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IMPROVING ENGLISH CLASSROOM INTERACTIONS OF GRADE X

STUDENTS OF SMA N 1 SRANDAKAN THROUGH INFORMATION GAP

ACTIVITIES IN THE ACADEMIC YEAR OF 2013/2014

By :NurRahmawati

NIM 10202244004

ABSTRACT

The study aimed at improving classroom interaction among grade X students
of SMA N 1 Srandakan through information gap activities in the academic year of
2013/2014.

The research was classified as action research. It was done through some steps
namely (a) reconnaissance, (b) planning, (c) implementing and observing actions, and
(d) reflection. It was done in two cycles. Each cycle consisted of three meetings.
Information gap activity was implemented in each meeting with some supporting
actions such as using media, maximizing classroom discussion, and using classroom
English. The subjects of the research were 8 males and 15 females students. The data
obtained during the research were qualitative data. They were collected through
observation and interview. Observation guide and interview guide were used as the
instruments. The data were in the forms of fieldnotes and interview transcripts. The
validity of the data was obtained by applying the democratic validity, outcome
validity, process validity, catalytic validity, and dialogic validity. The reliability of
the data was gained by using multiple method and investigator triangulation
technique.

The result of the research shows that the use of information gap activities
successfully improved classroom interaction. Based on the interview and observation,
there were a lot of improvements in the class. They were on the interaction between
teacher and the students, the interaction between the students and the material, and
the interaction among the students. More interaction occurred in the class. In teacher-
student interaction, the students interacted with the teacher in classroom discussion.
The students expressed their opinion or asked question to the teacher. Besides, the
interaction between the students and the material also improved. The studentswanted
to participate in every task completion and do the task by not doing cheating. As the
improvement on student-student interaction, the students had a lot of interaction
during the information gap activities or group work. They talked to other students to
discuss the answer and to complete the task.
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CHAPTER I

INTRODUCTION

A. Background of the Problem

Based on the school-based curriculum, the teaching of English in

Senior High Schools in Indonesia focuses on how to make the students able

to communicate. It helps students to develop some competencies or skills, so

that they are able to communicate in certain literacy level. The literacy level

includes performative, functional, informational, and epistemic. In

performative level, students are able to read, write, listen, and speak using

certain symbols. While in the functional level, students are able to use

language in daily life such as reading newspapers, or manuals. When students

are able to use their language competences to develop their knowledge, they

are in the informational level. In the top level, epistemic level, students are

able to express their idea using the language use (Wells, 1987).

The teaching of English in Senior High School focuses on the

informational level. The students are prepared to communicate in college or

university levels. They are not guided into epistemic level, because in

Indonesia, English is a foreign language. The English materials in Senior

High School are based on the goals of the curriculum such as to make the

students able to communicate both orally or written. Besides, the curriculum

makes the students realize the importance of English in global competition.

The students also learn about the relation between language and culture. So

that, they can understand that language is part of the culture.
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The curriculum tries to develop the students’ ability on the four skills,

listening, speaking, reading, and writing. The materials include interpersonal

and transactional conversation. The conversation takes place in certain

contexts. The use of language is determined by contexts. The materials

provided by the curriculum do not only include the expression that people use

in everyday life but the use of text in everyday life such as procedure, report,

announcement, notice, and etc.

To reach the goal is not easy. Teachers do not simply teach them and

the students will know, but how to make the students able to use it in

everyday life. What students need is communication. The teacher should

promote activities that can help the students to do communication.

Communication can happen if there is an interaction. Interactions can happen

between the teacher and the students, among the students themselves, and

between the students and the materials.

However, the classroom interaction of grade X students of SMA N 1

Srandakan is low. After the researcher conducted an observation at the class,

she got some information. The low quality of classroom interaction can be

seen from the lack of interaction between teachers and students, among the

students themselves, and between the students and the materials.

Interactions between students and the teacher occurred when the

teacher or the students initiate, then the response followed the action. When

the teacher holds a discussion and the students are actively involved, the

interaction also happened. Teachers should involve the students in the class

by making them active to participate in the teaching and learning process. So,
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there will be a good interaction in the classroom. The interaction among the

students appears when the students are able to work in pairs or in groups.

They have willingness to interact with other students. When students also

have willingness in doing the task, they are making interaction with the

materials. They are motivated to do the task.

The successful teaching is showed in the teaching and learning

process. The teaching and learning process is successful if it runs effectively

and efficiently. Interaction plays an important role. It enables the teaching and

learning process runs effectively and efficiently. So, the teacher should

promote some activities that emphasize on the interaction.

Based on the problem above, the researcher decides to help the

students to be engaged in the teaching and learning process. She wants to

make the students feel comfortable in learning English. When they are

motivated to learn, automatically they are learning English without realizing

that they are learning. They will do the activities which promote interaction.

So that classroom interaction will be improved. For this purpose, information

gap activities are used as the technique to improve the teaching and learning

interaction.

B. Identification of the Problem

From the observation, she found some information about the problems

of English teaching and learning process in the students under the study.

Focusing on grade X, she identified existing problems and classified them

into three categories. They were the interaction between teacher and students,
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the interaction among the students, and the interaction between student and

the material.

The first problem was related to the interaction between teacher and

students. The teacher never carried out routines tasks in the class; it was one

of the ways to propose interaction in the class. Besides, the activities done in

the class were not enough to create a good interaction between the teacher

and the students in the English class. The teaching and learning process only

involved the activities of explaining and writing the explanation. The students

did not pay attention to the teacher’s explanation. They tended to play

handphone in the class. There were only few activities which can engage all

the students in the class to participate. The students were also less active in

class discussion. They rarely asked question. When doing the tasks, the

teacher did not move around the class to check students’ work. So, it could

not build many interactions to occur.

The second problem was related to the interaction among the students.

The activities in the class were not enough to create interaction among the

students. There were mostly individual activities in the class. They sometimes

needed to do pair work or group work. It could help the students to talk and

have interaction with other friends. They could have more opportunities to

speak English. They would feel easy on doing the task if they shared and

thought about the answer together. It could increase the level of confidence.

The pair work or group work also could make the students used to

communicate in English.
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The third problem was related to the interaction between students and

the material. The interaction between students and materials played an

important point in teaching and learning process. But here, the students were

not well engaged with the materials. They did not want to do the task. They

tended to do cheating in doing the task. So, they did not have a good

interaction with the materials.

In addition, those problems above made the teacher and students

difficult to have interaction in the class. In order to help the teachers on

achieving the goal, she decided to improve the class interaction through the

use of information gap activities. It was expected that by using information

gap in the class, there were more interactions in the class. So, they could

reach what they have to achieve in the teaching and learning process.

C. Limitation of the Problem

From the identification of the problem above, it can be seen that the

classroom interaction of grade X students of SMA N 1 Srandakan is still low.

The lack of the interaction is influenced by the students, the teacher,

materials, and media. It would be impossible to investigate all those problems

due to the wider discussion and the limited time that the researcher has to

finish the research. That is why the researcher focuses only on the efforts to

improve English classroom interactions of grade X students of SMA N 1

Srandakan in the second semester in the academic year of 2013/2014 by using

information gap activities.
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D. Formulation of the Study

Based on the identification and limitation of the problems above, the

research question is formulated. The research question is stated as follows:

How does the use of information gap activities improve classroom interaction

of grade X students of SMA N 1 Srandakan?

E. The Objective of the Study

The objective of this study is to improve the quality of classroom

interaction by using information gap activities in the learning of English

grade X students of SMA N 1 Srandakan. This research objective is

formulated out of the research question above.

F. Significance of the Study

The researcher hopes that the findings of this study will give benefits

and contribution for some parties.

1. For English teachers of Senior High School.

The result of the study can be used for improving the quality of

classroom interaction in teaching and learning process. The study

functions as the beginning step to improve the effectiveness of teaching

and learning process by using information gap activities to engage

students in classroom interaction.

2. For the Senior High Schools.

The result of the study can be used for the school as the guidance in

providing the facilities to support interaction in the English classroom.
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The school can provide teaching media that can help teachers on

presenting the material.

3. For the material writers

The result of the study can give overview about the interaction in English

class. So, the writers can design tasks which can help or improve the

interaction in the class. The task can involve pair work or group work or

individual work. So, there will be so many interactions in the class,

between the teacher and students, students and materials, and among the

students themselves.

4. For other researchers.

This study can give general knowledge of materials that can be done for

research studies in relation to English classroom interaction in Senior

High Schools.
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CHAPTER II

LITERATURE REVIEW

A. Theoretical Review

1. English Language Teaching

a. Communicative Language Teaching

According to Richards (2006), Communicative Language

Teaching (CLT) can be defined as a set of principles about the goals

of language teaching, how learners learn a language, the kinds of

classroom activities that best facilitate learning, and the roles of

teachers and learners in classroom. The goal of teaching here is the

communicative competence. The competence includes aspects of

language knowledge such as knowing how to use language for

different purposes and functions, knowing how to use language

according to setting and participants, knowing how to produce and

understand different types of texts, and knowing how to maintain

communication.

The way learners learn language changed. In the past, the view of

language learning is focused on the grammatical competence of the

students. They have to be able to produce correct sentences. Learning

is about memorizing and drilling. But now, in CLT, the view of

language learning is about promoting interaction between the learner

and users of language. Language learning helps the learners to create

meaningful and purposeful interaction through language. When they
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use language, they will get the feedback through which they acquire

language.

CLT replaces the traditional ways of teaching. When the focus of

traditional lesson was on the grammar’s mastery through

memorization and drilling, the CLT promotes it through the use of

pair work activities, role plays, group work, or project work. The

activities changed the learning way of students from individualistic

learning to cooperative learning. Here, the role of teacher becomes the

facilitator and monitor.

The goal of CLT is to develop fluency in language use. There are

a lot of classroom activities that can help the students to develop

fluency. The activities include the activities on how to negotiate

meaning, use communication strategies, correct misunderstandings,

and work to avoid communication breakdowns.

Brown (2007: 241) offers 4 (four) characteristics of CLT. They

are:

1. Classroom goals are focused on all of the components of

communicative competence and not restricted to grammatical

or linguistic competence.

2. Language techniques are designed to engage learners in the

pragmatic, authentic, functional use of language for

meaningful purposes. Organizational language forms are not

the central focus but rather aspects of language that enable the

learner to accomplish those purposes.
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3. Fluency and accuracy are seen as complementary principles

underlying communicative techniques. At times fluency may

have to take on more importance than accuracy in order to

keep learners meaningfully engaged in language use.

4. In the communicative classroom, students ultimately have to

use the language, productively and receptively, in unrehearsed

contexts.

CLT approach also has some principles in teaching and learning

process. According to Doughty and Long (2003), there are 8 (eight)

principles that can be used as guidelines in implementing CLT.

1. Use Tasks as an Organizational Principle

The focus of CLT is on the development of communicative skills.

The grammar is only introduced to support the development.

Here, the task-based instruction is used as the syllabus approach.

Communicative task is used as the focus of the teaching and

learning process. It provides learners a purpose to use the

grammar in a meaningful context. In relation to this, Norris et all

(1998) argue that “the best way to learn and teach language is

through social interactions. They allow students to work toward a

clear goal, share information and opinions, negotiate meaning, get

the interlocutor’s help in comprehending input, and receive

feedback on their language production.” Communicative

language task should represent the real-world language use.

2. Promote Learning by Doing
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In CLT, learners should actively produce the language. They try

out new rules and modify them. Learners need to be encouraged

to express their own idea, or meaning. They will get a lot of

opportunities to use language in a wide range of contexts. The

teacher has to make the classroom looks like the real world life,

so the learners’ linguistic knowledge becomes automatic (Ellis,

1997)

3. Input Needs to Be Rich

A rich exposure to language allows the learners to store language

they retrieve and access as whole chunks. The learners get hear

the language, whether from the teacher, from multimedia

resources (TV, DVDs, video and audio tapes, radio, online), from

other students, or any other source. Those are the example of

authentic language. In the classroom, to create rich inpuy, the

teacher should use authentic materials that can reflect real-life

situation and maximize the use of the target language.

4. Input Needs to Be Meaningful, Comprehensible, and Elaborated

The information that was processed by the students has to be

meaningful. The learners must be able to understand what the

speaker said and figure out what the speaker intended to convey.

The learners have to modify discourse, as the way they use

language, to make it comprehensible to the non-native speaker.

The task design should be planned carefully by taking account
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task choice, difficulty, learner processing skills, and scaffolding

strategies to create elaborating input.

5. Promote Cooperative and Collaborative Learning

The classroom has to be organized so that students can work

together in small cooperative teams, such as groups or pairs, to

complete activities. The activities should be designed to require

active and true communicative interaction among students. The

interaction involves both input and learner production. Learners

cannot simply listen to input but interact and negotiate the type of

input they receive.  In the development, the students do not only

interact with the other students, but they also interact with their

teacher.

6. Focus on Form

In CLT, the teaching of grammar focuses on form. It emphasizes

on a form-meaning connection and within contexts. It is also done

through communicative tasks. Different from the CLT approach,

there is “focus on forms” approach in which the students focus on

identifying grammar most of the time.

7. Provide Error Corrective Feedback

Feedback can be categorized into two, positive and negative

feedback. Positive feedback confirms the correctness of a

student’s response such as agreeing, praising, or showing

understanding. Then, the negative feedback, known as error

correction, has a corrective function on a student’s faulty
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language behaviour. This can be useful for the progression of

their skills. In CLT, the teacher should provide those feedback

effectively as a facilitator to learning.

8. Recognize and Respect Affective Factors of Learning

In the teaching and learning process, recognizing and respecting

learning factor are important. For example anxiety, in CLT,

anxiety is noticed as a trait among many individual learners. It

manifests itself in many ways such as self-belittling, feelings of

apprehension, stress, nervousness, and bodily response. This trait

can block the way the students are thinking. So, it is important to

recognize the affective factors of learning. The teacher can

minimize the presence of anxiety to maximize the learning

process.

Further, Richards (2006 :13) also gives summary on some

principles of CLT. They are:

1. Make real communication the focus of language learning

2. Provide opportunities for learners to experiment and try out

what they know

3. Be tolerant of learners’ error as they indicate that the learner

is building up his or her communicative competence.

4. Provide opportunities for learners to develop both accuracy

and fluency.
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5. Link the different skills such as speaking, reading, and

listening together, since they usually occur so in the real

world.

6. Let students induce or discover grammar rules

Wilkins (1976) in Harmer (2007) also said that CLT concerns on

spoken functions as much as written grammar. The importance is that

it supports the students to say something in a particular and

appropriate time and ways. In CLT, the teacher will teach the students

to learn how to invite, apologize, or to agree and disagree. Moreover,

Harmer said that the students will be involved in meaning-focused

communicative task. The students will develop their knowledge and

skill by using the opportunities and exposure when they use the

language. Activities in CLT involve students in real communication.

Richards (2006:19) describes some activities which are based on

the Communicative Language Teaching.

a. Role play activities

In this activity, each student gets roles and improvises the scene or

exchange based on the given information.

b. Task-completion activities

It focuses on the use of one’s language resources to complete

classroom tasks such as puzzles, games, or map-reading.

c. Information-gathering activities
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Students are required to use their language to collect information.

This activity can be done through student-conducted surveys,

interviews, and searches.

d. Opinion-sharing activities

In this activity, the students learn how to compare values,

opinions, or beliefs such as making a rank.

e. Information-transfer activities

The students present information in different way from what they

take. For example: when they draw a map, they get the

information from what they read.

f. Reasoning-gap activities

The students are deriving new information through the process of

inference or practical reasoning such as working out a teachers’

timetable.

g. Information gap activities

The students practice language forms for their own sake and use

their linguistic and communicative resources to get information.

h. Jigsaw activities

This activity is based on information gap activity. In this activity,

the class is divided into groups and each group has part of the

information. To complete the activity, they have to fit the pieces

together into the whole. They must use their language to

communicate.
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To do all the activities, the students should have motivation to

communicate something. They should have a purpose for

communicating. A key to support communicative purpose and the

motivation to communicate is the information gap. If both of the

students know the information, it is not real communication. The real

communication is when student A and B do not know the information.

They have to find the information by asking each other questions. So,

there will be a gap between them.

b. The Teaching of English Grade X

a) Students characteristics

In this field, the grade X students of SMA N 1 Srandakan

belong to adolescent’s students. The adolescence spans the ages

of 10 -18 years old (Murray, 2011).  Adolescents’ students are the

most exciting students of all with their great ability for abstract

thought and their passionate commitment to what they are doing

once they are engaged (Harmer, 2007: 83). Most of them

understand the need for learning and can be responsible enough to

do what is asked of them with the right goals. Sometimes,

adolescents students do not seem to go well. They still search for

their identity and a need for self esteem. In this case, the role of

the teacher is to build bridges between what the students need and

what the teacher should teach. Teachers here should become the

model in the classroom.
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Lemke in Richard and Burns (2012 : 112) also state that

teenagers are heterochronous subjects. It means that they are both

in the same phase as the children they were and the adult they will

become. Nowadays, teenagers are qualified as “digital natives”.

They have grown up with computers and multimedia cell phone

technology. These teenagers expand their social relations through

the use of online networks. They will exchange any information

to maintain the relationship. They like to use English to

communicate with peers who also learn English as foreign

language rather than with native speakers on the Net such as

Facebook or MySpace.

Moreover, Burns and Richards (2012) argue that teenagers

at secondary school, expect that their experience will be

recognized and appreciated. It will help them to maintain and

build confidence. Teenagers also communicate meaning and have

an audience beyond teachers.

Furthermore, Harmer (2007: 84) adds that there are some

characteristics of teenagers that the teacher should consider:

1. They have an acute need for peer approval.

2. They are extremely vulnerable to the negative judgments of

their own age group.

3. They are able to discuss abstract issues.

Spratt et al. (2006) also differentiates the learners’

characteristics as below.
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Table. 1. Learners’ characteristics

Children Teenagers Adult
Need to move Starting to keep still for

longer periods but still need
to move

Able to keep still for
longer periods

Can concentrate for
shorter periods

Concentration developing Can concentrate for
longer

Learn through
experience

Beginning to learn in
abstract ways

Learn in more
abstract ways

Are not very able to
control and plan
their own behavior

Beginning to control and
plan their own behavior

Usually able to
control and plan
their own behavior

Are not afraid of
making mistakes or
taking risks

May worry about what
others think of them

Not so willing to
make mistakes or
take risks

Are not aware of
themselves and/or
their actions

Sometimes uncomfortably
aware of themselves and/or
their actions

Aware of
themselves and/or
their actions

Pay attention to
meaning in language

Pay attention to meaning and
increasingly to form

Pay attention to
form and meaning in
language

Have limited
experience of life

Beginning to increase their
experience of life

Have experience of
life

b) What to teach

As mentioned by Burns and Richards (2012), the topics

presented in teaching materials must engage the teenagers. The

students should be connected to appropriate tasks that can help

the students to explore what they have. Here, the students also

need to be developed on having appreciation and discussion. The

teacher may involve some discourse events such as role play,

simulation, or talk show in the classroom. This activity can

stimulate the students to participate in the discourse and explore

their own lives.
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Based on the approach today, the Communicative

Language Teaching, the focus of English teaching is

communication. The students should develop their fluency to be

able to communicate.  School-based curriculum which refers to

CLT aims to develop the students’ the ability or competence of

doing communication. The materials for grade X students of

second semester are about language function, short functional text

and functional text. It can be in the form of spoken or written.

The students have to develop their skills on listening,

reading, speaking, and writing. Those skills will help the students

to be able to do communication. They have to achieve some

competences on transactional and interpersonal communication.

They have to speak on how to get things done and get socialized

in certain context using appropriate language. They will learn

how to thanking, how to congratulating, and how to praising.

They will also learn how to express something unbelievable,

accept invitation, or offer. Those will help the students to

communicate in the real social context.

The curriculum will also facilitate the learner on identifying

the functional text such as announcement, advertisement,

invitation, etc. The students have to respond to the functional text

both in written and orally using appropriate language. Besides,

the students also learn about some kinds of text such as narrative,
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descriptive, and news item that the students will find in their daily

life.

In terms of teaching and learning process, the students need

to have good interaction. They will need interaction, both with

teachers and their friends. Interaction needs to be developed in the

class through the tasks the teacher provided.

In designing task, the teacher should also consider the skills

of the students that will be developed. The task should represent

the real-world task, so that the students can practice in the

classroom and be ready to use it in the real-world communication.

The best way to learn is by doing. To know what kind of task that

should be developed, the teacher should look at the nature of each

skill.

a. The Nature of Listening

Anderson and Lynch in Nunan (1989) differentiate listening

task into two, reciprocal listening and non-reciprocal

listening. In reciprocal listening, the students have opportunity

to interact with the speaker, and to negotiate the content of the

interaction. While non-reciprocal listening, the students do not

have opportunity to interact with the speaker. The information

is only from the speaker to listener, such as listening to radio

or lecture. In listening, the students must integrate some skills

such as skills to identify spoken signals, segment the stream

of speech into words, grasp the syntax of the utterances, and
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formulate an appropriate response. Besides that, they have to

have a range of non-linguistic knowledge and skill. The

students do not only listen to the audio, but also interpret what

they hear according to their purpose and background

knowledge.

Richards in Nunan (1989) also differentiate listening task

according to the way the listening processes, “bottom-up” and

“top-down”. In “bottom-up” processing, the learners process

the incoming message by decoding the sounds, words, clauses

and sentences through scanning the input to identify familiar

lexical items, segmenting the stream of speech into

constituents, using phonological cues, or using grammatical

cues. While in “top-down” processing, the learners use their

background knowledge to comprehend message such as

assigning an interaction to part of particular event, assigning

places or persons, inferring the topic of a discourse, or

inferring missing details.

b. The Nature of Speaking

In term of the development of speaking skill, Brown and Yule

in Nunan (1989) divide language functions into two,

transactional and interactional. Transactional function

concerns the transfer of information, while interactional

concerns the maintenance of relationship. The learners can

practice language functions in the classroom. The learners can



22

benefit from direct classroom practice in communicative

classroom. Learners need to develop skills in the management

of interaction and also in the negotiation of meaning. It

involves such things as knowing when and how to take the

floor, when to introduce a topic or change the subject, how to

invite someone else to speak, how to keep a conversation

going, when and how to terminate the conversation and so on.

Negotiation of meaning refers to the skill of making sure the

person you are speaking to has correctly understood you and

that you have correctly understood them.

Related to the speaking skill, Pattison in Nunan (1989)

contrasts what happens in the language class with what

happens outside the class.

Table 2. The Differences between Communication in and outside the
classroom

Practice in the classroom Communication outside the classroom
What : Content of Communication

Content or topic is decided by
teacher, textbook, tape, etc. The
meaning of what they say may
not always be clear to the
speakers. The content is highly
predictable.

Speakers express their own ideas, wishes,
opinions, attitudes, information, etc. They
are fully aware of the meaning they wish
to convey. The exact content of any
speaker’s message is unpredictable.

Why 1 : Reason for communication
Learners speak in order to
practice speaking; because
teacher tells them to; in order to
get a good mark, etc.

Speakers have a social or personal reason
to speak. There is an information gap to
be filled, or an area of uncertainty to be
made clear. What is said is potentially
interesting or useful to the participants.

Why 2 : Result of communication
The FL is spoken; the teacher
accepts or corrects what is said;
a mark is given, etc. (extrinsic
motivation).

Speakers achieve their aims; they get
what they wanted, and information gap is
filled, a problem is solved, a decision is
reached or social contact is made, etc.
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The result is of intrinsic interest or value
to the participants

Who : Participants in Communication
A large group in which not
everyone is facing the speaker or
interested in what they say;
except for one person, the
teacher, who pays less attention
to what they say than to how
correctly they say it.

Two or more people, usually facing each
other, paying attention and responding to
what is said, rather than to how correctly
it is said.

How : Means of Communication
Language from teacher or tape is
very closely adapted to learners’
level. All speech is as accurate
as possible, and usually
incomplete sentences. Problems
in communicating meaning are
often dealt with by translation.
Learners are corrected of their
speech deviates from standard
forms, whether or not their
meaning is clear. Teachers help
learners to express themselves
more correctly.

Native-speakers output is not very closely
adjusted to foreigners’ level. Meaning is
conveyed by any means at the speakers’
command: linguistic or para-linguistic
(gestures,etc). Problems are dealt with by
negotiation and exchange of feedback
between speakers. Translation is not
always possible. Errors not affecting
communication are largely ignored.
Native speakers help foreign speakers to
express themselves more clearly.

For that case, the teacher should consider a range of

strategies for making the classroom practice more closely

resemble communication outside the classroom.

c. The Nature of Reading

In line with listening skill, reading skill also applies “bottom-

up” and “top-down” processing. In “bottom-up”, reading is

viewed as process of decoding written symbols, working from

smaller units (individual letters) to larger ones (words, clauses

and sentences) in order to arrive at meaning. While a process

in which the learners comprehend meaning first in order to

identify words or letter, belongs to “top-down” processing.
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In reading, the type of reading skills is related to the purpose

they have for reading. Below are some reading purposes

suggested by Rivers and Temperley in Nunan (1989):

1. To obtain information for a certain purpose

2. To obtain instructions on how to perform some task for

daily life

3. To act in a play, play a game or do puzzle

4. To keep in touch with friends by correspondence or to

understand business letters

5. To know when or where something will take place or what

is available

6. To know what is happening or has happened (as reported

in newspapers, magazines, reports)

7. For enjoyment or excitement

Because of those kinds of purposes, the role of the teacher

is to guide the students on building the reading skill

strategies based on their purposes.

d. The Nature of Writing

White in Nunan (1989) states that writing is not a natural

activity, so people still need to learn writing. The writers are

required to control the content, format, vocabulary,

punctuation in the sentence level. They have to be able to

structure and integrate information into cohesive and coherent

paragraphs and texts.
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Moreover, Nunan (1989) proposes two different views on the

nature of writing. They are product approach and process

approach. The product approach focuses on the end result of

writing such as the letter, essay, story, and so on. In this

approach, the teacher will be concerned to see that the end

product is readable, grammatically correct and obeys

discourse conventions. The activity in the class will focus on

copying and imitation, carrying out sentence expansions from

cue words and developing sentences and paragraphs from

models of various sorts. While the process approach, the focus

will be on the process of compositing. The writers do not

copy, but they develop the notion or the ideas. They write

what they are going to say.

In order to help the students to achieve the Standard

Competence and Basic Competence, the teachers should have a lot of

techniques of teaching. The information gap activities can be used as

the teaching technique to help the students achieve what they should

achieve as mentioned in the curriculum.

c) How to teach

As stated in the School-based curriculum, the materials of

English teaching for X grade students were mostly about language

function and text types. In teaching language function, the teacher

may use PPP (Presentation, Practice, and Production) method. While
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teaching text types, Feez (1998:28-31) suggests text-based or 4 stages

as the teaching method.

1. Building Knowledge of the Field

As the first stage, the teacher introduces the context to the

students. She or he has to build the knowledge of the topic being

learned. The activities in BKOF include presenting the context

through pictures, audio-visual materials, realia, field trip, or

establishing the social purpose through discussions or survey.

2. Modelling of the Text

In this stage, the students investigate the structural pattern and

language features of the model. They also compare the model

with other examples of the text type. The teacher also can give the

students activities such as sorting, matching, or labelling text.

3. Joint Construction of the Text

The students begin to contribute to the construction of whole

examples of the text type. In this stage, the contribution of the

teacher to text type is reduced. The students have to be able to

control the text type individually. The teacher usually gives

activities such as jigsaw, information gap, or small group

construction of texts.

4. Independent Construction of the Text

As the last stage, the students are able to work independently with

the text. Their performance will be assessed by their teacher. In



27

this stage, the activities include answering questions, role play, or

writing draft.

2. Information Gap Activities

a. Definition of Information Gap activities

According to Harmer (2007: 349), information gap activities are

activities in which one student has to talk to a partner in order to solve

a puzzle, draw a picture (describe and draw), put things in the right

order (describe and arrange) or find similarities and differences

between pictures. If one partner has some information, the other will

not have (Brewster and Ellis : 2002). The aim of this activity is to find

out what this is in order to complete, for example, worksheet. It is

usually carried out in pairs or groups and often involved pupils in

asking and answering questions. In line with Brewster and Ellis,

Spratt (2002) states that information gap activities involve learners

talking to one another to exchange information they do not know. It

means that they are talking in order to communicate, not just to

practice language.

Moreover, Lewis and Hill (2002) say that the information gap that is

used should be a natural information gap. By generating a natural

information gap, the use of language will be spontaneous and become

a natural activity.  According to Richards (2006), the notion of

information gap is one of the aspects of communication in

Communicative Language Teaching (CLT). It means that in real
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communication people do communication in order to get information

they do not posses. In CLT, information gap is one of the features,

besides choice and feedback. The students practice language forms for

their own sake and use their linguistic and communicative resources

to get information.  Larsen-Freeman (2000) also states that

information exists when one person in an exchange knows something

the other person does not. If speaker A and B both know today is

Tuesday and speaker A asks speaker B. “What is today?” and speaker

B answers, “Tuesday”, the exchange is not really communicative.

In implementing the technique, Brown (2001 : 185) proposes two

focal characteristics of information gap techniques. First, information

gap focuses on information and not on language forms. Second, the

necessity of communicative interaction is in order to reach the

objective. The objective of using information gap activities is to

convey or request information.

b. Type of Information Gap activities

There are several types of information gap activities. According to

Spratt (2005:67), role play, an activity in which you imagine that you

are someone else in a specific situation, and survey, finding out the

opinions of a group on one topic belong to information gap activities.

Moreover, Son (2009) suggests three types of gap. They are

1) The experience gap

All students in classes have had different experiences in their

lives, so this type is good task for communication. Questionnaires
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is the example of experience gap – particularly those that aim to

practice past form, e.g. a questionnaire to find out what games

people played when they were children.

2) The opinion gap

Everyone has different opinions, feelings and thoughts about the

world. Finding out about someone’s feelings and opinions helps

close the gap between people. The number of personalized

activities in many textbooks shows the value of this gap.

3) The knowledge gap

Students know different things about the world. This gap can be

exploited in brainstorms and general knowledge- style quizzes.

c. The Advantages of Using Information Gap Activities

Information gap activities really give benefit to the students. As Son

(2009) says, there are some advantages of using this activity. They are

1. Improve speaking skill

Information gap activities here will extend the speaking practice.

The activities also make learners to concentrate on the

communication for information. The learners will talk a lot or

produce more speech and help one another.

2. Motivate the students

By using information gap activities, students will have a reason to

talk. It will keep them thinking about what they are going to say.
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Students will have equal opportunities of learning for mixed

ability classes.

3. Build students’ confidence

Information gap activities can create a comfortable, casual, and

non-threatened atmosphere. So, the students will feel less

intimidating than presenting in front of the entire class. There will

be free interaction with peers.

4. Develop other sub-skills.

If the teachers use information gap activities in the class, it will

help the students to develop other sub skills such as clarifying

meaning, re-phrasing, negotiating meaning, solving problems,

gathering information, and making decision.

Brewster and Ellis (2002:109) add that information gap activities can

give a chance to pupils to work independently. They also can practice

fluency and use language for real communication. It will help pupils

to develop social skills of interaction and turn taking. Students are

talking in order to communicate, not just to practice language.

d. The teacher’s roles in the information gap activities

In information gap activities, teachers have some important roles

(Son, 2009). They are:

1) Facilitator

First, as facilitator of communication, the teacher may need to

perform in a variety of specific roles, separately or simultaneously.

These include the following:
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a) Teachers may perform the role as language instructor.

Teacher is the material provider and activity initiator. The

students may not have the capacity to begin the

communicative information gap activity directly because they

may lack the knowledge in linguistic forms or skills, which

compose communicative ability.

b) Teachers may perform the role as the organizer of the

classroom activities. The main aim of the teacher when

organizing an activity is to tell the students what they are to

talk, write, or read about, give clear instructions about what

exactly their task is, get the activity going, and then organize

feedback when it is over. This sounds easy, but can be

disastrous if teachers have not thought out exactly what they

are going to say beforehand.

In addition to this, the teacher has to break the whole class

into pairs or groups, and decide on procedures of pair, group

or class work. When the information gap is being filled, the

teacher has to walk around the classroom and make sure the

communication is going smoothly.

c) Teachers may perform the role as the error-corrector.

At the stage of pre-communicative activity, the linguistic

errors should be strictly monitored and corrected, but at the

group work and class work levels in the process of

communicative activity, errors are viewed as the unavoidable
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by-products of communication and can be ignored unless

they hinder communication.

d) Teachers may choose to be a by-stander, making no

intervention after initiating the proceedings, and let

communication take place through independent activities.

e) Teachers may perform the role as consultant or adviser.

While such an independent activity is in progress, teachers

are walking to and from in the classroom and helping where

necessary or when asked. The students may have questions

about the language items and the map. And the teacher’s

presence in this capability may be an important psychological

support for many students, especially for those who are slow

to develop independence.

2) Participant

There is no reason why the teacher should not participate as an

equal in the activity. He can offer his information, and at the same

time stimulate and present new language, without taking the main

initiative for communication away from the students themselves.

When engaging in such activities, the teacher has to be clear in

mind that he should act as one equal in position to the students

and one only authoritative and superior in language ability and

language teaching skills.

3) Observer and learner
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The teacher may also act as an observer and learner. When the

independent activity is in progress he may move about the

classroom in order to monitor the strengths and weaknesses of the

students, as a basis for planning future learning activities. He can

use the weaknesses as signs for learning needs which he must cater

for later, probably through more controlled, pre-communicative

activities.

3. Classroom Interaction

a. Definition of Interaction

Long in Brown (2000) says that interaction is one of the major

factors in the process of acquisition, besides input. Conversation and

interactive communication are the basis for the development of

linguistic rules. Learners can construct language through interaction.

Classroom is used as the place where the contexts for interaction are

designed. The materials and the tasks should promote the interaction

and stimulate the learner to communicate.

According to Malamah-Thomas (1987 : 7), interaction is

defined as an acting upon each other. It is not only an action which is

followed by reaction. It is a two way process. If there is an action, and

then followed by a reaction, it will result a cooperation or conflict.

When the teacher acts upon the class, the class will react. The reaction

will influence the next action of the teacher.
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Different from Malamah-Thomas, Rivers (1987:4) says that

when the students get facilities to use language and their attention is

focused on conveying and receiving messages, the interaction

happened. Messages here are the authentic messages, that is, messages

that contain information of interest to speaker and listener in a

situation. Wells in Rivers (1987) also states that the interaction

involve triangular relationship, that is, between the sender, the

receiver, and the context of situation.

Interaction is the heart of communication (Brown, 2001).

People send messages, receive them, interpret them in a context,

negotiate meaning, and they collaborate to accomplish certain

purposes. The best way to learn to interact is through interaction itself.

Further, Brown explained that interaction is the collaborative

exchange of thoughts, feelings, or ideas between two or more people.

It results in a reciprocal effect on each other.

b. The Benefit of Interaction

The communicative competence emphasizes on the importance

of interaction that is used by many people in various context to

negotiate meaning.

Interaction can benefit the students, as Wilga Rivers states in

Brown (2001). Through interaction, students can increase their

language store as they listen to or read authentic linguistic material or

even output of their friends in discussion, skits, joint problem-solving
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task, or dialogue journals. In interaction, students can use all their

language competence in real-life exchanges.

Moreover, Rivers states that interaction involves expression of

all the participants, one listens to others; one responds; others listen

and respond. So, it is important in language-learning situation. The

students can increase their language as they listen or read although the

result will be in the form of discussion or problem solving. In

interaction, they learn everything from their peers. They can express

the real meaning in certain situation.

In building an interactive language teaching, the teacher has

the role to promote interaction. Both the teacher and the students must

appreciate the uniqueness of other individuals. The teacher has to

encourage the students to enjoy the learning and build up their

confidence. Interaction can be two-way, three-way, or four-way, but

never one-way. So, the teacher does not direct or dominate the

classroom. Here, the teacher tries to elicit the students’ participation in

a relaxed and enthusiastic atmosphere. This situation can stimulate the

interaction in the classroom. The interaction may be noisy, quiet, or

dynamic. It may also take place in pairs, small group, or large group.

The important thing is that the students have to be involved in tasks

and activities stimulated by the teacher.
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c. Principles in Interaction

Because of the importance of interaction in classroom, Brown

(2001:166) suggests some principles in language teaching which

relate to interaction as the following.

1. Automaticity

Interaction is best accomplished when focal attention is on

meanings and messages and not on grammar and other linguistic

forms. Learners are freed from keeping language in a controlled

mode and can more easily proceed to automatic modes of

processing.

2. Intrinsic motivation

If the students are engaged with each other in speech acts of

fulfillment and self-actualization, their motivation will be satisfied.

They can develop a system of self-reward to appreciate their own

competence in using language.

3. Strategic investment

Interaction requires the use of strategic language competence both

to make certain decisions on how to say or write or interpret

language and to make repairs when communication pathways are

blocked. The spontaneity of interactive discourse requires certain

strategies for production and comprehension.

4. Risk-taking

Interaction requires the risk of failing to produce intended meaning,

of failing to interpret intended meaning (on the part of someone
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else), of being laughed at, of being shunned or rejected. The

rewards are great, however worth the risks.

5. The language-culture connection

The cultural loading of interactive speech as well as writing

requires that interlocutors be thoroughly versed in the cultural

nuances of language.

6. Interlanguage

The interaction entails a long developmental process of acquisition.

Numerous errors of production and comprehension will be a part of

this development. And the role of teacher feedback is crucial to the

developmental process.

7. Communicative competence

All of the elements of communicative competence (grammatical,

discourse, sociolinguistic, pragmatic, and strategic) are involved in

human interaction. All aspects must work together for successful

communication to take place.

d. Interaction Analysis

Interaction analysis is established because it seems hard to produce

an accurate description or analysis of the teaching and learning

processes in a lesson (Malamah-Thomas, 1987). Flanders in

Malamah-Thomas (1987 : 20) gives 10 (ten) categories as the basis of

interaction analysis. The categories, known as FIAC (Flanders’

Interaction Analysis Categories), consist of two main categories;

teacher talk and pupil talk with the third category to cover other types
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of behaviour. From the FIAC, Moskowitz extends the categories to

make them relevant to practice in the language classroom, known as

FLINT (Foreign Language Interaction).

Teacher talk

This category focuses on how the teacher uses language to

communicate whether it is for a pedagogic purpose (or for a social

purpose (facilitating teaching and learning).

1. Accepts feeling

The teacher accepts and clarifies an attitude or feeling tone of a

pupil in a non-threatening manner. Feelings can be positive or

negative. In this category, predicting and recalling feelings are

included.

2. Praises or encourages

In this category, the teacher praises or encourages pupil action or

behaviour. The use of nodding head or saying “Umhm?” or “Go

on” is included

2a. Jokes : She/ he can make a joke that releases tension, but not

at the expense of another individual (intentional joking,

kidding, making puns : attempting to be humorous).

3. Accepts or uses ideas of pupils

The teacher clarifies, builds, or develops ideas suggested by a

pupil.

3a. Repeats student response verbatim : repeating exact words

of students after they participate (in pattern drill)
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4. Asks questions

In this category, the teacher asks question about content or

procedure, based on the teacher ideas, with the intent that a pupil

will answer.

4a. Asks cultural questions: asking questions related to the

culture and civilization of the target people or country.

4b. Personalizes: asking questions which relate to the students’

personal lives. The teacher relates the content being learned

to the students’ personal lives through personal qualities.

5. Lecturing

The teacher gives facts or opinions about procedure, expresses

own ideas, gives own explanation, or cites an authority other than

a pupil.

5a. Corrects without rejection: telling the students who have

made a mistake without using criticism words or intonations.

5b. Discusses culture and civilization: talking about the culture

and civilization of the target people or country. The teacher

may present facts, anecdotes, points of interest related to the

cultural aspect.

5c. Models: the teacher gives examples to the students. She or he

gives the lines of a dialogue or a sample for pattern drill, or

illustrates the pronunciation of words or sounds.
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5d. Orients: the teacher tells the students the procedure they will

be following by giving an overview or preview of what is to

come.

5e. Personalizes about self: the teacher tells about his/her

personal story or anecdote.

5f. Carries out routine tasks: the teacher does routine matter

such as checking attendance, passing out books,

testpapers,etc or makes routine announcements.

6. Giving directions

In this category, the teacher directs, commands, or orders with

which a pupil is expected to comply.

6a. Directs pattern drills: the teacher gives statements which

students are expected to repeat exactly, to make substitutions

in, or to change from one form to another.

7. Criticizing or justifying authority

The teacher gives statements intended to change pupil behaviour

from non-acceptable to acceptable pattern, bawls someone out, or

states why the teacher is doing what he or she is doing.

7a. Criticizes student response: the teacher tells the students that

his response is not correct or acceptable.

Pupil talk

This category involves some aspects on students’ verbal behavior. It

focuses on how students use language to communicate.



41

8. Pupil talk : response

The pupils talk in order to respond the teacher’s talk. The teacher

initiates the contact, or elicits pupil statement, or structures the

situation. The freedom to express own ideas is limited.

8a. Choral: choral response by the total class or part of the class.

8r. Reads orally: a student or students read aloud to the class.

9. Pupil talk : initiation

The pupils talk when they initiate. They are free to express own

ideas and initiates a new topic. They may ask thoughtful

questions.

9a. Off task (Individual students): The students act fresh, being

off the subject and non-task oriented. They are being

disorderly.

Silence

This category is used to cover other types of verbal behavior or lack

of it.

10. Silence or confusion

This is the pauses, the short periods of silence and periods of

confusion in which communication can be understood by the

observer.
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In analyzing the interaction, there are two kinds of interaction to

be described, verbal interaction and pedagogic interaction (Malamah-

Thomas, 1987). The context in verbal interaction is defined by the

speech event. Hymes in Malamah-Thomas (1987:32) suggested 8

(eight) factors in speech event. They are:

a. Addresser : a person trying to transmit  message (the teacher)

b. Purpose : the addresser’s reason for transmitting the message

(teaching aim/objective)

c. Addressee : the person to whom the message is being

transmitted (the students)

d. Contents : what the message is about (syllabus item)

e. Form : how the message is delivered (activity technique)

f. Medium : the medium of delivery (spoken/written, pictures)

g. Setting : the place and time (classroom)

h. Code : the language in which the message is delivered

(English, methodology)

Interaction in verbal interaction can be seen as a process of mutual

accommodation, with the addresser acting upon the addressee to cause

a reaction, which in turn informs an action performed by the previous

addressee, and soon. Below is the example pattern in verbal

interaction.
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Figure 1. Verbal Interaction

In pedagogic interaction, the teacher acts upon the learners to

cause a reaction. This reaction informs some action performed by the

learners (a response to a question, an item executed in a drill, a word

pronounced or spelt, a sentence written). The teacher studies the

action, and perceives in it the reaction to her own original action. She

in turns reacts and builds that into her subsequent action on the class,

and so on. Below is the example of the pedagogic interaction.

Figure 2. Pedagogical Interaction

Addresser Addressee

Addresser

Addresser

Addresser

Addressee

Addressee

Addressee

Teacher
Action

Class
Reaction

Reaction Action
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e. Type of Interaction

In analyzing interaction, Cutting (2002 : 24) proposes two

approaches to looking at the discourse structure. They are exchange

structure and conversation analysis. The exchange structure is the

conventional overall patterns that occur when people are talking. It

starts with a model and sees how real data fit to it, whereas the

conversation analysis refers to the study the way that what speakers

say dictates the type of answer expected, and that speakers take turns

when they interact. It starts by observing real data and describes what

patterns emerge.

Ur (1991) states that the most common type of classroom

interaction is known as “IRF”. Sinclair and Coulthard in Cutting

(2002 : 25) takes an approach called “Exchange structure” with “act”

as the lowest rank in “a lesson”. They think that the acts are more

general, so they propose moves as a fixed order. There are three basis

moves (IRF), the initiation from the teacher, the response from the

students, and the follow-up, which is the teacher’s comment on

pupils’ answer.

Below is the example of the acts taken from Cutting (2002).

Table 3. The Example of Acts

Moves Act Function Example
Initiation
Inform
Direct
Elicit
Cue

Nominate

Gives information
Gives orders
Requests response
Encourages hearer to
contribute
Names responder

‘The purple ones are the taller ones’
‘You’ve got to put them on this map’
‘Any other colours?’
‘Hands up’, ‘Don’t call out’

‘Christine?’ ‘Johnny’
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Check
Prompt

Checks progress
Reinforces directives
and elicitation

‘Finished’ ‘Ready’
‘Go on’, ‘Hurry up’

Response
React

Reply

Non-linguistic reply to
a directive
To an elicitation

[nod] [raise hand]

‘Purple’
Follow-up
Accept

Evaluate

Shows heard correct
information
Evaluates hearer’s
answer

‘Yes’, ‘Good’, ‘Fine’

‘Good’, “interesting’

The combination of moves in the IRF structure is known as the

exchange. It is the series or chain of moves in the interaction.

Exchanges then combine to make the transaction, the next rank. The

lesson is the highest rank. It is the speech events that consist of

combination of transactions.

The diagram below shows the rank structure for classroom

interaction.

Figure 3. The Rank of Classroom Interaction
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The initiation is not only proposed by the teacher. The

interaction may be between students or between a student and the

material. So, Ur (1991:227) suggests other alternative patterns. They

are (from most teacher-dominated to the most student-active) :

1. Teacher talk (TT)

This may involve some kind of silent student response,

such as writing from dictation, but there is no initiative on

the part of the students.

2. Choral responses (T)

The teacher gives a model which is repeated by all the class

in chorus, or gives a cue which is responded to in chorus.

3. Closed-ended teacher questioning (‘IRF’) (T)

Only one “right” responses get approved.

4. Open-ended teacher questioning (TS)

There is a number of possible “right” answers, so that more

students answer each cue.

5. Student initiates, teacher answers (TS)

For example in a guessing game: the students think of

questions and the teacher responds, but the teacher decides

who asks.

6. Full-class interaction (S)

The students debate a topic or do a language task as a class.

The teacher may intervene occasionally to stimulate

participation or to monitor.
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7. Individual work (S)

The teacher gives a task or set of tasks, and students work

on them independently. The teacher walks around

monitoring and assisting when necessary.

8. Collaboration (S)

Students do the same tasks as in “individual work”, but

they work together in pairs to get best result. The teacher

may or may not intervene.

9. Group work (S)

The students work in small groups doing tasks that entail

interaction such as conveying information or group

decision-making. The role of teacher is monitoring by

walking around listening and intervening a little.

10. Self-access (SS)

Students choose their own learning tasks and work

autonomously.

The above codes are described as below

a. TT = Teacher very active, students only receptive

b. T = Teacher active, students mainly receptive

c. TS = Teacher and students fairly equally active

d. S = Students active, teacher mainly receptive

e. SS = Students very active, teacher only receptive

Beside classroom interaction pattern suggested by Ur, Spratt

(2005 : 148) also suggests some particular interaction patterns that can
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be applied in the classroom. They are groups (Ss-Ss), feedback (Ss-T),

whole class (T-Ss), pair work (S-S) and individual (S). In line with

Spratt, Anderson (2003) and Moore (1989) suggest that there are three

types of interaction including (a) learner-content interaction, (b)

learner-instructor interaction, and (c) learner-learner interaction. In

learner-content interaction, Moore notes that this type includes the

subject matter that is delivered by the teacher to the students.

Interaction with content takes place when the students establish new

knowledge by encountering new information and combining it with

the body of knowledge already retained with the help of teacher.

Without this type, there can be no education because the educational

process entails the learners’ intellectual interaction with the content,

which results in changes in the learners’ understanding, the learners’

perspective, or the cognitive structure of the learner’s mind.

Moreover, McDonough and Shaw (2003 : 199) also divide the

type of the classroom into two, the ‘lockstep’ class and group

structure. The ‘lockstep’ class represents an organization of classroom

in which the teacher builds stimulus to make the students response

and after that the teacher can do evaluation of student response by

asking question and giving comment. In other words, the whole class

is moving along together. The students are locked in the same activity

at the same time with teacher as the primary initiator. This type is

effective when the teacher wants to give explanation and instructions.
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Below are the four patterns of interaction in the classroom

representing the ‘lockstep’ class.

(i) (ii)

(iii)

(iv)

Figure 4. Lockstep class pattern
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In contrast with ‘lockstep’ class, group structure seems like a

natural grouping. The teacher simply asks the students to make a

group of two, three, four, or maybe six. The teacher gives them the

task in detail, leaves them to talk, and monitors them. This type can

help the students build their conflict behavior in group, how they can

co-operate with others and solve a task.

Classroom interaction does not only include the interaction

between teacher and students, or students to students, but also the

interaction between students and teachers with the materials. As

Malamah-Thomas (1987:91) suggests, below is the example of the

interaction:

Figure 5. Classroom Interaction Pattern I

The Figure 5 shows that the teacher controls the textbook that is

used and the students have access to a copy. The pattern seems like

that there is no real teacher-learner interaction going on at all. If the

teacher is controlled by the textbook, but the school is poorly

resourced, and the learners do not have access to a copy, the pattern

of interaction will be as Figure 6 below.

Teacher Students

Textbook
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Figure 6.  Classroom Interaction Pattern II

The interaction will be worst as the teacher acts upon the

learners as a result of his or her interaction with textbook, and the

learners are left out of the interactive process altogether. But if the

teacher uses the textbook from time to time, as a medium to convey

message, the pattern of interaction will vary during the lesson as the

textbook, or the teacher’s own activities become the focus of

interaction.

B. Related Studies

The information gap activities have been proven to be able to improve the

classroom interaction in the context of English teaching and learning in

Indonesia, as Permanasari (2011) had done a study on it. In her study, she

used puzzle solving, filling family chart, mysterious case solving, guessing

game, drawing game, and describing game for elementary students. In this

study, the finding showed that the classroom interaction improved.

Besides that, the use of information gap can also improve the speaking

skill of the students, as Astuti (2011) had done a study on it. In her study, she

used jigsaw activity, role play, and search game. The finding of the study

Teacher Students

Textbook
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showed that students speaking ability improved. It was showed by the

increase of the students speaking scores on pre test and post test.

C. Conceptual Framework

The study begins with problem that occurs in teaching and learning

process. It is the low quality of classroom interaction. Reviews of related

theories have been presented as references for dealing with the problem. This

section of the report presents the conceptual framework of the research.

1. Conceptual Framework

The teaching of English at SMA N 1 Srandakan faced some

problems. One of the problems was the lack of interaction in the

classroom. The classroom interaction occurred in the class was limit.

The classroom interaction is important in achieving the goal of

learning English. If there is a good interaction in the classroom, students

are able to do the task and they can learn language easily. Learners will

not be able to do simple communication without the guiding from the

teacher. Here teachers play several important roles in the classroom. It is

better to create a good relation between students and teacher. Teachers

will benefit the students on learning English. Besides that, teacher also

can facilitate the students to have a good relationship among the students

themselves. Through activities guided by teachers, students will find the

way they should communicate. If they have a good communication,

between teachers and students, or among the students themselves, they

can have a good classroom interaction.
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One teaching technique that can be used to improve classroom

interaction is through the use of information gap activities. Information

gap activities are activities in which the students share their information

to their friends who do not have the information.

Through the use of information gap activities, students have to

communicate in English. They have to complete the task by asking

information to their friends. Information gap activities also represent the

real-life communication. Information gap activities can be conducted

through pair work or group work.

Considering that the classroom interaction is very important, effort

is needed in teaching and learning process. This effort can be done

through Action Research concerning the use of information gap activities

in the classroom. As an outcome of the study, it is expected that the

classroom interaction in grade X students of SMAN 1 Srandakan can be

improved.
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The classroom interaction was low
Lack of interaction between teacher and students,
students and materials, and among the students

themselves

Student's characteristics
- have an acute need for peer
approval.
- extremely vulnerable.
- able to discuss abstract issues.

Information Gap activities
- allow more communication
to take place
- motivate the students
- build students confidence
- develop other subskills

Classroom
interaction is

improved

The conceptual framework of the study can be described as

follows.

Figure 7. Conceptual Framework of the Study

2. RESEARCH QUESTION

In designing possible action in this study, the first step that should

be done by the researcher is finding the main problem faced in teaching

and learning process. By knowing the problems, she can take effective

ways to solve the problem. In this study, the problem faced by grade X

students of SMA N 1 Srandakan is low quality of English classroom

interaction. This problem has big effects to the students in the class. If

there is lack of interaction in the class, the students will be reluctant on
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doing the task and doing communication. In this study, the researcher uses

information gap activities to solve the problem and expects its use would

improve the quality of English classroom interaction.

Based on the research problem, she formulated questions to lead to

more specific topics of discussion. The questions are presented below:

1. How can information gap activities be applied in the teaching

and learning process?

2. Are information gap activities effective to improve the quality

of English classroom interaction?

3. What are the kinds of information gap activities that can be

used to improve the quality of English classroom interaction?

4. What is the significance of information gap activities in the

English classroom?
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CHAPTER III

RESEARCH METHOD

A. Research Design

This study was categorized into Action Research. The aim of this

study was to show the impact of using information gap activities to improve

the classroom interaction. In this process, the researcher identified and

investigated the problem occurring in the English class. Then she planned the

possible solution to solve the problem, carried out the action in the class and

finally, analyzed the use of information gap activities to improve the quality

of classroom interaction. The steps done were suitable with those in action

research. They were identifying the problem, planning the solution, doing the

action in the class, and reflecting the use of action done (Burns, 1999 :30).

B. Setting of the Study

The study was conducted in the second semester of 2013/2014

academic year in SMA N 1 Srandakan. This school is located in Gerso,

Srandakan, Trimurti, Srandakan, Bantul, Yogyakarta. The action of the

research was conducted twice a week. It was done in two cycles comprising

three meetings whose time allocation of each was 90 minutes.
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C. Subjects of the Study

The subject of this study was X2 students of SMA N 1 Srandakan.

The class had 15 female and 8 male students. The students’ age was 15-16

years old. Most of them came from low to middle economic background.

D. The Research Data

1. Kind of Data

The data were qualitative obtained from observation and interview.

2. Instruments of the Study

The instruments for collecting the data were non-test instruments.

The data were in the forms of field notes and interview transcripts of the

teaching and learning process.

a. Observation Guide

The observation guide was used to determine the variables when the

action plan was conducted. In this study, there were two kinds of

observation guide. They were teaching-learning observation guide

and interaction observation guide. There were four variables

observed in teaching-learning observation guide. They were the

students, the teacher, learning media, and the teaching techniques.

Meanwhile in interaction observation guide consisted of three

variables. They were teacher-students interaction, students-students

interaction, and students-textbook interaction. Every variable

involved several aspects to be observed in the class. Besides, the

researcher also observed the aspects that incidentally happened.
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b. Interview guide

The interview guide was used as the guidelines for the researcher in

giving the questions to the students or teacher after doing the actions

planned. In this study, the interview guide involved three variables.

They were the students, the teacher, and the teaching technique.

Every variable involved several aspects to be asked during the

research. Here, she did not only interview the students and the

English teacher about the variables in the interview guides, but also

asked about the important things related to the use of information-

gap activities in the class.

3. Technique of Collecting Data

The data about the improvement of classroom interaction were

obtained by doing observation in the class and conducting interview after

the meeting. These data collection techniques were described below.

a. Observation

The observation was done to monitor the teaching-learning process in

the X2 class. During the observation, she collected the data by

observing and recording the class situation and condition when the

actions were conducted using digital camera, and then recorded the

activities in the field notes.

b. Interview

The interview was done to know the effectiveness of the activities. In

this case, the researcher held the interview with English teacher, the



59

collaborator, and the students about the activities during the teaching

and learning process. The results of the interview were recorded in the

interview transcripts.

E. The Validity and Reliability of the Data

1. The Validity of the Data

There were five validity criteria that were applied to show the

validity. The five validity criteria were democratic validity, outcome

validity, process validity, catalytic validity, and dialogic validity.

For the democratic validity, the researcher interviewed the English

teacher, the collaborator, and X2 students of SMA N 1 Srandakan. In the

interview, the collaborators and the students expressed their view and

opinions toward the actions done.

For the outcome validity, she emphasized the study on the

betterment of the learning process to reach the maximum result. In this

case, she formulated the new questions related to the new problem found

in the class when she tried to solve the main problem of the study. This

action was done after she did the reflection in the end of the class

meeting.

For the process validity, she collected data by doing observation

and noting down everything that was caught by her sense. In this activity,

she observed students attitudes, class condition, teaching technique used

by the English teacher, etc during the teaching and learning process and

described the collected data in the field note form.
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For the catalytic validity, she tried to get the stakeholders’

responses to the change occurring to them. For this purpose, she observed

the implementation of the action, made the reflection of the actions done

in the class, and asked questions to the English teacher and the students

to know the changes they made after she applied the actions.

For the dialogic validity, she asked the English teacher as the

stakeholder to participate in the process of the study by giving critiques

and suggestions. For this purpose, she conducted reflective dialogues

with the English teacher for critiques or suggestions about the actions

done in the class.

2. The Reliability of the Data

In order to ensure the reliability of the data, besides using field

notes, she used different resources to get the same data. To obtain the

data about teaching processes, for instance, she interviewed the teacher,

observed the teaching and learning process, and interviewed the students

who just attended class (Madya, 2001:3).

To get the data reliability, she matched the results of two sources

namely: observation data and interview data. It was done to know

whether or not the reliability of the data was evident. Besides using

multiple methods, she used investigator triangulation technique. There

was more than one observer in the research setting.  This was used to

avoid observer bias.
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F. Data Analysis

In this study, the researcher analyzed the data. The data provided the

evidence for the statements or assertions that were made about the research

outcomes. The researcher followed five steps in analyzing the data (Burns,

1999). They were :

1. Assembling the Data

In this stage, she scanned the data by bringing up possible patterns. She

reread her own field notes, and the data got from interview.

2. Coding the Data

In coding the data, she tried to reduce the large amount of data that may

be collected to more manageable categories of concepts, themes, or types.

In analyzing data from interview, she scanned through the responses and

developed categories that seemed to be repeated in the data.

3. Comparing the Data

After coding the data, she saw whether the themes or patterns were

repeated or developed across different data gathering technique. She was

also able to map frequencies of occurrences, behaviors or responses. The

aim of this stage was to describe and display the data rather than to

interpret or explain them.

4. Building Interpretations

She built interpretations after the data were compared. She concerned

articulating underlying concepts and developing the theories that confirm

why particular patterns of behaviors, interactions, or attitudes had
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emerged. She came back to several data to pose questions, rethought the

connections and developed explanation.

5. Reporting Outcomes

As the last stage, she presented the accounts of research. She ensured that

the report set out the major processes of the research, and that the findings

and outcomes were well supported with examples from the data.

G. Research Procedure

To carry out the study, the researcher used the action research suggested

by Burns (1999). This procedure consisted of the following four steps.

1. Reconnaissance

In this step, she observed the place where the study was conducted. After

that, she identified the problems that occurred there. She focused on

analyzing problem. The results of the observation were used as the basis

for developing the research actions.

2. Planning

She planned for the actions in this step. First, she determined the class

activity. She decided to implement information gap activity in each

meeting.  Then, she determined the time duration. Each activity was

implemented in one meeting with duration 20-30 minutes.

3. Implementing and observing the actions

In this step, she implemented the action that had been planned in the

previous step. The actions were implemented in 3 meetings or a research

cycle.
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4. Reflection

As the last step, she evaluated the actions that were conducted in the

implementing phase. She evaluated the actions by observing the teaching

and learning process conducted in the class and interviewing the students

and teacher about the class activities. In evaluating the actions, she

focused on the actions that were successful or failed. When she found the

problem occuring in the class, she consulted it to the teacher to improve

the results. It was done to improve the actions to be better in the next

meeting or cycle.
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CHAPTER IV

THE RESEARCH PROCESS AND GENERAL FINDINGS

It has been mentioned in the previous chapter that this study is classified

as action research. The objective of this study is to improve classroom interaction

of grade X students of SMA N 1 Srandakan using information gap activities. In

this study, the use of information gap activities was combined with some

supporting actions to support the teaching and learning.

This chapter describes the research steps, the findings, and the summary of

the results of the study. The research steps include the steps that the study went

through, the findings discuss the implementation of information gap activities in

the classroom, and the improvement between teacher-student, student-student, and

student-material interaction, after the implementation of information gap activity

in class X2 of SMA N 1 Srandakan. Finally, the summary provides the review of

all the findings and the implication.

A. Reconnaissance

1. The Identification of Field Problem

The researcher gathered the data to identify the problems in the

field. She did observation and conducted interviews. The observation was

conducted on February 27th, 2014. It was used to see the teaching and

learning process in the classroom. The interview was conducted after the

observation. She interviewed the English teacher and the students. From

these, she found some problems which have effect on the interaction in
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the teaching and learning process. The problems were grouped into three

different aspects.

The first aspect was related to teacher – student interaction. There

were some problems related to the interaction between the students and

the teacher. Based on the observation, the teacher did not carry routines in

the beginning of the class. So, the students did not give their attention to

the teacher as seen in the extract of the vignette below. The interaction

between the students and the teacher could not be established.

Besides, during the teacher’s explanation, most of the students did

not pay attention to the teacher explanation. They tended to play

handphone in the class or did something that did not have relation with

the teaching and learning process. They did not care of what their teacher

did. When the students made noise from these activities, the teacher

ignored them. They continued talking. This can be seen from the extract

of the vignette below.

Then, he showed hand puppet (frog). He elicited response from the
students. He asked them to describe the doll. There was only one or
two students who could mention some descriptions. Other students did
not pay attention to the teacher. They talked with other students or
sang a song. They also played hand phone. They drew something on a
paper. They also did homework in the class. Some of them kept
silence. The teacher ignored them.(Fieldnote 3, February 27th 2014)

The teacher and the researcher went to the class by bringing some
books (Look Ahead).  The class consisted of 23 students. The teacher
started the lesson by telling that they were going to learn descriptive
text without carrying out routine activities such as greeting, checking
attendance, or leading a prayer. The class was so noisy. (Fieldnote 3,
February 27th 2014)
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There was also another problem identified which related to teacher

– student Interaction. When the students did the task, the teacher did not

check if they did the task or not. They only waited for the students to

finish the task without giving feedback and correction or offering any

help as seen in the extract below.

Besides, related to teacher-student interaction, there was also

another problem. The students were not active in class discussion. Their

participation was low. They also rarely asked questions if they did not

understand. This can be seen from the extract of the vignette and

interview transcript below.

The students only saw the text without doing the task. They
were not enthusiastic on the teaching and learning. When the students
did the task, the teacher did not move around to check students’ work.
(Fieldnote 3, February 27th 2014)

R : Tadi bisa gak belajar bahasa Inggrisnya? (What about your
English lesson today?)

S : Yo ngono kae mbak. (You can see like that)
R : Ngono kae gimana? (what do you mean?)
S : Ya ra paham mbak. (I don’t understand)
R : Kok gak tanya? (Why dont you ask your teacher?)
S : Males mbak (I dont want)
R : Kenapa males? (Why?)
S : Lha ra penak ro pak Is ki mbak. (I dont feel comfortable when

learning English with Mr Is)
(Interview script 5, February 27th 2014)

Then, he showed a hand puppet (frog). He elicited response from the
students. He asked them to describe the doll. There were only one or
two students who could mention some descriptions. Other students did
not pay attention to the teacher.
……………………………………….
He asked the students to see some pictures of animals there. Then he
wrote some sentences (Bird’s description) on the white board. He
invited the students to translate what he had written. Again, there was
only one or two students dominating the class. (Fieldnote 3, February
27th 2014)
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The second problem was related to student-student interaction.

During the teaching of English, the students were noisy. They talked in

the class most of the time. What they were talking about did not have

relation with the materials. They talked in Javanese and Indonesian. They

had fewer opportunities to speak in English in the class. So, the

interaction in term of learning English was low. It can be seen from the

extract of the vignette and the interview transcript below.

Besides, there was another problem related to student-student

interaction. If they had to work in group, they did not have motivation in

doing the task. Only one or two students in a group did the task. It meant

that they participated less in pair work or group discussion. Some of them

also like to work with certain students only like “peer-gang”. If they did

The teacher explained the language features and wrote the formula.
The students did not listen to the teacher. Some of them played small
flashlight and made noise. Sometimes, the teacher asked them to keep
silence, but they still did it.
The teacher gave them a sheet containing two descriptive texts and
explanation about descriptive text. The activity in the class was only
translating the texts together. There was no self-production activity
there. (Fieldnote 3, February 27th 2014)

R : Gimana pak pembelajaran sehari – hari di kelas X2? (How is X2
English class daily?)

T : Ya, kayak gitu mbak. Siswanya ramai sendiri. Syukur – syukur
kalau sudah mau masuk ke kelas. (You can see them, right?. The
students make noise. It is already good when they want to join
the class.)

(Interview Script 6, February 27th 2014)
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not like his or her partner, they would not do the task.  It was showed by

the transcripts below.

The last problem was related to student-material interaction. Based

on the observation, the students were given a certain task by the teacher;

but the students did not want to do the task. If some of them did, they just

only copied their friends’ work. It can be seen from the extract below.

R : Oh..gitu. Di kelas sering bekerja secara kelompok tidak?
(Oh..Does the teacher give group work activities in the class?)

S : Ya,...jarang sih, biasanya cuma menerangkan. (Rarely I think.
He always explains the materials)

R : Kalau kerja kelompok gitu suka gak? (Do you like working in
group?

S : Ya suka, tapi kadang yang ngerjain beberapa, yang lain ngobrol
atau main. (Yes, I like it. But sometimes only some students do
the task, the others not)

(Interview Script 1, February 27th 2014)

R : Kalau untuk kegiatan kelompok atau berpasangan bagaimana
pak? (What about pair work and group work, have you tried?)

T : Ya, minimal in pair. Biasanya menulis kembali, terus nanti
dikoreksi antar teman (peercorrection). Itu pun nanti sulit kalau
kelompok, yang ngerjain hanya 1 atau 2. Saya lihat gak bisa
maksimal. Jadi motivasi untuk bekerja kelompok sangat kurang.
(Minimum in pair. I ask them to rewrite, then it will be corrected
by other friend -peer correction-. If it is done in a group, it will
be a problem, as only one or two students did it. It can not be
maximum. So, the motivation of the students to work in group is
low.)

R : Apa karena mereka tidak suka dengan teman kelompoknya
pak? (Do they like their pair or friends in their group?)

T : Memang beberapa siswa masih tidak suka kalau bekerja sama si
A atau B. (There are some students who did not want to work
with A or B).

(Interview Script 6, February 27th 2014)
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The identified problems above were summarized into following

table.

Table 4 : The Field Problems in the class X2 SMA N 1 Srandakan

No Problems
1. Teacher – Student Interaction

a. The students did not pay attention to the teacher explanation.
b. The students played handphone in the class.
c. The students were less active in class discussion
d. The teacher did not praise on students’ work.
e. The teacher did not carry out routines.
f. The teacher ignored the students who made noise.
g. The students rarely asked question.
h. The teacher did not move around the class to monitor

students’ work.
2. Student – Student Interaction

a. The students talked with another student about subjects that
did not have relation to the materials.

b. The students did not want to work with students they disliked.
c. The students had less participation in pair work or group

work.
d. There were fewer opportunities for the students to interact

with their friends in term of meaningful learning.
e. The students had fewer opportunities to speak in English in

the class.
3. Student – Material Interaction

R : Ow begitu. Aktifitasnya biasanya apa? (What are the activities?)
S : Ya cuma nganalisis teks, garap buku dari perpus. (Analyzing text

and doing exercise from book borrowed from the library?)
R : Disuruh semeja atau sendiri sendiri? (Does the teacher ask you

to work in pairs? or individual?)
S : Ya sendiri – sendiri, tapi bukunya satu. (individual, but using

one book only)
R : Kalau sendiri gitu juga mau ngerjain kan? (If you are given

individual task, did you do it?)
S : Ya garap, tapi paling muk nyedak. Hehe (I did it. But by seeing

my friend’s work)
R : Kenapa nyontek? (why did cheating?)
S : Ben cepet je. (It’s faster)

(Interview Script 4, February 27th 2014)
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a. The students did not want to do task.
b. The students tended to do cheating on doing the task.

2. Selecting the problem and determining actions to solve the selected

problems

After identifying the field problem, she and the collaborators

discussed the problems to be solved in a democratic atmosphere. The

feasible problems to be solved were determined by considering time and

her ability to conduct the research. Then, some actions to solve the

selected problem were also discussed with the collaborators. The main

action was implementing information gap activities in every meeting. To

support the main action, there were some supportive actions applied

during the implementation. The results can be seen in the table below.

Table 5 : The Feasible Problems and The Solutions

No Problems Solutions
1. Teacher – Student Interaction

a. The students did not pay attention to
the teacher explanation.

Using media

b. The students played handphone in the
class.

c. The students were less active in class
discussion

Maximizing
classroom discussion
Implementing
information gap

d. The students rarely asked question.

e. The teacher did not praise on
students’ work.

Giving praise

f. The teacher did not carry out routines. Using classroom
English

g. The teacher ignored the students who
made noise.

Improving teacher’s
role

h. The teacher did not move around the
class to monitor students’ work.

2. Student – Student Interaction
a. The students did not want to work

with students they disliked.
Maximizing pair
work and group
workb. The students had less participation in
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pair work or group work. Implementing
information gap

c. The students talked with another
student about subjects that did not
have relation to the materials.

Implementing
information gap

d. There were fewer opportunities for the
students to interact with their friends
in term of meaningful learning.

e. The students had fewer opportunities
to speak in English in the class.

3. Student – Material Interaction
a. The students did not want to do task. Maximizing

individual task
Implementing
information gap

b. The students tended to do cheating on
doing the task.

After identifying and selecting the problems, she and the

collaborator made a plan to make sure the actions run well and successful.

The preparation was as follows.

a. Developing the Instruments

The instruments prepared for the implementation were in the

forms of observation checklist and interview guidelines. The

observation checklist consisted of some variables to be observed.

The checklist aimed to check that the implementation would be

going as planned. The improvement can be seen from the checklist.

It included teacher-student interaction, student-student interaction,

and student-material interaction.  Then the data would be in the form

of field note. Meanwhile the interview guidelines aimed to help her

in doing interview about the implementation. The data would be in

the form of interview transcripts.
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b. Designing a Course Grid

A course grid was designed based on the Standard of

Competency and Basic Competence stated in the curriculum. It was

used as guidance in selecting the materials, organizing the activities,

deciding the media to use, and developing lesson plan. The course

grid was attached in the appendices.

c. Developing Lesson Plans

The lesson plan was developed based on the course grid. It

helped her in designing materials and activities. Moreover, it became

the basis for her as the teacher in carrying out the actions during the

implementation in the classroom. The lesson plans were attached in

the appendices.

B. Report of Cycle I

1. Planning

In this stage, the researcher and the English teacher discussed time for

the implementation. Cycle I would be conducted in three meetings, which

were on March 6th, 8th, and 27th 2014. She would teach and the

collaborators observed during the lesson.

She and the English teacher also discussed the actions that would be

implemented in cycle I in a democratic atmosphere. The effort focused on

improving classroom interaction through information gap activities. She

then designed the course grid, developed lesson plan, and decided the
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materials. Information gap activities would be included in each meeting

as the main action.

Below was the design of the course grid. It was developed into several

lesson plans. The whole course grid and lesson plans were attached in the

appendices.

Table 6.  The Design of the Course Grid in Cycle I

N
o

Basic
Competen

ce

Indicator
s

Learning
Materials

Teaching and
Learning
Activities

Source/
Media/
Aids

Time
Inter
actio

n

Informatio
n gap

Activities

The main actions, the information gap activities, were implemented in

each meeting. There were three kinds of information gap activities that

would be used. They were Help-wanted gap, guessing game, and

advertisement gap. Help-wanted gap was applied in the first meeting

related to the topic advertisement focusing on job vacancy. The students

had to work in pairs. They had to fulfill their blank job vacancy by asking

information to their pairs. The activity could give the students

opportunity to interact with other students in term of meaningful

learning. They also had opportunity to speak English. They would

develop their skills on listening and also writing.

Guessing game would be applied in the second meeting. It related to

the descriptive text topic. In this activity, the students were divided into

about 5 - 6 groups. Each group would consist of 4 – 5 five students. Each

student would get a picture of job. What they have to do was describing



74

the job in front of their friends in their group. Their friends had to guess

what kind of job being described, and vice versa. In this activity, the

students would interact with other students. They also learnt to speak

confidently in front of people.

The last was advertisement gap. The students were divided into two

big groups. Each group would consist of 11-12 students. Each student in

a group would get a card containing information about people-need card

or information card about the advertisement. What they had to do was

listening to their friends and matching the card they got with their

friends’ card. This activity would improve the students’ participation in

every activity and their listening skill.

To support the main action, there were supportive actions that

would be applied in teaching and learning process. They were using

media, using classroom English, maximizing classroom discussion,

maximizing the use of pair and group work, maximizing individual task,

giving praise, and improving teacher’s role.

All the planned actions would be implemented in teaching and

learning process. It was expected that

- the classroom interaction can be improved.

- the students have opportunity to speak English.

- the students do not feel afraid of making mistake.

- the students are confident to speak.

- the students have motivation to learn English.
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2. Action

The complete description of actions and observations in cycle I is

presented in the following discussion

Meeting I

In the first meeting, the students learnt about job vacancy. In the

beginning, she used classroom English to carry out routines such as

greeting, checking attendance, and leading a prayer, to attract students’

attention and make the students familiar with English. This action

indicated interaction between teacher and the students. This kind of

interaction was categorized as ‘carrying out routines task’ under lecturing

category in teacher-talk based on FLINT (Foreign Language Interaction).

Because this was the first meeting, the students still were not aware

of those. So, the teacher corrected them by translating the words in

English. The way of correcting became one of the proofs that there was

interaction between teacher and student. This kind of interaction was

classified intoteacher-talk, particularly in lecturing category in term of

‘correcting without rejection’. The teacher also directed the students to

have prayer before starting the class. It was used to maintain interaction

between the students and the teacher. The students then gave the response

by being silent during the prayer. The kind of interaction that happened

was categorized asteacher-talk category, particularly ‘giving directions’.

The example of the interaction above can be seen in the extract of the

vignette below.
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The material of that day was job vacancy. To begin the class, she

asked some questions related to job vacancy in English. When the teacher

asked question, it indicated that the teacher built interaction between the

teacher and the student. This kind of interaction was classified as teacher-

talk category, especially‘asking question’.

In asking question, the teacher also related the material to the

students’ personal live. When the teacher asked the students about their

personal lives, it meant that the teacher interacted with the students. The

kind of interaction was categorized as asking question sub-category,

mainly ‘personalizing’ under the teacher-talk category. The interaction

can be seen in the extract of the vignette below.

She began the class by greeting the students and checking attendance.
“Good morning everybody? “, she greeted.
“Good morning“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the students.
“I’m fine too. Who is absent today? “ said the teacher.
“Nihil mbak”(no one’s absent Miss), answered some of the
students.
“Okay, so no one is absent today”, corrected the teacher.

After that, she introduced herself and leaded a prayer.
“Good. To start our lesson today, let’s have a short prayer, shall we “,
said the teacher.
The students were silent during the prayer.

(Fieldnote 6, March 6th 2014)

“Do you know advertisement?”, asked the teacher.
“Iklan, Miss”(advertisement Miss), replied one or two students.

The others were silent.
“Well, have you ever read newspaper?”, asked her.
“Yes, “, replied the students.

(Fieldnote 6, March 6th 2014)
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From the extract of the vignette above, the students gave choral

response toward teacher’s question, by saying ‘yes’ together. It indicated

that the question proposed by teacher was successfully applied. It also

proved that there was interaction between the teacher and the students.

The kind of interaction went to the pupil-talk category, particularly

‘choral-response’ category.

Sometimes when the teacher asked question, the students were

silent. It seemed that they could understand the words but did not know

how to say the words in English or they did not know the question. In this

condition, the teacher had to make clear the question by translating it into

Indonesian. When the students were silent, itindicated that there was

interaction between student and the teacher. The kind of interaction was

classified as ‘silence’ category in FLINT.

Besides, when the students tried to answer the question from the

teacher, the teacher praised them. It was used to encourage them to speak

English without worrying about mistake. Giving praising signified that

there was interaction between the teacher and the students Itwas

categorized as teacher-talk category, especially ‘praising and

encouraging’. Those kinds of interaction can be seen in the extract of the

vignette below.
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The media such as a big picture of job vacancy was also used in the

teaching and learning. It could attract students’ attention. They paid

attention to the explanation using picture. It proved that there was

interaction between the students with the material. It was shown by the

extract of the vignette below.

In the discussion, the teacher also accepted and used students’ idea.

It was used to make the students confident in expressing their idea. When

the teacher accepted and used students’ idea, itimplied that there was

interaction between the teacher and the students. The kind of interaction

went to teacher-talk category, mainly ‘accepting or using ideas of pupils’.

“What did you find there?”, asked the teacher.
The students were silent. She then changed the questions into

Indonesian.
“Apa yang kalian temukan di koran?”(What did you find in the

newspaper?), asked her.
“Berita” (news) , answered some of the students.
“Good, News. What else?”
“Miss, miss, jadwal kereta”(train schedule Miss), shouted one

of the students.
“Yeah, that’s right, train schedule. What else?”

(Fieldnote 6, March 6th 2014)

R : Bagaimana partisipasi siswa di kelas? (What about the
participation in the class?

C : Kalau untuk awal – awal tadi, saya rasa siswa sangat tertarik
dengan gambar yang digunakan. Mereka begitu memperhatikan.
Dan pada akhirnya juga mau terlibat dalam diskusi. (It seemed
that the students were interested to the big picture used in the
beginning. They were really paying attention. And in the end, they
were involved in the discussion)

(Interview script 13, March 6th 2014)
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It can be seen from the extract of the vignette below.

The teacher also explained the part of job vacancy and the

structure. This was the teacher-talk category, mainly ‘lecturing’. It denoted

that there was interaction between the teacher and the students, and also

the interaction between the students and the materials.

To give the students chance to interact with other student, the

teacher put them in group, whether it was pair or small group. As in the

first activity, she divided the students into some small groups consisting of

three to four students. They had to arrange parts of the job vacancy. There

were some interaction that occurred. The interaction occurred among the

students. One of the students did initiation, the other followed. Student’

initiation showed that there was interaction among the students. The kind

of interaction was classified as pupil-talk category, particulary ‘pupil-talk

initiation’. It was shown by the extract of the vignette below.

“Apa yang kalian temukan di koran?”(What did you find in the
newspaper?), asked her.

“Berita” (news) , answered some of the students.
“Good, News. What else?”
“Miss, miss, jadwal kereta”(train schedule Miss), shouted one

of the students.
“Yeah, that’s right, train schedule. What else?”

(Fieldnote 6, March 6th 2014)

“Iki sikik yo urutane”,(this is the order) said Indah.
“Udu yo, iki logone sik ngisor urutane”,( No, this logo was below) said
Erni.
Then they exchanged the answer with another group and did peer-
correction.

(Fieldnote 6, March 6th 2014)
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The group work also benefited the students themselves. Besides

giving them chance to interact with others, it also made them easier on

doing the task. But the participation of the students in doing the task was

still low. There are some students that did not have motivation to work in

group. It can be seen from the transcript below.

The next activity was the implementation of information gap. This

was the first information gap activity. It was Help-wanted gap. The

students worked in pairs. They had to fulfill their sheet by asking some

information from their partner. In the beginning, some of them were

confused on how to do it. One of the students asked about it. Then, the

teacher gave them explanation. She gave them the example. When the

students tried to initiate questions, it meant that there was interaction

between the teacher and the students. The interaction was categorized as

pupil-talk, especially ‘pupil talk-initiation’. It was shown by the extract of

the vignette below.

R : kalau yang dalam grup nyusun nyusun bagian lowongan
pekerjaan? (What about group work in arranging part of
job vacancy?)

S : itu malah seneng sih miss. (I’m happy Miss)
R : itu tadi ngerjain ber empat atau sendiri? (Did you do it

with your friends or alone?)
S : Cuma berdua, yang lain lihat.(Only with one of my

friend, the others were only seeing)
R : kenapa cuma berdua? (Why?)
S : males katanya. (They did not want to do it)

(Interview script 8, March 6th 2014)
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During the activity, she moved around the class to check students’

progress. She had to monitor all the students. Some of the students

practiced speaking and interacted with others. The students had more

interaction with the other students. They had to fulfill the task by

exchanging information. The information gap activity gave them chance to

practice speaking. They filled the gap by asking some missing information

using English. Although it has to be in English, some of the students still

used their native language.

The next activity was finding the meaning of some vocabularies

related to the job vacancy. They had to work in pairs and found the

meaning. The dictionaries were limited, so they could not work maximum.

In discussing the answer, the students’ participation improved. They

looked enthusiastic in answering the question. It indicated that there was

interaction between the teacher and the students. It was classified as pupil-

talk category, mainly pupil talk-response’ in FLINT.

The students also had interaction with the material. They did the

task and wanted to present what they did in front of the class. It was shown

by the extract of the vignette below.

She told the instructions and gave the example. The students were

confused.

Some of them asked “Miss, iki pie? Aku ra dong”(How to do this,

Miss? I don’t understand). Then she gave them explanation on how to

do the activity. She asked two students to come in front of the class to

be the model.

(Fieldnote 6, March 6th 2014)
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The Ss were not ready. Then the teacher started the class by
greeting, checking attendance.

“Good morning everybody? “, she greeted.
“Good morning Miss“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the students.
“I’m fine too. Who is absent today? “ said the teacher.
“No....”, answered some of the students.
“Okay, so there is no one absent today”, corrected the teacher.

(Fieldnote 7, March 8th 2014)

Meeting II

In the second meeting, she also carried out routines to attract

students’ attention in the beginning. She also wanted to make the students

familiar with English. The routines were also used as the media for the

teacher and the students to have interaction. In meeting I, they were still

confused about saying some words related to the teachers’ greeting. After

their teacher gave them the greeting expressions, they could respond it in

meeting II. The interaction between the teacher and the students ran

smoothly. The used of routines indicated the interaction between the

teacher and the students. The kind of interaction went toteacher-talk

category, especially “carrying out routine task”. It can be seen from the

extract of the vignette below.

After few minutes, she asked them to write the answer on the
white board.

“Who wants to write the answer on the board? Please come in
front of the class”, asked the teacher.
The students one by one came in front of the class to write down the
answer without being pointed.

(Fieldnote 6, March 6th 2014)
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The material was descriptive text. The text focused on describing

job. She began the class by using some pictures of job as the media. She

asked some questions related to the picture. The students were interested

in it. They paid attention to the picture. Some of them were active and

joined in the classroom discussion. The teacher gave them questions, and

the students answered it orally. So, the interaction between the teacher and

the students happened. The categories of the interaction were teacher-talk

category, particularly “asking question” and  pupil-talk category, mainly

‘choral-response’. It can be seen from the extract of the vignette below.

As shownby the extract of the vignette above, the teacher also built

interaction with the students by repeating student response verbatim. She

repeated what the students said “police” by saying the correct word

“policeman”. The kind of interaction was classified as teacher-talk,

especially “repeat student response verbatim”.

When they were in the discussion, they gave a good response

toward teacher’s question. They were involved in the discussion, although

“Do you know what picture is this?”, asked the teacher.
“Police”, answered some of the students.
“Policeman”, restated the teacher. “Do you know where does

he work?”, asked the teacher.
“Di jalan, Miss”,(in the street Miss) said one of the students.
“Okay, Policeman works in the street”, corrected the students

answer and wrote the sentence in the whiteboard.
“Is there any one would be a police man?”, asked the teacher.
“Sesuk Miss, bojoku tak polisi”,(In the future, I will marry a

policeman) shouted Erni.
“What about doctor?”, asked the teacher again.
Then one of the students raised her hand.

(Fieldnote 7, March 8th 2014)



84

they only answered teacher’s question, not asked question. They already

had interaction with the teacher. That interaction went to pupil

talkcategory, chiefly ‘pupil-response’. The ideasproposed by the students’

was used by the teacher to build interaction. The interaction was between

the teacher and the students. The kind of interaction that occurred was

classified as teacher-talk category, specially ‘accepting or using ideas of

pupil’ . It can be seen from the extract of the vignette below.

When there was a silent student in the class, she invited him to join

in the discussion. Although they were being pointed, they could answer

the question. The interaction between the teacher and the student appeared.

The kind of interaction went to teacher-talk, particularly “criticizing or

justify authority”.

Moreover, the teacher praised the student by saying “Good”,

“Okay” to make the students more confident in expressing their idea. It

was also used to help them build the characteristics of risk taking. They

could be brave in responding to the teacher’s question in the next time.

And there would be more interaction that happened.The kind of interaction

was categorized as teacher-talk, mainly ‘praising or encouraging’.It can be

seen from the extract of the vignette below.

“Do you know what picture this is?”, asked the teacher.
“Police”, answered some of the students.
“Policeman”, restated the teacher. “Do you know where does he
work?”, asked the teacher.

(Fieldnote 7, March 8th 2014)
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Another kind of interaction occurred in the classroom. It was

‘personalizing’, under teacher-talk category. The teacher asked question

related to the students’ personal live. The personalization built the

interaction between the teacher and the students. The interaction can be

seen in the extract of the vignette below.

To give the students example, she used an audio. She played the

audio about describing job orally. The audio aimed to attract the students.

It also aimed to maintain the interaction between the students with the

materials. The students were listening and paid attention during the audio

played. It showed that the students had a good interaction toward the

materials. It can be seen from the extract of the vignette and the transcript

below.

“Can you mention some jobs that can be found in our school?”, elicited
the teacher.
“Teacher”, said Novi
“Tukang kebun”, (gardener) said Luthfi.
“Ok, Gardener, what else?” asked the teacher.

(Fieldnote 7, March 8th 2014)

Because one of the students was silent, the teacher asked him.
“What about you Novandi, what would you like to be?
“Teacher”, answered Novandi.
“Good, Novandi would be a teacher”, repeated the teacher.

(Fieldnote 7, March 8th 2014)

She then played an audio. The students had to pay attention to some
vocabularies on the audio. While listening to the audio, they were
silent.

(Fieldnote 7, March 8th 2014)
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The next activity was group activity. The students had to work in

group to discuss the workplace of some jobs. They were involved in the

discussion by expressing their opinion. The interaction among the students

appeared. They had to decide which one was the most suitable place for

the job. Besides giving them chance to interact with others, the group

would help them in completing the task. In meeting II, the students wanted

to participate in the group discussion.

After the students were ready with the job and the workplace, they

had to do information gap activity, guessing game. But before the students

did the activity, the teacher gave them example to do the activity. The

interaction between teacher and the students appeared. The kind of

interaction was classified as teacher-talk, particularly ‘modelling’ under

lecturing subcategory. It can be seen from the extract of the vignette

below.

R : Bagaimana pak untuk implementasi kedua hari ini?(How was
the second implementation today?)

T : Saya melihat progressnya sudah bagus. Awalnya sudah menarik
soalnya. (I see a good progress, because it was interesting in the
beginning)

R : Iya, yang listening tadi ya pak.(Yes,you meant the listening
section, didn’t you?)

T : Listening kan memang perlu beberapa kali, tapi bagus kok,
mereka tadi tertarik, diam, mengerjakan.(Listening should be
played several times, but it is good, they were interested, kept
silent, and did the activity.)

(Interview 17, March 8th 2014)
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The students had to work in group that consisted of three to four

students. Every student got a picture of job. What they had to do was

describing the picture of job which their friends in group would guess. The

activity was interesting for the students. Most of the students spoke and

tried to describe the picture. The other students in the group should guess.

It proved that the interaction among the students appeared. The kind of

interaction that happened was pupil talk, especially ‘pupil-initiation’

category. A student initiated first and the other students followed. They

talked in order to describe and to guess the picture. They filled each other

gap.

Besides, the use of information gap could improve the interaction

among the students. It gave chance to the students to interact with other

students. They felt relaxed and became closer although they did not work

with their usual mate or desk mate. Sometimes they still used their native

language in saying something, but in term of practice, they had used

English to speak. It can be seen from the transcript and the extract of the

vignette below.

“ So class, I have one picture and Indah also has one picture. I have to
describe the picture, so Indah has to guess. For example : I work in the
hospital. I help doctor in treating the patients. Who am I?. and Indah,
could you guess?”, said the teacher.
“Nurse”, said Indah.

(Fieldnote 7, March 8th 2014)
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From the extract of the vignette above, it showed that there was

interaction that occurred. The interaction was between the teacher and the

students. She tried to correct student’s mistake without using criticism

word. The kind of interaction went to teacher-talk category, mainly

‘correct mistake without rejection’ under lecturing subcategory.

The information gap activity, the guessing game, also helped the

students build their confidence. It became the practice for the students. It

gave them chance to speak English. It prepared the students to work

individually. It can be seen from the transcript below.

R : Bagian apa yang menarik?(What part do you think it is
interesting?)

S : Pas tadi mendeskripsikan pekerjaan ke temen..lucu – lucu le
mendeskripsikan.(When describing job to our friends. It was
funny on describing)

R : Gimana rasanya bekerja dengan temen yang bukan temen
semeja? (What do you feel working with friends that are not
your deskmate?)

S : Ya seneng Miss, bisa tau temen yang lain, jadi lebih akrab,
santai juga. (Happy, Miss. I can know the other friends,
become intimate and relaxed too)

(Interview script 14, March 8th 2014)

“Aku sikik yo. I work in the kitchen. I cook food.”,(I’m first. I work in
the kitchen. I cook food) said Niken.
“Gampang. Chef to”, (Easy. It must be a chef) said Novi
“Next, Apri saiki”(Next, it’s Apri turn), said Niken.
“sik sik, kertase mau endi. “, (wait....where is the paper) said Apri.
“I work in the office. I catch the burglar. Who i am?”, continued Apri.

(Fieldnote 7, March 8th 2014)
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The last activity was listening. They had to listen to the audio and

choose the right pictures based on the description. During the listening, the

students were silent. They listened to the audio and did the task. It showed

that they had good interaction toward the material.

Meeting III

The third meeting was about advertisement again. The teacher

began the class by carrying out routines. It was used to attract the students’

attention and maintain the interaction between the teacher and the

students. In the third meeting, the interaction between the teacher and the

students improved. The class made a good progress. They could respond

to the routines their teacher’s carrying correctly. The kind of interaction

was organized as teacher-talk, particularly “carrying out routine task”

under lecturing category in FLINT. It can be seen from the extract of the

vignette below.

R : Tadi Iqbal berani maju jadi contoh buat temen  temen
ya?(You just came in front of the class to be your friends’
example right?

S : Iya miss(Yes Miss)
R : Kok berani? (Why are you so brave?)
S : Berani lah miss, wong cuma menyebutkan pekerjaan sama

tempat kerjanya, tadi juga udah latihan pas nebak
gambar.(Yes, I was brave. I only mentioned the job and the
workplace. We had practiced when we guessed pictures.)

R : Bagus.(Great)
(Interview script 16, March 8th 2014)
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In meeting III, she started the class by asking about their holiday,

because the students had a week holiday. Although they answered it in

Indonesian, they were involved in the discussion. The interaction between

the students and the teacher appeared. The kind of interaction was

classified as teacher-talk, mainly ‘accepting students’ feeling’. The teacher

accepted what their students were feeling.It can be seen from the extract of

the vignette below.

The lesson was about advertisement related to apartment and house

advertisement. She then recalled the structure of advertisement as they

learnt in the previous meeting. Then they discussed it together. The

students were involved again in the discussion. They were not busy with

themselves.The teacher asked question and the students gave response. So,

“Good morning everybody? “, she greeted.
“Good morning Miss“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the students.
“I’m fine too. Who is absent today? “ said the teacher.
“No one”, answered some of the students.

(Fieldnote 8, March 27th 2014)

She then asked some questions related to their holidays. They had a
week-holiday.

“How was your holiday?”, asked her.
“Seneng miss”,(happy Miss) replied some of the students.
“oh, you were happy, right? Where did you go?”, followed the

teacher.
“Mudik miss”(back to my hometown Miss), answered Okta
“Dolan Miss”(have a walk Miss), said the other students.
“So, Octa, you were back to your home town“, restated her.

(Fieldnote 8, March 27th 2014)
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the interaction between teacher and students occurred. The kinds of

interaction that occurred were ‘asking question’ that went to teacher-talk

category, ‘choral-response’, and ‘student-response’ that were categorized

as pupil-talk category.It can be seen from the extract of the vignette below.

As seen on the extract of the vignette above, the teacher also told

the students about what was going to come. She told about the goal of the

learning. By doing this, there would be interaction between the teacher and

the students to occur. The kind of interaction was teacher-talk category,

mainly ‘orient’ category.

The class also used picture of advertisement. The picture helped

them in learning English. She invited the students in the discussion as

showed by the following extract of the vignette.

“Do you still remember what we had learnt last two weeks?”,
asked the teacher.

“Advertisement”, answered the students.
“What is structure of advertisement?”, asked her.
“Headline”, said Merry.
“Sub head”, said Putri.
“Body”, said Utami.
“Closing”, said Dista.
“Great. Today we are going to learn how to write or design an

advertisement.”, said her.
(Fieldnote 8, March 27th 2014)
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Based on the extract of the vignette above, there were some

interaction that happened. It was the interaction between the teacher and

the students. There were some kinds of interaction. They were categorized

as teacher talk, particularly ‘directing’, ‘personalizing’, and ‘praising or

encouraging’ category. The teacher built interaction with the students by

giving them direction to pay attention to the picture and asking about their

personal lives related to advertisement. She also praised what her students’

were saying. It was used to build their risk-taking.

Besides, there were three kinds of interaction that also occurred in

the class. They were teacher-student interaction. The kinds of interaction

were classified as teacher-talk, specially ‘correcting mistake without

rejection’, ‘lecturing’ and ‘accepting or usingideas of pupil’. As seen in

the extract below, the teacher used students’ idea to form conversation

again. She also corrected students’ mistake without using sarcasm words,

then gave them the right explanation as the form of interaction.

She gave an example of advertisement related to house or apartment.
They discussed the example together with the sentence structures, and
vocabularies. The students were involved in the discussion.
“Well, please pay attention to this picture! Have you ever seen this
kind of advertisement around you?”, asked the teacher.
“Yes..”, said the students.
“Where did you find it?” asked the teacher.
“Koran”, said some of the students.
“Newspaper”, said another student.
“Right. Do you know this part?”, asked the teacher again.

(Fieldnote 8, March 27th 2014)
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In the information gap activity, the students were interested

although the class became noisy.  It was advertisement gap. They had to

work in a big group and find the match advertisement. They did the

activity with so much fun. It was their time to practice speaking and

interact with others students. They now could talk to their friends in

English. Their talk also related to the material. This could prove that the

use of information gap improved classroom interaction, especially

interaction among the students themselves. The kind of interaction here

went to pupil-talk, mainly ‘pupil-initiation’. They initiated a topic to

another friend. It can be seen from the extract of the vignette below.

“I work at the shopping center and prefer to walk to work. I can
pay up to 650 dollars a month”, said Okta
“Me, me. Luxury one bedroom. Five minutes from shopping
center. Hardwood floors, free heat. 650 dollars per month.
5557154”, shouted Agung.

Moreover, when they got their partner, their friends would cheer them.
“Cie Widi karo Sintia”, cheered some of the students.
“Rapopo. Kan muk iklane.”, said Widi.

(Fieldnote 8, March 27th 2014)

“Right. Do you know this part?”, asked the teacher again.
“Headline”, answered some of the students together.
“That’s right. What is the purpose of headline?”, asked the teacher.
“Judul, Miss”, said Lutfi.
“Uhm. So, the headline is used to present what is going to be
advertised. Jadi, dengan melihat headline, kita tau itu iklan tentang
apa.”, explained the teacher.

(Fieldnote 8, March 27th 2014)
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Picture 1. The students do an advertisement gap activity.

Those kinds of interaction happening in every meeting are

summarized into the following table.

Table. 7. Kind of Classroom Interaction in Cycle I

No
Category Meeting

I
Meeting

II
Meeting

III Example

Teacher-Talk

1. Accepts feeling 
T : How was your holiday?
S : Seneng Miss (Happy Miss)
T : Oh, you were happy, right? Where did you go?

2.

Praises or
encourages   

T : What about you Novandi? What would you like to be?
S : Teacher
T : Good. Novandi would be a teacher.

2a. Jokes

3.

Accepts or uses
ideas of pupil   

T : Okay Widi, movie schedule. Is there another?
S : Iklan Miss (Advertisement Miss)
T : Great. Advertisement. Have you ever read or see
that?

3a. Repeats
student response
verbatim


T : Do you know what picture this is?
S : Police.
T : Policeman. Do you know where does he work?

4.

Asks questions   
T : Do you know advertisement?
S : Iklan Miss

4a. Asks cultural
questions

4b. Personalizes   
T : Have you ever read newspaper?
S : Yes.

5. Lecturing  

T : That’s right. What is the purpose of headline?
S : Judul, Miss
T : Uhm. So, the headline is used to present what is
going to be advertised. Jadi, dengan melihat headline,
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kita tau itu iklan tentang apa

5a. Corrects
mistake without
rejection

  
S1: Next, Apri
S2: I work in the office. I catch the burglar. Who I am?
T : Who am I, Apri.

5b. Discusses
culture and
civilization

5c. Models 

T : So class, I have one picture and Indah also has one
picture. I have to describe the picture, so Indah has to
guess. For example : I work in the hospital. I help
doctor in treating the patients. Who am I?. and Indah,
could you guess?
S : Nurse

5d. Orients 
T : Great. Today we are going to learn how to write or
design an advertisement.

5e Personalizes
about self

5f. Carries out
routine tasks   

T : Good morning everybody?
S : Good morning.
T : How are you today?
S : I’m fine. Thank you. And you?

6.

Giving
directions   

T : Well, please pay attention to this picture! Have you
ever seen this kind of advertisement around you?
Ss : Yes.
T : Where did you find it?
S : Koran

6a. Directs
pattern drills

7

Criticizing or
justifying
authority



(One of the students kept silent)
T : What about you Novandi? What would you like to
be?
S : Teacher
T : Good. Novandi would be a teacher.

7a. Criticizies
student response

Pupil-Talk

8.

Pupil-Responses   
T : What about you Novandi? What would you like to be?
S : Teacher

8a. Choral
responses   

T : Well, have you ever read newspaper?
Ss : Yes.

8b. Reads orally

9.
Pupil- Initiation   

(among the students)
S1 : See anything in the newspaper?
Gek kowe jawab (please you answer it)
S2 : sik sik (wait). There is a help-wanted ad for waitress.

9a. Off-task

Silence

10. Silence or
confusion 

T : What did you find there?
S : (silence)
T : Apa yang kalian temukan di Koran? (What did you find
in the newspaper?)
S : Berita (news)
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3. Reflection

After conducting the actions in Cycle I, she conducted a discussion

with the collaborators to make some reflections. It was used to fulfill the

democratic validity and the dialogic validity. We analyzed the data from

the observation and the interview. It was used to evaluate the actions

conducted. The following was the result of the reflections.

a. Meeting I

In the first meeting, the implementation of information gap was a

little bit confusing for the students. They were still confused about

how to do it. But after she explained and gave the example, they could

follow it slowly.

The implementation of information gap really gave chance for

them to speak English. It means that through information gap activity,

they have chance to interact with other students.  The students spoke

and the others responded and vice versa. It can be seen from the

extract of the vignette below.

“See anything in the newspaper?”, said Sintia.
“gek kowe jawab”(please you answer it), said Sintia to Erni.
“sik, sik. There is a help-wanted ad for waitress.”(wait), replied
Erni.
“How much does it pay”, asked Sintia.
“eight twenty five dollars per hour plus tips. Have to be friendly
and outgoing”, answered Erni.
“Le nulis bayare pie”, (how to write the salary?) asked Sintia
“delapan titik dua lima nei dollar”,(eight point twenty five and give
it dollar symbol) answered Erni.

(Fieldnote 6, March 6th 2014)
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However, copying became the problem in implementing

information gap activity in meeting I. They tended to copy the answer

from their friends. They only did the practice of the first two numbers.

They had not had the motivation to complete the whole task yet. The

total number of gap became the source of the problem. There were too

many gaps to be filled. As a result, she had to consider the number of

gap to be practiced, so the activity could be maximum. Then, the

interaction among the students could not be maximum too. Otherwise,

they would not have interaction with the materials. It can be seen from

the transcript below.

In that case, the teacher needs to reduce the number of gaps to be

filled. She also should move around to check the students’ progress.

She also should encourage them to do the task. So, there would be

more interactions to occur.

To support the main action, maximizing the use of classroom

discussion was needed to improve classroom discussion. It helped the

students to interact with their friends and also their teacher. However,

the initiation was still from the teacher. They rarely asked question or

R : kira – kira ada saran? (Is there any suggestion?)
C : untuk yang information gap nya mungkin dibenahi. Terlalu

banyak untuk siswa sini. Tadi beberapa siswa juga cenderung
untuk mengopi jawaban daripada praktik bicara langsung. (It
is better to fix the information gap. That’s too much for the
students here. Some of them just only copied the answer
rather than practice speaking directly)

(Interview script 13, March 6th 2014)
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began to initiate. They just answered question by expressing their

opinion. It can be seen from the extract of the vignette below.

In the discussion, the students were also given praise such as

“Good”, “Great”. It was used to encourage the students to take risk.

So, they would not be afraid in involving themselves in the discussion

and making mistake. And there would be more interactions to occur.

b. Meeting II

The implementation of information gap in meeting II was quite a

success. The students were enthusiastic in doing the task. It gave the

students chance to speak English and to interact with their friends.

They now talked with their friends about subjects related to the

materials. The interaction among the students occurred. It can be seen

from the extract of the vignette below.

“Apa yang kalian temukan di koran?”(What did you find in the
newspaper?), asked her.

“Berita” (news) , answered some of the students.
“Good, News. What else?”
“Miss, miss, jadwal kereta”(train schedule Miss), shouted

one of the students.
“Yeah, that’s right, train schedule. What else?”
“Twenty one, Miss”, shouted Widi.
The other students were laughed.
“Okay Widi, movie schedule. Is there another?”
“Iklan Miss”(advertisement Miss), said some of the

students.
“Great. Advertisement. Have you ever read or see that?”,

asked the teacher.
“yes”, “ya”(yeah), replied the students.

(Fieldnote 6, March 6th 2014)
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In improving classroom interaction, it was not apart from the

teacher’s role. Teacher played an important role in the class,

especially on the implementation of information gap. She monitored

the students’ progress and checked their understanding. They also

facilitated the students by responding to their questions. By doing this,

there would be more interaction in the class.

The use of media also supported her to improve classroom

interaction. It was successfully implemented. The use of media could

build the interaction between the students and the materials. The

students were interested to the media that she used. She used some

pictures which are readable by everyone in the class and thus could

attract students’ attention in the class. The use of pictures motivated

the students to join in the discussion which results in the interaction

between teacher and the students. It can be seen from the extract of the

vignette below.

“Aku sikik yo. I work in the kitchen. I cook food.”,(I’m first. I work
in the kitchen. I cook food) said Niken.
“Gampang. Chef to”, (Easy. It must be chef) said Novi
“Next, Apri saiki”(Next, it’s Apri turn), said Niken.
“sik sik, kertase mau endi. “, (wait....where is the paper) said Apri.
“I work in the office. I catch the burglar. Who i am?”, continued
Apri.

.
(Fieldnote 7, March 8th 2014)
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c. Meeting III

The implementation of information gap in meeting III was quite

successful. Although the class became noisy, the interaction among

the students appeared. It can be seen from the extract of the vignette

below.

Although the interaction between the students appeared, the use of

group work here could not be maximum. The motivation of the

students to work was still low. Some of the students did not want to

She started the class by showing some pictures of job. She
asked the Ss to pay attention to the picture by saying “Okay,
everybody please look at this picture”. Then she elicited the
students’ response.

“Do you know what picture this is?”, asked the teacher.
“Police”, answered some of the students.
“Policeman”, restated the teacher. “Do you know where

does he work?”, asked the teacher.
“Di jalan, Miss”,(in the street Miss) said one of the

students.
“Okay, Policeman works in the street”, corrected the

students answer and wrote the sentence in the whiteboard.
“Is there anyone who would be a police man?”, asked the

teacher.
“Sesuk Miss, bojoku tak polisi”,(In the future, I will marry

a policeman) shouted Erni.
“What about doctor?”, asked the teacher again.
Then one of the students raised her hand.

(Fieldnote 7, March 8th 2014)

“I work at the shopping center and prefer to walk to work. I can
pay up to 650 dollars a month”, said Okta
“Me, me. Luxury one bedroom. Five minutes from shopping
center. Hardwood floors, free heat. 650 dollars per month.
5557154”, shouted Agung.

(Fieldnote 8, March 27th 2014)
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work with certain students. They preferred to work with friends they

like. It can be seen from the transcript below.

The classroom interaction also improved, related to the teacher-

student interaction, through some supportive actions. She used

classroom English in carrying out routines and giving instructions. It

made the students and the teacher interacted. In the first meeting, the

students could not respond using English, but in the next meeting,

they can give the correct response. It can be seen from the extract of

the vignette below.

She began the class by greeting the students and checking
attendance.
“Good morning everybody? “, she greeted.
“Good morning“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the students.
“I’m fine too. Who is absent today? “ said the teacher.
“Nihil mbak”(no one’s absent Miss), answered some of the
students.
“Okay, so no one is absent today”, corrected the teacher.

(Fieldnote 6, March 6th 2014

R : Kalau dalam diskusi kelompok? (What about in group
discussion?)

C : Ya, secara kesuluruhan sudah bagus. Mereka berdiskusi
jawaban. Tetapi beberapa siswa belum mau bekerja dengan
siswa tertentu. Jadi kurang termotivasi dalam mengerjakan.
(Overall, the group discussion was good. The students joined
in the discussion. But some of them still did not want to work
with certain students yet. So, they were not motivated to do the
task)

(Interview script 23, March 27th 2014)
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The use of classroom discussion could build the interaction

between students and the teacher. The teacher elicited questions and

discussed some things related to the topic while the students

responded by expressing their opinion. However, it is mostly the

teacher who initiated, and the students mostly kept silent. It can be

seen from the transcript below.

“Good morning everybody? “, she greeted.
“Good morning Miss“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the students.
“I’m fine too. Who is absent today? “ said the teacher.
“No one”, answered some of the students.

(Fieldnote 8, March 27th 2014)

The Ss were not ready. Then the teacher started the class
by greeting, checking attendance.

“Good morning everybody? “, she greeted.
“Good morning Miss“, replied all the students.
“How are you today”, asked the teacher.
“I’m fine. Thank you. And you? “, answered all the
students.
“I’m fine too. Who is absent today? “ said the teacher.
“No....”, answered some of the students.
“Okay, so there is no one absent today”, corrected the
teacher.

(Fieldnote 7, March 8th 2014)

R : Tapi untuk beberapa siswa masih pasif, dan keaktifan untuk
bertanya masih kurang. (But some students seemed passive,
and rarely asked questions)

T : Dalam hal bertanya, siswa memang sering hanya
menanyakan instruksi atau tentang vocabulary. Untuk materi
ya anggapannya mereka sendiri mungkin sudah bisa. (In term
of asking, the students often asked about instructions or
vocabulary. Perhaps, they considered that they understand
the materials already)

(Interview script 22, March 27th 2014)
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The reflection above was summarized into the table below.

Table 8. The Summary of the Reflection of cycle I

Action in
Cycle I

Reflection Conclusion in
Cycle I

Recommendatio
n for Cycle II

Implementing
information
gap

The students had chance
to speak English and to
interact with other
students. They also
became more confident
to speak. However, in
some of the students still
did not want to do the
task because the task
seemed too much for
them. They just copied it.

The action
would be
sustained in
cycle II with
improvement.

They should sit or
stand back – to
back sometimes.
The teacher
should encourage
them to do the
task and simplify
the task.

Using
classroom
English

The students were used
to it in routines. They
could give their respond.

The action
would be
sustained in
cycle II.

The action would
be continued.

Maximizing
pair work and
group work

The students participated
in the group discussion.
However, some of them
still did not want to work
with certain students.

The action
would be
sustained in
cycle II with
improvement.

It should use
random grouping
or counting to
make the students
work with others.

Maximizing
classroom
discussion

The students were
involved in the
discussion. But for doing
initiation or asking
question, it was still low.

The action
would be
sustained in
cycle II with
improvement.

The topic of the
materials should
be made more
interesting for the
students. The
teacher should
give them chance
to express their
idea by eliciting
questions.

Using media The use of big picture or
audio could attract
students’ attention.
However, the students
thought that the audio
played was too fast.

The action
would be
sustained in
cycle II with
improvement.

The action would
be continued. If
using audio, it
would be good to
consider the
speed and the
clarity of the
audio.

Improving
teaching role

The teacher monitored
and facilitated the

The action
would be

The action would
be continued.
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students. sustained in
cycle II with
improvement.

Giving praise The teacher gave praise
to the students by saying
“Good”, “Great”.

The action
would be
sustained in
cycle II with
improvement.

The action would
be continued.

Maximizing
individual task

The action was not
successfully enough.
Some of the students still
did cheating.

The action
would be
sustained in
cycle II with
improvement.

The action would
be continued.
They should be
encouraged to
work by
themselves.

C. Report of Cycle Ii

1. Planning

Based on the reflection, the researcher found that the classroom

interaction had not been significantly improved. She noted some

weaknesses which appeared during the implementation of the actions.

After conducting a discussion, she decided that cycle II still focused

on the same problems found in cycle I. The action implemented in cycle I

would be continued in cycle II with some improvements. It was made to

solve the weaknesses found. By solving the weakness, it was expected

that the classroom interaction could be improved.

In this stage, she and the collaborators also discussed time for the

implementation. The cycle II would be conducted in three meetings,

which were on March 29th, April 3rd, and 5th 2014. She would teach and

the collaborators observed during the lesson.
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The actions that would be implemented in cycle II were also being

discussed in a democratic atmosphere. The effort still focused on

improving classroom interaction through information gap activities. She

then designed the course grid, developed lesson plan, and decided the

materials. Information gap activities would be included in each meeting

as the main action.

Below was the design of the course grid. It was developed into several

lesson plans. The whole course grid and lesson plans were attached in the

appendices.

Table 9.  The Design of the Course Grid in cycle II

N
o

Basic
Competen

ce

Indicator
s

Learning
Materials

Teaching and
Learning
Activities

Source/
Media/
Aids

Time
Inter
actio

n

Informatio
n gap

Activities

The main actions, the information gap activities, were implemented in

each meeting. There were three kinds of information gap activities that

would be used. They were Listen and draw, Newspaper gap, and News

gap. Listen and draw was applied in the first meeting related to the topic

descriptive text. The students had to work in pairs. They had to listen to

his or her friends and draw what is being described. Meanwhile

newspaper gap would be applied in the second meeting. It related to the

topic of news item text. In this activity, the students had to work in pairs.

They had to fulfill some headlines of some newspaper. It was as same as

the first meeting in cycle I. The last was news gap. The students had to
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work in group consist of three students. They had to listen and write what

their friends read.

To support the main action, there were supportive actions that would

be covered in teaching and learning process. They were using media,

using classroom English, maximizing classroom discussion, maximizing

the use of pair and group work, maximizing individual task, giving

praise, and improving teacher’s role.

All the planned actions would be implemented in teaching and

learning process. It was expected that

- the classroom interaction can be improved.

- the students have opportunity to speak English.

- the students do not feel afraid of making mistake.

- the students are confident to speak.

- the students have motivation to learn English.

2. Action

The complete description of actions and observations in cycle II is

presented in the following discussion

Meeting I

In the first meeting of cycle II, the teacher began to carry out

routines in the beginning of the lesson. The students could follow it by

giving a good response. There was interaction between the teacher and the

students. The kind of the interaction was categorized as teacher-talk,
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particulary ‘carrying out routine task’ under the lecturing subcategory in

FLINT (Foreign Language Interaction).

The material that day was descriptive text. To start the lesson, the

teacher reviewed the previous meeting which related to the advertisement.

They were involved in the discussion. Most of them gave a good response

toward the teacher’s question by answering it together. The interaction

between the teacher and the students appeared. The kinds of interaction

went to teacher talk category,mainly ‘asking question’ and ‘giving

directions’ and pupil-talk category, mainly ‘choral-response’. It can be

seen from the extract of the vignette below.

The teacher also built students’ risk taking by asking them to raise

their hand before answering question. When they did not know how to

say the words in English, she corrected the students by saying the right

words.  It was used to build their confidence too in saying something. The

way of the teacher corrected it indicated that there was also another

interaction that occurred in the class. The kind of interaction was

categorized as teacher-talk, particularly ‘correcting without rejection’.

The students were involved in the discussion during brainstorming
process.

“What we have learnt last two weeks?”, asked the teacher.
“Iklan”(advertisement), said some of the students.
“Yeah, advertisement. About?”, asked the teacher.
“Rumah Miss, “ (House, Miss) said some of the students.
“House”, said another student.
“Apartemen”,(Apartment) said another student.
“Can you remember, what kinds of room are there? Anyone

wants to mention? Raise your hand!”, asked the teacher.
(Fieldnote 8, March 29th 2014)
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When the teacher asked question, but no one answered, she had to

point one. The student who was pointed should answer the question given

by the teacher. It gave chance for the students to interact with the teacher.

So, the interaction between the teacher and the student appeared. The kind

of interaction was pupil-talk, specially ‘pupil-response’ category. As the

reward, in every answer, the teacher always praised them. Besides making

them confident in expressing idea, the use of praising indicated

interaction between teacher and student. It was teacher-talk category,

particularly ‘praising or encouraging’. The interaction can be seen in the

extract of the vignette below.

Based on the extract of the vignette above, the teacher used

student’s idea. She accepted student’s idea then used it to build another

interaction. The kind of interaction that occurred was classified as teacher

talk, mainly ‘accepting or usingideas of pupil’ category.

In asking question, the teacher also tried to relate the material with

the students’ personal live.It was used to build the interaction between the

teacher and the students. The kind of interaction was categorized as

‘personalizing’, under the teacher-talk category. The interaction can be

seen in the extract of the vignette below.

“Okay, Lania what are they?”, asked the teacher.
“Bedroom, bathroom, kitchen, living room, ruang makan,”

(bedroom, bathroom, kitchen, living room, dining room) said Lania.
“Good. Living room. Semua di sini punya ya?”(Good. Living

room. every body here has living room, right?), said the teacher.
“Punyaaaa....”(yes, i have), answered the students together.

(Fieldnote 8, March 29th 2014)
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She then told the objective of the lesson that day. She recalled the

students’ understanding about descriptive text. The interaction between

the students and the teacher occurred. The kind of interaction went to

teacher-talk category, particluarly ‘orienting’.

They then discussed it together in a short discussion. The

discussion promoted interaction between the teacher and the students.

After that, they had to work in pairs to match the pictures of things in the

living room with the vocabularies provided in the box. To help them

completing the task, she asked the students to borrow some dictionaries

from the library. They discussed the answer in pairs. In the discussion, the

interaction among students appeared. Almost the students in the class

spoke and interacted with other students. However, they still used their

native language. The kind of interaction was classified intopupil-talk

category, mainly ‘pupil-initiation’. It can be seen from the extract of the

vignette below.

“Good. Living room. Semua di sini punya ya?”(Good. Living room.
every body here has living room, right?), said the teacher.

“Punyaaaa....”(yes, i have), answered the students together.
“Do you know what are in your living room?”, asked the

teacher.
“Sofa”, said a student.
“Table,” said another.
“Jam dinding,” (clock) said another.

(Fieldnote 8, March 29th 2014)
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When doing the next activity, put the preposition, the students who

did not understand asked to the teacher. She asked her about the

differences between “in” and “on”. The interaction between the teacher

and the students appeared. It was the students who initiated. Actually,

they usually asked only about the English of some words or about the

unclear instructions. The kind of interaction was categorized as pupil-talk,

particularly‘pupil-initiation’. It can be seen from the extract of the

vignette below.

Based on the extract of the vignette above, there were other kinds

of interaction that occurred. They were ‘lecturing’ and ‘modelling’, under

tacher-talk category. In ‘lecturing’, the interaction was on explaining the

“Mbak, bedanya in sama on apa mbak?”,(What is the different
between IN and ON Miss?) said Putri.

“Jadi, on digunakan untuk benda yang menempel atau satu
garis lurus, sedangkan in untuk benda yang ada di dalam. For
example, lampu yang menempel, kita bisa menyebutkan : There is a
lamp on the wall. Tapi kalau in, there are some flowers in the vase ”,
(So, ON is used for object which stick on or in line, while IN is used
for object inside the other object, for example, lamp which sticks on
wall, we can say : there is a lamp on the wall. But for this, there are
some flowers in the vase) answered the teacher.

“Ow begitu”, (oh..I know) said Putri.
(Fieldnote 8, March 29th 2014)

“Nomer 2 iki opo bal? Podo podo lampu lho? “, (What is
number 2 Iqbal? Both of them are lamp) asked Ayu to Iqbal.

“Nek stand ki rak ngadeg to, sik duwur iki, paling iki table
lamp”, (It must be stand lamp because it stands on the floor, whereas
the above must be table lamp) said Iqbal.

“Wo, hooh yo Bal. Iki table lamp.”, (You are right Bal. It is
table lamp) said Ayu.

(Fieldnote 8, March 29th 2014)
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answer. She also gave the students the example to make the students

understand while explaining. It was the proof that there was interaction

between the teacher and the students. The extract of the vignette above

also implied that there was interaction between the student and the

material. The student had engaged with the material.

After giving a brief explanation on it, she continued the class by

discussing the answer together. Then, she implemented information gap

activity. It was listen-and-draw activity. They had to draw their friends’

living room based on their friends’ description. They should describe their

living room using their own sentences. They looked enthusiastic in doing

the task. Although the class was noisy, the interaction among the students

occurred. It was the pupil-talk, particularly ‘pupil-initiation’ category.

They tried to use English to describe their living room. There were a lot

of interactions that occurred. This activity also facilitated their hobby on

drawing. It can be seen from the transcript below.

R : Diwawancara aja kok. Gimana belajarnya hari ini?(Only
interview. How was your English today?)

S : Seneng Miss, menyalurkan hobi gambar, haha(Happy, Miss.
Facilitate my hobby. )

R : Tadi menggambar ruang tamunya siapa?(Whose living room did
you draw?)

S : Punya Galih Miss, (Galih, Miss)
R : Bisa gak tadi gambarnya?(Could you do it?)
S : Ya bisa Miss, (Yes, I could)

(Interview script 26, March 29th 2014)
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Meeting II

The implementation of the actions in meeting II was quiet good.

The material was about news item text. The topic that will be presented

related to their age and condition. It was about teenage murder. In the

beginning, she carried out routines as usual such as greeting, checking

attendance, and leading a prayer. The routines showed that the interaction

between the teacher and the students taking place. They responded the

teacher’s greeting correctly. This kind of interaction was teacher-talk,

especially ‘carrying out routine task’ category.

After that, she asked the students about the recent news around

them to begin the discussion. The discussion ran well and the interaction

between the teacher and the students occurred. The way the teacher tried

to ask about students’ personal live indicated that there was interaction

between the teacher and the students. The ‘personalizing’, under the

teacher-talk category, was the kind of that interaction.

Although sometimes they used native language, they looked very

enthusiastic in the discussion. They answered the questions given by the

teacher. It indicated that there was interaction between the students and the

teacher. The kinds of interaction were classified as pupil-talk, particularly

‘choral-response’, and ‘pupil-talk response’.

As the facilitator, she corrected what her students said by saying

the words in English to make the students more familiar with English. She

tried to establish teacher-talk, chiefly ‘repeating student response

verbatim’ category in FLINT. It signified that interaction between teacher
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and students happened. It can be seen from the extract of the vignette

below.

After discussing about the recent news, she held a discussion again.

It was related to the murder of Ade Sara. The teacher first told the goal of

the learning. It was used to establish interaction between teacher and the

students. The kind of interaction was teacher-talk, mainly ‘orienting’

category.

Then, she gave them chance to speak more and express their idea

toward the topic. Some of them were being active to ask question.  In

answering the students’ question, she did not answer it directly. She asked

another student to answer. It was used to involve all the students in the

class. Moreover, she also praised the students for all their answers. So,

more interaction occurred. The kinds of interaction that occurred were

categorized as teacher-talk, particularly ‘asking question’ and ‘praising,

and also pupil-talk, particularly‘pupil-initiation’.When the teacher stated

“Okay everybody, do you know what is the headline news this
morning?” asked the teacher.

“Tsunami”,(Tsunami) shouted Ayu.
“Gempa”, (earthquake) shouted some students
“Do you know where did the earthquake happen?”, asked the

teacher again.
“Amerika”, (America) said some students.
“Benua”, (continent) said another.
“Chili”, (Chille) said another student.
“Do you know when did it happen?”, asked the teacher.
“Kemarin pagi”, (yesterday morning) said some of the students

together.
“So yesterday morning”, said the teacher.

(Fieldnote 9, April 3rd 2014)
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the fact, there would be new kind of interaction; it was teacher-talk,

particularly ‘lecturing’ category. Those interactions can be seen in the

following extract of the vignette.

To make the students understood the chronology of the news, she

played an audio related to the news. She asked them to pay attention to the

audio. This command facilitated interaction between the teacher and the

students to occur. The kind of interaction went to teacher-talk category,

chiefly ‘giving direction or command’.

Their interaction with the material also occurred. They paid

attention much to the audio and did the task. Although some of them did

not catch all the words, they tried to understand the audio.

The next activity was information gap activity. It was news paper-

gap. They had to fill the sheet by asking information from their friends

about headline in certain newspaper. They had to work in pairs. To avoid

cheating again, she asked them to sit back-to-back. This activity was

similar with the one in cycle I. So, they already understood how to do it.

“Mbak, dijelaske kronologine, kae pie to kejadiane?”,(Miss, please
explained the chronology of the murder) asked Farida.
“Anyone knows?”, asked the teacher to the students.
“Dipateni jur dibuang mbak”, (She was killed then the body thrown
away)said Novi
“Ora yo, kae ki dijebak sik karo pacare mantane, dijak ketemu, jur
dipateni ning mobil karo mantane, jur dibuang”, (No, she was trapped
by the girl of her ex-boyfriend. She was invited by her ex then being
killed, her body was thrown away) said Merry.
“Okay, that’s right Merry. So, Ade Sara was murdered by her ex-
boyfriend and his girlfriend”, said the teacher.

(Fieldnote 9, April 3rd 2014)
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Most of the students spoke in the class to fill the gap. They talked each

other to get the information. The interaction among the students was

observed. It was pupil-talk category, especially ‘pupil-initiation’. It can be

seen from the transcript below.

The next activity was listening. They had to work in pairs to fulfill

the missing words. While listening, they were silent. They talked

occasionally in order to discuss the answer. The teacher then discussed the

answer with the whole class. In this meeting, they talked much than

before. They were involved in confirming the answer.

To prepare the students for the next activity, she did oral

pronunciation together. They had to repeat the words after the teacher. The

words provided were taken from the text in the next activity. Some of

them laughed when the pronunciation seemed funny for them. They tried

to repeat it loudly and enthusiastically. She said the words first, and then

the students followed. This was the interaction between the teacher and the

students. The kinds of interaction were classified as teacher-talk,

particularly ‘modelling’, ‘directing pattern drill’, and pupil- talk,

particularly ‘read orally’. It can be seen from the extract of the vignette

below.

R : Tadi mudah kan? (Was that easy?)
S : Iya Miss, mirip yang iklan kemarin, malah lebih mudah. (Yes,

that was. It was similar with the previous advertisement, instead
easier)

R : Siph kalau gitu. (great)

(Interview script 31, April 3rd 2014)
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In the end of the class, they should come in front of the class and

act as a news reporter or news anchor. Although they still read the text,

they did some practice first. Someone who was ready may be the first.

They all mostly spoke confidently although their pronunciations were

sometimes wrong.

Meeting III

As usual, she started the class by doing class routines such as

greeting, checking attendance, and leading a prayer. This was used to

check the students’ readiness and maintain the relationship between the

teacher and the students. It was also used to build the interaction between

the teacher and the students. The kind of interaction that occurred was

classified as teacher-talk, particularly ‘carrying out routines task’ category.

The material that day was news item text. The topic was HIV and

AIDS. It was suitable for them as teenage. In the beginning of the lesson,

she did brainstorming by asking some questions about HIV and AIDS. She

asked them to raise their hands for answering question. They were active

and involved in the discussion. Some interaction occurred in the class.

Although they used native language, they tried hard in answering question.

As the reward, the teacher always praised them for their answers. During

The next activity, the students had to repeat after the teacher
some words related to the text. They were enthusiastic. They spoke
loudly. They were serious. After that, the teacher asked them to read by
themselves one by one randomly.

(Fieldnote 9, April 3rd 2014)
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the discussion, the role of the teacher was as a facilitator. She facilitated

the discussion by leading the discussion and corrected the students’

language. The kinds of interaction went to teacher talk category,

mainly‘giving direction or command’, ‘asking question’, ‘repeating

student response verbatim’, ‘praising’, and pupil-talk category, mainly

‘pupil-response’. All the interaction can be seen from the extract of the

vignette below.

The use of media also supported the teaching and learning process.

It could attract students’ attention and helped the students to understand

the materials. She used a big picture that could be seen by everyone in the

class related to the things that cause HIV and AIDS, and how to prevent

HIV and AIDS. Before she showed the picture, she elicited the answer and

the questions from their students. After they gave some answers, she

showed the picture to confirm whether their answers were right.

When discussing about HIV-AIDS, the class became so noisy.

They looked interested to the topic. They were all involved in the

“Is there anyone know what is HIV? Raise your hand!”, asked
the teacher.

All the students were thinking, finding the meaning of HIV.
Some of them raised their hands and shouted.

“Human titik titik Virus. Aduh lali mbak tengahe”, (Human bla
bla Virus. I forget the middle words) shouted a student.

“Human Imun Virus”, shouted another student.
“Human Imunodefisiensi Virus”, shouted some girls together.
“Okay. That’s right. So, HIV is Human Immunodeficiency

Virus”, said the teacher.
“What about AIDS?”, asked the teacher again.
“Ekuired Imuno Defisiensi Virus”, answered Utami.
“Acquired Immune Deficiency Syndrome”, corrected the

teacher.
(Fieldnote 10, April 5th 2014)
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discussion and the interaction between the teacher and the students

occurred. Not only that, the interaction among the students also appeared.

There were teacher talk category, particularly ‘asking question’ and pupil

talk category, particularly ‘choral response’ as the kinds of interaction. It

can be seen from the extract of the vignette below.

Picture 2. The students are active in the class.

While discussing HIV and AIDS, the teacher inserted a joke.

Besides releasing the tension in the classroom, the use of joke improved

interaction between the teacher and the students. Teacher-talk category,

“Do you know what is the cause of HIV and AIDS?”, asked the
teacher.

“Gonta ganti pasangan”, (Changing partner)said Putri.
“Kae Nil, ora gonta ganti pacar”, (Listen Nil, don’t change your

boy friend very often ) said Erni to Nilfa.
“Eaaaaa”, cheered some of the students.

(Fieldnote 10, April 5th 2014)
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especially ‘Joke’was the kind of the interaction. It can be seen from the

extract of the vignette below.

The interaction also happened when the teacher accepted or used

students’ ideas. The kind of interaction that occurred was teacher-talk

category, especially ‘accepting or usingideas of pupil’. The interaction can

be seen in the extract of the vignette below.

The implementation of information gap was in the form of news

gap. They had to fulfill the missing paragraph by listening to their friends

reading. But before doing those, she gave them a list of vocabularies,

related to the news gap activity, to be pronounced together. It was used as

the practice for them before they worked in the group. They followed the

“Well. So, because of sexual contact. What else?”, asked the
teacher.

“Itu Miss, tukaran jarum suntik sik do pakai narkoba”, (syringe
ecxhange for people using drug) said Sintia.

“Good Sintia. Syringe exchange. What else?”, asked the
teacher.

“Transfusi Miss”, (transfussion, Miss)said Lania.
“Ok, blood transfussion.”, said the teacher.

(Fieldnote 10, April 5th 2014)

“Do you know what is the cause of HIV and AIDS?”, asked the
teacher.

“Gonta ganti pasangan”, (Changing partner)said Putri.
“Kae Nil, ora gonta ganti pacar”, (Listen Nil, don’t change your

boy friend very often) said Erni to Nilfa.
“Eaaaaa”, cheered some of the students.
“How many time do you have boy friend Nilfa? Ten? Or more?

”, asked the teacher to Nilfa with a smile.
“Akeh Miss kui ki”(Many), shouted some of the students.

(Fieldnote 10, April 5th 2014)
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teacher loudly and enthusiastically. She corrected or repeated the words if

they mispronounced them. The interaction between teacher and students

happened. The kinds of interaction were classified asteacher-talk category,

especially ‘modelling’, ‘giving direction or command’, ‘directing pattern

drill’,‘correcting without rejection’, and pupil talk category,

especially‘reading orally’. The interaction can be seen in the extract of the

vignette below.

Then they did the information gap activity. They had to exchange

the information on their sheet. It promoted interaction among the students.

The kind of interaction that happened was pupil talk category, particularly

‘pupil-initiation’. Since when completing the task, they had to do peer

correction. They looked happy but serious in doing the task.  It can be seen

from the extract of the vignette below.

After having a discussion, the teacher gave a sheet containing
some words that related to the next activity. They had to repeat and
practice the pronunciation of some words. The students followed the
teacher enthusiastly.

“ Repeat after me. /triːt.ɪd/”, said the teacher.
“triitid”, repeated the students. and so on all the words were

pronounced.
The teacher corrected the pronunciation if they mispronounced

the words. She then asked them to read by themselves.
(Fieldnote 10, April 5th 2014)

“Who has paragraph one?”, asked Ayu in her group.
“Me”, answered Iqbal quickly.
“Read please”, said Ayu again.

(Fieldnote 10, April 5th 2014)
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The last activity was listening section. They had to fulfill the gap

individually by listening to the audio. They kept silent and did the task

individually. The audio was played twice because some of the students

could not catch the words.

Those kinds of interaction happening in every meeting are

summarized into the following table.

Table. 10. Kinds of Classroom Interaction in Cycle II

No Category Meeting
I

Meeting
II

Meeting
III Example

Teacher-Talk
1. Accepts feeling
2. Praises or

encourages
   T : Okay, Lania, What are they?

S : Bedroom, bathroom, kitchen, living room,…
T : Good. Living room.

2a. Jokes  T : How many time do you have boy friend Nilfa?
Ten? Or more? (with a smile)
Ss : Akeh Miss kui ki

3. Accepts or uses
ideas of pupil

  T : Okay everybody, do you know what is the headline
news this morning?
S : Tsunami (Tsunami)
Ss : Gempa
T : Do you know where did the earthquake happen?

3a. Repeats
student response
verbatim

   T : Do you know when did it happen?
S : Kemarin pagi, (yesterday morning)
T :So yesterday morning

4. Asks questions    T : Is there anyone know what is HIV?
S : Human titik titik Virus. Aduh lali tengahe. (Human
bla bla Virus. I forget the middle words)

4a. Asks
cultural
questions
4b. Personalizes   T : Do you know what are in your living room?

S1 : Sofa
S2 : Table
S3 : Jam dinding (clock)

5. Lecturing   T : Anyone knows?
S1 : Dipateni jur dibuang mbak (She was killed then
the body thrown away)
S2 : Ora yo, kae ki dijebak sik karo pacare mantane,
dijak ketemu, jur dipateni ning mobil karo mantane,
jur dibuang (No, she was trapped by the girl of her ex-
boyfriend. She was invited by her ex then being killed,
her body was thrown away)
T :Okay, that’s right Merry. So, Ade Sara was
murdered by her ex-boyfriend and his girlfriend

5a. Corrects
mistake without
rejection

 T : What about AIDS?
S : Ekuired Imuno Defisiensi Virus
T : Acquired Immune Deficiency Syndrome
[əˈkwaɪəd]

5b. Discusses
culture and
civilization
5c. Models    T : Repeat after me. /triːtɪd/

Ss : /triːtɪd/
5d. Orients   T : So today, we are going to learn how to describe

our living room.
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5e. Personalizes
about self
5f. Carries out
routine tasks

   T : How are you today?
Ss : I’m fine. Thank you. And you?
T : I’m fine too. Who is absent today?
S : Arif, Miss

6. Giving
directions

   T : Okay, do you know what is picture number 1?
Raise your hand!
S : (some of the students raised their hands)

6a. Directs
pattern drills

  T : Repeat after me. /triːtɪd/
Ss : /triːtɪd/

7. Criticizing or
justifying
authority
7a. Criticizise
student response

Pupil-Talk
8. Pupil-Responses    T : Do you know where did the earthquake happen?

S1 : Amerika (America)
S2 : Benua (Continent)
S3 : Chili (Chille)

8a. Choral
responses

   T : That’s right, today we’re going to discuss about the
murder of Ade Sara. Do you know the news?
Ss : Yes

8b. Reads orally   Ss : /triːt.ɪd/,  /ˈkrɪt.ɪ.k ə l/, /-əʊnd/, /dɪˈnaɪd/…..
9. Pupil- Initiation    (among the students)

S1 : Nomer 2 iki opo Bal? Podo podo lampu lho?
(What is number 2 Bal?Both of them are lamp)
S2 : nek stand ki rak ngadeg to, sik duwur iki, paling
iki table lamp. (It must be stand lamp because it stands
on the floor, whereas the above must be table lamp)
(between S-T)
S1 : Mbak, dijelaske kronologine, kae pie to
kejadiane?(Miss, please explained the chronology of
the murder)
T : Anyone knows?
S2 : Dipateni jur dibuang mbak”, (She was killed then
the body thrown away)
S3 : Ora yo, kae ki dijebak sik karo pacare mantane,
dijak ketemu, jur dipateni ning mobil karo mantane,
jur dibuang”, (No, she was trapped by the girl of her
ex-boyfriend. She was invited by her ex then being
killed, her body was thrown away)

9a. Off-task
Silence

10. Silence or
confusion

3. Reflection

After conducting the actions in Cycle II, she conducted a

discussion with the collaborators to make some reflections. It was used to

fulfill the democratic validity and the dialogic validity. We analyzed the

data from the observation and the interview. It was used to evaluate the

actions conducted. The following was the result of the reflections.

a. Meeting I
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The information gap activity was successfully implemented in

meeting I. The students were interested in the activity. It facilitated

their hobby in drawing and more important was the interaction. The

activity gave chance to the students to speak English and to interact

with their friends. Almost all of the students spoke and tried to

describe their own living room.

The use of classroom discussion also improved the interaction

between the teacher and the students. The teacher and the students had

interaction while discussing advertisement. They now became more

active and involved in the discussion. It was also supported by the role

of the teacher as facilitator. They facilitated them in the discussion and

moved around to check their progress. It would make the students felt

comfortable in the class especially when they found some difficulties

toward the materials, unclear instruction, or vocabularies. They would

be brave in asking question to the teacher. It can be seen from the

extract of the vignette below.

b. Meeting II

“Mbak, bedanya in sama on apa mbak?”,(What is the
different between IN and ON Miss?) said Putri.

“Jadi, on digunakan untuk benda yang menempel atau satu
garis lurus, sedangkan in untuk benda yang ada di dalam. For
example, lampu yang menempel, kita bisa menyebutkan : There is a
lamp on the wall. Tapi kalau in, there are some flowers in the vase
”, (So, ON is used for object which stick on or in line, while IN is
used for object inside the other object, for example, lamp which
sticks on wall, we can say : there is a lamp on the wall. But for
this, there are some flowers in the vase) answered the teacher.

“Ow begitu”, (oh..I know)”,said Putri.

(Field note 8, March 29th 2014)
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There was a significant improvement in this meeting. There were

more students who wanted to task a risk by asking question to the

teachers. She tried to initiate and build the interaction with the

teachers although they used their first language. She then gave chance

the others students to answer. So, another interaction happened.  It can

be seen from the extract of the vignette below.

Besides, by using the information gap activity, it could improve

their confidence in speaking English. It was used as the practice

before they could speak in front of the class. After some information

gap activities were implemented, the students were used to speak

English. It can be seen from the transcript below.

“Mbak, dijelaske kronologine, kae pie to kejadiane?”,(Miss,
please explain the chronology of the murder) asked Farida.

“Anyone knows?”, asked the teacher to the students.
“Dipateni jur dibuang mbak”, (she was killed then her body

thrown away)said Novi
“Ora yo, kae ki dijebak sik karo pacare mantane, dijak

ketemu, jur dipateni ning mobil karo mantane, jur dibuang”, (No,
she was trapped by the girl of her ex-boyfriend. She was asked to
meet his ex and being killed, then the body was thrown away) said
Merry.

(Fieldnote 9, April 3rd 2014)

R : Perasaan dik Lania pas maju membaca sendiri tadi gimana?
(What do you feel when coming in front of class reading the
news?)

S : Ya biasa Miss, (it was usual)
R : Tadi PD gak mbaca di depan? (Did you feel confident

reading in front of the class?)
S : Ya lumayan sih Miss, sekarang jadi sering berbicara bahasa

Inggris sejak ngisi yang bolong bolong dari Miss. (It was quiet
confident Miss, since we often speak English when filling the
blanks, Miss)

(Interview script 30, April 3rd 2014)
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c. Meeting III

The implementation of information gap in meeting III was also a

success. The interaction among the students improved. They had more

chance to speak English in the class. They did information gap activity

as a practice for them. It also gave them chance to interact and work

with other friends. It could build their cooperation.

In the discussion, the students were also being active. They gave

response to the teacher’s question. Sometimes they also asked their

teacher. Here, the interaction between teacher and students could be

achieved.

When they were in listening section, they kept silent during

listening section and focused on filling the blank. It showed that there

was interaction between the students and the material. It can be seen

from the extract of the vignette below.

Table 11. The Summary of the Reflection of cycle II

Action Cycle I Cycle II
Implementing
information
gap

The students had chance to
speak English and interact
with other students. They
also became more confident
to speak. However, some of

The students had chance to
speak English and interact
with other students. They
also became more confident
to speak. The students could

The last activity was individual listening activity. They had to

listen to the audio and fill the gap in. The audio was played twice.

They listened to the audio carefully and silently. After twice

playing, they had to submit the task.

(Fieldnote 10, April 5th 2014)
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the students still did not
want to do the task because
the task seemed too much
for them. They just copied
it.

complete the task without
doing such copying.

Using
classroom
English

The students were used to
classroom English in doing
routines. They could give
their response.

The students were used to
classroom English in doing
routines. They could give
their response.

Maximize
pair work and
group work

The students participated in
the group discussion.
However, some of them still
did not want to work with
certain students.

The students participated in
the group discussion. Some
of them wanted to work
with certain students.

Maximize
classroom
discussion

The students were involved
in the discussion. But for
doing initiation or asking
question, the students rarely
asked questions.

The students were involved
in the discussion. In asking
question, only one or two
students asked question
related to the materials
although they used their first
language. Most of them
usually asked only about
vocabularies or unclear
instructions.

Using media The use of big picture or
audio could attract students’
attention. However, the
students thought that the
audio was played too fast.

The use of big picture or
audio could attract students’
attention. They were silent
and paid attention to the
media used.

Improve
teaching role

The teacher monitored and
facilitated the students.

The teacher monitored and
facilitated the students.

Giving praise The teacher praised to the
students by saying “Good”,
“Great”.

The teacher praised to the
students by saying “Good”,
“Great”.

Maximize
individual
task

Some of the students still
did cheating.

The number of the students
who cheated decreased. The
task that should be done as
homework was not
submitted.

D. General Findings

Based on the findings in cycle II, all actions were successfully implemented

to improve English classroom interaction. The research findings in improving
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classroom interaction by using information gap supported by some actions in

grade X students of SMA N 1 Srandakan are concluded as follows.

1. The use of information gap activities successfully improved the

interaction among the students. It gave chance to the students to interact

with other friends not only in pairs or small group, but also in a big group.

They interacted and talked related to the material.

2. The use of information gap activities successfully improved the

interaction between teacher and students. Information gap activity was

used as media for the students to practice speak English. So, after they did

practice, they were confident to speak in front of the class. They were

brave in expressing their idea or asking questions. They were not afraid in

making mistake. By maximizing group discussion too, there was more

chance for teacher and students to interact. There were lot of kinds of

interaction that occured.

3. The use of information gap activities successfully improved the

interaction between the students and the materials. They had motivation

to complete the task. They enjoyed learning English because the

information gap was interesting for them. It was varied and one of them

could facilitate their hobby. It also helped them avoiding cheating. They

had motivation to finish the task by themselves.

4. The use of picture in the class could attract the students. They paid

attention to what their teacher was talking. They did not pay attention

again to their handphone. They joined in the discussion. So, the

interaction between the teacher and the students took place.
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5. The implementation of classroom English helped the main action in

improving the classroom interaction. Classroom English aimed to make

the students more familiar with English. It made the students more

confident to speak in English, and express their idea. They gave response

to the teacher’s greeting using English. The interaction occurred.

6. The use of praising in the class also supported the classroom interaction to

appear. They were given praising by the teacher, they were encouraged to

take risk to speak and express their idea. They did not feel afraid of

making mistake. So, they joined in the discussion and the interaction

between teacher and the students happened.

Table 12. The Changes (Before and After Implementation)

Before the
actions was
conducted

After the action was conducted

Cycle I Cycle II

The students did
not pay attention
to the teacher
explanation.

The students paid attention
to the teacher explanation.
They get involved in the
discussion by responding to
their teacher’s questions.

The students paid attention to
the teacher explanation. They
get involved in the discussion
by responding to their
teacher’s questions.

The students
played
handphone in
the class.

The number of the students
who played or saw
handphone in the class
decreased.

The number of the students
who played or saw
handphone in the class
decreased.

The students
were less active
in class
discussion

The students were more
active in classroom
discussion especially in
answering teacher’s
questions. However, the
students rarely did initiation
in classroom discussion.

The students were more
active in classroom
discussion especially in
answering teacher’s
questions. Some of the
students did initiation in
classroom discussion or asked
question to the teacher.

The students
rarely asked
question.

The students rarely asked
questions related to the
material or topic. They just
asked about the English of

Besides asking about the
English of certain words, the
meaning of certain words, or
unclear instructions, they
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certain words, the meaning
of certain words, or unclear
instructions.

asked about unclear
explanation. Some of them
were being active.

The teacher did
not praise on
students’ work.

The teachers praised on
students work or idea. It
made the students feel not
afraid in speaking or
expressing their ideas.

The teachers praised on
students work or idea. It
made the students feel not
afraid in speaking or
expressing their ideas.

The teacher did
not carry
routines.

The teacher carried out
routines in every meeting.
She did greeting, checking
attendance, and leading
prayer. The students became
more familiar with English.

The teacher carried out
routines in every meeting.
She did greeting, checking
attendance, and leading
prayer. The students became
more familiar with English.
They could give response to
teacher’s greeting correctly.

The teacher
ignored the
students who
made noise.

The teacher asked the
students to keep silent or
pay attention when she was
explaining.

The teacher asked the
students to keep silent or pay
attention when she was
explaining.

The teacher did
not move around
the class to
monitor
students’ work.

The teacher moved around
the class to monitor and
check students’ progress.
She also helped the students
who found difficulties.

The teacher moved around
the class to monitor and
check students’ progress. She
also helped the students who
found difficulties.

The students did
not want to
work with
students they
disliked.

Some of the students did not
want to work with friends
they disliked.

Most of the students wanted
to work with everyone in the
class.

The students had
less
participation in
pair work or
group work.

The students had more
participation in pair work or
group work.

The students had more
participation in pair work or
group work. They were
involved in the group
discussion to solve problem
or find the answer

The students
talked with
another student
but did not have
relation to the
materials.

The students talked with
another student that had
relation to the materials.

The students talked with
another student that had
relation to the materials. They
discussed the answer together
in group or pairs.

There were
fewer
opportunities for
the students to
interact with
their friends in

There were more
opportunities for the
students to interact with
their friends in term of
meaningful learning.

There were more
opportunities for the students
to interact with their friends
in term of meaningful
learning.
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term of
meaningful
learning.
The students had
fewer
opportunities to
speak in English
in the class.

The students had more
opportunities to speak in
English in the class.
However, they sometimes
still used their native
language.

The students had more
opportunities to speak in
English in the class.
However, they sometimes
still used their native
language.

The students did
not want to do
task.

Some of the students did not
want to submit the task,
especially if it was
homework.

The students were silent and
did the task during the
listening section. They also
wanted to do oral task such as
being news reporter.

The students
tended to do
cheating on
doing the task.

Some of the students still
copied the answer from their
friends’ task.

The number of the students
who copied the answer from
their friend’s work decreased
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CHAPTER V

CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS

As stated in the previous chapter, this study was action research that focused

on improving classroom interaction of grade X students of SMA N 1 Srandakan in

the academic year 2013/2014. To guide the study, the research questions were

formulated. They were the implementation, the kinds, and the significances of

information gap activities in the English classroom.

A. Conclusions

The conclusions of this study are summarized as follow:

1. Information gap activities improved classroom interaction. There was a

significant improvement in the class. It improved teacher-students

interaction, students-students interaction, and students-textbook

interaction. Before the implementation, the classroom interaction was very

low. There were few interactions between teacher and the students, among

the students, and between the students and the materials.

After the actions were implemented, the students had chances to talk and

interact with other students in terms of learning. They talked with other

friends using English. They also showed a good manner in the class. They

paid attention to the teacher’s explanation. They interacted with the

teacher in the discussion, joined in the discussion, and expressed their

ideas confidently. They became active students. Furthermore, the students

also showed a good attitude toward the materials. They now had
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motivation to learn English and did the task. When they were listening,

they kept silent. They also reduced their cheating behaviors. They tended

to ask their teacher or their friends if they did not understand.

2. The six kinds of information gap activities applied in this study were

effective to improve the classroom interaction. They were help-wanted

gap, guessing game, advertisement gap, listen and draw, newspaper gap,

and news gap. Those activities gave more chances to the students to

interact with their friends both in pairs and in group.

3. The use of information gap could build students’ confidence and

cooperation. They were brave on speaking English. They expressed their

ideas in front of the teacher and their friends confidently. They also

wanted to work with their friends in the group.

The findings indicate that more interaction occurred in teaching and

learning process. Therefore, it can be concluded that information gap

activities can improve classroom interaction in grade X students of SMA N 1

Srandakan in the academic year of 2013/2014.

B. Implications

Based on the findings, some points of implications are proposed. They are

presented as follows:

1. The result reveals that information gap activities are effective to improve

English classroom interaction. Thus, this research implies that

information gap activities are needed to improve classroom interaction.

Through information gap activities, more interaction occurred in the class.
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2. The six types of information gap applied in this research are effective to

improve classroom interaction. It implies that the teacher may use those

kinds of information gap activities to improve classroom interaction. It

also implies that there are a lot of variations of information gap activities.

The English teachers can develop other kinds of information gap by

themselves. It can be based on the materials or students’ needs. So, the

students will not be bored with the same activities.

3. The result reveals that information gap activities build students’

confidence and cooperation. It implies that the teacher may use

information gap activities as the media for them to practice speaking

English. The teacher may also use those activities to make the students

want to work with everyone in the class.

C. Suggestions

Based on the conclusions and the implications, some suggestions are offered

for the teaching and learning process. These are presented as follows.

1. The English teachers

Based on the result, information gap activities are effective to improve

classroom interaction. Therefore, the English teachers are suggested to

implement information gap activities in the classroom by considering the

students’ needs, age, and interest. This can be done by selecting various

kinds of information gap activities from some sources or designing it

based on the materials, students’ needs, age, and interest. They also have
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to consider that the implementation of information gap activities are not

apart from the use of group work, classroom English, or media.

2. Material writers

This study can be useful for them who write the learning materials. The

use of information gap can improve the classroom interaction. Therefore,

the learning materials can be in the form of information gap activities. It

can be varied based on the materials. Besides improving classroom

interaction, it can help the students to develop their speaking skills.

3. Other researchers

This study can be used as a reference for other researchers. It is necessary

to follow up this study to acquire more information about the use of

information gap activities. There are some things in this study that can be

interesting to be explored. For example, it is possible for other researchers

to try implementing other type of information gap activities. It is also

possible for them to analysis the form of interaction itself.
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INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle I
Grade/Semester : X/ 2
Standard Competence : Reading11. Memahami makna teks fungsional pendek dan esei sederhana berbentuk narrative, descriptive dan news item dalam konteks

kehidupan sehari-hari dan untuk mengakses ilmu pengetahuan.

No Basic
Competence Indicators Learning Materials Teaching and Learning

Activities

Source/
Media/

Aids
Time

Interac
tion Information-

gap Activities

1 11.1
Merespon makna
dalam teks
fungsional
pendek (misalnya
pengumuman,
iklan, undangan
dll.) resmi dan
tak resmi secara
akurat, lancar
dan berterima
yang
menggunakan
ragam bahasa
tulis dalam
konteks
kehidupan
sehari-hari

1. The students
can identify
the
components
of job
vacancy
correctly.

2. The students
can identify
the general
information
of a job
vacancy
correctly.

3. The students
can identify
the meaning
of some
vocabularies
related to job
vacancy
correctly.

4. The students
can identify

Text (Job Vacancy)

www.picstopin.com
Grammar

4-stages
BKOF
- The teacher do

brainstorming by asking
some questions related
to job vacancy.

- The teacher elicits
answer from the
students.

- The teacher discusses
the answer with the
whole class.

MOT
- The teacher shows an

example of job vacancy.
- The teacher asks the

students to read the job
vacancy.

- The teacher discusses
the content of the job
vacancy with the
students.

- The teacher discusses
the generic structure and

Picture of
Ad, white
board

2 x
45’

T-S
S-S
S-
Textbo
ox/
material
s

HELP
WANTED
The students
work in pairs.
They have to
fulfill their
worksheet by
asking each
other about job
vacancy in the
news paper and
the
requirements.
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certain
information
about job
vacancy
correctly.

- Must be able to....
- Action verb : join, please call

Vocabulary
Noun : supervisor, shift, SPM,
personality, salary, incentive,
remuneration
Adj : energetic, committed,
excellent, pleasant,  attractive

social function of the job
vacancy with the whole
students.

- The teacher discusses
the sentence structure of
job vacancy with the
whole class.

- The teacher discusses
the related vocabulary
and jargon with the
students.

JCOT
- The students identify

components of job
vacancy through
matching activity in
group.

- The students have peer
correction (group) on it.

- The students do Help-
wanted activities in
pairs.

- The teacher gives some
words related to the
previous activity.

- The students find the
meaning of the words in
pairs.

ICOT
- The students read some

job vacancies.
- The students answer

some questions related
to the job vacancies.
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INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle I
Grade/Semester : X/ 2
Standard Competence : Listening 8. Memahami makna dalam teks fungsional pendek dan monolog yang berbentuk narrative, descriptive, dan news item sederhana

dalam konteks kehidupan sehari-hari.

N
o

Basic
Competence Indicators Learning Materials Teaching and Learning Activities

Source/
Media/

Aids

Ti
me

Interac
tion Information-gap

Activities

2 8.2 Merespon
makna dalam teks
monolog
sederhana yang
menggunakan
ragam bahasa lisan
secara akurat,
lancar dan
berterima dalam
konteks kehidupan
sehari-hari dalam
teks berbentuk;
narrative,
descriptive, dan
news item

- The students
can identify
vocabularies
used in
describing
job based on
the audio
correctly.

- The students
can identify
the
description
about job
correctly.

- The students
can identify
picture of a
job or
profession.

Spoken Text
Sarah : Hi Mike, long time no see.
What do you do now?
Mike : I work as a doctor.  What do
you do Sarah?
Sarah : I am a teacher. What kind of
job do you have?
Mike : I have a difficult job. I am
responsible for examining the
patients. In the hospital, nurse will
help me treating the patients. I also
have to write a prescription for them.
What about you Sarah?
Sarah : I have an interesting job. I
work in the kindergarten. I teach the
students to sing, read, and write. By
the way, how many hours do you
work?
Mike : I'm a doctor, it's a part time
job. I only work in the morning.
Sarah : Oh. That sounds great. I

4-stages
BKOF
- The teacher shows a picture of

some profession.
- The students are asked to

identify the picture and
mention the name and the
description one by one
together.

- The teacher discusses the
picture with the students.

MOT
- The teacher plays an audio

talking about job.
- The students listen to the audio

and pay attention to what they
heard.

- The teacher discusses the
vocabularies and the important
phrase.

- The teacher discusses the
general structure in describing
job.

JCOT
- The students complete some

Audio,
Picture,
Laptop

2 x
45’

T-S
S-S
S-
Textboo
x/
material
s

GUESSING-
GAME
The teacher
divides the
students into 5
groups. Each
group consists of
four students.
Each student in a
group gets a
picture. They have
to guess the job by
listening to their
friends description.



141

work full time from 8 a.m to 3 p.m.
It's a full day school.
Grammar
- Simple Present tense (work, am,

have, sounds)
- I am responsible for + Ving

(Noun)
- I work as + N

Vocabulary
Verb : teach
Noun : Doctor, teacher, prescription,
Adj : interesting, difficult, responsible
Adv : full time, part time (can be adj)

jobs with the workplace in
group.

- The teacher discusses the
answer with the whole
students.

- The teacher divides the
students work into small
group.

- The students do guessing-
game activities.

ICOT
- The students have to listen to

the audio about job’s
description.

- The students choose the best
picture based on the audio.
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INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle I
Grade/Semester : X/ 2
Standard Competence : Writing. 12. Mengungkapkanmaknadalamtekstulisfungsionalpendekdaneseisederhanaberbentuknarrative, descriptive dannews item

dalamkontekskehidupansehari-hari

No Basic Competence Indicators Learning Materials Teaching and Learning
Activities

Source/
Media/

Aids
Time

Interac
tion Information-

gap Activities

3 12.1
Mengungkapkan
makna dalam
bentuk teks tulis
fungsional pendek
(misalnya
pengumuman,
iklan, undangan
dll.) resmi dan tak
resmi secara akurat,
lancar dan berterima
yang menggunakan
ragam bahasa tulis
dalam konteks
kehidupan sehari-
hari.

- The students
canidentify
the
components
of
advertisement
correctly.

- The students
can identify
the
vocabulary
used in house
advertisement
correctly.

- The students
can identify
certain
information
about
advertisement
correctly.

- The students
can write an
advertisement

(Advertisement)

Parts
- Headline
- Subheads
- Bodycopy (description, price)

4-stages
BKOF
- The teacher do

brainstorming by asking
some questions related to
advertisement and
recalling the previous
meetings about
advertisement.

- The teacher elicits answer
from the students.

- The teacher discusses the
answer with the whole
class.

MOT
- The teacher shows an

example of advertisement.
- The teacher asks the

students to read the
advertisement.

- The teacher discusses the
content of the
advertisement with the
students.

- The teacher discusses the

Pictures
, White
Board

2 x
45’

T-S
S-S
S-
Textbo
ox/
materia
ls

ADVERTISEME
NT CARD GAP
The teacher
divides the
group into two
big groups.
Each big group
was divided
into to, the one
who find the
place and the
one who
advertise
his/her place.
The students
had to find the
matched
advertisement
by asking or
listening to
others.
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using
appropriate
language.

- Closing (contact )
Grammar

- Simple Present tense : S + V1
+ O/C/Adv

- Noun phrase : single garage
(N+N), small kitchen
(Adj+N)

- Close to
Vocabulary
Noun : bedroom, kitchen, heat,
garage, eat-in, etc
Adj : close, small, big,

generic structure and
social function of the
advertisement with the
whole students.

- The teacher discusses the
sentence structure of
advertisement with the
whole class.

- The teacher discusses the
related vocabulary  and
jargon with the students.

JCOT
- The students identify

components of
advertisement in group.

- The students have peer
correction (group) on it.

- The students write the
name of the picture in
pairs.

- The teacher discusses the
answer with all the
students.

- The students do
information gaps
activities.

ICOT
- The students get a map of

a house.
- The students design an

advertisement based on
the picture.



144

INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle II
Grade/Semester : X/ 2
Standard Competence : Writing 12. Mengungkapkan makna dalam teks tulis fungsional pendek dan esei sederhana berbentuk narrative, descriptive dan news item

dalam konteks kehidupan sehari-hari.

No Basic Competence Indicators Learning Materials Teaching and Learning
Activities

Source/
Media/

Aids
Time

Interac
tion Information-

gap Activities

4 12.2
Mengungkapkan
makna dan
langkah retorika
dalam esei
sederhana secara
akurat lancar dan
berterima dalam
konteks
kehidupan sehari-
hari dalam teks
berbentuk
narrative,
descriptive, dan
news item

- The students
canidentify the
generic
strucure of
descriptive
text correctly.

- The students
canidentify the
pictures and
vocabularies
related to the
text correctly.

- The students
canidentify the
prepositions
used in
descriptive
text correctly.

- The students
canidentify
parts of the
living room
correctly.

- The students

(Written Descriptive Text)

My living room is very
spacious and bright. I keep it clean
and tidy because it is my favourite
room in the house.

Its walls are blue and the
floor is salmon. On the floor, in the
centre, there is a big blue carpet. On
it I have my two sofas, the coffee
table and a stool. There is also a
small round table where I sometimes
put the book I am reading. I enjoy
reading so there is a bookshelf with
many books in it. On the bookshelf
there is a vase with a small plant and
an old clock. On one corner of the
living room there is a big plant in a
vase.

The living room is very warm
in winter because it has got a
fireplace. Above it there are some
pictures. Next to the fireplace there
is a round table with a table lamp on
it.

There are four windows and
two of them have got lovely violet
curtains I made myself.I like to read

4-stages
BKOF

- The teacher do
brainstorming by asking
some questions related to
the previous materials
about advertisement.

- The teacher elicits answer
from the students.

- The teacher discusses the
answer with the whole
class.

MOT
- The teacher shows an

example of descriptive text.
- The teacher asks the

students to read the text.
- The teacher shows a picture

related to the text.
- The teacher relates the

picture with the text and
asked the students to
identify the picture based
on the text.

- The teacher discusses the

Picture,
white
board

2 x
45’

T-S
S-S
S-
Textbo
ox/
materia
ls

DESCRIBE
AND DRAW
The teacher
asks the
students to
work in pairs.
They have to sit
back-back. The
teacher gives
the sheet to the
students. They
have to
describe their
living room and
their pairs will
draw it and vice
versa. After
done, they have
to check the
picture.
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canwrite a
descriptive
text using
appropriate
language.

and have a rest in my living room.
It’s warm and cozy.

Parts
- Identification (the general

information)
- Description (the details of

what is being described)
Grammar
Simple present tense

1. My living room is very
spacious and bright.

2. Its walls are blue.
3. I have my two sofas.
4. It’s warm and cozy.

Vocabulary
Noun : stool, bookshelf, floor.
Adj : warm, spacious, bright,
big
Prep : next to, in the centre,
between

content of the text with the
students.

- The students identify the
generic structure and social
function of the text with the
whole students.

- The teacher discusses the
sentence structure of
advertisement with the
whole class.

- The teacher discusses the
related vocabulary  and
jargon with the students.

JCOT
- The students work in group

to identify the name of
some things in the living
room.

- The students work in pair to
fill in the blank using
correct prepositions.

- The students work in pair
and doing information gaps
activities.

- The students have to listen
to their friends description
and draw a picture.

- The students do peer
correction.

ICOT
- The students write a

description of the picture
being drew.
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INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle II
Grade/Semester : X/ 2
Standard Competence : Speaking 10. Mengungkapkan makna dalam teks fungsional pendek dan monolog sederhana berbentuk narrative, descriptive dan news item

dalam konteks kehidupan sehari-hari

No Basic Competence Indicators Learning Materials Teaching and Learning
Activities

Source/
Media/

Aids
Time

Interact
ion Information-

gap Activities

5. 10.2
Mengungkapkan
makna dalam teks
monolog sederhana
dengan
menggunakan
ragam bahasa lisan
secara akurat, lancar
dan berterima dalam
konteks kehidupan
sehari-hari dalam
teks berbentuk:
narrative,
descriptive, dan
news item

- The students
can identify
the generic
structure of
news item
text correctly.

- The students
can
identify
vocabularies
used in news
item text
correctly.

- The students
can
identify the
pronunciation
of some
vocabularies
correctly.

- The students
can

Spoken News Item Text
Teenage Lovers Implicated in Green-Eyed
Murder of Ex-Girlfriend
Mar 07, 2014
Jakarta. The bruised body of a teenage girl
was found on the side of the Outer Ring Road
Wednesday morning, a wad of newspaper
stuffed down her throat, in what police believe
to be a gruesome homicide committed by a
jilted lover and his new girlfriend.
Bekasi Police arrested Ahmad Imam Al Hafitd
and his girlfriend Assyifa Anggraini in
connection with the murder of 19-year-
old Bunda Mulia University freshman Ade
Sarah Angelina Suroto. Hafitd was arrested
Thursday afternoon as he attempted to pay his
respects to his deceased ex-girlfriend at a
Central Jakarta hospital. His girlfriend was
arrested an hour later, police said.

Social function news item:
To inform readers or listeners about
events of the day which are considered
newsworthy or important.

4-stages
BKOF

- The teacher asks
some questions
related to news.

- The teacher elicits
answer from the
students.

- The teacher
discusses the
answer with the
whole class.

MOT
- The teacher plays

an audio about
news.

- The students listen
to the audio and
pay attention to
what they heard.

- The teacher
discusses the

Audio,
White
Board

2 x
45’

T-S
S-S
S-Text
boox/
material
s

NEWSPAPER
GAP
The students
have to work in
pairs. What
they have to do
is fulfilled some
headlines in the
newspaper by
asking each
other.
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identify the
content of
news item
text orally.

Generic structure news item:
1. News worthy event ( tells the

event in a summary form)
2. Background events ( elaborate

what happened, tell what caused
the incident)

3. Sources ( comments by
participants, witnesses, authorities
and experts involved in the event)

Language features news item:
- Information on the use of

headlines.
- Use of action verbs( hit, attack)
- Use of saying verbs( said, added,

claimed)
- Use of passive sentences (Was

arrested)
Vocabularies

- Noun : murder, hour, homicide
- Adjective : gruesome, terrible,

dangerous
- Verb : attempted, murdered,

arrested, committed
- Adverb : later, an hour ago

vocabularies and
the important
phrase.

- The teacher
discusses the
general structure
in news item.

JCOT
- The students do

information-gap
activity in pairs.

- The teacher
discusses the
answer with the
whole students.

- The students listen
to audio and fill
the gaps in pairs.

- The students do
peer correction.

- The students find
the meaning of
some vocabularies
in pairs.

- The students
practice
pronunciation.

ICOT
- The students act as

news reporter in
front of the class
individually.
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INFORMATION GAP ACTIVITIES COURSE GRID

School : SMA N 1 SRANDAKAN Cycle II
Grade/Semester : X/ 2
Standard Competence: Listening. 8. Memahami makna dalam teks fungsional pendek dan monolog yang berbentuk narrative, descriptive, dan news item

sederhana dalam konteks kehidupan sehari-hari.

No Basic Competence Indicators Learning Materials Teaching and Learning
Activities

Source/
Media/

Aids
Time

Inter
actio

n

Information-
gap Activities

6 8.2 Merespon
makna dalam
teks monolog
sederhana
yang
menggunakan
ragam bahasa
lisan secara
akurat, lancar
dan berterima
dalam konteks
kehidupan
sehari-hari
dalam teks
berbentuk;
narrative,
descriptive,
dan news item.

- The student
can identify
generic
structure of
news item text
correctly.

- The student
can identify
vocabularies
used in news
item text
correctly.

- The student
can identify
the content of
news item text
correctly.

- The student
can identify
the use of
some words in
news item text

Spoken Text
US REPORTS RARE CASE OF WOMAN-TO-

WOMAN HIV TRANSMISSION
A rare case of suspected HIV transmission from one
woman to another was reported Thursday by US
health authorities.
The CDC said that the 46-year-old woman "likely
acquired" human immunodeficiency virus while in a
monogamous relationship with an HIV-positive
female partner in Texas.
The woman, whose name was not released, had
engaged in heterosexual relationships in the past, but
not in the 10 years prior to her HIV infection.
Her HIV-positive partner, a 43-year-old woman who
first tested positive in 2008, was her only sexual
partner in the six months leading up to the test that
came back positive for HIV.
She did not report any other risk factors for acquiring
the virus that causes AIDS, such as injection drug
use, organ transplant, tattoos, acupuncture or
unprotected sex with multiple partners.
The CDC said in its weekly report that the strain of
HIV with which she was infected was a 98 percent
genetic match to her partner's.

BKOF
- The teacher shows

a picture related to
HIV and AIDS

- The teacher elicits
response from the
students.

- The teacher
discusses the
answer with the
whole class.

MOT
- The teacher plays

an audio about
news.

- The students listen
to the audio and
pay attention to
what they heard.

- The teacher
discusses the
vocabularies and

Audio,
picture,
whiteboa
rd

2 x
45’

T-S
S-S
S-
Textb
oox/
materi
als

NEWS GAP
The students
were divided
into group.
Each group
consisted of
three students.
What they
have to do is
listening to
their friends’
paragraph and
try to write
the missing
paragraph.
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correctly.
-

Authorities first learned of the case in August 2012
from the Houston Department of Health.
The couple said they had not received any
counseling about safe sex practices, and reported
that they routinely had sex without barrier methods.

http://news.yahoo.com/
Social function news item:

To inform readers or listeners about
events of the day which are considered
newsworthy or important.

Generic structure news item:
a. News worthy event ( tells the event in a

summary form)
b. Background events ( elaborate what

happened, tell what caused the incident)
c. Sources ( comments by participants,

witnesses, authorities and experts
involved in the event)

Language features news item:
- Information on the use of headlines.
- Use of action verbs (received,

reported)
- Use of saying verbs( said, added,

claimed)
- Use of passive sentences ( was

reported)
Vocabularies

- Noun : practice, methods, couple
- Adjective : safe, unprotected
- Verb : said, reported, engaged,

received
- Adverb : in the past

the important
phrase.

- The teacher
discusses the
general structure in
news item.

JCOT
- The students

pronounce some
vocabularies
together (whole
class).

- The students find
the meaning of
some vocabularies
in pairs.

- The students do
information gap
activity in group of
three.

- The students do
peer correction.

ICOT
- The students listen

to the audio and fill
in the blanks using
words provided.
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APPENDICES

B. Lesson Plan
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