which are widely
accepted as illocutionary, as for example promisiogiering someone, and
bequeathing. Following the usage of, for examplearl®, speech act is often
meant to refer just to the same thing as the tdonoutionary act, which Austin
had originally introduced.

Austin (1997: 18) added that the idea of an illamary act can be
captured by emphasizing, "By saying something, deesomething”. It would
eventually define the illocutionary act in a moxae& manner. An interesting type
of illocutionary act is that performed in the u#tiece of what Austin calls
performatives. In these typical, rather explicées of performative sentences, the
action that the sentence describes (nominatingteseimg, promising) is

performed by the utterance of the sentence itself.

b. Cooperative Principles

In social science generally and linguistics spealfy, the cooperative
principles describe how people interact with onetlaer. As phrased by Grice in
Cole and Morgan (1989: 26), who introduced it, hates, "Make your
contribution such as it is required, at the staigehach it occurs, by the accepted
purpose or direction of the talk exchange in whyclu are engaged”. Though
phrased as a prescriptive command, the principlaténded as a description of

how people normally behave in conversation. Putensimply, people who obey
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the cooperative principles in their language udeémake sure that what they say
in a conversation furthers the purpose of that ecsation.

According to Mey (2001: 76-77), the cooperativenpiples can be divided
into four Maxims, called the gricean maxims, ddsog specific rational
principles observed by people who obey the cooperaprinciple; these
principles enable effective communication. The egit maxims are ways to
explain the link between utterances and what isersidod from them. The
maxims are based on his cooperative principlesause listeners and speakers
must speak cooperatively and mutually accept om¢han to be understood in a
particular way. The principles, which describe heffective communication in
conversation is achieved, are divided into the foaxims, they are

1) Maxim of quality, which concerns at the truth oftimformation,
pinpoints at avoiding to say, what is believed #&félse and that for
which is lack adequate evidence,

2) Maxim of quantity, which concerns at the quantifyimformation,
pinpoints in making contribution that should beisf®rmative as is
required neither too little, nor too much for theneersation to
proceed,

3) Maxim of relevance, which concerns at the relevasfceformation,
pinpoints on speakers’ contributions that shouhdl related to the

purpose of the exchange, and
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4) Maxim of manner concerns at the clarity of inforrmatpinpoints at
speakers’ contributions that should be clear, dydemd brief,
avoiding obscurity and ambiguity.
The cooperative principles go both ways: speakereiglly observe the
cooperative principles, and listeners generallyiasthat speakers are observing
it. This allows for the possibility of implicatureshich are meanings that are not

explicitly conveyed in what is said, but that cametheless be inferred.

c. Politeness Principles
The politeness principles are series of maximswayaof explaining how
politeness operates in conversational exchangeshLg983) defines politeness
as forms of behavior that establish and maintaimigo That is the ability of
participants in a social interaction to engageniteraction in an atmosphere of
relative harmony. According to Leech (1983), thare politeness principles with
conversational maxims similar to those formulatgd3ice. He lists six Maxims:
Tact, Generosity, Approbation, Modesty, Agreemant Sympathy. The first and
second form is a pair, as do the third and thetlfiourhese maxims vary from
culture to culture: what may be considered pofitene culture may be strange or
downright rude in another.
1) The tact maxim states to minimize the expressidpetiefs that imply
cost to other [maximize the expression of belibt imply benefit to
other]. The first part of this Maxim minimizes thmposition, and the

second part maximizes the hearer's interests, yamisneeds.
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3)

4)

5)
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Example: “Could I interrupt you for a second?”
“If 1 could just clarify this then”.

Leech's generosity maxim states to minimize theesgion of beliefs

that imply benefit to self [maximize the expressiohbeliefs that

express or imply cost to self]. Unlike the tact maxthe maxim of

generosity focuses on the speaker, and says thetsashould be put
first instead of the self.

Example: “You can relax and let me do this work”

The approbation maxim states to minimize the exgioesof beliefs,

which express dispraises of other [maximize theesgon of beliefs,

which express approval of other]. It is preferregtaise others and if
this is impossible, to sidestep the issue, to gmme sort of minimal
response which possibly using euphemisms, or tairesilent. The

first part of the maxim avoids disagreement; thmoad part intends to
make other people feel good by showing solidarity.

Example: “I heard you just finished your thesis”.
“It seemed you’ve been worked hard”.

The modesty maxim states to minimize the expressiqmaise of self
[maximize the expression of dispraise of self].

Example: “I am so stupid, how can | forget the?2&st

The agreement maxim states to minimize the exmessf
disagreement between self and other [maximize ttpression of

agreement between self and other]. It is not belagned that people
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totally avoid disagreement. They are much morectlite express
agreement, rather than disagreement.

Example: A: “l think we should have discussion bis imatter”.
B: “Yes, | agree. We need to find the best soltition

6) The sympathy maxim states to minimize antipathyvbet self and
other [maximize sympathy between self and othehjsTincludes a
small group of speech acts such as congratulatmmmiseration, and
expressing condolences.

Example: “I am sorry to hear that”

d. Proposition

A proposition is that part of the meaning of a skwr sentence that is
constant, despite changes in such things as tle awiillocutionary force of the
clause. The term proposition has a broad use itenoguorary philosophy. It is
used to refer to some or all of the primary beaoérguth-value, the objects of
belief and other “propositional attitudes”, theerets ofthat-clauses, and the
meanings of sentences. Propositions are the skaobigcts of the attitudes and
the primary bearers of truth and falsity.

This stipulation rules out certain candidates fapppsitions, which
presumably are not sharable, and concrete eventacts, which presumably
cannot be false. These consequences fit well wititecnporary usage. At last, the
term proposition refers to either theontent" or "meaning" of a meaningful
declarative sentence or the pattern of symbolsksnar sounds that make up a

meaningful declarative sentence. The meaning pfoposition includes having
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the quality or property of being either true orsi@gland as such propositions are
claimed to be truth bearers even when the fa@lsef e.g. “Snow is white” — it is
a proposition, and still a properly formulated prspion even though the fact is

false i.e. the snow is not white.

e. Presupposition

In the branch of linguistics known as pragmaticpresupposition (or ps)
is an implicit assumption about the world or backgrd belief relating to an
utterance whose truth is taken for granted in dissm Examples of
presuppositions include:

1) Do you want to do it again?
- Presupposition: you have done it already, at lease.

2) My neighbor’s son goes to the school by car.
- Presupposition: my neighbor is rich.

A presupposition must be mutually known or assuimgethe speaker and
addressee for the utterance to be considered apgmopn context. It will
generally remain a necessary assumption whetheuttbeance is placed in the
form of an assertion, denial, or question, and loamassociated with a specific
lexical item or grammatical feature in the utteenCrucially, negation of an

expression does not change its presuppositions.

f. Implicature
Implicature is a technical term in the Pragmatwhkich refers to what is

suggested in an utterance, even though neitheess@d nor strictlymplied by
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the utterance. An implicature is anything thani®ired from an utterance but that

is not a condition for the truth of the utterankeplicature is also can be defined

as an alternative to implication, which has addaiomeanings in logic and

informal language. Grice (1989: 22-40) proposestkinee types of implicature,

they are conversational, scalar and conventional.

1)

2)

Conversational implicature

Grice outlines an approach termed as conversatiomalicature. It
pinpoints at how hearers manage to work out thepbteim message
when speakers mean more than they say. An exampibai Grice
meant by conversational implicature is the uttegattdave you got
any cash on you?” Where the speaker really wardshimarer to
understand the meaning: “Can you lend me some nfohégn't have
much on me.”

The conversational implicature is a message thabisfound in the
plain sense of the sentence. The speaker implidhé hearer is able
to infer this message in the utterance, by appgaln the rules
governing successful conversational interaction.

Scalar implicature

Another form of conversational implicature is alsmwn as a scalar
implicature. This concerns the conventional usesarfls like "all" or
"some" in conversation. e.g. “l ate some of theesdkThis sentence
implies "I did not eat all of the cakes." While tetatement "I ate

some cakes" is still true if the entire pie waserathe conventional
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meaning of the word "some" and the implicature gateel by the
statement is "not all".

3) Conventional implicature
Conventional implicature is independent of the @rafive principle
and its maxims. A statement always carries its eatignal
implicature. e.g. “Joko is poor but happy”. Thisntence implies
poverty and happiness are not compatible but ite i this Joko is
still happy. The Conventional interpretation of twerd "but" will
always create the implicature of a sense of cont&s Joko is poor
but happy will always necessarily imply "Surpridyngoko is happy

in spite of being poor".

2. Speech Acts Theories on Pragmatics
Austin in Eriksson (1999: 1) states that it is h&wdunderstand what is

meant by meaningful language if only thinking thetguage is used to present
facts about the world, facts that can be eithex tufalse. In addition, Austin also
states that it is not only the description of rtgatiut also the use of language to
perform speech acts. Language is used to pronmske peder, warn, request, etc.;
speech acts that cannot be evaluated either a®itrisdse. Therefore, Austin at
first made a classification of utterances into tatinges and performatives. The
distinction between performative and constativeratices can be illustrated in

the following utterances:
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a. Constative utterance

- lassert to you that the window is closed
b. Performative utterance
- I request that you open the window

At first, Austin only considered performative utiaces as speech acts.
Austin finally arrived at the conclusion that batbnstatives and performatives
must be considered as speech acts and that theyrcently have to be evaluated
as true and happy. Austin in Eriksson (1999: 1 alsims that speech acts are
constituted by two components: a locutionary (gpsitional/information content
component) and an illocutionary component (an actomponent). In the two
utterances above the action component is congtitoyethe illocutionary verbs
assert and request and the information contenonstituted by the proposition
about the window. By that Austin showed the douditeicture of language and
that the meaning of a speech act must be determmbetivo levels at the
locutionary (semantic) and illocutionary (pragmptievel. The basic ideas of
Austin have been further developed by Searle arigbHiaas.

One of Searle’s major contributions to speech @bty is his analysis of
general presuppositions for successful speech Bltsresult of Searles analysis
is formulated in four general rules: propositiomaintent rule, preparaty rule,
sincerity rule and essential rule, which are riihed the speaker must comply to if
he wants to succeed with his speech act. Anotheoiitant contribution from
Searle is his classification of speech acts inte filasses that is developing by

Yule (1996: 53-54):. assertives, directives, comimess expressives and
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declaratives. Searle used twelve dimensions tifyaspeech acts but the three
most important dimensions are:
a. lllocutionary point;
b. Direction of fit;
c. Expressed psychological state of the speaker.
lllocutionary point determines the main pragmatiadtion of the speech
act. According to Searle, there are exactly fileciitionary points that correspond
to the five different classes of speech acts. 8aadkes a distinction between the
illocutionary force (F) of the speech act and itepgwsitional content (p) which
together can be symbolized as F (p). The aim dassify different illocutionary
forces (F) (pragmatic functions) of language. Withe three dimensions
illocutionary point, direction-of-fit and express@dychological state, Searle in
Yule (1996: 53-54) has classified speech acts into,
a. Representatives (Assertives)
The illocutionary point of representatives is torcoit the speaker of the truth
to the expressed propositional content. The dweedf-fit is word-to-world
and the expressed psychological state is a bétieExample, asserting: “It's
raining.”
b. Directives
The illocutionary point of directives is an attenipim the speaker to make
the listener to perform an act represented by t@gsitional content. The
direction-of-fit is world-to-word and the expresspsgychological state is a

wish or desire; for example, commanding: “Closedber!”
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Commissives
The illocutionary point of commissives is that gpeaker commits himself to
perform an act in the way represented by the pitpoal content. The
direction-of-fit is world-to-word and the expresspslychological state is an
intention; for example, promising: “I'll finish theaper by tomorrow.” Searle
would have liked to have directives and commissiireshe same class
because they have the same direction-of-fit, bigtfiot possible to assimilate
the classes because they do not have the samditloary point.
Expressives
The illocutionary point of expressives is to exgrethe speaker’s
psychological state about the state of affairs gzl in the propositional
content of the speech act. In the expressives,dlaae is no direction-of-fit.
“I'm glad it's raining!” is an example of an Expsese speech act.
Declaratives
The illocutionary point of declaratives is that itheuccessful performance
guarantees that the propositional content of tleedp act corresponds to the
world. Declaratives bring about alteration in the&tss of the referred objects.
This feature distinguishes them from other clas$és also means that the
direction-of-fit of the declaratives is both womhorld and world-to-word at
the same time. Most of the declaratives also reqain extra-linguistic
institution to be successfully performed, e.q. tis@cher can say to a student
“l declare you to be the leader”. There is no egpee psychological state in

declaratives.
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The main purpose of formal pragmatics is to analyraversal
presuppositions for successful communication, Haber (1984: 138). The
objective of formal pragmatics is an attempt abrelly reconstructing universal
and necessary presuppositions and rules of speetdns oriented to reach
understanding. The universal rules behind formagpratics are that a speaker
that performs a speech act, and who is orientecrdsvmutual understanding,
must raise universal validity claims, and presupptb&t the listener will accept
the validity claims. Successful communication iraplthat the listener must both
comprehend and accept the speech act.

Habermas (1984: 138) claims that the speech acesds if the listener
accepts the speech act and enters into the inteetitnship, a communicative
intent that is expressed with the help of the ulbmnary component of the speech
act. If the speech act is accepted an actor rektip is created that implies
obligations that regulate the social interactionabkrmas also presents a
classification of speech acts, which is based ontmue of the classification of
Searle. The classification consists of four classkspeech acts; constative,
expressive, regulative, and imperative (sheer iatpass). The classification is
based on three dimensions:

a. An ontology of three worlds
Ontology of three worlds implies that the world cha divided into; a
Subjective (internal) world that is constitutedthg feelings, beliefs, desires,
experiences and intentions of the actors; commamakevorld which is

constituted by norms, actor relationships, ingtng and to which the actors
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belong themselves (part of the external world); abjgctive world of objects
and state of affairs (part of the external world).

Claims of validity and power;

Habermas contends that a speaker who performsexis@et at same time
raises four validity claims comprehensibility, trutsincerity and rightness
that must be recognized by the listener if the spesct is to succeed. The
claim for comprehensibility is a presupposition the recognition of the
other three claims: the truth claim that is relatedobjective world, the
sincerity claim that is related to the subjectiverid and the claim for
rightness that is related to the social world. dtthe three claims truth,
sincerity and rightness claims that are used ferdiassification of speech
acts. Habermas also uses the claim for power, whiobt a validity claim, in
the classification.

Buhler's Pragmatic language functions

The third dimension that is used in the classiicatis the Pragmatic
language functions defined by Buhler. Buhler dediremodel of language
that serves different and interconnected functioi$ie function of
representation (symbol) is to refer to objects atate of affairs. The
expressive (symptom) function that is used to egpreéhe speaker’s
intentions, feelings, etc. The appellative (sigrfabhction is focused on the
listener that the speaker wants to influence. Adiogr to Habermas, these
pragmatic functions make it possible to relategrmpositional content of the

speech act to the three worlds.
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Habermas in Eriksson (1999: 5) makes a quite diffeinterpretation of

speech act theory compared to Searle. He claimsatBpeech act is successful if
an actor relationship is established that is basednutual understanding. For
example, if the student accepts the speech acedueast that you open the
window” an actor relationship is created which gogethe material act of
opening the window. This analysis means that wtey ltftener is motivated to
accept the speech act; the idea is that the lilmcaty force of speech acts is
constituted by the mutual recognition of validityailms. Searle is not analyzing
the reasons that would make the listener acceptsplegech act and join the
interaction. With the three dimensions differentris, validity claims and
Buhler's pragmatic functions, Habermas classifsesh acts into four classes.
a. Constatives

The class of constatives can be defined by relatiegyspeech acts to the

objective world, the claim for truth, and the regmetation (symbol) function

of Buhler. The speech acts in this class are uspdesent states of affairs, for

example, the speaker says, “l assert to you tleatvthdow is open”.

If the listener chooses to criticize the speechitaichplies a criticism of the

claim for truth that has been raised by the speakke listener may be

motivated to accept the claim for truth if he reedi that the speaker has good

reasons to claim that his proposition is true.
b. Expressives

The class of expressives has defined by relatiegethspeech acts to the

subjective world, the claim for sincerity and thepEessive function of
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Bihler. The speech acts in this class is used ésept something from the
subjective world of the speaker, for example, theaker says, “lI wish the
window was open”.
If the listener chooses to criticize the speechitanteans a criticism of the
speaker’s sincerity. The listener can be motivatedccept the claim for
sincerity raised by the speaker if the speakerassure the listener that he
really means what he says. If the listener stifi Haubts about the speaker’s
sincerity, the speaker can only show his sincearityhe consistency of his
subsequent actions.
Regulatives
The class of regulatives can be defined by relatimgge speech acts to the
social world, the claim for rightness and the Ajgaele (signal) function of
Bahler. The speech acts in this class are useddalate the interaction
between the actors in the social world, for examfie speaker says, ‘I
request that you open the window”.
If the listener chooses to criticize the speech @&ds a contest about the
normative rightness of the speech act. The listenay be motivated to
accept the claim for rightness raised by the spedkéhe listener can
recognize the normative context that makes thecspaet valid.
Imperatives (Sheer Imperatives)
Habermas defines the class of Imperatives (sheperative) by relating
these speech acts to the objective world, a clampdwer and the appellative

(signal) function of Buhler. The speech acts irsthiass are used by the
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speaker to refer to a desired state in such a hatythe listener would bring
about that state, for example, the speaker sayseri@he window!”.

According to Habermas, imperatives can only beczéd from the aspect of
conditions for satisfaction i.e. whether the actd@manded can be carried
out. However, it is not the recognition of the ciioehs of satisfaction that
motivates the listener to accept the speech acat\Wiotivates the listener to
join the interaction is that the speaker can fdreelistener to interact, e.qg.
with the help of sanctions.
The illocutionary acts in the speech acts menticaiaolve are only some
points of view on language. Most certainly, there many others that natural
languages fulfill yet depending on approach to tiesue the number of

illocutionary acts and their names might vary.

3. The Textbook
In a broad sense, a textbook or course book is rauahaof instruction in

any branch of study. Textbooks are produced acegrdo the demands of
educational institutions. Although most textbooke anly published in printed
format, many are now available as online electrtwicks. Textbook is a teaching
tool (material) which presents the subject mattefingéd by the curriculum. A
textbook is required to contain the complete ovamwof the subject, including the
theories, as well as to be of a more permanentactear Brown (2000: 141)
states, textbooks are one type of texts, a bookuse in an educational

curriculum.
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Regardless the large numbers of any other learsmgces that can
provide learning materials, textbooks maintain rthieles as an integral part of
teaching and learning process. At the very leadexébook can be used as a
guideline to achieve the success of the teachidglearning process. One of the
most popular textbook used in our education isoties published bi¢rlangga. It
gains its popularity in both primary (junior) higithool and secondary (senior)

high school.

Look Ahead is a series of English course book for secondsewi¢r) high

school students. The material developed in the laddlook Ahead I: an English
course for senior high school students year X have been adapted from the teaching
learning cycle method which puts genres as the rnmahin language learning.
The book has been carefully designed to meet stsidexpectations in learning a
foreign language, i.e. to express their feelingsideas.

All the activities in the book cover the four large skKills: listening,
speaking, reading, and writing. The activities pded in the book encourage the
students to develop their competence in phonolbgaca lexicogrammatical
levels, as well as their discourse and culturaélevThe materials are organized
as an integrated sequence of activities aroungtayjee being discussed.

The book is expected to guide the students to eelifee information level
of literacy, i.e. to be able to get involved in aoomication using English, spoken
as well as written, not only for the transactioaall interpersonal purposes but

also for accessing information in this global imf@tion age. Furthermore,
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students should be able to create English texistyp&arious contexts and adjust

themselves to new communication demands.

B. Conceptual Framework

The research study is intended to analyze theuiliooary acts in a written
conversations of the tenth grade of senior higlosktextbook;Look Ahead I. In
the book, there are many conversations that caanadyzed. To conduct the
research, the study employs pragmatics theory loutionary acts based on
Searle’s classification. It means that this redeascgoing to analyze the data
found in the book based on the use of expressiotitei conversations

Searle’s classification of illocutionary acts arsdyis used in the analysis.

It is considered that the classification is belgkte be reasonably well-defined.
According to Searle’s classification, there ar@fiypes of illocutionary acts:

1. Representatives are those kinds of illocutionang #tat commit the
speaker of the truth to the expressed propositi@oatent. Some
actions that can be defined as representativeasserting, accepting,
informing, describing, announcing, predicting, @omcluding. e.g.

Asserting : “It's raining”.
Accepting : “l accept your invitation”.

2. Directives are the types of illocutionary acts tha attempts from the
speaker to make the listener to perform an actesgmted by the
propositional content. Some actions that can benel@fas directives
are commanding, suggesting, forbidding, orderingquesting,

recommending and questioning. e.g.
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Commanding : “Close the door!”
Forbidding : “Don’t touch the wire!”

3. Commisives are those kinds of illocutionary actkiol is the speaker
commits him/her-self to perform an act in the wagresented by the
propositional content. Some actions that can bmeéfas commisives
are planning, offering, refusing, promising, thesabhg and
volunteering. e.g.

Offering : “Would you like some coffee?”
Promising: “You have my word”.

4. Expressives are those types of illocutionary acsekpress the
speaker’s psychological state about the statefairafpresented in the
propositional content of the speech act. Some mtihat can be
defined as expressives are congratulating, thankipglogizing and
stating pleasure, pain, likes, dislikes, joy and®e. e.g.

Thanking : “Thank you”.
Apologizing : “I'm so sorry”.

5. Declaratives are kinds of illocutionary acts whidhing about
alteration in the status of the referred objecten& actions that can be
defined as declaratives are dismissing, nominatgggtencing and
declaring something. e.g.

Sentencing . “l sentence you three months in pfison
Declaring . “l declare you as class leader”

This research also tries to find out the influentactor of the analysis
result and the benefit that can be gained by amaythe illocutionary acts of the

textbook as a learning material provider. It can dsen that the ability to
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comprehend learning material can be a good wapdora learning knowledge in

order to achieve the goal of English teaching &adning process.

C. Analytical Construct

From the description above, the analytical constofithe research can be

drawn in the following figure:

Textbooks

Learning Materials -

Written Conversation ihook Ahead The Influenced Factor and Benefit

Pragmatics Analysis -

Types of lllocutionary Acts

vJ

Representatives

Directives
Commissives

Expressives

a r W N e

Declaratives

Figure 1.Analytical Construct



CHAPTER IlI
RESEARCH METHODS

This chapter deals with methodological issues eyguloto answer the
problems stated in Chapter I. It begins with thecdssion of the nature of the
research, followed by the research data and soiumseguments of the research,
trustworthiness, and the technique of the datayaisal Each is discussed as

follows.

A. The Nature of the Research

As the goal of this research study is to analyzeillibcutionary acts of
written conversations in the tenth grade of semigh school textbookl ook
Ahead, this research study is classified into descretyualitative research.
According to Ary, et.al. (2010: 295), descriptivesearch is designed to obtain
information concerning the current status of phesmoan They are directed
towards determining the nature of situation asxiste at the time of the study.
There is no administration or control of a treatmes what is found in an
experimental research. The aim is to describe “wdasts” with respect to

variables or conditions in a situation.

B. Research Data and Source
The data were in the form of words, expressiorm,)sgs and sentences.
They were collected from the written speech acts{ersations) in the tenth

grade of senior high school textbodkiok Ahead I.
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Figure 2.The textbook; Look ahead |

C. Instruments of the Research

This research employed qualitative method. Mole@@D1: 121) states
that in the qualitative research the researchersplae roles as the designer, data
collector, analyst, data interpreter and eventu#tily reporter of the research
findings. It is in accordance with Lincon and GubaAry, et.al. (2010: 424) that
introduced the concept of human instrument to emsigkathe unique role that
gualitative researcher play in a research. Theeetbe key instrument used in this
research is the researcher's knowledge of theutionary acts while Searle’s
classification of the illocutionary acts becomes thmain key in the data analysis.

In addition, the supplementary tools in the formdata sheets were used

during the research analysis. The data sheets sameed as a guide for the



33
process of classification and analysis of the dake data were transferred into
data sheets to be analyzed right after they wexgsified. There are two kinds of
data sheets. The first sheet consists of the &ifthe data. The second sheet
consists of classification of illocutionary acth€lform of data sheets can be seen

in the following tables.

Table 1.The First Form of Data Sheet

p
O

Data

S B I S Il Bl Kl I Lo




Table 2. The Second Form of Data Sheet

TYPES OF ILLOCUTIONARY ACTS

Declaratives

duneuLON

Buraoaddy

Buissius]

uattiaaddy ssaadxs

Jaragsic] ssaadyy

ysip / adop ssaadxy

ssour ddeyy 'ssoadxs

as1ading 'ssaadxg

Expressives

uorurdoy 'ssaadxs

Surpaaday

Bunuaturduiog

Auixuey,

Comtmissives

Buisuoag

Auiuueyg

Buisnjay

auuago

Directives

Fuiourauoy

dunsisug

Juisiapy

Sunsanbay

Burpprglog

Bunsading

duruonsangy

Representatives

akqpood Buideg

Aunpaan

Aurssang

Sundanoy

Burqriosac]

Aurpossy

Surojug

wmnjecy jo "oN

10.
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D. Trustworthiness

This research employed investigator triangulation gain the
trustworthiness. Investigator triangulation invaveusing several different
investigators in the analysis process. Investigatiangulation involves using
more than one observer, interviewer, coder, or datalyst in the study.
Confirmation of data among investigators, withoutiop discussion or
collaboration with one another, lends greater ¢iét)i to the observations. In this
research, fellow researchers from the English deyant, Dwi Prasetio and M.

Khairun Nazhirin, acted as the other investigators.

E. The Technique of the Data Analysis

As stated by Patton in Moleong (2000: 103), thexdatalysis technique is
the process of data arrangement and data categomnizi addressing the analysis
of the gathering data, some stages of analyzing Wate usedFirstly, the data
were collected. They were categorized and putendtita sheets. In the process of
analyzing the data, inductive analysis as one etmjative qualitative research’s
characteristic is applied. The collected data weentified, categorized and
analyzed based on Searle’s classification of ilieoary acts. Using the
descriptive qualitative research, the data werelayed as what they were. It
means that any additional information of the datavioided in order to deal with
the analysis. The steps of data analysis wereechiwut as explained in the

following steps, they included:
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. After the data are collected, they were transfeméal the first sheet to gather
all the data.

. The data were classified based on their classiicaif the illocutionary acts
in the checklist. It was done on the second kindaté sheets.

. After the classification of the data were decidétle percentages of each
illocutionary act were calculated.

. The measurement of trustworthiness of the dataasisgh the process was
applied.

. The data were published as a research report.



CHAPTER IV
RESEARCH FINDINGS AND DISCUSSIONS

As mentioned in Chapter |, the objective of thise@ch is to analyze the
illocutionary acts of written speech acts in thethegrade of senior high school
textbook;Look Ahead based on Searle’s classification of illocutionacys. In this
chapter, the findings of the data analysis aregmtesl and the discussion of the
findings is organized. Since this research is diaglsas qualitative research, the
findings and discussions are presented and orghrozderly as subchapters.
There are also some points added in the last seofithe chapter as additional
remarks. In the first section of this chapter, tegearch findings of the types of
illocutionary acts and their occurrences in the khaoe presented. The second
section of the chapter discussed the differentdygesach illocutionary acts. The

last section of this chapter presents the additiemaarks.

A. Research Findings

It was found out that there are 18 written conv#rsa in the booklook
Ahead which were classified as the data. After the del@ssification was
complete, the data were analyzed and the illocatpmacts of each datum were
identified. After all the data were identified,was found out that not all of five
types of illocutionary acts based on Searle’s diaation were employed. There
was one type of illocutionary acts that was not leygd on the written

conversations in the tenth grade of senior higlogkctextbook:Look Ahead I. It
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was the declaratives. The frequency of occurrericeaoh type of functions is
different from the others as shown in the followtagle.

Table 3.The Frequency of Occurrence of the Language Functis

Types of Acts Number of Frequency| Precentage (%)
3 Informing 90 33.83%
§ Asserting 22 8.27%
% Describing 12 127 451% | 47.74%
= Accepting 1 0.38%
x Guessing 2 0.75%
Questioning 54 20.30%
o Suggesting 2 0.75%
2 Requesting 1 0.38%
S — 60 22.56%
= Advising 1 0.38%
Insisting 1 0.38%
Convincing 1 0.38%
4 Offering 8 3.01%
3 Refusing 6 2.26%
= : 18 6.77%
= Planning 3 1.13%
8 Promising 1 0.38%
Greeting 5 1.88%
Goodbye/Leave taking 6 2.26%
Thanking 17 6.39%
" Complimenting 5 1.88%
.% Regretting 3 1.13%
O | Expressing Opinion 9 61 3.38%| 22.93%
u%- Expressing Surprise 4 1.50%
Expressing Happiness 3 1.13%
Expressing Hope/Wish 4 1.50%
Expressing Disbelief 3 1.13%
Expressing Agreement 2 0.75%
Total 266 266 100% 100%
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From the previous table, it shows that represemstiheld the highest
frequency of occurrence or the most frequently usetie speech acts. They are
used 127 times or 47.74% out of the total numbethefwritten conversations.
The second highest was expressives, which was imséite conversations 61
times or 22.33% out of the total number of the date next was directives. It
was employed 60 times or 22.56% out of the totacemage of the data.

Commissives used 18 times or 6.77% out of the tAl.

B. Discussions

In this section of the chapter, it discussed tloiitionary acts that were
found in the book. It has already been explainethéresearch finding that there
are four types of the illocutionary acts used ia ook, namely: representatives,
directives, commisives, and expressives acts, whdeDeclaratives acts were not

found. The following are the discussions of thoss.a

1. Representatives

In the previous sections of this chapter, it is titered that there are 128
data that have been identified as those of reptatbess. Representatives are
those kinds of illocutionary acts that commit thgeaker of the truth to the
expressed propositional content. From these 12iesgns or 47.74% out of the
total data can be more specified into five actsdglaon the research findings, the
representatives acts divided into; informing, a#sgr describing, accepting, and

guessing.
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a. Informing
The act of informing holds the highest of occuren€ all acts. There are
92 of informing acts used in the written conversadiin the textbook, as seen, for

example, in data 2, 9 and 27 below:

Datum 2

(George) : “Where did you go on the weekend?”

(Speaker 2) : “lvent to Tambi tea plantation, a small village in Dieng.”
Datum 9

(George) : “And then what?”

(Speaker 2) : “Uhm..we ate “Mie Ongklok” you knois a traditional
food from Wonosobo. The next morninge visited the tea
plantation and watched how tea leaves were prodésse

Datum 27
A . “Excuse me, but can you tell me how to getthe
museum?”
B - “I'm afraid | don’t know.I'm new here myselt”

Data 2 and 9 are parts of the first conversatiah @atum 27 is a part of
the fourth conversation which was found in the boblke examples of the data
were employed by the speakers to deliver infornmatiiothe listener. Data 2 and 9
employed to deliver information about what was speaker do, while datum 27
used to deliver the information about who the speakas.

b. Asserting

The acts of asserting occur in 22 times. It wasat@e highest acts used

in the book. In fact, it was the third-highest gkd acts. The asserting act is used

by the speaker to say the truth or fact happenethvBis the example of asserting

acts:
Datum 56

B : “Here, I'll wipe your books with my handkeref.”

A : “No, thank yoult’s not necessary Don’t worry about it.”
Datum 84

(Speaker 1) : “C’mon George, tell me about tien.curious.”
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(George) : “Uhm..her name is Lizzy. She is slimt oo tall, not too
short. She’s got beautiful wavy hair. It's cut sghahich
makes her look so cute. She’s as beautiful aslawebse.
Her smile is as sweet as a red rose, and...”

Datum 250

Putu : “How terrible!”

Santi : “Yes,it's awful. And do you know what? 4,000 people die each

year in road accidents.”

Each datum was an asserting act which confirmedatieor truth. The
difference between each act is that datum 56 widstsaconfirm the truth of an
event on the external world that were “not necggsamd “awful”, while datum
84 was to confirm the fact within speaker’s intémvarld, which is the speaker is
curious.

c. Describing

The describing acts occur in 12 occasions, whighiss4.51% out of total
percentage of the data. This act was found, fomgia, in data 86, 89 and 192 as
seen below:

Data 86 and 89

(Speaker 1) : “C’mon George, tell me about her. ¢umious.”

(George) : “Uhm..her name is LizzZ8he is slim, not too tall, not too

short. She’s got beautiful wavy hair. It's cut short wini

makes her look so cut&he’s as beautiful as a yellow
rose Her smile is as sweet as a red rose, and...”

Datum 192
Billy : “I am a hotel manager. Are there any nibetels in
Yogyakarta?”
Menur . “I heard that many tourists like to staly the Hyatt

Regencylt’'s a five-star hotel that has the biggest pool in
Central Java along with a nine-hole golf courseé.

Two sentences above are efforts from the speakeesoribing an object.

Datum 86 and 89 were uttered by the speaker thansneo describe a person.
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Datum 192 is a part of fifteenth conversation, Whizas used to try to describe a
thing (a building: a hotel).
d. Accepting

This act of accepting classified as one of the kivileequency acts used in
the conversations in the book. It only occur oraseseen in the following datum:
Datum 32

A ; “Would you like a little more tea?”

B : “Yes, pleasé.

It was the expression used by the speaker in fie déf the analyzed
conversations. By saying that, the speaker meaasdept what was offered to the
speaker in the previous situation.

e. Guessing
The acts of guessing only occur in two times. it ba seen as in the data

145 and 146 below:

Data 145 and 146

You : “Yeah, Hmm, | think this report is excellefithanks a lot Sari.
You did a great job. Now | have to give it to thé&edtor
immediately.”

Sari  :"Ok. You'd better hurry. Hmay bewaiting for it.”
You :“Well, heprobably is. Thanks again, Sari. Have a nice day!”

The two data above employed in one situational ewsation, even it was
in an orderly fashion. It was the thought of the tepeakers that involved in the
conversation about predicting what event might lkeapm the external world
while the conversation occurred.

2. Directives
Based on the research finding, it was known thatdinectives acts found

60 times in the conversations. It was worth 22.56%00f the total acts used in the
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book. Directives classified as an illocutionary adtich is an attempt from the
speaker to make listener to perform and act reptedeby the propositional
content. Directives are concerned with guidingliebavior of others. According
to the research findings, it was found out thatréhare six acts that can be
classified as directives. They are questioning adtgch occur 54 times, two
suggesting acts, and also requesting, advisingstiimg and convincing acts that
only occur in one time of each act.

a. Questioning

This particular act of questioning was the secoratnemployed act. In
the conversations, questioning acts were used ta®lawhether to start or to
maintain the conversation itself. There were 54 adtquestioning were found,
some can be seen in the examples below:
Datum 136

You :“Wow! That's wonderful. Oh, sari, | almostriget. Can | ask you

something?”

Sari  :“Oh, sure. What's up?”

You :*“Have you finished typing....”
Datum 171

Menur :“Excuse me siwould you mind if | ask you a few question®”

Billy : “About what?”
Menur : “Well, I'm Menur. I'm a student studying Blsh at Mahesa

Institute.....”
Datum 190
Menur : “What do you do for living?”
Billy : “I am a hotel manager.Are there any nice hotels in
Yogyakarta?”

Menur : “I heard that many tourists like to stayta Hyatt Regency....”
The examples of the data above (data 136, 171 86y Were acts of

guestioning performed by the speaker which requaresanswer from the other
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speaker as a response. These acts of the speakeesponses from the other
were essential for the conversations to be maietain

b. Suggesting
The suggesting acts only occur twice in 18 conviEmsa that were

analyzed in this research. The acts can be sedatanl28 and 124.

Datum 128
You :*“I'm feeling great today. How was your weekleatt the beach?”
Sari : “Terrific! We had a lovely time thergou should go there'
Datum 144
You : “Yeah, Hmm, | think this report is excellefthanks a lot Sari.
You did a great job. Now | have to give it to th&edtor
immediately.”
Sari  :“Ok.You'd better hurry . He may be waiting for it.”

The examples were illocutionary acts of giving sgjgpns performed by
the speaker. Datum 128 was uttered by the speaksuggest the listener to do
what the speaker have experienced before, whilenddi44 suggested what the
listener should do after the conversation occurred.

c. Requesting
The act of requesting is found once in the analyiiss used in the

conversation 16. The datum can be seen as follow.

Datum 216
Bunga : “..... I’'m trying to find Darwin in this mapf Australia.”
Panca : Let me have a look Darwin..Darwin. oh, there you are. It's in

the north.”
In this case, it is an illocutionary act employsdtie speaker to request to
“have a look” of the map of Australia, in orderhelp by giving a response to the

other speaker’s question.
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d. Advising

Just like the act of requesting, the advising acbnly used once in all
conversations. It can be seen in datum 258.

Datum 258

Santi : “It was on a highway near the Red Sea@tyriof Jeddah.”

Putu :“Jeddah? You mean...Saudi Arabia?”

Santi : “Yes. By the way, don’t you know it’'s alsar problem as we can
see also become one of the victifga, let's learn to be more
disciplined on the street....”

Datum 258 is an utterance performed by the speakerder to give the
other person an advice, in this case, to be ma@@plined on the street to avoid
an accident that they were talking about in theveosation, before this utterance
Is used.

e. Insisting
Out of 266 of total data that were analyzed, theohdnsisting is only

found in one occasion. It is identified as datum @&®ich occur in the tenth

conversation of the analysis.

Datum 83
(Speaker 1) : “Well, well, well,... my little friendGeorge has a girl
friend now. Is she hot?”
(George) : “You bet!”

(Speaker 1) :C’'mon George, tell me about herI’'m curious.”
It was an utterance that simply means to insigerisr to tell the speaker
about someone they were talking about.
f. Convincing
The convincing act is only used once in the coratess. It means that
the act only held 0.38% out of total analyzed ddtais one of the lowest

frequencies of occurrence acts in the textbooks dnly found in datum 115.
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Datum 115
Wendy : “What about other candidates Dessy Ratna?”
Hannah : “Uhm..sorry, | have no idea. | won't judger because |

don’t know her very much. But | heard that she’snaart
student. What about you?”

Wendy : “Me? Uhm...I won't vote for Dessy Ratna fre. You
know why? Because | think she’s arrogant and bad
tempered. | don’t think that she’s good organi&xlieve
me. She is not very helpful when things need to beedon

The utterance “Believe me” is an attempt to corwirtbe listener to

believe in the speaker. The listener is “being édfcto have a faith in what

speaker said and thought.

3. Commissives

The commisives acts occur less than the other.dtaalso had the fewer
types of the acts. There are only four types of rmisrives act that were found in
the conversations. These four types of commisiwdst@ally occur 18 times
which means it hold only 6.77% out of total datheTcommisives acts that are
found in the textbook consist of the acts of ofigri refusing, planning and
promising.

a. Offering

The first type of commissives acts is offering.oticurs 8 times in the
conversations. The acts of offering mostly occuthe fifth conversation. There
are three of the acts which are used in that pdaticconversation. The use of
offering acts can be seen in the following example:
Datum 31

A ; “Would you like a little more tea?
B : “Yes, please.”
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Datum 46
A : “Well, how about another piece of cake?
B : “No, thanks. It's delicious, but I've had ptgr{
Datum 59
A : “I'm going to the post officeWould you like me to post that
letters for you?’
B . “Ill go to the post office myself a little tar, so I'll take it.

Thanks anyway.”

The examples of data above are the same illocuioaets of offering
performed by the speaker, even data 31 and 59 siankar sentence pattern. The
difference between them is only in what they offiet@ the listener. In data 31 and
46, it is a thing (tea and cake) that was offeredile in datum 59 the speaker
offered an action (a help to post letters).

b. Refusing

All of the refusing acts found in the analysis atéered following the

offering acts because refusing act is one of th@ressions to response to the

offering acts. There are 6 acts were found, as,$eeaxample, in data 14, 21 and

47 below:
Datum 14
A . “I was wondering if, uh, if there’s a good nmewun the theater.
Would you like to see it with me tomorrow?”
B : “Thanks a lotput I'm afraid I'm not free tomorrow night. ”
Datum 21
A : “Hello, John Smith speaking.”
B : “Hello. This is Helen Jones. May | speak tuysister?”
A : “She just stepped out. | think she’s nextda@an call her if you
like.”
B : “No, thank you. I'll phone again later. Good-bye.”
Datum 47
A : “Well, how about another piece of cake?”
B : “No, thanks It's delicious, but I've had plenty.”

These three forms of utterances had the same @muathich is refusing

response from the speakers. Datum 14 used moreleorgom of words (added
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by a reason) to refuse the offer, while data 21 4nhdised more straight-forward
word in refusing the offer. The use of words “thark lot”, “thank you” and
“thanks” was the speakers’ appreciation of theroffe

c. Planning
There are 3 planning acts that were found in thevexsations. Planning
acts were used by the speakers to express a coramitmperform an action that
speakers would do in the future. In the analysis, use of planning acts can be

seen in the following data:

Datum 22
B : “Hello. This is Helen Jones. May | speak tuysister?”
A : “She just stepped out. | think she’s next ddaran call her if you
like.”
B : “No, thank you!’'ll phone again later. Good-bye.”
Datum 187
Billy : “Well, my family is on vacation. So we dieled to visit Bali and
Yogyakarta.”
Menur : “We are very happy to have you in our dopurHow do you like
it so far?”
Billy : “We really love Bali. Today, we are going tothe Borobudur
temple.”
Datum 242

Indah : “When will the doctor allow you to go horfie?

Ujiani : “Perhaps tomorrow, if everything is alrigh

Indah : “Alright, Ujiani. Thanks for your time argkt well soon.”
“Listeners,we will bring you more news about this food poisoning
case within an hour. Indah Setyaningrum, reportifigm
Limapuluh Kota Regency.”

Data 22, 187 and 242 are expressions from the spe#édk show that the
speakers commit themselves to do an action in uhed, which are “to phone
again later” as shown in datum 22, “to go to Bomhloutemple” as uttered in

datum 187, and “to bring more news” as said in w24 2.
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d. Promising
The last act of commisives that were found in thaliook was promising
act. It was only occurred once. It was found in tdumversation eight, later

identified as datum 71.

Datum 71
A : “Well, 'm giving a farewell party for Tom. & you come?”
B : “Yes, I'd love to. What time is it going teB”
A : “At seven o’clock tonight.”
B : “All right. 1 won’t miss it. Thank you.”

There is similarity between promising and plannaags. The speakers of
both acts are committed themselves on future acfibe difference is that the
promising act focuses on speakers’ act of givirgrtivord rather than to perform

the future action.

4. Expressives

Expressives are the illocutionary acts to exprebg tspeakers’
psychological state. There is only a little difiece of frequency of the occurrence
of directives and expressives acts. Directives 2adb6% out of total data with
60 occurrences, while expressives hold 22.93% btdtal data with 61 times of
occurrence. On the analysis, it was found outtterie are 11 types of actions that
can be classified as expressives. It was the highesber than the others. Those
11 types of actions are greeting, saying goodblanking, complimenting,
regretting, expressing opinion, expressing surprisgpressing happiness,

expressing hope/wish, expressing disbelief andesgimg agreement.
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a. Greeting
Based on classification of illocutionary acts, giegis classified into the
category of expressive. In the research findirtggas found that the expressions

of greeting were used 5 times. It can be seereXample, at data 62 and 225.

Datum 62
A : “Hi, Mary . Are you busy tonight?”
B : “No. why?”

A *Well, 'm giving a farewell party for Tom....”
Data 225 and 226
Indah : “Listener, at this time | am in a publiospital, Limapuluh Kota
Regency. I'm going to interview Ujiani, one of thietims of the
food poisoning.”
“Good afternoon Ujiani.”

Ujiani : “Good afternoon”

Greeting usually used as ways to address otherwder to begin the
conversation. The three examples shown the waydet @thers, therefore, the
acts should not be taken literally. Data 225 aP@ @an be used as examples. In
both data, the speaker express “Good afternoomthier speaker. The speakers
didn’t actually concern about the other speakeitsraoon, whether it was good
or bad, but it was showing their politeness in adding.

b. Saying goodbye

Saying goodbye or leave taking was found totallgixnoccasions. It holds

2.26% out of the total amount of data. The acts lsarseen in the following

examples:

Datum 23 and 24

A : “She just stepped out. | think she’s next ddaran call her if you
like.”
B : “No, thank you. I'll phone again latgbood-bye”

A : “Good-bye”
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Just like the expressions of greeting, the expvassof saying goodbye are
not only performed the actual goodbye. The expoassare also usually used to
finish the conversations between the speakers.n§aypodbye also shows the
speakers’ politeness.
c. Thanking
It was found out that the expressions of thankinguo 17 times in the
conversations. The example of the expressions eaeén in the following data:
Datum 147
You : “.... You did a great job. Now | have to giveto the director
immediately.”
Sari  :"Ok. You'd better hurry. He may be waiting ft.”
You : “Well, he probably isThanks again,Sari. Have a nice day!”
Datum 205
Menur : “Thank you for your compliments about oouotry. | agree that
some of them are a bit crazijhank you very much for your time.
| hope you have a good stay in Indonesia.”
The utterances above are examples of how to exphesiking acts.
Thanking acts was considered as the least favoraieg acts.
d. Complimenting
Complimenting act occur 5 times. It is worth only38% out of the total
analyzed data. The expressions can be seen irl8atd 34 and 142, as the least

examples.

Data 130 and 134

You : “Really? Heywhat a beautiful blouse you wearing. It matches
your skirt.”
Sari  : “Thanks. My mother gave it to me on my hulf.”
You : “Wow! That's wonderful. Oh, sari, | almost forget. Can | ask
you something?”
Datum 142
You :“Have you finished typing the annual repod made last week”

Sari  :“Yes, mean this?”
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You : “Yeah, Hmm, | think this report is excellefthanks a lot Sari.
You did a great job. Now | have to give it to the director
immediately.”

Complimenting is an act that is expressed to shbe s$peakers’
appreciation of others. Data 130 and 134 were shmwthe speaker appreciate
the thing that the other speaker had on, whilerdatd? is expressed to appreciate
what other speaker have done.

e. Regretting

The next acts that classified into the expressigesegretting. In the
analysis, it was found out, there are three actmtur that can be identified as
regretting act. The data 26, 30 and 49 below showthe acts are expressed.

Data 26 and 30

A : “Excuse me, but can you tell me how to gethi® museum?”
B : “I'm afraid | don’t know , I'm new here myself.”
A : “l see. Thanks anyway.”
B : “Sorry | can’t help you.”
Datum 49
A : “Oops. Sorry?”
B . “It's okay. Oh, your books are wet.”
A : “It doesn’t matter. It's my fault.”

Regretting is a simple way to express the speakersy because of what
the speakers have done, usually a mistake (shovadatoyn 49) or inability of the
speakers to get things done (shown in data 26 @pd 3

f. Expressing Opinion

The acts of expressing opinion are found 9 timesha analysis of 18

conversations. The example can be seen in theniolgpdata:
Datum 113
Hannah : “Uhm..sorry, | have no idea. | won't judger because | don’t

know her very much. But | heard that she’s a smsiandent. What
about you?”
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Wendy : “Me? Uhm...l won't vote for Dessy Ratna fare. You know
why? Becauseé think she’s arrogant and bad tempered | don’t
think that she’s good organizer Believe me. ...”

Datum 198

Menur : “One last question. What is your impressaf Indonesia and

what do you like and dislike about it?”

Billy : “I think Indonesia is a beautiful country. | like the people
because they are very friendly. | also like thedfdmecause it is
very spicy....”

These acts are the ways the speakers expressdbeirlt is also used to
express either the speaker’s thought or judgmersioofething or someone they
are talking about. Data 113 and 114 are used byspsaker to express her
judgment of someone, while datum 198 is used toremssp the speaker’s
impression of a country.

g. Expressing Surprise
Out of 62 expressives acts, there are four actsidered as expressing

surprise acts. There are data 39 and 96 that casduzkas example of the acts.

Datum 39
B : “You're welcome. By the way, this is for yoMary.”
A . “For me? Really? Thank you, Bill. Oh, a book! How nice of

you! Thanks a lot.”
Datum 96 : Oh, no!!!”

(Speaker 1) :“.... But what about her personality?”

(George) : “She had a pleasant manner. She’s altveys for me.
She...Oh, wait..wait.. I've got her picture right @en my
wallet.”

(Speaker 1) :Oh, no!ll That’s Lisa my girl friend?!1?”
Datum 245
Santi : “You won'’t believe this, but twenty-one pé® were killed in a
road accident.”
Putu : “Are you serious?
Santi : “They were killed when two vehicles collide

Considering it is a written conversation, there wes such thing-like

speaker’s face-expression or tone-stressing-whiwhys used in the expressing
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surprise acts as in the actual conversation. Itd upanctuation, such as;
exclamation or question mark instead. It is fais&y that the expressing surprise
acts are the expressions that less in content bahimgful in the context.

h. Expressing Happiness
The next act classified in the expressives actedsexpressing happiness

acts. The acts are only used 3 times. They caedrge # the following data:

Datum 45
B : “You're welcome. By the way, this is for yoMary.”
A : “For me? Really? Thank you, Bill. Oh, a bod#bw nice of you!
Thanks a lot.”
B : “Don’t mention it, MaryI’'m very glad you like it.”
Datum 91
(George) : “Uhm..her name is Lizzy. She is slimt oo tall, not too

short. She’s got beautiful wavy hair. It's cut sghahich
makes her look so cute. She’s as beautiful aslawebse.
Her smile is as sweet as a red rose, and...”
(Speaker 1) :Good for you, George! But what about her personality?”
Datum 198

Billy : “Well, my family is on vacation. So we dieled to visit
Bali and Yogyakarta.”

Menur : ‘We are very happyto have you in our country. How do
you like it so far?”

Billy . “We really love Bali. Today, we are gointp the

Borobudur temple.”

The acts above are the examples of the speakepiession of saying
their joy of the facts that happened in the realtext. As in the expressions
above, the data are the expressions of speakergifjthe facts, that, speaker’s
friend like the book he gave to (datum 45), speakbBrend had a girlfriend
(datum 91), and speaker’s country had foreignaigdatum 198).

I. Expressing Wish / Hope
The acts of expressing wish/hope occur 4 timesiénconversations. The

example of the acts can be seen in the followirtg:da
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Datum 148
You :“.... Now | have to give it to the director inediately.”
Sari  :"Ok. You'd better hurry. He may be waitingy ft.”
You :“Well, he probably is. Thanks again, S&tave a nice day!
Datum 206 and 208
Menur : “Thank you for your compliments about @ountry. | agree that
some of them are a bit crazy. Thank you very maclydur time.l
hopeyou have a good stay in Indonesia.”
Billy :“Thank you.Good luck with your English.”

The acts are used by speakers to show their exjpectd what might they
endure in the future once the conversation betvileem is over. The expressions
can be considered as a good way to end a conwarseggarding they show some
respect and politeness of the speakers.

j. Expressing Disbelief
The expressing disbelief acts occur in 3 occasouisof total 266 acts in

the analysis. The expressions of disbelief carelea,an the data below:

Datum 159
Hutabarat : “You know my school is the oldest om@ur district so it
has many clases. There are 24 classes.”
Soraya : “oh, I think it's must be a very big sohd
Hutabarat . “Right. It also has five canteens.”
Soraya : “Really? don’t believe it. What do they look like?”

Datum 247 and 252

Santi : “They were killed when two vehicles colldde

Putu :“No,l don'’t believe it.”

Santi : “Well, the accident happened when a veladaleying....
.... five passengers.”

Putu : “How terrible!”

Santi : “Yes, it's awful. And do you know what? @@®people die each
year in road accidents.”

Putu :“Oh no,That's not true! Where did the accident happen?”

The expressions above are the way of the speakseg/img their doubt or
skepticism of the facts that happened in real canfEhree expressions above

show that the speakers are unsure and did nowbediethe facts that being told.
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k. Expressing Agreement

There are many acts classified as expressiveshadtalready found in the
conversations. The last act found in the convarsatanalysis that is considered
as expressives act is the expressing agreementlagy. are employed twice, as
shown in the following data:

Datum 204

Billy : “I think Indonesia is a beautiful country... | don’t really driving
in Indonesia. Many of bikers seem to be crazy.”

Menur : “Thank you for your compliments about oauntry.| agree that
some of them are a bit crazyThank you very much for your time.
| hope you have a good stay in Indonesia.”

Datum 252

Santi : “Yes. By the way, don’t you know it's alear problem as we can
see also become one of the victims. So, let's l¢arbve more
disciplined on the street. Am | right?”

Putu :*“Yesl agree with you, Santi.”

The expressions above were used by the speakeatsoto that they are
agree to the facts or opinion stated by the othmralser. By using these
expressions, it can be concluded that the invospehkers share the same idea in
the conversation.

From the discussion above, it can be seen thag ter differences of the
occurrences of each acts. Some acts have higheinegwf occurrences while the
others have low in frequency, even none. This pmammn causes by the factor
of learning goal and curriculum. As previously sthtcurriculum is one of five
basic components of language teaching program.climculum for senior high
school students provided a guideline in achievihg English teaching and

learning purpose. The curriculum is exactly suppioet particular acts, so that the

acts have high frequency of occurrence in the te#bAs reflected in the SK-
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KD of senior high school, the particular acts, sash representatives, directives
and expressives are fully supported. It is becafisiee English learning goal that
expects the students able to use English in rehlat&nal context of
communication. The representatives, directives exypressives acts are widely
used in both of transactional and interpersonalemsations. Most of those acts
also used in the particular types of texts, su¢hex®unts, narratives, procedures,
and description texts, which are the types of téxtse studied by the tenth grade
high school students. On the other hand, therenaracts, such as “declaring
something” reflected in the SK-KD. It makes theldeatives acts have no chance
to appear in the textbook for the tenth grade sttsdef senior high school.

Even though, there are some benefits that can inedjaNeedless to say,
comprehending the learning material can give furetaal knowledge to improve
English skills either for the learners and even tischer. This research study
analyzed the illocutionary acts of written convémsa in the textbook as a
learning material. Based on the form of the maleitacan be seen that the
material presented in the written form, as texts.cobmprehend the written form,
it takes the reading skills of the learners andiue teachers. This reading
comprehension skill is used to understand the megami message of the texts. So
it can be simply said that the analysis of learmrgjerials is related to the reading
skill because the process of comprehending thes teat be used as a way to
improve reading skill. On the other hand, accordmthe content of the material,
this research analyzes the illocutionary acts wlaoh part of the speech acts

theory. This analysis of illocutionary acts is esjgel to set-in a fundamental



58
knowledge in order to improve the pragmatic compegevhich is an integral part
in speech acts. This improvement can give a p@sdontribution to the speaking
skill of the learner and/or teachers, which latem be implemented when they are

conducting or comprehending speaking activitieshsas a conversation.

C. Additional Remarks

Based on the discussion of the research findingealius research report
can be concluded. As mentioned in Chapter I, thgpgee of English teaching
learning process in the classroom was to put seméaimental knowledge to the
learners as a basic preparation to face the ghdiadn age. In terms of education,
there a lot of teaching methods and learning netsdurces that can be used to
success the English teaching and learning prodessmportant as the teaching
methods used by the English teachers, the learnwagerial sources hold
significant role in classroom teaching and learmngcess. With no disrespect of
the other material sources, a textbook cannot Iparated from the learning
process itself. Regarding the large number of ssutbat can be used in the
learning process, lately, a textbook relativelycusdnether as a support to provide
learning materials and/or as guideline to lead itite goal of teaching and
learning process.

Regardless the fact that it was only one of mantextbooks that used in
English teaching and learning process, the textdamik Ahead I; an English
course for senior high school students year x used by a lot of number of English

teachers in their classroom activity. It was reklly provide proper learning
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materials for the students. As this research wasdwced to analyze the
illocutionary acts of written conversations, thgtbmok was used as data source.
It was identified that there are 266 data from b&wversations in the textbook.
Based on the analysis, it was found out that tlaeeefour types of illocutionary
acts employed in the textbook. They were represigasa directives, commissives
and expressives. It can be learned and undersimwddiexpress the acts as seen
in the discussion above. It was less one typeadutionary acts, the declaratives
act. The absence of the declaratives acts in #ibdek is one of the reasons, why
the English teachers cannot depend on just onbédektas a learning source.
They are expected to use and/or provide otherilggsources to support English
classroom activities.

At last, this research report was an effort to gae understanding
regarding the illocutionary acts of written speeoniersation that can be used to
improve the English skills, specifically readingdaspeaking. Nonetheless, this
research report was expected to give an insighbwf to comprehend the written
illocutionary acts to avoid the pragmatic misuntmrding, and make English
learning easier in order to reach goal of the Egleaching and learning process

in general.



CHAPTER V
CONCLUSIONS AND SUGGESTIONS

This chapter deals with two parts namely, conclusiod suggestion. The
first part presented the conclusions derived from research study. The second
part presented suggestions intended for the Enggasthers and learners and the

other researchers.

A. Conclusions

As it was stated in Chapter I, the objectives of thsearch are to analyze
the illocutionary acts of written speech acts ie tenth grade of senior high
school textbookt.ook Ahead based on Searle’s classification of illocutionacys,
and to find out the English skills that can be tedla These written speech acts
were not easy to be analyzed because there arestorgs, facial expressions,
tone or word stressing of the speakers included. cdmtexts of the conversations
were the integral point of analysis. After all,@esented in the previous chapter,
there are four types of illocutionary acts werenduthe declaratives acts were not
found. These four acts are:
1. Representatives

Representatives are used 128 times or 48.12% aihieatotal number of
the written conversations. There are five acts doumthe analysis that can be
classified into representatives. They are informiragserting, describing,

accepting, and guessing.
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2. Directives

This particular type of illocutionary acts is emydd 60 times or 22.56%
out of the total percentage of the data. Thereqamiestioning acts which were
occurred 54 times, suggesting acts in two occasems also requesting, advising,
insisting and convincing acts which only occur imedime of each act.

3. Commissives

The occurrences of commissives in the textbooKl&reémes or 6.01% out
of the total data. The acts that can be classifiol commisives are offering,
refusing, planning, and promising acts.

4. Expressives

It was found 62 times or 23.31% out of the totahber of the data in the
conversations. It consist of several acts. Theythesacts of greeting, saying
goodbye, thanking, complimenting, regretting, espneg opinion, expressing
surprise, expressing happiness, expressing hope/wigpressing disbelief, and
expressing agreement.

Meanwhile, based on the analysis, the factor tifadences the frequency
of the occurrence is the English teaching and legrourriculum. As reflected in
the SK-KD, the curriculum fully supported particutects, such as representatives,
directives and expressives acts. Those acts mastlglved in the both
transactional and interpersonal conversationalyTdre also widely used in the
several types of text to be studied. There are sisoe benefits in reading and
speaking skills that can be gained by compreheadltdtutionary acts analysis of

written conversations. Based on the form, it issprged as written form of texts.
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Comprehending written texts can be used as a méthimdprove reading skill of
the English learners and also the teachers. Medavédtcording to the content, it
can be related to the speaking skill. The undedstgnof the illocutionary acts
can be used to develop their pragmatic competanoceder to improve speaking

skill in the actual context of activities.

B. Suggestions

This part presented some suggestions that will fadlpegive a new idea.
The first suggestion is intended for the Englisicteers and learners in order to
provide better English teaching and learning precespecially in senior high
schools. The second is for other researches whachbe done related to this
study, particularly in the area of pragmatics.

1. The English learners

Understanding an analysis of illocutionary actsaoitten speech acts in
the tenth grade of senior high school textbooknisnaredible thing. Indeed, it is
important for the English learners, although it veedy one of many linguistic
contents to be studied, in one textbook out of mamgks used as the teaching
and learning sources.

Based on that reason, it can be suggested to thksEnearners to keep
and improve their awareness of the situational edstof the conversations if
they were analyzing written speech acts. It is bseaof the written speech acts
did not have another attributes such as; speafestires, facial expressions, etc.

as the actual speech acts did.
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2. The English Teachers

It is suggested for the English teachers, to beeropen-minded to the use
of alternative books and other learning sourcesadditional supports of
knowledge in the teaching and learning process.

3. The other researchers

It is expected that the result of the study care gwa informative input to
other researchers who want to conduct similar rebea. The problems that
appear related to this research which can be iigatsetl in further research are
explained below:

First, it was already stated above that this rebearas studied one of
many linguistic contents, in one textbook out ofnnypabooks. In terms of
illocutionary acts analysis, there is an unfortenatthis report due to the absence
of declaratives acts. The further researches shexjdore deeper of the acts,
perhaps by exploring other textbook in order to getre-completed analysis
result of the illocutionary acts. The illocutionaagts itself was only one of the
many linguistic contents in a textbook. It is gotwl have another linguistic
analysis such as; the maxims of cooperative anitepeks principles, implicature,
etc. that can be done in the future by other reveas in the further researches.

Second, this research study was an attempt in zinglyhe illocutionary
acts in order to give better understanding in tlee@ss teaching and learning. It is
suggested in the further researches to relaterapkbinent these types of analysis
to the actual classroom activities. It could use,edxample, the students learning

achievement as the indicators.
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Conversation 01 (LA/PAGEQ2)

(George) : “Where did you go on the weekend?”

(Speaker 2) : “l went to Tambi tea plantation, aimillage in Dieng.”

(George) : “Did you go alone?”

(Speaker 2) : “No, | went with my aunt and uncle.”

(George) : “What did you do there?”

(Speaker 2) : “Well, we spent two nights there ilweurious bungalow inside
the plantation.”

(George) : “And then what?”

(Speaker 2) : “Uhm..we ate “Mie Ongklok” you knows a traditional food
from Wonosobo. The next morning, we visited the péntation
and watched how tea leaves were processed.”

(George) : “Wow, your weekend sound great!”

(Speaker 2) : “Indeed, we had a lovely time thezedise the weather was cool
and the scenery was beautiful.”

Conversation 02 (LA/PAGE93)

A : “l was wondering if, uh, if there’s a good mewvn the theater. Would
you like to see it with me tomorrow?”
B : “Thanks a lot, but I'm afraid I'm not free tomrow night.”

Conversation 03 (LA/PAGE93)

A : “Hello, John Smith speaking.”

B : “Hello. This is Helen Jones. May | speak to ieister?”

A : “She just stepped out. | think she’s next ddocan call her if you
like.”

B : “No, thank you. I'll phone again later. Goodeby

A : “Good-bye.”

Conversation 04 (LA/PAGE93)

A : “Excuse me, but can you tell me how to gete museum?”
B : “I'm afraid | don’t know, I'm new here myself.”

A :“l see. Thanks anyway.”

B : “Sorry | can’t help you.”

Conversation 05 (LA/PAGE94)

A ; “Would you like a little more tea?”

B : “Yes, please.”

A : “Please have another piece of cake.”

B : “Thank you. Uhm, Jane, | heard you were illldarought you some
fruits.”

C : “Thanks, Bill.”

B : “You're welcome. By the way, this is for you,avi.”

A : “For me? Really? Thank you, Bill. Oh, a bookbW nice of you!
Thanks a lot.”
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B : “Don’t mention it, Mary. I'm very glad you liké.”
A : “Well, how about another piece of cake?”
B : “No, thanks. It's delicious, but I've had plgrit

Conversation 06 (LA/PAGE94)

: “*Oops. Sorry.”

. “It's okay. Oh, your books are wet.”

: “It doesn’t matter. It's my fault.”

: “Here, I'll wipe your books with my handkerclie

: “No, thank you. It's not necessary. Don’t woakout it.”

J>UJJ>UJJ>

Conversation 07 (LA/IPAGE94)
A : “I'm going to the post office. Would you like @rto post that letters for
you?”
B : “I'll go to the post office myself a little lat, so I'll take it. Thanks
anyway.”

Conversation 08 (LA/IPAGE94)

: “Hi, Mary. Are you busy tonight?”

: “No. why?”

: “Well, 'm giving a farewell party for Tom. Cayou come?”
: “Yes, I'd love to. What time is it going to be?

: “At seven o’clock tonight.”

: “All right. | won’t miss it. Thank you.”

UJJ>UJJ>UJJ>

Conversation 09 (LA/PAGE119)

Mrs. Andrews : “l have lost my cat. Has anybodyrfdwne?”
Police : “No, madam. What does your cat looksdike
Mrs. Andrews : “Well, let me tell you about my c¢at.

Conversation 10 (LA/PAGE122)
(Speaker 1) : “What's so funny?”

(George) : “Never mind, | just thinking about myangirl friend.”

(Speaker 1) : “Well, well, well,... my little frien@eorge has a girl friend now.
Is she hot?”

(George) : “You bet!”

(Speaker 1) : “C’mon George, tell me about her. ¢umious.”

(George) : “Uhm..her name is Lizzy. She is slim{ tow tall, not too short.

She’s got beautiful wavy hair. It's cut short whictakes her look
so cute. She’s as beautiful as a yellow rose. hideds as sweet as
ared rose, and...”

(Speaker 1) : “Good for you, George! But what aldwert personality?”
(George) : “She had a pleasant manner. She’s althays for me. She...Oh,
wait..wait.. I've got her picture right here in maallet.”

(Speaker 1) : “Oh, no!!! That's Lisa my girl frieBd?”
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Conversation 11 (LA/PAGE127)

Wendy : “Hannah, will you vote for Henry as thegident of the clubs?”
Hannah : “Sure. He’d make an excellent president.”

Wendy : “ Oh, really? What makes you sure?”

Hannah : “Well, he’s really energetic, he alwayssghings done, and he

knows how to listen to other people and then to enaldecision.
Besides, he’s very handsome, you know.”

Wendy : “Yeah, | know that. But | heard he likémating during a test and
he can become very stingy sometimes.”

Hannah : “Yes, | heard about that, too.”

Wendy : “What about other candidates Dessy Ratna?”

Hannah : “Uhm..sorry, | have no idea. | won'’t judger because | don't
know her very much. But | heard that she’s a smsiardent. What
about you?”

Wendy : “Me? Uhm...I won't vote for Dessy Ratna faure. You know

why? Because | think she’s arrogant and bad terdpédrelon’t
think that she’s good organizer. Believe me. Shetsvery helpful
when things need to be done.”

Hannah : “Well, I guess | have to learn a lot alibetothers. Oh, anyway, |
have to go now, | have someone to call. ExcuseNiwe talking to
you.”

Wendy : “You too. Bye!”

Hannah : “Byel”

Conversation 12 (LA/PAGE130)

You
Sari
You
Sari
You

Sari
You

Sari
You
Sari
You

Sari
You

: “Hi, Sari! How are things?”
: “Fine, and you?”
: “I'm feeling great today. How was your weeklegtt the beach?”
: “Terrific! We had a lovely time there. Yohauld go there.”
. “Really? Hey, what a beautiful blouse you veg. It matches your
skirt.”
: “Thanks. My mother gave it to me on my hulf.”
: “Wow! That's wonderful. Oh, sari, | almostrfget. Can | ask you
something?”
: “Oh, sure. What's up?”
: “Have you finished typing the annual repod made last week”
. “Yes, mean this?”
: “Yeah, Hmm, | think this report is excelleifihanks a lot Sari. You did a
great job. Now | have to give it to the directomiediately.”
: “Ok. You'd better hurry. He may be waiting ft.”
: “Well, he probably is. Thanks again, Sarivea nice day!”

Conversation 13 (LA/PAGE139)

(Speaker 1) : “Could you tell me where the canis@h
(Speaker 2) : “It's beside the music room, at the ef the corridor.”
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Conversation 14 (LA/PAGE140)

Hutabarat
Soraya
Hutabarat
Soraya
Hutabarat

Soraya
Hutabarat
Soraya
Hutabarat

Soraya
Hutabarat
Soraya
Hutabarat

: “Morning, ready to go?”

: “Hi, I've been waiting for a while.”

: “Lets go then.”

: “well, could you tell me how many clasgesr school has?”

: “You know my school is the oldest oneour district so it has
many clases. There are 24 classes.”

: “oh, I think it's must be a very big sohd

: “Right. It also has five canteens.”

: “Really? | don’t believe it. What do tHegk like?”

: “Each canteen has the same size, assliigs room. | mean my
room. They also have the same color but of counsy tsell
different food.”

: “How'’s the price?”

. “It's not very expensive.”

. “By the way, how far is your school frtme town center?”

: “Not very far. Just five minutes ontfoltb faces a very big park.
You Il be there soon. Come on, let’s go.”

Conversation 15 (LA/PAGE142)

Menur
Billy
Menur

Billy
Menur
Billy
Menur
Billy
Menur
Billy
Menur
Billy
Menur
Billy

Menur

Billy

: “Excuse me sir, would you mind if | askuya few questions?”

: “About what?”

: “Well, 'm Menur. I'm a student studyingnBlish at Mahesa
Institute. Do you mind if | ask you seme questidns?

: “No problem. Okay, what would you like tamow?”

: “What is your name and where are you from?

: “Just call me Billy. I am from America.”

: “Wow! What brings you to Indonesia?”

: “Well, my family is on vacation. So we dieled to visit Bali and
Yogyakarta.”

: “We are very happy to have you in our doprHow do you like
it so far?”

. “We really love Bali. Today, we are goingp the Borobudur
temple.”

: “What do you do for living?”

. “I am a hotel manager. Are there any niegels in Yogyakarta?”
. “I heard that many tourists like to stayhe Hyatt Regency. It's a
five-star hotel that has the biggest pool in Cédriaaa along with a
nine-hole golf course.”

. “Great, that sounds perfect. Hopefully rfigmily will be staying
there tonight. Anything else?”

. “One last question. What is your impressa Indonesia and
what do you like and dislike about it?”

. “I think Indonesia is a beautiful countrylike the people because
they are very friendly. | also like the food beaaitss very spicy. |
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don’t really driving in Indonesia. Many of bikereesn to be
crazy.”

Menur : “Thank you for your compliments about @ountry. | agree that
some of them are a bit crazy. Thank you very mactybur time. |
hope you have a good stay in Indonesia.”

Billy : “Thank you. Good luck with your English.”

Menur : “Thanks. Bye.”

Billy : “Bye.”

Conversation 16 (LA/PAGE146)

Bunga : “Excuse me. Is there anyone here whoasl gb geography?”

Panca : “Well, maybe | could help.”

Bunga : “Oh, thanks. I'm trying to find Darwin this map of Australia.”

Panca . “ Let me have a look. Darwin..Darwin. titere you are. It's in
the north.”

Bunga : “Oh, how foolish | am | thought it wastire south.”

Panca : “Yeah, it's somewhere in the Northern ifawy. It faces the
Pacific ocean.”

Bunga : “You're right. Thanks a lot.”

Conversation 17 (LA/IPAGE176)

Indah : “Listener, at this time | am in a publiedpital, Limapuluh Kota
Regency. I'm going to interview Ujiani, one of thietims of the
food poisoning.”

“Good afternoon, Ujiani.”

Ujiani : “Good afternoon.”

Indah : “How are you feeling at this moment. Areuyfeeling better
now?”

Ujiani : “Thank God. Yes, I'm feeling better now.”

Indah : “Ujiani, can you tell us what happenegaoa?”

Ujiani : “Well 1 was invited to a wedding party ofily neighbor in Batu

Ampar. We were having the wedding meal. The mea geod
until we drank a glass of “cendol”. After half aour, | felt dizzy
and | felt like | had to throw up. Then | vomitddalso witnessed
some of the guests doing the same thing.”

Indah : “What happened then?”

Ujiani . “I don’t remember anything because | taith and when | woke
up, | was already here, in the hospital.”

Indah : “When will the doctor allow you to go ho#ie

Ujiani : “Perhaps tomorrow, if everything is ahig’

Indah : “Alright, Ujiani. Thanks for your time arget well soon.”

“Listeners, we will bring you more news about tfaed poisoning
case within an hour. Indah Setyaningrum, reportifrgm
Limapuluh Kota Regency.”
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Conversation 18 (LA/PAGE180)

Santi

Putu
Santi
Putu
Santi

Putu
Santi

Putu
Santi
Putu
Santi

Putu

: “You won't believe this, but twenty-one pé® were killed in a road
accident.”

: “Are you serious?”

: “They were killed when two vehicles collide

: “No, | don’t believe it.”

: “Well, the accident happened when a velualeying...wait a minute, let
me count...16 passengers tried to avoid a police kglodiet by going
around it, and rammed into an incoming ca carryivg passengers.”

: “How terrible!”

: “Yes, it's awful. And do you know what? @@people die each year in
road accidents.”

: “Oh no, That's not true! Where did the aecidhappen?”

. “It was on a highway near the Red Sea @tyriof Jeddah.”

: “Jeddah? You mean...Saudi Arabia?”

: “Yes. By the way, don’t you know it’'s alsair problem as we can see
also become one of the victims. So, let’s learbbéomore disciplined on
the street. Am | right?”

: “Yes. | agree with you, Santi.”
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Table 2. The form of second data sheet

TYPES OF ILLOCUTIONARY ACTS

Suneurwon]

Suirosddy

Declaratives

Suisstwsig

WY “ssaxdxyg

JoHRqst( “ssaxdxy

YSiM / 9doH ‘ssaxdxg

ssouiddey ‘ssasdxg

asudmg -ssaxdxg

Expressives

uvorutdQ “ssaxdxyg

Sumoaiday

Sunuswdwo)

Bupyueyy,

Suistworg

Suuue[q

Commissives

Buisnyay

Suogo

Supdurauo)

Sunsisuy

Buisiapy

Sunsonbay

Directives

3uippiquo

Bunsa3sng

Sumonsand

94qpoo3 Suikeg

Bumeo1n

Buissann

Sundaooy

Representatives

Buiquosaqq

Buppossy

Suyuuoyug

AK3

wme(q Jo ‘oN

5.

9.

10.
11.
12.
13.
14.
15.
16.
17.
18.




SuneurwonN

Surroxddy

Declaratives

Swsstwsi(y

MUY “ssaxdxg

JonpRgsiq “ssaxdxy

YSip /9doy "ssaxdxy

ssouiddeyy “ssosdxg

a

2

§ asudmg -ssaxdxg

g8

& uorurdQ “ssaxdxyy
SumauSoy

Sunusunydwiop

Sunjuey

Sursiwong

Sumuerg

Commissives

Buisnyoy

332)179)

Supuiauo)

Bunsisuy

TYPES OF ILLOCUTIONARY ACTS

3uisiapy

SBunsanboy

Directives

Suippiqiog

Buyso33ng

Suonsand

24qpoog uifeg

Bunosain

Buissonn

Sundaooy

Representatives

Suiquosaq

Sunuossy

Surumoyug

wnjeq Jo ‘oN

19.
20.
21.
22,
23.
24,
25,
26.
27.
28.
29.
30.
31,
32.
33.
34,
35,
37.




SuneuiwoN

Sutacuddy

Declaratives

Suisstassiq

oIy “ssaxdxgy

Jouagst( “ssaxdxy

Ysip\ / 2doy “ssoxdxyg

ssourddey] ‘ssoxdxq

asuding -ssazdxgg

Expressives

worurd( “ssasdic

Sumauday

Bunuoundwo)

Sunjuey,

Swstwosg

Suruuerg

Commissives

Suisnjoy

3uyo

TYPES OF ILLOCUTIONARY ACTS

Directives

Burouiauo)

Sunsisuy

3uisiapy

Sunsonboy

Bumppiqiog

8unss33ng

Suruopsond)

234qpoo3 Juileg

Bunaain

Buissonp

Sundaooy

Representatives

Suiquosaq

Sunuossy

Suruniojuy

e Jo ‘oN

39.
40
41,

42.
43.

45.

47.
48.
49.
50.
51.

52,
53.

54.

55,

56.
57,

58,




TYPES OF ILLOCUTIONARY ACTS

Directives

SureuiwoN

Suraouddy

Declaratives

Sursstwsi(y

WowRIY ssaudxg

Jorpaqsiqq ssasdxg

Ysip / 9doy "ssaidxyg

Expressives

ssaurddey “ssordxg

asuding ssasdxyg

goruydQ “ssasdxg

Sumarday

Sunusuwidwoy

Sunjuey ],

Suistwory

Sunuuely

Commissives

Swsnyoy

Sumyo

Jurouiauo)

Sunsisuy

Suisiapy

Sunsanboy

Suippiqio

Bunsa33ng

Buruonsond

24qpoo3 Suikeg

Bunsain

Suissann

Bundaooy

Representatives

Buiquosaq

Sungassy

Sununoyuy

wme( Jo ‘oN

59.

61.

62.

63.

64.

65.
66.
67.
68.
69.
70

71.

72.
73.
74,

75
76,
77.
78.




SurreurwoN

Suaoxddy

Declaratives

Fuisstwsicy

TYPES OF ILLOCUTIONARY ACTS

Wy ‘ssaudxyg

Jatpgsi ssasdxy

USIA 7 3dO} "ssoudxy

ssoutddey{ -ssosdxg

assudmg -ssadxyg

Expressives

uorurdQ “ssasdxyg

Sumeisdoy

Sunuourduoy

Supjurey),

Suisiwoly

Supuelg

Commissives

Fuisnyoy

Juusgo

Bumoutauo)

Bupsisuj

3uisiapy

Bunsanboy

Directives

3uppiquog

Sunss83ng

Suruonsand

- 94qpood Suikeg

Bupoarn

Suissonn

Sundsooy

Representatives

Suiquosaq

Sumnassy

Suruuoyug

wmye( Jo ‘oN

79.

81.

82.

85.
86.
87.

89.
90
91.

92.

93,

9s.
96.
97.
98.




SugeurwonN

Sutroxddy

Declaratives

Suissrwsi(y

TYPES OF ILLOCUTIONARY ACTS

Directives

oWy “ssaxdxyg

Joragstq ssaudxg

ystm / 2doy -ssardxyg

ssourddegy “ssasdxgy

ssudmg -ssaudxyg

Expressives

vorurdQ “ssasdxy

Sumas8oy

Sunusundwo)

Sunjuey

Suisimorg

Bunwuelg

Commissives

Suisnyoy

Sunoyo

Supuiauo)

\/

Sunsisuy

N

Suisiapy

Sunsanboy

Suippiqrog

Sunsa3sng

Samuoysand

94qpoo8d 3uikeg

Bunsap

Suissanny

Bundaooy

Representatives

Suquasaq

Suniassy

Sutuuoyuy

N/
v

N

wnye( Jo 'oN

99.
100.
101.

102.
103.

104.] \/
1“'

106'

107‘
108.
109.

110.

111.
112.

113,
114

1185,

116.

117.

118. |/




SuneutwoN

Swiaciddy

Declaratives

Busstwsiq

TYPES OF ILLOCUTIONARY ACTS

w3y “ssaxdxg

Janaqsiq “ssaudxg

UsiA\ / SdOH ssasdxyg

ssoutddeyy “ssasdxg

asudmng ssaxdxyg

Expressives

uorurd() “ssaxdxyy

Sumasday

Suguounidwo)

Sunjuey

Suwisiwosg

Suruued

Commissives

Suisyay

Juuepo

Surouiauo)

Sunsisup

Suisiapy

Directives

Jupsanboy

Surppiqiog

Supso83ng

Sutuonsand)

3Aqpoo3 Fuifeg

Bunoaan

Buissann

Bundsooy

Representatives

Buiquosa(

Sunuassy

Buruioyuy

v

wne( Jo “oN

119. [/

120.
121

122.

123.1 \/
124.| \/

128.

126.1 v/

127.

128,

129
130.

131.1 v/

132.

133.
134,

135.

136.

137.1\/

138.




TYPES OF ILLOCUTIONARY ACTS

Directives

SuneuiwioN

Suroxddy

Declaratives

Bupsstwsiq

JuowsaIly ‘ssaxdxy

Joragsiq “ssaxdxg

UystA\ / 9doy “ssaidxy

ssauiddeyy -ssaidxg

asiding “ssazdxg

Expressives

vorurd() “ssosdxq

SumoasSoy

Sunusunjduwo)

Sunjuey ],

Suistwourg

Suguueld

Commissives

Buisnyoy

Bupapo

Suougauo)

Supsisug

Zuisipy

Sunsonboy

Burppiqloyg

Sugmﬁﬂns

Surmoysand

24qpoo8 3uikeg

Bunsan

Buissonn

Supdaooy

Representatives

Suquosaq

Sungossy

v/

Suuuoyuy

wme(q jo ‘oN

139.| vV

140.
141,

142.

130N/
144.

145.

146.

147.

148.

149.

150. N/

151.

152.[\/

153.

154,

155.I\/
156.] /

187,

158.] V




SunreawioN

Suracuddy

Declaratives

Sussuusicy

TYPES OF ILLOCUTIONARY ACTS

WY “ssardxyg

Jorppqgsi( “ssaudxyg

USIA\ / 3doy “ssaadxy

ssauiddey ssaxdxg

asudmg “ssaxdxg

Expressives

uorurd() “ssasdxy

Sumoioy

Sunuoundwoy

Sunjuey

Suistwosg

Buruuelg

Commissives

Buisnyoy

Suuego

Buuiauo)

Bunsisug

Suisipy

Sunsonboy

Directives

3uppiqoy

Sunss33ng

Suruonsond

94qpoogd Suikeg

Bunsain

Burssann

Sundaooy

Representatives

Suiquosaq

Suniossy

v

v

Surunojuj

v

umyeq Jo "oy

159.

160.

161
162,

163.

164.

165'

166.

167.1\/
168. |\

169.

170. 17

171,

172,

173.

174.

178.

176.
177.

178.




SueutmwioN

Suaoxddy

Declaratives

Bussiwsiq

TYPES OF ILLOCUTIONARY ACTS

1wy ‘ssasdxgy

Jouaqgsi( “ssardxg

UsIA / odoy "ssaxdxgy

ssauiddey ‘ssaxdxg

asudmg -ssasdxyg

Expressives

uorardQy “ssaxdxy

Bumasday

Bunuoundwo)

Sunjuey |,

Suistwosg

Supueld

Commissives

Suisryoy

Suuspno

Burouiauo)

Sunsisuj

Suisiapy

Directives

Sunsanboy

Suppiqiog

Bunsa8Bng

Suruonsond)

2Aqpoos Suies

Bunsan

Buissonn

Bundaooy

Representatives

Buiquosa(

Sumpessy

vV

Surunioyuy

VA

wnyeq §o "oN

179. [/

180.} V

181,
182,

183.
184.

185.

186.

187.

188.

189.] \/
190.

191.
192.

193,

194.
195,

196.
197.

198.




TYPES OF ILLOCUTIONARY ACTS

Directives

SuneuiwoN

Suiacuddy

Declaratives

Swssiwsiq

WY “ssaudxy

Jonagsi(q “ssaxdxg

USIA / 9dOH] “ssasdxr

ssoutddeyy -ssoxdxg

asuding -ssasdxg

Expressives

uonurd() “ssasdxy

Sumarday

Supuownrdwo)

Sunjuey |

Suistworgy

Suruuely

Commissives

Suisnyoy

Suuopo

Burouiauo)

Bunsisuj

Suisiapy

Bunsanboy

Buppiqiog

Sunsa83ng

Suruonsand)

94qpoo3 Juifeg

Bunoaip

Buissann

Sundaocoy

Representatives

Suiquossq

Sunaassy

V

Suruniojuy

Vv

vV

wWn)E( §o ‘oN

199.
200.

201.

202.

203.

204.

208.

206.

207.

208
209.

210.

211.

212,

213,

214,
215.

216.

217.

218.| \/




SurreurwoN

Suiroiddy

Declaratives

Sursstusiq

TYPES OF ILLOCUTIONARY ACTS

Directives

W3y ‘ssaxdxy

JauRgsiq “ssasdxg

ysipm / adoy -ssazdxg

ssamiddey -ssoidxgy

asuding “ssardxg

Expressives

uorurdQ “ssardxyg

Sumsiday

Bunuounydwo)

Bupjuey |,

Sursiworg

Suueg

Commissives

Susyoy

Susyo

Supuauo)

Bunsisup

Buispy

Bunsanboy

3uppiquog

Sunso33ng

3uruonssnd

24qpoo8 Suifeg

Bunaaup

Suissann

3undasoy

Representatives

Buiquosaq

Surpassy

Suiunojuy

AVA

VA

v/

WE( JO ‘ON

219.

220.] \/

221.

222,

223.1v/

224.1 V/
228.

226.

227.

228.

229.

230.

231. |/

232.

233.

234.

235.1\/
v

236.

237.

238.




SuneuiwoN

Suiacuddy

Declaratives

Juisstwisi(y

JuowadIgy -ssaudxy

Joupgsiq “ssaudxg

gsiA / odop] “ssaxdxg

ssoutddey ‘ssaadxg

asudimng ‘ssaidxg

Expressives

worurd() “ssaudxg

Suipaidoy

Sunuasudwo)

Sunjuey
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Suistwoly

Supuueg

Commissives

Buisnyoy

Suuoyo

Buduiauo)

Bunsisug

Suisiapy

Supsonboy

Directives

Suppiqiog

Funsa33ng

Suruonsand)

24qpoo3 Juikeg

Sunoain

Buissonn

Sundaooy

Representatives

Smquosaq

Sunuassy

v

Suranioyuy
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249,
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252,
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TYPES OF ILLOCUTIONARY ACTS

Directives

SuneurwoN

Suiroxddy

Declaratives

BursstwsI(y

wowdy ssaxdxyg

Jorppqsi ssaudxy

ysiA / adoy “ssaxdxy

ssomiddeyy ssaxdxy

asudmg “ssaidxg

Expressives

worurdQ “ssasdxg

SumaiSoy

Sunusunjduio)

Supjuey,

Buistwosg

Commissives

Sumuejg

Buisngoy

Buuogo

Surourauo)

Bunsisug

3uisipy

Buysonboy

Suippiqiog

Supsal3ng

Suuonsond

94qpoo3 Sutkeg

Bunaeip

Suissonp

Sundaooy

Representatives

Buiquosaq

Bunuossy

Suunoyuy
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