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IMPROVING STUDENTS’ SKILLS OF WRITING RECOUNT TEXTS
BY USING PICTURE SERIES FOR THE EIGHTH GRADE STUDENTS
OF SMP N 1 SEYEGAN IN THE ACADEMIC YEAR OF 2012/2013

By: Lesna Henny Mia Kodoatie
NIM 08202244010

ABSTRACT

This action research is aimed to improve the students’ skills of writing
recount texts for the eighth grade students of SMP N 1 Seyegan in the academic
year of 2012/2013 by using picture series.

This study was carried out in two cycles. The first cycle was divided into
two meetings and the second cycle into three meetings. The instruments used to
collect data were observation checklists, interview guidelines and tests. The
validity of the data was obtained through process validity, outcome validity,
democratic validity, dialogic validity and catalytic validity.

The result of the research showed that the strategies of using picture series
effectively improved the students’ ability in writing recount texts. In the pre-test,
the students had difficulties in constructing paragraphs of a recount text which
met unity and coherence. They also only produced limited development of the
topic. After implementing the actions, the students could develop and organize
their ideas easily in a good chronological order. The implementation of picture
series also brought some improvements in the other writing aspects such as
vocabulary and language use. In reference to the students’ writing scores, the gain
score of organization aspect is 1.39. The students’ gain score in the content aspect
is 1.29. While the students’ gain score in the vocabulary aspect is 1.16 and 1.06 in
the language use aspect. Moreover, the majority of the students gave positive
responses towards the implementation of picture series. It made the students
enthusiastic on the writing process.
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CHAPTER 1
INTRODUCTION

This chapter discusses background of the study, statement of the problem,

objective of the study, scope of the study and significance of the study.

A. Background of the Study

The English language is very important because it becomes an
international language which is spoken by many people around the world as a first
or second language. The domination of the English language globally is
undeniable. English is the language of international communication, business,
tourism, education, science, computer technology, media and Internet.
Furthermore, Crystal (2003:110) states that English is the medium of a great deal
of the world’s knowledge, especially in such areas as science and technology.
Because of this importance, English is becoming a subject to be learnt in every
school and every university in Indonesia.

In Indonesia, English is not taught as a second language but as a foreign
language. The foreign language as a school subject differs from other subjects of
the school curriculum. In learning English as a foreign language, the students
should recognize the different words, sentence patterns, and structures and used
them in 4 English skills, namely listening, speaking, reading and writing.

As a foreign language, English becomes a required subject for students
starting from elementary school until college. According to Huda (1999) the

teaching of English in primary and secondary level is intended to be a preparation



for further education. The teaching and learning of English as a foreign language
in junior high schools focuses on the development of oral and written
communicative competence at the level of functional literacy (Depdiknas, 2006).

As stated in the school-based curriculum of 2006, the ability to
communicate completely is the capability to produce oral and written text
respectively in four skills, which are listening, speaking, reading and writing.
Writing and speaking are two forms of productive skills, it means that learners
doing these need to produce language. While, listening and reading belong to
receptive skills. In receptive skills, the learners do not have to produce language
but they have to receive and understand it. These four skills are used to perceive
or to create a discourse in society life. Therefore, the study of English in junior
high schools is focused on developing the skills so that the graduates are able to
communicate and talk in English at a certain literacy level.

In SMP N 1 Seyegan, one of the national standardized schools in
Yogyakarta, the students are demanded to have the mastery of both oral and
written English. Spoken and written texts are important for students as means of
communication. Students can express their ideas and feeling by speaking or
writing. According to Harmer (2004), spoken language is acquired naturally as a
result of being exposed to it, whereas the ability to write has to be consciously
learned.

Writing is the difficult skill for second language learners to master
(Richards, 2002). The main reason is because of the writing system of English

language differs from Indonesian. English has its own grammatical system that is



different from Indonesian. For example, when the students want to tell their past
experiences in English, they have to pay attention to the use of past tense. In fact,
the students do not have to consider the tenses because there are no tenses in
Indonesian. Moreover, English is not their mother tongue. It is difficult for them
to construct sentences. They also have difficulties to construct paragraphs into
well-organized. They often insert Indonesian words while writing English texts.
They usually become confused and lose their ideas in the midst of their writing.

However, learning how to write well is very important for the students.
Writing is not only a communicative tool, but also a means of learning, organizing
knowledge and thinking. Although writing is complex, this skill is very important
especially to measure the students’ literature. By writing, the students can develop
their ability to put their ideas or opinions in a composition. Moreover, they may
accomplish or learn from errors which they make in their writings especially the
faults in grammar, word choices, coherence, etc.

One of the scopes of the study of English in junior high schools is to
understand and to create various short functional texts and monologues as well as
essays in the form of procedure, descriptive, recount, narrative, and report
(Depdiknas: 2006). In terms of writing skill, the students are expected to develop
their skills in expressing meaning and rhetorical structures through simple texts
using written language varieties accurately, fluently, and appropriately in daily
life context to interact with others.

Recount text is one of the texts that the students always produce whether

they realize it or not. The students spend much of their lives telling their own



experiences and listening to experiences of others. They also always experience
some events which happened to them. They describe those events in words based
on what their feel, remember, and listen. Then the students tell the events in many
different ways based on their experience. It means that they always produce
recount texts in their daily life.

One of the problems of writing recount texts in English is that the students
have difficulties to produce a coherent and an understandable text. Many students
cannot express and develop their ideas in order form although they know about
the topic. They also cannot formulate the main ideas and supporting sentences in a
good organization. Furthermore, they have to consider how to construct a phrase,
a clause, a sentence coherently and grammatically. Because of those problems,
students still cannot create a good recount text.

Dealing with some problems which are faced by the students, medium is
an alternative way which is very influential for the students’ skills to write.
According to Harmer (2008), media can effectively help students to improve their
writing skills. One of the media that can be used to improve the students’ writing
skills is pictures. Pictures provide several advantages to the teaching and learning
process (Wright, 1989). Specifically, pictures contribute to the improvement of
the students’ interest and motivation. They can also be a sense of the context of
the language and a specific reference point or stimulus. Using pictures in writing
recount texts can help the students to organize its generic structures, namely

orientation, sequence of events and re-orientation in a good chronological order.



Starting from the problems, the researcher tries to do some research on
improving students’ skills of writing recount texts by using picture series.
According to Wright (1992), picture series have two advantages. First, picture
series is very useful to help the students retell experiences or understand
something since they can represent places, objects, and people. Second, picture
series helps the students to understand general contexts. In the previous study by
Hasanah (2008), it was found that by using picture series the students could tell
stories easier. They also could arrange the ideas in a good order. Ratnasari (2010)
also showed that the students were able to develop the idea of the stories, tell the
stories in a good order, and write the stories with the appropriate content,

language use, spelling, and organization by implementing picture series.

B. Problem Identification

Within the process of learning, the teacher is challenged to create an
attractive atmosphere in order to enable students to study well. When the students
are motivated to learn, they can absorb the science well. Therefore, the teacher is
demanded to be able to use interesting teaching techniques to improve the
students’ motivation. While in the teaching and learning process, the teacher has
to provide media to help the students to create a good recount text through some
steps of writing such as planning, drafting, editing and final draft.

Many students argued that writing is the difficult subject because of this
opinion; the students do not have motivation to write. It is added by the inability

of the teacher to provide media which are attractive for the students to increase



their motivation. Sometimes the teacher is not aware of the importance of writing,
he or she only focuses on the skills which will be examined in the national
examination. Without being aware, the students may learn from their mistakes in
grammar and vocabulary aspects by writing. Besides that, they will be more
creative to expose their ideas.

During the observation, the researcher found that the students’ problem in
writing was how to construct paragraphs into unity and coherence. They found
hard to decide what they should write and could not develop their ideas in a good
organization. As a result, their writing was not well-organized and could not be
evaluated.

Another problem was that the teacher never gave examples of how to write
well and how to inspire the idea in their writing. She did not give the students
clear guidelines to plan and to construct sentences coherently and grammatically.
The teacher only gave care on the products rather than the process in writing. In
writing, mistakes are a part of the learning process, but mistakes which were made
by the students were almost rarely discussed by the teacher.

The final problem was also found in the students’ activity. They were
never given interesting and variable activities to activate their imagination in
writing. During the observation, the students were only straight demanded to
arrange the words into sentences and arrange those sentences into a paragraph.
However, they had difficulties to order the sentences coherently. It happened
because the teacher did not provide interesting media to help them organize their

sentences.



C. The Limitation of the Problem

In reference to the problems above, the researcher focuses on improving
the students’ skills in writing recount texts especially in organization and content
aspects by implementing media in the writing class. By using appropriate media,
teachers and students are helped to achieve the goal of the teaching. In this study,
the researcher wants to know how picture series as visual media can be used to

improve the students’ skills of writing recount texts.

D. The Formulation of the Problem

In reference to the background, identification and limitation of the
problem, the research question can be formulated in this following question:
How can picture series be used to improve students' skills in writing recount texts

for the eighth grade students of SMP N 1 Seyegan?

E. The Objective of the Research
Related to the formulation of the problem the aim of the study is to

improve the students' skills in writing recount texts by using picture series.

F. The Significances of the Research
The result of the study is expected to give significant contributions to the

teaching and learning process of writing in English as a foreign language.



1. For English teachers

The result of this research can be used as a reference for English teachers
in order to improve the students’ skills of writing recount texts by using
interesting media to make the English learning more attractive and fun.
2. For students

The use of picture series can help the students to organize ideas when they
write their experiences. By using this medium, students will be more attracted to
write recount texts.
3. For further researchers

The result of this study can be useful as the source for further research on
improving students’ writing ability by using picture series for recount or the other

texts, such as descriptive, narrative and procedure.



CHAPTER 11

LITERATURE REVIEW

This study focuses on the implementation of picture series in improving
students’ ability in writing recount texts. To strengthen the framework of the
study, this chapter discusses some relevant theories which are related to the study.
Those are divided into a theoretical review and conceptual framework. In the
theoretical review, the researcher discusses some relevant research studies which
are relevant to the topic. In the conceptual framework, the research relates the

theory to the study.

A. THEORETICAL REVIEW
1. Writing
a. The nature of writing

Writing is one of the important skills that students need to develop. The
ability to write is very important for the academic context, business and personal
relation in the global community (Weigle, 2002:1). In the academic context, this
ability is used to measure the students writing proficiency such as composing
academic essays or writing some texts which are included in the curriculum. In
the business context, the ability to write is important for those who make business
relation with others across the nation by sending email or composing business
report. Writing a letter or message is also a means of communication which can

connect the relationship between people indirectly.
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Writing and speaking are productive skills. It means that the writers and
speakers go through producing a language (Harmer, 2007:7). Furthermore, Rivers
(1981:291) states that writing is more difficult than speaking as writing is
‘communicating into space’. In face-to-face communication, there is little time to
think and produce it. However, the product of writing is not as instant as speaking.
Writing does not only put the idea into a paper but how the written text can be
understandable by paying attention to some aspects to create a good written text.
Writing involves complex thinking that must integrate all of the components such
as the topic or theme, word choices, organization, purpose, audience, clarity,
sequence, cohesion and transcription (Westwood, 2008:56).

Writing needs some process of thinking. By knowing the process of
writing, students can develop their ability to create a good written text. Brown
(2001:335) states the nature for composing process of writing which as the
products of writing is the result of thinking, drafting and revising procedures that
requires specialized skills. Firstly, students have to think of the topic or theme that
they are going to write. Next, they can generate the ideas by making a draft for
their writing and finally students can organize and make the revision for the final
product.

b. The Writing Process

The writing process is the stage that the writer goes through in order to
produce something in his final written form (Harmer, 2004:11). Still, he states that
there are four-steps in the writing process. They are planning, drafting, editing and

final draft. Each step is described as follows:
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Step 1: Planning

In this stage, students plan some ideas that they are going to write.
Students start gathering information and ideas for writing by making notes or
doing all their planning in their minds. When planning, they have to consider
three main issues, they are the purpose of the writing, the audience they are
writing for and the content structure to sequence the facts, ideas or arguments
which they have decided to include.

Step 2: Drafting.

Drafting is the students’ first effort to write ideas on paper. In this stage,
they write tentative ideas which are related to the topic that they are going to write
without paying attention to the errors.

Step 3: Editing (reflecting and revising)

After the students made their draft, they re-read their draft to see where it
works and where it doesn’t. Perhaps the order of the information is not clear or the
sentence is ambiguous. The process of editing may be taken from oral or written
comments by peers or teachers. They will help the students to make a revision of
their writing. Revising is looking back over what has been written. It is important
to check what ideas have already been included, to keep the coherence and flow of
the writing, to stimulate further ideas, and to look for errors (Nation, 2009:119-
120). The key aspect of editing is by seeking and responding to the feedback of

others.
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Step 4: Final version

The students make a change of their work after the process of editing. The
final product may be different from the first draft after going through some steps.
According to Richards & Renandya (2002:315), students can publish, share or
read their writing or merely display texts on notice-boards based on the classroom
instruction.

All of the writing process above cannot be separated because those are
elements in composing a good written text.
¢. Micro Skills of Writing

Every skill has its own micro skills. Brown (2001:343) describes the micro

skills for writing production as follows:

1) Produce graphemes and orthographic patterns of English.

2) Produce writing at an efficient rate of speed to suit the purpose.

3) Produce an acceptable core of words and use appropriate word order
patterns.

4) Use acceptable grammatical systems (e.g., tense, agreement, and
pluralisation), patterns, and rules.

5) Express a particular meaning in different grammatical forms.

6) Use cohesive devices in written discourse.

7) Use the rhetorical forms and conventions of written discourse.

8) Appropriately accomplish the communication functions of written texts
according to form and purpose.

9) Convey links and connections between events and communicate such
relations as main idea, supporting idea, new information, given
information, generalization, and exemplification.

10) Distinguish between literal and implied meanings when writing.

11) Correctly convey culturally specific references in the context of the
written text.

12) Develop and use a battery of writing strategies, such as accurately
assessing the audience’s interpretation, using prewriting devices, writing
with fluency in the first drafts, using paraphrases and synonyms,
soliciting peer and instructor feedback, and using feedback for revising
and editing.
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2. Teaching Writing

Teaching is the process of facilitating learning, enabling students to learn
and set the conditions for learning (Brown, 2001:7). He also states that teaching is
showing or helping learners how to do something, giving instructions, guiding in
the study of something, providing learners with knowledge, and causing learners
to know or understand.

The effective learning of a foreign language depends on how teachers can
help their learners to successfully memorize and retain the language material.
Because writing is one of the skills that is needed to be taught in junior high
schools and one of the difficult skills for language learners to master, teachers
should apply the appropriate approaches in teaching writing so that the students
are able to produce a written text successfully.

According to Westwood (2008:70), there have been two main approaches
to teach writing; skills-based approach and the ‘process’ approach.

A skills-based approach involves a fairly structured program of which the
skills and concepts are taught by the teacher directly. Teacher selected the topics
from textbooks or other sources to develop the students’ writing ability in some
aspects such as grammar, sentence construction, spelling and punctuation. The
weakness of this approach is to make the teacher as the centre of the teaching and
learning process, so that the students cannot be independent learners and they are
not motivated to write. In fact, the students can be motivated to write if they can

write freely on topics they have chosen for themselves.
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The process approach gives an opportunity to the students to be
independent learners; it also called student-centred approach (Graves, 1983).
There are some various models in the process of writing such as ‘writers’
workshops’, ‘shared writing’ and ‘guided writing’. The topic or theme may come
from the teacher but it is chosen by the students. The focus in these models is on
engaging students in interesting and motivating writing for real purposes, rather
than teaching writing skills and concepts through exercises which are taught by
the teacher. The process of writing is used in this approach. The students learn
explicitly how to create a good written text starting with the planning and
gathering of ideas, through the various stages of drafting and revising to the final
product. By doing these process, they can improve their writing ability by revising
their text many times. They are guided and supported as they move through the
complete process of writing like drafting, editing and publishing.

However, according to Harmer (2004:11) for many years, the teaching of
writing is only focused on the product of writing not the process. The students
were directed to what rather than how they produce a text. Still, according to
Harmer (2004:11-12), there are numbers of strategies for teachers to consider.
They are the way to get the students to plan, the way to encourage them to draft,
reflect and revise and the way to respond to the students’ writing.

1. The way to get the students to plan
The first thing that the teacher should do is to encourage the students to
think about what they are going to write by planning and making notes into a

paper. There are more ways for doing this, including brainstorming (where the
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students can collect the ideas by discussing in a group) to a more guided task
(where the teacher or the course book provides a number of activities which lead
the students to plan for a forthcoming task)
2. The way to encourage the students to draft, reflect and revise

The teachers need to encourage students to reflect what they have written,
to treat the first drafts as first attempts not as finished products. One way to
encourage students to draft, reflect and revise is by collaborative writing. A pair
or group of students can work together in revising the written text by giving
suggestion and contributing for the success of the final product.
3. The way to respond to the students’ writing

Teachers may need to react for the students writing. So, they have to
respond to a work-in-process in making corrections. Teachers can talk with the
student individually in making the first draft until the final drafts while the others
are working with their own. Teachers can also make written comments for the
students draft after they read them.

However, not only teachers can respond to the students writing but also
their colleagues can also respond to their friend’s work in their own way. This is
called peer response. This activity may provide a welcome alternative to the

teacher’s feedback as well as offering a fresh perspective on the writing.

3. Principles of Teaching Writing
Writing is composing texts which require many processes. The teacher has

to provide some techniques to guide the students in doing some steps of writing
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such as planning, drafting and editing until they can make a good written text.
According to Brown (2001:346-356), there are some principles for designing
writing techniques such as incorporate practices of “good” writers, balance
process and product, account for literary background, connect reading and
writing, provide much authentic writing, frame the process of writing, provide
interactive techniques and evaluate the students’ writing.
1. Incorporate practices of “good” writers

To be “good” writers the students have to consider various things that the
efficient writers do and practice them. The “good” writers focus on goal in
writing, spend some time planning to write, easily get the ideas, follow the general
organization of the texts, consider the grammar, revise their works and make as
many revision as needed.
2. Balance process and product

Writing needs a process of composing multiple drafts before an effective
product is created. Here, the teacher has to guide the students to practice and do
some stages in the process of composing, so that the students can see that to create
their final writing was worth of the effort.
3. Account for cultural or literary background

In teaching writing, the teacher has to provide the topics that are relevant
to the students’ literary background. If the students do not know about the topics
because of some apparent contrasts between students’ native traditions, the
teacher must help the students to understand them by explaining or comparing to

their cultural background.
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4. Connect reading and writing

Reading is one of the skills that important to help the students in writing.
By reading a variety of relevant types of texts, the students can gain important
information both about how they should write and about subject matter that may
become the topic of their writing.
5. Provide much authentic writing

Authentic writing means that the purposes for writing are clear to the
students, the audience is specified and there is some intent to convey meaning.
Displaying and sharing writing are ways to add authenticity. Publishing a class
newsletter, writing advertisements or writing a dramatic presentation can be seen
as authentic writing.
6. Frame the process of writing

The teacher has to guide the students to follow the steps in writing such as
prewriting, drafting and revising. The prewriting stage encourages the generation
of ideas by skimming or scanning a passage, brainstorming, listing, clustering,
discussing a topic and free writing.

The drafting and revising stages are the main activities in writing. Drafting
is exploring ideas and put them into paragraph form. After drafting, the students
can revise their work by peer editing or teacher’s feedback. All good writers go

through several steps of revision until they can make the best writings.
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7. Provide interactive techniques

Interactive learning is an effective technique in teaching writing to the
students. In learning community, the students can generate ideas, exchange ideas
and peer-edit. It can help them to compose texts.
8. Evaluate the students’ writing

Writing is an extensive planning stage, so that error treatment can begin in
the drafting and revising stages. The teacher must respond to the students’ error
after the final work is turned in by commenting holistically (in terms of clarity and
the general structural organization), commenting on the paragraphs, commenting
on features that appear to be irrelevant to the topic, commenting on the main ideas

and the grammatical errors should be indicated.

4. Teaching Writing in Junior High School

Based on Standard of Competency and Basic Competency of curriculum
(School- Based Curriculum, 2006), English is a tool to communicate verbally and
written. The ability to communicate is the capability to produce oral and written
text in four skills, which are listening speaking reading and writing.

English learning in junior high schools is targeted to make the students
achieve the functional level which is to communicate verbally and written to solve
their daily problems. These are the purposes of learning English at junior high
school according to Depdiknas (2006):

1. Developing the communication competence in the form of oral and written

texts to achieve the functional literacy level.
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2. Having senses about the importance of English to increase the nation
competitive ability in the global society.

3. Developing the students’ understanding about the relationship between
language and culture.

Moreover, the scopes of learning English at junior high school are stated
as follows:

1. Discourse competence, which is the ability to understand or create oral or
written texts which is realized within the four skills; listening, speaking,
reading and writing to achieve the functional literacy level.

2. The ability to understand and create various short functional texts, monolog
and essays in the form of procedure, descriptive, recount, narrative and report.

3. Supporting competence which is linguistic competence (the use of grammar
and vocabulary, pronunciation, spelling and structure), sociocultural
competence (the use of expressions in the context of communication),
strategic competence (to overcome problems which arise in the process of
communication) and discourse forming competence (using a developing
means).

In this research, the researcher focused on one of the scopes of learning

English which is teaching writing of recount text based on the standard of

competence of the School-Based Curriculum Grade VIII in the first semester as

presented below.
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Table 1 : The Standard of Competence and Basic Competence in Writing for
Grade VIII

Standard of Competence Basic Competence

Writing

6. Students are able to express the 6.1 Students are able to express meaning

meaning in  written  short in written short functional texts in

functional texts and short essays accurate, fluent and appropriate to

in the form of descriptive and interact with their environment.

recount to interact with their
6.2 Students are able to express meaning

environment.
and rhetoric step in simple short essays
in the form of descriptive and recount
texts to interact with their environment

in accurate, fluent and appropriate

ways.

5. The Role of Media

Media are important in facilitating English learning. In education field,
media are various components in learners’ environment which support the
learners to learn. The use of media can create a good atmosphere in the teaching
and learning process. By using appropriate media, teachers and students are
helped to achieve the goal of the teaching.

According to the Ministry of National Education (2009:3), the teachers

should use the media in teaching - learning activities because of some reasons:
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1. Instructional media can help the learners who lack of experiences.
2. Instructional media can show everything out of the class.
3. Instructional media creates the direct interaction between the learners and their
environment.
4. Media can be used to make an observation.
5. Media can increase the learners’ motivation.
6. Media can integrate the experience from the concrete things to the abstract
ones.

a. Kinds of Media

Harmer (2004:177) states that media such as a range of objects, pictures,
cards and other things can be used for presenting and manipulating language. It
lets the students to be active in all activities in the class. Vernon (1996) states that
there are six kinds of media;
1. Drawing or teacher mode drawings

Drawing can be constructed and supported to the topic which is being
taught. This media can be designed and applied easily in the classroom to achieve
the goal of the teaching and learning process.
2. Still pictures

This media can be shown with the real objects or the events of them
outside the classroom. A still picture is a record or a copy of a real object or event
of which is the size may be longer or smaller than the real object or events, for

examples: photograph, bulletin board material, brochure, etc.
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3. Audio recording

Recording is a mode of magnetic or on motion picture soundtracks. Sound
is presented in the sequence in which they actually happened or edited. Audio
recording may be used individually by the teachers or displayed directly to the
learners.
4. Motion picture and TV

A motion picture or video tape recording is a moving image or picture on
colour or black and white produced from live action or from graphic presentation
which is presented in the TV monitor or computer.
5. Real object, simulation and models

This media show the real objects of the things which will be discussed by
the teachers. It includes people, events, objects and demonstrations. Simulation is
one of the real situations which has been designed to be as near actual events or
process as possible. A model is a replica or reality of things, for example a
miniature.
6. Programmed and computer-assisted instruction

Programs in computer can be one of the effective media in the process of
teaching and learning. For example, teachers can use power point to explain the
topic which will be discussed.

Of all types of media, visual media are more preferable because most
people learn more easily by their sight than other sensory perception (Corder,

1966: ix, in Ratnasari, 2010). According to Ministry of National education
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(2009:6) there are some visual media that can be effectively used by teachers in
the classroom. Those media are as follows:
1. Pictures.

Pictures are really useful ways to stimulate the students into writing texts.
Teachers can use printed pictures which are available or draw the pictures based
on the needs. Pictures can be in the form of photographs of people, places and
things which are in magazines, newspapers or calendars.

2. Realia or real objects.

Realia means real things or real objects that the teachers can bring into the
classroom to make the learning become clearly, meaningful and memorable. It can
be in the form of plants, animals, dolls, etc
3. Chart, poster and cartoon

Chart is a drawing which shows information in the form of a diagram or a
map. Poster is a large printed picture or notice which is often used to advertise
something in a public place. Cartoon is a funny artistic drawing that can compose
a story or make a joke about current events.

4. Black board or white board

The board is the most important thing for teachers for presenting written
language or drawing. It can be used without any special preparation because it is
always available in the classroom.

5. Audio media
As well as the board, the tape recorder as the audio media provides

authentic material for listening practices.
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6. Over Head Projector (OHP)

Over Head Projector usually use for large classes. Teacher can use this
media in presenting the materials easily than using chalks. Besides that,
presenting materials on the OHP can allow the teachers to face the learners all the
time and make the learners to focus on the presentation.

7. LCD Projector

LCD stands for Liquid Crystal Display. In using this media, the LCD must
be connected with the computer to display teaching materials.

In short, media are very important to help teachers to present materials and
learners to understand the materials. Besides, media can increase the students’
motivation because media can connect the interaction between learners and their
environment in the classroom. As it is also stated by Byrne (in Ratnasari 2010),
visual material has a great potential as an aid to develop writing skills and can
provide both contexts and stimulation for a variety of activities. So, the researcher
focuses in the use of visual media, especially picture series, for improving the
students’ skill of writing recount texts.

b. Picture Series as Visual Media in Teaching Writing

Byrne (in Ratnasari 2010) states that visual media has great potential as a
teaching aid to develop writing skills and can provide both contexts and
stimulation for a variety of activities. Visual media are the tools in teaching
aspects of the language such as phonology, vocabulary and grammar. This media
also can develop the different language skills such as listening, speaking, reading

and writing. Moreover, the use of visualisation can get the pupils interested and
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awakened their thought to be more creative thinker. This can create natural
situations and active teaching and learning for the use of language as a means of
communication.

There are some kinds of visual media such as objects, flashcards, sentence
cards, wall charts, posters, pictures, photographs, albums, slides and filmstrips.
Teachers must select the appropriate media to help them teach materials and help
the learners understand the materials. In this research, the researcher uses pictures
as one kind of visual media in improving the students’ writing skills of recount
texts.

Pictures are really useful ways to prompt students into writing stories
(Harmer, 2004:69). Picture series can attract the students’ eagerness to start
writing and develop their ideas. According to Wright (1989:3), there are some
criteria in using pictures as media: (1) they should be easy to prepare; (2) they
should be easy to organize in the classroom; (3) they should be interesting; (4) the
activity have to be meaningful and authentic; and (5) the activity should give rise
to a sufficient amount of language.

According to Wright (1989), pictures contribute to increase the students’
interest and motivation, make the students have sense of the context of the
language and pictures can be a specific reference point or stimulus to the students.

Pictures are usually used to promote the productive skills which are
speaking and writing. In this case, there are some roles for pictures in speaking
and writing. Pictures can motivate the students to take part in the teaching and

learning process. They also contribute to the context in which the language is
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being used. Teachers can bring the world into the classroom (a street scene or a
particular object). Next, pictures can also be described in an objective way or
interpreted or responded to subjectively by learners. Pictures can cue responses to
questions or substitutions through guided practice. The last, pictures can stimulate
and provide information in the conversation, discussion and storytelling.

Pictures bring challenges for students in learning writing skill. Pictures are
used as the means of describing, identifying, matching, grouping, sequencing,
ordering and memorizing. Pictures also bring opportunities to learn writing skills
to express opinions, express experiences and feelings, speculate and express
opinion, express and debate opinion and to dramatize. So, there are many
activities which can be created from using pictures.

Pictures can be used as a single unit and in sets to be used as “props” for
oral communication or re-telling a story. The sequence of pictures that shows
several actions in order to meet the needs of teaching is called picture series.
Pictures which are arranged orderly can help the learners to generate ideas, create
good chronological order and organize the story. Picture series usually varies from
three up to ten pictures. It can be used to challenge or to encourage students to tell
stories (Wright, 1992:68). With using this kind of media, the researcher thinks
that it can help the students to compose a recount text.

In this research, the researcher used some picture series which were taken
from Graded Readers and Scoot Foresman Reading Street. Those picture series

were modified by the researcher to teach writing recount texts for junior high
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school students. This is an example of picture series which is used by the

researcher in the modelling stage.

A Trip to the Farm
lllustrated by Steve Combs

Picture Series

Recount text

Generic Structure

Last week, Patrick went to his
uncle’s farm in the village. He
was so happy because it was his
first time to visit the place. He
went there with his father by

car.

Orientation
(background
information about
who, what, where
and when the story
happened)

Patrick /eft at 9 a.m.The scenery
was very beautiful. On his way
to the farm, he saw many trees

and the air was so cool.

Event 1

After a few minutes, he arrived
at the farm. He saw his uncle

sitting on his porch with his

¥ Kitten. Patrick Jjumped out and

| ran up to his uncle.

Event 2

Then, uncle John gave him a

job. He had to clean the pens.

/| Patrick was happy with his job.

Event 3
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However, when he arrived at | Event 4
the pig pen, Patrick realized
that the smell was so bad. He
closed his nose while sweeping

and cleaning the pen.

Uncle John stretched his sore Event 5

back and patted Patrick’s arm.

Uncle John was satisfied with

Patrick’s job.

When it got dark, Patrick and | Reorientation
his father went home. He was | (states the writer’s
very tired. However, it was an | personal comments

interesting experience. about the story)

6. Recount Texts and How to Teach them

According to Anderson (1998:24), a recount is a text which retells past
events orderly. For example, when we write a diary talk, we sometimes tell the
story about our activities from what we do from morning until we go to sleep. In
this case, we will write it based on the chronological and time order. When we
write a diary, we also create a recount text.

The purpose of writing recount texts is to give a description of what

occurred and when it occurred. Because of this is kind of a text which is taught in
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schools, recount text is the same as with the other texts, has its generic structures.
The first paragraph provides a background of information about who, what, where
and when the story occurs. It is usually called an orientation. The next paragraph
describes a series of events in chronological order. The last paragraph is a
conclusion. The conclusion is optional, some recount texts do not use concluding
paragraph to finish their stories (Anderson: 1998).

In order to achieve the instructional objective of teaching how to write
recount texts, the English teacher should consider some microskills of writing
recount texts. First, the teacher should present and discuss a flow-chart text
containing communicative purpose, rhetorical structure, and grammatical pattern
of the text. Second, the teacher should guide the students to write the text which
is initiated by orientation and followed by sequence of events that leads to
reorientation.

To make a good recount text, the students have to consider some
grammatical features in composing the text. The first consideration is the use of
past tense to retell past events. There are some irregular verbs which cannot be
added by —ed. The form of those irregular verbs is changed based on the verb
itself. For example s/leep becomes slept. Students always have difficulties to form
the verb into past tense. Next, the students have to consider the use of descriptive
words to give details about who, what, when, where and how it happened and the
use of sentence connector to show the order of the events such as first, next, then,
etc. However, good writing involves more than the ability to write gramatically

correct sentences. The students also have to master some learning concepts such
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as the rule for constructing paragraphs into unity and coherence to make their
texts can be understandable by the audience.

In short, writing recount texts is not an easy task although the students are
creating this text of their daily life. They must consider how to construct
paragraphs into unity and coherence. They also have to understand the time order
and its grammatical features such as the use of proper nouns, past tense,
descriptive words and sentence connector. It needs the help of media to compose
the texts. Picture series is implemented in this research as a medium to help the

students in the writing process.

B. CONCEPTUAL FRAMEWORK

The students’ ability in writing recount texts in SMP N 1 Seyegan is still
low. As stated earlier, there are some problems which can make the students get
difficulty in writing. One of the problems is the teacher does not give clear
guidelines for students to construct sentences coherently and grammatically. As a
result, they could not produce a coherent and an understandable text. They also
cannot develop their ideas in order form. Besides that, the teacher only focused on
the product of writing not the process. She also does not provide interesting media
to help the students understand the materials. By using appropriate media, the goal
of the teaching and learning can be achieved.

As stated above, media are the important thing in the process of teaching
and learning. Media can help the learners who have the lack of experiences to be

able to connect the learners out of the environment and can improve their
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motivation. Visual media are more preferable because most people learn more
easily by their sight than other sensory perception. Picture is one of the visual
media which can help the students to learn English. According to Wright (1989:2)
pictures contribute to increase the students’ interest and motivation, which make
the students have the sense of the context of the language.

With those reasons, the researcher thinks that picture series is the best
medium to help the students write recount texts because it has many benefits in
the teaching and learning process. First, picture series can help the students to
retell their experiences in a good sequence. Second, picture series can stimulate
the students’ ideas and develop their ideas in chronological order. Third, by using
picture series, students are engaged in the writing process. Picture series-based
activities can also improve the students’ writing skills such as vocabularies and

language use.



CHAPTER III

RESEARCH METHODOLOGY

This chapter describes the research method employed in the present study.
The chapter consists of the research approach, setting and subject of the study,
instruments of data collection, data analysis technique, data collection technique,

research procedures, and validity and reliability of the research.

A. The Research Approach

Based on the objective of this research to improve students’ writing skills,
the research approach used in this research is classroom action research. Burns
(2010:2) states that the main aim of action research is to identify a ‘problematic’
situation that the participants consider worth looking into more systematically.
Still, in Burns, the term “action” in action research is to change or to improve the
problematic situations in a deliberate way.

Based on Denscombe (2007: 123) there are four defining characteristics of
action research; practical, change, cyclical process and participation. The first
characteristic deals with real-world problems and issues which are usually found
in educational settings. Action research is practical and it involves the researcher
as a practitioner very closely. Change is an integral part of research which as a
means of discovering more about the problems or phenomena. Bryman (in
Descombe, 2007: 124) states that change is a way to learn more about the way a
thing works. Cyclical process is one of the main characteristics of action research

which consists of several cycles. The points of each cycle are the research feeds
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back into practice and the ongoing process of the research which consist of some
stages. The participation is all of the actors that involve in the research process
such as teacher and students.

According to Kemmis and Robin McTaggart (in Burns, 2010:8), action
research involves four stages in a cycle; planning, action, observation and
reflection. The cycle can be continued until the researcher achieves the

satisfactory goal.

Cycle 1

; Cycle 2

Figure 1: Cyclical Action Research model
based on Kemmis and Mc Taggert (1998)

1. Planning
On this phase, the researcher identifies the problem and develops a plan to

bring improvement in students’ writing skills. The researcher prepares the
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syllabus, teaching scenario, media that will be used, students’ worksheets,
observation checklists, and rubrics.
2. Acting

On this phase, the researcher implements the entire teaching scenario by
using picture series in the teaching and learning process of writing.
3. Observing

When the action is done, the researcher and collaborator observe the
improvement of the writing process, and also the researcher and students’
activities based on the observation checklist.
4. Reflecting

On this phase, the researcher reflects and evaluates the action that has been

explored.

B. The Setting and Subject of the Research

This study was conducted at SMP N 1 Seyegan which is located at
Kasuran, Margomulyo, Seyegan. It is one of the national standardized schools in
Yogyakarta. The school provides many facilities to support the teaching and
learning process. It has a language laboratory, a science laboratory and a computer
laboratory. There are 24 classes; and each class consists of 36 students. The
subjects of the research were the eighth grade students in VIIIB class of SMP N 1
Seyegan in the academic year of 2012/2013.

The researcher chose this school as the subject in conducting her research

based on several considerations. First, the researcher already knew this school and
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the characteristics of the students because she has ever taught the students.
Second, the researcher found that many students were not eager in writing
English. They did not like writing because they had difficulties to find and
develop ideas into written texts in a good chronological order.

This research was conducted based on the school academic calendar in
September-November 2012 including the preparation, planning, action,
observation, reflection, and reporting of the result. The time and the schedule of
the implementation of the actions are presented below.

Table 2 : The Schedule of the Research

Month
No. Step September October November
2 13 /4 (5|1 2341|123 |4

1. | Observation
2. | Planning for cycle 1
3. | Action 1

(Implementation of picture

series)
4. | Planning for cycle 2
5. | Action 2
6. | Analysing Data and

reporting

C. Instruments of Data Collection

The instruments of this research are presented as the following.
1. Observation checklists

Observation checklists gave the information about the effectiveness of
using picture series to teach writing recount texts. The English teacher checked

some aspects in teaching and learning process such as the lesson plan, the tasks,
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the materials and the media by putting a tick to statements in the observation
checklists.
2. Interview guidelines

The interview guidelines were used to guide the researcher to get
responses from the teacher and the students on the use of picture series when she
conducted interviews. In this research, the researcher interviewed the students and
the English teacher before, during and after implementing the actions to see their
improvements on writing.
3. Tests

Tests were used to get information about students’ writing performance.
The researcher held pre-test and post-test to see whether there was improvement

on the students’ writing or not.

D. Data Analysis Techniques

Analyzing data of action research is a continuing process of reducing
information to find explanations or patterns (Burns, 1999:157). In this study, the
researcher used 5 steps to analyze the data, they are assembling the data, coding
the data, comparing the data, building interpretations and reporting the outcomes.
1. Assembling the data

In this step, the researcher collected all the data to see what really occured
over period of the research. The data were gathered in the form of field notes and

interview transcripts.
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2. Coding the data

Coding the data is a process of attempting to reduce the large amount of
data that may be collected to more manageable categories of concepts, themes or
types (Burns, 1999:157). In this study, the researcher identified the data by coding
it into more specific patterns and categories.
3. Comparing the data

After coding the data, the researcher compared the categories or patterns
across different data collection techniques. This activity was aimed to identify the
relationships and connections between different sources of data.
4. Building interpretations

In this stage, the researcher should deal with a great amount of creative
thinking about what the data were saying by reflecting beyond the immediate
surface details. The researcher discussed with the English teacher to pose
questions, identify connections and develop explanations about the meanings of
the research. Discussing the data can be a catalyst for new discoveries or
interpretations.
5. Reporting the outcomes

In this stage, the researcher considered some aspects in reporting the
results of this study such as discussing the issues or questions that prompted the
study, describing the context of the research, analysing the findings by providing
the samples of the data and interpreting how the project could lead to other areas

for research.
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E. Data Collection Technique

The data in this research are qualitative and are also supported by the
quantitative data. The qualitative data were obtained through interview and
observation. This was used to meet the process validity. The researcher and the
collaborator recorded all of the information in the process of teaching and learning
during the actions by using interview guidelines and observation checklists.
Everything related to the students’ behaviour, progress and problems related to the
teaching and learning process were noted. The researcher interviewed the students
and the English teacher to get the data related to their perspectives in writing
before, during and after implementing the actions.

Tests were used to attain the quantitative data. The researcher used pre-test
before implementing the actions and post-test after implementing the actions. The

scores from pre-test and post-test would be compared to acquire the data.

F. Research Procedures

Before doing some stages in classroom action research, the researcher did
reconaissance step to know about the problems that the teacher and the students
faced in writing class. The researcher did an observation when the teacher taught
writing to her students and observed their writings. After having found the
problems, the researcher did some stages based on the classroom action research

which were planning, action, observation, and reflection.
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1. Planning the actions

Planning is the first step in doing classroom action research. In making the
plan, the researcher should refer to the result of the preliminary study. The
researcher prepared all of the actions and materials based on teaching writing by
using picture series. It covered preparing the lesson plan, preparing the materials
and media and preparing the scoring rubric.
a) Preparing the lesson plan

In SMP N 1 Seyegan, English is taught two times a week and the duration
of each meeting is 2 x 30°. The lesson plan was developed on the current
curriculum consisting of several components namely standard of competence,
basic competence, indicators, learning objective, learning materials, media,
learning method, teaching and learning activities, evaluation and sources. In this
research, the researcher made 2 lesson plans for 2 cycles.
b) Preparing the materials and media

The use of media is very important in teaching writing to promote an
attractive learning. In this research, the researcher used eight picture series to
solve the problems in the writing class. Each picture series contains three up to
nine pictures which can help the students to compose recount texts. The picture
series was taken from Graded Readers and Scoot Foresman Reading Street and
modified by the researcher to attract the students’ interest and motivation during

the writing process.
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In this research, the criteria of success established by the researcher is that

the actions were considered successful if 80% of the students reached more than

level 3 for each skills because that value already represents the KKM (Kriteria

Ketuntasan Minimum = Standard of Minimum Completeness) which is 75 point.

In this case, the researcher used scoring rubric that was adapted from Jacobs et

al.’s (1981) to help the researcher to evaluate the students’ writing of recount

texts. The score would show the improvements made by the students.

Table 3 : The Scoring Rubric of Students’ Writing

CONTENT 4 Excellent to | Knowledgeable, thorough development of
very good thesis, relevant to the topic
3 Good to | Some knowledge of subject, limited
average development of thesis, mostly relevant to topic,
but lacks detail
2 Fair to poor Limited knowledge of subject, inadequate
development of topic
1 Very poor Does not show knowledge of subject, not

enough to evaluate

ORGANIZATION | 4 Excellent to

Fluent expression, ideas clearly stated, well-

very good organized, logical sequencing, cohesive
3 Good to | Loosely organized but main ideas stand out,
average limited support, logical but incomplete
sequencing
2 Fair to poor Non-fluent, ideas confused or disconnected,
lacks logical sequencing and development
1 Very poor Does not communicate, no organization, not

enough to evaluate

VOCABULARY 4 Excellent to

Sophisticated range, effective word choice,

very good word form mastery
3 Good to | Adequate range, sometimes errors of word
average choice, usage but meaning not obscured
2 Fair to poor Limited range, frequent errors of word choice,
usage but meaning confused or obscured
1 Very poor Essentially translation, little knowledge of

English vocabulary, not enough to evaluate

LANGUAGE USE | 4 Excellent to

Effective complex constructions, few errors of

very good agreement, tense, number, word order, articles,
pronouns and preposition
3 Good to | Effective but simple constructions, minor
average problems in complex constructions, several
errors of agreement, tense, number, word order,
articles, pronouns and preposition
2 Fair to poor Major problems in simple/complex
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constructions, frequent errors of negation,
agreement, tense, number, word order, articles,
pronouns and preposition, meaning confused or
obscured.

1 Very poor Almost no mastery of sentence construction
rules, dominated by errors, does not
communicative, not enough to evaluate.

2. Acting on the Plan

This research was done in 2 cycles. Cycle 1 consisted of 2 meetings and
Cycle 2 was done in 3 meetings. The researcher acted as the teacher and the
English teacher became the collaborator during the teaching and learning process.

The method of teaching writing in this research was inspired by
Presentation, Practice and Production (PPP). According to Harmer (2004:80), this
model introduced a situation which contextualized the language to be taught.
These are the steps of implementing picture series by using this method:
1. Presentation

In this stage, the researcher introduced the picture series to the students.
Then, she asked some questions which can lead them to generate ideas about the
topic in the picture series. She invited the students to identify the events in the
pictures and conclude the generic structures of recount texts.

The researcher then gave models of the sentences to isolate the grammar
that she wanted to focus on (in this case the simple past tense).
2. Practice

In this stage, the researcher led the students to mention the objects and

some action verbs that they found in the pictures. This activity was aimed to help
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them to write their drafts. The students then practiced using the new structures and
organizing their ideas based on the picture series.
3. Production

In this stage, the students were asked to use the new language in sentences
of their own based on the picture series. They did outlining and drafting to
compose recount texts.

In the reflection stage, the researcher gave feedback on the students’
writing. Then the students revised their writings based on the researcher’s note.

In every meeting, the teacher gave picture series to the students as a
medium to help them write recount texts. To encourage the students’ interest, she
gave different teaching techniques such as ordering the jumbled pictures, playing
games and filling in the blank spaces.

3. Observing the Actions

Observation was done by the English teacher during the process of
teaching and learning. This was focused on the effectiveness of using picture
series to teach writing recount texts, students’ behaviour towards the teaching, the
lesson plan, etc. In this stage, the data collection instruments such as interview
guidelines and observation checklists were used.

4. Reflecting the Actions

After the action was done, the researcher and the collaborator discussed
the implementation of picture series based on the result of the data collection
instruments. If the result is the same with the target, the implementation of picture

series is successful, if it is not, the next cycle must be continued.
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G. Validity and Reliability of the Research

The validity of the data in this research was based on the criteria proposed
by Anderson et al. (1999: 30-33). To enhance the validity of the data, the
researcher used these five types of validity; democratic validity, outcome validity,
process validity, dialogic validity and catalytic validity as follows:
1. Democratic validity

Democratic validity relates to the extent to which the research allows for
the inclusion of multiple voices. To get democratic validity, the researcher did
some interviews with the English teacher and the students to express their
opinions, comments and ideas about the actions implemented in this research.
2. Outcome validity

Outcome validity means that the research is “successful” in solving the
problems which are found in the writing class. The validity in this research was
gained by analyzing the results of the actions. The results of the research were not
only able to solve the problems but also lead to new questions.
3. Process validity

Process validity means the dependability and competency of the research.
The process validity was gained during the process of implementing picture series
in writing class. The researcher collected the data by interviewing the English
teacher and the students and making field notes to observe the teaching and
learning process. It included the students’ behaviour and the students’ competency

in achieving the materials.
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4. Dialogic validity

The value of the research is monitored by peer reviews to meet the
dialogic validity. This validity was gained by the researcher through dialog with
the English teacher about what she had done during the process of teaching and
learning. The teacher as the collaborator observed and monitored the actions
implemented by the researcher.

5. Catalytic validity

Catalytic validity relates to how the participants deepen their
understanding of the social realities of the context and the way how they make
change within it. This validity was gained by observing changes on the teacher
and the learners’ understanding of they role in this research by using some
interviews.

In order to get rounded perspectives and to avoid the subjectivity in
analyzing the data, the researcher used 2 kinds of triangulation; time triangulation
and researcher triangulation (Burns, 1999:163) as follows:

1. Time triangulation

The data were collected over a period of time to identify the factors
involved in the actions. The researcher got the data on the students’ improvement
in writing by conducting pre-test and post-test. The researcher also collected the
data by observing the teaching and learning process, interviewing the students and

the collaborator before and after the actions and making field notes.
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2. Researcher triangulation
The data were collected by more than one research member in order to
avoid biased interpretation. In this research, the researcher and the collaborator

collected the data together to be compared.



CHAPTER IV

RESEARCH FINDINGS

This chapter presents the process, the results and the interpretation of the
findings of the research conducted in Cycle I and Cycle II. Each cycle consists of

planning, actions, observation and reflection.

A. Research Findings

This part describes the reconnaissance, planning, action, observation and
reflection in Cycle 1 and Cycle 2.
1. The Reconnaissance

To identify the problems of the process of teaching and learning writing in
VIIIB class, the researcher conducted classroom observation and interviewed the
English teacher and the students. The vignette below shows the process of

teaching and learning writing and the students’ behaviour toward the writing

class.
Number : FN. 04
Day/Date : Saturday/ September 29" 2012
Time : 15.00-16.30
Place : Classroom of VIIIB
Activity : Observation

The teacher started the class by greeting, checking attendance and
praying. Then, the teacher checked the students’ homework taken from LKS.
They should write the answers in complete sentences based on the recount text
on the white board. After that, the teacher checked the sentences one by one
and identified the mistakes. While doing these activities, the students only
talked with their friends and paid no attention to the teacher’s
explanation.

46



