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Believers! Seek help in pateenand in prayer, Indeed Allak with those that are
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(QS. Al Bagarah: 153)

One will gain nothing without making any efforts.

(QS. AnNajm: 39)

Nothing can change the fate except prayers.
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Be proud, but never satisfied.

(DedyCorbuzier)

The best way to predict the future is to create it.

(Abraham Lincoln)

My dream is not to become the best. It is to be someone who | am not ashamed to be.

(Kim KiBum & SHINee)
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DEVELOPING A THEATRE -LIKE MEDIA WITH PUPPETS FOR THE
TEACHING OF LISTENING TO THE FIFTH GRADE STUDENTS
OF SD NEGERI NGIJON Il SLEMAN

Ristiani Primaningsih
10202244039

ABSTRACT

The objective of this research study was to produiteatrelike media with
puppetsas to examine the development of it as a mddiathe teaching of
listening to the fifth grade students of SD Negeri NgijoriTHe thesis discusses
about how todevelop of theheatrelike media with puppet®r the teaching of
listening.

This research study was classified into Research and DevehdiR&D).
There were eight steps taken in this research. They were conducting need
analysis, writingthe course gricand lesson plandesigningthe first draft of the
mediag producingthe first draft of the medjaassessinghe first of the media
revisingthe first draft of the medjamplementingthe second draft of the media
andevaluating thesecond draft of thenedia, and producing the final media. The
subjects of theesearch were72students in théfth grade of SD Negehlgijon Il.

The da& of thisresearctstudy were quantitativand qualitative. The quantitative
data wereobtained from th@uestionnaires anithe qualitativedata wereobtained

from the observati®and intervievs. The questionnaires were distributed to the
English teacherandthe students in order to assess the media. The quantitative
data wereanalyzed with simple descriptive statistics while the qualitative data
were analyzed ithe narrative form.

From theevaluationgiven bythe seventee&nglish teacher as respondén
andthe students, it is concluded that tHeeatrelike media with puppetas the
product of this researcstudyis feasible to be used for the teaching of listening.
The percentage score items based on the
than 606. The syllabus and program contents and the materials instruction got
82%. Moreover, the media got 84%he result means that thieeatrelike media
with puppetds very good and feasible ttsse as media to teach listening to the
fifth gradestudents oklementary schosl It is alsosupported by the observation
and interview result after the implementation. The dadicate that theheatre
like mediawith puppetanake the students learn English enjoyably. Furthermore,
t he media 1 mpr otivatidntdldam Emglisu dent sé m

Keywords: developing media, listening skitleatrelike media with puppets
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CHAPTER |
INTRODUCTION

A. Background of the Problem

English is defined as one of Lingua Franca of the whole world. The
knowledge of English is required by many employers and in many other parts of
peopl eds | i f eandectomic machineg ysiagraa ionedpgoduct,
or talking to foreignes. It is importan to understand English very well in the
future. Nowadays, many countries have started teaching English for young
learners asa second language @& foreign language. Acconag to McArthur
(19999 quoted from Brewster and dasdseemto( 200 3:
want English for their children as an international vehicle which they can then use
with the rest of the world.o A worl dwid
children by British council shows that f
recognized the need for English language learnintpeprimary level and are
doing whatever they can promote it. o

In Indonesia, English for young learners is taught as a local content subject. It
may or may not be a course for teaching and learning ggobased on the
school 6s rul e. H o vadoxeigrr languége thdt is eHere itlsas s e e n
no widespread or official role (native speakers) in a country. It means that
children mostly learn English in the classroom. English teachers have a role to
introduce English formally. They have to teach the youagkrs in easy ways so
that young learnerare not losing interested in learning English. Tomlinson (2008:

39) said that AThe contact to the | anguc:
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achieved inthe school system given English possibly a greater currency than it
has i n S 0me 6second | anguagebd country.
Educationand Cultureof Indonesiain Brewster and EIllig2003: 2) createthe
objective whi c hidren o leé@rn Bnglishadnt inteveatingeandafun i
w a Y. sltois the job for every English teacher of young learners to create
interesting and fun activities in the classroom.

On the other hands, based on the observatid®D Negeri Ngijon Il, there
were some problems found ithe teaching andearning processespecially for
listeningskills. First, theravasfew learning resource faheteachingof listening
Recorded material®d support listening activitiesiere not availableSecond, a
loudspeaker dinot exist in the classroom. It causes the lack of listeaativities
in the classroom. Thirdepetition of same activities for the whole teaching and
learning of listeningskills can make the students bored andirlg interest in
learning English. Fath, interesting and fun media are unavailable foe
teaching and leaing process in the classroom. In conclusitose fouraspects
which have been described above can mak
listeningskills of Englishlow.

Therefore, the researcher concluded that the fifth grade students of SD Negeri
Ngijon Il need media as the toolstime teaching learning procesStorytelling is
one of the best methods the teachingof listening to young learners. Faurot
(2009: 2) saidt h a't AThroughout hi story, humans
realia, masks, puppetry, magic, drama, storytelling, music, art, and dance to

enhance audiencesd experiences and to ke
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religion, entertaiment, and educationo chlldrentenjoy fablgor fairy tales
told by their parents or grandparents in their childhood. Storytelling can attract the
studentso6 attention and make the teachin
and fun. Through storytelling, children camdirectly learn about good or bad
habits and moral valug while listefing to the stories

Moreover, these days, many childrane television watchers and gadget
users. As the effect of these conditions, they are even more visually oriented than
ever. Fauwt (20009: 2) said that AOne way of a
storytelling, where ol der participantsé®o
younger participants are engaged ht hrough
can be used in storytiglg are puppets. Using puppets as the moving object can
keep the studentsd focus on the story ur
understand the characters6é physical appe:

In conclusion, the media fdhe teaching of listening in SD Negédxigijon Il
still have to be developed. Through the
like Media with Puppets for the Teaching of Listening to the Fifth Grade Students
of SD Neger. N dne reseanchet wantdsdevelopaadja avhidh
can helpthe English teachers ithe teaching of listening and also make the

students enjoy the listening activities.

B. Identification of the Problems
Listen and repeatvas the method which mostly used by Englishchers to

teach listeningThey read a sentence and asked the students to repeat after them.
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The English teachers did not usgeresting media such as storie®ong, or
games to make listening activities in the class more enjoyabds the
consecuence, the activities which colle aplied in the teaching and learning
process were limitedStudents, especially young learnersuld get bored easily
when they kept doing the same activities again and over again.

Furthermore, the materials of listenigkjlls were mostly taughdraly. Proper
recorced materials that could be used in listening activities were difficult to get.
The internet, the most searchable souprevided more listening materials for
adult or advance learners. It was too difficult for the begmaeroung learnes
who learn English for the first time to understand the whole materials.

In addition,the teaching and learning activities of listeniskjlls in the fifth
grade students of SD Negeri Ngijon Il were less than speaking, reading, and
writing skills. Most of the class activities only focused on the written assignments
which would decide the graduation through the final examination scores.
Moreover, the students showed low motivation in fistg activities There were
not any interesting media which wereedsforthe teaching and learng process
of listening

Workbook was the only one of learning resources which had been ubed in
teaching andearning process. There were nay other media such as a loud
speaker, recording or cassette which were usdleiteaching of listening in the
fifth grade of SD Negeri Ngijon Il. Moreover, the loud speaker could not be found

in the classrooms or language .[dthough, loud speaker helgto deliver sound
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to the whole class. It also madee English teachers ubsenore power while

explaining the materials.

C. Limitation of the Problems

The limitation of this research study is based on the developimeptrelike
mediawith puppetdor the teaching of listeningrhemebased teaching was used
as the material developmerfor this media. The story and vocabularies are
adjusted to students6é grade and needs.
activities of listeningskills in this research study is adjectives which are delivered
t hr ough s Gotdilogks and thdi mrge e dBseitabliedod this research
study because it is one of popular authentic material which consists of many

adjectives.

D. Formulation of the Problems

Based on the background of the problem, identification of the problems, and
limitation of theproblems, the problem of this study can be formulated as follows:
How can thetheatrelike media with puppetbe developedor the teaching

learring process odlisteningto thefifth grade students of SD Negeri Ngijon 11?

E. Objective of the Study
Based on the problems which are discussed before, the objective of this study
is to develop a learning resource which consists dfieatrelike media with

puppes for the teaching and leaing process of listeninigp the fifth grade of SD
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Negeri Ngijon Il The advantages of usitige media in teaching English to young

learners want to be measured from this research study.

F. Specification of the Developed Product

Media as learning resource ftire teaching English are developed based on
the needs analysis the fifth grade students of SD Neghigijon Il. The products
of this research study are thbeatrelike media with puppets t eacher 6s gu
book and workbooks as media for teaching of listening activities. The following
are the descriptions of the prands.
1. Theatrelike media with Puppets

60Gol di | oc ks andis thehstory deketoped in Bhis aesemrdh
study. Theatrelike mediawith puppetswas planned as the storytelling tool. It
provides settings times and places of the story. Moreover, drialpe. Besides,
puppets are the moving objects of the characters from the story. They are
Goldilocks, Father Bear, Mother Bear, and Little Bear. Puppets were aimed to
attract the studentso6 attention while | i:
2. Teachero6s Guide Book

Thet eacher 6s guide book helps the Engl
consists of the course grid, the lesson plan, procedure of usirthedieelike
media with puppets a n d <oldilockstand thé Thiee Bear® The scr i pt
completed with moving aidns written in Indonesia to help the English teacher

described some actions when telling the story.



3. Studentds Wor kbook

The studentds workbook is used as the
listened to the story. It helps the English teachers to kmhotv e student s
understanding of the story. Moreover, there are nine different assignments
provided in the studentds workbook so th

monotonous assessment of listening activities.

G. Significances of the Study

1. For theEnglish Teachers of Elementary Scleol

a. The research finding is aimed to contribute and to enrich the teaching theories
of listeningskills.

b. The English teachers are expected to learn how to develop media for listening
skills which can make their teaching and learning successful.

c. The English teachers can make the teaching and learning process, especially
listening activities, more active and fun.

2. For the Stafer member®f English Education Department

a. The staf6 or membersof English edgation department can get more
reference and produeathich can be used in elementary school.

b. The staff or membersof English education department can suggest the
English teachers of elementary school to use the material and media in the

teachng and learning process.



3. For the Media Developers
a. The media developers can get more ideas to make interesting media.
b. The media developers can use this research finding to develop their media.
4. For the other researchers
The other researchers can ubes research finding for further research and

development purposes.

H. Limitation in the Product Development

Because of the limitation in developing the product, ttieatrelike media
with puppetswhich is developedn this research study is only used fibre
teachingof listening in the fifth grade students of Elementary Schaob other
students with same grade. Other students in different grades may need different
materials and treatmerisr their teaching antkarningactivities of listening. This
media cannot be used for teachsmeaking, reading, and writirgkills because

eachskill needs different activities.



CHAPTER 1l
LITERATURE REVIEW
A. Theoretical Review
1. Teaching English to Young Learners
According t o P hidreneare bdliedl 1olbe modeB)cgessiulC
second | anguage | earners andHEls (2608 d) t s. 0o |
sai d that, AYoung children | earn | anguag
means there is a widespread belief that there are definite advantages to
introducing language learning early on in life which ceityh the disadvantages.
Dependon Girard (1974Quoted by Brewster and Ellis (2003: 3), there are some
issues for introducing earby/foreign language learning:
a. Advantage can be taken of certain aptitudes children have.
b. There is no theoretical optimum age to start teaching. stémting age
can vary according to country and linguistic situation, although at that
time the age of nine was often chosen.
c. Early learning of a nomother tongue language must be integrated into
other teaching in the primary school.
d. Whether else may bechieved, the main concern is to prepare the ground
so that the most can be made of teaching which will be received in
secondary school.
e. The linguistic and pedagogical skillof the teachers are two most
important factors.
The issues which are explainabove have led to teach English language
learning asa second ora foreign language earlier for many children all over the
world. More importantly, Brewster and Ellis (2003: 3) said,thati St ar t i ng t o

a foreign language several years earlier waslgitopncrease the total number of

years spent learning the language, especially at age six or nine instead of eleven or
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t welve. 0 Other reason of teaching Engli s

young children seem to have a better facility for us@ading and imitating what

they hear than secondary school students. It makes the government and parents

want young children learn English earlier.

In Indonesia, young learners mostly start to learn English in elementary
schools as foreign languageBased on curriculum 2013, the minister of English
education sets English as local content subject for elementary school students. The
government wants to give more language input to their citizen without giving
pressure to young learners. Brewster ands ER2003) explained some reasons of
young learners, especially elementary school studeats English earlier. Those
reasons are:

a. The use of English as a world language is increasing all over the world. That
makes many children in many countries all othex world are demanded to
learn English earlier.

b. The government is enthusiastic to push their citizens to have English
language competence for economic benefit of their country.

c. Some parents who believe that mastering English as a mean for
communication W give benefit to their children because it can give them
more opportunities to gain economic, cultural, or educational advantages.

d. The lowering of the age at when children learn languages will give more time
for the children to learn languages.

Furthermore, there are similarities and differences between childhood and

adult language learning in some points. The teachers should explore those
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similarities and differences so that they can work with children in the classroom
as effectively (Pinter, 201:1).

Accoarding to Girard (1974yjuoted by Brewster and Ellis (2003: 3), there are
six important needs for developing the best surroundings for teaching languages.
Those ar e Ahaving appropriately trainec
sufficient timirg, appropriate methodology, continuity and liaison with secondary
schools, provision of suitable resources and integrated monitoring and

evaluation. 0

2. Teaching ListeningSkills to Young Learners
a. ListeningSkills

Talking about language learning is dealwgh four languageskills which
are listening, speaking, reading, and writing. Thaddls can be further
distinguished by stating that listening and speaking arestiié while reading
and writing are writterskills. People think that children do ne¢ed to duplicate,
repeat, or produce sounds when they are listening. It means that listenisg skill
only passive activity but in fact, that is not true.

I n addition, Brewster and EIlIlis (2003
remember that listening s no't a passive activity. o A
simply listen and remembaeur listen and repeamay make them feel anxious or
bored, and places a burden on their memory and tends not to develop their

listening skills. Learners, especially young lears need and should be actively



12
interest in listening task and activities. It helps them to enjoy the teaching and
learning process then when they are passive during the lesson.

Mor eover, Linse and Nunan (2005n 22) st
class, children need to be able to hear. Hearing refers to the actual perception and
processing of sound. 6 Hearing can have .
ability to listen and fully participate in the language class.

Based on Harmer (2001), tieeare two types of listening activityhe first
oneis extensive listening. Extensive listening is a listening activityvhich a
teacher encourages students to sdiectthemselves the materials whithey
listen to and to do some activities to makee their language improvedt has
good outcome on studentdéds | anguage | earn
materials which they likeExtensive listeningusually take place outside the
classroomWhen students make their own choices about what dheygoing to
listen, they feel more comfortable and can enjoy listening. They can listen to
music with slowtempo. It is such an easy way to enrich English vocabularies.

They can also maintain their proruigtion because most of music asithentic
materiaé. If the students are visual learners, they can watch movies to practice
their listening skills. It provides ideal listening materials because students can
listen to some dialogues which are used in daily life. Movies are also authentic
materials that caprovide the learners with mevocabulary grammar rules, and
good pronunciation.

Then the scondtype of listening activityis intensive listening which uses

recorded material Many English teachers use recorded materials when they
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explain listeningskills materials and want their students to practice listening
skills. Recorded materials are extremely portable which can be used in every class
and every time. They are very cheap and almost free when the teachers take
suitable materials from the Intetndt gives the students an opportunity to hear
different characters, especially when real people are talking in daily life.
However, it is not an entirely natural occupation when setting a group of people
sit around listening to a tape recorder. Furtheenmoecorded materials are not
suitable for big classroom with more than 20 students in it. It is difficult to make
sure that all of the students in the classroom can listen clearly

In conclusion, both of extensive and intensive listening has advantades a
also disadvantages for teaching and learning English of listeskitlg to young
learners. It is the duty for the teachers to develop the advantages and minimize the
disadvantages of using media to teach listeskilds. Therefore, media have to be

understandable and enjoyable for teaching and learning process.

b. Listening in the Classroom

According to Scott and Ytreberg (1993), listening in the classroom has some
points. First, listening is thskills that children gain first, especially if they have
not yet learned to read. Listening is the mskills when thestudents start to learn
a foreign language. Everything that the students hear is their main source of the
new language. As the bacp, teachers also give them as much visual source as

possiblethrough facial expression, movememime, andpictures.
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Second, teachers have to remember that once something has been said, and
then it disappears and cannot be replayed. If students are reading, they can check
or reread something that they do not urgland or forget. This is not possible
when listening. It is imprtant to say things noticeably and to repeat them when
the English teacherare talking and the students are listening. Teachers do not
have to tell it from beginning to end without breakst Example, they can-tell
it again and again, pause, louder, whisper as they go along.

Third, students have to concentrate very hard when they are listening because
they cannot decide how fast they work. Therefore, young learners can only
concentrate im short period. It can be increased along with age for most children,
and the eight to ten years attlild can concentrate and listen for longer periods.
Teachers have to be aware not to overload students when they are working on
listening task.

Fourth, when using recorded materials, students cannot directly say a
comment or ask a question as in daily life. They have to wait until the recorded
materials end then start answering questions about what they have heard.

Fifth, listening activities can make Ihobf noise and peaceful atmosphere.
Some students will create mewment and make some noise¢h€@ students will
create peaceful atmosphere by calm down their friends and make them
concentrate to listen.

From some poistwhich are described above, theglish teachers who teach

skills especially listeningkills in the classroom has to be aware #mdk of the
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chil drenbs perspective. It can help <chi

enjoyable.

c. Teaching Listening

Teachers will be able to supparth i | d r e raddsmg more @feectiwely if
theteacherd i r ect their pupilsdé attention to s
t o. Brewster and Ellis (2003) explained
described below:
1) Give the children confidence

Teachers should not expect students to understand every single word.
Moreover, teachers should explain it to the students. It is more important to
understand the whole material s. Teacher s
voice and visual aids, mes,body movements, anglictures will help children
feel confident about what is important to concentrate on while listening.
2) Explain why the children have to listen

Teachers should ensure that the learners are understood the purpose of
listening activity. Itmeans that the teachers should explain the whole activities
which will be done. It facilitates learners to gain their confidence and reduce
anxiety.Different kinds of listening purposes are described below.
a) To physically settle pupils; to calm when thae too boisterous.
b) To stir pupils; to stimulate or allow them to physically let off steam if they

seem bored or tired.



16

c) To improve the general listening attitude: listen for enjoyment, improve
concentration span, or develop the memory.

d) To develop aspectsf language; listening to improve pronunciation, stress,
rhythm, and intonation, as well as familiarity with new words and structures.

e) To reinforce conceptual development; spoken texts can act as useful revision
for reinforcing concepts such as numberesar cause and effect.

f) To interact with others; activities which encourage children to work with
others require the learners to negotiate meaning by listening and asking
guestions, checking meaning, agreeing, and so on.

g) To provide support for literacyglder children can be encouralg® make
connection between spoken and written English by picking out written words
or statements which are part of a spoken message.

3) Help children develop specific strategies for listening
Intelligent guessvork is a main sttegy that the teachers should teach.

Students should be brave to ask about something they are not known. Teachers

need to be sensitive of studentsd | ack s

responsiveness about the advantage of listening siré&@egie important listening

strategies include:

a) Predicting; it is a listening strategy which provide the students to guest the
main topic before they listen to the recording. Teaxlwmn give some
pictures that can encouragtidenté t opi c, | a ndptaila.gles or s on
strategy can keep students motivation and confidence when their expectation

matches with the recording that they hear.
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b) Working out the meaning from context; some teachers will translate the new
words before listeng activities started. They try to help their students by
giving the meaning of the new vocabularies. However, it will be more
memorable when the students are guessing the meaning of some unfamiliar
words using pictureard.
c) Recognizing discourse patterns and markers; teachers should explain some
signal words which mark the next event suchfiast, then, finally, but, and,
so.
4) Set a specific listening task
Teachers should pay attention in the pre, while, andlbshing a&tivities.
In prelistening activities, students do some preparation before listening the
recording. In whildistening activities, students will actively listen to the
recording and take some notes. And gissening activities is the last activities
after the students listen to the recording. Teachers should prepare specific
listening task for the three stages of listening activities.
5) Organize listening
Most of listening activities done based on talk will be more natural when the
students listen to theeal dailylive conversation or listen to story based on their
environments. However, if the teachers have an -amlity of a cassette or pre
record materials, it can be used to introduce different characters of the speakers.
Teacher can set some groustudents to listen to the recording while the rest of

the students do other activities.
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d. Teaching Method

Teaching method is one of the most important things to be considered as
teachers. The teaching method should be able to deliver the materials to th
student effectively. Harmer (2001) stated some teaching method as described
below:
Audio-lingualism: audiclingual method uses drilling to form positive
reinforcement, to engender good habits in language learners. Through the drilling,
the students areoatinuously learning and protected from the risk of making
mistakes by the right design of the drill. However, making mistakes are part of
learning. When students are making mistakes, they will learn from it and try not to
make same mistake as before. Edleaudielingual exiles all form of language
process which make students learn new language information on their own mind.
PPP. PPP stands for Presentation, Practice, and Production. In procedure step, the
teacher explains a situation which contextualitbeslanguage to be taught. Then
in practice step, the students and the teacher will do some activities together. At
last, in the production step, students will do activities orstask themselves
without any guidance
The Communicative Approach in the Caonmunicative approach or
Communicative Language Teaching (CLT), students should have a purpose for
communicating because this approach focus on the significance of language
functions rather than focusing solely on grammar and vocabulary. Through this
appro&h, students are expected to use these language forms appropriately in a

variety of contexts and for a variety of purposes.
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Task-based Learning in taskbased learning, students are presented with a task
they have to perform or a problem they have toesaivd the focus of the lesson is
the task, not the structure. After the task complete, teachers will discuss about the
| anguage that i's used, making correctio
performance of the task has shown to be desirable.
Communicative Language Learning in the Community Language Learning
(CLL), the students decide the topics that want to discuss in their own. They sit in
a circle and the teacher stands outside the circle. The teacher provides or corrects
target language atements if the students make a mistake or say something in
their mother tongue of first language. The teacher can then give them the specific
English words for them to use and continue their discussion.
The Silent Way. in the Silent Way, teachers are gas in the teaching and
learning process. They say as little as possible rather than joining conversation
with the students. It is because they believe that learning is the best
accommodated if the students will find and create language rather than just
remembering and repeating what has been taught. The students will guess and
explain their thought about something while the teacher listens.
Suggestopaediathe physical surroundings and atmosphere of the classroom are
the important p a r t i n Suggestopaedi a. The stud
increasd when students are comfortable, confident and relax. Those can be done
because the teacher and the students have a special relationship ashgdrent

to make the class atmospherefdllier.
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Total Physical Response (TPR)TPR asks students to respond physically to the
language they hear. The target language is matched with physical action. First of
all, the teacher will give some example by body movement about the target
language sthat the students can guest the meaning of the target language. Then,
the teacher gives command while the students perform the physical actions.
Theme Based TeachingCameron (2005181) saidfi €aching that is integrated
around a theme is claimed to leetsuit the way that young children naturally
| e a Elementary school mostly uses homeroom teacher to teach all the subjects.
It is suitable to use theme based teaching and learning for the class activities. In
addition, theméased teaching can link madifferent activities together by their
content; everything that happens in the classroom suit with the theme or topic and
connect pupils and teacher (Cameron, 2005). Moreover, Cameron (2®405:
also said hat #dsbdeeaching can be used in lasgsmall amounts, and
in varying concentrations. In concentrated form, and in skilled hands, it could
replace course book and syl l abus altoge
adopted for one or two lessons in a week, or for several weeks in a term, to
supplement other work, and to help teachers build upskilkss and knowledge
that are demanded.

Based on the explanation about teaching method above,-theesed teaching
is the most suitable teaching method for this reseatddy Themebased
teaching an accommodate large numbers of students and can link some activities

so that students do not get bored easily.



21

e. Listening Assessment

To makesure whether the lesson aims h&esn met or not after the lesson,
teachers should make some suitable assessniegan also help the teachers to
know which students who need more treatment or attention. The following are the
different task/ assessmesiproposed by Harmer (2001):
Placement testsplacement test is a test to divide new students in the right class
with similar | evel in a school. This tes
English is inrelation to a previously agreed system of levels, diagnostic tests can
be used to exposesdrner difficulties, gaps in their knowledge, askills
deficiencies during a course.
Diagnostictests after the placement test teache
problem in learning. This test helps teacher to do something about to resolve the
stident sé6 probl ems
Progress or achievementtests t hese tests are designed
language andkills improvement in relation. This test only works if it contains
item types which the students have learn before. If students are tested with
compktely new materials, the test will not measure the learning that has been
taking place, even though it can still evaluate general language proficiency. This
test has to reveal progress, not failure. They should support the learning that has
taken place, rtayo out their way to expose weakness.
Proficiency tests proficiency tests give general informatian f a student €

knowledge and ability rather than measure progress. This test is frequently used as
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stages people have to complete if they want to be tatirtid a foreign university,
get job, or obtain some kind of certificate.

In addition, there are many assessments for teaching and learning activities.
However, Scott and Ytreberg (1993) explain assessment types for listening as
described below:

1) Listen am doactivities

Instructions

Most classroom | anguage | kistemandgaoptte of O i
basic type of listening activity which is used to know whether the students have
understood the message or not. Teachers should start the English lessons by
explaining the rules or instructions and specific movements which the students
have to do.

Moving about

Listen and docan be combined with exercises which teachers can do with
students where they have to physically move about. Young learners need more
physical activities than adult learners. They ligeing aroundand it can be
interesting andun activities for them.

Put up your hand

Put up your handcan be used when the students learn about sound system.
Teachers can ask them to put up their hands when they hear a specific sound. It

can also be used for assessing the stude]
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Mime stories
Mime story can be used whilthe teacher telling story then the teacher and
students do some actions. This activity provides physical movement and gives the
teacher a possibility to play along with the students.
Drawing
Listen and drawis a favourite type of listening activity bessge most of young
learners like to draw. However, drawing activity takes too much time, so the
teacher should explain the rules to keep the pictures simple. In the other hands,
listen and drawis not so useful for actions because drawing people doing

somehing is quite not easy thing to do.

2) Listening for information

Identifying Exercise

Identifying exercise can be used to asseksdescribing something. Teachers can
provide some pictures to let them know whether the students understood or not
about the decription. For example, teacharan make avery simple identifying

exercise like this one.

““Has anyone seen this boy? He has dark hair and big ears.
He is wearing rubber boots and carrying a football. He has
astriped jersey and short trousers. Put a cross by the right
icture.” |
_ e _ - |
b A\\""; 2 'g"%“i
i &
{ i
. y |
This example is from O
Margaret Bautz's Better
English in the
Classreom. L |

Figure2.1: Example ofdentifyingexercise taken frordlarmer (2001: 24)
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Listen for the mistake
In this type of listening activity, teachers can use the pidtore the course book
then make some mistakes in the text while reading. Students have to listen for the
mistakes and correct it. It can be done using the correct text and the wrong picture
for the variation of listening activity.
Putting things in order
In this type of listening activity, teachers will give some pictures which do not in
the right order. Then they will tell a story and asked the students to put the
pictures in the right order. It can measure the understanding of the students about
the wholestory.
Questionnaires
Teacher can give the students assessments which are involved a little bit of
writing or the filling in of numbers. Teachers should remember that the writing
time does not take time and make the students cannot concentrate indistenin
They can make a simple questionnaire as described above. It is about how much

television pupils watch.

Nama Haw many | How man) v | Total number
ings? h | of hours &

vening? week

5 2 10

This example is from
Are You Listening? by
Wendy Scott. GEORGE

Figure2.2: Example ofjuestionnairexercise takefrom: Harmer (2001: 25)
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Listen and colour
Most of young learners like colouring pictures. Teachers can easilisteseand
colour activity into a listening activity. Before listening activities started, teacher
can give the students a picture. Then, they will read a specific text of tell a story
and ask the students to colour the picture based on the information that they have

heard Here is an example which combines numbers and colours:

@@Iﬂ E] Tapescript:

The girl’s trousers are
brown, and she’s wearing
a yellow sweater, Her
little boy has a white
sweater and green
trousers. The man reading
the newspaper has a grey
suit on, a blue tie and a
black hat.

What colour is 6?

Vs

N\ o

|
P

This example is from
Are You Listening? by
Wendy Scott.

Figure2.3: Example ofisten and colouexercise takefrom: Harmer (2001: 26)

Filling in missing information

Pupils can fill missing words of a song or a text or a timetable, like this one:

The tape tells the pupils
about Tim’s school
timetable, and they fill in
the missing subjects on
their worksheets.

This example is from
Are You Listening? by
Wendy Scott.

Figure2.4: Example ofilling in missing informatiorexercise
taken fromHarmer (2001: 26)
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3) Listen and repeactivities
Rhymes
Rhyme can be used as listen and repeat of listening activity. Most of young
learners like to repeat some rhymes again and again. Teachers can use either
traditional rhymes or modern rhymes. Rhymes are repetitive, they have natural

rhythm and they have ateenent of fun, of playing with the language.

These examples are
from Collins English
Nursery Rhymes for
Young Learners.

I love coffee,

I love tea,

I hate the rain
and the rain
hates me.

Figure2.5: Example ofhymesexercise takefrom: Harmer (2001: 27)
Songs
Song is also one dfsten and repeatctivities for listening. There are lots of
songs for young learners which are easy to remember. It is more enjoyable for
students because songs have melody.
Exercises
This type of listening activity can be use for drilling words with special soands,
short dialogue, or a messageen to someone else. It can be done by the teacher
or one of the students says something and the other students repeat what has been

said.
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All of the types of listening activities which are described above have some
advantage or disadvantages when teachers do not apply it in the right situations.
To decrease the disadvantages of taking listening assessment, Brown (2014) states
the characteristic of a good assessment as described below:
Practically: it means that an assessmshould not frequently expensive, can be
done in appropriate time limit, is quite easy for administer, and has a specific and
time-efficient on the scoring or evaluation procedure.
Reliability: it means that the assessment given to the same level in every time and
everywhere then it has neery different resul{score).
Validity : it means that the assessment should be matched with the course or unit
of study being tested. It has to be appratg;i meaningful, and useful in term of
the purpose of the assessment.
Authenticity : the assessment should have as natural as possible language,
contextual item rather than isolated, an interesting or relevant topic for the
learners, and represent reabrid task.

Washback it refers to outcomef the assessment.

3. Characteristic of Young Learners

Because of teaching English for Elementary School students is different from
teaching to adudf teachers have to know some teaching strategies which can help
students in learning English. Those strategies have to be appropriate with

characteristic for young learners.
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Brewster and Ellig2003: 27)in state that younghildren are different from
older learners because children:

have a lot of physical energy and often need to be physically active
have a wide range of emotional needs

are emotionally excitable

are developing conceptually and are at an early stage of their schooling
are still developing literacy in their first langge

learn more slowly and forget things quickly

tend to be selbriented and preoccupied with their own world

get bored easily

are excellent mimics

can concentrate for a surprisingly long time if they are interested
can be easily distracted but alsoywenthusiastic

AT T SQ@moo0oTy

Furthermore, Harmer (2001: 47) explained about learning style. As a teacher,

we have t o attention t o t he student

pay
students for understanding materials without problems. There are seven learning
styleas described below:

Table2.1: Learning Style

TYPE LIKES TO IS GOOD AT LEARNING BEST BY
Linguistic read, write, tell memorizing saying, hearing and
Ler ner |stories names, places, | seeing words
Word P dates and trivia
Logical/ do experiments, | maths, reasoning categorising, classifying
Mathematical figure things out, | logic and working with abstract
L e a r n e | workthings out, | problem solving | patterns/ relatioships
Qu e st i | workwith

numbers, ask

questions, explor¢

patterns and

relationships
Spatial draw, built, imagining things,| visualizing, dreaming,
L e ar n e|design and creatg sensingchangesiusi ng t he n
Vi s u al |things, daydream| mazes/ puzzles | working with colours

look at pictures, | reading maps, | and pictures

watch movies, charts

play with

machines
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(continue)
TYPE LIKES TO IS GOOD AT LEARNING BEST BY
Musical sing, hum tunes, | picking up rhythm, melody, music
L e ar n e|listento music, |sounds,
Musi c play an remembering
instrument, melodies,
respond to music| noticing pitches/
rhythms, keeping
time
Bodily/ move around, physical touching, moving,
Kinaesthetic | touch and talk, | activities interactingwith space,
Learner use body (sport/dancing/ | processing knowledge
language acting) through bodily
sensations
Interpersonal| have lots of understanding | sharing comparing,
L ear ne|friends, talk to people, leading | relating, cooperating,
Soci al |people,join others, interviewing
groups organising,
communicating,
manipulating,
mediating
conflict
Intrapersonal| work alone, understanding | working alone,
Learner pursue own self, focusing individualized pojects,
interest inward on selfpaced instruction,
feeling/ dreams | having own space
following
instincts,
pursuing
interests/ goals,
being original

Taken from O6How to use Gardner6s seven
presented by M Loom at Internet site for University of
Canberra in Australia
4. Characteristic of Effective Media
According t o Newby et al (2001: 100)
communication. 06 Media are | earning reso

students fast and easily know the materials. The using of media in teaching and

| earning pr ocess rstanding df thd npatergals. Tk are ®0& unde
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aims of wusing media (taken fr om: 6Mat er.i
for State University of Yogyakar@pas described below:
a. Make studentsd6 understand the materi al s
b. Make the taching and learning pcess effective
c. Make the materials concretely
d. Make the studentsetter in remember the materials
Moreover, Sudjana & Rivai (1992) which
Pembel ajaranodo suggests some advantages
process, suchs:
a. Media make teaching and learning process more interesting and motivating
students in learning.
b. By using media, materials will deliver more clearly so that students can
understand and achieve the target language.
c. Media make a variation in teaching aledrning process so that students do
not get bored with a same activity.
d. Media give opportunity to students to do more activities such as: observing,
doing actions, demonstrating, or playing a role.
In addition, Brown, Lewis, and Harcleroad (1975) &maldino, Lowther,
and Russel (2007: 323) mention some criteria that are often used to guide media
selection. They are Acontent, pur poses,
circumstances of use, | earner vealsd fi cat.i
list some generalized principles of media selection and use as follows:

a. Media should be consistent with the objective
b. Use visuals that are easy to prepare
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Media must fit students capabilities and learning
Enable students to see actual objects

Allow several participants to respond simultaneously
Allow one to draw or write key words during the lesson
Are appropriate for a small group (under 25)

Can be used in a fully lit room

Media must be appropriate for the made of instruction

TT@Toao

5. Developing Theatrelike Media with Puppets
a. Storytelling for teaching
Cameron (2005: 160) said that A St or yt el |l ing i1 s an or al
have the shape they do because they are designed to be listened to and, in many
situations, participated in.o0o Moreover,
(1990) which are quoted from Cameron (2005: 1®0Yeaching Language to
Young Learners fiSt ori es are frequently <c¢cl ai med
|l earner classroom, including | anguage de\
There are four elements of story which cannoapart one from each others.
They make up the coreabis of storytelling. Fog, Budtz, and Yakaboylu (2005)
provide four elements of storytelling as described below:
The MessageStorytelling is a learning resource which is not only interesting but
also has moral value as an indirect message for studerftyre Beorytelling
activity began, teachers should choose a story which has messages or moral
val ues fit i n the studentsd | evel. Wi t |
beneficial except teaching target language.
The conflict: Conflicts are the part ohé story that make story more interesting to
l' i sten. Fog, Budt z, and Condid e Ithe griving ( 200 5 :

force of a good storg.It is because human want a balance and harmony in their
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live. When the balance is unsettled, they will do everything to resolve it. They do
not like fell stress or anxiety. Conflicts make human do something (act).
The Characters characters/ casts are other basic elements in story. Characters
seek to find a dation of the conflicts. Without characgithe conflicts cannot be
resolved because nobody will do act to resolve it.
The Plot: Plot plays an important role as the precise structure of a story. There are
three main part of a simple story: beginning, neddnd end. After make the
basic structure, create conflicts for an uneven story.

Moreover, languages used in storytelling can make the story more interesting
to be listered ta There are some languages used in stamch are described
below (Cameron2005).

Parallelism: Parallelism is one of method to make active listeners while
storytelling. It is like patterns of repetition of language. So, the listenersstam

and repeatwhile listening to the story. Moreover, parallelism can create a natural

suwpport for language learning.

Rich Vocabulary: Stories that include unusual words or words that have a strong
phonological content, with interesting rhythms or sound that are onomatopoeic

can keep the | istenersd i ntudamdiaswords!| t hel |
of unfamiliar words easier, because they will enjoy and memorize unfamiliar

words while listening to the story without realizing it. From storytelling, listeners

can enrich their vocabularies.
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Alliteration : Words that have the same iniittnstants called alliteration. It helps
listeners to develop knowledge of letter sounds, for example: fat father bear from
Goldilocks and the Three Bears
Contrastt Contrasts among characters or actior
understanding of #hstory as a whole. Stories for children often contain contrast
or opposition idea that can help understanding and recall of the stories.
Metaphor: Bettelheim (1976) which is quoted by Cameron (2005: 165) in
Teaching Languages to Young Learnsuggests @it our early experiences with
fairy stories map subconsciously on to our real world experiences, and become a
ki nd of scr iStdries fvlich haveusuch tineellsbehave characters,
happy ending, and moral values can influence children to haumlay of live
too.
Intertextuality: It used to make references within one text to aspects of other
texts that have become part of shared cultural knowledge. When children begin to
write their own stories, they will write familiar characters or pieaegamiliar
language from stories they know. This technique can helpr&ign language
learning because it indicates that they have memorized some lines of a story.
Narrative/ Dialogue: Stories use both narrativedadialogue to tell the events. A
narrative is used to explain the atmospheres or to show something different
happening on each as events. Besiddglogueisu s ed t o express the

thought or when they talk to each other in the story.
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b. Puppets

Cheitan team (1995: 1)sayatt A The art of presenting .
the form of livingc har act er i s t h eeower Rrosahan (1p83)p pet r y
quoted by Bell (2001: 8aidt hat APuppets are central to
of performance, anda fitpeerrni ousne chgt owmbyetéebo
images of humans, animals, or spirits that are created, displayed, or manipulated
i n narrative or dramatic performanceo. I
objects which are created to represent living charactersaterial images for
performance.

In dramas or narrative performances, different types of puppets have been
used. Puppets can be differed in the way they are presented. The most common
usedpuppets are glove/ hand puppets, string puppets, rod puppetshadwvs
puppets. However, combination of it can be possible. Those are some type of
puppets provided by Cheitan Team (1995).
Glove/ Hand Puppets Glove or hand puppets are easymake and use. The
main point of the puppets is the hand as the bbldg.movement of glove or hand

puppets are very flexible. They are effective for small audience.

Glove/Hand Puppets

ts takem: Cheitan Team (1995: 2)
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String Puppets The movement of the puppets are controlled by strings which are
attached inthel i f f er ent parts of the puppetsd b

movements, they need specéllls to operateThey are also difficult to make.

String puppets

-

Figure2.7: Example of stng puppets takeffom: Cheitan Team (1995: 2)

Rod Puppets:The excess of rod puppets is effective for large audiences because
of the big size of the puppets. However, they can only do limited movements. The
main point of the puppets is the door sticks which are securely tied on the

puppetsodo body.

Rod puppets

Figure2.8: Example of rod puppets takéom: Cheitan Team (1995: 3)

Shadow Puppets Shadow puppets are easy to make and can cover large
audience. They are basically flat puppets which are operated behinddigknh

so that the audience can see the shadow of the puppets.
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Shadow puppets

Figure2.9: Example of shadow puppets takkeom: Cheitan Tea (1995: 3)

In this research study uses puppeide from papefor the moving objects.
Based on Oxford Advanced Learnerso Dict
model of a person or an animal that can be made to move, for example by pulling
string attached to parts of its body or
following are benefits when children watch puppets show in teaching and learning
activities that igetrieved fromsocyberty.coni19" July 2014)
It stimulates their thinking process and makes learning more interesting.
It enhances their power ohagination.

It enables children to release their peptemotions without inhibition.
It provides opportunity for developing their listenisigliss

coow

There are many advantages of using puppets for teaching and learning
process. Teachers should be awane bm use puppets for teaching so that it can
help students to understand language target easily. Some points that have to be
take care off while using puppets for teaching are described kd&en from
socyberty.com19" July 2014).

Storytelling can bemade very interesting with puppets as the moving object. To
make the students respofidm the activity, certain points have to be kept in

mind:
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Teacher should sit slightly at the higher level and keep the students close.
The teacher should make sure tthat puppet can be seen by all the students.
The story chosen s h-eewdndharéctershave mor e
The story should not be either to long or too short. Long stories can make the
students get bored. On the other side, short starefailed to satisfy the
curiosity of the students.
The voice should be describing to the nature of the characters.

The character who is talking shouttbve.

Singing songsis another activity which can be conducted with the help of

puppet s. For example, while singing t

farmdéb the teacher can take help of an

to manipulate the puppets while simg the song/ rhyme.

Puppet showscan be organized on a large scale. Teachers and children who are

participating in the puppet show should:

a.

b.

Select right kind of story
Select the kind of puppets which are appropriate.
Select the characters of the story.

Rehearse their characters properly.

Use of puppet in a conversatiortan help introvert students. While between two

or more students have conversation, it makes introvert students overcome their

tr

he

ma
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shyness. It can be done by calling two students at a timaskig them to carry

out a conversation by using puppets.

B. Review of Relevant Studies

There were some research studies about storytelling as media for teaching
which helped children in learning. First, it is a research study done by Cagri
Tugrul Mart (2012). He said that stories are motivating for young learners, and
stories can create a happy and enjoyable learning environment. Stories are the
most ideal sources for young learners in effective language learning. Children like
stories, and they find @ties easy to access and understand. Stories provide an
outstanding opportunity for young learners to master the foreign language.

Second,Nitinou Loukia haddone a research in 2006hesaid thatstory
based framework of teaching and learning can become a very powerful tool in the
hands of a teacher. A walkrganized story session can intrigue the students and
make them want to explore many features of the language. As teachers, we want
to make ou students autonomous, lifelong learners. W# miake a large step
towards this aim if we make them learn consciously and assume responsibility for
their learning.

In conclusion, thosefore relevant studies show that storytelling can be
effective media dr teaching. Thus, the studies support ithea to develop a

theatrelike media with puppetss med for the teaching of listening.
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C. Conceptual Framework

Listeningskills is one of the abilities which should to be mastered to be able
to communicate. In order to imitate sounds for speaking, we have to listen first to
the word spoken by others. However, students in Indonesia are not supported by
adequate environment. In tédwwg and learning process on the class, teachers
should be able to conduct the appropriate situations. It is necessary for the
students because they just heard English sound at the school.

In teaching and learning process, teacher can use media to #teact
studentsdé interest. I nteresting media ca
Storytelling is one of the best methods in teaching listening to young learners.
Storytelling can catch the studentsd att
processnor e memor abl e and fun. Through this
learn about moral value while listen to the story.

The reseatt study is developedo produce media fothe teaching of
listening. This research study is conducted at the fifth griadiestsof SD Negeri
Ngijon Il as the subject of this research. Moreover, the conceptual framesork i

described in the following diagram.
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The students should practict
more in listening skills to be
. able to attain communicative

v

Products: Theatrelike with
finger puppet-s,
book, and workbook

Figure 1.10Diagram of Conceptual
Framework
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Research Questions

What are needed by the fifth grade students of SD Negeri Ngijon Il to help
them inlearning listeningskills?

What is the course grid for listening task ke

How to design & heatrelike mediawith Puppetdor teaching of listening?

How is the Theatrelike Media with Rippet® developed being revised and

evaluated?



CHAPTER Il
RESEARCH METHOD
A. Model of Product Development

This research study is classified into Research and Development (R & D), A
process used to develop and validate educational product (material object, method
of teaching, instructional media, set of behavioural object, management systems).
The develpment of a finaproduct can be used effectively in educational research
and educational practice (Borg & Gall, 1983). It consists of syolavhich the
product is deeloped, fieldtested, and revised based on the fiekt data.

In addition, Gay (1987) proposes a similar definition. He defines R & D as an
effort to develop effective product, to be used in educational programs. Products
to use include objectives, magd and teaching material§he instruments of this
study are questionnaires, interview guidelines, field notes equipped with audio

recorder and video recorder, and observation guidelines.

B. Procedure of Product Development

The product of this research syudias atheatrelike mediawith puppetsas
media for teaching dfsteningskills for fifth grade students of SD Negeri Ngijon
II. It provided theatrelike media with puppeist eac her 6s gui de bo
student sé wor kbook. Td¢hingsanddearoinglEngtishforont r i b
elementary shool students, especially for listening activity.

This research study used procedure that was adapted from the Research and

Development model proposed by Dick and @areGall, Gall and Bord (2003

42
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There werenine steps to productheatrelike media with puppetas media in
teaching of listening in teiresearch study. The steps @escribed below:
1. Conduding Needs Analysis

Needs analysisf this research study was derivedd om t he student s
analysis questionnaires, interviews amthss observation in the listening
i nstruction medi a. The data which were
studentsd interview, and class observat.i
were needed for the teaching of listening for the fifth grade students of SD Negeri
Ngijon Il. This step was the guidance for designing ttieatrelike mediawith
puppetsas media in teaching of listening.
2. Constructing the Instructional Design

In this gep, the formulation of ingtctional design was startedThe
instructional design included thlmre competengethe basic competencies, the
specification of learning objectives, the indicators, the construction of the content
materials, the identificatiorof learning strategies, the determination of the
teaching and learning activities, the selection of the media, and the construction of
the evaluation. Furthermore, the syllabus was formulated from the instructional
design as theme based. Besides, theofegdan was made based on both the
instructional design and the syllabus. For the materials, the researcher collected
from different resources such d&nglish textbools and the internet. Those

materials were arranged and selected carefully to make sué¢abhng materials.
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3. Design Media

This step was the point of designitigeatrelike media with pippetsfor
teaching of listemg. There were two main steps ftgsignng those media. They
were designing the puppets and designinghkatrelike media,and mapping out
the sceneriebasedordGo | di | ocks andatorf.he Three Bear so
a. Designing thepuppets
1) Listing thepuppets

Here, the researeh made a list about thmuppets which were used for the
media. This step was important to remmdnbers and types of tipeippets which
were needed. Therefore, theppets were based on tifeoldilocks and the Three
B e a st@y0dThey are Goldilocks, Father Bear, Mother Bear, and Little Bear.
2) Designing skeleton of theuppes

The skeleton of theuppés were designed by design graphic. From the
design, thesize and the form of them wedecided. Thecolours of each puppet
weredecided in this step too.
b. Designing thetheatrelike media
1) Planning theheatrelike media

Thetheatrelike mediashould be eye catching that could seize the attention of
the students. In this step, the researcher tried to desigthéh&relike media

colourful. It also should contain of the title of the story.

c. Mapping out the sceneries
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Here, the sceneries wupport the story were mapped out. The sceneries of
each page were depended on the story. Theyu| d keep the focus
attention until the story erd. Theyalso helgdthe students to understand both of
setting time and place.
4. Producing the Media

In producing the media, cardboard were used to make the puppets and
theatrelike mediamade from cardboard and flannel. Furthermore, the supporting
tools such as scissor, needle, thread, glue, and etc were used to make the media.
There some steps to create the media were explained below.
a. Printing the puppets

The skeleton which had been dg®d on the paper was printed on the ivory
paper. It facilitated the kingofpuppet sdé f or m.
b. Cutting the skeleton

Here, the ivory paper was ready tat.cCutting the ivory papetepended on
the skeleton.
c. Gluing the puppets

After the basic form of the pupfs finish, each puppet was glued on the
cardboard. Then, added the holder on the top of the puppets. The holder could not
be too small or too large. It should be easy to hold.
d. Making thetheatrelike media

The theatrelike media was made from cardboard.h& cardboard was

measured into the large of sceneries. Then the cardboard was cut and glued to

(0]
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make a box. After that, added mica in front part of the box so that the sceneries
could be seen from the outside. Then, covethbatrelike mediawith flannel
e. Printing the sceneries

Sceneries for each page were drawn by design graphic. There are ten pages of
sceneries to suppdtiestorytelling. After the pictwes finished, they were printed.
f.  Making the front part of ththeatrelike media

This was the lasstep of making the media. The front part tifeatrelike
mediashould contain of the title of the story. It was made from the flannel.
5. Assessing the Media

Before the media was used in teaching learning process, it was assessed by
the English teacherTheir commands and suggestions wesefil for making a
bettertheatrelike media with puppetsefore it used as media.
6. Revising the Media

Based on the previous step, the media was revised. This step would be
repeated until reached the expectation of&hglish teachex
7. Trying Out the Media

After the theatrelike media with pppetswas done, it was used as the media
of teachingof listening in the fifth grade students of SD Negeri Ngijon II. In this
step, some evaluations from ttedents were expectéal get.
8. Evaluating the Media

After the tryingout of the media, questioners to gain the data for evaluating
the media were handeout. After that, the media werepaired based on the data

which hasbeenanalyzed.
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9. Developing the Final Media
Finally, the media were developed and produced based on the dé in
previous step. This step would make the media more relevant for the teathing

listening in the classroom.

C. Design Media Development Trials
1. Design of Trials

Based on neexdlanalysis, the researcher could decide the materials and also
the media developed in this research study. In developing the media, it should rely
on the studentsd and English teacherséo
teacher sé i nt eervationeAll pof tha dathkvere dnalysed aral lised
as the guidance for developing the media. It was also adjusted to the theme based
teaching which was used by SD Negeri Ngijon Il as the teaching method.
2. Setting and Subject of Trials

This research studwyas carried out in the month of September 2014 using
fifth grade students of SD Negeri Ngijon Il as the subjects of the resstadh It
was located in Kruwet, Sumberagung, Moyudan, Sleman, Yogyakarta. This
school had six classrooms, a headmaster roomaehde room, a library, a
praying room, IT room, toilets, and a schyakd.

The participants were the researcher in collaboration with all the research
members. They were the English teacher, and the students of fifth grade in SD

Negeri Ngijon II. This clas consisted of 27 students. They are 12 girls and 15



48
boys. The ages of the studentsrevaried from 10 to 11 years old. Thaiso had
varied backgrounds.
3. Data Collection Technique and Instrument
a. Data Collection Technique
Data collection technique fromhis research study was dividedto three
techniques. They werelass observation, interview, and questioner. T¢lass
observation was done in the fifth grade class of SD Negeri Ngijon Il to gain the
data about teaching and learning procagheéclassroom. livould be focused on
the techniquewhich was used by the teacher and the material in teadiing
l i stening. Furthermore, from the student
t he student s dskils.aTbeinteoview Was ssedeaatéchngjue to
gain the data from the teacher. Some questions were asked to the English teacher
about teaching listening and the constraint of it. From this technique, the data
would be based on the teacherés opinion
Besides,questionnae wasused o gain the data from t he
and perspectivelt wast o o bt ain about the studentso
student séb aheatrelikeonmediaavitto piptpet for the teaching of
listening. During the research studipge field note was made to capture some
problems in teaching and le@mg process of listeningkills.
b. Instruments
Questionnaires, interview guidelines, field notes, aass observation
guidelines were used &8 the instruments irthis research study. They were

de<ribed below:
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1) Questionnaires

Thisinstrument was aimed to obtain the data for the need analysis, materials,

i nstructions, and media for teaching and

perspective.

a) Questionnaires for Studentsd Needs Anal
Before developinghe media to support teaching and learning procafss

listening, questionnaires f&mowingst udent s6 needS%hedatar e hanc

which were obtained from the questionnaires were used as the consideration in

developing the medialheout | i ne of studentsdé needs a
shown in the table below:
Tabl e 1: The Outline of Student so
The Questions
The Purpose Components Number References
To get 1 Name - Tomlinson
information T Age (1998: 240)
about s|q sex
profile.
To get 1 Interest 1,2 Tomlinson
information (1998: 240)
about s
interest
To get 1 Motivation 3,4 Hutchinson &
information 1 Attitude to 56,7 Waters (1987:
about s English 63)
background  Previous 8,9, 10
knowledge
To get 1 Learning 11, 12,13 Tomlinson
information strategies or (1998: 240)
about learning technique
needs  Learning 14, 15
styles
q Learning 1671 20 Hutchinson &
goals and Waters (1987
expectations 63)
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b) Questi onnaires fEwuatimgngl i sh Teacherso
Questionnaires were given tbe English teachsito get a suggestion about

the media. The questionnaires were about some aspects of materials and

instructions. From the questionnaires, the researcher got the data to make the

content of the medi The outline of the questions for the questionnaires is

described below.

Table 3.2: The OutlinedheEngl i sh Teachersé Evalwuatio
Aspects Indicators Questions References
Number

The syllabus Relevancy between | 1-5 Richards

and program the syllabus and (2001:287)

content program content
Easiness of the 6-9 Richards
program content to bg (2001:287)
used
Success of 10-12 Richards
assessments (2001:287)

Materials of Aiding students 13, 14, 15 Richards

instruction learning (2001:287)
The interest in 16, 17 Arsyad (2002)
materials
Develop specific 18 Graves (2000:
skillss and strategies 156)
Target relevant
aspects (grammar, 19, 20 Graves (2000:
functions, 156)
vocabularies)
Authentic (texts, Graves (2000:
realia) 21-22 156)

Media The quality of the 23, 24, 25 Arsyad (2002)
pictures
The attractions of the| 26, 27 Geisert &
media Futrell (1995)
The ease of using of 28, 29, 30 Heinich, et al
media (1996)




c) Question

After trying-out the media, questionnaires for evaluating the media were
handed out. The questionnaires used to get some feadivaok the students

about materials, instruons, and the media. Data givom the questionnaires

naires for

Student so
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Eval

uat i

were used to revise the media. The outline ofdste nt s6 ev al
is shown in the table below.
Table 3.3: The Outline of
Aspects Indicators Questions References
Number
Materials 1 The perception of the| 1, 2 Richards
materials (2001:287)
f Relevance of target | 3,4, 5 Graves (2000:
needs 156)
Monitoring of |  Participation in 6,7 Richards
students teaching and learning (2001:287)
progress process
1 The appropriateness | 8, 9 Richards
of the assessments (2001:287)
Students 1 The effectiveness of | 10, 11, 12 Richards
motivation the media (2001:287)
f The contribution of |13 Geisert &
the media in Futrell (1995)
motivating the
students to learn
Media f The quality of the 14, 15, 16 Arsyad (2002)
pictures
1 The attractions of the| 17-20 Geisert &

media

Futrell (1995)

2) Interview Guidelines

Interview guidelines were addressedhe students and English teachEne
use of this instrument helpdtie researcher focus on the main purpose while

doing the interview. From the interview guidelines, the aatee gotto make the

content of the media.

uat i

ng

Student séb

n ¢

qu
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Field Notes were used to gain the data during the ofisenv It helped to

recordsome important data while doing tblassobservation.

4) Observation Guidelines

The observation wasonductedin the classroonio gain the data about

teaching and learning process kidteningskills. Observation guidelines were used

to facilitate and record some data while teaching and learning pro@sssn

going in the classroom. This instrument was aimed to obtia@é data of the

teaching method. The guideline for class observation is shown in the table below.

School
Class

Table 3.4: The Guideline for Class Observation

Teacher’sName

Observation’s Date

No

Aspects

Descriptions

A

Learning Resource

1. Curriculum

2. Syllabus

3. LessonPlan

Teaching and Learning Process

Opening

Explaining the materials

Teaching method

Language class

Time management

Gesture or body language

Giving motivation

Asking for students’ understanding

ofeo[a[a[A[=]=]-]=

. Managing the class

10. Using media

11. Assessment technique

12. Closing

Students’ behaviour

1. Students’ behaviourin the class

2. Students’ behaviour out of the class

Taken

from

6Panduan

Pengajar an

KKN for State University of Yogyakrta

Mi

kr oo,

P
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5) Camera

Camera was a tool which was used to record the data in visual. The
instrument was used to support the other instrumentewtonducted the
observation.
4. Data Analysis Technique

The data which hatleencollected in this research study would be used to
develop and producthe media for teaching of listening. Both of qualitative and
guantitative data were analyzed and used.
a. Qualitative Data

Qualitative data were gained from the interview guidelines alags
observation. The interview with the English teacher was about teaching and
learning process. Besides, the classroom condition were obtained chdske
observation. The opinion and suggestion from the English teacher acthske
observation were deribed qualitatively.
b. Quantitative Data

Quantitativedata were obtained from the questionnaires. Scoxiag) made
for the data which wergained from the questionnaires. After cédddting the data,
the researchdransformed those percentages into datef feasibility.Like Scale
was used for analyzing quantitatidata. Itwas very important to know whether
the media should be revised or not. The following formula was used to analyze
the data.

1 = SD, if the respondents strongly disagree withstheement
2 = D, if the respondents disagree with the statement

3 = A, if the respondents agree with the statement
4 = SA, if the respondents strongly agree with the statement
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The data were analyzed by calculating the percentage by using the formula as

de<ribed below:

Note:

P = Percentage of the item
f = collected scores

N = expected score

After the data weranalyzed, the data were transformedthe percentage
feasibility as shown in the table below.

Table 3.5Percentage deasibility taken from Purwanto (2000: 103)

Scores (%) Category

81%- 100 % Very Good
61%- 80% Good
41%- 60% Fair
21%- 40% Poor

20% Very Poor

A theatrelike media with puppetfr the teachingof listening was accepted
if the percentage of feasibility reached more than 60%. If the percentage of

feasibility was less tha60%, media should be revised.



CHAPTER IV
RESEARCH FINDINGS

A. Result Development of the Media

A theatrelike mediawith puppetdor theteaching of listening was developed
in this research stly. This part discussesout how to develomedia beforghe
implementation. They are: (1) conducting needs analysis fmudent s 6
guestionnaires, students6é and English te
(2) writing course gricand lesson plabased on the needs analysis; (3) designing
the media based on the needs analysis; (4) producing the media based on the
desiq; (5) assessing the media to English teachers béfieranplementation;
and (6) revising the media based on the |

After the six stages above were done, the media would be implemented for
teaching of listening at fifth gradeustents of SD Negeri Ngijon Il. The aim tbfe
implementation was to get some feedbatks om t he studentsd per
stages befortheimplementation were explained below.
1. Conducting Needs Analysis

Before developingthe media, some instruments wergeveloped for
conducting needs analysis. The data from needs analysis were used to develop the
media in the early stage of the research study. The instrunwnteriducting

needs analysis wedescribed below:

55
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a. Questionnaires fors Studentsd Needs Anal
The questionnairesfo st ude nt s oconsiges df swerdgnestionss i s
Those questianwere developed from the blueprint that has been made based on

some experts of media developer. The blue print can be seen in the table below.

Table4.1: TheBl e Pr i nt Nedds/alysiuestionbages

The Purpose Questions Numbers of
Number Items

To get information about - -

student soé profi

To get information about 1,2 2

studentsodé inteil

To get information about 3-10 8

student s6 back(

To get information about learnin| 11-20 10

needs

Total of ltems 20

Those twenty questions were handed out to the students on Audlg01®

The aim of the questionnaires waso know

thesanddehtudéntnsd

learning needs.

b. InterviewGuideline
Other instruments for conducting needs analysis of this research study was
interview guidelines. The interview guidelines were divided into two: (1)

studentsod interview guidelines and,

(2)

The frstonewasthest udent s6 i ntervokwthei debdeat

interviewwasf or knowing the studentsd interest

process, studentso

needs, and studentséd

interviewcould beseernthrough the following talel.



teaching of [

Engl i sh

teacher 6s

stening

met hod

interview guidelines were shown in the followirabte.

met hod,

t o

mot i

Tabl e 4. 3: The GNeaedsdnhalyswdesview f Teacher 6.
The Purpose Questions Numbers of
Number Items

To get information about teachin 1-6 6

method

To get information about 7,8,9 3

student 6s intei

To get information about 10 1

studentsé mot i

Total of items 10
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Tabl e 4. 2: The GNeedsAnalysidtessiewo f St udent s
The Purpose Questions Numbers of
Number Items
To get information about 1,2 2
studentsodé intei
To get information about 3,4 2
studentso6 | ear |
To get information about 5,6 2
studentso | ear |
expectations
Total of items 6
The ®cond one was guideline ofthe Engl i sh t eachher 6s i nt

guideline was consisted of Huestions. Those questions were aimed to know the

student séb

vat e t

All of the instruments for conducting needs analysis were used to gain data
for developing the media in the early stage of the research study. The
guesti onnai rneesls ahalysis were laddedchoutdafore the interview.
The fifth grade students of SD Negeri Ngijon Il answered the basistignge
before the interview Besi des, studentso i

ntheer vi ews

students answering the questionnaires. The aim of the interviews was to know
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moreabout st ude nTheé students coslgshard theiv thasight through
the interview. I n addition, the teacher
teachingand learing process

After the data were collected, they wemmalyzed as the guidance for
developing the media. The results of the needs analysis were described below:
a. The Description of the Students

This research study used fifth grade students of SD NegejorNGiin the
academic years of 2014/ 2015 as the research subjects. The research subjects were
27 students consistaf fifteen boys and twelve girls. Their age range was from

ten to eleven. The description of theaaxh subjects was clearly presentethe

table below:
Table 4.4: The Description of the Students
The numbers 0] Gender Age
the research .
subjects Boys Girls 10 11
27 15 12 16 11

The fifth grade students of SD Negeri Ngijon Il had different characteristics.
Most of the students weneery active during théeaching and learningrocess
They were talkative and moved around in the class. Their Engjtiles were
also varied. Somef the students were understoibe materials easily andere
beingactive in classroom activities. Howayesomeof them were very shy and
not paid much attention in the teaching and learning process. As young learners,
they still loved to play, move around, and easilyt bered (Brewster and Ellis:

2003).
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b. The Description of StudemNeeds need and ¢
The studsamtds @ hree esd u d eswersféund oet romnthen g ne e
studentsdéd questionnaires, the studentso
and class observation. All of the datareanalyzedbeforedevelopingthe media.
The resultof needs analysis were presented in the folloveixgjanation
1) The r es ul theedsfanalysiguestiennaires 6
From t he neetlsuahalysisqeesdtionnaires, the researcher got
i nformation about stluidemt st udhdretreés t b d okl
student sé | ear ni n gsanayyssdvere usddlagtherredesencest s o f
of developingheme di a. The results of studentsoé i

seenthrough the following diagram.

120%
100%
80%
m Strongly Agree
60% H Agree
Disagree
40% m Strongly Disagree
20% 11—
0% -

12345678 091011121314151617181920 Statements

Figure4.1: ThResul t of Student 6ssAnasisest i onnair
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The result presented that most of the fifth grade students of SD Negeri Ngijon
Il had interest toward English. From the first statement, it could be seen that most
of the students declared that theleli learning English. The second statement
which supported the first statemerdeclared that more than half of the student
also waited for the English lesson to be begun. It could be concluded that the
students had high motivation in learning English.

Moreover, from the seven questions ansyv
background of English, they could be concluded that most of the students had a
high desire to learn English. However, they might not have the courage to develop
theirskillsinther own ways. It was the English te
and to make clasactivities more interesting.

In addition, the result from studentso
the students needed interesting activities to make them enjegrning English.

As the television watchers, they tended to listen to a story and use pictures as the
media inthe teaching and learning process. Media could help young learners
because their umdstanding comes not onigom explanation, but also fromhat

they see and hear and, crucially, have a chance to touch and interact with
(Harmer: 2001).

The other instruments for conducting needs analysis were interviews. The
interviews were for the fifth grade stud
int erview was carried out af tneedsandlygis st uder
guestionnai r aeeds anblgsitersiewutrdnscnificdull be seen in

the appendi¥/1.
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From the studentds interview, et coul d
of SD Negeri Ngijon Il had a high motivation to learn English. They wanted to
have a good mark in the English lesson. However, they needed media for help
them to learn English more enjoyably. As young learners, they tend to learn in
comfortable enviroment because thenan getbored easily (Brewster and Ellis:
2003). That statement was strengthe by the class observati¢appendix D/8)
and field note (appendix E/1)

In addition, based on theads observation and field natdich could be seen
in the appendix, the teaching and learning process were boring and monotonous.
Some students did not pay attention and liked to going around while teaching and
learning process. In addition, interviewing the English teacher was conducted to
gain more informatiora b o u t teaching met hod, student
motivation met hod. T heoul&legdenisthe apperwlix her 6 s
F/2.

Based on needs analysis of questionna@ned interviews, the researcher
concluded that the fifth grade studenfsSD Ngijon Il needed interesting media
to facilitate them in learning English. Furthermore, based on the class observation,
students needed more input for new vocabularies. As a result, this research study
developed dheatrelike mediawith puppetsastheinteresting media. For the new
vocabularies inputdGoldilocks and the Three Beéwas used as the story. The

story contained many adjectivas the new vocabularies input.



2. Writing the Course Grid and Lesson Plan

a. Course Grid

After condu¢ing needs analysis, the course grid for the media was developed.
The course grid of thimeatrelike mediawith puppetdor theteaching of listening
was developed based on the readalysis. The components of the course grid

can be seen in the table below and the complete course grid was on the appendix
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The course grid was based on the data from thesra®alysis in the fifth
grade students of SD Negeri Ngijon Il and the English teacher. The course grid

was designed based on the thdmased teaching as the school used thematic as

t he

integrated around a theme is claimed to better suit the way that young children

t eachi

ng

met hod.

Mo r e o v eaching tBadsme r o n

B.
Table 4.5: Component of Course Grid
LM TLA A
BC I TPU LR
S G T L Tec | Ins | El
Note:
- BC : Basic Competency - L : Learning
- . Indicators - TPU : Theatrelike media with
- LM : Learning Material puppets use
- S :The Story - A :Assessment
- G :Grammar - Tec : Technique
-V :Vocabulary - Ins : Instruments
- TLA : Teaching Learning Activity - EI  : Example of Instrument
- T : Teaching - LR : LearningResource

(
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nat ur al | y tHearaliken medlia withh puppetsused textbased and
&Gol di | oc ks an dvhichprevided Imang adjeddvesaas thestory.
b. Lesson Plan

The lesson planconsisted of some components. The componsuth as
identities of the school, time allocation, theme, -thdme, the teaching and
learning goal, indicators, teaching method, teaching approach, the teaching
material, language functions and usextabulary, activities, source, assessment,
and the scoring rubric eve included in the lesson plan. The activities were
developed based on théstening Cycleln the Listening Cyclethere were three
stages done. Those stages warelistening, whilelistening, and postlistening
stage. They facilitated the students with some activities to asses their
understanding about the materials.
3. Designing the Media

The media developed in this research study testrelike mediawith
puppes. There were three main parts of it. They were selecting proper puppets,
designing thetheatrelike media and mapping out the sceneries. Steps of
designing the media were explained below.
a. Selecting proper puppets

The mediaused paper puppets. This kind of puppets was easy to be made and
to be modified. Moreovelpaper puppets were easy to move and hold. Even the
English teachers who did not have baskdls on performing puppetry couldse

this media easily.
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The puppets we based onthéso |l di | oc ks andstotyAleey Thr ee
were Goldilocks, Father Bear, Mother Bear, and Little Bear. The puppets were
selected from the Internet. The picture had to be in high definition so that the
pictures were not cracked when thegresprinted.

Moreover, thepictures should be adjusted ttee description on the story. It
helped the students to understand the characters. If the puppets and the description
on the characters on the story were different, the students would get camfdsed
guessthemwrong. Thefollowing pictures were the plan for the pugtp as the

charactersni the story.

Goldilocks: Little Bear:
1 She was a little ' He was cute
: girl. 1 He often cries
>  Shewas nota
» nice girl.
=~ 1 She hadjolden
f hair
Figure 4.2 Design ofGoldilocks Figure 4.3 Design ofLittle Bear

Mother Bear:

1 She was slim

1 She had a
clear voice

Father Bear:

1 He was fat

1 He hadadeep
voice

Figure i.Z:Design offather Bear Figure 4.5Design ofMother Bear

b. Designing theTheatrelike Media
Thetheatrelike mediashould be eye catching that could seize the attention of
the students. It was also the sceneries placememeover, theheatrelike media

should be larger than the sceneries so that the sceneries could lodnrenet out
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easily. However, it had to be in an appropriate size. lildanot be too small
because it wouldhot be seen by all the class members. It also could not be too
large and made it difficult to be carried or moved from class to other class.

In addition, thetheatrelike mediashould be colourful. Colours were one of
ways to make something attractive. Students, especially young learners, were
fascinated by colourful things. Colours also helped the students to differentiate an
object with another.

Moreover,theatrelike mediashouldalsocontainof the title of the story. The
front part ofit was the first parseen by the students. It should contafrthe
introduction of the story such as the title. It could be removed and replaced by
other title so that théheatrelike mediacould be used as the placement for many

other stories. The figures below were the design ofitbatrelike media

TITLE

Plastic Handl

Figure 4.6 TheFrontPart of Theatre = Figure4.7.TheBack Part of Theatre
like MediaDesign like MediaDesign
c. Mapping Out the Sceneries
Here, sceneries to support the story were mapped out. The sceneries of each

page depended on the story. They coul

d

k
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until the storyended. It also helps the students to understand both of setting time
and place. There wer6otdnl dck$eardtt beeil
stoty. All of the sceneries should not contain the characters because the characters
were made from theuppets as the moving objects. By design graphic, the
characters were removed.
4. Producing the Media

a. Making the Puppets

After selecting appropriate pictures for each charactéGofdilocks and the
Three Bear8story, then the pictures were printed. The pictures were printed on
the ivory papes. Then the pictures were cut based on the form. Next, they were
glued on the cardboard to matteemsturdier. Before the pictures were being cut,
the holder was added irmnd top of the pictures. The holder was about three
centimetres. The last step was iegtthe pictures based on the form. The

following pictures weréhe pictures of the puppets.

Figure 4.8 : Goldilock@uppets Figure 4.9 : Father Be&uppets
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i

Figure4.10 : Mother BeaPuppets Figure 4.11: Little BeaPuppets

b. Making the Theatrelike Media

Thetheatrelike mediawas maddrom cardboard and covered fignnel. The
cardboards were cut and shaped as the design. The front ganadfa title and
sceneries place. The sceneries pla@s equipped with plastic to protect the
sceneries from damage. Moreovitre back part of it was attachadholder. The

theatrelike mediawas shown in the picture below.

p—

Figure 4.12 : Front Part dfie Theatre Figure 4.13: Back Part dfie Theatre
like Media like Media
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c. Printing the Sceneries

The ten different sceneries were printed after they were removed all of the
characters in them. They were printed by ivory papers. To make them thick, they

were gluedn the cardboard. The form of printed sceneries was shown below.

Figure 4.15: Sceneries tfe Theatrelike Media

d. Modified the Story

The story oféGoldilocks and the Three Beéraere adapted from thEBS
electronic channel. However, the story should be modified to adjust the topic
which was used in the media developed. Moreover, the transcripts of the story
were completed with punctuatios and coloured letters to helfhe English
teachers in using the media. T@ct uat i ons and col oured

transcript were on the following picture.
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/ : berhenti sejenak untuk menarik nafas
Il : berhenti agak lama untuk memberi jeda anta
Red : dibaca dengan nada tinggi atau keras
Blue : dibaca dengatarmanjang

Greendibaca dengan nada rendah atau berbisik
Bold : text untuk dibaca

Normabntoh gerakan untuk diperagakan

Figure 4.16: The Punctuation and Coloured Letter

The following picture isthe exampleof the transcript of the story and the
complete of the transcript cdne s e e n 0 s guidhbeok tn ¢he appeadix 6

H.

Once upon a time/ thereaviigté? gitl
Her name wasbldiloci@e n g g e r a A
puppdt) She had/a golden hafmenyen:
rambut dengan tangah Bawiashe wasot
(gelengeleng kepata)nice offl One day
Goldilocks went for a @&k i tempat sq
olah sedang belrja/ahg forest// Pretty soq
she sayimenelungkupkan telapak tangan
sambil menggerakkan kepaila dhkekaed
seolatlah melihat pemaridarigaugel/lb O
lookl(menunjuk kearah depan dengan j
There ¥#Ws a house! o

Figure 4.17: The Transcript of the Story

5. Description of using theTheatrelike Mediawith Puppets
Teaching and learning activities in the classroom were developed based on
thelisteningcycle The whole activities using thtbeatrelike mediawith puppets

for theteaching of listening were described below.
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Pre-listening
a. Introducing the vocabularies

Introducing new vocabularies walse input beforethe listening activities
began. Flashcards were used to introduce the new vocabulagtsn and repeat
was the method used in this stage. The meaning of the new vocabularies was
described by the pictures. The following was the flashcards used to introduce the

new vocabularies.

Figure 4.18 Forest Figure 4.19House Figure 4.20 Bowl of
Flashcard Flashcard Porridge Flashcard

Figure 4.21 Chair Flashcard Figure 4.22 Bed Flashcard

b. Task 1

After introducing new vocabularieshe first task was conductedt was
conducted to measur e t he student so und
vocabularies. Using the flashcardise wholeclass activitywas conducted. The
flashcards were stuck in the whiteboard. Then the name of eachepiatuthe
flashcards were wrigh in the whiteboard. After that, the students were asked to

draw lines to onnect the pictures the right words.
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c. Task?2
The next activity was playing gamé.S i mo nwas$ aesgdsodmeasure the
studenté understanding about new adjective words. Before the game began, the

rules were explained. The rules could be seen below.

o Mengibaskantangan(didepanmulut)  saatmendengarkata /ot

o  Membuat tanda X dengan tangan saatmendengarkata  cold

o Membuattanda 0K saatmendengarkata  justright
e Membuat lingkaran besar dengantangan saatmendengarkata  4ig

o  Menekuklutut saatmendengarkata  short

o  Meremas tangan saatmendengarkata  fard

e Menepuk-nepuk tangan saatmendengarkata  soft

Figure 4.23The Rules for Playing Game

The game begaaifter all of the students understand the rules. The words were
shouted and #hstudents did the actions.
d. Task3

The characters adGoldilocks and the Three Bed@were introduced before
the third task. It was done using the puppets. The names of each character were
spelled. After that, the students asked to fill the missing l&itezach character.
The following was the example of the third taskdthe complete task could be

seeninSt udent s énth&appdndido o k

L[] ] [l -]

Figure 4.24 The Example ofheThird Task
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While-listening
In the while-listening stage, theheatrelike media with puppetw/as used to
deliver the storylt was placed on the table. There were three main parts in
storytelling. They were explained below.

Stating the Title of the Story

The title of the story could be introduced $tycking the title on theheatrelike

media It also could be done by the students.

17/08/2014 10:12

Figure 4.25 Stating the Title of the Story

Introducing the Characters in the Story

There were four characters dBoldilocks and the Three BedérsThey were
Goldilocks, Father Bear, Mother Beand Little Bear. Introducing the characters

could be done by showing the puppets.

17/08/2014 10:09

Figure 4.26 Introducing the Charactein the Story



Telling the Story

The story began with the Goldilocks puppets on the first sceneries. The story

should be told withrepetition so that the students could catch the main points. If
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the English teachers were not memorised all of the transcripts, they could read it

from the teacher 6s

the students also did thask 4 and task 5. The English teachers should explain the

instructions of the task before storytelling began.

g WHi Whelenlistering b dhe &toryi n

"

17/08/2014 10:14

Once upon a time/ thereaviigié? gil
Her name wasdldiloci@e n g g e r a A
puppdt) She had/a golden hafmenyen:
rambut dengan tangah Bawiashe wasot
(gelergeleng kepata)nice gitl One day
Goldilocks went for afaédk ai tempat sq
olah sedang berjalang forest// Pretty so(
she sayimenelungkupkan telapak tangan
sambilmenggerakkan kepala kekanan
seolatlah melihat pemaridarigaugel/lb O
lookl(menunjuk kearah depan dengan |
There /s a house! o

Figure 4.27 Telling the Story

a. Task4

In the while-listening stage, task 4 was done to make active listeners while
storytelling. In the task 4parallelism which was like patterns of repetition of
language was used. So, the studentslisten and repeatvhile listening to the
story. Moreover, parallelism can creah natural support for language teaching

(Cameron, 2005). The followingicture was an example of parallelism. The

words in the brackets should be shouted out by the students.

t

he
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..k, this porridgeis too ... (het) ..." So, she tasted the porridge from the second
bowl. “Oh. this porridge is too ... (cold) .." So. she tasted the third bowl of porridge
“Ah. this porridge is ... (just right) ... " Goldilocks. ate all the porridge. ...

ey

Figure 4.28 The Example othe Fourth Task

b. Task5

The sk 5 was also doneghile listenng to the story. When tellinthe story,
the English teachers could shout out the word in the brackets in the task 4. Then
the students did the actions using the ruldbantask 3.
c. Task6

After the story endd the students didhe task 6. It was to measure the
student sd under st an é@rrangggpiatlres totmake Agodst or vy .
story. The English teachers should explain the instructions. Then they asked the
students to write numbers to make a good story. Some of thegsidorthe task
6 were in the following picture. The completskacould be seeninthee ac her 0 s

guide book (appendix H)

Figure 4.29 The Example otthe Sixth Task
Postlistening
a. Task7
The task 7 was aimed to check thet u d e n t sdhills.lItiwasfillmgthen g

mi ssing words on the storyds transcript.
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once again while the students did the task. The example of the seventh task was

shown in the picture below. The complete task could be seen in thedappen

asleep hig right hard hat
short cald soft tired sleepy

Number | has been done far you as the example.

Goldilocks tasted the porridge from the first bowl. "Dh. this porridgeis toohet (1)." So. she
tasted the porridge fromthe second bowl. “Oh, this porridgeis too ... (2)." So. she tasted the third
bowl of porridge “Ah. this porridge is just ... (3)." Goldilocks. ate all the porridge.

Figure 4.30 The Example othe Seventh Task

b. Task 8

The studentso6é understanding about some
thetask 8. It was answering questions. Ten questions were provided in this task.
The students were simply crossing tletter of the right answer. The following

was the example @hetask 8. The complete task was shown in the appédtdix

|. Whofound ahouse in the forest?

39

o N

Figure 4.31 The Example otheEighth Task
c. Task9
Then nth task was aimed to measure the
characteristic of the characters in the story. There were ten questibesask 9.

The students asked to put check in the right boxes which described the



characteristic of the characteihe example othe task 9 could be seen in the

following picture and the completask was shown on the appendix

Characteristic

Little girl

Hard voice

Oftencry

Cute

Softvaoice

Figure 4.32 The Example ofheNinth Task

6. Assessing the Media

Before thetheatrelike mediawith puppetsvas implemented faihe teaching
of listening to the fifth grade students of SD Negeri Ngijon I, it was assessed by

some English teacheto accomplish the us# media for teaching. Assessing the

media was from En

asesed They were the syllabus and program content, materials of instruction

and media. The blue print of the English te h &vaaluationquestionnaires was

presentedbelow.

gli sh
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teacher dshequestio

Table 4.6: The Bl ue EVluatiomQuestohnailesm gl i s h
Questions Numbers of
ThePurpose Number Items
The syllabus and program conte 1-12 12
Materials of instruction 1322 10
Media 23-30 8
Total of items 30

T €
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The blue print above was transferred to the questionnaires. The questionnaires
were handed out tthe English teachers to get some evaluation. There were 17
English teachers who participdti the assessment of ttieeatrelike media with
puppets The result of the syllabus and pr o
evaluating was shown in the followg table and the complete results were in the
appendixG/2.

Table 4.7: The Result of the Syllabus and Program Content from English
Teachersd Evaluation

Question Number

Result
112 |3|4|5|6|7]| 8| 9110|1112

Mean Score | 343433 35(36(35(33|38|36|34|34|34

Total Score | 58 | 57 | 56 | 60 | 61 | 59 | 56 | 64 | 62 | 57 | 57 | 58

Percentage of

8584|8288 |90|87|82|94|91|84|84]85
Items (%)

From the table above, it could be séleatthe percentage of items of syllabus
and program content got more than 82%. It means that the syllabus and program
content were very good. In conclusion, the syllabus and program content used in
the theatrelike media with puppetswere accepted by most ohe English
teachers.

Tabl e 4. 8: The Resul t of the Material s
Evaluation

Question Number
13| 14 | 15| 16 | 17 | 18 | 19 | 20 | 21 | 22
Mean Score | 36 | 34 | 35| 36 | 36 | 35| 34| 33|35 | 36
Total Score | 61 | 57 | 60 | 61 | 61 | 60 | 58 | 56 | 59 | 62

Percentage
of Items (%)

Result

90 | 84 | 88 | 90 | 90 | 88 | 85 | 82 | 87 | 91




78

The aforetable presented that the material instructions used ithéadrelike
mediawith puppetsvere accepted. The material instructions got more than 82%
in percentage of items. It means that the material instructions were very good.

Table 4.9: The Result of Media Evaluation by the English Teachers
Question Number

23 | 24 | 25 | 26 | 27 | 28 | 29 | 30

Mean Score | 38 | 35 | 36 | 37 | 35 | 34 | 35 | 36

Total Score | 65 | 59 | 61 | 63 | 59 | 57 | 60 | 61

Percentage | o604 | 8706| 90% | 93% | 87% | 84% | 88%| 90%
of ltems (%)

Result

From the table above, the media got more than 84% in percentage of items. It
means that the media were very good.atidtion, from the English teachsy
evaluation questionnaireg could be concludkthat thetheatrelike mediawith
puppetsfor the teaching of listening was accepted because the percentage of
feasibility reached more than 60%. The syllabus and progartent, materials
of instruction and media were appropriate foe teachingof listening at fifth
grade students. However, theeatrelike mediawith puppetdor the teaching of

listening were considerddasible tdbe appled with suggested revisions.

7. Revising the Media

Based on the English teack&evaluation questionnaires, there were some
comments and suggestions to make tieatrelike mediawith puppetsmore
feasible to teachstening. They were used as the guidance of revising the media.

The detailed othemedia revision were explained below.
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a. Reuvision |
The first revision was about the punctuateord colour of the letters usedl i
the teacher ds gui dbkookb dhe kuggestiahs frorh BEnglsimt s 6w
teaches were described in the table below.

Table 4.10: Suggestion for Revision |

Revision Target Description Suggestion

St oryoés Tr a|The yellow letters do ng Change the yellow coloU
clear. in the script.
The yellow words are no| Change the colour.
clear.
The yellow colour is har¢ Change the colour t
to be seen. arother colour which is

clearer.

Based on the Engl sabdve, theyallowlettersfiomthel gge st i
story tr ans crsigpidebookweret chamged imtaabiub kettei®. The

difference between before and after revision could be seen in the pictures below.

Once upon a time/ there was/ // Her name was/
(menaaerakkan goldilocks' finger puppet)// She had/ (menyentuh rambut
dengan tangan kanan)// But/ she was  (geleng-geleng kepala)/ // One

day/ Goldilocks went for a walk (jalan di tempat seolah-olah sedang berjalan)/ in the

forest// Pretty soon/ she saw (menelunakupkan telapak tangan kanan di dahi sambil

menaaerakkan kepala kekanan dan kekiri seolah-olah melihat pemandanaan)/ a house//

“Dh, look! (menunjuk kearah depan dengan jari telunjuk)/ There is a house!"//

Figure4.3: St oryds Transcript b
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Once upon a time/ there was/ a lide girl// Her name was/ Goldilocks
(menggerakkan goldilocks” finger puppetV/ She had/ a golden hair (menyentulr rambut
aengan langan kanan)l/ But/ she was not (geleng-geleng kepala) a vice gil// One
day/ Goldilocks went for a walk (jalan di fempat seolah-olah sedang beriglan)/ in the

forest// Pretty soon/ she saw (menslungbupkan felapak tangan kanan df dabi sambil

“Oh, look! (rmermumjuk kearah depan dengan jari telunuk Thereis a house!"//

Figure4.3: St oryds Transcript a

b. Revision Il

The second evi si on was about the content in
were three parts of students6é workbook w
instruction, the example for each task, and the activities for assessing students.
The suggestions from Englishatshes could be seen in the table below.

Table 4.11: Suggestion for Revision Il

Revision Target Description Suggestion

Student s&6 a|Every task uses doubl¢ Make the instruction
instructiors. There is ng clearer. It willbe better if
Indonesian instruction. | you give the Indonesial
instructions because th
target students ar
elementary students.
There is no example i Please, give an examp
each task to guide th in each task you provide
students  understandir
the tasks.
The activities are not | I think it will be good if
appropriate enough fqg the activities are revised
students at gradé"s

First, an Enlish teacher commented that there waoeble instructions used

on the st udent s.0Thesesweresatson @ tndonesian instructions
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following the English instructions. The differences between before and after

revision cold be seen in thiollowing pictures

Task 5

Chose the right picture

Choose the right answer by crossing (x) the letter.

Figure 4.3: Instruction before Revision

Task8

Listen to your English teacher and choose the right answer by crossing (x) the letter.

(Dengarkan soal yang dibacakan oleh quru bahasa Inggrismu dan pilihlah jawaban yang tepat dengan
nemberikantanda silang pada huruf a, b, atauc)

Figure 4.%: Instruction after Revision

Second, the first draft of studd asgessments ditbt contain an example for
each task. An Englh teacher suggested giviag example for each task with the

first question. The differences between before and after revision were shown in

the pictures below.

l.% Who found a house in the forest?

Figure 437: An Example for Eeh Taskbefore Revision
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Number one has been done for you as the example.

|. Whofound a house in the forest?

39
Nt A

7.TJ

AR e
X b c

Figure 4.3: An Example for Each Taskfter Revision

Third, an English teacher said that the activities used for assessing the

studentsdé understanding about

t hde mater i

students. Sheuggested evaluatirtbe activities for assessitigtening skills. The

differentc ont ent s f or assessing
were presented in tHellowing table

Table 4.12Task intheSt u d ¥/ arkbso& before Revision

student sbéo

und

Listen and Repee Task 1

Listen to your teacher and repeat after he or she while

listening to the story.

Doing Actions Task 2

Listen to the rules given by the teacher and do what him

want you to do

Doing Tasks Task 3

Put numbers 1 to 10 under thietures to make a good story

based on Goldilocks and the Three Bears
Task 4

After listen to the story, colour the pictures based on

Goldilocks and the Three Bears.
Task 5

Choose the right answer by crossing (x) the letter.

Task 6

Listen to thestoryand complete theextwith the words given

below.
Task 7

Put a check® in the right boxes which describe the

characteristic of the character in the story.
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Table 4.13Task intheSt u d ¥/ arkbso& after Revision

Prelistening Task 1
Match pictureswith the right words by drawing lines.
Task 2
Pl ay ®Game.n &ayso
Task 3
Fill the missing letters.

While-listening Task 4
Listen to your English teacher and repeat after him or her.
Task 5
Listen to the rules given by the English teacher and do
him or her want you to do.
Task 6
Put numbers 1 to 10 under the pictures to make a good
basedo® Gol di | ocks and the Thi

Postlistening Task 7
Listen to thestory once agairand complete théext with the
words given below.
Task 8
Listento your English teacher and choose the right answer
crossing (x) the letter.
Task 9
Put a check in the right boxes which describe the
characteristic of the character in the story.

c. Reuvision Il

There were some of Engl idd hothavwananyer 6s s
effects whentheywer@p pl i ed for the revision. The E
were described in the table below.

Table 4.14 Suggestion for Revision Il

Revision Target Description Suggestion
The Media The puppets and th You have to remake th
scenerig are not balance sceneries or the puppets
The title is so flabby. Use cardboard so that
can be stiffer.

First, an English teacher said that the puppets and the sceneries were not

balance. She explained that some of the sceneries were too small compared with
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the puppets. However, it was not really affected wherihtbatrelike mediawith
puppetsvasused in the teaching and learning process. Tippets should be big
so thatall of the students could see all the movements.

Second, based on the suggestion above, the title of the story was too flabby. It
was right when the title were stuck on thedare-like mediayet. The title of the
story was really sturdy en it stuck in it

In conclusion, thetheatrelike media with puppetsdid not need some
revision. It was because the suggestions given by the English teachers did not

affected to the teachirand learning process.

B. Try Out the Media

The theatrelike media withpuppetsfor the teaching of listening were tried
out in the fifth grade students of SD Negeri Ngijon Il. The try out were done on
September 2014. The try out divided into three meetifigey are 18, 22", and
24" of September 2014. The activities in the class were based on the course grid
which could be seen on the appenBixSome of the crucial moments in teaching
and learning process were explained below.
1. Meeting |

The first meetingwere conducted on 15September 2014. There were 25
students joined the teaching and learning process. Two members of the class
could not attend the meeting because theyegot sick. The first meeting would
be used as thpre-listening stage. There were three main sections onptiee

listening stage. They were matching the flash cards with the right word by
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drawing a line, playing thé S i mo nganteaaydsfibing the missing letters to be
t he char act er preslistenmga€etivitiesAnere wholelass dctevities
or peer group. The complete activities in the first meeting could be seen on the
field note in the appendiik/2.

During the teaching and learning process, the students were very enthusiastic.
They were so active ardsponsive. However, they tesdto be going around and
making somenoise. They were attractday thetheatrelike mediawith puppets
andtheysurrounednear it. The researcher shdumake them calm down and did
the task orderly.

Based on the first meetinit could be concluded that the tdéng and
learning process ran weMost of the students could follow the instrocts and
do the tasks. Howeverhe students should be given some rutesnake them
calming down and joing the teachingnd learningrocess peacefully.

2. Meeting Il

The second meeting were conducted ofi 88ptember 2014. There were 27
students joined the teaching and learning process. The second meeting would be
used as thevhile-listening stage. There were three main sections onwthiée-
listeningstage. They were listening and repeating, doing actions, and rearranging
pictures to make a good story. In this stage,ttieatrelike mediawith puppets
was used forthe teaching of listening. The story @ Go |l di | ocks and
B e a were delivered using the media. Themplete activities in thsecond

meeting could be seen on the field note in the appdf/@ix

t
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Figure 4.3: The Researcher who wa:  Figure 440: Theresearchewhowas
Helped by the Students in Sticking thl Introducing theCharacters
Title of the Story

Figure 4.4: The researcharhowasTelling theStory

In the second meeting, the researchers got some problems. First, the students
were too interesd in the theatrelike mediawith puppetsIt made thestudents
standing around the media. Some sugges@od commanslwere given to make
them back to their own chair. Second, some of the students who sat in the front
part of the class blocked the other stud
some nase because they wanted to see the media clearly.dhi t he r esearc
voice whentelling the story could nobe head until the back part of the class

because the students made some noise.
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Based on the second meetinigcould be summarized that thieeatrelike
mediawith puppets houl d be wused in small cl ass.
position should be thg-type It could help all of the students to getlear sight.

3. Meeting Il

The third meeting were conducted on"28eptember 2014. There were 27
students joined the teaching and learning process. The third meeting would be
used as theostlistening stage. There were three main sections on piet
listening stage. They were filling the missing words, choosing thiet rgnswers,
and putting check in the right boxes. The ctatg activities in the thirdneeting

could be seen on the field note in the appefdi

Figure 4.2: A studentwvhowasDoing  Figure 4.8: Studentsvho wereDoing
Tasksby herself Tasks in &roup.

In the third meeting, the students could be handled well. They wereirbusy
doing the tasks. Some of the students went in front of the class to ask some
guestions which they did not understand. All of the activitiethénthird meeting

rancalmlyand orderly.
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C. Evaluating the Media

Evaluating the media was done after the try out. thieatrelike mediawith
puppetswas evaluated by the fifth grade students and the English teaf&d
Negeri Ngijon Il The evaluation were acquired from#eé udent sé and t he
teacheros evalwuation interview. The tran:
appendixF. There were two points were suggested by the students and the English
teachers. The following were the evaluation of the second draft.
1. Evaluation |

First evaluation was from the students. A student said that the puppets were
shirtless. And he asked why the puppets were not wearing any shirt, especially the

father bear and the little bear.

... A student asked a question related to the pie t s . He Kerapa
beruangnya tidak pakaibauWhy t he bears do not

(Appendix E/4)

Figure 4.4} Field Notefor Evaluation |
Based on the suggestion above, pppets were revisadith other pictures.
The difference between the puppets before and after the revision could be seen in

thefollowing pictures.

Figure 4.%4: Puppets beforthe Figure 4.4: Puppets aftethe
Evaluation Evaluation
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2. Evaluation Il

The second evaluation was from the Engl
thetheatrelike mediashould be more colourful. Agoung learners, the fifth grade

students liked something whicheye catching.

Researcher . Apa saja yang perlu diperbaiki untuk implement
Theatrelike mediawith puppetderikutnya?
Teacher :  Sebaiknya theatrke mediadi buat lebih berwarng
mbak. Kan anak kecil lebih suka sesuatu YV
berwarnawarni.
(Appendix F/4)

Figure 4.4: EnglishT e a ¢ h e r 6 dor Bvaluateom IV i e w
Based on the suggestion above, ttieatrelike mediawas revised and made
more colourful. The following was the difference between before and after the

theatrelike mediaevaluated.

Figure 448: Theatrelike mediabefore Figure 449: Theatrelike mediaafter
the Evaluation the Evaluation

3. Evaluation Il

The third evalwuation was from the Eng
suggestion from the English teacher 6s (

following table.
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Table 4.5: Suggestion for Evaluation Il

Revision Target Description Suggestion

Learning materials The learning materiall It is better for the write tg
used for teaching g make a simplstructure.
listening seems  to{ For example:
difficult for the fifth | 1. Happiness (noun)
grade students. He gets happiness
when he passes exam
2. Happy (adjective)
He is schappy
3. Happily (adverb)
He gets a godiappily.
4.etc ...

From the English teacher 0sexanngdghest i on
learningmaterials. The suggestion seemed thaoitld not be done. When the
learning materials (the new vocabularies) were changed, the story would be
discontinuous. Moreover, stories that include unusual words or words that have a
strong phonological content, it interesting rhythms or sound that are
onomatopoeic can keep the liste r s 6 | nt elistensrs to untletstarfd efl p e d
unfamiliar words easier, because they wowdjoy and memorize unfamiliar
words while listening to the story without realizinghtom storytelling, listeners
can enrich their vocabularies (Cameron: 20@&ythermore, the students diot
have a lot of difficulties when thewere doing the tasks. lvas proven by the

resul t of the studentsd assessments.

D. Discussion of the Final Poduct
The theatrelike mediawith puppetswere revised by English teachers and
evaluated by the English teacher and the grade fifth students of SD Negeri Ngijon

Il. Based on the revisions and the evaluations, the media were suitalbhe for
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teaching of listening. The followingxplanatios were the main aspects of the
media.
1. The syllabus and program content

Based on the English teachersé evaluat
program content got more than 82% in percentage of itemsednithat they
were suitable and feasible ftireteaching of listening. There were some revisions
which were done before the media used in teaching and learning process. They
were done based on the comments and suggestions gave by the English teachers.

On the other hand, there were no evaluation for yilalsus and program
content givenby grade fifth students of SD Ngijon Il after the media
implementation. Beside, the evaluation from the English teacher could not be
done because of some reasons. Theoréas wer e supported by
guotation.
2. Materials of instructios

The materials of instructi@anused intheatrelike mediawith puppetsgot
mor e t han 82% i n percentage o f i t ems
guestionnaires result. It meant that the materials were acceptable. They were
feasible forthe teaching of listening because they got more than 60% in
percentage of items. Moreovehete were no revisions arabaluations for the
materials.
3. Media

The theatrelike media with puppetsgot 84% in percentage of items.

However , it shoul d be revi sed based on
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suggestions. Nevertheless, the suggestions wetedone because of some
reasons. The main reason was that the media could be used well without the
revisions.

On the other hand, the English teacher of SD Negeri Ngijon Il gave a
valuable suggestion. He said to make the media more colourful. The colalds co
attract studentsd attentions. Moreover,

the moving objects.

E. Limitation of the Product Development
The theatrelike media with puppet which had been developed in this
research study could onlye usal as media forthe teaching of listening. Other
macroskillss such as speaking, readingd awriting were needed differentedia.
Moreover, the activities providedhere coul d onl vy asses t he
understanding in listeningkills.
In addition, thetheatremedialike with puppetsdeveloped in this research
study couldbe used to teach fifth grade students of elementary schools and other
students with same level. Others students in the other leeeld different
treatments.
This media could only teh narrative text o6 Gol di | ocks and th
B e a.rOthér text types need differemtedia. Even though thbeatrelike media
with puppetscould be used to tell other storjgéke sceneries should be adjusted

The puppets as the charactengpuld alsachange



CHAPTER V
CONCLUSIONS AND SUGGESTION

A. Conclusion of the Product Development

The theatrelike media with puppetsvasaimed to help students in learning
listeningskills. The media werdeveloped based on the R&D theory by Borg &
Gall (1983) and Gay1987).Thesteps inthe mediadevelopmentvere nducting
need analysis, formulating instructional design, designing, producing, assessing,
revising, implenenting, and evaluatinghe media There are three products
developed in thigesearch study. They wetheatrelike mediawith puppets
teacherdés guide book, and studentsd wor K|

Thetheatrelike mediawith puppetsvas the media developeul this research
study. There wer¢hree main prts in developing thenedia. They werenaking
the puppets, making thikeatrelike media and pinting the sceneries. There were
three puppets as the charaster6 Gol di | ocks an.dThey wege Thr ee
goldilocks, father bear, mother bear, and little bear. The puppets were made from
printed pictweswhich were stuck on the cardboard. Furthermorettibatrelike
media was made from cardboard covered flgnnel. It was the place of the
sceneries. So, éitheatrelike mediashould be bigger than the sceneries. The front
part ofit contained the title of the story. It should be colourful too. The back part
of it had a handle to help the user in moving it. In addition, there were ten
sceneries needed to puwt6 Go | di | oc ks a ndorytTheescefichese e Be a
were edited by design graphic to remove the characters. After the sceverges

done, they were printed and stuck in the cardboard to make them sturdier.

93
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The other products to support the mediarvee t eacher 6s gui de
studentsdé workbook. The teacdacher©® Shegui de
aim of this book waso help the English teacher in using theatrelike media
with puppetdor the teaching of listening. This book contaiok (1.) course grid
and lesson plan; (2.) steps in using tieatrelike mediawith puppets(3.) script
of the story; and (4.) assessment and key answers. \Hewe , the stude
workbook consistsof nine different tasks to asses students understandiag aft
listening to the story. The activities were divided into three sections. They were
tasks fompre-listening stage, whildistening stageandpostlistening stage.

After developing the media, revisions and evaluation were conducted. The
revisions were fim the seventeen of English teachers as the respondents. The
revisions were done before the i mplement
evaluation gquestionnaires, the syllabus and program content, the material of
instructions, and the media got moranh82% in percentage d@eéms. It meant
that thetheatrelike mediawith puppetsvasfeasible forthe teaching of listening.

However, some suggest®rfor the better media were givdry the English
teachers. The revisions and evaluations were done basked snggestions.

Besides during the developmenthe theatrelike mediawith puppets there
were some problems ocaat The most affected problem was the puppets type.

In the beginning, the puppets used in this research study were finger puppet.
However,the finger puppets were too small and could not be seen in the large
class. Then the puppets were changed into spripgpets. Nevertheless, the string

puppets were difficult to be moved. Finally, puppets from paper were used as the
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moving objects for each character. They were easier to be moved than the string

puppets and more feasible than the finger puppets.

B. Suggestim of the Product Usage

There were thre aspects to be consideredising thetheatrelike media with
puppets They were audience, time allocation, and location. Those three aspects
influenced the success of media usage. Ehglish teachers or thmediausers
should be aware about those aspects. The following was the description of the
three aspects.
1. Listeners or Students

Thetheatrelike mediawith puppetsvas media for teaching English to young
learners. It could be used to tedbk elementary schdastudents with age around
9-12 years old. It should be used in a smbks abouR0-30 students. In the large
class, the media were less suitable because the teachers could hardly handle the
students. Young learners who tended to going around and ghaire difficult to
sit and listen for a long time.
2. Time Allocation

Teaching listening used thikeatrelike mediawith puppetsspent time. The
English teachers or the story tellers should be aware #etime management.
They should not make the students or listeners disappointed or boredhelile

listeredto the story.
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3. Location
The place or location for storytelling should be quite. The audiences or
students could listen to the voice of the Englesdichers or the story teller clearly.

It was better to us®-typeof sitting position.

C. Implication and Further Product Development

Based on the result of the research studythbatrelike mediawith puppets
was good media forthe teaching of listening to the fifth grade students. There
were three aspects which proved the medigoasl media. First, the media made
teaching and learning process enjoyably. There were many different kinds of
activities which were provided in thee, while, andpost listening They made the
studentsbeingmore active during the listening activities. They also enjoyed the
assessments tasks.

Second, the media made the target language memorably. Most of the students
liked to listen to stories. From listamg stories, they would remember new
vocabularies automatically. They also remembered the detail of the stogs It w
provenby t he studentsd assessments.

Third, the media increased the student
students said that thdiked learning in fun ways. Theheatrelike mediawith
puppetsasinteresting media had been attractked udent sdé attenti ons.
they got excitedo learn English after the fun learning activities.

In addition, based on the conclusion and =stjgn there aresome

suggestions for:
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1. English Teachers

English teachers have to teach English in fun ways. Students, especially
young learners, like to learn English when they enjayé@teaching and learning
process. The English teachazan use thdheatrelike mediawith puppetsas
i nteresting media to increase studentso |
2. Elementary Schools

Elementary schools should provide media or learning resource to sthmport
teachingand learning process. Thiheatrelike media with puppetscan be
multiplied as the interesting media.
3. Material writers and Media Developers

The theatrelike mediawith puppetsis highly recommended as appropriate
media for teachingf | i st eni ng. |t can attract stud
their motivation in learning English. Material writers or media develp@Eee
expected to develop the product by the other variectsniques, andddressetb
the other schools
4. English Department

English department should pay attention to the media devetdpriibe
English department supervision is expected to promotthdarelike mediawith
puppets So, the media can be used in many other schools.
5. Other Researchers

Other researchers who are interested in usingtitbatrelike mediawith

puppetsfor the teaching English are suggested to conduct other studies on the



98
same issues in other levels of education. It will be better that the other researcher
can make some improvements in the media.
On the oher hand, the researcher expedteat other mediavill be developed
to supportthe teaching and learning process. There are not enough media which
are suitable to teach English for young learners in Indonesia. For the further
product development, it will be better to develop other interesting media for

teaching other skills.
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1. Students List
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No Name Gender Age
1. | Alvita Febrianti Girl 10
2. | Andreas Andi Prasetyo Boy 10
3. | Arif Agung Nugraha Boy 10
4. | Aura Febriana Sagita Putri Girl 10
5. | Brigata Fani Eka Santi Girl 11
6. | Cyntia Nur Aisyah Girl 10
7. | Elvita Juliani Girl 10
8. | Fahmi Alaudin Boy 10
9. Gevan Damar Saputra Boy 11
10. | Gibran Krishata Alam Boy 10
11. | Hendri Saputra Boy 10
12. | Iknanda Boy 11
13. | Kevin Arka Musyaffa Boy 10
14. | Leni Martha A Girl 10
15. | Nindi Intan Safila Girl 11
16. | Nugroho Boy 10
17. | Rama Adha Aditydutra Boy 11
18. | Resti Sekar Wati Girl 10
19. | Rizky Esa Wijaya Boy 11
20. | Robet Endrianto M Boy 11
21. | Septi Nur Anggraini Girl 11
22. | Shevica Audria Agustina Girl 10
23. | Suhar Dijono Boy 11
24. | Utari Praba Ningrum Girl 10
25. | Vika Ristiani Girl 11
26. | Wahyu ArdiAnto Boy 11
27. | Yulianto Arya Seta Boy 10




2. English Teachers List
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No Name Job Institution
1. | Ardina Shofiyah Tutor JEC
2. | Danisa Puji Wahyuni Tutor FEC UNY
3. Dita Arintia Tutor FEC UNY
4. | Dwi Mufit Wijayanti Tutor Galileo One
5. | Gede Arga A Tutor FECUNY
6. Khoirun Nisa Tutor Private Teacher
7. Meta Swasti Naraswari Tutor FEC UNY
8. Muh. Yusuf Arif Nur Rahmat | Tutor FEC UNY
9. | Muhammad Agung Saputra | Tutor FEC UNY
10. | Nita Listianingtyas Tutor FEC UNY
11. | Pamela Yeni Purwastri Tutor FEC UNY
12. | Rahayu Kurniawati Tutor FEC UNY
13. | Risky Oktaviani Tutor JEC
14. | SitaAWS Tutor FEC UNY
15. | Zarra Wienitya Tutor FEC UNY
16. | Zida Malichah Tutor FEC UNY
17. | Sigit Cahyo Saputro, S. Pd. | Teacher SD Negeri Ngijon I
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Class/ Semester

DEVELOPING ATHEATRELIKE MEDIA WITH PUPPET&OR THE TEACHING OF LISTENING
TO THE FIFTH GRADE STUDENTS OF SD NEGERI NGIJON Il SLEMAN YOGYAKARTA

COURSE GRID OF USING THE THEATRE-LIKE MEDIA WITH PUPPETS

- 57 15t semester

106

Academic Years  :2014/ 2015

School : SD Negeri Ngijon Il

Skill . Listening

Core Competence : 1. Comprehend a very simple story (narrative text) which provides adjective words

Learning Material . Assessment
Basic Competenceg Indicators TeachingActivities m:;t;\?\ll:!:r? Example of Learning
The Story | Grammar | Vocabulary puppets use Technique | Instruments the Resource
instruments

1.1 Understanding[l. Students | Narrative Simple Verb Opening - Theatre
of a very are able to| text of Present Went: 1. Greeting 1. Placing the like
simple story repeat Goldilocks | Tense /went/ 2. Praying theatrelike media
by responding some and the Walk: 3. Asking student8conditions media with
to the words Three Bears | Simple / wO'EKk / |4. Checking studenés puppets
instructions after the - The Past Tense| Saw: attendance ' 1 - Flash

1.2 Understanding| teacher purpose /| s OE/ 5. Reviewing the previous E‘l - 'IJ 4 cards
of avery 2. Students of the Verb Knock: materials 20900 - Stud
simple story are able to text: to Noun / ndk/ 6. Stating the learning i workshe
by doing some| find a entertain | Adjective | Taste: objectives which are going | 2+ Stating the et
actions specific the / t e®dst]| toachieve title of the

1.3 Understanding| word reader/ Eat: 7. Outlining the material story
of a very while listener et/ which are going to discuss e
simple story listento |- The Sat: M’
by doing the story structure [seet/ Pre-listening [, Se— }
exercises 3. Students of the Broke: 1. Introduction of the Fae= e

are able to / br pdk| vocabulariesising flash
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rearrange text: Sleep: cards 3. Introducing
the Orientatio /' sli Ep the
pictures to n Wake: Students pay attention whil{  characters
make a Complicat | we Ok / the teacher introduces the N
good story ion Jump: vocabularies.
. Students Rewlutio / d AAmp|2. Task 1 Matching | Match
areableto| n Run: 5.‘,‘?,* pictures with | @@
colour the /' r An/ |- Studentdraw a line to B W the right v
picture Characters: connect a flash card with words by v
based on | - Goldilock Noun the right word in the Goldilocks drawing ﬁ
the story S Forest: whiteboard AT, lines ‘
. Students | - Father I " fér . U
are ableto|  pear House: 3. Task 2 Y Playing Simon says | Observation
identify - Mother / haas/ Ale game i. ..o
specific bear Door: - Students memorize the
eventby | . Little bear / drd'E rules given by the teacher.| Father Bear
choosing Table: | . students do some actions H
the right | getting: I~ tew. based on the words saig %%’)
picture - Time: one Bowl: the teachers L“
based on day / boal /
tshti j;?]?; - Place: }’Tf'dgf?i 4. Task 3 Mother Bear | Filing the | Filling the
: three por. P blank missing —
areableto| o5y g Chair: - Students are given pictures 8 letters to be n/?‘m Mo
fill in house /'t weo with some missing letters & the right 5\;6/*
missing Bed: on the chara “wi charac
words Moral ['bT B el students fillel the blanks name. Sl
based on | y/gje; . with the right lettes based | Little Bear B
the story | ga 4 nice _Ad|ect|ve on the story
- Students | hoy/ girl, itle While-listenin
are able to /7ot . 9 .
complete Nice: Students pay attention and
questionnal /'n é os | listen carefully while the
ires by Hot: teacher telling the story.
putting / h 9 v/ 1. Task 4 Listen and | Listen to Observation
check list Cold: _ .
- Students memorize the repeat your English
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(v) based
on the
story

/ kpal d
Big:

/| bdgl/
Short:

/| WOEt /
Tired:

/| tawbd
Sleepy:

[/ Tsl i E
Hard:

/ hod Ed/
Soft:

[ soft/
Fat:

words éounds which are
repeated by the teacher
twice or three times
Students repeated some
wordsafter the teacher

. Task 5

Students memorize the
specific word given by the
teacher

Students doing some
actionswhen listen to the
specific word

[feet/

Slim:

/' s ®Om/
Cute:

/ kj uEt
Deep:

/ di Ep/
Clear:

/| kKF/®dp

. Task 6

Students are givesome
pictures related to the story
Students try to arrange the
pictures and make a good
story by putting numbers in
the boxes

4. Telling the
story

teacher and
repeat after
him or her.

Doing Listen to the | Observation
some rules given
actions by the
English
teacher and
do what him
or her want
you to do.
Rearrangin| Put numbers
g pictures | 1to 10
to make a | under the
good story | pictures to
make a good

story based
on
Goldilocks
and the
Three Bears
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1.

Postlistening

Task 7

- Students were gave a text
with some missing words
on it

- Students pay attention and
listen carefully(once again)
to the story telling by the
teacher

- Students filled the blanks
with the right words based
on thestory

- Students were gave some

- Students chose the right

. Task 8

guestiors related tdahe
story.

picture by crossing the
letter

Filling the | Listen to the | Goldilocks
missing story(once | tasted the
words again)and porridge from
complete the| the first bowl
textwith the | A O,lthis
words given | porridge is too
below. hot(1). 6, S
she tasted the
porridge from
the second
bowl. i O,h
this porridge is
too...(2) o,
she tasted the
third bowl of
porridg
this porridge is
j ust
Goldilocks
ate all the
porridge
Choosing | Choose the | Who found a
the right right answer | house in the
answer by crossing forest?
(x) the letter. Ji_ﬁ; \
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3. Task 9

- Students are giveatable
which provide
characteristic of the
characters on the story

- Students put check list (v)
in the right boxes which
described the characteristi
of the characters

Putting a
check on
the right
boxes

Put a check
(©inthe
right boxes
which
describethe
characteristi
c of the
character in
the story.

Characteristic

{

Hard voice

[T Tegn | 7 |

T Oftancry

4 [Lule

T Tiftveie
E Golfebar |

T

[LEERET

8 Little baar

0. Slim

Closing

1. Checking understanding
2. Reviewing the materials
3. Further Guidance

4. Saying a prayer

5. Greeting
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ALESSON PLANO
Rencana Pelaksanaan Pembelajara@iRPP)

Institution : SD Negeri Ngijon Il
Academic Year : 2014/ 2015

Subject : English

Grade/ Semester :V/ |

Time allocation : 2 X35 minutes(3 meetings)
Language focus : Listening Skill

Text type : NarrativeText

Core Competence

1. Comprehend a very simple story (narrative text) which provides adjective
words

Basic Competence

1.1Understanding of a very simple story by responding to the instructions
1.2 Understanding of a very simple story by doing some actions

1.3 Understandin@f a very simple story by doing exercises

Indicators

1. Students are able to identify some words by doing actions

2. Students are able to find a specific word while listen to the story

3. Students are able trange thgumble pictures to make a good story

4. Students are able to identify specific event by choosing the right picture based
on the story

Students are able to fill in missing letters/ words based on the story

Students are able to complete questionnaires by putting check (v) based on
the story

289

Learning Objectives

By the end of the lessothe students are expected to be abte to
memorize new vocabularies

mention specific words

arrange jumble pictures into a good story

identify specific event

complete missing letters/ words based on the story
complete questionnaires based on the story

ouhwNE

Learning Materials
1. Explanation:
The function of aNarrativetext is toamuse or entertain the reader
Parts of the recount text :
a. Title
b. Orientation
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c. Complication
d. Resolution

Language feature : Usirgimple presemand simple past tense

Simple Present Tense Simple Past Tense

S+V1(s/es)+C S+V2

2. Tasks

Task 1

Match pictures with the right words by drawing lines.

(Jodohkan gambar dengan kata yang tepat menggunakan garis)

Task 2
Pl ay Gaimean 6Saysao
(Bermain Gamed Si mor Says?®6

Task 3

Fill the missing letters.

(Lengkapi huruf yang hilang)

Number 1 has been done for you as the example.




114

Task 4
Listen to your English teacher and repeat after him or her.
(Dengarkan guru bahasa Inggrismu dan ulangi perkataanya)

Task 5

Listen to the rules given by the English teacher and do what him or her want
you to do.

(Dengarkan peraturan yang diberikan guru bahasa Inggrismu dan lakukan apa
yang diperintahkan)

Task 6

Put numbers 1 to 10 under the pictures to make a good story based on
0Gol dilocks and the Three Bearsbo
(Urutkan gambar di bawah ini dengan membubuhkana®dlk sesuai cerita
0Gol dil ocks and the Three Bear so
Number 1 has been done for you as the example.

Task 7

Listen to the story once againand complete thetext with the words given
below.

(Dengarkan cerita sekali lagi dan lengkapilah text rumpang dengakdtata
dibawah ini)

asleep big right hard hot
short cold soft tired sleepy
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Number 1 has been done for you as the example.

Goldilockstasted the porridge from the first bowil O, his porridge is too
hot (1). 0 , sBeotasted the porridge from the second b&wO,this porridge is
too...(2) 0 ,sShoe t asted t he t h,thisgorrilgevsljusta.f por r |
(3), 0 Gatéallthe poradges
Goldilocks was... (4) now. She walked into the living roonwhere she
saw three chairgsoldilocks sat in the firathair.A Thi s ¢ h.g5) ro ,8880 t 00
satinthesecondchait Thi s ¢ h.g6) ro , s8eotrigd thehird chair fi A,h
this chair 1 s .Butjsstasshe gaphdowitbrekb e si ghed
Goldilocks was very tiredShe went upstairs to the bedrooin the
bedrooms he saw t hr.e(®. obe@osl.difillodecnk s | ay down
i O,hhis bedis too... 8)! 0 , sBevlay in the second heil O, lthis bed is toa..
(9)! 0 ,sBeotried the third bedd Ot hi s bed i s | uGoldilocks ght , 0
fell ... (10).

Task 8
Listen to your English teacher and choose the right answer by crossir{g)

the letter.
(Dengarkan soal yang dibacakan oleh guru bahasa Inggrismu dan pilihlah jawaban
yang tepat dengan nemberikan tanda silang pada huruf a, b, atau c)

Number one has been done for you as the example.
1. Who found a house in the forest?

X

2. How many bowls of porridge on the table?
a b c

3. Who had a bowl of hot porridge?
Y ' G2
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4. Who had a bowl of cold porridge?

a

9. Who had a hard bed?

c




Task 9
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Put a check Q) in the right boxes which describe the&haracteristic of the
character in the story.

(Bubuhkan tanda centan@ (pada kolom yang sesuai dengan karakter masing
masing tokoh dalam cerita)

Number 1 has been done for you as the example.

o ) o
Characteristic \gﬁ/f g
o
1. Little girl o)
2. Hard voice
3. Often cry
4, Cute
5. Soft voice
6. Golden hair
7. Fat
8. Not a nice girl
9. Little bear
10.Slim

Learning Method
Listeningcycle (prelistening, whilelistening, posiistening)

Teaching Learning Activities
1. Opening (10 minutes)

@~ooo0oTw

Greeting

Praying

Asking studentsd conditions
Checking studentsod attendance

Reviewing the previous materials
Stating the learning objectives which are going to achieve
Outlining the material which are going to discuss

Pre-listening 60 minuteg

a.
b.

C.
d.

Students pawttention while the teacher introduces the vocabularies.

Students draw a line to connect a flash card with the right word in the

whiteboard (Task 1).

Students memorize the rules given by the teacher.

Students do some actions based on the words said tBattteers (Task
2).

Students are given pictures with

name.

Students filled the blanks with the right letters based on the story (Task 3)

some
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3. While-listening (50 minutes)

a. Studentspay attention and listen carefully while the teacher telling the

story.

b. Students memorize the wordsdé sounds
twice or three times.
Students repeated some words after the teacher (Task 4).
Students memorize the specifiords given by the teacher
Students doing some actions when listen to the specific words (Task 5)
Students are given some pictures related to the.story
Students try to arrange the pictures and make a good story by putting
numbers in the boxes (Task 6)

@~ooo

4. Postlistening (50 minutes)
a. Students were gave a text with some missing words on it.
b. Students pay attention and listen carefully (once again) to the story
telling by the teacher.
c. Students filled the blanks with the right words based on the story (Task
7)
d. Students were gave some questions related to the story.
Students chose the right picture by crossing the letter (Task 8).
Students are given a table which provide characteristic of the characters
on the story.
g. Students put check list (v) in the right boxedich described the
characteristic of the characters (Task 9).
5. Closing (10 minutes)
a. Asking students if they have questions related to what has been learned.
b. Asking students whether or not they find difficulties, and if it is yes, what
difficulties theyfound along the teaching and learning process.

Pl ¢))

c. Give students a task as their home work.
d. Telling the students what has been learned as a reflection.
e. Giving advices to learn further from another sources.
f. Reviewing the upcoming materials and providing a bekween what
has been learned and what is going to be learned.
Media
The Theatrdike Mediawith Puppets
Flash Cards

References and Sources
Somepicturesare taken from the internet with some modifications.
( www.google.con)

Assessment
1. Task1,2,4,5
Technique : Oral Test

Form : Whole class activity


http://www.google.com/

Instruments
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Indicators

Instruments

Score Rubric

Students are able to
identify some words by
doing actions

Task 1:
Match pictures with the
right words by drawing
lines

Task 2:
Pl ay game 6

Students are able to find
specific word while listen
to the story

Task 4:

Listen to your English
teacher and repeat after
him or her.

Task 5:

Listen to the rules given
by the English teacher
and do what him or her

want you to do.

Observation:

A: very active

B: Active

C: Innactive

D: Very Innactive

Comments
2. Task3,6,7,8,9

Technique : Written Test

Form . Individual Activity

Instruments

Indicators Instruments Score Rubric
Students are able fil in | Task 3:
missing letters/ words | Filling the missing letterg
based on the story to be the r
name.

Students are able to Task 6:

arrange the jumble
pictures to make a good
story

Put numbers 1 t&0
under the pictures to
make a good story base(
o nGoldilocks and the
Three Bears

Students are able to fill i
missing letters/ words
based on the story

Task 7:

Listen to thestory(once
again)and complete the
textwith the words given
below.

Students are able to
identify specific event by
choosing the right picturé
based on the story

Task 8:
Choose the right answer
by crossing (x) the letter,

Students are able to
complete questionnaires

Task 9:
Put acheck ) in the

Right answerx 10
Questions
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by putting check (v)
based on the story

right boxes which
describe the characterist
of the character in the

story.
Comments Total Score
Sleman SeptembeR014
Mengetahui
Gury, Mahasiswa
Sigit Cahyo Saputrq S. Pd. Ristiani Primaningsih

NIP.

NIM. 10202244039
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1. Student® Needs Analysis Questionnaires

Nama
Jenis Kelamin

Umur

ANGKET ANALISIS KEBUTUHAN SISWA KELAS V
SD NEGERI NGIJON Il

Hai aratak,
Mohon bantuannya menjawab beberapa pertanyaan di bawah ini ya ... Jawabialagpegtanyaan se
dengan menuliskan tar@ppaatddaaom yang telah disediakan. Jawaban apapun gagardtierikan tida

nilai bahasa Inggris kalian. Jika ada yang kurang jelas, silakan bertanya sebelum menjawab pertar

j . Sanga

Pernyataan Sangc Setuju Tldak Tidak
Setujd Setuju .

Setuju

1. Aku menyukai pelajaran Bahasa Inggri

N

Aku selalu menunggu jBahpstjagaris

3. Aku senang mendengarkan orang yan
Bahasa Inggris

4. Aku senang menguéaiatalkataBahasa
bersama tsmem

5. Aku senang jika dapat menjawab pertg
Inggris dengan benar

6. Aku belajar bahasa Inggris agar menger
orang lain berbicara bahasa Inggris.

7. Aku senang mendiatmbkditasa Inghaslya
sajddengar.

8. Aku suka menonton bdrakakmgrisnya se
film kartarthe Explorer

9. Aku senang mendengarkan percakapan
televise.




10.

Aku senang memarigamgipan bahasa In
yang baru saja didengar.

11.

Aku senang jika gurkumetalurkain sésogd
(bahasa penbahtigris.

12.

Aku senang jika ada yang kamanyg e
bahasa Inggris

13.

Aku senang jika guru menjelaskan pelaj:
alat peragamgangrik.

14.

Aku senaegdengarkan cerita dalam bah

15.

Aku senaegyayigingu dalam bahasa In

16.

Aku senang jika guru memberikan conto
Inggrsecara berulang.

17.

Aku senraglgjar bahasa Inggtinatakiuku
bergambar.

18.

Aku sertaglgjar bahasalmiggilsgbdrahasa
Inggris.

19.

Aku senang belajar bahasa Inggris saml

20.

Aku senang jika belajar bahasa Inggris s
dengan teemaanku.

Terimakasilz
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2. English Teaches 0

Eval

uat i

on

Instrument for Media Assessment for English Teacher

Name
Job
Institution

Give check( O) in the appropriate boxes

A. The Syllabus and Program Content

Statements

Very
Agree

Agree

Disagree

Very
Disagree

The instruction is relevant to the
Competency standard.

The instruction is relevant to the
Basic Competency.

The indicators are appropriate tq
the Basic Competency.

. The target audiences of the

instruction are clear.

The materials taught are
complete.

The materials taught are clear.

The instructions used are clear.

The media used are attractive.

The media are easy be use.

'—‘@'.00.\‘.@

0 The assessment items are

appropriate to the Basic
Competency.

11.The assessment items are

appropriate to the Standard
Competency.

12. Theassessment items are

appropriate to the indicators.

B. Materials of Instruction

Statements

Very
Agree

Agree

Disagree

Very
Disagree

13. The materials taught are clear.

14.The materials are easy to be

comprehended.
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Questionnaires



15.The language use is clear.

16. Thepictures used in the theatre
like with puppets are suitable

17.Theatrelike with puppets help
students in understanding the
story.

18. Theatrelike with puppets help
students to develop listening ski

19.The story used in theatiie
with puppetds appropriate for
studentsod6 | eve

20.The target languages (grammar
functions, vocabularies) are
relevant for s

21.The materials taught with
authentic text

22.The materialsaught wit
appropriate media.

C. Media

Statements

Very
Agree

Agree

Disagree

Very
Disagree

23.The pictures used in theadike
with puppets support the story.

24.The pictures used in theadike
with puppets are in a good
quality.

25.The pictures used in theadike
with puppets can be seen clearl

26The media can
attention.

27.The media make students active
in teaching and learning process

28.The media are easy to be move

29.The sceneries are easy to be
changed.

30.The puppets are easy to be

operated.
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Comments and Suggestion for Revision

No | Revision Target

Description

Suggestion

Conclusion:

126

Theatrelike with puppets as media for teaching of listening are considered to be* ...
a. Feasible to apply without revision
b. Feasible to applwith suggested revision

c. Less feasible to apply
*) circle one of thestatements

Sleman, Septembe2014

Thank Yoo
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3. St ud éEwnatuaidn Questionnaires

Nama
Jenis Kelamin

Umur

ANGKEVALUASI MEDIBISWAKELAS V
SD NEGERI NGIJON Il

Hai aratak,

Mohon bantuannya menjawab beberapa pertanyaan di bawah ini ya ... Jawabialagpegtanyaan se

dengan menuliskan tar@ppzddataiom yang telah disediakan. Jaw#bartidakkaryangniizergaruhi
nilai bahasa Inggris kalian. Jika ada yang kurang jelas, silakan bertanya sebelum menjawab pertar

) . Sangs

Pernyataan Sangs Setujt Tidak 11 oW
Setujl Setujy :

Setujl

=

Materi yang diajarkan ddikgasi it qai
jelas

2. Materi yang diajarkan menggjkeatid
puppets mudah dimengerti

Bahasa yang digunakan mudah di g

W

Materi yang diajarkan dibutuhkan dz
sehdrari

o1

Materi dapat digunakan dalam et

o

Aktivitas selama kegiatan belajar m
menyenangkan

7. Aktivitas di dalam kelas dapat diikut|

8. Soal latihan yang diberikan sesuai ¢
diajarkan

9. Soal latihan yang diberikan jelas

10. Theadrke with puppatdantuku dalan
memahami pelajaran bahasa Inggri

11. Materi yang diajarkan mudah diinga

12. Theadrke with puppets membuat keg




bahasa Inggris tidak membosankan

13.

Theadrke with puppets memuatku be
belajar bahasa Inggris

14.

Cerita yang digunakan dalam kegiali
bahasa Inggris menarik

15.

Gambar pemandangaHikaddatthpapy
membantuku memahami alur cerita

16.

Gambar yang digunakanlitalanththed
puppets dapat terlihat dengan jelas

17.

Menurutku thkatvath puppets menar

18.

Menurutku thkatvath puppets bagus

19.

Menurutku belajar bahasa Inggtiked
with puppets menyenangkan

20.

Menurutku kegiatan yang dilakukan

membosankan

Terimakasiiz
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4. St u d eNeed analysisinterview Guidelines

a.

b
C.
d.
e

Suka tidak dengan pelajaran bahasa Inggris?
Apa tyuan lelajar bahasa Inggris?

Kapan biasanya mulai belajar (dirumah)?
Bagaimana cara belajarnya?

Bagaimana kegiatan belajar di kelasg diinginkan?

5. Engl i sh NeedAndysisinfes/iew Guidelines

a
b
C.
d
e

Apakah kesulitan Bapak saat mengéigtening skilf?

Apakah teknik/metode yang dipakai dalam pengajbsteningdi kelas 5, Pak?

Apa saja media yang Bapak pakai untuk mendasming?

Dari mana sajakah sumber belajar yang Bapak pakai?

Apakah Bapak selalu memberikdistening taskkepada siswa setiap pelajaran
listening?

Apakah Bapak selalu menerapkan prgzesedisteningketika mengajar?

Apakah kesulitan siswa sdatening Pak?

Apakah kemampuan siswa dalam mendengar sudah sesuai harapan Bapak? Jika
belum, mengapa?

Bagaimana antusiasme siswa ketikgening activity?

Bagaimana cara Bapak memotivasi siswa?

6. Studentsdé6 Evaluation I nterview Guidelines

a.

-~ ® oo T

Apakah belajar e@ngantheatrelike media with puppetsnenyenangkan? Jika iya
mengapa?

Apakah materi yang diajarkan menarik?

Apakah tugasnya mudah dikerjakan?

Apakah aktifitas dalam kelas menyenangkan? Mengapa?

Apakahtheatrelike media with puppet®iembantu proses beldfaMengapa?

Apakah gambar datheatrelike media with puppetdapat terlihat dengan jelas?
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g. Apakahtheatrelike media with puppet®iendukung proses belajar mengajar di dalam

kelas?
7. Engli sh Teacherds Evaluation I nterview

a. Bagaimana pendapat Bapakengenaitheatrelike mediawith puppetsyang telah
diterapkan dalam pembelajargstening?

b. Apakah méeri yang theatrelike media with puppetscocok untuk mengajarkan
listening skilluntuk siswa kelas 5? Jika iya, mengapa?

c. Apakah dengan menerapk#reatrelike mediawith puppetsaspekaspek lain dalam
proses belajar mengajar seperti interaksi, motivasi siswa meningkat?

d. Apa saja yang perlu diperbaiki untuk implementhgatrelike mediawith puppets

berikutnya?
8. ClassObservation Guidelines

T e a csiNemre6  : Sigit Cahyo Saputra, S. P@ate : August, 18' 2014

School 1 SD Ngijon Il Time :9.151 10.20 .
Class N
No Aspects | Descriptions
A Learning Resource
1. Curriculum Curriculum 2013
2. Syllabus Available
3. Lesson Plan Available
B Teaching and Learning Process
1. Opening The English teacher began the class by greetings.
2. Explaining the materials He presented the materials orally. Sometimes, he wrote the
main point of the materials on the whiteboard.
3. Teaching method Thematic (themdvased teaching)
4. Language class Bilingual (English and Indonesian)
5. Time management He ent most of the time to explain the materials.
6. Gesture or body language He used his hand to point toward students when asked som
questions.
7. Giving motivation -
8. Asking for stuqHe checked the st udemtApd kuan
understanding sudah jelas?0
9. Managing the class He calmed the hyperactive students by saying some words.
10. Using media He only used workbook and whiteboard in teaching and
learning process.
11. Assessment technique He assessed the students understanding orally.
12. Closing He closed the class by saying good bye.

C Studentsd behaviour
1. Student sé& behay Mostofthe students were paid attention in the teaching and
|l earning process. They al saqg
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questions.

2. Student so
class

beha

They were very polite. They tend to smile and shake hand w
the teacher who passing by.
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1. Class Observation

Day : Tuesday, August, 152014
Time :09.1571 10.25
Place  : ClassV of SD Negeri Ngijon Il

The English teacher entered the class. He began the class by saying greeting. After that,
he asked the students about the last materials. Some students answered the question in their
mother language. Then, the English teacher asked the students to opemtthbapter in
their course book.

The material for that day was about giving exclamation. The English teacher explained
the materials orally. Sometimes, he wrote down the main points of the language focus on the
whiteboard. He gave some example of givexclamation and asked the students to try it.
However, most of the students were lack on vocabularies. They said the exclamation in their
mother tongue and the English teacher had to translate it into English. After that, the student
would repeat the séence after him.

The next activity was making short conversation transcript about giving exclamation.
Then the students were asked to practice the conversation in pairs with their tablemate. The
English teacher was going around and gave some commentti#ftethe students asked to
do the task from the workbook.

The condition of the class was unrestrained. Some of the students liked to going around
and did not pay attention to the teaching and learning activities. The English teacher had to
calm down the class by saying fiJangan r ame

The bell rang before thiasks were finished by the students. The English teacher asked

them to finish it at home as homework. He éhthe class by saying good bye.
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Meeting |

Day/date : Monday, 18 September 2014
Setting : ClassroomY)

Time :12.30- 13.30

Topic : Prelistening

There were two members of the class that could not attend the meeting. They were got
sick.

The students had known about the name of the new vocabularies (flashcard) in English.

The students were very active during matching the flashcards on the white board stage.
They wanted to join the activities and stood around the white board.

Whil e playing the 6Simon Saysd game, the s
not be calmd down. They were making some noise and going around. The game was
stopped in the middle of the activity.

Filling the missing letters stage could run well. The students followed the instructions

and did the task by their selves.

However, they did notbrpf any col ouring pen so that the
be coloured.

In the middle of the class activities, some students said that they wanted to go home.
They also said that they were hungry. It was because the class was started in the

afternoon akr the mairclass as the extelass.
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Meeting Il

Day/date : Monday,22" September 2014
Setting : ClassroomY)

Time :12.30- 13.30

Topic : While-listening

The members of the class were complete.

Before whilelistening stage began,thee s ear cher reviewed the | a
While the stortelling activity, the students were very active. They were making noise
and stood in their chairs. Some of them were standing around the {lleatreedia with
puppets. It made the other damnts could not watch the thealilkee media with puppets
clearly.

The researcher should calm them down and made them back to their chairs.

In the listen and repeat stage, just a few of students did the instructions. Most of them did
not pay attention tche task.

They made some noise and the researcher should tell the story more loudly.

When arranging the pictures, they could do the task by themselves. They did the task

silently.
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Meeting IlI

Day/date : Wednesday24™ September 2014
Setting : ClassroomY)

Time :12.30- 13.30

Topic : Postlistening

The third meeting run well.

The story was told again as the studentséo
They were listening to the story carefully because they knew that they had to do the task.
They did the task orderly.

Some students asked the meaning of some words while doing the task.

A student asked a question related to the puppets. Hefis&kilce napa beruangny
pakai baju?bo

The studentodos workbooks submitted.

There were no times to disss the task because the students wanted to go home.
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1. Student so

Researchel :

Student

Researche! :

Student

Researche! :

Student

Researcheil :

Student

Researche! :

Student

Researche! :

Student

Researchel :

Student

Researche! :

Student

Researche! :

Student

Researche! :

Student

Researche! :

Student

Researche! :

Student

Researche! :

Student

Researche :

Student

Need

Anal ysi s
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l nterview Transcri

Sebelumnya terimakasih sudah mau meluangkan waktu untul

melakukan interview.

Tolong perkenalkan nama, jenis kelamin dan umur
Nama saya Vika Ristiani. Jenis kelamin perempuan. Umur se

tahun.

O.K ... Saya mulai ya.

Pertama buat dik vika, suka nggak sih dengan pelajaran bahe

Inggris?

Dulu ngak suka, sekarang suka.
Oh, dulu nggak suka, sekarang suka. Kenapa kok bisa terus ¢
Karena ... ternyata itu, belajar bahasa Inggris itu asik dan
menyenangkan.
Oh ... asik. Kalo belajardinasa inggris itu buat apa sih?
Maksudnya, pengen bias apa dari belajar bahasa Inggris?

Pengen menguasai materi bahasa Inggris.

Ah ... berarti buat pelajarannya ya? Nilainya?

lya.

Terus, kalo belajdbiasanya kapan dan gimana?
Kalo akan ada pelajaran bahasa Inggris atau lagi mau belajar
bahasa Inggris.
Malamnya ya?
Terus, caranya gimana kalo belajar?
Mendengarkan? Diam?

lya.

Mendengarkan.

Kalo di rumah Iho.
Baca buku kah? Sambil menyayi kah? Mengerjakan soal?

Ya ... kadang baca buku. Kalo lagi mau nganyi pakai bahasa
Inggris ya nyayi.
Hmm ... nyayi pakai bahasa Inggris ya.
Senang nggak kalo belajgambil nyanyi, mendengar cerita atat
main games?

Senang.

Lebih senang yang mana?
Dengerin cerita.

Dengerin cerita. O.K

Terus, kalo belajar bahasa inggris di kelas pengennya gimane
Pengennya.. yang mengasikkan.
Yang mengasikkan. Kaya apa?

Pakai media kah?
lya ... sambil nyanynyanyi. Ada ceritanya. Main games.

Bergurau.

0O.K terimakasih dik.

Samasama.



2. Engl i sh

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Researcher :

Teacher

Teache Mascripdleed Anal ysi s

Apakah kesulitan Bapak saat mengéigtening skill?

Duh ... kalo listening di kelas jarang mbak. Kesulitannya y:
karena nggak ada medianya, recordingnya itu lho s
nyarinya. Kalo ada ya nggak cocok buat anak SD

Oh, kesulitan dalam mencari medianya ya pak.

Tapi pernah kan pak mengajarkan listening skill?

Ya pernah, kadangadang.

Apakah teknik/metode yang dipakai dalam pengajaséening
di kelas 5, Pak?

Biasanya ya cuma orally mbakisten and repeat.

Apa saja media yang Bapak pakai untuk mendaming?
Selain recording pak. Hehehe.

Apa ya.. gambar biasanya. Buat memperjelas aja.

Oh iya pak.

Lalu dari manasajakah sumber belajar yang Bapak pakai?
Sebagian besar ya dari buku paket dan LKS.

Apakah Bapak selalu memberikfistening taskkepada siswz
setiap pelajaralistening?

Biasanya ya secara oral tadi mbhisten andrepeat

Oh iya pak.

Apakah Bapak selalu menerapkan pregseses listening
ketika mengajalistening?

Proses seperti apa ya mbak?

Yang itu Iho pak. Sebelum, selama, dan setelah pt
mendengarkan.

Oh ... enggak mbak. Kalrsten and repeaitu juga cuma satt
kegiatan.

Hehehe ... iya ya pak.

Apakah kesulitan siswa sdatening Pak?

Karena nggak ada media ya kebanyakan siswa
memperhatikan. Terus tidak semua siswa dapahdengai
dengan jelas apa yang saya ucapkan.

Kebanyakan rame sendiri ya pak.

Lalu gpakah kemampuan siswa dalam mendengar sudah ¢
harapan Bapak? Jika belum, mengapa?

Ah belum mbak. Namanya juga masih SD. Bias mengerji
soaldengan benar saja sudah Alhamdulillah.

Bagaimana antusiasme siswa ketikgening activity

Nggak terlalu antusias sih mbak. Kan nggak ada recording
jadi mungkin ya kurang menarik.

Oh iya ya pak.

Lalu bagaimanaara Bapak memotivasi siswa?

Hmm.. ya Cuma dengan katata. Biar mereka nggak bosen
Terimakasih pak.

lya. Samasama mbak.
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Researcher

Student
Researcher
Student
Researcher
Student
Researcher
Student
Researcher
Student
Researcher

Student
Researcher
Student
Researcher

Student
Researcher
Student
Researcher

Student
Researcher
Student
Researcher

Student
Researcher

Student
Researcher
Student
Researcher
Student
Researcher
Student
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l nterview Transcri

Nah ... selanjutnya, setelah beldjahasa Inggris dengan thedlike
mediawith puppets, senang nggak sifa}

Senang.
Kenapa?
Karena jadi ...

Karena medianya kah?
Senang karena ceritanya.
Untuk materinya. Mateyang diajarkan menarik nggak?)

Menarik.

Dari segi ceritanya? Dari segi medianya?
Dari segi ceritanya.
Ceritanya. Untuk taskya. Tugagugasnya kemarin. Sulit nggak
sih? Yang dikerjakan kemarin Ih@)

Nggak.

Mudah ya. Bosenin nggak?

Nggak.

Biasanya kalo ngerjain soal itu seperti apa sih?
A, B, C (pilihan ganda) kah?
Biasanya menterjemahkan kedalam bahasa Indonesia.
Terus,kalcaktifitas di kelasnya membosankan nggék?

Enggak.

Menurut kamu, media theatl&e mediawith puppets buat belajar

bahasa inggris membantu nggd&»

Membantu banget.

Karena?

Menarik. Karenita jadi senang selama belajar bahasa Inggris.
Menarik? Karena menarik, terus bias nambah semangat dalam
belajar nggak sih?

lya.

Medianya kemarin hieatrelike mediawith puppets nya jelas nggak

gambarnyaf)
Jelas.

Terlihat jelas ya dari belakang?

lya.

Mendukung nggak sih buat proses belajar mengé&gr?

Pasti.

O.K terimakasih dik Vika.

lya. Samasama

pt
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4. EnglishTeacher 6s Evaluation Interview Transcr.i
Researcher . Bagaimana pendapat BapalengenaiTheatrelike with puppets/ang

telah diterapkan dalam pembelajaliatening? (a)
Teacher . Sangat menarik mbak. Medianya membuat anak antusias ¢

mengikuti pelajaran. Terus sepertinya arsbak juga lebih pahar
dengan materi yang di berikan.

Researcher : Apakah mégeri yang Theatrelike with puppets cocok untuk
mengajarkatistening skilluntuk siswa kelas 5? Jika iya, menga(i®?
Teacher : Kalau menerut sa apa tidak terlalu sulit mbak? Kan ini buat at
desa ya mbak yang sebagian besar Cuma belajar bahasa ing
sekol ah. Kayanya terlalu susese

banyak kosakata baru. Orang mereka kalau disusuruh mengha
susah koknbak.
Sebaiknya sih di permudah untl@guage functionnyayang simple
simple dulu lah.

Researcher . Apakah Theatrelike with puppetsmeningkatkan kemampuan sis\
dalamlistening skil? Jika iyamengapa?

Teacher . Kalo menurut saya iya mbak. Saya litk&marin analanak antusia:
kok mengikuti pelajaran. Tapi kalau kemampuan siswanya saya t
tau ya mbak.

Researcher . Apakah dengan menerapkdreatrelike with puppetsaspekaspek
lain dalam proses belajar mengajar seperti interaksi, motivasi :
menngkat?

Teacher . lya to mbak. Mbak lihat sendiri kemarin arakak antusias mengiku
kegiatannya. Interaksi guru dan murid dapat dibangun. Mot
mungkin juga meningkat karena mereka senang dengan media

belajarnya.

Researcher . Apa saja yang perlu diperbaiki untuk implementeiseatrelike with
puppetserikutnya?

Teacher . Sebaiknya theatrlike medianya dibuat lebih berwarna mbak. K

anak kecil suka sesuatu yang berwanani.
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1. The Result of Studentsd Need Anal ysi s
a Studentsodo Interest toward Engl i sh
Purﬂcl)ie of The Resul
tphe Question Statements Strongly Agree | Disagree Sf[rongly
Questions Number Agree Disagree
Toget 1 | The students like 81,48% | 11,11%| 7,40% | 0%
information learning English.
about The students wait for
studenr 2 the English lesson to bg 81,48% | 7,40% | 7,40% 0%
interest begun.
b. Student sé Background
The Result
Purpose of The.
the Question Statements Strongly Agree | Disagree S_trongly
Questions Number Agree Disagree
To get The students like to
information 3 listen to people who 0% 18,51%| 77,7®R6 | 3,70%
about speak in English well.
studei The students like to
background 4 pronounce the English | 92,59% | 7,40% 0% 0%
words with their friends]
The students like when
5 |theycananswera | o544, | 7400, | 55586 | 0%
guestion in English
correctly.
The students learn
6 |Endlishtounderstand | o0 |44 1994 3700 | 85186
others who speak in
English.
Thestudents like to
7 remember the new 74,07% | 25,92%| 0% 0%
vocabularies.
8 The studen_ts like to 96.29% | 3.70% 0% 0%
watch English movies.
The students like listen
9 to English conversation| 96,29% | 3,70% 0% 0%
in television.
The students like to
10 repeathe English 92,59% | 7,40% 0% 0%
words they just hear.

Ques
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c. Studentsd Learning Needs
The Result
Purpose of The_
the Question Statements Strongly Agree | Disagree SFroneg
Questions Number Agree Disagree
To get Studentdike when the
information 11 English teacher asl_<s 1 ow 11.11%)| 3.70% | 85.1%%
about them to do something ir
learning English.
needs The students like when
12 someone asks them in 0% 18,51%| 77,7®6 | 3,70%
English.
The students likes whel
13 .the Engllsh teaqher use 96.29% | 3.70% 0% 0%
interesting media for
teaching.
14 tTohg :fgfye”ts ke listen| o6 2996 | 3,70% | 0% 0%
15 The _students like to sin 92.59% | 7.40% 0% 0%
English songs.
The students like when
the English teacher
16 gives an example of 74,07% | 25,92%| 0% 0%
English conversation
repeatedly.
The students like to
17 learn English by 85,180 | 11,11%| 3,70% 0%
pictures.
The students like to
18 learn English by Englisl 92,59% | 7,40% 0% 0%
songs.
The students like to
19 learn while going 96,29% | 3,70% 0% 0%
around.
Thestudents like to
20 learn English as a grou| 85,180 | 11,11%| 3,70% 0%
with their friends.
2. The Result of English Teachersd Evaluation
a. The syllabus and program content
The Result
Purpose of The_
the Question Statements Strongly Agree | Disagree S_trongly
Questions Number Agree Disagree
The 1 The instruction is 47.05% | 52.94%| 0% 0%
syllabus relevant to the
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and Competency standard.
program The instruction is
content 2 relevant to the Basic 41,17% | 58,82%| 0% 0%
Competency.
The indicatorsare
3 appropriate to the Basi¢ 35,29% | 64,70%| 0% 0%
Competency.
4 The‘target audlences of 58.82% | 41,17%| 0% 0%
the instruction are clear
5 The materials taught arj 64.70% | 35.29%| 0% 0%
complete.
6 'cl:'lgzrmaterlals taught ar 47.05% | 52.94%| 0% 0%
E The instructions used 35.20% | 64.70%| 0% 0%
are clear.
g | hemediausedare | ;g 4700) 53 5005 0% 0%
attractive.
9 ghe media are easy o | gg 904 | 41 17%| 0% 0%
e use.
The assessment items
10 are appropriate to the | 41,17% | 58,82%| 0% 0%
Basic Competency.
The assessment items
11 are appropriate to the | 41,17% | 58,82%| 0% 0%
Standard Competency.
The assessment items
12 are appropriate to the | 47,05% | 52,94%| 0% 0%
indicators.
b. Materials of Instruction
Pl]-rr;])ise The Result
oftne | Queston  S@emens | SIonY | sgree | pisagre SIonS?
Questions 9 9
Materials 13 The materials taught are 64.70% | 35.29%| 0% 0%
of clear.
instruction 14 The materials are easy t( 41.17%) 58.82%| 0% 0%
be comprehended.
15 The language use is cleg 47,05% | 52,94%| 0% 0%
The pictures used in the
16 theatrelike with puppets | 70,58% | 29,41%| 0% 0%
are suitable.
Theatrelike with puppets
17 help students in 64,70% | 35,29%| 0% 0%
understanding the story.
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18

Theatrelike with puppets
help students to develop
listeningskill.

64,70%

35,29%

0%

0%

19

The story used in theatre
like with puppets is
appropriate
level.

64,70%

35,29%

0%

0%

20

The target languages
(grammars, functions,
vocabularies) are relevat
for student

47,05%

52,94%

0%

0%

21

Thematerials taught with
authentic text.

52,94%

47,05%

0%

0%

22

The materials taught witl
appropriate media.

64,70%

35,29%

0%

0%

c. Media

The

Purpose of

the

Questions

The
Question
Number

Result

Statements

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Media

23

The pictures used in
theatrelike with
puppets support the
story.

94,11%

5,88%

0%

0%

24

The pictures used in
theatrelike with
puppets are in a good
quality.

52,94%

47,05%

0%

0%

25

The pictures used in
theatrelike with
puppets can be seen
clearly.

64,70%

35,29%

0%

0%

26

The media can catch
student sb6 &

76, 47%

23,52%

0%

0%

27

The media make
students active in
teaching and learning
process.

64,70%

35,29%

0%

0%

28

The media are easy to
be moved.

41,17%

58,82%

0%

0%

29

The sceneries are easy
to be changed.

52,94%

47,05%

0%

0%

30

The puppets are easy ti

be operated.

58,82%

41,17%

0%

0%
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3. The Result of Studentsdé Evaluation Questio
a. Materials
Th Resul
Purpo?se of The. =
Question Statements Strongly . Strongly
the Number Agree Agree | Disagree Disagree
Questions
Materials Materi yang diajarkan
1 dengan theatrbke with | 81,48% | 11,11%| 7,40% 0%
puppets jelas
Materi yang diajarkan
2 F‘enggunaka“ theate | o1 4g06| 7,40% | 7,40% | 0%
ike with puppets mudal
dimengerti
3 | Bahasayangdigunakal oq 590, | 37006 | 006 0%
mudah di pahami
Materi yang diajarkan
4 dibutuhkan dalam 85,186 | 11,11%| 3,70% 0%
kehidupan sehahari
Materi dapat digunakan
5 dalam percakapan 92,59% | 7,40% 0% 0%
seharihari
b. Monitoring of Studentsd Progress
The Result
Purpose of The_
Question Statements Strongly . Strongly
the N Agree | Disagree| .
: umber Agree Disagree|
Questions
Monitoring Aktivitas selama
of g | Kegiatan belajar 74.07% | 25,92%| 0% 0%
Studer mengajar
Progress menyenangkan
Aktivitas di dalamkelas
7 dapat diikuti dengan 85,180 | 11,11%| 3,70% 0%
mudah
Soal latihan yang
8 diberikan sesuai denga| 92,59% | 7,40% 0% 0%
materi yang diajarkan
g | Soallatihan yang 85,186 | 11,11%| 3,70% | 0%
diberikan jelas
Theatrelike with
10 g“ppets membantuku | o9 4a04111,119%| 7,40% | 0%
alammemahami
pelajaran bahasa Inggri
11 | Materiyang diajarkan | g1 4g06| 74006 | 7,40% | 0%
mudah diingat
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The Result
Purpose of The_
Question Statements Strongly . Strongly
the Numb Agree | Disagree| .
Questions umber Agree Disagree
Studer Theatrelike with
Motivation puppets membuat
12 kegiatan belajar bahasg 81,48% | 11,11%| 7,40% 0%
Inggris tidak
membosankan
Theatrelike with
13 | Puppets memuatku | g5 5000 | 37004 | 00 0%
bersemangat belajar ’ '
bahasa Inggris
d. Media
b Question Statements Strongly . Strongly
the Numb Agree | Disagree| .
Questions umber Agree Disagree
Media Cerita yang digunakan
14 | dalam kegiatan belajar| o5 1 a0 | 19 1105 3700 | 0%
mengajar bahasa Inggr
menarik
Gambar pemandangan
15 padatheatrelike with 92.59% | 7.40% 0% 0%
puppets membantuku
memahami alur cerita
Gambar yang digunaka
16 | dalamtheatrdke with | gg g | 19 1105 3700 | 0%
puppets dapat terlihat
dengan jelas
17 | Menurutku theatrdike | g1 4000 | 11 1906 7,.40% | 0%
with puppets menarik
1g | Menurutku theatrdike | g1 4q00 | 7 4006 | 7,40% | 0%
with puppets bagus
Menurutku belajar
19 | bahasalnggris dengan| 2, o704 | 25 9205 0 0%
theatrelike with
puppets menyenangkar
Menurutku kegiatan
20 yang dilakukan di kelas| 96,29% | 3,70% 0% 0%
tidak membosankan
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Goldilockshent@hree Bears

Teacher ds Gui de Bc

(Buku Pegangan Guru)
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Introductida

Introduc

Listening activigslam kelas masih sangat jarang dilakukan khususnya
siswd siswi tingkat sekolah dasar. Sebagian besar kendala yang di hadapi ¢
Inggris adalah belum adanya media untskepegsfalanmemadai. Selain
itu, sebagian deadia yang sudah ada dianggap kurang menarik dan tidak
digunakan di dalam kelas secara maksimal.

Dengan adaMyeatékeMediavith Puppeis diharapkan dapat membuat
kegiatan belajar mefsgajang sdillalam kelas lebih menySehmgldapat
di pindahkan dengangmaraédieihnedia ini juga sangat efektif menarik perhatia

anak.

For who ...

@oldilocks and the Thré@ Beaasc h e r di@erintl@a@hssebd&ai duku
pegangan atau pengantar bagi ggridateeanengguifakataékanedia

with puppegbagai media mengajar di kelas. Dengan buku pegangan ini, dihar
bahasmlggris tidak merasa kesulitan saat mengoperasikan atau menggun

peraga di dalam kelas.

What is included

doldiles and the ThreedBbasa ¢ h e r diléhgkapl dedgan: B o o k
1 Course Grid
1 How to Use the TFhieMexiaith Puppets



Introductigg

1 Scripof the Story
1 Teaching and Learning Activities
1 Answer Key

Kelima hal tersebut akan dijelaskan pada bab selanjutnya.

Note

TheatikeMediaith Puppessok untuk belajar mésvgayeny shdla kelas

kecil antara 20 sampai 30 siswa. Namun harus diperhatikan bahwa seluruh
melihat dan mendengar dengan jelas seluruh aktifitas yang dilakukan oleh
Inggris tanpa terhalang siswa lain yang ada di depannya maupun merasa t
Selain itu, untuk menyiasati kelas besar, guru bahasa Inggrisishpat memint:
untuk duduk setengah lingkaran. Kemudian, guru dapat bercerita sambil m
arah sisweswi. Hal ini dapat dilakukan di ruangan dengan alas atau tikar ag:

siswa dapat duduk di lantai dengan nyaman.

....
®e
o 90
%.. Y ('_D|
= {
Q
g:-j.‘ .t/ O
LX) D
o0
o

Figure 1.1: Posisi Guru dan Murid sa@t)sbrdgUeaker Puppets



Course Grid and Lesson3Plan

Course @ralLessor

TheatikeViediaith Puppikembangkan déegadasezthingga dapat
digunakan pada semua kurikulum yang sedang béFakiioengganiden

Three Bazmbagai bahan ajar memiliki beberapa kelebihan yaitu dapat mer

kosakata bamaufr, verb, adjedeire bahageafmamnarrative tegbnto

percakapan yang benalgagizadg, dan juga nilai ma@dlessaaraan.

Dengan banyaknya materi yang dapat diajarkan melalui alat peraga ini,

kegiatan belajar mengajar listening sididisdddpétrbdejalan dengaaanca

menyenangkanrse Geddagai acuan shidaus KD akan dijelaskan pada tabel di

bawabh ini:

ClasSemester
Academic Years
School

Skill

Core Competence

COURSE GRID OF USING
THE THEATIRE WITH PUPPETS

. 5" f'semester

. 20142015

. Elementary Schools
. Listening

: 1.Comprehend asiepje story which provi

adjective wdrdsrative text)
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OLESSON PLANOG
Rencana Pelaksanaan PemU&BRraan

Institution :SD Negeri Ngijon I
Academic Year :20% 2015
Subject : English

Grade/ Semester :V/|

Time allocation  : 2 85minutd8 meetings)
Language focus :Listenigkill

Text type :Narrativieext

Core Competence

1.

Comprehend a very simple story (narrative text) which provides adjective

Basic Competence

1.1Understanding of a very simple story hytrespwtdiogons
1.2Understanding of a very simple story by doing some actions
1.3Understanding of a very simple story by doing exercises

Indicators

1. Students are able to identify some words by doing actions

2. Students are able to find a specifitistserdonthibestory

3. Students are able to arrange the jumble pictures to make a good story

4. Students are able to identify specific event by choosing the right picture b:
story

5. Students are able to fill in missing letters/ words based on the story

6. Sudents are able to complete questionnaires by putting check (v) based o

Learning Objectives
By the end of the keesstudents are expected to:be able to

ok wWNE

memorize new vocabularies

mention specific words

arrange jumble picturegaatbsdory

identify specific event

complete missing letters/ words based on the story
complete questionnaires based on the story
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Learning Materials
3. Explanation:
The functionNdirmativext is mmuse or entertain the reader
Parts of the redeunt
e. Title
f. Orientation
g. Complication
h. Resolution
Language feature sibhglegpresent and simple past tense

Simple Present Tense Simple Past Tense
S+V1(s/es)+C S+V2

4. Task

Task 1

Match pictures with the right words by drawing lines.
(Jodohkgambar dengan kata yang tepat menggunakan garis)

Task 2
Pl ay SGamer: S@ysob
(Bermain Gam&:/ mpn Sayso

Task 3

Fill the missing letters.

(Lengkapi huruf yang hilang)

Number 1 has been done for you as the example.
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Task 4
Listen to your English teacher and repeat after him or her.
(Dengarkan guru bahasa Inggrismu dan ulangi perkataanya)

Task 5

Listen to the ruiggen by the English teacher and do what him or her want you
do.

(Dengarkan peraturan yang diberikan guru bahasa Inggrismu dan lakukan ap
diperintahkan)

Task 6

Put numbers 1 to 10 under the pictures to make a gooddstBry baged bro ¢ |
and he Three Bearsoé

(Urutkan gambar di bawah ini dengan membQeesea ediglgol/ o/ / o ¢ k
and the Three Bearso

Number 1 has been done for you as the example.
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Task 7
Listen to teeoryonce agand completettdwith the words given below.
(Dengarkan cerita sekali lagi dan lengkapilah text rekapmddpdeadanikata

asleep big right hard hot
short cold soft tired sleepy

Number 1 has been done for you as the example.

Goldilodested the porridge from the .fossQisvporridge ishiato
(1) 6,sh&tasted the porridge from the sedatis pmsidge is.td@) 6, S o
she tasted thghtisi rpdbrlbowllg atefalldhpeqg rursit «
porridge

Goldilocks wa@nowShe walked into the livimghevershe saw three
chairgGoldilocks satin trehéimet T h i s .9) a,sh& =t ie the second
chaio Thi s .c (®)adish8 miedsthetthocbohaihh i s c hai r I S
she sighBdfust as she sat,itdwake

Goldilocks was verghieadent upstairs to the.bednednedrogime
saw t hr.efg 6bedd .didlo@rk.® Qlisdbgd isdawad i n
Soeshe lay in the second(iad bed is t0§)! 06,sh8& toied the thirddb&ch
this bed i sGojdilocksfellr..iilht , 6 she si ghec

Task 8

Listen to your English teacher and choose the right answer by crossing (x) the
letter.

(Dengarkan soal yang dibacakan oleh guru bahasa Inggrismu dan pilihlah jaw
tepat dengan nemberikan tanda silang,pzida buruf a,



Course Grid and Lessor1Plan

Number one has been done for you as the example.

b C
12.How many bowils of porridge on the table?

a b C
13.Who had a bowl of hot porridge?

, c
a
14.Who had a bowl of cold porridge?
c

a
15.What was broken by Goldilocks?

EE

a c
16.Who had a short chair?
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17.Who had the broken chair?

a Cc
20.Who was the owner of thegoddiladiks fell a sleep?

Task 9

Put a ched {n the right boxes which describe the characteristic of the

character in the story.

(Bubuhkan tanda céhzadp(kolom yang sesuai dengan kareigiemgmasing

tokoh dalam cerita)
Number 1 has been done for you as the example.

Characteristic

11.Little girl
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12.Hard voice

13.0ften cry

14.Cute

15.Soft voice

16.Golden hair

17.Fat

18.Not a nice gi

19.Little bear

20.Slim

Learning Method
Listenkmyclgoreistening, whsltening, plstening)

Teaching Learning Activities
6. Opening (10 minutes)

S3TRTTS

Greeting

Praying

Asking studentsd conditions
Checking studentsd attendance

Reviewing the previous materials

. Stating the learning objectives whichamigeyeng

Outlining the material which are going to discuss

7. PrelisteningdQ) minutgs

g.
h.

l.
i
k.
.

Students pay attention while the teacher introduces the vocabularies.
Students draw a line to connect a flash card with the right word
whiteboard (Task 1).

Stuents memorize the rules given by the teacher.

Students do some actions based on the words said by the teachers (T
Students are given pictures wit!H
Students filled the blanks with the rightdetteesstaige(lask 3)

8. Whikdistening (50 minutes)

h.
I

Studentswy attention and listen carefully while the teacher telling the stc
Students memorize the wordsod so
or three times.

Students repeated sonadterottals teacher (Task 4).



K.
.
m.
n.
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Students memorize the specific words given by the teacher

Students doing some actions when listen to the specific words (Task 5
Students are given some pictures related to the story.

Students try to arrange the pictukesaagbohatory by putting numbers

in the boxes (Task 6).

9. Posiistening (50 minutes)

h.
I

Students were gave a text with some missing words on it.

Students pay attention and listen carefully (once again) to the story f
the teacher.

Students filledtlanks with the right words based on the story (Task 7)
Students were gave some questions related to the story.

Students chose the right picture by crossing the letter (Task 8).

. Students are given a table which provide characteristic of the chara

the story.
Students put check list (v) in the right boxes which described the char
of the characters (Task 9).

10. Closin¢l Gninutel

g.
h.

— —

Media

Asking students if they have questions related to what has been learnt
Asking students whether ciinebtiffeylties, and if it is yes, what
difficulties they found along the teaching and learning process.

Give students a task as their home work.

Telling the students what has been learned as a reflection.

Giving advices to learn further fronrt@®ther sou

Reviewing the upcoming materials and providing a link between what
learned and what is going to be learned.

The Thedlke Media with Puppets
Flash Cards

References and Sources
Someicturemre taken from the internet with some modifications.

(www.google)com


http://www.google.com/
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Assessment
3. Task1,2,4,5
Technique : Oral Test
Form : Whole class activity
Instruments
Indicators Instruments Score Rubri
Students af®e to iden Task 1.:
some words by doing Match pictures with the righ
actions by drawing lines
Task 2: ~  : | Observation:
Play game 0Si A: very active
Students are able to | Task 4: ' y
. . . . B: Active
specific warldile listen| Listen to your English teachq - ,
C: Innactive

the story

repeat after him or her.

Task 5:

Listen to the rules given by t
teacher and do what him or |
you to do.

D: Very Innact

Comments

Task 3,6, 7,8,9
Technique
Form
Instruments

: Written Test
- Individual Activity

Indicators

Instruments

Score Rubri

Students are able to f
missing letters/ words
based on the story

Task 3:
Filling the missing letters to
right charact

Students are able to
arrange the jumble pi
to make a good story

Task 6:

Put numbers 1 to 10 under t
pictures to make a good stot
orGo®d di /| oc ks &

Students are able to f
missing letters/ words
based on the story

Task 7:
Listen to #teryfonce aganjl
complete teewith the words

given below.

Right answxet(
Questions
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Students are able to i Task 8:

specific event by cho( Choose the right answer by
the right picture basef (x) the letter.

the story

Students are able to | Task 9:

complete questionnail Put a che€ki the right boxe
putting check (v) bas¢ which describe the characte
the story the character in the story.

Comments Total Score

Sleman, September 20
Mengetahui
Guru, Mahasiswa,

Sigit Cahyo Saputro, S. Pd.  Ristiani Primaningsih
NIP. NIM. 10202244039




How to Use the Thehke with Pupp¢lis®

How to Use theliKbewitie PL

Sebelum menjelaskan tentang cara/peaggketdediaith Puppets
ada empaimponen utama yang harus diketahui terlebih dahulu. Empat k
tersebut adalah:
1. TheatikeVledia
TheatikeVledidigunakan sebagai panggung yamnpakcant@egian guna
membantu ssaailalam memabkartiiigmpat di dalam.cerita

)

A TR O
Figure 3.1: THda&re

2. Title
Judul dari cerita yaizio / d 7 |/ o ¢ k s dapat dipasarfg anaupun r e
dilepas sehiggarrékaVleddapat digunakan untuk cerita yang lain.
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/

GERIR
Gl degr s

andithe]

Figure 3.2: Title

3. Puppets
Ada empmaippeyang mewakili setiap tokoh d@athacérith/ / oc ks ar
B e gait&sadldilocks, father bear, matedrttieérear.

Figure 3.3: Puppets

4. Sceneries
Terdapat 10 scenesems/{daygmng dapat di ganti dengan cara menarik

keluascenedaritheatrékaned@esuai dengan alur cerita.
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17/08/2014 10-08

Figure 3.4: Sceneries

Cara penggundaeatrékeMediavith Puppdisdalam kelas

1. Kondisikan kelas
Sebelum mulai menggureaiagceMediavith Puppasssisikan seluruh
siswa dengan rapi. Atur tempat duduk dan jardkeasiee/Mengan
agar kegiatan belajar mengajar berjalan dengan lancar.

2. PenempafdeatiekeViedia
Tempatkéeatrékenedd tempat yang tinggi sehingga seswiadsiswa
dalam kelas dapat wheldtatkalergan jelas tanpa terhalang siswa atau siswi
yang ada di depddanyan, penempfaamékemedijuga harus sesuai
dengan kenyamanan guru bahasa Inggris dalam mengoperasikannya.

3. Memperkenalkdun J
Memperkenalkadguidcgritaitwo Go / d /7 / o ¢ kK sdengam darat h e
menempelkdedi theatrékemedi&uru bahasa Inggris juga dapat meminta

salah satu siswa untuk menyusurt/febnerapékenedia
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sS4
Figure 3.5: Thékdneediaith Title

4. Penempatan Jari
Lubang jari padapermempermudah guru bahasa Inggris dalam memeg
keempatppetecara bersamaan. lbu jaBolvifogAari tengah untuk
father begari manis umuokher bedan jari kelingking/tetiear

Figure 3.6: Lubang Jari

5. Perkeaa Tokoh
Tokoh dalam cerita merupakan komponen paling dipateayargeha
siswaiswi. Terdapat empat tokoh d&laflfoektaand the ThregtBears
Goldilocks, father bear, modestitieabeaPerkenalkanlah 1mesimg

tokoh yang ada dalam cerita mpoggarsgkan
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Goldilocks -1 Father Bear

Mother Bear -Little Bear

6. Mulailah bercerita (babesdmabil menunpddpiianguage, damne,

movement

Figure 3.6: Udingiréke media with pippedshing and learning process
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7. Punctuation marks

/ . berhendejenak untuk menarik nafas

Il : berhenti agak lama untuk memberi jeda antar kalimat
Rel : dibaca dengan nada tinggi atau keras

Blue : dibaca dengan nada panjang

Green : dibaca dengan nada rendah atau berbisik
Bold . text untuk dibaca

Normal :contolgerakan untuk diperagakan
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Scripf the ¢ 4

Goldilocks
and

the Three Bears
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Page 1

Once upon a time/ there avagle gl Her name wasJoldilocks
( mengger akkan ll ghe hadd gbldec igwedyerfiuh ragbeir p
dengan tangan kahanshe wasot(gelengeleng kepaanice ghflOne
day/ Goldilocks went for g/aalk di tempat setalatsiang berjéfarghe
forest// Pretty soon/ she gasenelungkupkan telapak tangan kanan di dahi sa
menggerakkan kepala kekanan damwletkmesgaiabemaoagusel/
0 O h , (meénunkkearah depan dengah jarcteligips ulk e | 0
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Page 2

She knockgdembuat gerakan seolah mengetuk pintu dengan tangan ke
t he d oo ra/n/y bléBdtAnobbdy answergd/\l o b o d yshe s her
said// She turned the door hamélebuat gerakan seolah mepjamndka pintu
went inside// On the table/ there wergrtbieryukkan angka tiga dengan jari)

bowls of porridge Hmm . . . yumiyQh ,y ulminy Ipwom
(mengusagap perut seolaf sangat Mpar
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Page 3

Goldilocks/ tasted the porridge/ from tiyeditgacungkan satu jari)
bowl// 0 @ khis porridge Is too (mengibaskan tangan di depan mulut seaka
kepanasanmy | | So/ she tast edmendacinghkamadua i d
Jjarib o w IOl this pordge is too cgldemasang muka cgmbdrdt S ol s
tasted the thiftdhengacungkan tiga gam)| of Alptbis poiridhegie / / 0
just righfmembuat tanda O.K dengan tangdn kaBawke(@nengavsatikbars |
tangan kanan kemulut seolabmadarigan sealldng) porridge//
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Page 4

Goldilocks/ was tife®/emaskan badan dan memasangmnewka masarm,)

She walked into the living room/ where she (Baangareigkan tiga jari)
chairs// Goldilocks sat/ in thgfiigbgacungkan satvgi@hih T hi s/ c hai r
too bigmembuat lingakaran besar denganMafdarn kan@m | she s
secon@nengacungkan ddagiahih T h i s/ too sharinenekuk3utut, agak
Jjongkpko |1 Sol/ s h @nenyacungkah ltigehpa)e A khik i r d
chair ik just righfmembuat tanda O.K dengan ténigan &ahaz) s i g hed
just as she sat down/ it broke//
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Page 5

EBS €
Y280y

Goldilocks was very firedernaskan badan dan memasangl muka masan
She went upstdirenunjuk arahtattte bedroom// In the bedroom/ she saw
three bed@iengacungkan tigayar)o m (nelatakkanp tangan kanan di pipi kiri,
memiringkan kepala kearah kiri, dan menditup m&a) | di | oc ks /
first (mengacungkan sateddry © this bed/idoo har@imemasang muka
cembeputd | | Sol s h emengacyngkamdiatddrme® tisse c o n d
bed i too softfmemasang muka cgmbérut So/ she tri
(mengacungkan tigedér) @ tnis bed/isust righfmembuat tanda O.K dengan
tangan kapam)) s he s i g h e dmelataBkan tanpan kaoda & bip/ f
kiri, memiringkan kepala kearah kiri, darflmenutup mata)
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Page 6

Soon/ the bears came home ngger a k k a M Theyarer s 6 f
fat (membuat badan tampak lebih besat dengan melengkungkan tangan
pinggarigther beaf mengger ak kan 1) altmifneembuat e a r 0
lekukan dari atas ke bawah dengan taokrbéanargiggerakkan mother
bear 6s [Fandicgiegmeletakugn fpepalah tangan kanan di pipi kanan
membuat gerakan littleupear mengger akkan Jli tt /] e
0 Some one 0s (mengarahkan daagan kagan kemulut seolah sed
menyuapkan sesugtu) p olf said fatbee begrme ngger ak kan f
finger puppa&s) his deep voic&//at her beards porridg
0 Someone0s (mengarahkan daagan kkéamant seolah sedang
menyuapkan sesuatu) p olrsaid nibther bgavrme ngger ak kan m
finger puppé&s) her clear voicékot her bear ds porri dg
0Someone0s (mengaraltkan d¢angan kawan kemulut seolah sed
menyuapkan sesuapgrridga n d / It/ @ried (menggegdyakkar , O
kepalan tangan kanan di sekitar mata dan membdlétlestwar tangis)
(menggerakkanJjlitt!l e bear dés finger
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Page 7

The three bears/ began to look arbansetie S o me one 6 s b e e |
in my chaff menggarahkan father ,b0ddr fOssaifd
father begf me ngger a k k an fiahishdeep volc&dther6s 7/
bear 0s chair/ o®Wwamseotnheed s b ibge@amn es/e/at
(menggarahkan mot her ,lé arsdasi df /inmmogtehr
( mengger akkan mor hteecdcear voscdlod herf / hean
chair was/ the shortoieb o me one ds bel/andi s @at ibm @ ki
(menggarahkan |7 tt] e )boddrmesmggaeidn ge r
gerakkan kepalan tangan kanan di sekitar mata dan manwdlsgasuara tangi:
(menggerakkanlllitt!l e bear dés finger
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Page 8

They went upstdirenunjuk kearah tetdlag bedroomy So meoned s
been sleeping in mybee ngar ahkan father bearo
pertama)Hat her bear s b&dmwastds hbedbar
mybed mengar ahkan nempahtielur Gedli)é 1 heger b p ary
bed was/ the soft one/t 0 me o ne 0 s b el antl she ktikthepel n g |

(mengarahkan three bearsdé finger p
tidur di atasaya)l
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Page 9

Just then/ Goldilocks/ wokem@e nger ak kan G@Gaod/ di | o
saw/ the three bears// She screamed! |IAnd/ sbhe jumped/mme/akukan
gerakan melohwad) ran oytnelakukan gerakan lari dioetmpatom//

0 H € IGoldilatks/ ran downstairs/ opened the door/ and/ ran away into th
forest//
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Page 10

0 H ¢ ISmeheder(menggelengkan lkepale) back again// And/ the
three bearslevesawmenggelangkan/kepatgain//



Assessments and Key An|8wers

AssessnaamiKey An 5

PredListening

Task 1

Match pictures with the right words by drawing lines.

Y This is a wiotdss activity. The English teacher putatteapibtimehe
board and asks some students to draw lines.

1 Bowl of porridg

\ 4
’
\\ ,
\ ’
’
\ 7
\ ’
\ ’
\ 7/
’
N ’
3 ’
\ .
N 1 Chair
S \/ 4
S ”" ’
Se7 /
~ \ /
AR T ’
’ N
’
’ vy
4 (VRN
// \/ \\
A : { Bed
7\
VAN
’ \
’ \
’ \
’ \
’ \
’ \
’ \
’ \
SN v | 1 House
</
%
/\
’ S
’
- /7 \\\
’
-‘Q?“ / \\
7/ ~
q ? / \\
’ ~
/ \\

1 Forest
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Task 2
Pl ay SBamsdys 0
Y Jelaskgeraturan untuk melakukan Task 3

Misalnya:

1 Mengibaskan téigdepan mulut3aat mendengar katar

1 Membuat tanda X dengan tangaat mendengar kata/d

1 Membuat tanda O.K saat mendengar katast right

1 Membuat lingkaran besar dengaattamgyashengar kabey

1 Menekuk lutut saat mendengar kat&ort

1 Meremas tangan saat mendengar katard

1 Menepn&puk tangan saat mendengar kataft
Task 3

Fill the missing letters.
Y Note: The English teacher can ask students to colour the picture.
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Whilé Listening

Task 4

Listen to your English teacher and repeat &fier him or
Y Saat membacakan cerita, berilah tekanan pada beberapa kata yang dianc
Misalnya:

...0 Citis porridge is..twt)... 0,sh& tasted the porridge from the second
bowb Cifiis porridge is.t@mld). 6,sh& tasted the third bowl of porridge
0 Athhs porridge {gust right), 6 G @tk dllithe moaidge

Y Berilah jeda (beberapa detik) agar siswa dapat melengkapi kalimat sel
berlangsung.

Y Ulangilah pengucapaningata siswengucapkan tems®but dengan
pronunciayeng benar.
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Task 5

Listen tthe rules given by the English teacher and do what him or her want yc
do.

Y Gunakan peraturan pada Task 3 selama kegiatan mendengarkan cerita b

Task

Put numbert 110 under the pictures to make a good story based on Goldilo
and the Three Bears
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‘ PosbListening I

Task 7

Listen to teeory(once agaan)d completetthawith the words given below.
asleep big right hard hot
short cold soft tired sleepy

Goldilodested the porridge from the .forsQisvporridge ishimo
(1) 6,sh&tasted the porridge from the sec@iiis montidge icwd2) 6
Spshe tasted t hethidporridgedisrjgbi) W) , 6 f Gp o dr
ate all the porridge

Goldilocks wasi(4)nowShe walked into the livimgheyenshe saw
three chai@oldilocks sat in thehéinet T h i s bigfhla 6, sh& satsn thie 0 o
second chailf hi s ghdri(@)i &,sh& twed theottard. ohalilis chair is
j ust gighe@uiiustéas shésat,idwoke
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Goldilocks was ver$hieadent upstairs to the.hednednedrosine
saw t hreeepféd&Sol di 6 mc k 0 Chisbed isitoow n |
hard8)! 6,sh8 lay in the sdmmadCiihis bed is soft(9)! 6, sh& wied the
thirdbedl Qhhi s bed i sGojdilockdsdelkkedOy ht , 6 she s

Task 8
Choose the right answer by crossing (x) the letter.

21.Who found a house in the forest?

22.How méboyvel of porridge the table?

v ve ww

23.Who habdaaw! bbbt porridge?
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24.Who habawl ebld porridge?
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28.What was Goldilocks found in the bed room?

29.Who had a hard bed?
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Task 9

Put a che in the right boxes which descrimeraioteristic of the
character in the story.

AN = g
Characteristiq i g v‘3‘
21.Little girl o
22.Deeyoice O
23.0ften cry o)
24.Cute 0
25.Cleavoice o
26.Golden hair O
27.Fat 0
28.Not a nice g O
29.Little bear @)
30.Slim 0

enq
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Resour

http:/youtulite. Goldilocks and the Three Bears 1 cut

http://www.google.com


http://www.google.com/
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Introductior

0 Gol di | oc k &5 taundde nt tdséésigiididvrocymefodithgrades
students Biementary School after they havet/erginsdrtiesiaith puppsiteow
The materials deptmairdgased teaching.

Teaching and Gaddocks amd the ThmtoBedrsteacle hew s s
vocabularies (verb, adjective, and noun), grammar rules, narrative text, and mora

waydhe media Haaed e v e | 0 p e dlistening dkileérqng Ergliskd e nt s 0

The activities intloke sectiohsten and Repeat, Doiregndiutiog, Tabkere
are seven activities to asses students understanding about thdiffeadatials. The |

activities in this book are to make students not get bored while doing the tasks.

After doing the activities and tasks, the students are expected to be more c

listening skill. Moreover, they are supposed to enjoy listening skills.

Introductiph



How to Use this B

Goldilocks and the Thré@ BBeacse nt s d Wor kbook i s de
understanding of the materials after they have beenlikejogdihgtiihpaieets

show. There are three main sections in this book. They are:

1. Listen and Repe
2. Do some Actions
3. Doing Task

In the/sten and Repeatc t i o n , the students have

commands. Students have to repeat some sentences after the English teacher.

In théDoing some Askatisn, the students bheg tbe given rules by the English

teacher. After that, they do some actions based on the rules while listening to the stc

In théoing Tasktion, the students should read the instructions before they do tf
There are five different acidatreg fesktion.

How to Use thi§ Book



Let 0s Pray To
before
doing the Activities

How to Use thi§ Book



Thisbook belongs to .. 3

Full name:

Gender :male/female
Age

Address

This Book Belojs to



Gol di l ocks an t he Thi

PredListening

Task 1
Match pictures with the right words by drawing lines.
(Jodohkan gambar dengan kata yang tepat menggunakan garis)

Task 2
Pl ay S@Bamsdys 0
(Bermain Gam&8:/ mpn Sayso

Task 3
Fill the missing letters.
(Lengkapi huruf yang hilang)

Number 1 has been done for you as the example.

Gol dil ocks and |5The Th






WhiléListening

Task 4
Listen to your English teacher and repeat after him or her.
(Dengarkan guru bahasa Inggrismu dan ulangi perkataanya)

Task 5
Listen tine rules given by the English teacher and do whkeritiyoartbeto.
(Dengarkan peraturan yang diberikan guru bahasa Inggrismu dan lakukan apa yang diperin

Task

Put numbers 1 to 10 under the pictures to make a good&t6Gry based bno ¢ Kk s a n ¢
Bear soé

(Urutkan gambar di bawah ini dengan membQmesken edigigol/ o/ / oc k¥ and

Number 1 has been done for you as the example.

Gol dil ocks and |7The Th



Gol dil ocks and |[8The Th



PosBListening

Task 7
Listen to teéoryonce agand completetthdwith the words given below.
(Dengarkan cerita sekali lagi dan lengkapilah text rekapmdidpdeadanikata

asleep big right hard hot
short cold soft tired sleepy

Number 1 has been done for you as the example.

Goldilodkested the porridge from the .forsQimsvborridge ishtt¢l) 6, sh& tasted
the porridge from the secand@svborridge is.ta@) 0, sh& tasted the third bowl of porridge
OAhhi s porridggsteallshepouidge . .. (3),6 Goldilo

Goldilocks wagowShe walked into the livindheoershe saw three@bhiilecks sat
in the firshaido T hi s .c(3) a0jsh& sat & the seaond chairi s .c (@)adjsh& oi s t
tried the thirdchafthh i s c hai r .Bujustasishdsatjitdwgkbet 6 s he si ¢

Goldilocks was venghieedient upstairs to the.lbedheobedrosime saw three beds.
01.0)m6 Gol di | oc k.® Glisabed idta@v 0, sh& lay int the secdondrad t b
this bed is t0§)! 0,sh&tded the thirdb@hh i s bed i sGojdilocks fll0)i g ht , «

Task 8

Listen to your English teachkoasel the right answer by crossing (x) the letter.

(Dengarkan soal yang dibacakan oleh guru bahasa Inggrismu dan pilihlah jawaban yang te
nemberikan tanda silang pada huruf a, b, atau c)

Number one has been done for you as the example.
31.Who found a house in the forest?

Gol dil ocks and|9The Th



32.How many bowls of morticgé¢able?
a b o

33.Who habaawl diot porridge?

a

36.Who had a short chair?

Gol dil ocks and |[IDhe Th



39.Who had a hard bed?

40.Who was the owner of thegoddilatke fell a sleep?

Gol dil ocks and |ILhe Th



Task 9
Put a che in the right boxes which describe the characteristic of the character in the story

(Bubuhkan tanda céhsadp(kolom yang sesuai dengan kareigiegraleingdalam cerita)

Number 1 has been done for you as the example.

Characteristic

31.Little girl

32.Hard voice

33.0ften cry

34 .Cute

35.Soft voice

36.Golden hair

37.Fat

38.Not a nice g

39.Little bear

40.Slim

end

Gol dil ocks and |IRhe Th
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Meeting |

Picture 1: The teacher was explaining the materials

Picture 2: The stu®ayts$é wgyame

pl aying

C
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Meeting I

e

Picture4: The researcher wastroducing the characters ofdistory
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Picture 7: A student did the task by herself
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Picture8: The Sudents were playing with the theatilee media with puppets

Picture 9: A udent were telling the story in hewn words



