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ABSTRACT 

       The objective of this research is to develop a rubric for portfolio assessment 

in writing of grade VIII students at SMP Negeri 15 Yogyakarta.  

       This research applied a Research and Development study which adopts the 

model of R & D proposed by Dick and Carey in Gall, Gall and Borg (2003). The 

data collected were qualitative and quantitative. The qualitative data were in the 

form of interview transcript and the quantitative data were in the form of students’ 

writing scores. These data were used to evaluate and then to revise the rubric. On 

the basis of some theories related to the development of effective scoring rubrics 

and the result of the needs analysis, the first draft of the rubric was then 

developed. The researcher consulted the rubric to a writing expert to know 

whether the rubric meets criteria which are appropriate to measure the students’ 

writing. After the rubric was implemented, an evaluation was then conducted. The 

researcher conducted interviews with the English teachers who participated in the 

implementation to find out the strengths and weaknesses of the rubric and to ask 

the teachers’ suggestion concerning the rubric. The data of the interview were 

used to revise the rubric.  

       The research was conducted through six steps, they are: researching and 

collecting the information, planning, developing the rubric, obtaining expert 

judgment, field testing and developing the final product of the rubric. The 

instrument used in collecting the data was interviews and questionnaires to cross 

check the result of the interviews. The finding shows that there are four 

dimensions of portfolio assessment in the rubric: (1) characteristics of the writer, 

(2) characteristics of the portfolio as a whole, (3) characteristics of individual 

texts, and (4) intratextual features. Each dimension is written in three properties of 

the rubric: criteria, levels and descriptors. Each dimension has criteria which 

indicate good performance on a task. Each criterion is graded in five levels of 

performances, and the descriptors tell precisely what the performance looks like at 

each level.  
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CHAPTER I 

INTRODUCTION 

A. Background to the Research 

       Writing is an important skill in language learning. Today, the ability to write 

has become an indispensable skill in the global literate community. As an advance 

in transportation and technology allows people to communicate with people 

around the world, the demand of knowledge about languages becomes even more 

necessary. As a result, the ability to speak and write in a foreign language 

becomes an important skill in academic, business, and personal lives.  

       Writing is assumed as the most difficult skill to be learned compared with 

listening, speaking and reading. Even the native speakers themselves need to learn 

writing, as well as the second and foreign language learners. However, the 

purposes and the needs of the learning will be different between the foreign 

language learners and the native speakers, and the written products themselves 

will also be different. Therefore, the definition of the writing skill will vary. It 

depends on the purpose, background, needs and experience of learning writing. 

       Writing, as well as speaking, is a productive skill. It means that people tend to 

produce language rather than to receive it. Therefore, it is assumed that learning 

writing and learning speaking are more difficult than learning reading or listening, 

which is categorized as receptive skills. However, many people say that learning 

writing is more difficult than learning speaking, although writing and speaking are 

similarly categorized as productive skills. Learning writing is more difficult than 
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learning speaking because writing has its own features and conventions that 

differentiate it from speaking (Brown, 2004).  

       One of the most important distinctions between writing and speaking is that 

writing is highly valued in educational setting. Another distinction is that accuracy 

in writing is more important than accuracy in speaking (Weigle, 2002). In 

educational setting, students are taught to produce writing with a high level of 

accuracy. They need to know how to write letters, how to put written reports 

together, and how to write using electronics (Harmer, 1998). However, the 

students should also be able to respond to writing, for example, how to respond to 

an advertisement about job vacancy.  

       Because writing is assumed to be the most difficult skill to be learnt, students 

need more time and practice in mastering it. It is important that students do not 

only practice writing inside the class but also outside the class. In addition, 

teaching writing should be done step by step. There are some steps in writing: 

drafting, structuring, reviewing, focusing, generating ideas and evaluating. 

Teachers should guide the students carefully in writing from drafting up to 

evaluating.   

       Some teachers do not apply the steps of writing in teaching writing at schools. 

They may do this because they do not understand about the theory of writing or 

they feel indolent to apply the theory. Some teachers that the researcher met when 

conducting observation seemed that they did not know about this theory. They do 

writing by giving an example of a text, giving some exercises to the students and 

then asking the students to make their own writing. The exercises are usually in 
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the form of sentence completion or jumbled sentences. This kind of teaching 

cannot support the students to make a good writing.  

       In addition, teachers cannot finish the whole teaching of writing in class 

because of the limited time. In a class, teachers usually give explanation about the 

material and some exercises about it. The exercise in the classroom will be done 

in groups or in pairs. Then teachers will give homework to be done by the 

students individually. In this situation, students can do an underhand way to 

complete their assignment. Teachers should give attention to it. 

       The students’ homework is to be submitted. The teachers will evaluate the 

homework and give some mark on it. If the teachers find any suspicion, they will 

interview the students. The teachers will give them another task as a replacement 

for their previous task, if the students were proved guilty. It is a fair assessment, 

but it cannot stop the students from cheating. 

       However, the task that is given to the students is not always a kind of writing 

performance. One of the English teachers said that she gave the tasks based on the 

text types. For some types of text, the teacher only assesses the students’ writing 

by a multiple-choice test. It means that the task that the teacher gives does not 

really measure the students’ ability in writing. 

       The writing assessment should be appropriate to measure the students’ 

writing ability, no matter where the writing process takes place. Objective tests 

and sentence completion are not suitable to assess the students’ writing ability, 

because they cannot measure the students’ deep knowledge of writing. A teacher 

needs to know the students’ ability from their writing performance. 
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       However, students still find difficulties in producing their own writing. Some 

students often have no idea for the topic that they want to write. Other students 

find difficulties in selecting the right words to express their feeling and deciding 

what tenses they shall use for the sentences they make. As a result, students tend 

to choose a topic that is closely related to the topic of the example given by the 

teacher so that they can imitate the words and make a small change in the content. 

       Another way that students have in the classroom is imitating the students’ 

work beside them. Students may do this because they do not have any idea about 

what to write or they do not understand the instruction or the explanation given by 

the teacher. The worst is that they do not do the assignment by themselves but 

they copy it from books or other sources. To produce a good paragraph in writing, 

students need guidance and it is not enough only by giving them examples. Those 

problems can happen because teachers usually assess only the final work of the 

students.  

       This research is conducted at SMP Negeri 15 Yogyakarta. To find out how 

the English teachers teach and evaluate writing, the researcher made observation. 

Based on the observation that was conducted on the 8
th

 of February 2012 by 

interviewing three English teachers, the researcher concludes that there are no 

English teachers who assessed students’ works from the beginning of the writing 

till the finished product of the writing. This situation gives them a chance to do 

cheating. The teachers will give the students another assignment or make them 

revise their work if they are caught cheating. However, this method cannot really 

solve the problems.  
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       Teachers need a kind of writing assessment that can be used to monitor the 

development of the students’ work. The writing assessment that can be adopted by 

the teachers is portfolio assessment. Through portfolio assessment, teachers can 

observe the students’ writing from the beginning of a course to the end of the 

course. In this way, teachers can minimize cheating committed by the students. In 

addition, portfolio assessment is an assessment suggested by the government to be 

practiced at school.  

       The interview was aimed at finding out not only how the teachers teach and 

evaluate writing, but also what problems they found in teaching writing, what 

kinds of assessments they usually use, and what rubric they usually use. From the 

interview with some of the English teachers in this school, the researcher found 

that most of the teachers did not understand about rubric.  

       The teachers have used rubrics as the scoring measurement but they do not 

know that what they used was a rubric. When the researcher asked them what 

kinds of rubric that they usually use, whether it is holistic or analytic, they cannot 

answer it either. They make a rubric by copying it from some resources such as 

books, other lesson plans or downloadable resources from the internet. From the 

RPP (lesson plan) that the researcher saw, most of the rubrics that the teachers use 

are analytic rubrics. The rubric is very simple and measures only the basic 

components of writing that the teacher wants to assess, for example grammar, 

sentence structure, word choice and spelling. The rubric that they use did not 

assess the content of the students’ writing. It can be concluded that the teachers do 

not have comprehensive knowledge about measurement. 
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       A rubric is important in a language assessment. The rubric is used as a 

guidance to score the students’ performance. Without rubrics, teachers cannot 

measure the students’ mastery of writing well. In order to get an accurate 

measurement, teachers should include a detailed description of the criteria to be 

measured in the rubric. The rubric should measure what the students have learned.  

       Teachers need an appropriate portfolio rubric to evaluate the students’ 

abilities accurately in portfolio assessment. The rubric should be made based on 

the school curriculum and the students’ level of proficiency because the students 

have different ability for different grades or classes. The criteria are developed 

based on the purpose of the assessment. One of the purposes is to monitor the 

students’ progress in writing so that the cheating committed by the students can be 

minimized. Based on the observation, the researcher assumed that the teachers are 

unable to make an appropriate rubric by themselves. Therefore, this research is 

aimed at helping the teachers to make an appropriate rubric and, therefore, careful 

research should be conducted in order to find the appropriate criteria of the rubric 

for portfolio assessment in writing.   

B. Identification of the Problem 

       As suggested by the curriculum, teachers should conduct classroom-based 

assessment. In fact, there are many problems and obstacles faced by the teachers, 

which prevent the teaching and learning process from gaining the goal. The 

problems include the problems of teaching and learning writing. Some of the 

problems are related to the assessment, the teachers, the students, and the time in 

teaching writing. 
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       The problem of writing which is related to the assessments is that writing 

assessments are not always conducted through a writing performance. Teachers 

choose the assessment technique based on the text types that they are going to 

assess, for example, teachers will conduct a jumbled sentence test to assess 

writing narrative, whereas to assess recount texts, teachers will conduct a writing 

performance task. It means that the teaching of writing does not reach the 

production of written language.  

       The problem related to the teachers is that the teachers have different 

competences in teaching writing. One teacher may teach the material based on a 

course book, another may teach the students based on the skills that she or he 

want to teach. The success of teaching writing lies on the teachers’ competence in 

teaching writing skills. The more competent teacher is able to design a better 

learning instruction than the incompetent one. Therefore, the output that they 

produce will also be different. 

       The next problem in writing is related to the students. Some students do 

cheating when they do writing assignments. They tend to imitate their friend’s 

work or the example given by the teacher. Some of them even do copy-paste from 

books or the Internet. They do this possibly because they get confused of what 

they will write, they do not understand the instruction, or even they feel reluctant 

to do the assignments. Therefore, teachers should make sure that the students 

understand the instruction. In addition, teachers should also practice the steps of 

writing in conducting the assignments so that the students know what to write. 
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       The last problem of writing is related to the time. Time to practice writing in 

the class is very limited so there is no sufficient opportunity for students to 

produce writing. Therefore, teachers usually give homework to the students. The 

homework will give the students opportunities to cheat.  

       In conclusion, the success of teaching writing depends on the success of the 

teacher to manage the four problems above. One thing that the teachers can do is 

to guide the students to do writing from drafting up to evaluating. By doing so, it 

is expected that the students can do the writing by themselves and therefore, it 

could minimize the risk of cheating. 

C. Limitation of the Problem        

       In order to monitor the students’ improvement in doing writing, teachers need 

a rubric. Brookhart (1999) in Moskal (2000) proposes that scoring rubrics are 

descriptive scoring schemes that are developed by teachers or other evaluators to 

guide the analysis of the product or processes of students’ effort. Scoring rubrics 

are typically employed when a judgment of quality is required and may be used to 

evaluate a broad range of subjects and activities. Due to the limited time and the 

need of the teachers, the researcher only focuses the research on developing a 

portfolio rubric for assessing writing of Grade VIII students at SMPN 15 

Yogyakarta. 

       The researcher chooses Grade VIII students because the participants of the 

research are the teachers of Grade VIII. Teachers of Grade VIIB cannot join the 

research because they have PPL program in this semester. Besides, Grade VIII 

students will be more competent to practice portfolio assessment than Grade VIII 
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students because they already have more knowledge about writing. Furthermore, 

researchers are not permitted to conduct research on the ninth grade students 

because they are prepared for the national examination.  

D. Formulation of the Problem 

       Based on the identification and the limitation of the problems above, the 

researcher formulates the problem as follows: 

How can a rubric for portfolio assessment in writing be developed for Grade VIII 

students at SMPN 15 Yogyakarta? 

E. Objective 

       The objective of the research is to develop a rubric for portfolio assessment in 

writing of Grade VIII students at SMPN 15 Yogyakarta. 

F. Significance of the Research 

       The researcher expects that this research will give some significance to some 

parties such as the English teachers and the school in which the rubric is tried-out, 

and to the other researchers.  

1. To the School 

       The writing rubric hopefully will improve the quality of the writing 

assessments, especially the portfolio assessment. 

2. To the Teachers 

       The rubric will help teachers to assess the students’ writing fairly so that the 

students’ achievement can be measured accurately.  
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3. To Other Researchers 

       This research hopefully will be useful as a resource for the next research. 

Other researchers can have general knowledge about how to develop a rubric to 

assess students’ writing in portfolio assessment. 
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