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DEVELOPING A RUBRIC FOR PORTFOLIO ASSESSMENT IN
WRITING OF GRADE VIII STUDENTS AT SMP NEGERI 15
YOGYAKARTA

By:
Novi Ariyani
NIM. 08202244030

ABSTRACT

The objective of this research is to develop a rubric for portfolio assessment
in writing of grade V111 students at SMP Negeri 15 Yogyakarta.

This research applied a Research and Development study which adopts the
model of R & D proposed by Dick and Carey in Gall, Gall and Borg (2003). The
data collected were qualitative and quantitative. The qualitative data were in the
form of interview transcript and the quantitative data were in the form of students’
writing scores. These data were used to evaluate and then to revise the rubric. On
the basis of some theories related to the development of effective scoring rubrics
and the result of the needs analysis, the first draft of the rubric was then
developed. The researcher consulted the rubric to a writing expert to know
whether the rubric meets criteria which are appropriate to measure the students’
writing. After the rubric was implemented, an evaluation was then conducted. The
researcher conducted interviews with the English teachers who participated in the
implementation to find out the strengths and weaknesses of the rubric and to ask
the teachers’ suggestion concerning the rubric. The data of the interview were
used to revise the rubric.

The research was conducted through six steps, they are: researching and
collecting the information, planning, developing the rubric, obtaining expert
judgment, field testing and developing the final product of the rubric. The
instrument used in collecting the data was interviews and questionnaires to cross
check the result of the interviews. The finding shows that there are four
dimensions of portfolio assessment in the rubric: (1) characteristics of the writer,
(2) characteristics of the portfolio as a whole, (3) characteristics of individual
texts, and (4) intratextual features. Each dimension is written in three properties of
the rubric: criteria, levels and descriptors. Each dimension has criteria which
indicate good performance on a task. Each criterion is graded in five levels of
performances, and the descriptors tell precisely what the performance looks like at
each level.

XVi



CHAPTER |

INTRODUCTION

A. Background to the Research

Writing is an important skill in language learning. Today, the ability to write
has become an indispensable skill in the global literate community. As an advance
in transportation and technology allows people to communicate with people
around the world, the demand of knowledge about languages becomes even more
necessary. As a result, the ability to speak and write in a foreign language
becomes an important skill in academic, business, and personal lives.

Writing is assumed as the most difficult skill to be learned compared with
listening, speaking and reading. Even the native speakers themselves need to learn
writing, as well as the second and foreign language learners. However, the
purposes and the needs of the learning will be different between the foreign
language learners and the native speakers, and the written products themselves
will also be different. Therefore, the definition of the writing skill will vary. It
depends on the purpose, background, needs and experience of learning writing.

Writing, as well as speaking, is a productive skill. It means that people tend to
produce language rather than to receive it. Therefore, it is assumed that learning
writing and learning speaking are more difficult than learning reading or listening,
which is categorized as receptive skills. However, many people say that learning
writing is more difficult than learning speaking, although writing and speaking are

similarly categorized as productive skills. Learning writing is more difficult than



learning speaking because writing has its own features and conventions that
differentiate it from speaking (Brown, 2004).

One of the most important distinctions between writing and speaking is that
writing is highly valued in educational setting. Another distinction is that accuracy
in writing is more important than accuracy in speaking (Weigle, 2002). In
educational setting, students are taught to produce writing with a high level of
accuracy. They need to know how to write letters, how to put written reports
together, and how to write using electronics (Harmer, 1998). However, the
students should also be able to respond to writing, for example, how to respond to
an advertisement about job vacancy.

Because writing is assumed to be the most difficult skill to be learnt, students
need more time and practice in mastering it. It is important that students do not
only practice writing inside the class but also outside the class. In addition,
teaching writing should be done step by step. There are some steps in writing:
drafting, structuring, reviewing, focusing, generating ideas and evaluating.
Teachers should guide the students carefully in writing from drafting up to
evaluating.

Some teachers do not apply the steps of writing in teaching writing at schools.
They may do this because they do not understand about the theory of writing or
they feel indolent to apply the theory. Some teachers that the researcher met when
conducting observation seemed that they did not know about this theory. They do
writing by giving an example of a text, giving some exercises to the students and

then asking the students to make their own writing. The exercises are usually in



the form of sentence completion or jumbled sentences. This kind of teaching
cannot support the students to make a good writing.

In addition, teachers cannot finish the whole teaching of writing in class
because of the limited time. In a class, teachers usually give explanation about the
material and some exercises about it. The exercise in the classroom will be done
in groups or in pairs. Then teachers will give homework to be done by the
students individually. In this situation, students can do an underhand way to
complete their assignment. Teachers should give attention to it.

The students’ homework is to be submitted. The teachers will evaluate the
homework and give some mark on it. If the teachers find any suspicion, they will
interview the students. The teachers will give them another task as a replacement
for their previous task, if the students were proved guilty. It is a fair assessment,
but it cannot stop the students from cheating.

However, the task that is given to the students is not always a kind of writing
performance. One of the English teachers said that she gave the tasks based on the
text types. For some types of text, the teacher only assesses the students’ writing
by a multiple-choice test. It means that the task that the teacher gives does not
really measure the students’ ability in writing.

The writing assessment should be appropriate to measure the students’
writing ability, no matter where the writing process takes place. Objective tests
and sentence completion are not suitable to assess the students’ writing ability,
because they cannot measure the students’ deep knowledge of writing. A teacher

needs to know the students’ ability from their writing performance.



However, students still find difficulties in producing their own writing. Some
students often have no idea for the topic that they want to write. Other students
find difficulties in selecting the right words to express their feeling and deciding
what tenses they shall use for the sentences they make. As a result, students tend
to choose a topic that is closely related to the topic of the example given by the
teacher so that they can imitate the words and make a small change in the content.

Another way that students have in the classroom is imitating the students’
work beside them. Students may do this because they do not have any idea about
what to write or they do not understand the instruction or the explanation given by
the teacher. The worst is that they do not do the assignment by themselves but
they copy it from books or other sources. To produce a good paragraph in writing,
students need guidance and it is not enough only by giving them examples. Those
problems can happen because teachers usually assess only the final work of the
students.

This research is conducted at SMP Negeri 15 Yogyakarta. To find out how
the English teachers teach and evaluate writing, the researcher made observation.
Based on the observation that was conducted on the 8" of February 2012 by
interviewing three English teachers, the researcher concludes that there are no
English teachers who assessed students’ works from the beginning of the writing
till the finished product of the writing. This situation gives them a chance to do
cheating. The teachers will give the students another assignment or make them
revise their work if they are caught cheating. However, this method cannot really

solve the problems.



Teachers need a kind of writing assessment that can be used to monitor the
development of the students’ work. The writing assessment that can be adopted by
the teachers is portfolio assessment. Through portfolio assessment, teachers can
observe the students’ writing from the beginning of a course to the end of the
course. In this way, teachers can minimize cheating committed by the students. In
addition, portfolio assessment is an assessment suggested by the government to be
practiced at school.

The interview was aimed at finding out not only how the teachers teach and
evaluate writing, but also what problems they found in teaching writing, what
kinds of assessments they usually use, and what rubric they usually use. From the
interview with some of the English teachers in this school, the researcher found
that most of the teachers did not understand about rubric.

The teachers have used rubrics as the scoring measurement but they do not
know that what they used was a rubric. When the researcher asked them what
kinds of rubric that they usually use, whether it is holistic or analytic, they cannot
answer it either. They make a rubric by copying it from some resources such as
books, other lesson plans or downloadable resources from the internet. From the
RPP (lesson plan) that the researcher saw, most of the rubrics that the teachers use
are analytic rubrics. The rubric is very simple and measures only the basic
components of writing that the teacher wants to assess, for example grammar,
sentence structure, word choice and spelling. The rubric that they use did not
assess the content of the students’ writing. It can be concluded that the teachers do

not have comprehensive knowledge about measurement.



A rubric is important in a language assessment. The rubric is used as a
guidance to score the students’ performance. Without rubrics, teachers cannot
measure the students’ mastery of writing well. In order to get an accurate
measurement, teachers should include a detailed description of the criteria to be
measured in the rubric. The rubric should measure what the students have learned.

Teachers need an appropriate portfolio rubric to evaluate the students’
abilities accurately in portfolio assessment. The rubric should be made based on
the school curriculum and the students’ level of proficiency because the students
have different ability for different grades or classes. The criteria are developed
based on the purpose of the assessment. One of the purposes is to monitor the
students’ progress in writing so that the cheating committed by the students can be
minimized. Based on the observation, the researcher assumed that the teachers are
unable to make an appropriate rubric by themselves. Therefore, this research is
aimed at helping the teachers to make an appropriate rubric and, therefore, careful
research should be conducted in order to find the appropriate criteria of the rubric

for portfolio assessment in writing.

B. ldentification of the Problem

As suggested by the curriculum, teachers should conduct classroom-based
assessment. In fact, there are many problems and obstacles faced by the teachers,
which prevent the teaching and learning process from gaining the goal. The
problems include the problems of teaching and learning writing. Some of the
problems are related to the assessment, the teachers, the students, and the time in

teaching writing.



The problem of writing which is related to the assessments is that writing
assessments are not always conducted through a writing performance. Teachers
choose the assessment technique based on the text types that they are going to
assess, for example, teachers will conduct a jumbled sentence test to assess
writing narrative, whereas to assess recount texts, teachers will conduct a writing
performance task. It means that the teaching of writing does not reach the
production of written language.

The problem related to the teachers is that the teachers have different
competences in teaching writing. One teacher may teach the material based on a
course book, another may teach the students based on the skills that she or he
want to teach. The success of teaching writing lies on the teachers’ competence in
teaching writing skills. The more competent teacher is able to design a better
learning instruction than the incompetent one. Therefore, the output that they
produce will also be different.

The next problem in writing is related to the students. Some students do
cheating when they do writing assignments. They tend to imitate their friend’s
work or the example given by the teacher. Some of them even do copy-paste from
books or the Internet. They do this possibly because they get confused of what
they will write, they do not understand the instruction, or even they feel reluctant
to do the assignments. Therefore, teachers should make sure that the students
understand the instruction. In addition, teachers should also practice the steps of

writing in conducting the assignments so that the students know what to write.



The last problem of writing is related to the time. Time to practice writing in
the class is very limited so there is no sufficient opportunity for students to
produce writing. Therefore, teachers usually give homework to the students. The
homework will give the students opportunities to cheat.

In conclusion, the success of teaching writing depends on the success of the
teacher to manage the four problems above. One thing that the teachers can do is
to guide the students to do writing from drafting up to evaluating. By doing so, it
is expected that the students can do the writing by themselves and therefore, it

could minimize the risk of cheating.

C. Limitation of the Problem

In order to monitor the students’ improvement in doing writing, teachers need
a rubric. Brookhart (1999) in Moskal (2000) proposes that scoring rubrics are
descriptive scoring schemes that are developed by teachers or other evaluators to
guide the analysis of the product or processes of students’ effort. Scoring rubrics
are typically employed when a judgment of quality is required and may be used to
evaluate a broad range of subjects and activities. Due to the limited time and the
need of the teachers, the researcher only focuses the research on developing a
portfolio rubric for assessing writing of Grade VIII students at SMPN 15
Yogyakarta.

The researcher chooses Grade VIII students because the participants of the
research are the teachers of Grade VIII. Teachers of Grade VIIB cannot join the
research because they have PPL program in this semester. Besides, Grade VIII

students will be more competent to practice portfolio assessment than Grade VI



students because they already have more knowledge about writing. Furthermore,
researchers are not permitted to conduct research on the ninth grade students

because they are prepared for the national examination.

D. Formulation of the Problem

Based on the identification and the limitation of the problems above, the
researcher formulates the problem as follows:
How can a rubric for portfolio assessment in writing be developed for Grade VIII

students at SMPN 15 Yogyakarta?

E. Objective
The objective of the research is to develop a rubric for portfolio assessment in

writing of Grade VIII students at SMPN 15 Yogyakarta.

F. Significance of the Research
The researcher expects that this research will give some significance to some
parties such as the English teachers and the school in which the rubric is tried-out,

and to the other researchers.

1. To the School
The writing rubric hopefully will improve the quality of the writing

assessments, especially the portfolio assessment.

2. To the Teachers
The rubric will help teachers to assess the students’ writing fairly so that the

students’ achievement can be measured accurately.
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3. To Other Researchers
This research hopefully will be useful as a resource for the next research.
Other researchers can have general knowledge about how to develop a rubric to

assess students’ writing in portfolio assessment.
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Kompleks Kepatihan, Danurejan; Telepon (0274) 562811 - 562814 (Hunting)
YOGYAKARTA 55213

SURAT KETERANGAN / IJIN
070/7199/V/8/2012

Membaca Surat : Dekan Fak. Bahasa & Seni-UNY Nomor . '988a/UN.34.12/PPIVIIIf2012
Tanggal : 06 Agustus 2012 Perihal . ljin Penelitian

Mengingat ;1. Peraturan Pemerintah Nomor 41 Tahun 20086, tentang Perizinan bagi Perguruan Tinggi Asing,
Lembaga Penelitian dan Pengembangan Asing, Badan Usaha Asing dan Orang Asing dalam
melakukan Kegitan Penelitian dan Pengembangan di Indonesia;

2. Peraturan Menteri Dalam  Negeri' Nomor 33 Tahun 2007, teritang Pedoman penyelenggaraan
Penelitian dan Pengembangan di Lingkungan Departemen Dalam Negeri dan Pemerintah Daerah;

3. Peraturan Gubernur Daerah Istimewa Yogyakarta Nomor 37 Tahun 2008, tentang Rincian Tugas dan
Fungsi Satuan Organisasi di Lingkungan Sekretariat Daerah dan Sekretariat Dewan Perwakilan
Rakyat Daerah.

4. Peraturan Gubemur Daerah Istimewa Yogyakarta Nomor 18 Tahun 2009 tentang Pedoman Pelayanan
Perizinan, Rekomendasi Pelaksanaan Survei, Penelitian, Pendataan, Pengembangan, Pengkajian,
dan Studi Lapangan di Daerah Istimewa Yogyakarta.

DIJINKAN untuk melakukan kegiatan survei/penelitian/pendataan/pengembangan/pengkajian/studi lapangan kepada:

Nama : NOVIARIYANI NIP/NIM © 08202244030

Alamat . Karangmalang Yogyakarta

Judul - DEVELOPING A RUBRIC FOR PORTFOLIO ASSESSMENT -IN WRITING OF GRADE Vil
STUDENTS AT.SMP NEGERI 15 YOGYAKARTA

Lokasi : SMP N 15 YOGYAKARTA Kel. BAUSASRAN, Kec. DANUREJAN, Kota/Kab. KOTA
YOGYAKARTA

Waktu : 07 Agustus 2012 s/d 07 November 2012

Dengan Ketentuan

1. Menyerahkan surat keteranganfijin survei/penelitian/pendataan/pengembangan/pengkajian/studi lapangan *) dari
Pemerintah Provinsi DIY kepada Bupati/Walikota melalui institusi yang berwenang mengeluarkan ijin dimaksud:

2. Menyerahkan soft copy: hasit penelitiannya baik kepada Gubemur Daerah Istimewa Yogyakarta melalui Biro
Administrasi Pembangunan Setda Provinsi DIY dalam compact disk (CD) maupun mengunggah (upload) melalui
website adbang.jogjaprov.go.id dan menunjukkan cetakan asli yang sudah disahkan dan dibubuhi cap institusi;

3. ljin ini"hanya “dipergunakan untuk keperiuan ifmiah, dan pemegang ijin wajib mentaati ketentuan yang ‘berlaku di
lokasi kegiatan;

4. ljin penelitian dapat diperpanjang maksimal 2 (dua) Kali dengan menunjukkan surat ini kembali sebetum berakhir
waktunya setelah mengajukan perpanjangan melalui website adbang.jogjaprov.go.id;

5. tjin yang diberikan dapat dibatalkan -sewaktu-waktu apabila pemegang ijin ini tidak memenuhi ketentuan yang
beriaku.

Dikeluarkan di Yogyakarta
Pada tanggal 07 Agustus 2012
A.n Sekretaris Daerah
en Perekonomian dan Pembangunan
Ub.

Tembusan :

1. Yth. Gubernur Daerah Istimewa Yogyakarta (sebagai laporan)
2. Walikota Yogyakarta c.q Ka. Dinas Perizinan

3. Ka. Dinas: Pendidikan, Pemuda & OR Prav. DIY

4. Dekan Fak. Bahasa & Seni UNY

5. Yang bersangkutan
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PEMERINTAH KOTA YOGYAKARTA
DINAS PERIZINAN
JI. Kenari No. 56 Yogyakarta 55165 Telepon 514448, 515865, 515866, [62682
EMAIL : perizinan@jogja.go.id EMAIL INTRANET : perizinan@intra.jogja.go.id

SURAT IZIN
NOMOR 070/2184
0291/34 .
Dasar . Surat izin / Rekomendasi dari Gubernur Kepala Daerah Istimewa Yogyakarta
Nomor : 070/7199/V/8/2012 Tanggal :07/08/2012
Mengingat ¢ 1. Peraturan Daerah Kota Yogyakarta Nomor 10 Tahun 2008 tentang Pembentukan, Susunan,

Kedudukan dan Tugas Pokok Dinas Daerah

2. Peraturan Walikota Yogyakarta Nomor 85 Tahun 2008 tentang Fungsi, Rincian Tugas
Dinas Perizinan Kota Yogyakarta;

3. Peraturan Walikota Yogyakarta Nomor 29 Tahun 2007 tentang Pemberian Izin Penelitian,
Praktek Kerja Lapangan dan Kuliah Kerja Nyata di Wilayah Kota Yogyakarta;

4. Peraturan Walikota Yogyakarta Nomor 18 Tahun 2011 tentang Penyelenggaraan Perizinan
pada Pemerintah Kota Yogyakarta;

5. Keputusan Gubernur Daerah Istimewa Yogyakarta Nomor: 38/1.2/2004 tentang Pemberian
izin/Rekomendasi Penelitian/Pendataan/Survei/KKN/PKL di Daerah Istimewa Yogyakarta.

Diljinkan Kepada  : Nama : NOVI ARIYANI NO MHS /NIM ;08202244030
Pekerjaan . Mahasiswa Fak. Bahasa dan Seni - UNY
Alamat : Kampus Karangmalang, Yogyakarta
Penanggungjawab : Dr. Agus Widyantoro, M.Pd.
Keperluan © Melakukan Penelitian dengan judul Proposal : DEVELOPING A

RUBRIC FOR PORTFOLIO ASSESSMENT IN WRITING OF
GRADE VIIl STUDENTS AT SMP NEGERI 15 YOGYAKARTA

Lokasi/Responden : Kota Yogyakarta
Waktu 1 07/08/2012 Sampai  07/11/2012
Lampiran . Proposal dan Daftar Pertanyaan
Dengan Ketentuan : 1. Wajib Memberi Laporan hasil Penelitian kepada Walikota Yogyakarta
(Cq. Dinas Perizinan Kota Yogyakarta)
2. Wajib Menjaga Tata tertib dan mentaati ketentuan-ketentuan yang berlaku setempat
3. Izin ini tidak disalahgunakan untuk tujuan tertentu yang dapat mengganggu kestabilan
Pemerintah dan hanya diperlukan untuk keperluan ilmiah
4. Surat izin ini sewaktu-waktu dapat dibatalkan apabila tidak dipenuhinya
ketentuan -ketentuan tersebut diatas
Kemudian diharap para Pejabat Pemerintah setempat dapat memberi
bantuan seperlunya

/Dik rk‘ n\cﬁ Yogyakarta
padd Tanggal - 8=Bu2012
~An:-Kepala Dinas Perizinan

e Seix?
;r

Tembusan Kepada : >y Drs. H A-R'.D ONO
Yth. 1. Walikota Yogyakarta(sebagai laporan) “NIP.195804101985031013
2. Ka. Biro Administrasi Pembangunan Setda Prop. DIY
3. Ka. Dinas Pendidikan Kota Yogyakarta
4. Kepala SMP Negeri 15 Yogyakarta
5. Ybs.
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PEMERINTAH KOTA YOGYAKARTA
DINAS PENDIDIKAN

SMP NEGERI 15

Jalan Tegal Lempuyangan Nomor 61 Telepon 512912 Yogyakarta
Website : http/www.smpn15yogya.com
Email : smpn15_yk@yahoo.co.id

o Fax : (0274) 544903

SURAT KETERANGAN PENELITIAN
Nomor : 070/024/2013

Yang bertanda tangan di bawah ini Kepala SMP Negeri 15 Yogyakarta :

Nama : Drs. Sardiyanto
NIP : 19561206 198203 1 010
Pangkat / Golongan : Pembina /IV/a

Menerangkan dengan sesungguhnya bahwa :

Nama : Novi Ariyani

NIM : 08202244030

Fakultas : Bahasa dan Seni Universitas Negeri Yogyakarta

Judul Penelitian : Developing a Rubric For Partfolio Assessment in Writing of Grade

VIII Studens at SMP Negeri 15 Yogyakarta

Telah melakukan penelitian di SMP Negeri 15 Yogyakarta pada tanggal 9 Agustus s/d 13 Oktober 2012
berdasarkan surat ijin dari Dinas Perijinan No. : 070/7199/V/8/2012

Demikian Surat Keterangan penelitian ini kami buat untuk dipergunakan sebagaimana mestinya.

e NFPY 19561206 198203 1 010
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