CHAPTER |

INTRODUCTION

A. Background of the Problem

Language is a means of communication in which me@Xpress their
feelings, ideas, opinions, and desires. As annatenal language, English has an
important role in this globalization era. Many pkopre demanded to be able to
communicate in English. It needs speaking skills i@ke them able to
communicate in English. Fluency is also importanearning speaking. In second
and foreign language teaching, fluency describekevel of proficiency in
communication, which includethe ability to produce written and/or spoken
language with easéhe ability to speak with a good but not necesgarérfect
command of intonation, vocabulary, and gramntle, ability to communicate
ideas effectively,the ability to produce continuous speech withoutisazg
comprehension difficulties or a breakdown of comioation. It is sometimes
contrasted with accuracy, which refers to the gbid produce grammatically
correct sentences but may not include the abititgdgeak or write fluently (Jack

C. Richards and Richard Schmidt, 2006).

In relation to the level of teaching learning preg@®f English. Based on
English teaching standard of content which is idsoye Badan Standar Nasional

Pendidikan (BSNP), English teaching in Indonesiaaisied at helping the



students to achieve communicative competence (BS2I®6). By having
communicative competence, the Indonesian studeatge o be able to
communicate using English with other people. ForAS8fudents, the aim of the
English teaching is to facilitate them to commutecaith the target language in
the level of informational literacy. It means thhé students have to be able to
access the knowledge with the target language. derethe Indonesian students
have to be able to communicate in English in diéféyin both spoken and written
language. Thus, to achieve the communicative coenpet English teaching has

to cover four main skills, namely listening, spewkireading, and writing.

Meanwhile, SMA N 1 Gamping is one of the Senior Hi§chools in
Yogyakarta that learns English as one of the ingmirsubjects. The students in
that school are also expected to have masteredskriglcommunicate both in the
spoken and written forms. In fact, there are silidents who do not have
motivation to learn how to speak well. They do have the courage to speak in
front of the class. Moreover, the students are &blpractice listening, reading,
and writing in English at school. On the other hahey have less opportunity to
practice speaking in English when they are nothe tlassroom. Besides, the
activities in speaking are less communicative bgeatlne teachers give many
theories to the students without instructing thenptactice the language. Also,
the teaching and learning process seems to beeteaehtered since the teachers
always explain the materials and the students lestBn to him.

In addition, the activities during the English lessseem to be boring and

less interactive. Therefore, it makes the stud&ds active during the lesson.



There are only some students who are actively wegblin the English lesson,
especially in the speaking lesson. Besides, theh&ega mostly use individual and
pair work. They rarely use group work which can ioye the students’
participation in the lesson. When the students wiadkvidually, they cannot
practice the language function they have learnt iandeans that there is no
communication among the students.

Therefore, the teachers are expected to be aldee&te a situation where
the students are able to express their idea inigingtally. Teachers’ competency
is one of the factors that should be consideredachoeve the success of speaking
teaching learning process, there must be a gooplecation between the teachers
and the students. In this case, the teachers plagnportant role. Knowing the
students’ need is one important thing for the teexhThe teachers will be able to
create the interesting activities to the studer#oreover, the students’
involvement during the teaching learning procesegia beneficial contribution
to the success of teaching. The students’ involverakso influences their ability
to communicate in speaking activity. Due to the am@nce of the students’

involvement, various kinds of interesting activitieeed to be created.

Based on the observation in this school, studenGrade X of SMA N 1
Gamping do not have courage and motivation to essptieeir ideas to others. So,
they have low motivation in learning speaking. Whbka teacher asks them to
perform in front of the class, they always saydht, I'm shy’. It indicates that
the students do not only have low motivation bugoatheir involvement in

learning speaking is less. The low motivationshef students caused by teacher



who do not enough understanding in choosing mageaad they do not have
creativity to arrange some interesting activiti®s, the students feel bored with
the activity in the class. It will not make the dgmts enjoy the less@nd they do
not understand with the materials. They cannot anglne teachers’ questions and
feel afraid if make mistakes. Meanwhile, LKS-bagedching also makes the
students demotivated in learning speaking. In &fditstudents’ motivation and
involvement are two important things that can inwerdheir ability. So, it is
important to improve their speaking ability by ugisome ways. One of them is
teaching speaking by using games. Game is oneeointeresting activities that
can motivate the students to learn speaking.dlsis a kind of fluency activity. By
using communication games, the students will ber@sted in learning speaking.
This way also can motivate and increase the stadepeaking ability in the

teaching learning process.

Thus an action research study will be done to ¥oligp the condition of
the school. By conducting action research, theareber would like to find out
the improvement of students’ speaking skills at SMA1 Gamping through

communication games.

B. Identification and Limitation of the Problem

Speaking is one of the four-language skills teafuire a lot of practice.
Teaching speaking is more giving students oppadigsio practice the language
rather than explaining the grammar rules. To giuelents good opportunities to

practice the language, teachers need to create actwiies that are suitable with



the students’ condition. Moreover, improving spegkiskills takes a lot of
classroom practice, motivation to speak, and skdlsmetimes it is necessary to
think beyond the box, adding creative elements eawr possible depending of

course, on the skills of your students and how dpew are to creative thinking.

However, improving the speaking skills of the smi$ may be difficult,
but the teacher can help the students by startimgl sTeach both speaking and
listening activities, sometimes even in one lessdnle preparing them for that
future presentation make the students enjoyedebsoh. That way, students do
not feel the pressure and burden when it comes tilvgi to present a presentation

due to remembering the fear of those earlier ygarsg those speaking activities.

To identify the problems in the field, the reséamcobserved the teaching
learning process in the class. Based on the okgamvand interview with the
teacher, the researcher identified some problentiseineaching learning process.
As mention in the background of the problem, treeefive factors that should be
considered in teaching learning process, namely tdaeher, the students,

materials, method, and technique.

The first problem is students. Students’ involveimand willingness are
the important point in the teaching learning praceBhe successful process of
teaching learning speaking correlate with the nafeitie students. Based on their
need, the teacher will determine certain activitieg the students are going to do

in the learning and teaching process. Besides that,characteristics of the



learners will also influence the process of theakpey teaching learning, because

in learning speaking, the students need motivaihability to speak.

The second problem is the teacher. The teaches@oe problems in
choosing the suitable technique to improve theesitsl speaking skills. Related
to the students’ condition, the teacher should loeenselective in choosing the
method and technique to be implemented. The teachesblem is his lack of
ideas in creating interesting activities for thed&nts to improve their speaking
skills. The teacher should use materials, methadt@rhnique that are appropriate

to solve the problem.

The third problem is materials. The materials totdogght also influence
the success of the speaking teaching-learning psodteis difficult to the students
to understand the materials that are not foundieir real life. It will be easier for
them to discuss the problems that happen in tleair life. They will express it
involving their mind and feeling so that there vialt natural communication. The
students will be more interested to learn if theamals are interesting and fun.

The materials should be appropriate with the stisieeed.

The fourth problem is method. The method that teexhise to improve
students speaking skills is communicative languagehing. Language learning
in this method puts the learners as the centenelins that the students have the
opportunity to develop their capability of interiact and communication by their
competence. According to Larsen-Freeman the aint®wimunicative language

teaching is to apply the theoretical perspectivehefcommunication approach by



making communicative competence the goal of langusgaching and by
acknowledging the independence of language and comaation. In CLT there
are some techniques that can be used by the teaiddr as information gap,
language games, communication games, role playpardre strip story. Some

communicative activities can be used in teachiagnieg speaking.

The last problem is a technique. The techniquel usd¢eaching learning
speaking should be based on the students’ needlgedtives of the language
learning. The interesting technique likes gamesiggmove students’ motivation
in teaching learning speaking. It also can imprthes students’ speaking ability.
Considering those problems, the researcher corgltit® the main problem is
how to improve the speaking skills of the studdiytsising appropriate activities.

The teachers also have some creativity to impraveesits’ speaking skills.

Considering the amount of problems discussederptievious discussion,
it is not possible for the researcher to includeoélthe factors that have been
stated above in study due to the time limitatiorfiiishing this research. Thus,
the problem that is investigated in this reseasdimited to improve the students’
speaking skills through games. Based on the baakgrand the identification of
the problem, the problem of this research is fodus® the investigation to find
out what games which can effectively improve treeckéng of English speaking in
class X at SMA N 1 Gamping. This study also ingds the use of
communication games which can improve the studesgeaking skills in that

school.



C. Formulation of the Problem
The problem of this research can be formulatefdlsnys:

1. To describe the implementation of communication ggams an
effort to improve the teaching of speaking skills grade X
students of SMA N 1 Gamping through action research

2. To describe the improvement of the students spgaddiils do to
the improvement in the process.

D. Objective of the Study

Related to the formulation of the problem, thisessh is aimed to
describe the teaching speaking practices as amt eéffoimprove the students’
speaking skills of grade X at SMAN 1 Gamping throwgmmunication games.

E. Significance of the Study

1. For the students of SMA N 1 Gamping; it woulddreeffort to improve their
ability in speaking English.

2. For the English teachers in SMA N 1 Gamping; fineling of this study
hopefully becomes a source of information about Was to improve the
students’ speaking skills.

3. For the English education students of Yogyak8ttde University; the finding
of this study hopefully becomes one of the consibler source or reading
material either to enrich their reference in wgtitheir thesis or to improve
their knowledge in English teaching and learningcpsses, especially in

teaching speaking skills.



4. For the researcher herself; this study hopefultyeases her awareness of the
contribution of games to improve the students’ Epeaskills in teaching and
learning processes and gives the experience igdberesearch.

5. For other researcher; this finding can be areefee for them to conduct the
similar research studies to improve speaking teagcldarning process in

senior high school in general.
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CHAPTER Il
LITERATURE REVIEW, RELEVANT RESEARCH STUDIES AND

CONCEPTUAL FRAMEWORK

A. Literature Review
1. The Teaching of Speaking in EFL
a. Definition of speaking

Speaking is one of the language skills, besidesingri listening, and
reading. There are many definitions of speakingoating to many language
teaching experts. According to Harmer (2001:269) ability to speak fluently
presupposes not only knowledge of language featumes also the ability to
process information and language ‘on the spot’.odding to H. Douglas Brown
(2001:267) listening and speaking skills are clpsetertwined. The interaction
between these two modes of performance applies ciedige strongly to
conversation, the most popular discourse categpotiga profession. According to
Scott Thornbury (2005:79), speaking is a cognitskall, it is the idea that
knowledge becomes increasingly automated throughessive practice. People
use speaking skills to give instructions or to geihgs done, to describe
something, to complain about people’s behaviom&ke polite requests, and also
to entertain people with jokes and anecdotes. Spgakhich is popular with the
term ‘oral communication’, is an activity involvirtggo or more people in which
hearers and speakers have to react to what theyahdamake their contributions

at speed of a high level (Johnson and Morrow, 198).:
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b. Types of Classroom Speaking Performance
According to Brown (2001:271), there are six simdategories applied to

oral production that students are expected to cartyn the classroom.

The first is imitation. It is a very limited porticof classroom speaking that
generating ‘human tape recorder’ speech, whereXample, learners practice an
intonation contour or try to pinpoint a certain \@vwgound. There are some micro
skills of oral communication in learning speakirglls, such skills in producing
chunks of language of different length, produdéedences among the English
phonemes and allophonic variants orally, produgerl speech a different rates
of delivery, use cohesive devices in spoken dismuaccomplish appropriately
communicative functions according to situationsrtipgants, and goals, use
appropriate  registers, implicature, pragmatic caotie@s, and other
sociolinguistics features in face-to-face conveosat convey links and
connections between events and communicate suehiored as main idea,
supporting idea, new information, given informatiogeneralization, and
exemplification, use facial features, kinesics, \otahguage, and other nonverbal
cues along with verbal language to convey mearand, the last is develop and
use speaking strategies, such as emphasizing kedsy@phrasing, providing a

context to improve the speaking skills.

Then the second is intensive. It goes on step lbymitative to include
any speaking performance that is designed to peagbme phonological or
grammatical aspect of language. Intensive speatamgbe self-initiated or it can

even form part of some pair work activity, wherarteers are ‘going over’ certain
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form of language. Meanwhile, the third is respoasivt is good deal of student’s
speech in the classroom is responsive short refiésacher or students-initiated
guestions comment. The forth is transactionak ttansactional language, carried
out for the purpose of conveying or exchanging sgemformation, that is an

extended form of responsive language. The fiftimtsrpersonal. It is carried out
more for the purpose of maintaining social relagtdp than for the transmission
of facts and information. The last is extensive.tlis type the students at

intermediate to advanced levels are called onwe gktended monologues in the
form of oral reports, summaries, or perhaps stmeesh. Here the register is more

formal and deliberately. These monologues can &engld or impromptu.
c. Method of Teaching Speaking in EFL

1) Teaching Speaking Skills

The teaching of speaking is more demanding on d&aehier than the
teaching of any other language skills (Rivers. 1888). The problems may come
from learning the language itself, and also fromtéchnical problems in teaching
speaking. For this reason, teachers should be avfaiee elements of speaking
that make it difficult. Brown (2001:270-271) clainesght elements that make
speaking difficult such as clustering, redundarmeguced forms, performances
variables, colloquial language, rate of delivetyess, rhythm, and intonation, and

also interaction.

Moreover Rivers (1981: 187) states such featurepites, intonation,

stress and duration, assimilation, juncture, elisjdiaisons at word boundaries,
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and expensive features like tone of voice and ge'sare often all but ignored.
Those features are constrains dealing with theuagg. However, teachers may
find more problems in teaching speaking which azkated to the technical
problems. They are related to students’ motivatsbagents’ reluctance, grouping

the students, teaching media, classroom manageassgissment techniques, etc.

2) Fluency Activities in Teaching Speaking
There are many of classroom speaking activitiegchviare appropriate
with communication approach. It will make the stoidemore communicative in

the class an also improve their speaking ability.

a. Acting from a script

In this way, the students to perform the actiorth&ir sense from plays
and/or their course books, sometimes filming thaults. Students will often act
out dialogues they have written themselves. Thegently involves them in
coming out to the front of the class. When choosing should come out to the
front of the class the teacher needs to be canefiuto choose the shyest students
first, and they need to work to create the righmdkof supportive atmosphere in
the class (Jeremy Harmer, 2001: 271). This meaasiththis way the teacher
needs to choose who will be the first students toate out to the front of the
class. They should be look at the ability of thedsnts. It will better if they
choose the courage students to come out firstlywillt motivate the shyest

students to do the same activity.

b. Communication Games
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Games which are designed to provoke communicatewden students
frequently depend on an information gap so thatstuelents have to talk to a
partner in order to solve a puzzle, draw a pictdescribe and draw), put things in
the right order (describe and arrange, or find Isinties and differences between

pictures) (Jeremy Harmer, 2001:272).

This way can improve the students’ ability to dp#aently, because the
students will try to speak as far as they can. Tégywork not only in pairs but
also individually according to the type of the gamEhere are types of games that
can improve the students’ involvement in speakikgjss It will motivate the
students to enjoy the speaking class. It is importa the teacher to create some
interesting games to make the students attractedhi® subject (Harmer,

2001:349).

c. Discussion

According to Harmer, discussion is an activity teatdents are reluctant
to give an opinion in front of the whole class, tmadarly if they cannot think of
anything say, and are not, anyway, confident ofldhguage they might use to say

it. Many students feel extremely exposed in theudision situation.

A discussion can be held for various reasons. Sthdents may aim to
arrive at a conclusion, share ideas about an ewenfind solutions in their
discussion groups. Before the discussion, it iemss that the purpose of the

discussion activity is set by the teacher. In thiey, the discussion points are
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relevant to this purpose, so that students doperdtheir time chatting with each

other about irrelevant things.

The teacher can use the ‘buzz group’. The ‘buzwg is one way in
which a teacher can avoid such difficulties. Almeans is that students have a
change for quick discussion in small group befarg @f them are asked to speak
in public. Because they have a chance to thinkdef$ and the language to
express them with before being asked to talk intfad the whole class, the stress

level of that eventual whole class performancedsiced.

d. Prepared Talk

A popular kind of activity is the prepared talk whea student makes a
presentation on a topic of their own choice. Suallkst are not designed for
informal spontaneous conversation; because theprapared and more ‘writing-
like’ that this activity. However, it possible foine students to speak from notes
rather than from script (Harmer, 2001:274). It meetirat the students can use note

to perform this activity.

In this activity, the students make an oral prestgon. The teacher need to
give the students time to prepare their talks (aetp in preparing them, if
necessary). Then the students need a change tarsehéeir presentations. This
can often be done by getting them to present th etiter in pairs or small group
first. The teacher and the class can decide togétleecriteria for what makes a
good presentation and the listener in each paitloam give feedback on what the

speaker has said (Harmer, 2007:352)
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e. Simulation and Role-play

Many students derive great benefit from simulatod role-play. Students
‘simulate’ a real-life encounter (such as a busnegeting, an encounter in an
aeroplane cabin, or an interview) as if they wasmg so in a real world, either as
themselves in that meeting or aeroplane. Simuladiwh role-play can be used to

encourage general oral fluency.

According to Ken Jones, simulation and role plawéh the following
characteristic the first is reality of function, ethsecond is a simulated

environment, and the last is structure.

Simulation and role-play will make the studentsrendun in learning
speaking skills. It also motivates the studentsgeak in front of the class. They
allow students to use a much wider range of langufign some more task-
centered activity may do (Harmer, 2001:352). Irs ttesearch, the focus of the

research is using communication games to improgetidents’ speaking skills.

3) Approaches to the Teaching of Speaking

There are several approaches to the teaching edkspm. Thornbury
(2005) proposes two kinds of approach to teachképgavhich are task-based
approach and genre-based approach. Task-basedaeppig an approach that
foregrounds the performance of the tasks and tlhesfattention is on the
linguistic component of the task. This approachmistivated by the belief that
language is bet learned through using it, rathan tkearned and used it. In

addition, Willis in (Thornbury, 2005) argues thask-based approach is based on
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belief that out of fluency come accuracy and teatriing is prompted and refined

by the need to communicate.

On the other hand, in the genre-based approacbhwkito replace the
task-based approach is aimed at providing theusad of the language and social
context. Those can be given by establishing theakgumrpose and cultural
context of the genre. Then, it may be followed lying the presentation and
analysis of a typical example before the studettismgt to create their own

example.

Dealing with genre-based approach, Feez and JA@%8) describe the
phases of the approach. The first phase is builthegcontext in this stage the
students are introduced to the social context awthentic model of the text type
being studied, explore features of the generalugllicontext in which the text
type is used and the social purposes the text agieeves, and explore the
immediate context of situation by investigating tegister of a model text which
has been selected on the basis of the course wbgend learner need. These
context-building activities can be provided by pming the context through
pictures, audiovisual materials, realia, excursioisld trips, guest speakers;
establishing the social purpose through discussmmsurveys; giving Cross-
cultural activities, such as comparing differenaeghe use of the text in two
cultures; and comparing the model text with othexts of the same or a
contrasting type, e.g., comparing a job intervieithva complex spoken exchange

involving close friends, a work colleague or asgrer in a service encounter.
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The second phase which is called modeling and rdgieacting the text,
the students are asked to investigate the strugiatiern and language features of
the model and compare the model with other exangflése same text type. This

phase can be undertaken at the whole text, clansegxpression levels.

The third phase is joint construction of the tdrt.this third phase, the
students begin to contribute to the constructiowlodle examples of the text type
whereas the teacher gradually reduces the contibtd text construction, as the
students move closer to being able to control tgx¢ independently. There are
some activities that can be used in this phase @scheacher questioning,
discussing and editing whole class constructioentlscribing onto board or
overhead transparency, skeleton texts, jigsaw afidrnnation-gap activities,
small-group construction of tests, dictogloss, aetf-assessment and or peer-

assessment activities.

The fourth phase is independent construction eftéxt. In this stage, the
students work independently with the text and leaperformances are used for
achievement assessment. The activities that cancheded in this phase are a)
listening tasks, e.g., comprehension activitiesraaponse to live or recorded
material, such as performing a task, sequencingyngis, numbering, ticking or
underlining material on a worksheet, answering tijoes, b) listening and
speaking tasks, e.g., role plays, simulated oreaiit dialogs, c) speaking tasks,
e.g., spoken presentation to class, community dagtan, or workplace, d)
reading tasks, e.g., comprehension activities spoase to written material such

as performing a task, sequencing pictures, numdeticking or underlining
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material on a worksheet, answering questions, djngrtasks which demand that

students draft and present whole texts.

The last phase is called linking to related tektsthis phase, students
investigate how what they have learned in this heaglearning cycle can be
related to other texts in the same or similar cantéuture or past cycles of
teaching and learning, and activities which link text type to related texts, such
as a) comparing the use of the text type acrodsrdift fields, b) researching
other text types used in the same field, c) rodsAplg what happens if the same
text type is used by people with different rolesl aalationships, d) comparing
spoken and written modes of the same text type,ean@ésearching how a key

language feature used in this text type is usedhar text types.

Meanwhile, Harmer (2001a) proposes communicatwglage teaching
as one of approaches to the teaching of speaking.approach comes from many
beliefs on language learning. First, it is believledt language is not only pieces
of grammar, but it also involves language functitret the students have to learn
how to use them. Besides, the students have towseeaof the need for
appropriateness or the formality of the languageewithey talk to others.
Moreover, this approach put attention on activadod study which mean that if
students get enough exposure to language and opgas to use it and they are
motivated to learn it, the learning will be sucdaksThe last, the important point
of this approach is that language is learned nairtly know it but also by using it

to communicate.
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2. Speaking Competency
a. The School Based Curriculum in Senior High School
The goal of teaching English in Senior High Schalto enable the
students to communicate in spoken and written Bhglappropriately and
accurately. During this period, a person thinkshie stage of formal operations,
which means a person can use adult form of logit mbolic representation,
such as solving problems (Carlson, 1987:192). Toegit is suitable to give

Senior High School students this kind of speakictg/ay.

Meanwhile, arriculum is defined as a set of plans and regutagibout the
purpose, content, and teaching materials and tbenigue which are used as
orientation of the implementation in teaching léagnprocess to achieve certain
education objectives (Depdiknas, 2006). The purpdsEnglish subject in Senior
High School it self, such as to evolve the studecdsnmunication competence in
oral and written text to reach informational lewbke awareness of the essence and the
importance of English to improve the global comjpetness in the globalization and
to improve the students’ comprehension of the imriahip between language and

culture.

b. The Scope of English Subject in Senior High School
In this curriculum there are three scopes of Ehgéigbject in senior high
school. The first is the ability to understand gwdduce the oral and written
texts which are realized in four skills, such aselning, speaking, reading, and

writing to reach informational level.
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The second is the ability to understand and cresay kinds of short
functional text and monolog such as procedure, rggs®, recount, narrative,
report, news item, analytical exposition, hortaterposition, spoof, explanation,
discussion, review, public speaking. Variety ofctdag materials can appear in

using vocabulary, grammar, and rhetoric action.

The last is the support competence, it is lingesstompetence (using
grammar and vocabulary, pronunciation, and tensegjp-cultural competence
(using utterances and language action in commuaicatontact), strategic
competence (problem solving that appeared in congation process with some
ways so that the communications continually anadalisse competence (using

discourse text).

c. Standards of Competency and Basic Competencies gb&aking
In School Based Curriculum, there are consist aficdéard of competency
and basic competency to manage the English teadbarging process. For the
first grade of Senior High School there are cossi$two standard of competency

and four basic of competency in the first and #woad semester.

In the first semester, the standard of competescgvealing the meaning
of transactional and interpersonal conversatiodaiity life contexts. For the basic
competency are the Giving expression to the meaofnfprmal and informal
transactional to get things doneand interpersonal (social life) accurately,
fluently, and acceptable using oral text in dailfe Icontext and involving

conversation: introducing, meeting and parting,eagwith inviting or offering
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something, accepting and declining an agreementgandg expression to the
meaning of formal and informal transactionab (get things done and

interpersonal (social live) accurately, fluentlyydaacceptable using simple oral
text in daily life context and involving conversati expressing happiness,

showing attention, sympathy, and giving instruction

The second standard of competency is giving exjgmess the meaning of
short functional texts and monologseich as: simpleecount, narrative and
proceduran daily life context. For the basic of competerarg giving expression
to the meaning of formal and informal short functb texts (such as
announcement, invitation, etc.) using simple oexits in daily life context and
giving expression to the meaning of simple monobodw using oral text
accurately, fluently and acceptable in daily lifentext,such as: simpleecount,

narrative and proceduran daily live context.

In the second semester, the first standard of ctanpg is giving
expression to the meaning of transactional andpatsonal conversation in daily
life context For the basic competency are givingregsion to the meaning of
formal and informal transactional (to get thingmeépand interpersonal (social
live) accurately, fluently, and acceptable usingy@e oral text in daily life
context and involving conversation: expressing ityrdé, expressing praise, and
expressing congratulations and giving expressiothéomeaning of formal and
informal transactional (to get things done) anderpérsonal (social live)

accurately, fluently, and acceptable using simpéé ®xt in daily life context and



23

involving conversation: telling surprising, tellingelieve or not, and accepting

invitation/offer.

The second standard of competency is giving exjgnres$s the meaning of
short functional text and simple monologue suchnasgative, descriptive and
news item in daily life context. For the basic catgmcy are giving expression to
the meaning of formal and informal oral short fumecal texts (such as
announcement, invitation, etc.) using simple oexits in daily life context and
giving expression to the meaning in monologue bgxtising oral text accurately,
fluently, and acceptable in daily life context ugisome text such as: narrative,

descriptive, and news item (BSNP, 2006:125).

d. Feedback in Speaking

Correcting the students’ speaking mistakes is inambr(Harmer, 2001a).
However, there are some delicate decisions on lowivte feedback on the
students’ speaking mistakes when the activitiesarnesing on the content, not on
the language form (Thornbury, 2005). There are seosgs that can be used by
the teachers in giving feedback. Commonly, the heaayives the feedback
directly on the students’ mispronunciation wordsewhhe students are doing the
repetition task. However, when the students aregl@onversation/discussion
activity the teacher cannot correct their mistakeause it can destroy the flow of
the conversation/discussion and the students wsi Ithe point of the activity.
Thornbury (2005) argues that interrupting the stislewith the teacher’s

correction when they are doing speaking activities make them lose experience
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of self-autonomy. Besides, it can inhibit the flagrof the students by forcing

them to focus on the accuracy.

The teachers have to watch and listen while spgakativities are taking
place. They note down the students’ mistakes tteatraportant to be corrected.
When the activity has finished, the teacher thés #se students about the correct
form of their mistakes before giving the teachewsn feedback. Moreover, the
teacher has not to point out on a single studeni&ake but the teacher has to
cover all mistakes the students have made. Oyehalie are no hard and fast
rules about correcting students’ mistakes. Howetee, general principle of
watching and listening so that the teacher can fgedback later is usually much

more appropriate (Harmer, 2001a).

e. Assessing Speaking

Commonly, there are two ways to assess studensakspy ability
(Thornbury, 2005). The first is known as holistaosng. In holistic scoring, the
teacher only gives a single score on the basisnobwerall impression. This
holistic way has advantages of being quick anderhgps suitable for informal
testing of progress. Then, the second way is thr@rlytic scoring which gives
separate scores for different aspects of the fékls scoring takes longer, but
requires the teachers to take a variety of fadimis account and it is probably
fairer and more reliable. However, one disadvantagthat the score may be
distracted by all categories and lose sight ofowWerall situation performed by the
students. Therefore, four or five categories arebably to be the maximum

criteria.
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Assessing students’ speaking competencies can e atothe beginning
and the end of the language class. When givingeakspg test at the beginning of
the class, the teacher can know the studentsalirépeaking competence and at
the end of the class the teachers can get therdigheogress or achievement on
the language has been learned. However, it shaulabbed that testing speaking
is not same as testing grammar. Therefore, it pomant to know some criteria or
aspects of assessing students’ speaking (ThornB08j). These criteria are used
when the teacher apply analytic scoring. The fagpect is fluency, it assessed
their ability to speak with a good but not necebsarerfect. The second is
accuracy, the students are assessed through theatess and appropriateness
use of syntactic form. Then, the third aspect apnciation. This aspect assesses
the students’ ability to produce comprehensiblesratices to fulfill the task
requirement. Then, the last aspect is vocabulbry,aspect assesses the range and
appropriate use of vocabulary, it also assesseshbiee of words. Meanwhile,
there are several spoken test types which are coyraeed; interview, role play,

live monologue, and collaborative task and disarssi

Here, to ease the assessment, the researcher uspsaking rubric
proposed by Brown (2004). In the rubric, therefate criteria which are fluency,
accuracy (grammar), vocabulary, and pronunciatibickvare used to assess the
students’ speaking skills. To make the criterizeassient to be more detail, the

researcher also uses some indicators which ar frat@ 50 to 100.

3. Communication Games

a. The Definition of Games
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According to Jill Hadfield (1996:5), a game is anivty with rules, a goal
and an element of fun. The games can provide theituation. The students can
improve their motivation in learning speaking byngsgames. They can express

their ideas without ignoring the rules of the games

Games can be a good way in practicing the studeptsaking skills. The
teacher should be able to provide a model of laggua what the students will
use in real life. Related to Kim'’s (1995:35) stagem) he presents six advantages

of using language games in the classroom, which are

1) Games are motivating and challenging.

2) Games are related as a welcome break from thal usutine of the

language class.

3) Games help the students to make and sustaefftiré of learning.

4) Games provide language practice in the variodsirtegrated language

skills.

5) Games encourage students to interact and coioate to each other.

6) Games create a meaningful context for langu&gks gshat is being

learned by the students.

Games provide some variations on the patterntefantion, either in the

teacher-class interaction, student-group interactio student-student interaction.
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Therefore, the imaginative feature of games cashaged through several kinds

of interactions.

In addition, the writers’ aim has been to find g@hwhich the learners
would enjoy playing in their out-of classroom lif@f course the teachers’
experience of teaching foreign languages showstlaaty learners are prepared to
take part in games and activities which they watddsider a little juvenile or
rather boring in the mother tongue (Andrew Wrigbavid Betteridge, and
Michael Buckby : 1983:1). This means that game$ mdtivate the students to

enjoy their teaching learning process, especiallgpeaking skills.

b. Communication Games in Language Learning
Language learning is hard work. One must make torteb understand,
to repeat accurately, to manipulate newly undetstamguage, and to use the
whole range of known language in conversation otteyr composition. Effort is
required at every moment and must be maintained aveng period of time.

Games help and courage many learners to sustainrttezest and work.

Meanwhile, game also helps the teacher to creatéext in which the
language is useful and meaningful. The learnerd veatake part and in order to
do so must to understand what others are sayirigawg written, and they must
speak or write in order to express their own poihtiew or give information.
Many games cause as much density of practice a® roonventional drill
exercise; some do not. Many games provide thisategeuse of language form.

By making the language convey information and agingames provide the key
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feature of ‘drill” with the opportunity to senseettworking of language as living
communication (Andrew Wright, David Betteridge, arMichael Buckby,

1983:1).

In addition, it is interesting to the studentais® games in the classroom to
improve the speaking skills. They are many kindsgafmes that teacher can
handle in the classroom. The teacher should betiveedo develop some
interesting games in learning speaking. In learrsipgaking, students should get
involved in the class. By using interesting ganties,students will be motivated to
learning speaking. They also interested in learrspgaking skills, because the
teacher not only use authentic activity in teachspgaking, but also use oral
activity. It means that the teacher not only userky activity but also accuracy
activity in a classroom. The teacher can combirmaesmteresting activity, likes
games to teach speaking. They can use some typganoés; one of them is

communication games.

Furthermore, communication games which are desigmedorovoke
communication between students frequently deperahanformation gap so that
the student has to talk to a partner in order toesa puzzle, draw a picture
(describe and draw), put things in the right or@tescribe and arrange, or find

similarities and differences between pictures)gdsr Harmer, 2001:272).

Moreover, this way can improve the students’ abilo speak fluently,
because the students will try to speak as far &g ¢hn. They can work not only

in pairs but also individually according to the ¢ypf the games. There are types
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of games that can improve the students’ involvemergpeaking skills. It will
motivate the students to enjoy the speaking class.important to the teacher to
create some interesting games to make the studdmmtcted to this subject

(Harmer, 2001:349).

In addition, game is a kind of challenged activily these games the
students have a competition in a classroom. Theests will be happy in the
classroom with the interesting games. In this #@gtithe student should be
participated fully. There are some types of comroation games that will be use
in this research, such as: pictures games, shaamges, sound games, word

games, true/false games, memory games, specutgtings, and guessing games.

Therefore, the teacher can use communicative Eggyteaching through
communication games to improve the students spgasiills. CLT is that it
means different things to different people (Nund&®4). It means that every
student has different opinions or ideas about soimgt so they have different
way expressing their ideas. Teacher can implementnmnication games in
speaking class using CLT. The concept of this nteikdhow language is used.
Instead of concentrating not only on grammar, bst dooked at what notions
language expressed and what communicative funcip@aple performed with
language (Wilkins,1979 in Jeremy Harmer, 2007:6B)e concern was with
spoken functions as much as with written grammaudl, reotions of when and how

it was appropriate to say certain things were ohary importance.



30

The teacher also needs to make a language fobure lzsk the students to
perform in front of the class. The students shdwdde a desire to communicate
something. The teacher gives the topic to theestis] such as describing people
or animals. After that he/she should give the laggufunction of this topic. The
teacher also give some explanation about the tapitthan ask the students to
perform it in front of the class. Teacher can usmmunication games to do this
activity. The teacher asks the students to brirgr tfamily’s picture and the
teacher asks the students to describe their famégnbers in their groups or in

front of the class.

Thus an action research study will be done inrgsgarch. By conducting
action research, it will used to find out the impEment of students’ speaking

skills at SMA N 1 Gamping through communication g&m

B. Relevant Research Studies

Using games during the teaching learning English lteen proven to be
able to improve the students’ speaking skills. I#oamotivated the students to
enjoy the activity. As Asri (2010) stated in herdls entitlelmproving the
students’ English Speaking Skills through CommuivieaGames at Grade V of
SD N Balecaturl that communicative games were very effective rigpriove
students’ speaking skills. They could learn to &pama English without fear,

because they were in the game situation.

In addition, Tiara (2010) had done an action regeantitle isimproving

Speaking Skills of Business and Management StudgnSMKN 1 Godean
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Through Gamesdn her research, she mostly used various gamehane a kind

of language games. She used role cards in heritesivThis research finding
shows that there is a significant improvement om skudents’ speaking skills
regarding on the students’ speaking scores ongsteaind post-test. Moreover,
the interviews result shows that most of the sttsl@mjoy with the language

games.

Moreover, Davic (2011) also had done a researcht amtitle Using
Games to Improve the English Teaching Learning &secfor the Students of
Fourth Grade of Elementary School in SD BorobudurMagelang In his
research, he used various games in his Englishhiteptearning process. He
stated that the games as teaching technique weeessful to improve the
English teaching learning process, because theg metivated with this activity.

Games also improve the students’ involvement dueiaghing learning process.

Furthermore, there are some international studiesncerning
communicative activities which involve communicatiogames. Moreover,
Harmer argued that communication games are gameéshvere designed to
provoke communication between students frequerglyedd on an information
gap so that the students have to talk to a pannerder to solve a puzzle, draw a
picture (describe and draw), put things in thetrigider (describe and arrange, or
find similarities and differences between picturg®remy Harmer, 2001:272). In
addition, Nunan argued that the teacher can usencmicative language teaching

through communication games to improve the studgregaking skills.



32

Based on the importance of games, the researchevdgthat the use of
communication games can improve the teaching ofieingpeaking for Grade X
of SMA N 1 Gamping. In this research, the researctlid not only use
information gap games as had been done by TiarEOj20ut also the researcher
used various communication games, such as matchmy guessing games.
Therefore, the students or the participants ofrésearch were more enthusiastic

during the research and the research finding wbelthore convincing.

C. Conceptual Framework

Speaking is one of the language skills, besidegingri listening, and
reading. In the teaching of speaking, the selectibmappropriate techniques is
very essential in determining the success of ibegss. The appropriate technique

can influence and improve the students’ abilitgreaking.

Furthermore, in speaking skills there are two ingoar aspects, it is not
only accuracy but also fluency. Fluency describetewvael of proficiency in
communication, which includethe ability to produce written and/or spoken
language with easéhe ability to speak with a good but not necesgarérfect
command of intonation, vocabulary, and grammar. e accuracy, which
refers to the ability to produce grammatically eatr sentences but may not
include the ability to write accurately and spehlemtly. That is why learning
speaking skills is important to the students. Briéng speaking skills, a teacher
should pay attention to the activity that focusfloency. The teacher uses fluency

activities to promote the students’ interest andivation in learning speaking.



33

Teaching speaking using games is designed to bkemngmted to improve
the teaching of speaking skills. The teaching afa&ng using communicative
activities can be done through acting from a sgcrg@immunication games,
discussion, prepared talks, and also simulation ratelplays. Communication
games are one of the techniques that offer a lahgece for the students to
achieve the learning objective. It is one of theeficy activities, all of which aim
to get students talking as fluently as possiblem@anication games promote
students’ motivation and also can create fun dwsii Besides, those also make
students interested in and motivated to learn spgakhe high motivation from

the students can influence the students’ spealbiigyan the class.

There are many kinds of communication games whgh icnprove the
students’ interest in learning speaking. The exasm@f communication games
which appropriate with students of grade X arenmi@tion gap games, matching
and guessing games. The first is information gapeg many games depend on
an information gap, for examples one student haslkoto a partner in order to
solve a puzzle, draw a picture (describe and drpw),things in the right order
(describe and arrange) or find similarities andedénces between pictures. The
second is guessing games, those games provideflgeody activities. The third
IS matching games, it is the different trick orelig used to make fluent speaking
spontaneously. Based on the consideration abowsnaeptual framework is
constructed on how communication games implemeasedn effort to improve
the teaching of speaking skills of grade X studentSMA N 1 Gamping through

action research and how the implementations of comcation games can
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improve the students’ speaking skills. The impletagon of the technique will
involve the researcher, the English teacher, amdstindents of grade XB at
SMAN 1 Gamping. The conceptual framework of thisel@ch can be shown in

the diagram below:

[ Teaching Speaking }

v v v
[ Accuracy] [ Fluency ] [ Fun, motivating, relaxing activities ]

A A A

\ 4

[ Language Game%

[ Communication Games]

A 4

[ Improved the teaching Iearnin%

process

Figure 1:The Conceptual Framework of the Action Research
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CHAPTER 1lI

RESEARCH METHOD

This chapter subsequently will put an emphasis be tesearch
methodology comprising the type of the study, #search design, and subject of

the study, research instruments, data collecticmnigue, and data analysis.

A. Type of Research

This research is an action research, aiming atawipg the practice of
teaching speaking skills through communication gamteGrade X of SMA N 1
Gamping. It is a form of self reflective inquiry dertaken by participants in social
situations in order to improve the rationality godtice of their own social and
educational practice, as well as their understandihthese practices and the
situations in which practices are carried out (GakKemmis in Burn, 2010, p.5).
As it is done in a certain setting, the researd@uld be able to understand the
characteristics of the setting she might work maddition, it is conducted in a
natural setting and it usually uses methods that @mmon to qualitative
research. (Nunan, 1992: McKernan, 1996: Burns, 198®wever, due to the
nature of the data, this research used both gtiaditand quantitative methods.

The quantitative data were used to support therfgelof the qualitative ones.

Employing open-ended questionnaires, observatiand, interviews, this
research tried to improve the teaching and learmpiragtice of speaking skills.
Thus, the data were in the form of responses orstmummaires, interview

transcripts, observation checklists, field notes] ¢he reports of the test result.
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Those data were used as sources for the evaluaftidnreflection so that the

researcher can revise her plan to be the moretiefamne.

B. Research Setting
This research was conducted in SMA Negeri 1 Gampiings school is

located at Tegalyoso , Banyuraden, Gamping, Sleiffagre are some facilities in
this school such as the headmaster’s room, teachasim, a room for guidance
and counseling, an administration room, a schoaltheinit, a mosque, an aula, 4
laboratories, 9 classrooms, a library, and somet $jgtds. There are 9 classes in
which each class consisted of about 35 to 38 staddmotally, there are 320
students, one headmaster, 28 teachers, one schaaodl,gand three English

teachers.

C. Subject of Research

The subjects of the research were the studen¥Botlass of SMA N 1
Gamping. This class consisted of 17 female studamis18 male students. The
researcher chose XB class as the subjects of #eaneh randomly because the

English teacher said that all of X classes hacethel English ability.

D. Time of the Research

The research was conducted in the second semddtex academic year
2010/2011. The observations were done on Janudhad® 11" 2011. Then, the
action was conducted from January3d February 28 2011. The researcher

carried out the actions based on the school schedhich were on every Monday
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at 07.45-09.15 and Tuesday at 07.00-08.30. Theandactions were completed in

8 meetings.

E. Research Instrument and Data Collection Techniques
This study is qualitative research in nature. Eawiplg a rubric of the

students’ speaking performances, observation ¢goekl open-ended
guestionnaire and in-depth interviews in this resdedries to improve students’
speaking skills in the teaching and learning precéiswas used in two times, in
pre-test and post-test. In those tests, the rdbcgsed on four aspects that were
fluency, accuracy, pronunciation and intonatione Tollected data are used as a
source for the evaluation and reflection so thatrdsearcher can revise her plan

to be the more effective one.

1. Observation

Observations of the implementation of the teaghand learning process
provide useful information. According to Kutner at(1997: 28), there are two
types of observations: structured and unstructusédictured observations, which
use systematic observation and a coding instruneantow the focus of the
observation and provide data on specific instrueatiobehavior. Items on a
checklist, for example, can be related to the d$peakills and knowledge
addressed in the classroom activities, the studeetsaviors, and the teachers’
instructions. Unstructured observations, in whibk bbserver views the overall
classroom and assesses a wide variety of teachlehgviors, provide general

information about instructional practice and studeesponses, and are
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informative when used in conjunction with teacheiviews (Kutner et al, 1997:

28).

There are various observation techniques that lwanapplied in the
classroom setting. Some of there techniques pravidietailed description of what
is occurring in the classroom. They include runrtir@gscripts, grids, tally sheets,
lesson plans, time notation, dialogue recordingl @deotapes. The observation
data can be useful in giving the teacher feedbamkshis/her instructions.

Observations also validate information collectedtigh teacher interviews.

In this research, the researcher applied stredtwbservation by using
observation checklists in each meeting to focusthe information about the
teacher’s instruction, the students’ behavior, ahé classroom situation.
Furthermore, field notes were used to gather in&dion about the teaching and

learning process in general as one of the unstreattobservation techniques.

2. Interview

Interviews can be valuable evaluation instrumeassthey provide, with
the interviewer’s ability to probe for answers, man-depth information than do
guestionnaires (Kutner et al, 1997: 25). In-deptierview guideline was used in
the reconnaissance and reflection steps. In thennegssance step, the in-depth
interview guideline was used to find the existimglpems in the field. Interviews

can be done with or without guidelines. Howeverjdglines may help the
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interviewer to focus the conversation on seveeahg or data needed in the study.

The questions may include both close-ended and-epdad questions.

3. Questionnaire

Questionnaires have the advantage of being eamier less time-
consuming to administer than interviews, and tlspoases of larger numbers of
informants can be gathered (Burns, 1999: 129).his tesearch, open-ended
guestionnaires were used at the end of the teaemddearning process to gather
the data about the students’ perceptions on the afsggames, and the

improvements they made during learning by usingegam

Although they cannot provide deep information, em@nded
questionnaires provide the students freedom toessptheir responses to the
questions. However, open-ended responses are nfficaltdand time consuming
to analyze. To facilitate analysis, a code, comagirkey words, needs to be
developed, to ensure that responses can be compacerss completed

guestionnaires (Kutner et al, 1997: 23).

4. Pre and Post Test

Tests provide a picture of students’ achievemaniany given point,
although there are more authentic assessmentsasymirtfolios and observations.
Kutner et al (1997: 33) suggests that to determihether change or growth has
taken place, however, some sort of pre- and possares are required. He also
suggests that to determine accurately the sucdeas structional sequence,

instructors must pre-test students at the outset, asing the same or a similar
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instrument, test them at specified intervals thrmug the instructional process.
Those measures will reveal what students have lactearned from instruction.
In this research, pre-test and post-test were tesgdther the data about students’

improvements in speaking.

To analyze the pre-test and post-test resultstidents’ performances on
the pre-test on the criteria such as fluency, asyyrmpronunciation and intonation
were indicated by numbers, calculated and werepeoed with those in the post-

test result.

F. Data Analysis Technique

Data Display

Data
Collectior

Data
Reduction

Conclusions:
drawing/verifying

Source: Miles, Matthew B. and A. Michael Huberma@94),Qualitative Data Analysis

Figure 2:The steps of qualitative data analysis

The data of the research which were observationltsegnd interview
transcripts were analyzed based on the qualitatata analysis as proposed by
Miles and Huberman (1994). Meanwhile, the studeptsformance tests were
scored by using speaking rubric proposed by Bra&2@94). Then, the result of the

students’ performances was analyzed by using Epomjram to find out the
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average of the students’ speaking performance scbnen, the researcher
determined whether there was any improvement orstilgents speaking ability
or not based on the average of the students’ score.

Meanwhile, the qualitative data were analyzed iorfeteps. The data
were obtained from the actions conducted in thdd.fidhe first wasdata
collection the data were looked up the findings as genuata such as interview
transcript, field notes, and observation checklishe second step wadata
reduction In this step, the researcher selected, limitemhplfied, and
transformed the data by summarizing or paraphrabiagnterview transcripts and
field notes. The next step wdata display The data that had been reduced were
then organized and compressed. The data displdysofesearch was in the form
of text and table; field notes and interview traigs, from the interview
transcript, it could be shown the progress of thplementation given. Then, the
last step wagnaking conclusion: drawing and verifyinghe conclusion was
gained based on the results of the students’ pedoces, field notes and
interview transcript. In making conclusion, the easher and the collaborator
were given chance to deliver their own opinions ammments about the
implication of the action research to avoid sulyetst in analyzing the data and
get trustworthiness.

Meanwhile, Burns (1999:78-101) suggests that tdecblthe action
research data and also can use notes or diariep @ video recording,

photographs, and do the observation. The data wehe form of field notes, and
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interview transcript. The instruments for collegtinthe data were the tape

recorder, observation guidelines, and interviewlglimes.

G. Data Validity and Reliability

To fulfill the validity of research, There are diriteria proposed by Burns
(1999: 161-163) categorizes five criteria to flilfiie validity of the research such
as, democratic validity, outcome validity, dialogialidity, process validity and
catalytic validity.

Democratic validity is process validity relatedtte extent to which the
research is truly collaborative. This study triesfulfill this criterion by doing
such interviews with the students and having dsions with the English teacher
in finding and selecting problems to be solved.

Outcome validity, related to the notion of actieading to outcomes that
are “successful” within the research context. Tesearch is expected to be able
to solve more than one problem in the teachingaiegrprocess, for example ones
which are related with speaking skills, motivatard involvement.

Process validity, it related to the extent whiellses questions about the
process of conducting the research. Observingroass activities, making field
notes during the lessons, interviewing students #ired teacher, and having
discussion with the headmaster in the scheduled will initiate the process of
this study.

Catalytic validity, related to the extent to whitime researcher allows
participants to deepen their understanding of teeaial realities of the context

and their role and the action taken as a resulh@se changes, or by monitoring
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other participants’ perceptions of problems intésearch setting. In this case, the
students and teachers’ responses to the changasingdo themselves would be
asked.

Dialogic validity, related to the extent that phkais the process of
collaborative enquiry or reflective dialog with fgcal friends” or other
participants. Asking the teacher to act as an eksavho observe and report the
students’ reaction during the teaching and learrpngcess would fulfill this
criterion.

The data collected were analyzed from the fieldes@nd the interview
transcript during the research. Triangulation wasedu to obtain the
trustworthiness. It suggests by Burns (1999:16&8gstthat triangulation is one of
the most commonly used and best known ways of chgdor validity. It is
aimed to gather multiple perspectives on the saodieing studied. In addition he
also states that triangulation is a way of arguimgt ‘if different methods of
investigation produce the same result then the atatéikely to be valid.

Meanwhile to fulfill the reliability of the datdné research involved more
than one source of data, namely the researcher, Etiglish teacher, the
headmaster, the observer, and the students of ¥ratlee researcher triangulated
the data by analyzing them using field notes oftdeehing learning process, the
interview transcript, some experts’ theories ariteohotes that were related to the
data such as notes of the students’ improvemehiewasments, and errors during
the process. Field notes was used to take whatiteegidid in the class and kept

the supporting documents such as the lesson plarsttidents’ works, and some
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checklist of what have done in the class. After deess had been done, the
interviewed to the students was done to know hay #njoyed the class and how
they felt during the class activities. The inteweal to the teachers was done to

get some comments, perceptions, and suggestior tisoaction.

H. Research Procedure

CYCLE 1

CYCLE 2

Figure 3:Steps of the Action Research

The steps done referred to the steps suggestedebymis and McTaggart

(1988) with some modifications. The procedure ifodew:

a) Reconnaissance

In this step, the researcher carried out the rebeewllaboratively with the
English teacher in the school and also anotherareseteam member in the
school. Moreover, in this step, the researcherectl information concerning
teaching speaking and the students’ speaking sKilie researcher observed the

English teaching and learning process and intemtkthie English teacher and the
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students to identify the existing problems on thedents’ speaking practices.
After that, she determined some plans related ¢optioblems on the students’

speaking practices.

b) Planning

After doing the observation in the reconnaissartep, sthen the researcher
made some plans to choose the actions that wesiblieso be implemented in the
field. In planning the actions, the researcher edrkogether with the English
teacher of grade X SMA N 1 Gamping. The action plas using communicative

activities which were communication games.

In addition, the lesson plans, the materials, &edrésearch instruments were
prepared. While the research instrument such asinteeview guideline, the
scoring rubric, the questionnaire were designeddngsidering the kinds of data

needed.

c) Acting and observing the action

These research actions were carried out in twoesycln this step, the
researcher implemented the actions, while the resemllaborator took notes in
the backside of the class to observe the studesdstions and behaviors during
the activities. The research collaborator also dwtlfhe researcher to handle the
students’ disruptive behaviors. It was done by apghing the students or giving
a warning. For example, when there was a studentwdiked around the class,
the research collaborator approached him and asikedo go back to his seat,

etc. Sometimes, the research collaborator walkednar the class to help the
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researcher to check the students’ works by appnogamd facilitating them by
giving a problem solution related to the topic. Timplementation of the teaching
and learning process was observed by the teackletharcollaborator to give the

researcher feedbacks on her teaching techniques.

d) Reflection

Based on the observation, the researcher and oddletls made a reflection of
the implementation of the action. The reflectionsvemnducted by interviewing
the students and the collaborator about their mesg® to the actions. The
reflection was useful to show the effectivenesghef action conducted in the
teaching and learning processes. At the end o&thiens, the researcher and the
collaborator discussed the results of the impleatent of the actions and the
problems occurring during the actions that seemedfactive. The collaborator
gave contribution to the reflection on the actibattwas taken. It was aimed to
find out whether the actions were successful or bé successful actions were
used and reapplied in the next cycle, but thosehvivere unsuccessful would be

changed into the suitable one.
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CHAPTER IV

THE RESEARCH FINDINGS AND DISCUSSION

This chapter presents matters concerning reseendimd@s and discussion.
These are presented in three headings; researdedun@ and findings, the
implementation of the actions and discussion, &salt of pre-test and post-test

of the students’ speaking skills.

A. The Sharpening of the Problems

To give clear understanding on the research protiessiescription of steps
in action research suggested by Kemmis and McTagd#88) with some

modified is presented as follows:

1. Reconnaissance

The research process began with the formulatigmratflems identified in
the field. To identify the field problems, the rasgher conducted some
observations and interview with the English teached the students. The
observations were conducted in two meetings; theemations were done on
January 16 and 11" 2011. The field problems occurred during the teagland

learning process could be seen in Table 1.

a. ldentification of the field problems

Table 1 The field problems found during the teaching andearning process

Aspect Descriptions

No
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Teacher | The teachers emphasize more on grammatidaties rather
than communicative activities.

They have some problems in choosing the suitabtemals
A The teacher seldom gave speaking activities duhag
English teaching and learning process.

Teachers do not have ideas in creating differetitiies in a
class.

Students| The students have low motivation and denfie in the class
They are not active in the class.

B . . .
They pay little attention to the teacher’s explarat
The students were shy to express their idea ini§ngl
c Materials| Learning was oriented in using work book rathenthsing

interactive activities.

Based on the observation, the students in Gradé SMA N 1 Gamping
still get difficulties in learning speaking becaud®y do not have courage to
express their ideas to others. So, they have lowwatmn in learning speaking.
When the teacher asks the students to perform wWaaks in front of the class,
they always say ‘I can't, I'm shy’. It indicatesaththe students do not only have
low motivation but also their involvement in leargispeaking is low. The low
motivation of the students was caused by the teashe does not understand
about how to choose the materials and also theyotithave creativity to arrange
an interesting activity. So, the students feel dosgth the activity in the class.
This condition makes the students neither paysntite to the teacher’s
explanation nor understands the materials. Theyhataanswer the teachers’
questions and feel afraid if they make mistakesrRAbmok based activities make
the students were less motivated in learning spgakn addition, the students’

motivation and involvement are two important thinggt can improve the
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students’ speaking skills. So, it is importanthe teacher to improve the students’

speaking skills by using some ways.

b. Research Problems

After finding the field problems, the researched @he English teacher
discussed further to figure out the manageable lpnod to be solved. The
problems were related to the students’ speakinlgy a&kd the practice of English
teaching-learning. The students of Grade XB haddpeaking ability. This could
be seen from the lack of confidence that made treductant and shy when they
were asked to express their ideas in English intfob the class. They also lacked
of vocabulary mastery so that they were not famivdh some English words.
Moreover, they did not actively participate in tgeaking teaching and learning
process. Also, they often mispronounced the Englisitds when they were asked
to speak English.

On the other hand, the teaching and learning éietsvdone by the English
teacher were not communicative and to be teacheew. The teacher often
employed reading and writing activity and seldonmdiected speaking activities
so that the students had less opportunity to m@adheir English orally. Besides,
the students’ involvement in the teaching and liegrprocess was low. Those
problems hinder the English teaching and learningcgss from running
effectively and successfully that the researchedad to solve them.

c. Determining the actions to solve the field problems
After the researcher and English teacher identifieel most important

problems that needed to solve, they discussed aigaipoints of those problems.
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After discussing the problems, the researcher amgligh teacher agreed that
those problems were related to speaking learnirtgen] the researcher and
English teacher tried to look for the appropriatays/to improve the students’
speaking ability.

At that time, the researcher proposed communicajames to be used in
the actions and the English teacher agreed ahoitftér that, the researcher and
English teacher decided to use communication gamegpeaking activity and
they thought that the activity was new for the stnitd and the students were

expected to like it.

This research also focused on the observationarfitet meeting of the
action and takes a look at the pre-test resultthadjuestionnaires distributed in

the first meeting before the researcher goes futthelk about the problems.

From the observation and pre-test the researches tizat the students often
made mistakes in pronouncing some words. They dildaot perform correct
intonation. Besides, students were less active stiidnervous when they were
asked to speak before the class. However, mos¢stsigvere still unfamiliar with
the use of English as a medium of instruction. Fritra questionnaires the
researcher found that some students suggestedohéo ispeak English for the

whole time during the class because they are matiga with that.

They also suggested her to teach more slowly aadyames in teaching so
that the lesson would be more enjoyable. They sigdethe researcher to speak

loudly, so they can listen better when the researeltplains the material. They
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prefer applied various activities to the stressad monotonous activities to avoid
boredom in learning speaking. Knowing their expgaie to the English teaching
and learning process helped the researcher in rdegicactivities which the

students would enjoy much.

Talking about the problems that were found in ile&lf the researcher, and
the research team members were concerned withrtidems on the students’

speaking skills. The problems include the followpants:

Classroom English was rarely used

The students lacked confidence in speaking

The students had low motivation in learning

The students had inadequate mastery of pronungiatio
Based on the problems mentioned above, the plantheofactions were

expected to be able to improve the situation ireothat:

Classroom English was used

The students had self-confidence in speaking

The students had high motivation in learning

The students had adequate mastery of pronunciation
B. The Implementation of the Actions and Discussions

1. The Implementation of Cycle |
a. Plans of Cycle |
In this planning session, the researcher deterntimedorm of the pre-test

and the games which would be applied in Cycle erftthe researcher designed
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the assessment instruments, the lesson plans amdaterials as well as including
communication games in the joint construction @& téxt session. After that, the
researcher and the collaborator discussed thengdsms and the materials by
reviewing whether they suited the syllabus.

The pre-test designed were in the form of perfogrammonologue which
was assessed based on the concept of performasessamnt approach. The
students were required to perform their monologwdvidually in front of the
class, while the researcher and the collaboratoorded their performance by
using rating scales modified previously. The ps-teaimed at gathering

information on the students’ current speaking ieficy.

Regarding the problems identified above, the rebesr and the
collaborator planned some actions as efforts twesthe problems. The efforts
focused on implementing communication games in tdeching and learning

process of speaking skill. These were describddllasvs:

1) Using classroom English

In the action, the researcher acted as the teaichéhe class. The
researcher planned to use classroom English inethehing learning process in
order to make the students familiar with the Ergliords. She also gave every
students opportunity to speak using English dutiregteaching learning process.
The classroom English were used in several funstsuth as to greet the students
in the beginning of the lesson, to elicit the miatsrthat would be learnt, to
explain the materials, to give the instruction bé ttasks or activities, to give

feedback, and also to end the lesson. Based oobdervation, the students said
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that they did not understand when the researclukesgnglish. Therefore, during

this cycle, the researcher planned to translatediffieult words, so they could

understand with the English words.

2) Improving students’ motivation and involvement thgh communication
games.

Communication games were used to improve the stsidehility in the
practice of teaching speaking skills and made théents more active in the class.
They will be motivated in learning speaking usihgstactivity. These activities
involve the students to work in pair and in grotlipe researcher used information
gap games as one of the communication games thed@mte with the material,
because the material was being learnt was desifgit. Through this activity,
the students’ speaking competence could be bushudse in this activity they had
to communicate with others to find out the inforroatthat they needed.

3) Improving students’ self-confidence through smatiup activity

A small group activity was planned to improve theidents’ self-
confidence in learning speaking. The students vasked to describe something
in front of the class in a small group consist mefstudents. By asking the
students to do this activity, they were hoped roshy and afraid to speak in front
of the class.

4) Giving feedback on the students’ pronunciation

Based on the observations and interviews with thdemts, the English

teacher seldom gave feedback on the students’ weskgcially on the students’

pronunciation. Those made the students always thekeame mistakes for many
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times. Then, the researcher planned to give feddbat the students’
pronunciation after they performed their work sattthey would not make the

same mistakes next time.

b. Action and Observation of Cycle |

The pre-test was carried out on Februaty2011. While the action was
carried in three meetings, January"3Eebruary T and 7. The Family Portrait
games held on February'7the skills that could be acquired were the abtiit
describe the characteristics of family portrait,iletthe specifications of that
communication game are given as follows:

Table 2:The Specifications of Communication game used in Cie |

Features Family Portrait

Thepurposeof thegame |to see who can join the activities py

describing family portrait in a group.

The space to play the | large space: the front part of the class

game

The number of the| Small group of five

students

The age of the students adult

Thelevel of the activity more active
The type of the game information gap
Thetime allocation More than 40 minute

The use of properties role cards
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The necessary reward oral compliments for the winning group

Therelevant game Suitable for teaching about describing
people.

Source Adapted from Hadfield, 1996: xx-xxi

In the first meeting, when the pre-test was héie, researcher applied
performance assessment approach to gather thalata the students’ speaking
skills. The components being assessed were fluecyracy, pronunciation, and
vocabulary. Fluency includes the students’ abildyspeak with a good but not
necessarily perfect. Accuracy includes the accoeste and appropriateness use of
syntactic form. Pronunciation includes the studgmtsnunciation. Vocabulary is
related with the appropriate use of vocabulary #red choice of words. These
communication skills cannot be ignored when thekees intend to improve their
speaking skills.

Besides, the students’ speaking skills were asdelsased on what she
performed and what the assessors observed. Thesass&ere the researcher and
the teacher who assessed different students byg ukie same assessment
instruments, which were speaking rating scalegssssent rubric and assessment
criteria. The rating scales were completed durimg $tudent’s performance to
minimize the time elapsed between the performamckits records so that the
assessment result would be more accurate.

While related to the efforts which were acted irs ttycle, the following

discussions are presented:
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1) Using classroom English

The implementation of classroom English in thiseesh included
greeting the students at the beginning of the fes&sogreeting and praying. The
teacher saidAssalamu’alaikum wr.wb, before we start our lesdoday, please
say our prayer, and pray do.To pray before the lesson were begun. She aldo sai
“Good morning studentsbr “Good morning, everybody”followed by asking
students’ condition by sayintHow are you today?; or sometimes'How’s
life?” The students always answered the greeting loMdhen they were asked
about their condition, they always sdidam fine, thank you.”Or “Fine, thank
you. And you?”

The first time the teacher askétiow’s life?” the students looked
confused and didn’t know what to say. Then thetlteaexplained what it means.
In the Meeting 3 the students were able to resgonthat question by saying
“Fine, thank you, and you?”.

The teacher asked the Ss to pray before the lessmn begun
“Assalamu’alaikum wr.wb, before we start our lessodlay, please
say our prayer, and pray do.The teacher greeted Ss by say@god
morning everybodyreplied byGood morning mis§rom the Ss. The
teacher asked St How life w&ss got confused. The teacher dzev’s
life? Was same adow are you?Ss replied by sayingine, thank you,
and you?

(Field notes 1, Monday, January’32011, see: Appendix A)

The teacher also ask&d/ho is absent today?to check their attendance.
The students were able to respond to it by memigpmiho was absent, or saying
“Muhlis, Agida, Diska, lvon, Latifa, and Hardini.” Then she asked to the

students'Where are they? “They answefl don’t know miss.” For checking the
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condition of the students, she sayii#ge you ready to start our lesson today?”
the students answér am ready”. For inviting questions, the teacher usisl
there any question?dr “Any question so far?The students usually answered by
saying“No miss“or “Not yet.”

During the lesson the teacher sometimes thankedsttients for their
participation by sayingThank yoll and sometimes complimented the@réat’,
“Ok, Good or “Excellent. At the end of the lesson the teacher always used
“Thanks for your attention today, Wassalamu’alaikumwb.” to end the lesson.

The use of classroom English attempted to maksttigents familiar with
English so that they would not feel that learnimgsh is difficult. The ability to
respond to what the teacher said shows that thaests could understand the
expressions and they could respond to the expressippropriately. Thus, the
teacher found that the use of classroom English effective in making the
students familiar with English.

2) Improving students’ motivation and involvement thgh communication
games.

The use of communication games in speaking activitycycle | was
conducted in third meetings. The topic for thetfoygcle was describing people. In
this cycle an information gap game was used asié & communication games.
In this cycle the students felt happy and motivatetth the speaking practiced.

This could be inferred from the following extract

a. The advantages of Communication Games (Family &9rtr
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R: Bagaimana menurut bapak penggunakan gdraesly Portrait’ tadi?
(In your opinion, how about the use ‘Family Pottrgame?)

T. Gamesnya itu seru mbak.Tadi anak-anak juga besateraksi satu
sama lain. (The game is challenging. The studeatsicteract well
with the other students)

R: Menurut bapak apakah mereka menikmati game bet3e(In your
opinion, did they enjoy the game?)

T: Ya saya lihat tadi mereka aktif. Mereka bisaafgl sambil bermain
mbak. (I observed that the students were actithisngame. They can
learn in the classroom while play the game.)

R: lya pak, walaupun ramainya bukan main ya paké&g, ¥although the
class will be noisy, sir.)

T: Ya begitulah anak-anak, mbak. Tapi dengan ituekee termotivasi
untuk mempelajari bahasa Inggris. Namanya j&seakingclass
mbak. (Of course, they are students. The will beivated to learn
speaking using the game. This is speaking clasthaothe students
will be noisy.)

(Interview Transcript 4, Februarf)‘,?ZOll: see Appendix B)

The interview transcript above indicated that fgngortrait was a fun
communication game. It improved students’ speakikiis because the students
acquired the language unconsciously while playBythis game, the researcher
also could see the result of their practices is game. Both the teacher and the

researcher saw great improvement on the studgreakeg skills.

In relation to the students’ disobeying actior®e tesearcher noted that
actually there was a need to limit the time in mgknote to describe their family
portraits. Because they had more timelstminutes) in making a note, they might

begin to disobey the rule and make noises.



59

However, by playing this game the students coukhkpmore in English

by using the target language functions. The rebearalso observed how the

students participated and spoke in English. Thdesits were able to work with

their classmates in groups without any problemd&tts looked more motivated

in learning and they also involved themselves enldarning process.

Although using communication games required cers&ifls in adapting

the games and managing the classes, the reseéilthtbat it gave some positive

effects to the English teaching-learning when isweell maintained. One of them

was it could improve the students’ motivation andolvement in learning. The

researcher also invites some students to interaiéer the communication game

was held. The following interviews prove it:

b. Students’ Motivation in Learning by Using Commurica Games

R:

Permisi dik mau Tanya, menurutmu bagaimanajgrelanya tadi
dik?(Excuse me, | want to ask you, inyour opinibow about the
lesson today?)

Asyik miss pelajarannya. Saya jadi cepat pahaagaimana
mendiskripsikan orang. (It is fun, | quickly undersd how to describe
the people characteristic.)

Kok bisa? Kok bisa cepet paham, maksudnya gmaiiow can?
What do you mean by quickly understand?)

Ya kan mbake pakai games tadijadi terasa mamghan. Gak
ngebosenin. (I think it is fun, because you use egnso that the
speaking activity not be bored.)

0Ooo0, gitu... Kalau teman-teman yang lain gimt&adi? (Owh.. How
about your friends?)
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S: Ya kayaknya mereka juga menikmati mbak, gak kegsanya. Mereka
males-malesan. Suruh maju aja susah. (I think feely enyoed the
game, miss. In the prvious meetings, they are dawyit is difficult for
the teacher to ask them to perform their worksantfof the class)

R: Baik, terima kasih. Okay thank you.
S: Sama-sama miss (you're welcome)

(Interview Transcript 6, February'72011, See Appendix B)

From the interview transcript above, the studesit that the teaching-
learning process was more fun and enjoyable so ithaas easy for her to
memorize words faster although not really fast beeathe teaching-learning
process was not stressing. She added that themdBiimprove their speaking
skills because the teaching-learning process i€ mor and enjoyable than usual.
She agreed that stress decelerates the learniocggstoThey felt that the games

can improve their ability in practiced speaking.eyhalso enjoyed their

performance.

R: Apa yang kamu rasakan setelah kita belajarigg@ae tadi? (What do
you feel after learning using this game?)

S: Asyik miss, saya ngrasa termotivasi aja derajdivitas tadi. (Is was
fun miss, | was motivated with the activity today.)

R: Kalau aktifitas speakingnya gimana?(How abobk tspeaking
activity?)

S: Ya untuk speaking bagus banget tuh miss, bgakumemotivasi
temen-temen yang pasif. (It is very good for speglactivity, it will
motivated the passive students.)

R: Oke, menurutmu bedanya apa waktu pakai gamesidizk? (In your
opinion, what the differences wether using gamesot?)
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S: Menurutku, temen-temen jadi aktif dan lebih idkr daripada
biasanya. ( In my opinion, my friends could be mactive and more
noisy than commonly.)

R: Maksudnya aktif ramenya apa aktif dalam beraicah? (What do you
think, the students active in their noisiness ortheir speaking
activity?)

S: Ya aktifnya tuh anak-anak bersemangat belagdmasa Inggris gitu
miss.(I think, they were more enthusiastic in l@agrEnglish.)

R: Menurutmu , kalau belajar speaking pakai gagiegna? (What do
you think about learning speaking using games?)

S: Kalau buat pelajaran speaking itu sangat miet#sa ngilangin jenuh.
Jadi kami termotivasi gitu. (I think it was intetieg for the students. It
will motivate us to learn speaking.)

R: Uda meningkat ya, motivasinya? (How about ymativations. Is it
improve?

S: Ya miss, tentu saja. (Yes, of course)
(Interview Transcript 7, February'72011)

The student felt that using games could make happi and ease him in
understanding the lesson. He said that games ehtdide friends to move rather
than being quiet or passive. He added that the evbimidents were more active,
involving themselves in the teaching-learning pssceHe agreed that their
motivation increases, because his friends who lyspalkssive in the class were
active after used communication games in learnpepking skills. They will

perform their works in front of the class.

R : Gimana pelajaranya tadi? (How about the le$sday?)
S1 dan S2 Menyenangkan miss. (It was fun, miss)

R : Setelah menggunakan game gimana dik?(Aftegugames?)
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St : Asyik jadi rame. Bisa ngilangin stress, he he badi gak
spaneng miss. (It was fun and noisy. It canerthk students
relax,he he he.)

R . Stress gimana?? (What do you mean by stressed?

S2 :Lha khan ngerjain tugas-tugas terus. Tapi kalamega
gini seru miss. (I feel stressed if there areaymessignments,
but it was fun if the teacher using games infiggy speaking.)

R : Wah, maunya tiap hari ngegame terus? (Do yaut veaplay
the game everyday?)

S1 dan S2 : Jelas dong..hehe. (Yes, of course.)
(Interview Transcript 8, February 7th, 2011)
The students felt no stress so that their learmogvation increases. They

really learned English with the researcher becdemming with the researcher is
fun and easy. It motivated her to study. She prdkedesearcher that she is really
motivated in learning because she could play inclass, so that she didn’t get
bored as she did in the previous lessons whichdukxplanation and writing

down the theories. They also asked the researcheath in their class continued.

R: Gimana gamesnya tadi? (How about the game tpday?

S: Asyik miss. Gak cuma belajar aja. Tapi kita Rmy bisa
menerapkannya di depan kelas. (It is not only iegrthe materials
but also applying it in front of the class.)

R: Jadi berani? Are you be brave?

S: lya miss khan mau gak mau kita tetep harus .nmdegyik e miss kalau
pakai games gitu. (Yes, we should perform our wankfont of the
class. It was very interesting using games in iegrapeaking.)

(Interview Transcript 9, Februar)‘}‘,72011)
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The student said that learning with communicatgames was more
motivating because she could directly practicethe®ories, and not just learned
the theories. She felt that learned the theory mtdeam bored. By using
communication games she felt more motivating. Slse ahallenged with the
activity in communication games. The various comitation games made them

more active in the class.
Interview Transcript 6

R: Gimana pak setelah menggunakan game tadi mebapak apakah
anak-anak merasa termotivasi? (What do you thimkiathe students'
motivation after using game in learning speaking?)

T: Menurut pengamatan saya mereka merasa tertaniatogg maju ke
depan kelas dan mereka termotivasi. Mereka suddii ditlam
performance mereka tadi. Mereka juga sudah beraaju reecara
bergantian.Degan berbagai macam communication games yakin
mereka akan lebih termotivasi. (Based on my observal felt that
the students more challenge to perform their workont of the class.
They have already active in this activity. | amesthiat using various
communication games will improve the students* watton.)

(Interview Transcript 13, February;72011)

The English teacher stated that the students ofiffgoved in term of
their motivation and involvement. For example, thegre more willing to serve
and prepare themselves as volunteers. The teaapporsed this method to be
applied in the classrooms and she could see thdt.réke suggested that using
various communication games will make the studemdse active and motivate

with speaking, so that they can improve their gbih practice speaking.

c. The improvement of students’ involvement in praespeaking
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There are two important aspects to improve theestisd speaking skills,
not only motivation but also involvement. In retatito the students’ involvement
in practice of teaching-learning speaking, the aesd®er noted that their activeness
in the group work, pair work, and small group to wvaoas what the

communication games require them are the proofisedf involvement. Interview

Transcript 7

R: Gimana dik tadi kegiatannya? (How about thevagttoday?)

S: Wah, asyik mbak, temen-temen bisa aktif darbrtiengan kegiatan
tadi. (It is fun my friends can be active and ilweoin this activity.)

R: Emang biasanya gimana? (How about the previaetings?)

S: Wah mbak biasanya sebagian temen-temen tuh.n&d&peduli ma
pelajarannya. Tapi setelah pakai games tadi tderaen pada mau
maju dan berpartisipasi. (Some of them look varyl They do not
care with the lesson. After using game they wellnbotivated and
interested with this activity.)

(Interview Transcript 5, February'72011)

From the interview transcript above, some studemtpued that their
involvement in the teaching-learning process impsowvas the teacher used
communication games in teaching. Communication gaatlew them to act and
move rather than passively listening and sittingdbing nothing except writing
theories. The following data prove that the stusleimtvolvement in the learning
process improved. The living class was built irs thctivity. The involvements of
the students were more increased after the reswarded these games. The

students’ involvement also can be seen from tHd fietes below.

R: Halow dik minta waktunya sedikit ya, mau tanf2o you have time
for me? | want to ask you.)

S: Ya miss, tanya apa? (What do you want to ask?)

R: Menurutmu gimana aktivitasnya tadi? (What alibatactivity today?)
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S: Menyenangkan mbak temen-temen pada ramai dasrke terasa
hidup. (It was fun, the class was noisy and vivid

R: Maksudnya gimana? (What did you mean by it?)

S: ya temen-temen pada ikut gabung gitu dengawiiastitadi, mereka
mau mengungkapkan pendapatnya, gitu miss. (Mydsevas

R: Jadi mereka terlibat dalam game tadi, gitu?

S: He em mbak, rame...

R: Terus..
(Interview Transcript 6, February'72011)

She added that her classmates involved themselees m the learning
process. They would be interacted with others. taelent involved themselves
actively without being provoked by students who eveluctant in doing so. The
student said that they improved their involvementhie learning process during
learning with the researcher. They were no longesjve, quiet, looking at the
whiteboard but he didn’t understand what the teashil as the previous classes
with the English teacher. She felt that her clasemavere more active than the

previous meetings.

3) Improving students’ self-confidence through smatiugp activity

Small group consist of five students enabled thespeak more than they
did in the whole-class game. Moreover, in this gaimey could assess their
classmates’ speaking. The students’ self confidevee® built in this small group

activity. It could be shown in this field notes antkrview transcript.

The teacher asked each student in every group doride the family

portraits that they chose without tell the othesugr in front of the class,
and then the other groups should be guessed whafathily they are.

They are enthusiastic about this game. They trguess the picture that
their friends are described.

(Field notes 3, Monday, Februarl 2011, see: Appendix A)
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: Siang, bisa ganggu sebentar? (Excuse me, doguaitime for me?)

: Ya miss, ada apa? (Yes, can | help you?)

. Gini, menurut adik gimana aktifitas tadi? (WHatyou tjink about this
activity today?)

: Wah asyik mbak. (It is fun)

: Kenapa kok merasa asyik? (Why?)

: Soalnya gamenya seru jadi bisa saingan ma kelomyang
tadi.(Because, the game was fun and we can play ghme
competitively.)

R: Tapi tadi ngrasa PD gak pas diminta mendiskgs? (Do you feel

confidence?)

S: Pertamanya iya mbak, tapi lama-lama jadi PD Kiokthe first time, |

am not feel confidence, after that | am confid#uning tis activity.)

R: Owh...(Owh..)

(Interview Transcript 7, February'72011)

a0

nwaowm

Besides, small group works were also recommendedhby teacher
because it was easier to handle and to assessedtteer said that it was difficult
to the researcher to handless the big class (¢oo&i85 students). In a small
group, the students could express their idea toritlessomething. They can share
with their friend to play this game. Although thanges was very noisy and make
the students uncontrolled, but the students enjtlyisdactivity. It could be seen

from these appendices

R: Pak menurut bapak pelaksangamenya harus gimana ya pak?
(What do you think about the activity of the garodaty?)

T: Gini ya mbak, siswa kelas XB ini berjumlah 36vea. Menurut saya
buat saja kelompok yang terdiri dari 4-5 oranghithk you should divide
the group of 4our or five, because the numbersunfesits XB are 36.)

R: Apa gak terlalu banyak pak. (Is it not too musii?)

T: Ya dicoba dulu, nanti jika dengan anggota kelokngpebanyak itu
keadaan kelas ramai. Kita bisa gunakan strateg an. (You should
try to do that, if the class was noisy, we canthseother strategy.)

R: Owh, begitu pak? (All right)
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(Interview Transcript 3, February®2011)

The teacher asked to the students to make a grbfigeo Okay class,

please make a group of five, so there are sevempgrm this game. “I

want to give you some pictures and describe thade weur group. And

then please describe those orally, so that ther gffmips can guess the
answer. The students start to play the game”. Tmeliton of the class

was very noisy, some students give a signal tather group about what
they were described.

(Field notes 3, Monday, February Z011)

While in the third meeting, in which students watke small group game
consist of five students, the researcher obseivadhe students had more chance
to speak in English. Unfortunately, the only probléhat in the middle of the
game the students began to violate the rules,daut & could be handled.

In the beginning of the game, all Ss obeyed the. Tthey communicate in

English as the instruction required, but some 8a'tlbbey the rule in the

middle of the game, some Ss asked the other swidemswer. But the

research team reminded them to play the game famtlyshould obey the
rule.

(Field notes 3, Monday, February 2011, see: Appendix A)
4) Giving feedback on the students’ pronunciation

Some of the students pronounced some words inc¢lyrretien they were
performing the group activity in front of the classing communication games. It
was occurred until the last meeting of the Cycle Hor the first and second
meeting, the students made mispronunciation inwtbils: famous, young, nice
person, beautiful, pretty, blond, pointed, dimpdek likeandguesssomeonend
asked (Field note 1, 3% January, 2011) For the third meeting, the

mispronunciations were occurred in the some woFds. the first group, they
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made mispronunciations in wordsese, family, straighgndblond.For the second
group the wordsmoustache, slanting, hair, curlgndbrown. For the third group,
the wordshusband, thick, beautiful, ribbon, and sd¥or the fourth group, the
wordsbrunette, charming, flagnddaughter.For the fifth groupthe words curly,
eyes, moustache, petitend pointed For the last group, the wordsedium,
daughter,and blonde (Field note 1 and 3, January*32010 and February™7

2011)

The teacher always corrected the students’ proationiin every meeting
by giving feedback after they performed in fronttleé class and after discussed
every task. Harmer (2001) stated that correctiegstndents’ speaking mistakes is
important, the researcher views that by correctivggstudents’ pronunciation to
make the students did not make mistakes in themegtings. The teacher asked
the students to pronounce the words after heryderoto make the students be
familiar with the difficult words. Moreover, wherhé teacher was giving the
correct pronunciation of some words, some studemie very enthusiastic to
know the correct pronunciation of the words. Evienevery meeting there are
some students who asked the researcher what th@ngesnd how to pronounce
the words. It could be seen from the following agtr

The teacher asked the students to read an exarhplesoribing people,
they make some mistake in pronouncing the wordsuohg, nice person,
beautiful, pretty, blondThe teacher writes the words in the white board,
and then she asked the students to pronouncedids wogether after she
gives the correct pronunciation.

(Field notes 1, Monday, January’3011, see: Appendix A)
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c. Reflection of Cycle |
After implementing the action, the researcher ahé tollaborator

reflected on the action that had been done in cimlevaluate the action. The
discussion was done based on the observationseinteidfiching and learning
process, the students’ and the collaborator’s opmiThe research team members
discussed the problems and solutions in each nggetid at the end of the cycle
they discussed the whole stages of the cycle assideration to plan for the next
cycle.

1) Using classroom English
The first meeting gave a good starting point Fos tesearch. The students

welcomed the researcher and the collaborator aeyl dpbened their ears for the
researcher. In this meeting, It was assumed thatsthdents knew what to do
during the lesson and that they understood whatetdkeb¥y the researcher, the
teacher, and the collaborator in the next meetidgsig classroom English during
the teaching process could motivate the studenspéak English. Moreover, it
could increase the students’ opportunities to sfggaiish in the class during the
teaching and learning process. The students wosllthimiliar with the English

words. Therefore, for the next cycle, the teachad b make sure that more
students use English in asking or answering singplestions also listen and
answer routines. The students also more activgp@alsng English, when they

used classroom English.
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2) Improving students’ motivation and involvement tigh communication
games

Students’s courange in speaking English is somstiimdden by their
reluctance in speaking English largely due to theability in understanding
English grammar. Feeling shy of their inability reakthe students prefer being
silent and not active. That is why in some speakiags the teacher has to wake
them up with various games.

Using communication games was appropriate actiwtyimprove the
students’ motivation and improvement. Productiossgm of the activity would
result a much better students’ performance whemitren instruction on the rule
of the games are carried out while being accomplabjemodel of games from
the researcher with a more clear instruction. We draw the students’ attention
more when they feel that the games will bring themoyment and entertainment.

3) Improving students’ self-confidence through smatiugp activity

Students’ self-confidence is the important partiéarning speaking skills.
They should have courage to perform in front of ¢lass. The researcher should
have creativity to build the students’ self-confide. In this cycle, the students
have made some improvements in performing theirkwior the joint and
independent construction of the text. Although s@nglents couldn’t enjoy the
performance session because some of them didnlt deefident with their
speaking, most of them tried to speak Englishhis meeting the researcher used
English as the medium of instruction. However, idgearcher should repeat some

instructions when the students looked confused.
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4) Giving feedback on the students’ pronunciation

The teacher always gave feedback on the studerdsupciation after they
performed their work in front of the class, so thay did not make the same
mistakes. In giving the feedback on the studentshpnciation, the researcher did
not point out on a student’s single mistake so ithdid not make her/him shy. On
the other hand, the students were very enthusiasign the researcher told them
about the right pronunciation of some words. Itldooe seen from one of the
field notes below.

.... After the students performed their work in fraoit the class, the
teacher gave feedback immediately, and then thehéeaasked the
students to repeat the difficult words, so thatshalents understand how

to pronounce the words. (Field notes 2, Tuesdaprugey £' 2011, see:
Appendix A)

That finding was in line with Harmer's statemdB001) that when the
teacher gives sympathetic and useful feedback @sttidents’ speaking, they will
get tremendous satisfaction on it and then thel/b@lmotivated to do the task.
Moreover, most of the students said that their lspgaability had improved since
they knew the correct pronunciation of some woiglgen, one of the students
asked about the other pronunciation of some wadsh asyoung,short, and
moustache.

The field note for this reflection can be seerobel

.... When one of the student perform a monolog imtfraf the class, he
made mistakes in pronounce some words, so thedeagelve the correct
pronunciation of those words, the students werg gathusiastic to repeat
what the researcher said. Moreover, there wasdestuwho asked about
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the correct pronunciation of some words, such asngp short, and
moustache. Then, the teacher gave the pronunciatithose three similar
words. (Field notes 1, Monday, January' 2011, see: Appendix A)

2. Findings of Cycle |
Based on what the researcher had planned, actsevelol and reflected in

Cycle I, the researcher came to the following finyi.

Using classroom English was successful in improuing teaching of
English speaking skills practices and makes themerfamiliar with the English
words. Besides, it was effective to increase thielestts’ opportunities to speak
English since there was always two-way communicabietween the researcher
who acted as the teacher and the students. As quaaimnthe beginning of the
action, in this first cycle, the researcher usatbiresian translation in explaining
some difficult aspects, such as in the materiald #re instructions. Using
Indonesian translation in Cycle | was help the shisl who got difficulty in

understanding the explanation when the teacherespaglish all the time.

In addition, the implementation of a communicatgame activity through
information gap game was generally successful ipraving the teaching of
English speaking skills practices and student’solivement. Communication
games were used to improve the students’ abilityhim practice of teaching
speaking skills and made the students more activéhe class. The will be
motivate in learning speaking using this activityost of students were actively
engaged in the activities. Based on the interviesas held after the action, those

indicated that they were very enthusiastic abostdhtivity.
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Furthermore, the implementation of small groupmisisting of five
students in Cycle | was not successful enough iprawing the students’
involvement in the teaching and learning processs &ctivity makes the class
was noisy and some students were not actively giaated in this activity,
although there were some the students who partecipall in their groups.

Moreover, adapted games which suited the studimguage level and
their need were successful enough in improvingstiidents’ involvement in the
teaching and learning process. While, giving thedents enough time for
understanding the rules of the game was successfuhprove the students’
understanding how to play the communication games.

Meanwhile, the implementation of the researchdesdback on the
students’ pronunciation was effective in improvihg students’ speaking ability
and they were very enthusiastic to know the cormrcnunciation of some
English words. Therefore, the improvement of staslespeaking performance,
pronunciation, motivation, involvement and self-idence indicate the success
of Cycle 1. However, some experiences in using gaimieteaching and skills in
managing the class were essential to cope with gidems happened in this

cycle.

2. The Implementation of Cycle Il

a. Plans of Cycle Il

Based on the evaluation and recommendation foreClydhe researcher
and collaborator planned some efforts as actiorsobee the problems that were

still found in the improving the teaching of Englispeaking skills practices. In
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order to solve those problems, the researcher alt@borator still used mostly
similar activities to those in Cycle |, such as @day communication games to
improve the student’s involvement and giving feaiotn improve the students’
speaking skills. However, the implementation osstaom English by Indonesian
translation was revised by using the paraphrase ssndnym of the English
words. Besides, there were some new actions sudmplementing guessing
games, matching games and asking the studentsftomeheir work in front of
the class which were added to Cycle II. In additidhe researcher and
collaborator also focused the efforts on giving aeds and preparing the students

to speak spontaneously. The efforts were descabddllows:

1) Using classroom English

As the implementation of classroom English in Cyicleas successful to
increase the students’ opportunities to speak Einglhe researcher decided to use
it in Cycle Il. However, different from the previsucycle, in this cycle the
researcher used some paraphrase or synonym ofnijiesic words to make the
students understand them so that they did not deperthe English. The use of
classroom English in this cycle was still the saage that in Cycle I. The
researcher planned to use classroom English iraefumctions, such as to open
the lesson, to elicit the materials that would éert, to explain the materials, to
give the instructions of the activities, and to ¢mel lesson.
2) Implementing various communication games

In this cycle, the researcher planned to implentleatguessing games and

matching games. It was because the materials B djcle were describing



75

animals and the language function was giving asgareding compliments. By
implementing various communication games, the stisdeere hoped not to be
bored of the activities so that in the end of thele their speaking ability could
be improved. These activities involved the studémigork in groups and in pairs.
3) Preparing the students to speak spontaneously

In cycle I, the condition of the class was veryvatled. So, the researcher
planned to prepare the students to speak spontslgedtu makes the students
focused on speaking activity. The researcher atsodd the students to be ready
for any turns in speaking in order to make the etisl could not escape from
being asked to speak when they got the turn.
4) Giving rewards to motivate the students

The researcher planned to give rewards in the fofnpoints for the
students who were willing to perform their workfront of the class voluntarily.
This action was planned based on the findingsenptievious cycle revealing that
the students were still shy and reluctant to perftineir work in front the class
voluntarily. Therefore, by giving rewards, thegascher hoped that the students
would be more enthusiastic to come in front ofdlass performing their work.
5) Establishing learning contract during the teach&sgning process

In Cycle I, the researcher found that the studsittisig in the back were
noisy when there was a student performing in frointhe class and when the
teacher was explaining the materials. Thereforethia cycle, the researcher

planned to make a set of rule during teaching legrprocess that could control
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the students’ behaviors during the teaching andnileg process so that the

objectives of the teaching and learning proces$ddoe achieved.

6) Giving feedback on the students’ pronunciation grasmmar

As found in Cycle I, though the students’ pronutioia was still poor, they
were very enthusiastic to know the correct pronatimn of some words, not only
their pronunciation but also grammars. Then, theeaecher planned to keep
giving feedback on the students’ pronunciation afsb the students’ grammar
after they performed their work in front of thesdan order to make the students
understand and they would not make some mistakes.

The comparison of the actions between Cycle | ayadedI could be seen
in Table 3.

Table 3:The comparison of the actions in Cycle | and Cycld

Cycle | Cycle 1l

Using classroom English Using classroom English

Improving students’ motivation andmplementing various communication
involvement through a communicatiogames to improve the students
game. motivation and involvement

Improving students’ self-confidengdmproving the students’ self-confidence
through small group activity by preparing the students to speak
spontaneously

- Establishing learning contract during
the teaching learning process

- Giving rewards to the students who
wanted to perform their work in front of
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the class voluntarily

Giving feedback on the students’ Giving feedback on the students’
pronunciation pronunciation and grammar

b. Action and Observation of Cycle I

Cycle 2 was conducted in four meetings; they werd=ebruary 8, 14",
21%, and 22% In this cycle, the materials wedescribing animalsndexpressing
complimentsin the first and second meetings, the reseaimdiseussed describing
animals. Then, in the third and fourth meetings, ritasearcher discussed how to
give and respond to compliments. In this cycle,lavthe researcher implemented
the action, the collaborator took notes at the baickhe class to observe the
teaching and learning process. The data duringeClolvere collected through
classroom observations and interviews. Below weeeatctions that the researcher
implemented in Cycle Il
1) Using classroom English

The classroom English in Cycle Il was implementedli four meetings.
It was similar to that in the previous cycle, thesearcher implemented it in
several functions, such as to open the lessonjdib the material that would be
learnt, to give the instructions of the activitiasd to end the lesson. As found in
Cycle I, the implementation of classroom Englistswat successful yet in getting
the students familiar with the English words, tliere the teacher tried to
emphasize more on the students’ ability to respgorttie teacher’s questions and
instructions. She tried to make the students utaledsthe teacher’'s questions by
paraphrasing the questions and using the synonyresnoe English words. The

implementation of this action could be seen ingkiact below.
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The teacher opened the class in the morning, side“G@od morning
everyone, are you all well todayBut, some students looked confused.
Erwin said “Apa miss artinya? Gak mudeng e.” So téecher told the
students what the meaning of the sentence usingith#ar sentences.
“How are you today?”

(Field note 4, Tuesday, Februaf¥), 2011, see: Appendix A)

From Field note 4 above, it could be seen thatstiieents were more
familiar with the English words so that they undeosl what the teacher’'s said
without translating the sentences. However, sonestirthe students seemed
confused with the teacher’s expressions and quesstsn that the teacher tried to
repeat the expression and questions by paraphrésémg and they understood.
This could be seen in the following extract.

.... Then the teacher asked the students, “Do yoe hdwvely pet in your
house?” some students looked confused and thenefgarcher tried to
paraphrase the word of pet. “Pet is a kind of afgrtiaat you cared in your
house.” Latifa said “Cat miss?”, Tyas said “DogThen the teacher
answered “You are right, the examples of pets ararcd dog.”

(Field note 4, Tuesday, Februaf¥), 2011, see: Appendix A)

From the field notes 4, it could be seen that satuglents were not
familiar with the word yet, although many studewtso knew the meaning of the
word. The teacher not only paraphrased the mednihglso give the synonym of
the word in order to make them understand with edwBurthermore, the teacher
also used various expressing to end the meetingrder to make them more
familiar with various expression. This could berseethe following extract

...What did you learn today? The students answereestbbing
animals”. Then the teacher said “So today we haeetiged describing
animals and you've learnt how to describe animast lesson we’ll go on
the next material that is compliments.”
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(Field note 4, Tuesday, Februarl), 2011, see: Appendix A)

2) Implementing various communication games

The implementation of various communication game<ycle Il was
conducted in two meetings, on the second and fooréetings of Cycle II.
Different from Cycle |, the communication gameghis cycle were implemented
through guessing and matching games. It was be¢hasmaterials in this cycle
were describing animals and expressing compliméysimplementing various
communication games, the students were hoped rioe bwred of the activities so
that in the end of the cycle, their speaking skidlsuld be improved. The
description of this action for each meeting is preged as follows.
a. 2" Meeting

A guessing game was implemented in the secondimgest Monday 1%
2011. The title of the game is ‘Where is my pefPhe genre of the text is
descriptive text and the topic is describing angnalhe approach that was used
during the teaching and learning process was theegeased approach. For the
first phase of teaching and learning process, mgl&nowledge of the field, the
students were given information related to the,texth as the characteristics and
the purpose of the text. The researcher gave aripdge text of describing
animals. Then, in modeling of the text phase, thdents were given examples of
the spoken and written texts of describing animafser the teacher giving the
model of the texts, the students were asked toribestheir favorite animals.

(Field notes 5, Monday, February™2011, see: Appendix A)
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Furthermore, a guessing game was employed in theseplof joint
construction of text. To do the activities, thedsnts were asked to work in a
group of seven. The teacher began the activitiegiting each student in their
group some pictures of animals. The teacher ganeséame pictures for every
student in their group. The students had to comoatei with their group to
describe their favorite pets; each student chodéferent picture. They should
describe their pictures clearly in their notes. ykeuld not tell the other group
about a pet that they were describe. Then the ndsmaasked one of them as a
volunteer to describe their favorite pet withoutae. After that, the students who
described the characteristic of her/his favorité geked her/his friend to guess
and put the same picture which he/she was descrillednwhile, the other
students waited for their turns.

When the students were doing the game, the teaelee to the students’
seats to check their understanding of the ruleuaekging game. She also checked
whether they listened to their friends’ explanation not. Based on the
observation, they listened to their friends’ expldon, made the description of
their favorite pets and waited their turns (Fielten5, February 4 2011). In
this game, all the students made a note about fhearite pets which they
choosed then they could guess their friend’s deson and waited for their turns.
b. 4™ Meeting

A matching game was implemented in the fourth mgeain Tuesday 22
2011. The title of the game is .Compliments Pdlhe material in this meeting

was expressing compliments. The teacher divided stiidents into four big
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groups. Then she gave them ten different situationgach group. The first line
got the same situation as the third line (A-C) #melsecond line same situation as
the fourth line (B-D). However, they were given sl minutes to prepare their
expressions according to the situation in theidsafmhe teacher gave the cards
randomly in order to make the students matched ttemids with their friend
spontaneously. This could be seen in the follovexigact.

... The first turn delivered by Keke, she sdybur fiend bought a new
puppy with red ribbon. You like it"Then other student who got a same
card (lvon) stand up and said “bingo” then she gemmpliment to this
situation “What a beautiful puppy”. Then Keke anseee“Do you really
think so?”. Then Ivon said “ Of course.”...

(Field notes 7, Monday, February"22011)

From the field note above, it could be seen thatstudents learned about

giving and responding to compliments using matchgagies. This activity was
aimed at building the students’ ability to constrac dialog or conversation
spontaneously. Most of the students could act thlegl and even some of them
acted it out spontaneously without writing the gtfirst (Field note 7, February
22"% see Appendix A). The teacher asked the studengdaly the game in their
seats. She found that all of the students wereusigstic and they really waited
for their turns. They had used the right expressisoch as giving and responding
to compliments. However, there were some studeiits were still confused
about the rules of the game. Then the teacher imgplahe rules again and the
game was played again after they understood tles nflthe game. This could be
inferred from the following extract.

...the teacher moves around the class to cheek tterstanding of the
students. She found some students rather confughdttve rules of the
game.”Miss, saya bingung ini disuruh apa?Then the teacher explained
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again the rules of the game. Students "&fidgitu, sekarang mudeng

saya miss.’..

(Field notes 7, Monday, February"22011)

While the specifications of that various commuh@agames are given as

follows:

Table 4:The Specifications of Communication game used inyCle Il

Features Whereismy pet? Compliments-Poll

The purpose of thegame | To see who can join thego give and respongd
activities by describing compliments
their favorite pets
individually.

The space to play the | large space large space

game

The number of the|small group of seven sixteen students |per

students group (2 groups)

The age of the students | adult Adult

Thelevel of theactivity | more active more active

Thetype of the game

guessing game

matching game

Thetime allocation

more than 30 minutes

more than 45 minutg

The use of properties

role card

picture cards

The necessary reward

oral compliments

oral compliments

Therelevant game

Suitable for teaching
about describing
animals.

y Enabling the student
in expressing

compliments/  giving
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and responding
compliments

Source Adapted from Hadfield, Adapted from Hadfield,
1996: xx-Xxi 1996: xX-XXi

3) Preparing the students to speak spontaneously

In this study, the teacher trained the studentbeaeady for any turns in
speaking. The students could not escape from lasked to speak when they got
the turn. The use of Compliments-Poll proved thila¢ tstudents prepared
themselves spontaneously to be ready for speakiagyatime they got it.

...The students enjoyed the game. They looked waimgtheir turns.
They also busy prepared their turn by trying to sagording to the
condition in the cards that they got.

(Field notes 7, Monday, February"22011)

In 4" meeting in Cycle Il, the students spoke basedheir turn which
was designed in order that group A-C and B-D cdwdready with their turn
spontaneously. Thus, the students had already kmdven they should speak and
when they should listen to their friend’s talkirichis game was used to make the
students be ready to express their complimentstapeausly. They also tried to
pay attention and listen to their friends’ complitee The above elaboration
shows that the use of Compliments-Poll game aschnigue in getting the
students to speak is successful and effective épgre the students speaking
spontaneously and propose spontaneity-effect aadimess in taking turns for
speaking. It could be seen from the following tamnss.

R: Dik, gimana game nya tadi? (How about the gayday?)
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S: Asyik miss, tapi bikin tegang. (It was fun bdell nervous, miss)
R: Lha kenapa?(Why?)
S: Nunggu giliran miss. Khan tadi bagi kartunyakagadi deg-degan aja
nunggu giliranku. (I feel nervous, when | am wagtiior my turn, because
the cards were distributed randomly.)
R: Oh..tapi mudah gak permainan tadi? (Is it easy?)
S: Mudah mbak, kita jadi bisa memberikan dan ngrespujian dari
seseorang. He he. It is easy to express the compienso we can give
and respon the compliments.
R: OK, trimakasih dik. (Ok, thank you.)

(Interview Transcript 18, February 22011, see: Appendix B)

R: Mau tanya, gimana aktifitas tadi? (I want to gski, how about the
activity today?)

S: Asyik miss, tapi sempat gag mudeng gimana maintgpi setelah
melihat permainan temen-temen yang udah dapaamiljadi mudeng
miss.(It is fun. At first, | did not understand thdes when you ask us
to play the game, but then | could understand wiheaw my friends
who got the turns before me.)

(Interview transcript 19, February¥2011, see: Appendix B)

R: Oh...apa yang kamu dapat dari game tadi? (Whaodaget from the
games today?

S: Gimana memberikan dan menanggapi pujian mbalokaknya asyik
materinya beda dengan yang kemarin.he..he.. (I retashel about
giving and responding compliments. It is fun antfedent with the
previous meetings.

R: Makasih ya dik? (Thank you)

S: Sama-sama miss. (Your welcome)

(Interview Transcript 20, February 22011, see: Appendix B)

4) Giving rewards to motivate the students
Regarding the findings of Cycle | that some stuslemere still reluctant
and shy to perform their work in front of the clagsluntarily, the teacher

provided some rewards to make the students moheigiastic. The rewards were
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given in the forms of points and compliments. Tleacher always told the
students in every beginning of the activity thaeé skould give a point to the
students who wanted to perform their work volutyarDuring this cycle, this
action could make the students more enthusiastiexpyess their idea without
being asked to express orally. This finding coulsl deen from Field note 6
(February 21, 2011) that there were four students who wantegetidorm the
example of dialogs voluntarily which were Latifayas, Niken and Faisal. After
they performed the dialog in front of the clase tesearcher asked all of the
students to give applause and she said “Good”, "aatd “Great. However, in
the fourth meeting of Cycle I, the teacher did ask the students to perform their
dialogs in front the class because the activity washole-class activity using
‘Compliments-Poll’ game.
5) Establishing learning contract during the teach&sgning process

The researcher implemented learning contract durgaching learning
process in the first meeting of this cycle as tmglihg in the previous cycle
showed that some of the students were not actitieeirclass activity and some of
them made noises when the other students wererpenip their work in front of
the class. Before the teacher began the activityénfirst meeting, she told the
students that there was a need to make a seted. rihese rules were aimed at
controlling the students’ behavior during the teagland learning process. Those
also make the students focused on the activities.

The set of rules consisted of three points. Fitsty were not allowed to

made noises when the teacher was explaining theri@atand when they waited
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their turn to play communication games. Secondy 8teuld try to use English
during the activities. This point was aimed at emaging the students to always
use English during the activities so that theirasq@g ability could be improved.
The last rule was that the students were not atloteeplay with their cellular
phone during the teaching and learning processulsecm several meetings the
teacher saw some students playing with their cellphones. They also accessed
their facebook during the teaching learning proceRse teacher asked the
students to keep their cellular phone in their bddbey played it in the class, she
will take it and return it at the end of the claédl. of the students agreed with
those rules. After the making of those rules, th@ss condition was more
conducive and all students obeyed the rules. (Fietd 5, February 1% 2011).

6) Giving feedback on students’ pronunciation and gnam

In cycle | teacher found that the students mad&akes in pronouncing
some words and making the sentences. So thatahedrto give feedback on the
students’ pronunciation and grammar. Giving feelbam the students’
pronunciation and grammar was needed to improvsttidents’ ability in making
good construction of the sentences before theyparthem. It was better for the
teacher to give “for-a-while grammar lesson” whilsstructing the material
before she entered the session of describing sachergs of their own. She can
insert some minutes to explain the constructiorstepns of sentences. It
included some pronunciation practices without igmprthe main target of the
research and without losing her main purpose obttezall classroom activities. It

would not be of any objection if the teacher gavigtee while extra lesson on
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guidance in public speaking and motivating thenpédform in front of the class

better.

a) Giving feedback on students’ pronunciation

Appropriate to the previous cycle, in this cycle tieacher always gave
feedback on students’ pronunciation. It was becamue students still made
some mispronunciation. The teacher gave the fe&db#er the students had
finished performing their work by asking them therrect words of their
mispronunciation before giving the researcher's ofgadback. Besides, the
teacher did not point out on a single student’sakis but she always covered all
mistakes that the students made. It was in acoosdwith Harmer's statement
(2001) that such a way of giving feedback by watghand listening so that the
teacher can give feedback later was much more ppgate. The teacher asked the
students to repeat the correct words togetherderaio make the students know
how to pronounce the words well.

For the ¥ meeting in Cycle I, the students made misproratians in the
words: fur, feathers, clawand paws(Field note 4, February"82011) Then, in
the 2 meeting, the mispronunciation occurred in the wosharp, gill, and
whiskers (Field note 5, February T4 2011) In the 3% meeting, the
mispronunciation occurred in the wordsce glad, sure,and of course(Field
note 6, February 2 2011) Then, in the last meeting, the mispronunciation
occurred in the wordsiought, delicious, yardndcandle(Field note 7, February
22" 2011).

b) Giving feedback on students’ grammar
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When the teacher asked the students to make neteetihey played the
game, there are some mistakes in their grammarrédsarch team moved around
the class to check the students’ groups work. Tdese feedback directly when
they saw that the students’ make some mistakesr &fat the teacher explained
again about the materials that they were confubedtaso that they made some
mistakes. It could be seen from the following ecttra

When the students make a note before they perfloein work in front of

the class orally, the students saw that some stsideake some mistake

such ad has a favorite petthan the teacher asked the students to checks
the tense, he confused with his sentence. Thente&eher say, your
sentence is wrong it should be have not has. Therstudents can write

the correct sentence. Furthermore, the teaches deedback and explains
how to make a correct sentence, then asks thersitb check their note.

(Field note 5, Tuesday, February™2011)

After the teacher gave the feedback, she askedttizents to check their
work again before they performed their works imfrof the class, in order that
they did not make a mistake in the next time. Hovethere were some students
made few mistakes, when they performed their workant of the class. It could

be seen from the field notes below.

c. Reflection of Cycle Il
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Some actions had been implemented as the efforimproving the
speaking ability of class XB students. In the retften, the research members gave
their responses and comments toward the implenmemntat the actions. From the
implementation of the actions above, some findingee described as follows:

1) Using classroom English

Using classroom English using some paraphrasessgndnyms was
effective enough to improve the students’ motivatamd involvement in leaning
speaking skills. The students got many opportusittecommunicate in English
during teaching learning process. In addition, th&o got opportunities to ask
questions, when they got difficulty to understanevard. The teacher tried to
paraphrase the difficult sentences in order to nthkestudents understand the
sentences. She also gave the synonyms of theullifiiords so that the students
were familiar with the words. Moreover, she triedé¢peat the unfamiliar greeting
in order to make the students familiar with theregpions. This could be inferred

from the following extract:

... The teacher opened the class in the morningsaitEGood morning
everyone, are you all well today®ut, some students looked confused.
Erwin said “Apa miss artinya? Gak mudeng e.” So téecher told the
students what the meaning of the sentence usingith#ar sentences.
“How are you today?”

(Field Notes 4, Tuesday, Februafy8011)

In this cycle, the teacher found that the studewise not familiar yet with
the new greeting that the teacher used. When stkthe expressions for the first
time, the students only kept silent and looked gsed, but only a student asked

her the meaning of the expression. Then she taegtd¢et them with the similar
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meaning of the greeting. However after several mgegt they could respond to
the greeting together. It could be seen in Fielgé®d, February 222011). When
the teacher greeté@ood morning students, are you all well today®, of the
students responded by sayithgam fine, and you?” Then she answerétlam
fine too, thank you.This indicated that the students were already lfamivith
that expression.
2) Implementing various communication games

The implementation of various communication games wuccessful in
improving the students’ motivation and involvemenhis activity also improved
the students’ speaking skills. In the second anuitfh meetings in Cycle I, the
students really enjoyed the games. It could be deem the open-ended
questionnaire (See Appendix C). The students saidthey enjoyed those games
because the games were very attractive. Those thaddudents more active than
they were in the previous cycle.

Moreover, at the end of each meeting the reseadidesome interviews
with the students, it could be seen from the foitmpinterview transcript 18, 19,
and 20 on February #22011. In addition, the collaborator also said tte
activity was successful, she thinks that the sttgdemere more attractive than they
were in the previous meeting. She also said tlestidents had already improved
their motivation and involvement in learning speakipractices. (Interview
Transcript 21, February 22 2011). Furthermore, based on the observation

checklist, the students were very enthusiastic dotlee activities. All of them
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actively participated in finishing the activitiest could be seen from the
observation checklist during the action.
3) Preparing the students to speak spontaneously

Implementation of Compliments-Poll game was sugfcés$o improve the
students’ readiness in giving and responding camgiits. Based on the open-
ended questionnaire some students stated thatgémse could improve their
preparation to speak spontaneously (See AppendiX i@y said that this game
made them ready for their turns. They should beyegith their expression in
giving and responding to compliments.

Moreover, the teacher also said that this gamé&ldmprove the students’
concentration on this activity. Overall classrooativaty in Cycle 1l was much
better as a teaching and learning process to acguch a proficiency level of
English. The classroom activity was more vivid, #tadents feel more relaxed
and ready for such an English class/ lesson arty rieafollow further instruction.
(Interview transcript 12, February 22011). In addition, he stated that such
performance would encourage them to learn moretaimu to act in front of the
class, such as some gestures, body language, tiotora speaking. The use of
multi media of native speakers’ action when destgbsomething, if the
researcher was not able to do naturally, would nattective to the students’
interest to perform their works in front of the sdaoom.

4) Giving rewards to motivate the students
The implementation of giving rewards was successfuimprove the

students’ motivations and involvements during teaching learning process.
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After the researcher implemented this action, thdents became more active in
the teaching learning process. Moreover, the stsdeare enthusiastic with this
activity. Some students wanted to perform the djatofront of the class without

being asked by the teacher. They also felt conidemhen performed it (Field

notes 7, February 322011).

Meanwhile in several meetings the teacher gavetpais a reward. This
action made the students joined the learning psoa@sl activities actively
because they wanted to get a point in their agtivit addition, the teacher also
asked the students to give applause after somergtugderform their work in front
of the class. This action was done to make theesiisdfelt satisfied because they
had already succeeded in their performances.

5) Establishing learning contract during the teach&sgning process

The implementation of establishing learning contnaas successful in
controlling the condition of the class. This actimade the students focused on
their activities. They also concentrated on the mamication game. It could be
seen in field notes 5, February™2011. After the researcher made a set of rules,
the situation in the class was controlled and fathe students obeyed the rules. A
student stated that in the previous meeting in €ycthe class condition was
uncontrolled, so that she suggested the researtchenake a set of rules.
(Interview Transcript 13, Februar{'@011).

Furthermore, the teacher and collaborator statatl i making a set of
rules during teaching learning process made traests appreciate the researcher

as their teacher. (Interview Transcript 6, Februafy 2011 and Interview
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Transcript 13, February"8011). They observed that there were no students w
played their cellular phones and walked arounctthss.
6) Giving feedback on the students’ pronunciation grasmmar

The implementation of this action was successfuiprove the students’
understanding on how to pronounce the correct wamld how to make the
sentences using correct grammar. The students mere enthusiastic when the
researcher asked them to repeat the words aftefThey felt that they got the
way to pronounce the words correctly. It could ers from the following
interview transcript 16 and 17 February'®2011, see: Appendix B. It also could
be seen from (Field notes 4, Februafy2811, see: Appendix C)

In addition, the teacher stated that giving fee#tb@t their pronunciation
and grammar was important to make the studentsrsiaahel how to pronounce
and make sentences correctly. He also suggestedbef@ae the teacher entered
the session of describing some pictures of thein atvwas better for the
researcher to give “ for-a-while grammar lessonhilst instructing the material.
The researcher could insert some minutes to exptaime construction/ pattern of
the sentences. It includes some pronunciatiortipeawithout ignoring the main
target of the research and without losing our mpinmpose of the overall
classroom activities. After explained about howntake sentences correctly, it
was better to give a little while extra lesson amdgnce in public speaking and

motivate them to perform in front of the class bett
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3.  Findings of Cycle I
Based on what the researcher had planned, acteervell and reflected in

Cycle I, the researcher came to the following iinays.

The implementation of classroom English using sqmaeaphrases and
synonyms to translate the unfamiliar words was essftl to improve the
students’ speaking skills. It also made the stuwdamiliar with the new
expression of greeting, instructing or ending tless Beside, it was effective to
the students to respond the new expressions wereaegd during the teaching

learning process.

Furthermore, the implementation of various comroatidn games, such
as guessing and matching games were successfudumgie students motivation
and involvement during the teaching learning spaglgkills. Moreover, those
activities made the students more active in thesglao that they improve their

speaking skills.

In addition, the implementation of matching ganm@smpliments-Poll’
was successful to improve the students’ readir@sspieaking spontaneously. The
aim of this activity is to improve the studentsildap in learning speaking skills.

Furthermore, the students were enthusiastic abeugame.

Meanwhile, giving reward to the students who waatse a voluntary was
successful in improving the students’ motivatiord anvolvement in learning
speaking skills. Moreover they were enthusiastioudbthe point that the

researcher gave. Besides, giving feedback on th@ests’ pronunciation and
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Table 5:The improvements in speaking teaching and learning proceskiring
Cycle I and Cycle II

grammar was also successful in improving the stisdanderstanding the new
words. They have already known how to pronouncends words correctly,
although they still made a few mistake. Moreoveeythave already known how

to make correct sentences.

The action of giving points to the active studegi$ a positive response.
The students became more active in the teachindeamding process. They tried
to be involved each activity actively. They foudbt the credit points given by
the teacher. They were motivated to answer thehe&eac questions. They had

more courage to practice speaking in English.

The implementation of making a set of rule wasdf¥e in controlling the
condition of the class. The class condition becamoeducive and all of the
students were obey the rules. Moreover they wele tabspeak spontaneously

without make some notes.

Regarding the findings of Cycle Il that all actiom®re successful in
improving the students’ speaking skills and theeotiyes of the research were
achieved, the researcher and the collaborator dgeeend this research in this
cycle. In summary, the differences in speaking lear and learning process

during Cycle | and Cycle Il could be seen in Tdhle
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The improvements of the cycles

Before Action Cycle 1 Cycle 2
Teachel did not have Teacher has idea to creatéeacher has varioys
ideas in creatinginformation gap game tpcommunication games,

~

(e

different activities in
class.

improve the students
motivation and
involvement in teaching

learning English.

'such as guessing af
matching games t
Jjimprove the studentg
motivation and
involvement in teaching
learning English.

nd

The siudents have low
motivation and
confidence in the class

Some students hay
already motivated durin
teaching learning proces
They were confident t
express their idea
Although some student
were still shy and reluctar
when they were asked
express their ideas.

eMost of the student
gwere  confident  ang
senthusiastic to expres
btheir ideas in English it
5 front of the class withou
ghey were asked by th
\rresearcher.

o

} ==

5S

—

e

The students were not

Some students were sf

illAll of the students wer

1%

active during the not active during theactive during the

teaching learning teaching learning processteaching learning

process They reluctant to involve process. They were
in the teaching learningenthusiastic about the
activity activity.

The students almost notf There were some studentdll of the students

pay attention to the

teacher’s explanation

>who were not pay attentio

to the researcher’
explanation. They playe
their cellular phone durin

nfocused on researcher
sexplanation. There wer
dno students who playe
gtheir cellular phone.

the teaching learning

process.
The students were notl Some students were stilThe  students  were
familiar with the| not familiar with the| familiar with the
researcher's expressiomesearcher’'s expressiomesearcher's expression
such as greeting,such as greeting,such as greeting,
instructing and endinginstructing and ending theinstructing and ending
the class. class. the class and they

responded the

researcher’s expression

The students were not
familiar with the new

English words. They

Some students were st
not familiar with the new
English words and th

iIMost of the students ha
rarely made a mistake
epronounce the ney

also make mistakes imresearcher gave feedbacknglish words.
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| pronounce the words. | to them.

C. The Result of Speaking Test

As has been stated before, the implementation ofnmanication games
and its accompanying actions were successful imampg the students’ speaking
skills during two cycles. That finding could be enfed from the observations of
the teaching and learning process, the intervieuth the students and the
collaborator. Besides, it was also supported byrdiselt of pre-test and post-test
of the students’ speaking skills. The researchdrtha English teacher conducted
the pre-test on Tuesday, Februaty 2011. The topic of the test wBescribing
Peoplein the form of monolog. In this speaking test, hedents were asked to
describe their favorite pets.

Meanwhile, the post-test was conducted on Wednesgelyruary 2%,
2011. The topic of the post test wasscribing people, describing animals and
compliments The third topics were written in each card, ahent the students
were asked to choose between the three cards. Sitmyd perform the topics
spontaneously after get the cards. To assesdutierss’ speaking skills in pre-
test and post-test, the researcher and Englisheeased a rubric which involved
four aspects of speaking, such as fluency, accu@oyunciation and intonation.
The students’ speaking scores in the pre-test cbeldseen in Appendix F.

Meanwhile, the summary of the result of the pre-tesild be seen in Table 6.

Table 6:The result of the students’ speaking skills in preest
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Pre-test
Data
Researcher English Teacher
Mean 65.03 65.47
Number of the students (N) 34 34

From Table 6, based on the researcher’s assessimeag found that the
mean of the students’ speaking skills was 65.0&rdkwere only 3 students who
got 7 to 7.5 and the rests got 6 to 6.9. Meanwliilan the English teacher’s
assessment, the mean of the pre-test was 65.4m. thase assessments, it could
be inferred that the students’ speaking skills was because the minimum
passing criterig KKM/Kriteria Ketuntasan Minimumpf English subject in this
school was 6.5. There were only 4 students wh&@dot7.5 and the rests got 6 to
6.9.

In the post test, both the researcher and the dEingdiacher assessed the
students’ speaking skills scores by using the sanbeic. The result of the
students’ speaking scores in the post-test couldsdmn in Appendix F. The
summary of the students’ ability in the post-teaswiven in Table 7.

Table 7:The result of the students’ speaking skills in postest

Post-test

Data
Researcher English Teacher

Mean 69.54 70.90
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Number of the students (N) 31 31

Based on Table 7, from the researcher’s assessineds found that the
mean of the students’ speaking skills was 69.54arM#ile, from the English
teacher’'s assessment, the mean of the pre-test®88. Most of the students got
the speaking score between 6.5 and 7.5. Thuspfathem had passed the
minimum passing criteria (KKM). From those resuits;ould be concluded that
the students’ speaking skills had improved sinoe mheans of the students’
speaking skills scored both by the researcher laadeacher had improved, from
65.03 and 65.47 in the pre-test, while in the pest-the scores are 69.54 and

70.90.
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CHAPTER V

CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS

This chapter discusses the conclusions, implicatiand suggestions

relevant to this study. The detailed explanatioeaxfh point is presented below.

A. Conclusions

The two cycles in this action research were corepletone. The research
began in January 3land ended in February 332011. In both cycles, the
researcher implemented communication games and aocagnpanying activities
such as using classroom English, using small gemipity, giving feedback on
the students’ pronunciation, giving rewards, an@dshing a learning contract.
The result of the reflection revealed that thererewsome actions which are
successful and which were not successful actions.

In Cycle I, the researcher implemented a matchirgney as the
communication game and some accompanying actiotis &8s using classroom
English, using a small group activity, using a camimation game and giving
feedback on the students’ pronunciation. In Cyclthére were some successful
and unsuccessful actions. The successful actiome We implementation of
classroom English, the implementation of a commatiodé game, and the
implementation of feedback of the students’ promatiun. The students enjoyed
them and they were more confident in speaking BhglHowever, there was an
unsuccessful action which was the implementationsifig small group activity,

because some students were very noisy and thigitacthade the students
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uncontrolled. In addition, there were some studemt® were not actively
engaged in the activity.

To improve the unsuccessful actions, there wereesanditional and
revised actions in Cycle Il such as implementingotss communication games,
preparing the students to speak spontaneouslynggitfeedback on students’
grammar, giving rewards and establishing a leargimgtract. By implementing
those actions in Cycle Il, the teaching of Engligheaking skills could be
improved. It could be seen from the students’ imgotent, students’ opinions,
teacher and the collaborator's opinion about th&#ols. Besides, the students
were more enthusiastic and confident in perforntivegr work in front of the class
and were more active in the speaking teaching eadhing process. In addition,
the implementation of communication games was iwvgulan Cycle Il by using
some various communication games, suckvagre is my petandCompliments
Poll (guessing and matching games).

In conclusion, those communication games and o#w@ompanying
actions could improve the teaching of English speglskills. Through those
activities, the students were more confident arttwesiastic to perform their work
in front of the class. The students were more famitith English words and they
could pronounce the English words correctly. Besidbe students were also
actively engaged in the activity.

B. Implications
The aim of English teaching is enabling the stusléatcommunicate in

English appropriately and acceptably. It includgsigping the learners with four
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language skills, i.e. listening, speaking, readargl writing. This educational

policy brings positive changes for the English teag and learning process in the
classrooms. Many teachers develop their teachirajegiies to improve their

teaching quality in order to achieve the aim above.

Based on the results of the actions, it is imptleat the students should be
more active in the speaking teaching and learnatiyiies so that their speaking
skills could be improved. They should be more faniwith the English words
which they learnt. It is also implied that the teac should use various
communication games in speaking teaching and legrprocess since they can
give some benefits. First, they can improve théests’ speaking skills. Second,
they can increase their involvement in the speateaghing and learning process.
Third, they can increase the students’ enthusiasm.

Furthermore, the teacher should be able to conbelnumber of the
students who working in groups was not big enowsgich as group of three and
two, all of them should participate equally becaaseh of them had different
responsibility toward the activities. It is alsophed that the teacher should be
able to manage the class so that the process dénmepting communication
games could run well. Besides, the teacher shouldwk the students’
characteristics so that the activities could calkeof the students’ interests.

C. Suggestions

Based on the conclusion and implication of thedgtisome suggestions

will be directed toward the students of XB, Englisachers in SMAN 1 Gamping

and other researchers.



103

1. To the Students of Grade X

In relation to the development of their speakikglss it will be much
better if the students can make their own oppatiesin practicing their speaking
skills. They can make their own speaking club tacpice their speaking. It is also
necessary for them to develop their confidenceéaking before the class as well
as speaking louder without fear of making mistakiewill benefit them much if
they can develop their fluency, accuracy, vocalyularastery, grammatical
competence and pronunciation.
2. To English teachers

The English teachers need to try to keep on applytre other various
communication games so that the students will beemmotivated in the English
teaching and learning process. During the reseatah,researcher only used
media such as pictures and role cards. The Entgmthers can use other media
such as power point so that the students will beeniaterested in the activity.
Besides, it is necessary for the English teachernsnprove the quality of their
English teaching in order that it match with thalgof communicative language
teaching by having various kinds of activities whienable the students to
produce the language both written and orally.

It is also necessary for the English teachers volue themselves in the
games as a participant as what the students dasedamproves the interaction
between the students and the teacher as well asffdaiveness of the games.

Besides, reading more books on how to teach Engtismore interesting and
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meaningful ways will make them more skillful in at@ng various teaching
activities.
3. To other researchers

This study is mainly intended to describe how camitation games were
applied as an effort to improve the teaching ob&pey skills of Grade X students
of SMA N 1 Gamping. The other researchers may Yollp this study in different
contexts in order to find more actions to improwedents’ speaking skills. This
study may be used as one of the reading sourcesebtife researchers do an

action research related to the development ofttisests’ speaking skills.
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