IMPROVING THE TEACHING AND LEARNING PROCESS OF
READING THROUGH TASK-BASED APPROACH AT VIII D CLASS OF
SMPN 1 PAJANGAN IN THE ACADEMIC YEAR OF 2012/2013

A Thesis

Presented as Partial Fulfilment of Requirements for the Attaintment of the

Sarjana Pendidikan Degree in English Language Education

By:
Maria Wulandari
08202241031

ENGLISH EDUCATION DEPARTMENT
FACULTY OF LANGUAGES AND ARTS
YOGYAKARTA STATE UNIVERSITY
2013



APPROVAL

IMPROVING THE TEACHING AND LEARNING PROCESS OF
READING THROUGH TASK-BASED APPROACH AT VIII D CLASS OF
SMPN 1 PAJANGAN IN THE ACADEMIC YEAR OF 2012/2013

A Thesis
Written by:
Maria Wulandari
08202241031
Approved on May 29", 2013
By:
First Consultant, Second Consultant,
Drs. A. Ghani Johan, M.Ed. udiyono; M.A

NIP. 19480722 197603 1 001 NIP. 19720220 200501 1 001

ii



RATIFICATION

READING THROUGH TASK-BASED APPROACH AT VIII D CLASS OF
SMPN 1 PAJANGAN IN THE ACADEMIC YEAR OF 2012/2013

Accepted by the Board of Examiners of the Faculty of Languages and Arts of
State University of Yogyakarta on June 13, 2013 and declared to have fulfilled the
requirements for the attainment of the Sarjana Pendidikan degree
in English Language Education

Board of Examiners

Position Name Signature

Chair person Drs. Samsul Maarif, M.A. I @_\_\"ﬁ
, (JoA

Secretary Sudiyono, M.A.
First Examiner Dr. Margana, M.Hum., M. A. 5w
Second Examiner  Drs. A. Ghani Johan, M.Ed. 4.

Yogyakarta, June 13, 2013
Faculty of Languages and Arts
State University of Yogyakarta
Dean,

AP, 19550505 198011 1 001
Pl

L)

%
FAKUY o
2anasa0l



PERNYATAAN

Yang bertanda tangan di bawah ini, saya:

Nama : Maria Wulandari

NIM : 08202241031

Program Studi : Pendidikan Bahasa Inggris

Fakultas : Bahasa dan Seni Universitas Negeri Yogyakarta

Menyatakan bahwa karya ilmiah ini adalah hasil pekerjaan saya sendiri.
Sepanjang pengetahuan saya, karya ilmiah ini tidak berisi materi yang ditulis oleh
orang lain kecuali bagian-bagian tertentu yang saya ambil sebagai acuan dengan
mengikuti tata cara dan etika penulisan karya ilmiah yang lazim.

Apabila ternyata terbukti bahwa pernyataan ini tidak benar, sepenuhnya

menjadi tanggung jawab saya.

Yogyakarta, May 29", 2013

Yang menyatakan,

e

Maria Wulandari
NIM 08202241031

iv



MOTTOS

“There is ease after every hardship.” (9.S. Al-Insyirah: 6)

“Life is like riding a bicycle. To keep your balance you must
keep moving.” (Albert Finstein)

“The way to get started is to quit talking and begin doing.”
(Walt Disney)

“Problems are not stop signs, they are guidelines.”

(Robert H. Schuller)

“There is no secret ingredient. It’s just you.” (Xungfu Panda)
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IMPROVING THE TEACHING AND LEARNING PROCESS OF
READING THROUGH TASK-BASED APPROACH AT VIII D CLASS OF
SMPN 1 PAJANGAN IN THE ACADEMIC YEAR OF 2012/2013

By
Maria Wulandari
08202241031

Abstract

The objective of this research is to improve the teaching and learning process
of reading at VIl D Class of SMPN 1 Pajangan through task-based approach.

This research is an action research study. The subjects of this research were
36 students of class VIII D of SMPN 1 Pajangan. The data were obtained through
observations and interviews with the students and the collaborators. The data were
in the forms of field notes and interview transcripts. In support to the qualitative
data, the quantitative data were obtained from the pre-test and the post-test. In
addition, this research applied the investigator triangulation, the theoretical
triangulation and the time triangulation. The actions implemented in this research
were discussing new vocabulary items and guessing meaning from context,
applying skimming and scanning strategies, discussing grammar related to the
text, conducting a question/answer game, providing various materials from
different sources, and applying group/pair work. The tasks used in the teaching
and learning process of reading by applying task-based approach were task series,
ordering task and listing task.

The results of the research show that the students’ motivation increased. They
were more enthusiastic in learning reading. Moreover, the students were interested
in various materials presented by the teacher. They could get involved actively in
the reading learning process. In addition, the classroom interaction also increased.
The students could interact very well with other students, the teacher and the
materials during the teaching and learning process of reading. Those results show
that the use of task-based approach with its accompanying actions is effective to
improve the teaching and learning process of reading. Furthermore, the result of
this research also shows that the improvement on the teaching and learning
process affects the improvement on the students’ reading comprehension ability.
The students’ reading comprehension ability was measured quantitatively by
comparing the mean score of pre-test and post-test. The mean score of the
students’ reading comprehension test increases from 52.03 in the pre-test to 67.56
in the post-test. The increase of the students’ reading comprehension ability is
15.53.
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CHAPTER |
INTRODUCTION

A. Background to the Study

Reading is one of the four English major skills besides listening, speaking and
writing. In Jain and Patel (2008: 113), reading is defined as the efforts to
understand the meaning of written symbols. Therefore, reading is an important
skill to be mastered since it can help people to understand the meaning of written
symbols in various forms in their surrounding environment. In other words,
having a good reading skill, someone can understand various printed words to
perform the tasks which are often found in the daily life such as understanding the
direction to fill a certain form, understanding the instruction in the medicine
bottle, understanding the road sign and understanding the warning signs.

According to School Based Curriculum for junior high school, after the
English teaching and learning process, the students are expected to master the four
language skills (listening, speaking, reading and writing) and also to have the
ability to communicate both in written and oral language. In junior high school,
reading skill gets a great emphasis since it has a great role for understanding
literature or text book and for gaining various information about the development
of education, social, health, economy, culture, science and technology. If the
students can master reading skill very well, they can easily update their

knowledge in order to achieve academic future and other achievements. Besides



2
that, reading plays an important role in the process of language acquisition since
two components of reading, i.e. word recognition and comprehension are believed
to foster learner’s language competence (Alderson, 2000). Although reading skill
is emphasised, it should be integrated with other skills.

In order to be successful in teaching reading, the English teacher needs to
consider some components or factors which are possible to affect the reading
learning process both from linguistic factors and non-linguistics factors. From
linguistics factors, there are at least two components that need to be considered in
reading class such as the ability of word recognition and comprehension, while
from non-linguistic factors, there are some components that are crucial to support
the reading learning process such as the motivation to learn, the interaction during
the learning process, and the material used as the sources of reading.

In fact, not all teachers are aware of those factors. There were still many
problems found in the reading class at junior high schools, for example, the
problem of students’ motivation. Students are often less motivated to actively
engage in the activities in the reading class. Besides, the problem of interaction
often appears in some practices of reading teaching and learning process. It is
caused by the teacher’s dominance during the reading teaching and learning
process. The other common problem of reading is related to the students’ reading
ability. There are some activities/tasks implemented in the teaching and learning

process of reading which are not optimal to improve the students’ reading ability.
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Moreover, the material that the teacher gives to the students in the reading class
was monotonous.

The same condition as stated above also happened in SMPN 1 Pajangan.
Therefore, the researcher conducted an action research study in SMPN 1
Pajangan. This study tries to improve the teaching and learning process of
reading at VIII D Class of SMPN 1 Pajangan through implementing Task-Based
Approach. Task-Based Approach is an offshoot of the recent approach to teaching
English that is Communicative Language Teaching (CLT). According to the
concept, this approach can create an enjoyable learning condition since it can
encourage the students to be more engaged in the learning process. By creating
enjoyable learning condition it is expected that the problems mentioned
previously can be solved and the teaching and learning process of reading can run
effectively and efficiently.

B. Identification of the Problem

To identify the problems, the observation to the class was done to know the
real condition of the English teaching and learning process of reading. Besides the
observation, the interview was also conducted both to the teacher and the students.
Based on the observation and interviews, it was found that there were some
problems related to the teaching and learning process of reading. The problems
that occur can be identified as follow.

The first problem is related to students’ motivation. Students’ motivation in

reading among the students of class VIII D of SMPN 1 Pajangan was low. It is
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indicated by the students who are mostly passive in the teaching and learning
process. They just sat and listened to the teacher’s explanation. When the teacher
gave them opportunity to ask questions, they remained silent. The students’ low
motivation was also indicated when the teacher was explaining the materials.
They gave only little attention to the teacher’s explanation. Some of them were
joking with their friends and some others were seeing something happening
outside the classroom. Besides, from the interview, it is found that the students’
perception that English subject is difficult makes them lazy and unmotivated to
engage in the reading learning process.

The second problem is related to the interaction. The interaction in the
teaching and learning process especially in the reading lesson at VIII D Class of
SMPN 1 Pajangan was not optimal because the communication in the interaction
only happened from the teacher to students. The teacher’s dominance seems very
common in the classroom. The teacher gives only few opportunities to the
students to engage themselves in reading activities in the form of group or pair
work or in presenting their work to the teacher. Besides, low interaction also could
be seen in terms of the communication among the students. There was a lack of
communication among the students to discuss the materials or the tasks during the
teaching and learning process.

The third problem is the students’ reading ability. From the interview with the
English teacher, it was known that the reading scores of the students were still

low, while from the interview with the students, it was also found that the students
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had some difficulties such as the vocabulary mastery and the familiarity of the
text. In addition, when the students were given a text, they tended to read and
translate the text word by word. If they found the words that were unfamiliar to
them, they would see the dictionary. As a result, reading becomes time-consuming
activity and leads to the ineffective reading learning process. The problem of
reading ability becomes worse since there are few activities or tasks which can
facilitate them to rehearse their reading skill.

The fourth problem is related to the material. The materials that the teacher
used in the teaching and learning process of reading were also not interesting.
Many of the students said that the reading materials that the teacher used were
from the textbook (textbook oriented) without making some adjustment with
various materials. Therefore, the students felt bored that the materials were
monotonous.

The fifth problem is the problem with the media of teaching reading. In the
school, there was no access of ICT (Information, Communication and
Technology). Consequently, the teaching and learning process was done through
the use of minimal media such as blackboard and chalks, whereas the learning
media are one of the important components to support teaching and learning
process of reading. The students will be more motivated if they are learning
reading through some interactive media.

All of the problems above needed to be solved in order to make the teaching

and learning process of reading effective and efficient. There are many ways to
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improve the teaching and learning process of reading. However, the teacher
should select the best according to the problem that will be solved.

C. Delimitation of the Problem

From the background to the study and the identification of the problem, it is
impossible to discuss all the problems above. Besides, because of the limited time,
finance, and ability, this research only focus on four of those problems namely the
problem related to the students’ motivation, the interaction, the students’ reading
ability and the material used in the teaching and learning process of reading.

Considering the problems focused above, the researcher made some efforts to
improve the teaching and learning process of reading through Task-Based
Approach. Task-based Approach or Task-Based Teaching is a part of
Communicative Language Teaching (CLT) approach. It offers students materials
with which they have to actively engage in order to achieve a goal or complete a
task. It is beneficial to motivate the students in the learning process and to solve
the students’ problem in undertsanding the materials. Task-based approach is the
use of tasks/activities in learning in order that the learners can learn something by
completing the tasks/activities itself. In task-based approach, there are various
activities that can help the students to rehearse the reading strategies which will
lead them to improve their reading ability. Besides, the activities in task-based
approach can give them motivation because the students are engaged in enjoyable
atmosphere. It is enjoyable because the students are engaged in group/pairs work

and the activities in doing the tasks are various. In addition, this approach is
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regarded as relevant and effective teaching approach because it can minimize the
teacher domination in presenting the materials and maximize the interaction in the
classroom during the teaching and learning process.

D. Formulation of the Problem
In reference to the limitation of the problems above, the problem of this
research is formulated as follows.
How could task-based approach be implemented to improve the teaching and
learning process of reading at VIII D Class of SMPN 1 Pajangan in the academic
year of 2012/2013?
E. Objective of the Study
The objective of this study is to improve the teaching and learning process of
reading through implementing task-based approach at VIII D Class of SMPN 1
Pajangan in the academic year of 2012/2013.
F. Significance of the Study
1. Scientific Significance
This study hopefully can give more insight into new ideas in the teaching-
learning process.
2. Practical Significance

The results of the study are expected to be useful for:



a. The Students
This study provides the students with a useful experience about improving the
reading learning process by implementing Task-Based Approach. They will
receive appropriate tasks that can facilitate the reading learning process.
Besides that, it will provide a good learning condition which can help to
improve the students’ motivation in learning reading.

b. The Teachers
The study provides some informative inputs for the teacher about the
appropriate learning tasks that can facilitate the reading learning process. It
provides some specific procedures of how to improve the students’ reading
learning process by implementing task-based approach. Thus, this study can be
used as a reference or a direction to implement task-based approach in the
teaching and learning process of reading.

c. The School
The result of this study is beneficial for the school to solve the problems found
in the teaching and learning process of reading in the class.

d. Other Researchers
This study hopefully gives an inspiration and reference to other researchers in

improving the teaching and learning process of reading.



CHAPTER I
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK

A. Theoretical Description
1. The Nature of Reading
a. The Definition of Reading

There are many definitions of reading. Celce-Murcia (2001: 119) states that
reading skill is a process of trying to understand a written text. The reader has to
perform a number of simultaneous tasks: decode the message by recognizing the
written sign, interpret the message by assigning meaning to the string of words,
and understand what the author’s intention was. According to Mikulecky (2008:
1), reading is defined as thinking process which is done consciously or
unconsciously. Reading involves the use of strategies to reconstruct the meaning
of written language or the reading text in order to achieve the purpose. One of the
strategies is relating the reading text with the reader’s background knowledge.
Uruquhart and Weir (cited in Grabe, 2009: 14) states that “reading is the process
of receiving and interpreting information encoded in language from via the
medium of print.”

In summary, reading is an activity of receiving information through some
stages of thinking process such as decoding, interpreting and understanding
written text in order to achieve a certain purpose. Because it is the process of

receiving information, reading is considered receptive skill.
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b. Reading Skills

Reading is a receptive skill as stated before. Even though, it doesn’t mean that
reading is a passive activity. Reading involves a complex process. According to
Spratt et al. (2005: 22), when people read, there are some activities involved in the
brain such as understanding the text at the level of letters, words and sentence,
understanding cohesion and coherence, understanding various kinds of text,
relating the text to the knowledge of the world, making sense of the text and using
appropriate sub skill. From this explanation, it is clear that reading is an active
activity rather than a passive activity.

Reading is an activity done by people for certain reason or purpose. Spratt, et
al. (2005: 22) said that the reason why people read can affect their way to read or
which reading sub skill they will employ. There are some sub-skills of reading
that can be used for different reasons of reading. They are: reading for specific
information or scanning, reading for gist or skimming, reading for detail,
extensive reading and intensive reading.

To achieve different purpose in reading, a good reader needs to master
reading skills. Brown (2004: 187-188) divided reading skills into two big
elements, namely micro skills and macro skills. These are micro skills and macro
skills of reading stated by Brown.

Microskills

1) Discriminating among the distinctive graphemes and orthographic patterns of
2) Ezg:z?ng chunks of language of different lengths in short-term memory,

3) Processing writing at an efficient rate of speed to suit the purpose,

4) Recognizing a core of words, and interpreting word order patterns and their
significance,
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5) Recognizing grammatical word classes (noun, verbs, etc.), systems (e.g., tense,
agreement, pluralisation), patterns, rules, and elliptical forms,

6) Recognizing that a particular meaning may be expressed in different
grammatical forms,

7) Recognizing cohesive devices in written discourse and their role in signalling
the relationship between and among clauses.

Macroskills

1) Recognize the rhetorical forms of written discourse and their significance for
interpretation.

2) Recognize the communicative functions of written texts, according to form and
purpose.

3) Infer context that is not explicit by using background knowledge.

4) Infer links and connections between events, ideas, etc., deduce causes and
effects, and detect such relations as main idea, supporting idea, new
information, given information, generalization and exemplification.

5) Distinguish between literal and implied meanings.

6) Detect culturally specific references and interpret them in a context of the
appropriate cultural schemata.

7) Develop and use battery of strategies, such as scanning and skimming,
detecting discourse markers, guessing the meaning of words from context, and
activating schemata for the interpretation of texts.

(Brown, 2004: 187-188)

In the context of teaching and learning process of reading, the teacher should
introduce and teach the students those skills in order to train the learner to be a
good reader.

c. The Model of Reading Process

Reading is a cognitive process including some steps of receiving information
from written texts. According to Alderson (2000: 16), there are two common
models of reading process. They are bottom-up approach and top-down approach.
When the reader starts by knowing the letters/symbols, then recognizing the
sound, interpreting the words, and after that cracking the meaning of the words, it

is called as bottom-up approach. In other words, in bottom-up approach the
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readers should learn from the level of recognizing the letters first before they
come to the level of understanding the meaning of the words.

Before coming to the discussion of top-down processing model, there is a
specific term that is closely related to top-down processing model, i.e. schema
theoretic model. In schema theoretic model, the readers initiate to link and draw
the information from the written text with the existing background knowledge
which is relevant.

The view of schema theoretic model becomes the emphasis in top-down
processing model. In top-down processing model, the readers need to contribute
their knowledge in the process of receiving the incoming information from the
text. The readers can understand the meaning of the text not through recognizing
from the smallest part of the written symbol but through guessing or predicting or
by maximizing the use of their existing knowledge.

In addition to bottom-up and top-down processing model stated by Alderson,
there is one more model of reading process, i.e. interactive reading or interactive
processing approach. According to Richards and Schmidt (2002: 265), interactive
processing approach is a model of reading comprehension which is done both
through identifying words meaning or sentences accurately and through relating
the text with the reader’s experiences or background information in order to get
good understanding. In line with Richards and Schmidt, Brown (2001: 299)
simply states that interactive reading is the blended model of bottom-up
processing and top-down processing model which plays important role in

successful teaching methodology.
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Related to English reading and learning process, interactive reading is
considered the most effective model because in interactive model the students use
both bottom-up and top-down processing. Top-down processing is used when the
students read and try to comprehend the text by relating the text with their
background knowledge. While, bottom-up processing is used to check their
understanding by giving much attention to each vocabulary, word, sentence,
sound and structure in the text.
d. Factors Influencing Reading

People usually read to get something from the written material such as
information, knowledge, direction, etc. Grellet (1983: 3) says that reading is not
only looking at the letters and follow each line of the text, but also reading is to
understand the written text. In other words, people read to understand the text.
Actually, there are some factors influencing the reader’s understanding of the text.
Torgesen (2000) stated that those factors namely: motivation, interest, vocabulary,
general knowledge, knowledge of particular subject, word identification skills,
reasoning ability, use of effective strategies to identify main ideas and supporting
detail, and an appreciation of the text structure (James and Reign, 2001: 23).

Therefore, in the reading learning process, the teacher needs to be aware of
those factors in order that the students can understand very well. The teacher
should know the students’ learning needs and their difficulties in reading. The
teacher can encourage them in learning reading through some ways such as by
assisting them in learning vocabularies and learning how to use the strategies of

reading. Strategies are useful to be taught because it can help the students to
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improve the reading comprehension as well as the efficiency of reading like what
have been stated by Janzen in Richard and Renandya (2002: 289). In addition, the
teacher should also make the students interested in learning so that they can be
motivated. To make the students motivated, the teacher can establish a pleasant
and relaxed atmosphere in the classroom (Brown, 2001: 81). If the students enjoy
the learning process, they will be engaged more so that the teaching and learning
process will be successful. If the process is successful, it can lead to the
improvement of students’ reading ability.

2. Teaching Reading

Teaching is guiding and facilitating learning, enabling the learner to learn,
setting the condition for learning (Brown, 2000: 7). Therefore, teaching reading
can be seen as the activity in guiding, facilitating, enabling and setting the
condition for the learners to read. Therefore, in teaching reading, the teachers not
only transfer the knowledge to the students but also play other roles which are
important to enhance the students’ reading ability. In teaching reading, the
teachers need to guide the students in gaining knowledge and skills of reading.
They also need to facilitate learning for example through giving tasks and
activities which can make them interact with the reading material, the teacher and
other students. The teacher is also necessary to enable the students read, for
example, by giving appropriate materials that support their learning process. Last
but not least, it is also important for the teacher to create good condition in which

the students enjoy the learning process.
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Related to the foreign language teaching situation, reading has a special focus
(Richards and Renandya, 2002: 273). There are some reasons for this. First, all
students want to acquire reading because they have various goals including to be
able to read information around them or for other goals such as for their academic
future, for their successful job, and for pleasure. Second, reading has very close
relationship with written text in which serves various pedagogical purposes and
linguistic exposure. In other words, reading is also a skill beneficial for enhancing
the process of language acquisition.

From the reasons above, it is important to establish effective and efficient
reading teaching and learning process in order to achieve the goals as well as to
get the benefit of learning reading. There are many issues of teaching reading
which need to be considered by the teacher to establish effective and efficient
reading teaching and learning process. Some of them which are related to this
study are explained below.

a. The Principles of Teaching Reading

According to Nation (2009: 6-8), there are four principles of the teaching
reading. They are meaning-focused input, meaning-focused output, language-
focused learning and fluency development.

The first principle is meaning-focused input. It means that in a reading course,
it is important to establish practice with a range of reading purposes such as
reading for understanding information, reading for getting new knowledge,

reading for pleasure, reading for academic goals, and reading for writing. Besides,
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the reading text should be appropriate with the language proficiency level of the
students and the reading activity should be used to develop language proficiency.

The second principle is meaning-focused output. It means that a reading
course should be established integratively with other language skills such as
listening, speaking and writing. Brown (2001: 298) states that reading will be
developed best in association with writing, listening and speaking activities, for
example in a reading class, there will be integration between four skills, it might
include: a pre-reading discussion on the topic to activate schemata, listening to a
lecture about the topic of a passage to be read, a focus on a certain reading
strategy such as scanning, skimming, etc., writing summary of the passage.

The third principle is language-focused learning. It means that a reading
course should be able to help the students to develop their reading skills as well as
knowledge for effective reading. The teaching of reading should be done based on
the micro skills of reading and the language features needed to read including
phonemic awareness, phonics, spelling, vocabulary and grammar. Besides reading
skills and language features, the learners should be given the reading strategies
including previewing, predicting, posing questions, connecting to background
knowledge, guessing meaning from context, etc. Then, the learners should be
given training and practice in integrating a range of strategies like reciprocal
teaching or concept-oriented reading. The learners also should be familiar with the
structure of the texts used in reports, stories, recount and so on.

The last principle is fluency development. There are three main points in this

principle. First, the teaching process of reading should help and push the learners



17
to develop fluency in reading. There should also be speed reading practice in
words recognition and in teaching for understanding the teacher should give the
material that is very familiar and contains no unknown language features. Second,
the learners should enjoy reading and feel motivated to read. They should have
access to interesting texts and be involved in activities like listening to stories,
independent reading, and shared reading. Third, the learners should read a lot.

Therefore, to achieve the effectiveness of teaching reading, the teachers
should consider the principles of teaching reading above. They have to consider
the purpose of reading, the complexity of the texts, and the development of
reading skills and strategies.

Besides achieving effective reading, efficient reading is also important to be
established. There are some characteristics of efficient reading. Ur (1999: 62-63)
states ten characteristics of efficient reading. They are: the language of the text is
appropriate with the learner level, the topic in the text is familiar and not too far
from the students’ knowledge, the reader reads with sufficient vocabulary so that
he/she does not waste too much time to recognize word by word, the reader
focuses more to the important point in the text, the reader tries to comprehend the
incomprehensible vocabulary by looking at other surrounding words and uses the
dictionary if that strategy does not run well, the reader shows an active thinking
process by guessing or predicting, the reader attempts to use the background
information that he/she has, the reader has motivation to read because of the

content of the reading material or challenging task, the reader reads because
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he/she knows the purpose of reading itself, and the last is the reader does not
always use the same strategies for reading with different kinds of text.

Related to the efficient reading as stated above, it can be said that when
teaching reading teacher should pay attention to the materials that she/he creates,
the task/activities for engaging the students in reading, the attitudes towards
reading like the students’ purpose in reading and the students’ motivation, and the
students’ level of proficiency. By understanding effective and efficient reading,
the teacher and the students can work cooperatively to achieve successful teaching
and learning process of reading.

b. Creating Condition for Teaching Reading

In order to be successful in teaching reading, it is necessary to create good
condition in reading learning process as stated by Davies (2000: 1). In addition to
the physical condition in the classroom, there are other factors which are more
important to be considered to achieve success in teaching reading such as
motivation and interaction (Davies, 2000: 1). They are explained as follows.
1) Motivation

Motivation is an important component of learning. If one expects learning to be
successful, motivation should exist in that learning process. There are some
experts giving the explanation related to motivation. According to Spratt, et al.
(2005: 38), motivation is a sense that encourages someone in order that she/he
likes to do something. Furthermore, Brown (2001: 160-161) states that motivation
can be seen from three perspectives: behaviouristic perspective, cognitive

perspective and constructivist perspective. From behaviouristic perspective,
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motivation is seen in very matter of fact terms. It is quite simply the anticipation
of reward. By giving reward to the students or something which is valuable, the
students will be encouraged to learn better. In other words, it can give them
positive reinforcement. From cognitive perspective, motivation puts more
emphasis on the individual decisions. Ausubel (1968) (cited in Brown, 2000: 160-
161) identifies six needs of motivation. They are: the need for exploration, the
need for manipulation, the need for activity, the need for stimulation, the need for
knowledge and the need for ego enhancement. Then, from constructivist
perspective, motivation places emphasis on social context as well as individual
personal choices (Williams and Burden, 1997 cited in Brown, 2000).

From the brief description of motivation above, it can be considered that
students will be motivated if they meet the needs of exploration, activity,
stimulation, knowledge, self-esteem and autonomy in their learning process. On
the other hand, they can be unmotivated if they do not meet with their needs in
learning or the environment where they learn cannot support them. Therefore, the
environment should be designed to guarantee every students success in reading
(Dorn & Soffos, 2005: 66).

Motivation in learning reading is believed to be crucial. It needs to be enhanced
and this is one of the teacher’s responsibilities to make the students motivated
during the teaching and learning process of reading. According to Harmer (2001
53-54), there are three areas that the teachers need to consider in encouraging the

students’ motivation. They are described as follows.
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(a) Goal and goal setting

There are two types of goal namely long-term goal and short-term goal.
Long-term goal is related to the mastery of English in order to pass the exam at
the end of the year, to get better job, etc. While the short-term goal is related to
the goal of learning small amount of new language such as to be able to write an
essay, to be able to partake in a discussion and to pass the test at the end of the
week. In the English teaching and learning process, short-term goals are much
closer to the students. Therefore, if the teacher can help students in the
achievement of short-term goals, it will have significant effect on their motivation.
(b) Learning environment

Learning environment is one of the factors that can influence the students’
motivation. An attractive classroom is a good environment to build the students’
motivation during the learning process. Therefore, the teacher should be creative
in establishing an attractive class or the favourable learning environment for
various learner types. In addition, the teacher should be careful about the ways of
giving feedback and correction. Furthermore, the teacher-students relation is
considered crucial in creating the classroom condition which is motivating.
(c) Interesting classes

The students’ motivation is also influenced by the interesting classes. The
students will be intrinsically motivated when they are interested in the subject,
activities and the topic which the teacher presents during the teaching and learning

process. Therefore, the teacher should provide a variety of subjects and exercises
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to keep the students engaged. Another thing which is crucial is the choice of
material and the ways it is used in the lesson.

2) Interaction

“Classroom interaction is the patterns of verbal and nonverbal communication
and the types of social relationship which occur within classroom” (Richard and
Schmidt, 2002: 74). It is closely related to learning because of its contribution to
promote learning. Classroom interaction is commonly looked from two theoretical
perspectives of learning. They are sociocultural perspective and cognitive
perspectives.

According to sociocultural perspective, there is a close relationship among the
circumstance around the students, the social interaction built in it and the learning
situation (Kumpulainen and Wray, 2002: 18). Therefore, if learning is expected to
be beneficial and meaningful, the classroom interaction should be improved. As a
consequence, teacher should not dominate the activities during the teaching and
learning process. Involving more interaction in the classroom will give the
students more opportunities to negotiate meaning with other knowledgeable
members or to get scaffolding so that it can promote successful learning.

Sociocultural perspective of learning puts emphasis on how the social
interaction can contribute to promote learning through negotiation of meaning and
scaffolding activities. In cognitive perspective of learning, the classroom
interaction can help the students in assisting their thinking process, for example,

when there is a contrast argument, it will lead the students to activate their



22
thinking process to solve the problem (Doise and Mugny in Kumpulainen and
Wray, 2002: 20).

Besides knowing how the theory of learning sees classroom interaction, it is
also important to know the types of classroom interaction. There are three types of
classroom interaction. First, the interaction between the teacher and the students;
the interaction between the teacher and the students usually happens during the
teaching and learning process. Commonly, the interaction can be seen when the
teacher explains the materials to the students and then the students respond to the
teacher’s explanation through some ways such as clarifying, asking questions, and
giving opinions. In other situations, after the teacher explains the materials,
usually he/she gives questions to the students in order to build the two-way
communication in the teaching and learning process. Second, the interaction also
happens among the students. Usually, this type of interaction occurs in pairs or
group work. The interaction is usually in the form of discussion, sharing ideas,
opinion exchange, etc. Third, the interaction was between the students and the
material. It usually happens when the students read the material or the text for a
purpose such as to know the topic of the text, general information in the text, and
the specific information of the text.

All of the types of interaction above are important to support the teaching and
learning process. Therefore, the teacher can vary the activities to improve the
interaction in the teaching and learning process of reading. If the interaction is
good, there will be good communication which leads to the process of negotiation

of meaning so that it will help the students understanding the material more easily.
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3) Reading Materials
(a) Texts

Text is a source for reading activity. In reading, text means a written work
which contains vocabulary, grammar, and messages established with a certain
purpose. If the readers want to get the meaning of the text, they first should have
the knowledge of vocabulary and grammar and also the skill of comprehension.
Therefore, to practise them all, it can be achieved by doing tasks or activities in
the reading learning process. Before the teacher creates tasks or activities, the
reading text (the input) should be carefully selected so that it is not only give the
students’ knowledge but also motivate the students to learn.

Furthermore, text established in reading lesson is expected to provide the
students a model for their next activity that is in the writing learning process.
Because text in reading will be a model for writing activity, it should be a good
text. There are other important things to be fulfilled for a good reading text as
Spratt, et al. (2005: 22) states in TKT (The Teaching Knowledge Test) Course.
First, text should make the students interested and motivated in the reading lesson.
Therefore, the teacher needs to select the topic which is interesting and also
challenging. Second, text should not too difficult for the students to understand.
The difficulty can be from the aspect of vocabulary, grammar and the topic
discussed in the text. It should be appropriate with their level because the text
which is too difficult can become a constraint for them to learn effectively. Third,

text should be able to make the students practise the relevant reading sub-skills.
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The English curriculum in every level of educational institution has been
established to confine what sub-skills that the students need to master based on
their levels. Therefore, the ‘text’ as the material in teaching reading should follow
the guidance of the English curriculum related to the sub-skills that the teacher
should teach to the students. In English curriculum, there are many types of text
that the students should learn: descriptive, narrative, recount, procedure, anecdote,
exposition, argumentation, discussion, etc. All of them are taught based on the
students’ level of education. In junior high school in which this study will be
conducted especially in grade VII1, in the second semester, the English curriculum
states two text types that the students should learn, i.e. narrative and recount text.
(b) Tasks

There are many definitions of ‘task’ actually. Richards and Rodgers (2001:
224) states that “a task is an activity or goal that is carried out using language,
such as finding a solution to a puzzle, reading a map and giving directions,
making a telephone call, writing a letter, or reading a set of instructions and
assembling a toy.”

According to Skehan (cited in Willis and Willis, 2007: 12), a task is an
activity in which meaning is primary; learners are not given other people
meanings to regurgitate; there is some sort of relationship to comparable real
world activities; task completion has some sort of priority and the assessment of
the task is in terms of outcome.

From the two definitions above it can be concluded that a task is a tool to

accomplish the goal of language learning through the use of activities in the
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classroom which is related to real world activities and the use of target language
itself. Nunan (2004: 41) proposed three components of tasks including goals,

input, and procedures.

Goals > < Teacher role
Input > TASK < Learner role
Procedures > < Setting

Figure 1: The simple model of task minimum specification

From the diagram or model above, it is known that goals, input and
procedures are components which are supported by three other components
namely teacher role, learner role and setting. Nunan (2004: 41) also explains the
description of each components of task as shown below.
(1) Goals

Goal is the general intentions behind any learning task. Goal may relate to
outcomes (communicative, affective or cognitive) or may directly describe teacher
or learner behaviour. It is also important to know that a task may also have several
goals.
(2) Input

Input refers to the spoken, written and visual data that learners work with in
the course of completing a task. Data can be provided by a teacher, a textbook or
some other source.
(3) Procedures

Procedure specifies what learners will actually do with the input that forms

the point of departure for the learning task. In considering input for language
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learning, a teacher should consider some things such as authenticity, focus or goal
and developing accuracy and fluency.

(4) Teacher Roles and Learner Roles

Role refers to the part that learners and teachers are expected to play in
carrying out learning tasks as well as the social and interpersonal relationship
between the participants. Teacher roles and learner roles are two sides of a coin.
Giving the learners a more active role in the classroom requires the teacher to
adopt a different role. According to Breen and Candlin (1998) (cited in Nunan,
2004: 67), the teacher has three main roles in the communicative classroom. The
first is to act as a facilitator, the second is to act as a participant, and the third is to
act as an observer and learner.
(5) Settings

Setting refers to the classroom arrangement specified or implied in the task. It
also requires consideration of whether the task is to be carried out wholly or partly
outside the classroom. In considering settings for task-based learning, it is useful
to distinguish between ‘mode’ and ‘environment’. Learning ‘mode’ refers to
whether the learner is operating on an individual or a group basis. ‘Environment’
refers to where the learning actually takes place. It might be a conventional
classroom in a school or language centre, a community class, a workplace setting,
a self-access centre. Or a multi-media language centre.

Therefore, when designing a task, the teachers need to include those
components in order that the task can function well to achieve the purpose of the

teaching and learning process. Before applying task in the teaching and learning
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process, first the teacher need to determine the goal of the learning. After that, the
teacher should select the task input which can be in the form of verbal or non-
verbal. In the form of verbal, it is such as the use of video in teaching listening
and speaking, and the use of text in teaching reading and writing, while input in
the form of non-verbal is like the use of picture, realia, and gesture. After
selecting the input, the teacher can use that input to create procedures or activities
in order to achieve the goal that has been determined before.

Furthermore, in delivering the tasks, it is very important to give the students
opportunities to negotiate meaning in order to support the conditions of learning
and language acquisition. It can be done by arranging the students or make the
setting appropriate with the learning activities. Another thing to be considered
when designing task is the teacher role and the learner role. The teacher as well as
the students should have good responsibility and cooperation to support the task
or activities which is implemented in the learning process.

3. Teaching Reading for Junior High School Students

Teaching reading in Junior High School is one of the important things that has
to be done well because English is one of the compulsory subjects that has to be
taught for Junior High School level. Teaching and learning process of English in
the Junior High School is expected to make the students reach the functional level,
that is, to communicate written and orally to solve daily problems (BSNP, 2006).

In the area of teaching reading for Junior High School, students are expected
to be able to comprehend written text to reach the functional level including the

ability of comprehending many kinds of short functional texts, procedure texts,
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descriptive texts, recount texts, and report texts. For the eighth grade students of
junior high school, reading skills can be learnt through short functional texts and
simple essays in the forms of descriptive, recount and narrative texts. In the first
semester, students are expected to have reading skills to deal with reading aloud
and comprehend short functional texts and short monologues in the forms of
descriptive and recount texts to interact with the society in which the students
belong. Then, in the second semester, students will learn the materials of
functional texts and simple essays in forms of narrative and recount texts. In this
study, the researcher will select the material about recount texts because it is one
of the appropriate materials that should be taught in the second semester. The
expected reading competences from the junior high school students of the eighth
grade in the second semester are displayed below.

Table 1: Standard of Competence and Basic Competencies of Reading

Standard of Competence Basic Competence
11. Comprehending meaning | 11.1 Reading functional texts and simple short
of the short functional essay in the form of narrative and recount
texts and simple essays meaningfully and loudly with correct
in the form of descriptive pronunciation, stress and intonation.

and recount texts.

11.2 Responding to the meaning of simple
short functional texts using accurate,
fluent, and acceptable written language to
interact with the society in which the
students belong.

11.3 Responding to the meaning and rhetorical
steps in the simple short essay using
accurate, fluent, and acceptable written
language in the form of narrative and
recount texts to interact with the society in
which the students belong.
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4. Task-Based Approach
a. The Definition of Task-Based Approach

Richards and Rodgers (2001: 223) states that “Task-Based Language
Teaching (TBLT) refers to an approach based on the use of tasks as the core unit
of planning and instruction in language teaching.” It takes several principles of
communicative language teaching view. For example:

1) Activities that involve real communication are essential for

language learning.

2) Activities in which language is used for carrying out meaningful

tasks promote learning.

3) Language that is meaningful to the learner supports the learning

process.
Richards and Rodgers (2001: 223)

Another definition is provided by Richards and Schmidt (2002: 540), Task-
Based Language Teaching is “a teaching approach based on the use of
communicative and interactive tasks as the central units for the planning and
delivery of instruction.”

Related to the teaching and learning process of reading, there are various tasks
that can be created by the teacher. The use of tasks actually can support effective
reading class. Richards and Schmidt (2002: 540) states that in language learning,
‘task’ can be an effective foundation because ‘task’ can facilitate the students to
interact and communicate which then can promote negotiation of meaning and
also develop the students’ awareness of grammar.

The interaction that the students can do during through communicative tasks

are, for example, seeking clarification about the task, or trying to discuss and

comprehend the tasks which are given, asking the teacher about something which
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is related to the tasks, giving opinion and information exchange to fulfil the task
together, and other kinds of interaction.

b. The Principle of Task-Based Language Teaching
Feez (1998) in Richards and Rodgers (2001: 224) also provides some key
assumptions of task-based instruction as listed below:

1) The focus is on process rather than product.

2) Basic elements are purposeful activities and tasks that emphasize
communication and meaning.

3) Learners learn by interacting communicatively and purposively while
engaged in the activities and tasks:

4) Activities and tasks can be either: those that learner might need to achieve in
real life; those that have a pedagogical purpose specific to the classroom.

5) Activities and tasks of a task-based syllabus are sequenced according to
difficulty.

6) The difficulty of a task depend on a range of factors including the previous
experience of the learner, the complexity of the task, the language required
to undertake the task, and the degree of support available.

Meanwhile, Nunan (2004: 35-36) also proposes seven principles of task-
based language teaching as explained below.
1) Scaffolding

It is important for an educator to conduct lesson or to use materials which

provide supporting framework within which the learning takes place.
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2) Task dependency
A task should be built based on the instructional sequence.

3) Recycling

An educator or a teacher needs to reintroduce a particular linguistic item to
the learners over a period of time.
4) Active learning

The learners should have many opportunities to engage in language learning.
The principle underlie this concept is that the learners will learn best if they can
actively constructing their knowledge rather than only listening to the teacher’s
explanation.
5) Integration

The teaching and learning process should integrate some aspects of language
teaching rather than only focusing on one aspect. There are three aspects
considered important to be taught namely form, function and meaning.
6) Reproduction to creation

The learners should be encouraged to reproduce creative tasks from the
teacher’s modelling in order that they can master the three aspects: form, function
and meaning.
7) Reflection

The learners should be given time to reflect what they have done or what they
have got in the teaching and learning process.

Based on the explanation above, task is seen as activities that will give

contribution both to the classroom interaction and to the students in understanding



32
the materials. Beside it is hoped to enhance the interaction and students’ reading
ability, task is expected to improve the students’ motivation. Moreover, in task,
the ‘input’ is an important tool to be considered. ‘Input’ in task and also activities
in doing the task have advantages to improve the students’ motivation. By using
appropriate input and activities, the students will be encouraged to learn reading.
Therefore, before giving task-based teaching, the teachers’ work is to select the
right text as material for reading, and also creating the appropriate task with which
the students can improve their ability in reading and also can interact with others
in the teaching and learning process of reading.

c. The Advantages of Task-Based Language Teaching

According to Richard and Rodgers (2001: 223), the use of tasks can provide
better contexts because it can engage the learners more in the learning process so
that the learners have better opportunities to learn.

Richard and Rodgers (2001: 228) also state that “task provide better
opportunities for both input and output requirements, which are believed to be key
processes in language learning.” They add that tasks can be used to support the
process of negotiation, modification, rephrasing and experimentation which are
beneficial for the success of second language learning.

SLA research has shown some considerations for applying task-based
language teaching since it can give input-output practice, negotiation of meaning
and transactionally focused conversation. (Richard and Rodgers, 2001: 229)

Taking the advantages of task-based language teaching, Skehan (1998) (cited

in Richard and Rodgers, 2001: 229) also suggests that “tasks can be designed
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along a cline of difficulty so that learners can work on tasks that enable them to
develop both fluency and an awareness of language form.”

In sum, there are many advantages of task-based learning. First, it can engage
the students in the teaching and learning process. Second, it gives the students
better opportunities to learn because it includes negotiation of meaning. Third, it
also gives a lot of chance for the students to learn by doing because the students
are required to engage in physical activity during the accomplishment of tasks.
Finally, task-based learning can help the students to develop their awareness about
focus on form.

d. The Stages of Task-Based Teaching and Learning

According to Willis’s framework, there are three steps of task-based language
teaching: pre-task, task-cycle, and language focus (Edwards and Willis, 2005: 26).
In pre-task phase, the teacher gives an introductory of the lesson by activate the
students’ background knowledge. While in task-cycle, there are three sub-phases
including task, planning, and report. The explanation is below.

Table 2: The Role of the Teacher and the Students in Task-Cycle Phase

Sub-Phase Role of Teacher Role of Students

Act as monitor and Do the task in pairs or group

Task

encourages students

e Ensures the purpose of | e Prepare to report to the
the report is clear class how they did the task

. e Act as language advisor and what they discover
Planning .

e Help students rehearse e Rehearse what they will say
oral reports or organizes or draft a written version for
written one the class to read

e Act as chairperson, Present their spoken report to

Report selecting who will speak | the class or display their
next or ensuring all written reports

Continued
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students read most of the
written reports

e May give brief feedback
on content and form

e May play a recording of
others doing the same or
a similar task.

The next phase after task-cycle is language focus. It consists of two sub-

phases: analysis and practice. Here is the explanation about analysis and practice

in language focus phase presented in the Table 3.

Table 3: The Role of the Teacher and Students in Language Focus Phase

analysis activities, where
necessary to build confidence

Sub-Phase Role of Teacher Role of Students
Analysis e Reviews each analysis ¢ Do consciousness-raising
activity with the class activities to identify and
e Brings other useful words, process specific language
phrases, and patterns to features from the task, text,
students’ attention and/or transcript
e May pick up on language e May ask about other features
items from the report stage they have noticed.
Practice Conducts practice activities after | o Practise words, phrases and

patterns from the analysis
activities

e Practise other features
occurring in the task text or
report stage

o Enter useful language items
in their language notebooks

Therefore, when conducting task-based learning, the teacher can adapt the

procedure above. The procedure above can be adjusted with the objective of

learning and the students’ level of proficiency to create the successful condition

for learning.
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e. The Type of Tasks/Activities

According to Willis cited in Johnson (2008: 186) in task-based learning there
are six types of tasks that can be used. They are: listing, sorting and ordering,
comparing problem solving, sharing personal experience and creative tasks.

In addition to the types of tasks in task-based learning proposed by Willis
above, there is an early strategies-based typology for developing reading skills
which is proposed by Grellet cited in Nunan (2004: 61). Classroom tasks
exploiting the strategies by Grellet include ordering a sequence of picture,
comparing texts and picture, matching and using illustrations, completing a
document, mapping it out, jigsaw reading, reorganizing the information,
comparing several texts, completing a document, summarizing and note taking

Nunan (2001: 222) also proposes some considerations for selecting and
ordering tasks as follows:

1) Procedures, or what the learners have to do to derive output from input

2) Input text

3) Output required

(a) Language items: vocabulary, structures, discourse structures, process
ability and so on.
(b) Skills, both macro-skills and sub skills
(c) World knowledge or ‘topic content’
(d) Text handling or conversation strategies
4) Amount and type of help given

5) Role of teachers and learners
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6) Time allowed

7) Motivation

8) Confidence

9) Learning styles

Therefore, task should be chosen based on the need of the reading learning
process. When selecting the input for the task, the teacher should consider the
level of difficulty of language that contains in it. Besides, the teacher need to
consider the content of the task which include the language items that will be
taught, the micro skills that will be developed, and the topic which is established.
Task selection also closely related with the role of the teacher and the students.
So, in selecting the task, the teacher should determine both the teacher role and
the students’ role. The teacher should also consider about the time that will be
allocated in order that the teaching and learning process run efficiently.
Furthermore, the teacher needs also to consider the students’ motivation,
confidence and learning styles. By knowing the students motivation as well as
students’ confidence and learning styles, the teacher can put which task will be
presented first and so on.

Related to the task selection, usually some schools have certain textbook in
which the tasks are available. However, the teacher should not always rely on
those kinds of task because not every task in the textbook can be used to optimally
give the students opportunities to learn the skills based on their level of
proficiency and interest. It does not mean also that the tasks provided by a certain

textbook is not appropriate for the learning of reading, but it means that the
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teacher need to adjust the tasks to be a meaningful tasks for the students
considering the factors or other components supporting reading learning process
such as the students level of proficiency, the topic of the reading material, the
difficulty of the language in the task, and the procedure of doing the task.

f. Learner Roles in Task-Based Language Teaching

There are some learner roles in task-based language teaching proposed by
some experts. They are as group participant, as monitor, as risk-taker and
innovator (Richards and Rodgers, 2001: 235).

First, the learners are said as group participant when they do the tasks in pair
or small group. Second, the learners are said as monitor when they involve in the
tasks and have opportunity to notice how language is used in communication.
Third, the learner are said as risk-taker and innovator when they involve in the
activities of developing their language skills such as guessing from linguistic and
contextual clues, asking for clarification, and consulting with other learners.

To sum up, the role of the learners in task-based teaching is as an active
participant in the learning process rather than doing the role as a passive
participant who just sit in the class and listen to the teacher’s explanation.
Learners in task-based teaching are given many opportunities to engage in doing
the tasks or activities as well as to interact with others communicatively to
negotiate meaning that finally can help them to improve their skill or ability in

learning language.
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g. Teacher Roles in Task-Based Language Teaching

In task-based language teaching, a teacher has some roles including: selector
and sequencer of tasks, preparing learners for tasks, and consciousness-raising
(Richards and Rodgers, 2001: 236).

First, the teacher as a selector and sequencer of tasks, it means that the teacher
selects/adapts/creates the tasks and forms them with the instructional sequence by
paying attention to the learners’ need, interests and language skill level. Second,
the teacher has a role in preparing learners for tasks. The preparation can be like
topic introduction, clarifying task instruction, helping the learners in recalling
useful words, and giving partial demonstrations of task procedures. Third, the
teacher needs to develop the consciousness-raising or focus on form. It means that
the teacher employs a variety of form-focused techniques, including attention-
focusing pre-task activities, text exploration, guided exposure to parallel tasks,
and use of highlighted material.

Based on those explanations, it can be concluded that the role of the teacher in
task-based teaching is as facilitator in the teaching and learning process rather
than doing the role as the presenters of the information like in the Grammar
Translation Method.

B. Conceptual Framework

As stated in the previous chapter, in the teaching and learning process of
reading in Junior High School, the students are expected to be able to comprehend
a variety of functional texts and short simple essays. They are also expected to

gain knowledge and information from the texts.
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However, there were some problems encountered by the teacher of SMPN 1
Pajangan 1 in finding the best approach which can create good condition for the
students in learning reading. Based on the interview with the English teacher and
the observation conducted in SMPN 1 Pajangan, the researcher found some
problems. The main problems were related to the teaching and learning process of
reading. First, the problem was related to the students’ difficulties in
comprehending the text. The students found difficulties in identifying the meaning
of new vocabulary items, main idea, general information and detail information of
the text. As a result, the students had a trouble in comprehending the text. The
second problem was related to the students’ low motivation. The students tended
to become bored during the teaching and learning process. Sometimes, they
ignored paying attention to the teacher and did something else other than the
learning activities. Besides, the problem was related to the material uses. The
teacher only used the material from course book without any variation. Lastly, the
problem was related to the low interaction. During the teaching and learning
process, the teacher dominated the classroom so that the students did not have
many opportunities to interact actively either with the teacher or with the other
students.

To overcome those problems, the researcher with the English teacher
collaboratively tried to conduct action research to improve the teaching and
learning process of reading through task-based approach. Task-based approach
serves many advantages, i.e. Task-based approach involves the use of tasks which

actually can facilitate negotiation of meaning. Negotiation of meaning is
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considered helpful for the process of language acquisition as stated by Richards
and Rodgers (2001: 228). Besides, task can be used to enhance the students’
motivation in the learning process if it is carefully selected and is carefully
sequenced based on the students’ interest. Another reason is tasks with other
supporting activities can maximize the interaction in the classroom during the
teaching and learning process. Therefore, this approach can create favourable
learning condition (Priyana, 2006) that further can help the students’ difficulties in
learning reading.

By implementing task-based approach, the researcher expects that the
teaching and learning process of reading at VIII D Class of SMPN 1 Pajangan can
improve. Furthermore, the improvement of the teaching and learning process is

also expected to give impact on the students reading ability.
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CHAPTER 111
RESEARCH METHODS

This chapter presents some aspects in the research method, i.e. research type,
setting of the place and time, the subjects of the research, data and instruments of
the research, data collection techniques, data analysis techniques, data validity and
reliability and procedure of the research. The explanation of each aspect is as
follows.

A. Research Type

In line with the objective of the research, to improve the teaching and learning
process of reading at VIII D Class of SMPN 1 Pajangan through task-based
approach, this research follows the action research design. It tries to investigate
the problems existed in reading teaching and learning process and tried to solve
those problems through some good actions which are believed to change the
previous condition, resulting to the improvement of the teaching and learning
process of reading. The actions are based on planning, acting, observing and
reflecting which will be discussed later. In conducting the research, the researcher
collaborated with the two collaborators namely the English teacher of class VIII D
and the English teacher of class 1X of SMPN 1 Pajangan. The research members
consisted of V111 D class students, the collaborators, and the researcher.

B. Setting of the Place and Time

This research was conducted in SMPN 1 Pajangan. It is located at Kamijoro,

Sendangsari, Pajangan, Bantul. This school was selected for the research setting
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because of the researcher’s interest in solving the problems related to the teaching
and learning process of reading found in the school. The research was conducted
in class VIII D at SMPN 1 Pajangan in the academic year of 2012/2013. It was
carried out on January 23", 2013 to February 9™, 2013, in the second semester. It
was conducted in 7 meetings. The English teaching and learning activities in class
VIII D were carried out 3 times a week, 80 minutes for each meeting. The English
class was held every Wednesday, Thursday, and Saturday.
C. The Subjects of the Research

The subjects of the research were the students of class VIII D of SMPN 1
Pajangan in the academic year of 2012/2013. The class consisted of 36 students.
There were 19 girls and 17 boys. They were selected as the subjects of the
research based on the discussion with the English teacher. There were some
considerations of choosing the students of class VIII D of SMPN 1 Pajangan.
First, it was related to the students’ reading ability. The students of class VIII D
had the lowest average of reading score if it is compared with the reading score of
other classes in the same grade. Second, that problem was also culminated by the
problem of students’ motivation and interaction during the learning process which
is not optimal. Therefore, based on the complexity of the problems, the researcher
and the collaborator decided to choose class VIII D of SMPN 1 Pajangan as the
subjects of this research.
D. Data and Instruments of the Research

The data of the research were qualitative and quantitative. The qualitative

data were in the forms of field notes, interview transcripts. The quantitative data
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were in the forms of reading comprehension scores (obtained from pre-test and
post-test). The instruments of the research were in the forms of observation sheet,
interview guideline, reading test (pre-test and post-test).

Besides the three main instruments previously, the researcher also used other
supplementary tools such as a camera and an MP3 player to get the complete data.
The camera was used to capture the conditions during the implementation of the
actions, while the MP3 player was used to record the students’ impression on the
actions in the end of each meeting.

E. Data Collection Techniques

The data of the research were in the forms of field notes, interview
transcripts, and reading comprehension test scores (obtained from pre-test and
post-test). The techniques of data collection were explained as follows.

1. Observation

Observations were conducted to know what happens in the classroom when
the action is implemented. The researcher and the collaborators observed the
teaching and learning process of reading to obtain the information about the
success of the actions and the problems that occurred during the implementation
of the action. To support the observation, the researcher provided observation
sheet which included some steps in implementing the actions. It was done in order
that the observers could observe whether the actions done as planned before or

not. Besides, the result of the observation was written in the field notes.
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2. Interviews

Interviews were conducted to know the impressions from the research
members about the actions implemented during the teaching and learning process
of reading. Before conducting interviews, the researcher developed some
questions as interview guideline but she will allow for some flexibility according
to how the students and the teacher respond. It means that the interview questions
were planned but if there were some unexpected responses from the students and
the teacher, the researcher allowed it to get more detail data.

3. Tests

Tests (including pre-test and post-test) were used to compare the students’
reading ability before and after taught by using task-based approach. It showed
whether there will be improvement of students’ reading ability or not by the
implementation of the actions.

The pre-test and post-test in this research were in the form of multiple choice
consisting of 30 items. The test materials were adapted from some textbooks. In
developing the questions, the researcher based on some macro and micro-skills of
reading as stated in Brown (2004: 187-188). To get the validity of the instrument,
the researcher used content validity. Here, the researcher developed the test based
on the basic competencies and the indicators of the basic competencies which
were taken from the curriculum, the School Based Curriculum. Besides, to get the
reliability of the pre-test and post-test items, the researcher tried the test out of the
students from another class, i.e. class VIII C in which the students have relatively

the same abilities. Then, after getting the students’ score in the test, the researcher
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used the help of the ITEMAN program where the Cronbach Alpha’s statistics was
used to find the reliability of the test.
F. Data Analysis Techniques

In this action research study the qualitative and quantitative data analysis
were used. The qualitative data analyses were done by collecting the data from the
interview transcripts and field notes. After collecting those data, the researcher
identified the data and classified them. At the end of the analysis, the researcher
drew conclusion. These steps were adopted from Miles and Huberman’s
explanation in Punch (2005: 197). They say that the qualitative data analysis
consists of three flows of activities that are data reduction, data display, also
drawing and verifying conclusion.

Besides qualitative data analysis, the researcher also used quantitative data
analysis. The researcher analysed the data from the score of the students reading
test (pre-test and post-test) using ITEMAN program. After analysing the data by
using ITEMAN program, the students’ reading score was presented in the form of
means and the standard deviation. They were compared in each cycle to see the
differences.

G. Data Validity and Reliability

According to Burns (1999: 161-162), there are five types of validity. They are
democratic validity, outcome validity, process validity, catalytic validity and
dialogic validity. Democratic validity means that in the process of action research,
the researcher collaborated with all parties which become the members of the

research such as the teacher, students, headmaster and collaborator to discuss
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about the process of implementation of task-based approach. Outcome validity
means that the research was conducted based on the need of successful learning
using task-based approach. Process validity means that the worth of the research
took on the process not merely on the results of the research. So, the process was
done systematically in order to get the complete information to describe the
process in implementing task-based approach. Catalytic validity means that this
research was done by considering the principle that this research will be useful
and give deep understanding for the researcher and all members of the research
and motivating them to do related research. Dialogic validity means that in
conducting the action research when the researcher wants to take a decision, the
researcher consulted others or other members of the research, the expert or even to
the researcher herself in order to consider the action or to get a conclusion.

To obtain the trustworthiness, the researcher used a triangulation technique
(Burns, 1999: 163-164). Burns (1999: 164) proposed four types of triangulation.
They are time triangulation, space triangulation, investigator triangulation and
theoretical triangulation. Nevertheless, the researcher only used three forms of
triangulations, i.e. time triangulation, investigator triangulation and theoretical
triangulation.

First, the researcher used time triangulation. Time triangulation meant that the
data were collected over period of time. It was done to get a sense of what factors
were involved in change processes. In this research, the researcher did the action
from January 23" 2013 up to February 9" 2013. The data which were collected

through the period of time above were compared to formulate questions and the
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action used to improve the teaching-learning process of reading. Then, the
changes related to the improvement in the teaching and learning process of
reading were monitored in every cycle.

Besides time triangulation, the researcher also used investigator triangulation.
In this form of triangulation, the researcher used more than one observer to collect
the data about teaching-learning process of reading. It was done to avoid the bias
in the observation. There were at least three observers in this study, i.e. the
English teacher of class VIII and the English teacher of class IX as the
collaborators and the researcher herself. In this case, the researcher and the
collaborators collected the same data about teaching and learning process related
to the researcher’s way in presenting the materials, the students’ attitude in the
class and the class atmosphere. After collecting the data, they crosschecked the
data to see the fitness of the data.

In addition to time triangulation and investigator triangulation, theoretical
triangulation was also used in this study. Theoretical triangulation meant that the
data were analysed from more than one perspective from some theoretical
reviews. In this study, the researcher reviewed the theories from some experts of
some books.

H. Procedure of the Research
According to Kemmis and McTaggart (1988) in Burns (2010: 8), action
research occurs through a dynamic and complementary process which consists of

four essential phases. They are planning, action, observation and reflection.
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Figure 3: Action research cycle by Kemmis and McTaggart
The researcher used the action research steps as proposed by Kemmis and

McTaggart (1988) above. The procedure is explained as follows.
1. Planning

In this step, the researcher made plan of actions to be implemented to improve
the reading teaching-learning process. The researcher prepared the lesson plan
based on the curriculum and syllabus from the school. Meanwhile, the materials
and other instruments needed in the research were selected. The researcher tried to
find the materials which are suitable based on the indicators of learning that would
be achieved during the teaching and learning process if reading.
2. Action

After planning the actions, the researcher and the English teacher implemented
the actions in the teaching-learning process of reading. The actions were
conducted until the improvement has been achieved. During the actions, the

researcher and collaborators observed the process.
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3. Observation

During the process of implementing action, the researcher and the
collaborators observed the events happening in the classroom. The observation
was done to find out the success of the action and the problems that occurred
during the implementation. The researcher, then, wrote notes about everything
that happened in the class during the action.

4. Reflection

Based on the observation in the previous step, the research members did
reflection about the actions. Reflection was carried out by discussing the success
of each action and the problems that occurred during the actions. In this step, the
researcher and the collaborators evaluated the problems and tried to find the
solution so that the researcher could do better in the next cycle.

In summary, the actions implemented in this action research study were based
on planning, acting, observing, and reflecting. The researcher herself and the
collaborators worked together in finding the obstacles and weaknesses of
students’ reading ability, identifying the problems, making a plan again, carrying

out the actions, and doing the observation and reflections of the actions.



CHAPTER IV
THE RESEARCH PROCESSES, FINDINGS AND DISCUSSIONS

This chapter is divided into three sections. The first section is the
reconnaissance. The second section is the implementation of the actions and the
the last section is the discussion of the findings. In the reconnaissance, the steps of
sharpening the research problems and the actions that would be implemented were
presented. Next, in the implementation of the actions, the results of observation
and interview about the actions implemented in three cycles were elaborated.
Finally, in the last section, the general findings were discussed. The discussion
presented those findings that were related to the theories.

A. Reconnaissance

In this step, some activities were conducted by the researcher. First,
observations were done to know the real condition related to the English teaching
and learning process of reading at VIII D Class of SMPN 1 Pajangan. Second,
interviews were also conducted to get some information about the teaching and
learning process of reading from the different point of view, i.e. from the English
teacher and the students. Third, the pre-test was carried out to get the data of the
students’ reading ability before the action was implemented.

1. Identification of the Field Problems
Based on the observation, interviews, discussions, and pre-test, there were

several problems found during the teaching and learning process. The field
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problems which occurred during the teaching and learning process can be seen in

the table below.

Table 4: The Field Problems Related to the Teaching and Learning Process of
Reading at Class VIII D SMPN 1 Pajangan.

No. Problems Code Source

1 Some students had difficulties in S Interview, Pre-test
comprehending the text.

2 | Some students had low motivation in S Interview,
learning reading Observation

3 | Some students did not pay attention to the S Observation
teacher’s explanation.

4 | Some students felt confused with the S Interview
teacher’s explanation.

5 | The students were not confident to ask S Interview
questions when they faced difficulties.

6 | The teacher gave a little attention to the T Interview,
students with difficulties. Observation

7 | The teacher gave a little control when the T Interview,
students did the tasks. Observation

8 | The teacher did not use any media to T Interview
support the teaching and learning
process.

9 | The teacher only taught using the T Interview
materials from the course book.

10 | The strategy used by the teacher to teach T Interview,
vocabulary in reading was not optimal. Observation

11 | The classroom interaction in the teaching | TLP | Interview,
and learning of reading was not optimal. Observation

12 | The activities in the teaching and learning | TLP | Interview,
of reading were not interesting. Observation

S= Students T= Teacher TLP= Teaching and Learning Process

2. ldentification of the Most Urgent and Feasible Problems to be Solved

After identifying the field problems, the researcher had discussion with the

English teacher to weigh the problems based on the urgency level. It was done in

order to find his opinions in categorizing the problems identified. There were 12
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problems identified based on the result of the observation, interview and pre-test.

The most urgent problems are presented in Table 5.

Table 5: The Most Urgent Problems Concerning the Teaching and Learning

Process of Reading at Class VIII D SMPN 1 Pajangan

was not optimal.

No. Problems Code
1. | Some students had difficulties in comprehending the text.

2. | Some students had low motivation in learning reading. S
3. | The teacher only taught using the materials from the course book. T
4 The teacher did not use any media to support the teaching and T

learning process.
5 The strategy used by the teacher to teach vocabulary in reading was T
" | not optimal.
5 The classroom interaction in the teaching and learning of reading TLP

After weighing the field problems based on the urgency level, then the

researcher had a discussion with the English teacher to determine the most

important problems to be solved. By considering the time, fund, and energy, they

selected the most important problems in the teaching and learning process of

reading that were feasible to be solved. The following table shows those

problems.

Table 6: The Most Feasible Problems Concerning the Teaching and Learning

Process of Reading at Class VIII D SMPN 1 Pajangan

No. Problems Code

1. | Some students had difficulties in comprehending the text. S

2. | Some students had low motivation in learning reading. S

3. | The teacher only taught using the materials from the course book. T

5 The claser(_)m interaction in the teaching and learning of reading TLP
was not optimal.
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3. Objective Analysis
The next step after determining the most feasible problems to be solved, the
researcher and the English teacher conducted an objective analysis. They analyzed
the problems based on some possible factors, such as the teacher, the students, the
media, the learning materials, the facilities and the activities. After that, they
formulated the main causes of the problem from the possible factors mentioned
previously. The alternative causes of every problem which appeared were
analyzed more deeply by the researcher and the English teacher. The following
table displays the results of analysis.

Table 7: Main Causes of the Problems

No. Field Problems Main Causes

1. | Some students had - The students had limited grammar and
difficulties in vocabulary knowledge.
comprehending the - The students lack effective strategies in reading.
text.

2. | Some students had - The students considered reading in English
low motivation in difficult.
learning reading. - The students were bored with the activities

which were monotonous.

3. | The teacher only - The teacher had limited knowledge in creating
taught using the or adapting the materials from other sources.
materials from course
book.

4. | The classroom - The teacher did not give opportunity to the
interaction in the students to interact actively in the classroom.
teaching and learning | - The teacher dominated the classroom teaching
of reading was not and learning process of reading.
optimal.
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4. Determining the Actions to Solve the Problems

After identifying the main causes of the most important problems, the
researcher and the English teacher tried to look for the actions that could
overcome the field problems. The researcher told the English teacher about the
appropriate actions as the efforts to solve the problems occurring at class VIII D
SMPN 1 Pajangan. Then, the English teacher gave some considerations related to
the actions which could be used in the classroom.

Finally, the researcher and the English teacher decided to apply task-based
approach in order to improve the teaching and learning process of reading.
According to the concept, this approach can create an enjoyable learning
condition since it can encourage the students to be more engaged in the learning
process. This approach is very student-centered so that it can build a good
classroom interaction and minimize the teacher domination. The other reasons of
choosing task-based approach were that: (1) it can provide the students with
learning tasks which are motivating, (2) it gives the students opportunity to learn
from different learning tasks with which they can improve their reading skills, (3)
it also encourages the students to learn in different settings through group work or
pair work that can help them to practise meaning negotiation, and (4) it can
provide effective scaffolding in order that they can learn effectively.

After having a discussion with the English teacher, the researcher determined

some specific actions to solve the problems of the teaching and learning process
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of reading. Some actions were decided to be implemented. The relationship
between the problems and the actions can be seen in the table below.

Table 8: The Relationship between the Field Problems and the Actions

No. Field Problems Actions

1. | Some students had difficulties
in comprehending the text.

- The students had limited - Discussing new vocabulary items
vocabulary knowledge. and guessing meaning from context.
- The students lack effective | - Applying skimming and scanning
strategies in reading. strategies.
- The students had limited - Discussing grammar related to the
knowledge of grammar. text.
2. | Some students had low - Conducting a question/answer
motivation in learning reading. game.
3. | The teacher only taught using - Providing more various materials

the materials from course book. from different sources.

4. | The classroom interaction in the | - Applying group work/pair work.
teaching and learning of reading
was not optimal.

The first problem was related to the students’ difficulties in comprehending
the text. There were three actions that would be implemented to solve this
problem. The first action was discussing new vocabulary items and guessing
meaning from context. These activities aimed to increase students’ vocabulary
mastery. Through these activities, they were expected to remember the words they
learned more easily. The second action was applying skimming and scanning
strategies. This activity aimed to provide the students the effective and efficient
ways for reading. The last action in solving the students’ difficulties was

discussing grammar related to the the text. It was aimed to provide the students
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with the knowledge of grammar related to the type of text they read. The
awareness on grammatical features of the text would be useful for the students to
comprehend the text.

The second problem was related to the students’ low motivation. It was
believed that the problems of students’ low motivation was because of the
learning atmosphere in which there was no encouragement from the teacher to the
students to perform their role very well in the teaching and learning process of
reading. To solve this problem, the researcher conducted a question/answer game.
It was to create an enjoyable learning atmosphere with which the students would
be motivated so that they could be active participants during the teaching and
learning process. Therefore, conducting a question/answer activity was expected
to overcome the students’ low motivation.

The third problem was related to the monotonous material given by the
teacher. This problem was solved by providing various materials from different
sources. By providing various materials, the teacher could prevent the students
from getting bored during the teaching and learning process. The teacher could
vary the materials in terms of task and text. By creating and giving various tasks
and texts in terms of source, level of difficulty, and learning style, the teacher
could facilitate the students in the learning process effectively.

The last problem was the interaction which was not optimal during the
teaching and learning process of reading. The action determined to solve this

problem was applying group work/pair work. In group work, the students can



58
share their knowledge together in order to accomplish the tasks. In addition to the
students, in group work/pair work, the teacher can play their role such as giving
assistance and helping the students which have difficulties. By applying group
work/pair work with the activities of doing the tasks, it is expected that the
students would feel more comfortable in interacting with other students, the
teacher and the material during the reading learning process.

B. The Implementation of the Actions
1. The Report of Cycle |
a. Planning
In Cycle I, the actions were carried out in three meetings. The teaching and
learning schedule was presented in the table below.

Table 9: The Schedule of Cycle |

No. Day/Date Material
1. | Wednesday, January 23" 2013
2. | Saturday, January 26" 2013
3. | Wednesday, January 30" 2013

Recount Texts entitled:
My Adventure, Going to the Sea

Based on the discussion with the collaborator in a democratic atmosphere,
some actions were planned for Cycle I. They are discussed as follows.

The first action was discussing new vocabulary items and guessing meaning
from context. It was aimed at increasing the students’ vocabulary mastery, while
guessing meaning from context aimed to help the students’ in understanding the

meaning of new vocabulary items without relying much on the use of dictionary.
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The second action was applying skimming and scanning strategies. It was
aimed at training the students in using appropriate strategies to comprehend the
text more easily. Skimming can help the students to predict some general
information of the text such as the main idea and the topic of the text, while
scanning is useful to extract specific information without reading through the
whole text. The application of skimming and scanning strategies was expected to
solve the problems of students’ difficulties in reading comprehension.

The third action was discussing grammar related to the text. It was aimed at
increasing the students’ knowledge of grammar. The students’ awareness of
grammar was expected to give contribution for the students in understanding the
meaning of the English text. In Cycle I, the students would learn and practise
identifying some grammatical features of the recount text such as past tense,
action verbs, noun and pronouns, conjunctions, adverbs, and adjectives.

The fourth action was conducting a question/answer game. It was aimed at
improving the students’ motivation in learning reading. The students would be
given more opportunities to show their best in reading. This action was
accompanied by giving credit point to the students who could answer the
questions correctly. Through implementing this action, it was expected that the
students could get involved actively in the reading learning process.

The fifth action was providing more various materials from different sources.
This action was aimed at varying the materials so that the students did not easily

get bored and also to check the students’ comprehension about the reading skills.



60
The materials were in the forms of text and task. There were two texts prepared.
The first text entitled “My Adventure” was created by the researcher herself based
on the real experience, while the second text entitled “Going to the Sea” was taken
from a course book. Besides the texts, the tasks were also created. It was in the
form of task series including gap-filling task, matching task, and essay questions
task. In this task series, there was a text followed by five tasks which was still
related to the text provided.
The sixth action was applying group work/pair work. It was aimed at building
a good classroom interaction especially the interaction between the teacher and
the students and among the students during the teaching and learning process.
Besides preparing the actions that would be done, the researcher prepared the
lesson plan and consulted it to the English teacher to meet with the school
syllabus. In implementing the action, the researcher acted as the teacher and the
English teacher acted as the observer. In connection with the reflection
requirement, some interview guidelines were also prepared to collect the opinions
and suggestions from students and the collaborators during Cycle 1. An
observation sheet was also provided to support the observation done by the
observer. Then, a camera was also prepared to capture the condition during the
teaching and learning process of reading in Cycle I. In addition to a camera, an
MP3 player was also provided to record the data related to the students’ opinion

and impression about the actions implemented.
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b. Action and Observation

The actions were carried out in three meetings on January 23", 26", and 30",
2013. The actions were focused on implementing the task-based approach through
some actions as planned before to improve the teaching and learning process of
reading at Class VIII D SMPN 1 Pajangan. The data during the actions in Cycle |
were obtained through classroom observations and interviews. The complete
description is provided below.
1) Meeting |

Meeting | was started by exploration stage in which the students did a
brainstorming activity. The teacher introduced the topic and the objective of the
learning that would be achieved. Some pictures related to unforgettable
experience were presented to attract the students’ attention. Then, the teacher had
discussion with the students about the general information about recount text such
as what recount text is and what the purpose of the recount text is. After having
discussion about the general information of the text, the teacher distributed a
model of recount text. The students were asked to predict the title of the text.
After that, the vocabularies were discussed together. First, the students were asked
to read. Finishing reading, they were asked to identify some difficult words. After
finding the difficult words, they were asked to come forward to write it down on
the blackboard. The teacher gave explanation about guessing meaning from
context. The students were guided by the teacher to practice guessing the meaning

of difficult words. After that, the explanation about skimming and scanning
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strategies was delivered to the students to familiarize them with the knowledge of
strategies in reading. To make the students more motivated in learning and to give
deeper understanding about the content of the text, the teacher used the
question/answer game. Before conducting a question/answer game, the teacher
explained the instructions of the game. The teacher also told the students that in
question/answer game they would be given a credit point if they could answer the
questions correctly. After explaining the instruction, the teacher gave opportunity
to the students to read the text. After that, the question/answer game was
conducted. In this session, the students looked enthusiastic but just a small

number of students who were active. It could be seen in the field note below.

P memberikan tanya jawab kepada para siswa dengan sistem beradu
cepat dalam mengangkat tangan. Namun pada tanya jawab tersebut
kebanyakan yang aktif hanyalah siswa yang sudah sering menjawab.
(The teacher conducted a question/answer game. The students were
asked to compete in raising their hand to answer the questions.
However, in this question/answer game, the active participation in
answering the teacher’s questions only came from a small number
of students.)

(Appendix A/Field Note 2)

The question/answer game could not be completed in Meeting 1 because the
time was over.
2) Meeting 2

In the beginning of Meeting 2, the teacher continued the question/answer
game that was conducted in Meeting 1. The teacher gave opportunity to the

students to be more active. It can be seen from the field note of observation below.

Dalam kegiatan tanya jawab, guru memberikan semangat pada siswa
supaya lebih aktif. Para siswa memperhatikan dengan seksama

Continued
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pertanyaan yang dilontarkan oleh P dan segera membaca serta
mengamati teks yang terdapat di depan mereka masing-masing. (In the
guestion/answer activity, the teacher encouraged the students to be
more active. They paid attention carefully to the questions the teacher
asked then they read immediately and observe the text in front of them.)
(Appendix A/Field Note 3)

After conducting a question/answer game, the teacher guided the students to do
the next activity. It was groupwork activity. The students were divided into groups
of 4. There were 36 students in the class so that there were 9 groups. The texts and
the answer sheets were distributed to the students. The instruction of the tasks was
explained by the teacher. After that, the students did the tasks in their group.
During the group work activity, the teacher and the collaborators walked around
the classroom to monitor the students and to help the students with difficulties in
doing the tasks. The students looked serious in reading the text and doing the task.
Sometimes, when they faced difficulties they asked questions to the teacher. This

condition can be seen from the piece of field note below.

P berjalan berkeliling dari kelompok satu ke kelompok yang lainnya
untuk membimbing apabila siswa mengalami kesulitan dalam
mengerjakan tugas serta mengontrol keaktifan siswa dalam hal
kontribusinya di dalam kelompok. P banyak mendapat pertanyaan dari
siswa salah satunya mengenai Task 1 yaitu mencari makna kosakata
dan mengelompokkan kosakata berdasarkan part of speech. Para siswa
masih banyak yang mengalami kebingungan dengan apa yang dimaksud
part of speech. Seorang siswa bertanya, “miss, part of speech itu apa
miss?” dan P menjawab, “part of speech itu sama dengan klasifikasi
katanya apakah termasuk kata benda (noun) kata kerja (verb), kata sifat
(adjective) atau kata keterangan (adverb).” (The teacher walked
around from one group to another to guide them when they faced
difficulties in doing the tasks and to control the students’
contribution to their group. The teacher got many questions from
the students. One of the questions was related to the classification of
new vocabulary items in the text based on its part of speech. Some
students were still confused with the meaning of part of speech. One

Continued
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of them asked the teacher a question, “Miss, what is part of
speech?” and the teacher answered, “Part of speech is the
classificatication of word. It can be noun, verb, adjective or
adverb.”)

(Appendix A/Field Note 3)

The group work activity had not finished yet in Meeting 2 because the time
was over. Therefore, the teacher decided to continue it in Meeting 3.
3) Meeting 3

Meeting 3 was the last meeting in Cycle I, the teacher did several activities. It
was begun by continuing the previous groupwork activity. The teacher gave
opportunity to the students to check their works before presenting it in the report
phase. Afterwards, the teacher asked the students to report their work.