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Using Video Clips to Improve the Speaking Skills of the Fourth Grade 

Students of Sengon Elementary School 3 (SES 3) in the Academic Year of 

2011/2012 

By 

Esti Ermawati 

07202244110 

ABSTRACT 

The research study was aimed at improving the students’ speaking skills 

through the use of video clips in the teaching learning process at Sengon 

Elementary School 3 (SES 3). To focus on the aspects to be analyzed in this 

study, the researcher formulated three research questions: (1) How are the video 

clips used in the teaching learning process of speaking in the classroom?; (2) How 

do the video clips improve the students’ speaking skills?; (3) What are the 

students’ responses to the use of video clips? 

The study was action research in two cycles with three meetings in each 

cycle. In this study, the researcher collaborated with the English teacher and 

fourth grade students of the Sengon Elementary School 3 (SES 3). Data of this 

study were qualitative in nature supported by quantitative data. The qualitative 

data were obtained from the results of the classroom observations and 

collaborators’ discussion. The quantitative data were obtained from the pre-test 

and post-test results. The instrument for collecting the data were observation 

guides, interview transcripts, and the student’s pre-test and post-test. A t-test was 

used to analyze the quantitative data.  

The findings of the study show that the use of video clips in the teaching 

of speaking improves the students’ confidence, motivation, involvement, and 

aspects of speaking skills. Based on the qualitative data, the students can respond 

to the language functions appropriately, speak at the normal speech without 

pausing, say the words and expressions in correct pronunciation and appropriate 

intonation, use language functions without grammatical errors, and join 

enthusiastically the teaching and learning process. The quantitative data show the 

improvement of the mean scores of the aspects of the speaking skills. They are 

1.05 for fluency, 0.60 for accuracy, 0.81 for pronunciation, and 0.25 for 

vocabulary. There is also an increase of the average scores of 0.91857 from 

6.7686 (pre-test) to 7.6871 (post test). According to the t statistic, the difference is 

significant at p <0.05. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

In Indonesia, the teaching of English for elementary schools has been started 

since 1994. It is one of the government’s efforts to give students basic knowledge of 

English for the next level of education. English teaching in elementary schools is 

faced with many problems in its implementation. One of them is that the rule of 

teaching English does not have certain aims and compatibilities. To solve the 

problem, the government creates the rules in the Government Rule Number 19 in 

2005 and the Decree of the Educational Minister Number 22 in 2006. Based on the 

rules above, the teaching of English at the elementary school has two objectives. The 

first objective is to develop the students’ communicative competence in classroom 

actions in the school context. The second is to build the students’ awareness of the 

nature and importance of English in order to be ready in the junior high school level 

of education. 

 Like other elementary schools, Sengon Elementary School 3 (SES 3) teaches 

English from the first grade up to the sixth grade. The school is located in Sengon, 

Prambanan, Klaten. The school has six classrooms, a teachers’ room, a library, a 

canteen, and a parking area. It also has some facilities such as a set of computers, 

LCD, and VCD. There is only one meeting of English in a week covering a duration 

of 70 minutes per session. The focus of the lesson is to introduce English and to 
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motivate the students who have just started learning English in the school. By the end 

of their elementary education, the students are expected to be able to carry out simple 

communication to interact in the next level of education. 

 Based on the researcher’s observation when she was at the school, there were 

two problems occurring in the teaching of English. The first problem was related to 

the instructional media in the English classes. There were media and equipment in 

that school. However, the available media and equipment were not used to optimally 

support the teaching of English. In the classroom, the media were only put on the 

table. The other media were stored in the cupboard in the teachers’ room. The media 

looked dirty and broken. There were no educational kits such as visual aids, songs, or 

games for the learning process.  The second problem was related to the speaking 

skills of the students. Based on the interview, the researcher found that the speaking 

performance of the students was low. The English teacher said that the average score 

of the students was 6.8. It was because the students were shy to speak English. When 

a student made mistakes, the other students would laugh at him/her. 

 Based on the problems above, the researcher thinks that efforts need to be 

done to help the students to be more successful in mastering English speaking skills. 

To accomplish this purpose, some alternatives are considered. One of them is by 

using video clips.  
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B. Identification of the Problem 

 In identifying the problems related to the teaching and learning process, the 

researcher conducted some observations in the class. The researcher also interviewed 

the English teacher and the students about the English teaching and learning process 

in the classroom. After observing and interviewing, she formulated some problems 

related to the teacher, the students, the materials, and the media.  

 The first problem was related to the teacher. The problem was concerned with the 

technique that the teacher used in delivering materials. She did not use many 

interesting teaching techniques. She used a student worksheet (Lembar Kerja Siswa 

in Indonesian, abbreviated as LKS) as her primary guidance and a textbook published 

by the government as her supplement textbook. She thought that teaching by using 

the LKS and textbook was enough. During the English teaching learning process, she 

stood in front of the class explaining the material from the LKS, while the students 

wrote down what the teacher had written on the blackboard. And after that she had 

the students do the tasks from the LKS. She also rarely used English classroom 

expressions so that the students did not get sufficient exposure to English. It seemed 

that the teacher found  it difficult to make the English teaching and learning process 

interesting.  

 The second problem was related to the students. During the English lesson, the 

students worked individually and did not interact with the other students. This 

condition happened because they were engaged in the tasks from the LKS. In fact, the 
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LKS mainly provided the students with some writing tasks in individual techniques. 

Whenever the teacher gave an opportunity to them to speak, the students were too shy 

to speak in English. They rarely asked the teacher questions because they tended to 

laugh at other students who were called by the teacher and gave wrong answers to the 

teacher’s questions. It seemed that the students were never engaged in some kind of 

activities that gave them the opportunity to interact with other students. They seemed 

to be bored and uncomfortable during the English lesson. They talked and played 

with other students, slept on the table, or did some tasks of another lesson. 

 The third problem had to do with the English learning materials. The 

learning materials were taken from the worksheets (LKS) being used. It presented 

materials first and then tasks employing its grammar rules. For example, the students 

were asked to fill in the blanks with the correct use of a certain tense. As a result, the 

teaching and learning process was focused on the written form. The students also did 

not pay attention to the LKS because it was not colorful.  

The last problem was related to the use of media. Actually, there were a small 

number of ready-to-use teaching media that would support the English teaching in 

this school. There were a set of CDs consisting of topics such as fruits, numbers, and 

alphabets topics, LCD projector, computer, etc.  Unfortunately, those media were 

useless because the teacher tended to use the LKS. This condition made the media not 

effectively support the English lesson. 
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C. Limitation of the Problem 

It is necessary to limit the study from this wide scope. In this case, the 

researcher is going to conduct research focused on the third problem, the media 

presented in the teaching and learning English. The researcher is going to improve the 

speaking skills of the students by using video clips as media in the English teaching 

and learning process.   

The researcher limits the use of video clips to improve speaking skills because 

of some reasons. Firstly, the school has some equipment such as TV, VCD, LCD, and 

a set of computer to conduct the teaching of English through video clips. Secondly, 

the video clips provide pronunciation, expressions, and gestures through the moving 

pictures and sounds. Finally, the video clips deliver language in contexts and help the 

students understand the message. It is expected that the use of video clips gives more 

meaningful and effective teaching and learning processes. By providing the students 

with pronunciation, expressions, gestures, and understanding in the English teaching 

and learning process, the researcher expects that the students can improve their 

speaking skills. The video clips that are used to improve the students’ speaking skills 

include lists of words and expressions. The duration of the video clips is 

approximately from one to five minutes.   

D. Formulation of the Problem 

Based on the identification and limitation of the problem above, the research 

question is formulated. The research question is stated as follows: How does the use 

of video clips improve the speaking skills of the 4
th

 grade students of SES 3? 



6 
 

 
 

E. Objective of the Study 

 The objective of this study is to improve the speaking skills of the 4
th

 grade 

students of SES 3.  

F. Significance of the Study 

This study is expected to give contributions to the following parties: the 

academic society, the teachers, and the students. For the academic society, this 

research may give more information about the use of video clips in teaching learning 

processes. As this study discusses the way to improve speaking skills through the use 

of video clips, it is expected that the use of video clips give contribution as valuable 

media to the language teaching and learning process. For the English teacher, she/he 

can use this media to improve the students’ speaking skills. Otherwise, he/she can 

develop his/her video clips using this study as a reference. For the students, the video 

clips give many advantages. They provide important visual stimulus for language 

production and practice such as settings, actions, emotions, expressions, gestures, 

illustrations, visuals, or pictures to improve their speaking skills. 
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CHAPTER II 

LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 

 

This study is aimed atimproving the speaking skills of the fourth grade 

students of the elementary school by using video clips. Some theories are reviewed to 

support the understanding of the problem formulated in Chapter I that is related to the 

speaking skills and video clips. The discussion will be presented into four sub 

headings. Those are speaking skills, teaching English to children, video clips and 

conceptual frameworks. 

A. Speaking Skills 

This subchapter presentsthe basic theory of speaking skills. In this subchapter, 

the researcher presents three points of speaking skills. They are definition of speaking 

skills, aspects of speaking skills,and teaching speaking skills to children. 

1. Definition of Speaking Skills 

Speaking is a productive skill in the organs of speech to express meaning 

which can be directly and empirically observed (Cameron, 2001: 40; Brown, 2004: 

140). There are three important points within this definition of speaking skills. First, 

by productive skill is meant the ability of a person to actively produce the language 

by coordinating the organs of speech such as the lips, tongue, teeth, vocal cords, 

larynx, pharynx, etc. Second, to express meaning means that the purpose of 

producing language in verbal communication is to deliver ideas and experiences so 

that the speaker can convey meaning to the listener.Third, being able to be directly 
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and empirically observed meansthat the implementation of speaking can be directly 

heard or seen and empirically measured in the speaking process by looking at the 

correctness and effectiveness of the speaker.  

2. Aspects of Speaking Skills 

Experts have proposed various aspects of speaking skills. Brown (2001:268) 

proposed four aspects of speaking skills namely fluency, accuracy, pronunciation, and 

vocabulary 

a. Fluency 

The first aspect is related to fluency. It is the ability to speak quickly and 

automatically that has signs including the speed of speaking and few pauses which 

are used to characterize a person‟s level of communication proficiency 

(HarrisandHodges, 1995:14; Brown, 2001:10; Richards, 2006:108-109). In this 

definition, a person is said to be a fluent speaker of a language if he/she can use the 

grammatical structures and patternsaccurately, quickly, and automatically at the 

normal conversation speed when they are needed. Fluency is considered to be the 

ability to keep going when speakingspontaneously.Italso has signs that indicate that 

the speaker does not spend a lot of time tosearchthe language items needed to express 

the message.  

b. Accuracy 

The second aspect is related to accuracy. Accuracy is the ability to produce 

correct sentences using correct grammar and vocabulary in natural interaction 

(Brown, 2001:268). It means that accuracy is achieved by allowing the speaker to 
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focus on the elements of phonology, grammar, and discourse in their spoken output. 

The aspect of accuracy in the speaking class is set by providing opportunities for the 

learners to be engaged in the context of daily life.The teacher should give the students 

communicative tasks and activities such as games, conversation, role play, debates, 

etc. Those kinds of activities can engage the learners in the natural interaction process 

whenever possible. 

c. Pronunciation 

The third aspect is related to pronunciation.Having a good pronunciation of 

the language can be helpful in a normal communication,particularly for intelligibility 

(Derwing and Munro, 2005).Pronunciation deals with phonemes, phonemic patterns, 

intonation, rhythms, and stresses. It is the way for speakers to produce clearer 

language when they speak. To be able to have a successful communication, the 

speaker of the language needs to be able to understand each other‟s skills and 

competences. It should be taughtintegratively with the other skills and competencesin 

the class. 

d. Vocabulary 

The fourth aspect is related to vocabulary. It is one of the important aspects in 

learning a foreign language. With limited vocabulary, anyone will also have a limited 

understanding in terms of listening, speaking, reading, and writing. Willis (1990: 42) 

stated that without grammar very little can be conveyed, without vocabulary nothing 

can be conveyed.  Vocabulary has to do with the appropriate diction which is used in 
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conversation. Without having a sufficient vocabulary, someone cannot communicate 

effectively to express ideas in both oral and written forms.  

3. Teaching Speaking Skills to Children 

As children understand more easilywhat people say, they also become 

proficient in expressing their own thoughts, ideas, and wishes. This proficiency does 

not exist by itself. There are several factors including better organs of speech such as 

the mouth and tongue, the syntactic and semantic knowledge, the awareness of the 

people who areappropriate to know and believe acquisition of the abstract things,etc. 

Therefore, the important thing in developing the speaking skills of children is through 

practice. 

To make students able to speak English, the teacher should provide 

appropriate activities for them to practice. Those activities should be well organized 

according to the level of difficulty andteacher‟s roles. Scott andYtreberg(1990:34) 

divided speaking activities into four stages. They are presenting new language orally, 

controlled practice, guided practice, and free activities. They also put dialogue works 

to bridge between guided practice and free activities. The stages are presented below. 

a. Presenting New Language Orally 

When children start learning, they need to be given language before they can 

produce it by themselves. There are some ways that teachers can use to present new 

language orally such as involving the children by using mascots, pictures, puppets, 

silhouettes, drawing, etc. Below is an example of presenting new language orally by 

using a mascot called Teddy. 
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“Teddy, do you like an 

apple?” 

“Ugh, no!” 

“Do you like an orange?” 

“Yes, I like it.” 

“What about bananas?” 

“Yes, I love them.” 

 

 

Figure 1:The Example of Presenting New Language Orally 

(Scott andYtreberg, 1990:35) 

 

From the example above, the teacher does not have to present oral 

work by herself. Most oral work directed toward someone and asked for a 

response from someone and having another speaker of English around can 

make the situation get across more easily. 

b. Controlled Practice 

Controlled practices are related to presentation since it is sufficient for 

children to try out new language as soon as they have heard it. The aim is to 

train children to use correct, simple, and useful language within a situation or 

context. Children may have to repeat sentences, be corrected, and practice 

them frequently. Therefore, activities which become thebasis for oral work are 

useful. Below is an example of a control practice activity in the topic of 

“Telling Time”. 
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A: What time is it? 

B: It is…………………. 

 

 

Figure 2: The Example of Controlled Practice(Scott andYtreberg, 1990:37) 

 

In the controlled practice, there is a little chance for children to make 

mistakes. If the pattern isestablished with the class, they can happily do it in pairs. 

In addition, familiarity and safety help children to build up security in the language.  

c. Guided Practice 

In the use of language, controlled practice is followedby guided practice. Itis 

usually donein pairs or small groups. It also gives children some short of choices, 

but the choice of language is limited. Mimics, gestures, pictures, or objects are 

helpful to support contents and performances. An example of guided practice is 

presented below. 

A: What time is it? 

B: It is five past ten (Looking at his clock in the book and putting his clock to 

five past ten). 

A:Thank you (Puts her clock to the same time and compares). 

 

Figure 3:The Example of Guided Task(Scott andYtreberg, 1990:38) 

 

In this activity, student A acts as a person whohas watch which is un-set. 

Then, student Aasked student B about the correct time. After getting the correct 

time, studentAreset his/her watch. The language remains the same, but student A 
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never knows what the time is going to be. The activity is just a bit more meaningful 

because student A has to do something after she gets the information from student 

B. 

d. Dialogue Works 

Before children do the free activities, they should be ready for dialogue works 

first. Putting the children into pairs for doing the dialogue is a simple way of 

organizing even large classes. The dialogues with some sort of actions and 

movementswork best with the young children. The activities can be done by using 

objects or role plays. An example of dialogue works is presented below. 

 

A: Good morning. Can I help you? 

B: Yes, please. I‟d like an ice cream. 

A: Here you are. 

B: How much is that? 

A: Rp. 5000, 00. Thank you. 

B: Good bye. 

A: Good bye. 

 

 

Figure 4:  The Example ofDialogues Works(Scott andYtreberg, 1990:40) 

  

Using those kinds of dialogues, children can get some advantages. They are 

learning to ask and answer questions, use short complete bits of language and respond 

to it, and use words, tones of voice, stresses, intonation, and facial expressions 

appropriately. 
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e. Free activities 

The previous activities give a good background for the freer activities where 

children can say what they want to say. Free activities focus on meaning more than 

correctness. In other words, fluency is more important than accuracy. The teacher‟s 

control is minimal during the activity, but the teacher should make sure that children 

have sufficient language to do the tasks. There is always a game element in the 

activity in which the atmosphere is in-formal and the competitive spirit is low so that 

all children can win. Below is an example of free activities in form of a survey game. 

 

Figure 5: The Example of Survey Game 

(Scott andYtreberg, 1990: 47) 

 

The teacher should be careful in selecting activities for older children. The 

activities should be motivatingbut not too difficult. It will be helpful to create a 

positive learning environment because children will speak up and participate in the 

lesson if they feel happy and safe. Children also need purposeful and 

meaningfulactivities that create a communicative need and enhance their motivation 

to use the language. 
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B. Teaching English to Children 

It has been mentioned in the previous chapter that the subjects of the research 

are students of the fourth grade of the elementary school. Their ages range from 

nine to ten years old.Therefore, it is necessary to discuss some theories that are 

related to children‟s characteristics, children development, and principles in 

teaching English to children. 

1. Children’s Characteristics 

Children have unique characters which differentiate them from adults. Some 

experts have identified their characteristics such as presented below. 

a. Talkative  

One of the children‟s characteristics islove to talk. Most children at this age 

(7-10 years old ) love to talk  and want to get responses and  can carry on lengthier 

discussions about a single issue or event  (Grugeon,et al., 2005:84;Owens, 2008 in 

McDevvitandOrmrod,2010:332). It means that children like to have conversation 

with others.Besides, as children grow older, their conversations with others increase 

in depth and length. However, they tend to be short in the early conversation. Most 

of them are quite willing and able to introduce new topics into a conversation, but 

they have different ways in maintaining the interchange of the topic.Below is an 

example of children whohave a willingness to introduce a topic into conversation 

(Grugeonet al.inMcDevvitandOrmrod, 2010: 334). 
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Alex : Mrs. Smith, Mrs. Smith. I was sick seven times last night and my 

grandma‟s gone to Spain. 

Hannah: Mrs. Smith, Mrs. Smith. My hamsters bite us. 

Stephen: Mrs. Smith, Mrs. Smith. Have you heard the joke about three pieces of 

string who went into a pub? 

Jamie : Do you believe in all that God stuff, Mrs. Smith? 

Jessica : Mrs. Smith, how do seedless grapes make more seedless grapes if they 

haven‟t got any seeds in? 

Danny : Mrs. Smith, Mrs. Smith. Is the steam from coffee different from the steam 

from tea? 

Amrit : Don‟t you talk them words to me. 

David : You f…… b…. You never listen! I hate you! I f…ing I hate you! 

Billy : Mrs. Smith, Mrs. Smith. I know a song from Dublin. My uncle taught it 

me. I want to sing it you. 

 

 

Figure 6: The Example of Talkative 

(McDevvitandOrmrod, 2010:334) 

 

From the example above, adults should giveopportunities to the children‟s 

discussions, conversations, stories, and anecdotes to show the responses and 

rewards for them. It is useful to develop their self-confidence in social relationship. 

Developing a sensitive and trustingrelationship with the children is the most 

powerful and effective strategy tostimulate talk. Through the good relationships that 

develop during these friendly talk times, the children grow more comfortable 

speaking in more formal learning situations. 

b. Short in Attention Span 

One of the main differences between adults and children is related to attention 

span. It is an extent to how long a person is able to hold full attention in a teaching 

learning process (Spratt, et al., 2005:53, Brewster et al., 2004: 28). At this point, 

attention span is related to the concentration that influenceschildren to develop their 
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ability. It is generally connected to the age of the person. Children around nine to 

ten have the attention span of 30 to 35 minutes. They have the characteristics of 

getting bored easily, like to move, and cannot concentrate for long time. Children 

can be categorized as having a short attention span. They are likely to be impatient 

while listening and waiting for their turn to speak and have a hard time returning to 

an unfinished task interrupted. Below is anexample of a short attention span of 

children in class activities. 

 

Figure 7: The Example of Children’ Short Attention Span 

(McDevvitandOrmrod, 2010: 475) 

 

From the figure above, it can be seen that six children move around the class 

and two children make a conversation. Only three children focus on the teaching and 

learning process. 

At this point, the teacher should give interesting and fun activities. It can be 

done by giving animated and enthusiastic materials, giving a sense of humor, and 

increasing the students‟ curiosity toward the lesson. By knowing the students‟ 

attention span, it will enable to the teacher to appropriately schedule the steps in the 

process of language teaching. 
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